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OCCUPATIONAL INFORMATION: A CRITICAL 'EVALUATION ‘OF 'PRINTED

OCCUPATICONAL BOOKLETS IN USE IN SECONDARY SCHOOLS.

’ ‘ABSTRACT.

This work concentrated on part of the field of occupational
information in schools, the area of printed occupational
literature, the most widely used of which is in booklet form.,

An attempt is made to evaluate a selection of such booklets by
the use of a constructed Check List and accompanying Notes for
Teachers. |

Cons:;ideration is given f:o factors influencing the composition

of the Check List: the school setting within which it will be used,

the user himself (the pupil), and the nature and significance of

{ '
i

work to tfze pupil,

Moving from a macro to a micro approach, the role of occupational
information in school guidance is explored and criteria of evaluation
for the qontent, appearance and readabil;‘ty of occupational
booklets 'are' determined.

‘The construction of the Check List and accompanying Notes is

then undertaken.,
|



! .

An a?count of the selection of occupational booklets to
be rated %nd the administration of the Check List to
30 experiénced teachers follows.

Results are described, analysed and.discussed. As a
corollary{ an account is given of the administration of Cloze
tests on the booklets selected to groups of G.C.E. and C.S.E.
pupils. |

Problems revealed by the‘result#, such as the inconsistency
of codifi@rs, poor readability scores and the lack éf psycho-
social infbrmation, are considered.

| Finaﬁly, conclusions are drawn and suggestions put fbrwar&

for the future.
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- INTRODUCTION

The rz;u'.son d'etre for this thesis lies originally in the .
prev.ious sci:.hodl backgrpuhd of the 'aut.bor... - Ten years agé,
as Head of‘ Business Studies in a Secondary school, the author
was asked to set up and run a Careers Department. The
basis for ]tbe Head Teacher's clpice, se'e‘med to rest on the
fact that the writer had had seven years industrial experience
and was, de facto, an unofficial source of information about
accupationias and the work environment.

Withouf; any specialist train.i.n.g in the field, experlence
had to be gained on the job itself., One of the areas which
| was -the souroe of much tribulation was .the field of
occupational information: where to get it, how to use it,
and how f:o| determine whether it was 'good' or 'bad’.

Interéest in this field was further stimulated by a
series ‘of lectures given by Mr. B.B. Hartop on Guidance
and Counseili_ng, as part of the course leading to the Diploma
in Advanced Studies in Education of the University of Durham,

l
Since those early days, the field of guidance in schools



has developed considerably. Whilst lack of fécilities, time
and training still continue to bedevil such work, nevertheless
the work of'thélSchéols Council Careers Project (1973)1

' mar];ed a ‘m.ilesjtone J.n providing éraétical assistance to Careers -
teachers, helping them to implement, at least in.part, the
recomendationg of the Department of Education and Science,
Education Survey 18 (1973)2, "Careers Education in Secondary
Schoolé".

The problem of how good or bad are the occupational
booklets used in schools is one which has not yet been solved.
When the oppor%unity came, therefore, for the writer to be
accepted as an' M.Ed. candidate, there was no doubt as to
the area of rés,earch which seemed most pressing - the
fieldvof Occup%tional-lnszmation =.in which so little British
research has been done.. It is generally accepted that
occupational literature is one of the main sources of
occupational'infbrmation ln schools, and for that reason it
was decided to concentrate on part of it, and to.try to construct
a Check List which could be applied by teachers to occizpatiqnal

booklets to determine their suitability. for use with pupils,

1. Schools Council, Careers Education and Guidance Project,
' Foundation Course Materials, Schools Council Publication, 1973.

| .
2, Department of Education and Science, Education Survey 18:
Careeis Education in Secondary Schools, H.M.S.0., 1973.




Befbfe attempting to construct such a Check List, some
mmi@raﬁon had to be given to factors which would have an
effect on i.'ts -éomposition.

The first of these to be considered in this thesis is
the settiﬁg within which the Check List will be used: the
broad field of vocational guidance in the school situation,
its ethos %, organisational framework and the decision-making
process itself is examined.

The next point to be taken into consideration is the user
of occupational informétion, the pupil himself. Hié progress
towards vocational matui‘ity, the development of his self-
concept, and the factors which play a part in occupational
choice are considered. |
The ¢i:utco‘me.of the pupil’s decision-making voqatiorzally
is work. | The nature of w_oik'and its significance to the
pupil is ziiscussed.

Moving from a macro to a micro approach, the more specific

role of occupational information in school guidance is explored,

together with its implications for decision-making. (This
| .
' needed to be considered, as use can put constraints on

|
cons tructiion o)



|

At thJ.'s point, it was felt necessary to precisely
define the :meanipg of 'Occupational Information' in relation
to this wbrgk, as this would determine the philosophy of the
content of the Chegk List.

Tak_mg these factors into account, the next chapter is
devoted | to "e.stablishipg ctiteria of evaluation for the
content and appearance of occupational booklets. Relevant
literature is surveyed and criteria are established.

The ne;rxt chapter deals with the construction of the
Check List itself. Considerations of the role of such
booklets in the decision-making process, their content and
its itemisation, and the zmportance ‘of appearance and
readability, which had been implicit in much that had gone
before, aré!a,now made explicit. Releévant literature on these
points is surveyed and the problems of readability measures
are d.iscusgﬁed. . Problems of the appearance 'éf the Check
List itself and the scoring to be used are discussed, together
with the tgpe of user envisaged. Finally, Notes for use with

the Chéck List are produced with the help of relevant literature.



The n‘ext section deals with the selection of occupational
booklets a!nd the administration of the Check List and Notes to
30 experienced teachers. Results are deséribed, analysed
and discussed. As a corollary, an account is given of
the administration of Cioza tests to groups of G.C»'.E. and
C.S.E. pupi»ils to determine pupil assessment of the readability
of the <1i|£ez-atu.re being rated by the teachers. | As the
litératuré is produced for pupils, an assessment by pupils
| of whether they could read the booklets was felt to be essential.

Finailg, conclusions are drawn, and suggestions put
forward for the future.

In conc.lusion, a word must be said about terminology
Within the work itself, definitions of terms are providsd for
'Guidanceé’, 'Counselling’ and for 'Occupational Information’.
The following definitions may help to clarify words in constant
u.ée th'.rquLhout:

‘ 'P_upils#thildren:‘ used synonymously to describe boys and girls

up to the age of 18 who are still engaged in
full-time education in the school situation;

‘Booklets# used synonymously to describe the spec:.fic type
" ‘Pamphlets: of literature being rated;
 Codifiers: The teachers taking part in this work are

l termed ‘codifiers' when results are belng
described.

5.




' "CHAPTER ' 'ONE

" "VOCATIONAL. GUIDANCE IN THE SCHOOL SITUATION.




What;is Guidance, and what reasons can be put forward
for its growth? - Brewer. (1964)1 suggests four conditions
which, taken together; gave rise to the Guidance movement:
(a) the division of labour; (b) the growth of technology,
(c) theuspzead of modern forms of democracy; and

i

(d) the e}tention-of vocational education. - To the
powerful &nfluences of social complexity underlying the
influence of affluence can be added” (1) changes in the
‘family: child fearing practices tend to be more democratic:
weaker sﬁcial links with relations, and greater family mobility,
and the higher divorﬁe rate; (2) changes in education, in the
content,yempﬁasis and approach in the curriculum, concern
for the %isadvantaged and for social class.ineqﬁalitg, changing
emphasis;an the role of the school which is not now only
concerne& with intellectual development. but with the all-round
development of the individﬁa13; and (3) changes in the world

of work - the diminishing need for unskilled workers, the

l. C.Brewer quoted by C.H.Miller, "Vocational Guidance
in the Perspective of Cultural Change", in
Man in a World of Work, Ed. H.Borow, N.V.G.A. Houghton
Mifflin, Boston 1964, p.3.

2. ibid. p.4 et seq.

3. Schools Council Working Paper No.40;jCareets‘Education ‘
in the 1970's, Evans Bros., 1971, Chap.5.
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increasihg‘ -need for skilled workers, job insecurity, job change
and the growth of new industries.
Thesej changes have brought about a shift of emphasis from

a view of iGuidance .as vocational assistance (Parsons 1909)1

to a conaefrn for the total development of the individual.

"Guida.[nae is a process of helping every individual,
through his own efforts, to discover and
develop his best potentialities for his personal
happiness and social usefulness."

2

It may be argued that such a broad view of Guidance is
an unrealistic one in relation to the school situation where,
structurally, Guidance is divided into educational guidance,

personal guidance and vocational guidance. (Moore 1970)3

However, ti:he .importa.nae of the three parts working together as
a whole is not denied by those operating the different parts.

One of the major problems of this type of specialisation

f - :

is communication.
I

"Educational .guidance is concerned with pupil choice

of curriculum subjects and courses, with the formulation
of decisions about further and higher education and
~generally with assisting the pupil to make the most of
his capabilities . and potential in relation to the
educational resources the school has to offer.” 4

l. F.Parsons.,' ‘Choosing a Vocation, Houghton Mifflin, Boston 1909.

2. R.Strang, "Guidance viewed broadly", in Counseling and
Guidance in the 20th Century: Reflections and
" Reformulations, ed. W.H. Van Hoos and J.J.Pietrofesa,
Houghton Mifflin, Boston 1970, p.270. o

3. B.M.Moore, Guidance in the Comprehensive School, N.F.E.R.,
' London 1970, Chap. l.

4. ib-id. .P.7.
|




"Vocational guidance is concerned essentially with career
choice and decision-making. It involves assisting

the pupil with the exploration of career possibilities -
and discussing and appraising occupational suitability '
in relation to ability, apt:.tude, motivation and
temperament. 1

Any rigid division between these various aspects of Guidance- -
is therefor}e an artificial one. All parts must' oéerate for
the good of the whole.

In relation to the broad field of Guidance, one further

definition of terms 1s necessary. As Ginzberg (.1971)2

points out, theoreticians frequently use the terms Guidance and
! ‘ A

Counselling interchangeably.  Guidance, for the purpose of

this work, will be used as the broader term, to indicate the

" 'process which includes a wide range of functions directed

|
towards helping individuals in the decision-making process.

Counsell.ipgi, on the other hand, is a technique, a specialised

|
. function (Hartop 1969).> 1t

"denotes a professional relationship between a trained
counselor and a client which is designed to help

the client understand and clarify the view of his

life space so that he may make meaningful and informed
choices consonant with his essential nature and his
particular circumstances in those areas where choices.
are avaél.ilable to him," (Stefflre 1971) 4

1. ibid. p.7.
2. E.Ginzberg, Careers Gitidance, Who Needs It, Who Provides
- I't, Who Can Improve It?, McGraw Hill 1971, p.6.

'3, B.B.Hartop, Lecture to students, Diploma of Advanced
studies in Bducation, Un.iv. of Durham. Oct. 1969.

"4, B. Stefflrga, A.J.Jones, N R.Stewart, Principles of Guidance,
‘McGraw Hill 1970 p.96.
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In the school situation what does the whole process of
vocation guidance consist of? It must be emphasised that a
significant shift of emphasis has taken place in the last
ten years.; Before that time, it would appear that
the emphasis was on matching talents to job specification,
or alternatively advice was given by well-intentioned amateurs,
many of whom were unfamiliar with the world of work. The
ethos of the school world and the working world were poles
apart and to many the latter was regarded as .inferior.‘ Long
term prepaz;ation.foi choosing a career was not nomal.lz'y undertaken.
Guidance lacked a temporal aspect: it was felt that there
was n_othiné pertinent to be taught (Hayes and‘Hopson 1971)1.
The new mov?ement began in the 1950's with the work of
Ginzberg (;951)2 and Super (1953)° on the development of
vocational Ethiﬁking. This represented.a break from the
traditional talent~matching model .and focused attention on
the individual’s need to make decisions on the basis of an
accurate .appraisal of himself and his environment.

l. J.Ifayes and B.Hopson, Careers Guidance: The role of

" _the School in Vocational Development, Heinemann, 1971, Chap.l.

2, E.dinzberg, S.M.Ginzburg, S.Axelrad, J.L.Herma, Occupational

o Cho{ice.- An Approach to a General Theory, Columbla Univ.

~ Press 1963 (3rd printing).

3. D.E.Super, "A Theory of Vocational Development"”,
- American Psychologist, 8, 1953, p.185-190,

1o.




"An adequate philosophy of vocational guidance must
be grounded in the developmental history of the
individual.” (Dysinger 1950) 1

[ .. i
What implications has this for secondary schools? There

are still many teachers working in the field of Guidance in
schools who feel that their terms of reference are not made
explicit. Gelatt (|1962)2 seems to provide such a framework.
In the school situation there is: ‘(a) an individual about whom
a decision'J'iS required, and (b) there are two or more

possible courses of action to be taken, and a decision can be
terminal or investigatory. The investigatory decision
becomes a cycle involving gathering information and decisien—-
making until a terminal .dec.is.:i.on is reached. Gelatt points
out the implications of this sequential decision-making process
for vocational gu.idance, Firstly, one basic assumpt.ion.

is made: |the collecting and using of relevant and reliable
informatic?n is essential for the process., Secondly, the

broad purpose 'is to use decision-making opportunities as a basis

for developing the pupil's éapacity to make decisions in the

l. W.J.Dysinger, "Motivation and Vocational Guidance",
- Occupations 29, 1950, p.I9&.

‘2, H.i!.Gelatt » "Decision-Making: A Conceptual Frame of
Reference for Counselling”, Journal of Counseling
" ‘Psychology, Vol.9 No.3, 1962, p.240-245, '

|

“'.‘1‘1.
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future, Thirdly, it helps. to tackle the problem of the
inability go.t' _pupils and parents to assess accurately the
probable zlesults of various alternatives, Lastly, it
requires the teacher in charge of such a system to be able to
supply infézmation and to analyse its relevance and sultability
in such a 'way as to be meaningful to the pupil., It is with
this last jpo'int that this thesis is concerned.

Howe'v'e-r, this theoretical framework requires the presence
of various key factors in the school situation. (Moore .1970)'z
It requ.irés time fo know the pupil well, his abilities,
temperane:;t‘, hopes and fears, and for him to uﬁdeistand
‘occupational data. It requires time to be made available:
fozj,decis.ion—makipg.' It requires co-operation from parents,
from other members of staff and from the pupil himself. It
requires time, on the part of the Guidance team, to sift and
evaluate the information relevant to the pupil's decision-

;There are, however, material and organisational

oonstraini:s to be faced. (Survey 18 1973)2 Insufficient.

making.

‘| ) .
accommodation,  insufficient time allotted and staffing
[

1- opo Cit. P.l?o
2. Dei)t. of Education and Science, Education Survey 18,
" "Careers Education in Secondary Schools”, H.M.S.0.
1973 p.14-17 and p.63. ' '
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problems ‘ha:zve to be taken into account. But however
I

inadeguate 'the school situation may be, it is still possible
[ ! .

to use the sequential decision-making theory as the framework
| :

of reference.

Guidarnice is not an instant problem solver., It is a
constantly developing decis.ion-making process with the pupil
at its centre. Values and choices are not imposed from
without, but stem from the individual himself.

The iz?'ndifridual engaged in the .decision-making process
is an adoléscent, who is still developing physically,
intelle,ctua%dly and emotionally. Any theories as to how and
when choices are made nust take account of the turbulence
of this life stage.  Before Ginzberg's (1951)1 work
little had been done to construct a general theory of vocational
deVeJ.opmanL. . Ginzberg was able to identify three generalised
approaches used previously. .The first of these he classified as
Accident theory approacheé as they laid choice at the door of

accident. ' Biographies of famous men seemed to support this ‘

I ' .
theory (.ibid.)2 (e.g. David Ricardo reading Adam Smith's

l, Op. Cit, Chap.2.
2. ibid.,



14.

'Wealth of N;ations' ). But these were men of high ability,

‘and lesser men in the same circumstances would not have reacted

in the same way . What most people meant by taccident' was

being -affe;cted by something béyond their control - an

unplanned exposure to a powerful stimulus, This theory.overlooked

the fact that there may be many such 'accidents' in life, but

only a ferof stimulate with important consequences. Ginzberg-
felt that ,iwhilst the Accident theorywas right to the extent
that it stresséd the importance of external factors.in the
choice pro:ceSS, it was oversimplified.and did not take
account of other factors involved.

The s:ecoz;d approach studied by Ginzberg he termed
' Impulse’® :theo;ries, which state’dbthat occupational choice could
only be understood through a theory which expiained
behaviour in terms of unconscious forces, e.g. Ermest Jones " '
reported J;he case of a boy fond of playing with streams and
puddles wleo became'a builder of canals. (ibid.)l This
theory stressed the importance of internal factors and the -

overriding importance of unconscious impulses. - Assuming

1. ibid. Chap.2.




this theory to be valid, how can the diverse emotional make=-up of
different people in the same occupation be explained?

Allied to this group of theories is Roe's (1966)1
use of Masiow's classification of needs, the satisfaction of
which is central to choice. These needs are: (1) the
physiolog!cal needs; (2) the safety needs; (3) the need
for happiﬁess and love; (4) the need for importance) respect,
selfkesteém, independence; (5)'the need for infbrmatioq; .
(6) the need for understanding; (7) the need for beauty; and
(8) the need for sglf;actualisation. Roe argued that the
most direct way to develop a life at a higher need level was
through gfatification of the lower needs.

These theories would.appear to be deficient in that
they overstress a single fac¢tor or set of factors aﬁd in which

.

the individual is largely passive, at the mercy of impulses,
needs or éhe whims of fate.

The third approach was concerned with aptitude testing and
talent matching. This 'trait and factor' approach (Jones,

Stefflre, Stewart 1970)° stated that:

1. A.Roe, The Psychology of Occupations, J.Wiley and Sons,
1966 (7th printing), p.30.

2. Op. Cit. p.179.
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l. A Roe, ‘The Psychology of Occupations, J. Wiley and Sons,
1966 (7th printing), p.30.

2+ Ops Clt. p.l79.
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"the traits of an individual which have vocational
salience are somehow matched with those required
of the occupation.,”

By diiscover.ing the characteristics of the individual
and malyﬁhg occupational reguirements it is possible to
Amatch the ‘two 't_ogether. The major wéakness of this
viewpoint is: (a) the assumption that vocational
development is largely a cognitive process in which the |
individual uses reasoning to arrive at his decision: but
decisions are not based on thinking alone, they may have an
emotional basis; and (b) the assumption .that occupational
choice is ‘a single decision-making event.

szﬂerg (1951)1 therefore set out to construct a
- general t.hleorg of occupational choice. His basié
assumptioni was that an individual never reaches the ultimate
decision at a single moment in time, but through a series
of decisions made over a considerable period of time. . The
cumulative effect is the determining factor.

He argued that the key to the study of occupational choice
appears 'to!' lie in an appraisal of the Way in which the

individual, as he matures, reaches such decisions.

l. Op. Cit. Chap.2.
2.

'
i
v
|
|



Ginzberg worked with three major factorsl : the self, reality
and kéy peXsons. Establishing the inter-relationship 5etween
these factors he felt could provide a firm basis for a theory
of occupational choice. Turhing to the adolescent, Ginzberg
established three stages of occupational decision-making:

(a) fantasy period (pre—adolescem‘:e)z in which the child
thinks of cjaccupations in terms of his wish to be an adult;

| (b) the 'teziztative period (adolescence), in which the individual
recognises‘ the pmbiem of deciding on a future occupation
but thinks in subjective terms; and (c) the realistic period
(young adu.;lthood), in which the individual realises he must
work out a compromise between what he wants aﬁd the
opportunitjies -available. It is :interestiné to note here that
Ginzberg's! stages are mirrored in the earlier work of
Dysinger (.!1950) 3, who summarised vocational maturity in
four st_age;s.- (1) the fantasy stage; (2) exploratory; '

(3) more nﬁature approach, crystallisation of interests; and

(4) period of specific preparation.

1. Op. Cit. p.29.
2. ibid. Chap.7.
3. Op. Cit. p.128.
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Ginzberg's (1951)1 general theory stressed three
important findings:

"Occupétional choice is a process which takes place
over a minimum of 6 or 7 years and more typically
over 10 years or more; - (2) Since each decision
during adolescence is related to one's experience
up to that point, and.in turn has an influence on
the future, the process.of decision-making is
basically irreversible; (3) Finally, since .
occupational choice involves the balancing of a
seriesi of subjective elements with the opportunities
and liimitations of reality, the crystallisation of
occupational choice inevitably has the quality of
a compromise."

This theory had important implications for vocational
guidance but was the subject of criticism on the gfounds
of definition of 'choice’, that people are more flexible
than.Ginzbérg considéréd (Roe 1966)2, on the severe
limitations of the Ginzberg sample (Barry and Wolf 1962)°
and-that,tﬁe.theory was concerned. almost entirely.bith
the vocatibnai.developﬁent~of middle class males’(Jones,l

4
Stefflre and Stewart 1970).

1. op. Cit. p.195.
2. Op. Cit. p.260-270.

3. R.Barry and B.Wolf, Epitaph for Vocational Guidance,
Cplumbia Univ, Press, 1962, Chap.l.

4. op. C-it. p.lao.




To Super "{1953)1 it had limitations - choice means different

things at different ages, no distinction was made between

!

'choice' and 'adjustment’ and no description of the

'
i

compromise process was given. = Super (-195'3)1

put foward a theory of vocational development in a series

of 10 propositions:

"l.

2.

3.

1.

People differ in abilities, interests and personalities.
The theory of individual differences is one of the
cornerstones of modern education and vocational
psychology.

l!hey are qualified, by virtue of these charactenstlcs
each for a number of occupat:.ons.

Baah of these occupations requires a characteristic
pattern of abilities, interests and personality
traits, with tolerances wide enough, however, to
allow both some variety of occupation for each
individual and some variety of .md.iv.lduals in

each occupation.

Vocational preferences and competencies, the situations
in which people live dnd work, and hence their
self-concepts, change with time and experience,

making choice and adjustment a continuous. process.

This process may. bée summed up in a series of life
stages characterised as those of growth,

exploration, maintenance and decline, and these stages
may in turn be subdivided into (a) fantasy,

tentative and realistic phases of the exploratory
stage, and (b) the trial and stable phases of the
establ.lshment stage. o :

Op, Cit. p.185-190.
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9.

10.

1
The nature of the Career pattern is determined by.
the individual's parental: secio-economic level,
mental ability and personality characteristics,
arid by the opportunities to which he is exposed.

‘Development through life stages can be guided

partly by facilitating the process of maturation
of abilities and interests, and partly by aiding
in reality testing and in the development of the
self-concept.

The process of vocational development is essentially
that of developing and implementing a self—concept.

|
The compromise between individual and social factors,
between self-concept and reality, is one of role
play.mg, whether the role is played in fantasy,
in counselling J.nterw.ews or in real life activities.

Work satisfactions and life satisfactions depend
upon the extent to which the individual finds
adequate . outlets for his abilities, interests,
personality traits and values.”

[
[
:

The way in which self and realz.ty come to terms with each other

and the way in. wh.lch thJ.S compromise takes plaoe is the hub

of the whoie problem. Throughout his career Super's research

has emphasi:sed the importance of vocational development and

vocational,maturity'iﬁ the decision-making process. D.E. Super (1951

D.E. Super'(1953)2; D.E. Super and J.0. Crites (1962)° ;

D.E., Super and P.L. Overstreet (1960)4

2.
3.

D. E. Super, "Vocational adJustment. implementing a self-
concept",‘ ‘Qccupations, 1951, 30, p.88-92.

Op. Cit.

D.E. Super and J.O. Crites, Appraising Vocational Fitness,
Harper and Row, 1962, (Rev.ed.)

D.E. Super and P.L. .Overstreet, The Vocational Maturity of

" ¥inth Grade Boys, Teachers College Bureau of

Publications, 1960,
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"Yocational maturity is defined as readiness to cope
with the developmental tasks of one's life stages,
to make socially required career decisions, and to
cope appropriately with the tasks with which society
confronts the developing youth and adult.” (Super 1973) 1
‘Both the theories of Ginzberg and Super are developmental
theories in that they lay stress on the vocational development
of the individual, and it is interesting to note that
Ginzberg hds shifted in some respects from his earlier position
}
(Ginzberg ;970)2. Perhaps the most significant change is
in the concept of irreversibility. Ginzberg now argues that
whilst most people do not have the opportunity to follow an.
altemative;, a m.inority make radical changes after crystallising
their. ozfiginal choice. Opportunities in the world of work
can play a major role in re-opening choice, for example,
G.I.s returning from World War II. .Other major shifts in

Ginzberg's ;t.heory seem to rest on his realisation of the

importance of sociological implications.
i , :
"We gave short shrift to ways in which environment
limits the choice of a high proportion of young
people.” .. (Ginsberg 1970) 3

l. D.E. Super, "Career Development Theery"”, British Journal
- of Guidance and Counselling, 1, No.l, Jan.1973, p.3-14.
2. E. Ginzberg, "The Development of a Pevelopmental Theory
of Qccupat.ional Choice”, in Careers Guidance in the 20th
" Centurys: Reflections and Reformulations, ,ed,. W.Van Hoos
and J.J. Pietrofesa, Houghton Mifflin 1970, p.63-65.

3. ibid. p.63.




22,

This shift is in line with the point made by Roe (1966)%
who s'tates; that although a person's behaviour is

"a.lnbs&t always motivated, it is almost always

biologically, culturally and s:.tuatzonally

determined as well."”
Ginzberg (.11970) also points out that research has called
attention fto the important influence of peers, the guidance
system, thé armed forces, the ideology of minority group.é
and the job market. Major changes are occurring in the
structure of industry and occupations . and a comprehensive
theory of occupational choice determination WOﬁld have to
take account of economic and oécupational changes .
On occupat.:ional .choice for women, Ginzberg is now aware
that many évomen do not serious_ly confront the world of-
work unt.ili they are in their thirties, and they make
decisions .Iin the enlarged framework of home and family.

One element Qf t.he original theory Ginzberg feels
does not need radical change - every choice is a
compromise: - but he feels it is now necessary to stress

that this .lis not one compromise at the point of crystallisation,

-
but repeated compromises made over various options.

1. Op. Citc p.23-29.
2._Op-'Cit. po63—650

[
!
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It is therefore the task of Guidance workers in school
to help theichild, at various stages of vocatidnal_dbvelopment,
to build up a realistic picture of himself by getting him
to analyse his interests, his abilities, his nee&s and
values, Helping the child to find out as much as possible

|

about himself and his environment makes the acquiring of
dedsion-mﬁng.sﬂlls easier., What sort of a person am I?
What sort of life do I want?. Is werk going to be the
dominant .factor in life? etc. In this ax;zalysis, .occ'upational
information has a central role to play in that it can provide
ﬁhe necessary information about alternatives which provide
the opportu:?u'ty fof choice. However, this information will
only be useful if the child is able to fit it in with his
developing .iself—concept. The child's attitude towards
persons, things and events are all aspects of his self-concept,

Super (1957)1 argues that in entering an occupation
an individual chooses one which is congruent with his
self-concept and his desired way of life. But the work éf

John Hayes ‘{1967)2 would seem to conflict with this.

Hayes found that the Yorkshire Electricity Board prospective

1, Op. Cit.

2. J.Hapes, "Occupational Perceptions and Occupational
‘Information”, Institute of Careers Officers, Bromsgrove,
1967, p.3.




apprenticeé had not considered the psycho-social aspects of
work when thinking about their chosen job. He argues that
it would not seem to make psychblogical sense to argue that an
ind.ividua’lfhas crystallised his self-concept if he has :
ignored thela psycho-social aspects of himself in relation to
the job. ' Hayes argues that. occupational choice is made on’
the basis of an incomplete self-concept which focuses largely
T
on the Eobnomicluan. Psycho—-social factors gain more
imortance after work has. begun.

Holla:nd's (__1959‘)1. _theory of vocational choiog‘ would seem
to shed lvigght, here. Holland assumes t,haAt at the time of
vn::céztiona.ll choice the person is the Pmduct of the‘ lnteraction
of heredity factors with other personal and cultural forces,
including .!parents‘, peers, social class and physical .
environmert. Out of this experience the person develops

!
a set of methods for dealing with environmental tasks. At

the time of vocational choice, these 'adjustive orientations'
aorresppnél”to six occupational environments: the motoric, -

the intellectual, the supportive, the conforming, the

persuasive and the aesthetic, each of which represents

l. J.L. Holland, "A Theory of Vocational Choice”,
- 'Journal. of Counseling Psychology, 6, No.l,
1959, p.35-43.
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a distinctive life style. The person making the choice
directs himself towards the environment for which he is most
fitted. His behaviour therefore can be explained by the
interaction of his personality pattern and his environment.
Holland aleo refers to two further dimensions of occupational
choice: - the direction of choice is a function of the main
characteriétics‘of his personality pattern, and the
determinant of the level of occupational choice and
achievement is the pattern of personality.

One of the criticisms which can be levelled at
Holland's theory is that individuals can change their
environments. and (to some extent) themselves and are not'
irrevocablﬁy committed to previously selected objectives.

“The 1ack of specific formulations about the.

development of personality and its role in.
vocational selection makes it difficult to
determine the. factors invelved so that :
. . realignment or change of the personality can -
be engineered." (Norris, Zeran, Hatch, Engelkes 1972)
The theories so 'far referred to have been developmental

theories, concerned with giving an account of the mechanisms

l. W.Norris, F.R.Z2eran, R.N.Ratch, J.P.Engelkes,
'The Information Service in Guidance: For Career
' 'Development and Planning, Rand McNally Chicago,
1972’ (3rd ed-)l P-54.
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i

|
involved in the move from education to employment from a
predominantly psychological point of view. Occupational
choice, however, has its adherents in the field of sociology:

Roberts (1974)%; Musgrave (1967)%; and Keil, Riddell and

Green (196!6) 3. Their criticism of the work of Ginzberg (1951)4,

and Super 5(1957@5 stems from the undervaluation of sociological
i .

|
factors.

Roberts in his article "The entry into employment: an

approach towards a general theory"6 states:

"The ideology of free occupational choice does not
correspond to social reality, but it does possess
widespread currency as a social belief, and, as has
often been pointed out, when people believe a’
particular idea to be true, they will react as if it
was in fact valid."6

|
Evidence fFr this view came from Roberts' own M.Sc. thesis
| | A | - |
(1966:1974;)'7 196 Young men aged 14-21 were selected
i

1. K.Roberts, "The entry into employment: an approach towards
' a general theory”, Sociological ‘Review, 16, No.2,
197'4’ p0165-184. .

2. P. W Musgrave, "Towards a Sociological Theery of
Occupational Choice", Sociological: Review, 15, No.l,
‘1967, p.33-36. ,

3. E.T.Keil, D.S. Riddell and S.R.Green, "Youth and Work:
Problem and Perspect:l.ves" , Sociological Review, 14 No.2,

4. Op. Cit. . 5. Op. Cit.
6. Op. Cit. p.1660

7. K.Roberts "Occupational Choice"”, in Occupational Choice,
(ed.) W.M.Williams, Allen and Unwin, 1974, p.147.
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"at random in the Greater London Borough for this study
of occupational behaviour and attitudes of young people.
‘ :
Results suggested that ampést young people in Britain,
occupatioﬁal choice does not play the key role in the
entry intc employment that Super and Ginzberg ascribed to it.
"The typical pattern of interaction seems hot to be
for jobs to be entered upon the basis of ambition,

but for ambpitions to be adapted to the occupations
that young people find themselves able to enter." 1

Roberts 'p?ints out that the work of Ginzberg and Super accepts
as its ce):trél assumpt_.ion that occupational cho;'ce-
making.is,'tbe c;'itical' determinant at work in the tranéition
from saho%al- to work - this is an unproven assumption.
Vocaftional deire_lopment is a process, not a moment, and
ii does nbt take place in vacuo. Whilst occupational
information has an important role to play, the child is
also .infiu'enced.by external f;ctors, the most important
of which is the home, Through the family un._it are
transmittj:ed attitudes and values towards society, religion,
work, and education which exert a powerful inflﬁence on the
child. i

1. Op. Cit. p.147.
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"The llmlts set to vocational choice and opportunity
are known to be broadly set by socio-economic and
education factors." (Malzels 1970)

4
The work of Carter (1962)°, Chown (1956)° and Jahoda (1952
has stressed the central and deczsive influence of the family -
children learn about their parents' occupations and their
attitudes towards them, they learn what jobs to avoid and
what is co%sidéred to be a 'good job'. Approximately
half the é&ildren in the Chown sample claimed to have had
either relatives or friends doing similar work to their
present occupafional choice. | In the Maizels enquiry (1970)5

a higher proportion of sons of manual workers planned

to take up semi-skilled or unskilled work than was the case

1. J,ﬁaizels;jAdolescent’Needs‘and‘the'Transition'from'school
'to Work, The Athlone Press 1970, p.92.

2. M.,P.Carter, Home, School and Work, Pergamon Press 1962.

3. S.M.Chown, "The formation of occupational choice among
Grammar school pupils", Occupational Psychology, 32
July 1958, p.171-182. . .

4. G.Jahoda, "Job Attitudes and Job Choice among Secondary
- Modern School Leavers, Occupatzonal ‘Psychology, 36, 4
1952, D.206-224.

5. Op. Cit. p.87-102.




with fathers in non-manual work. = But even in the lower
socio-economic group, Carter (1966: 1971)1 categorised
three ma.m types of family: (1) the héme centred family
where the parents hope the child will be successful at
school ana’ work; '(2) the solid working class family which
doés littie to encourage the child to consider employment
unfam.iliazi' to them or their friends and relatives; and

(3) the underprivileged family who take little interest

in the ch.ild's. future career. The child, consciously

and mcméciously, soaks up the attitudes and values

of this urut which become incorporated into his developing
self-concépt. This is particulazjly ‘obvious in what
Veness (1962)2 terms tradition-directed choice, where
family and neighbourhood traditions are such that n§ other
choice is;seriously considered., Family size, too, is an
important factor, Small families are a better jumping off
ground than large ones. (The Maizels e.r‘:quiry3 found that

in large 1;7‘amilies nine out of ten girls left school at 15.)

l., M.Carter, "Into Work", Penguin 1966; also quoted by
J.Hayes and B.Hopson, Careers Guidarnce: The role of
' the school in vocational development, Heinemann 1971,
Chap. 3.

2. T.Veness, Young Leavers, Methuen, 1962, p.180,

3. Op, Cit. p.38-42..

|
!
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The school has a significant effect on the child. It

is an impoatant‘agent of socialisation, with its own aims
I

and values (Hargreaves) (1967)1. The project undertaken by

' I
Hargreaves, which attempted to provide an analysis of the

school as % dynamic system of social relations through an

intensive study of interaction processes and day-to-day

behaviour within the school, revealed the growth of two

subcultures within one Secondary Modern school. Of the

fourth year streams, the higher the stream the greater the

tendency té be committed to the school's values. Moving
[

towards the lowest streams, the trend tended to reverse itself.?

With the lower streams - the 'delingquescent subculture'3 -
aspiration$'were.towards roles.oﬁtside,the school. 'Hargreaves
points out;that school is founded on middle class values and
fosters them. These middle-class values he lists:4

(1) Ambiti?n is a virtue; (2) The importance of responsibility.

resourcefulness; (3)-Cu1tivation and possession of skills;

(4) Wbrldl§ asceticism; (5) Rationality and planning; and
| .

1. D.H.Hargreaves, Social Relations in a Secondary School,
International Library of Sociology and Social

2. Ibid. p.l159.
3. Ibid. Chap.8.
4. Ibid. p.166-167.
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(c) Cultivation of manners, courfesy and personality;

(7) Controﬁ of physical aggression; (8) Wholesome recreation;
and (8) Re;pect for property. For lower stream boys,
therefore Fhe school value system was alien to their social
baquroundv &nd the influence.of peer groups was strengthened.
The major findinQS'of'this project indicated the fundamental
importance of the social system of the school and especially
the structure of peer groups in relation to the education

process.

The i#fluence'of school on the level of aspirations of its
pupils is significant. Indeed, Ford (1969)) quarrels with
the use of the term 'occupational choice' which is used to

cover both statements of preference and the process of job

l

entry, i

"The term 'occupat10na1 choice' ....-sbould be reserved
for the subjective plans made by an 1nd1v1dua1 regarding

his enEry Jnto the labour force,"

Research wpuld seem to indicate that there is a significant gulf
bétween the aspirations and choice of children from different

streams in'Secondary schools, The work of Wilson (1953)2

l. J.Ford, Social Class and the Comprehensive School,
International Library of Sociology and Social
Reconstruction, Routledge and Kegan Paul, 1969, p.50.

2. M.D.,Wilson, "The Vocational Preferences of Secondary
Modern Children”, British Journal of Ed. Psychology,
XXIII, No. 2, 1953, P.95 et seq.
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Eppel and Eppel (1963)1, Hood (1951-2)? and Jahoda (1953)°
supports th;e Viéw that within the old Secondary Modern school
structure, ‘:children gave realistic and‘ sensible responses
conce.i'ning job choice, Even within the structure of
Comérehensigve education, Ford (1969)4 points out that it is
not different evaluations of occupations which explain the
differences in ambition between Grammar and Secondary Modern
streams. The difference springs from the perceived
differences in access to occupations. It would seem that
children az,:e well aware of the stratified society in which
they live. Those who dislike school cannot wait to leave it.

g working life, though not necessanly in a job of

their first preference, and even with the disciplines

-and oondJ.tJ.ons, was felt to offer more freedom, independence,
.mterest, and, possibly, enjoyment than could school.”

(Rodger 1963) 5
|
l. E.M.Eppel and M.Eppel, Teenage Idols, New Society,
Lx, 21st Nov. 1963.

2, H.B.Hood, Occupational Preferences of Sec. Mod. Children",
' Educational Review, 1951-2, p.55-64.

' -3. G.Jadhoda, "Social class attitudes and levels of occupational
aspirations”, British Journal of Psychology, XXXXIV, :
1953' p.95-1070

4. OP. Cit. P.62.

5. A.Rodger, Vocational Guidance and the Youth
. Employment Service in Britain", The Health Education
‘Joumal, 21, March 1963, p.43.
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Despite the widespread prevalence of the ideology of

free occupational choice, different groups of school leavers
have gma{:er or lesser ease of access to various kinds of
employment. Home background,. educational abilities and
attﬁnmnl:, ewnomic climate and job opportunities, all
influence!o;;cupational choice.

In thJ.s context, it would seem that Roberts' (1974)1
'opportun‘.{ty structure’ model has a contribution to make to
the theoretical field of occu_pat.iofzal choice. Both
Ginzberg (1951)2 and Super (1953)3 state that factors such as
education and home background exert influence only in so -
far asthey affect the development of vocational aspirations.
Roberts, on the other hand, asserts that the momentum and
directiozziof school leavers' careers are derived from ﬁhe way
in which i::he.ir job oppoi*tunities.beconle structured. This
concept iﬁcorporates two main ideas. The first concerns
structu.ra‘!l relationships. Roberts argues that as educational
qualificai:ions are among the main criteria used in selection
procedures, school leavers stand in varying degrees of

administrative proximity to different types of occupation.

1. K.Raberts, "The entry into employment: an approach to
a general theory”, Sociological Rev:.ew, 16, No.2,
1974, p.165-184.

2. Op) Cite
3. Op. Cit.

33.



Further; since recruitzﬁent to occupations often takes place
via informal channels (parents, friends etc.) school leavers
also stand% in varying degrees of social proximity to different
types of occupations; These .relationsﬁips 6f administrétive
promimity and social proximity are structural relationships.

The second concerns what happens to the school leaver
after tak.i%ng a job. Roberts argues that after entry to the
first job,f subsequent opportunities are cumulatively structured
because of the amount of training involved in some jobs which
requires a return on the investment by 'staying put’.
Considerations of structure tend to stabilise career patterns

|

and to minimise shifts from one occupation to another. Roberts
aoncludes that the ambitions of school leavers adapt to the .

direction :that their careers take, and are not major
determinants of the occupations that young people enter,

Whilst this may appear a somewhat extreme view, nevertheless
it serves ‘to emphasise the need to take greater account of
sociological factors in occupational c.hoJ.ce and decision-making.
At the present time most writers in thé field of occupational
choice would agree that job entry is the outcome of a lengthy

process iria which there has been a growing awareness of

internal and external constraints and the relationship between

4.
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the two. ;The problem of explaining occupational choice
has been agproached from various perspectives: via the
psychological characteristics and development of the individual,
via economic factors and their influence on the flow into
occupationé, and via the stratified social structure. Each
of these perspectives, by the very nature of the discipline
from which it derives, excludes some important variablgs which
ﬁay affect choice and selection. To érovide a more cohesive
conceptuai framework, représentatives from psychology, economics
and socio{ogy collaborated: (Blau, Gustard, Jessor, Parnes
and Wilcoék 1968)1 The -function of this framéwork was to
call attention to antecedent factors, the exactireiationships
between w@icb have yet to be determined.

| They point out that occupational choice is a developmental
process,e;tending over‘many years. There is nb single time
at which young people decide upon one out of all possible

careers, but there are many crossroads where decisions narrow
|

the rapgeiof future alternatives., Throughout, social experiences
| :

)
1., P.M.Blau, J.W.Gustard, R.Jessor, H.S.Parnes, R.C.Wilcock,
"Occupational Choice: A Conceptual Framework",
Industrial and Labour Relations Review, .9, No.4., 1956,
p«531-543, reprinted in J.Hopson and B.Hayes in
" 'The Theory and Practice of Vocational Guidance,
Pergamon Press, 1968, p.59-74.




are an‘esseétial part of the individual's development. The
occupational preferences which finally crystallise do not
directly deéermine occﬁpational entry - this.depends on
decisions of selectors who are influehbed by qualifications
and other cLaracteristics, but also by factors outside the
candidate’s! control, economic conditions and employment policies.
Therefore to explain why people end up in occupations account
must be taken of the process of selection as well as the
process of choice. The social structure has a dual significance:
it influencis the personality development of the choosers and
it defines the socio-economic conditions in which selection
takes place* At the same time, the chooser is influenced by
his-past.so%ial'structure,.whereas éccupational opportunities
and zequire@ents are determined by the presént structure.

|
The authorsiargue that the gnalysis of the processes by which
individuals:choose one occupation in preference to another
must be coﬁplemented by an analysis of the processes by
which some individuals and not others, are selected for

- a certain occupation.
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"To be sure, it is legitimate scientific procedure to
treat the actions of selectors as given conditions in

the 1nvestlgat10n of occupational choice and it is equally
legitlmate to treat the actions of choosers as given
conditions in the investigation of occupational selection,
but only the combination of both procedures makes it
possible to explain why people end up in different

occupations.” (Blau, Gustard, Jessor, Parnes, Wilcock, 1956)1

In»cohqusion, it may well be aposite to point differences
iﬁ approac%.to occupational choice between the deveiopmental-
psychological approach and the sociological approéch, as it
would séem‘that for the British scene at least, some synthesis
of the tWOfthéses cou;d‘be valuable, especially in relation to
Infbrmatlo;. Roberts - (1974)° argues that the approach of
Gznzberg (1951) and Super (1953)4‘ which makes occupational
' dbclslon-making the crztical determinant at work in the
transztian[fiom school to a working life, has great validity
in the context of American society,_but the structure of
British society is such that it does not have similar validity
here. Roberts asserts that the momentum and direéfian*of

(
.E

l, ibid. p.73. .

2. Op. Cit. p.l65.

3. Op. Cit. | :
4. Op. Cit;.
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school leayers' careers are derived from the way in which

Jjob opport%nities become cumulatively structured and young
‘people azeipdaced in varying degrees of éocial proximity, with
different ease of access to different types of employment,

i.e. occupational choice does not play the key role in the
entry into employment suggested by Ginzberg (1951)1 and

Super ,t1953)2.. To support his argument three types of evidence
can be quﬁted: (a) the fact that most of the occupational
mobility w%ich takes place among adolescents is not anticipated.
in their ;mbitions,Afbr example, 80 per cent of the Sheffield
boys used 5y Carter (1962)3 had no intehtion of leaving their
existing occupations. ,Hobility was not planned and ambitions
vadjusted to occupational changes rather than changes being.
planned to realise previously developed ambitions; (b) although
many schoql leavers fail to enter their chosen job, few are

dissatisfied with the employment they got and seem to adjust

their ambitions to their new situation (Jahoda 19534‘ and

1
i

1. op. cit.
2. Op. Cit.
3. 6p. Cit.
4, Op. Cit. p.97 et seq.




Wilson (1‘953)1,- and (c) British school leavers' ambitions

are relatively modest and appear to be based upon the

occupations they expect to enter (Veness 196‘22) Roberts (1974)3
r

suggests ;that ambitions are anticipations of the direction that
careers as.re going to take, which 1s contrary to the theoiies of
Ginzberg lia.nd Super. In spite of the widespréad acceptance
, of.the ideology of free occupational choice, the fact remains
that different groups of children .have,ai»fferipg degrees of -
difficulty in entering various types of employment, influenced
by such factors as educational_attainmht, social pmxim.ity :
to different typgs ‘of occupation and type of home. Ambitions
result fzﬁm and adépt to the reality factor of the employment
made available. | |

Whilst it would seem that Roberts' theory can only have
partial validity for the middle class child of good academic
ability, nevertheless in an area like the morth-east, with a-
young -lealvers' unemployment 1.~ate of 8.5 per cen‘t4 it perhaps
provides .Ian explanation of the true situation of many school

leavers of less than average ability - the job chose them,

not vice %7ersa.‘.
1. Opu Cit.
2. Op, Cit. p.87.
. 3. Op. Cit.
4. March 1976. Figure supplied by Sunderland Careers Service.
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" 'WORK

1
Foz‘i successful decision-making the child must have
adequate\ information about himself and about. the occupation
he hopes! to enter. As Rodger (1963) puts it:

|
"To my mind, schemes for the assessment of
individual needs are time-wasting unless they are
paralleled by schemes for the consideration of
available occupations.”

"What is the point of collecting a mass of data
about a boy or girl, if you do not have
corresponding data about the jobs into which he
or she might be put?”

1

Whilst the last sentence would seem to indicate a placement
philosop}ay of guidance, the major point is still valid.2

‘To ;znany teachers woi'king.in the field of Vocational
Guidance, "worR is still unchartered territory, known only
through visits, literature, films and other second-hand
means.

"The occupational world of the child is rather

circumscribed and empty. So, for that matter,

is the occupational wcrld of many a teacher and
of other adults.” 3

1. A.Rodger, "Vocational Guidance and the Youth Employment
Service in Britain", The Health Educational Journal,
March 1963, 21, No.l, p.43.

2. C.H.Miller, "-Vécational Guidance in the Perspective of
Cultural Change”, in Man in a World of Work, ed. H.Borow,
oughton Mifflin 1964 p.3.

3. B.Fagzn, "Guiding the Vocational Interests of the chila®,
'.'Education, Nov.1953, 74, No. 3, p.178.
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The nature.of work, the. philosophy underpinning it and its
relation to the decisions to be made.in school have received
less attention' than vocational development .and the decision-
making pmééss. | Perhaps this is because most people feel |
they 'knéw about work' - that it is the way .m which people
in a }u.ghltly industrialised society earn their living. But
it may be argued that work has éatisfactions beyond material
rewards. Super (1957)1 in "The Psychology of Careers"”,

idendfiés ‘three majo.i‘ ‘needs for which satisfaction is sought
|

.in work:ll ‘human relations, the activity of work itself, and
livelihooLd.. In developing the pupil's occupational self- .
concept it would seem advisable to emphasise that there.is
more to an occupation than earning a living. It offers

an outlet for the hostile drive, it provides an opportunity
for the :individual to win approval,"and it satisfies the
need to develop satisfying social relationships. For some,
an occupation is a way of life.z In our culture, social

and economic status depend more on occupation than on
| N .

. anythi;r_zg:else. For some people work 1s seen as the major

l. D.E.Super, The Psychology of Careers, Harper and Row 1957,p.20-25.

2. H.Borow, Man in a World of Work, Houghton Mifflin 1964,
Pi XVi. ‘ )
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i

part of their life, but for others most of life's satisfactions
have to be found outside the job. To g.ive pupils the
imp.reSai‘on; that all work is 'inf:rinsical.lg satisfying is
unfair émdI unrealistic. |

The npeam.ng of work to the individual varies acco.t;ding ‘to
the variou!soutcomes which satisfy particular needs. The

most obvious outcome is work as a seurce of income ~ the

concept of the Economic Man, which receives the lion's share

of attention in occupational information literature (Hough 1970)1

Man works to maximise his material well-being and evidence

suggests - that: to members of the semi~skilled and 'unsk.ille& group

this .is the main meaning that work has for them. They

~ "sell |11ttle pieces of themselves:in order to’
bny them back each night with the. -coin of fun.” 2

Work is also a source of achiévemeht. " The individual
strives and achigvés and the resultant feeling is oné of
mastery of a particular area of physical or mental activity.
The .intel.iigent child in school has already experienced this

sense of satisfaction in good examination results, being near

1. ‘P.H'ough , Careers Literature: An Investigation into
‘the Content of Careers Pamphlets, Institute of Careers
Officers, Bromsgrove, 1972,

2. W.Wright Mills, White Collar, Oxford Univ. Press 1957 p.237.

42,


file:///little

43,

the top of the class for example, but for ‘some children,
school has not provided a sense of achievement.

These findings are also substantiated by the research
of Lyman. (1955)7, Centers (1968)% and Jurgensen (1947)°.
Results seem to support. the view that those at the lower end
of the sociio-eaonomic scale tend to emphasise the economic.
aspects of{ work, whereas those at the upper end more
typically jstress the satisfactions given by the work. itself.

Anothler,important .satisfaction derived from work is the
oppozttmitéy .for social contacts it presents. E‘Vidende from
the Maizels enquiz"g (1'9_70)4 suggests that this is of
paz‘ticula.zjl importance. to the girls in her sample.

Perhaps the most significant need satisfied by work is

the sense of identity it gives. Eric Fromm in "The Sane

Society"” (1955)5 states that in contemporary society

1. E.L.Lyman "Occupational Differences in the value attached
to Work", American Journal of Sociology. 1955, 61, p.138-144.

2. R. Cen'ters "Motivational Aspects of Occupatioenal
Stratification", Journal of Social Psychology, Nov. 1968,

3. C.E.Jurgensen "Selected Factéws which influence job
preferences”, Journal of Applied Psychology, Dec. 1947,
XXXI, p.553-564,

{
4. Op. cit.
5. E.Fromm, The Sane Society, Rinehart 1955,




there is a crisis of identity. The old order has been
swept away and the individual no longer feels the same close
family or neighbourhood links. As Super (1957)1 points out
"in a fluid i'r;dustrial society, occupation is the principal
dete-rminan;t of social status”.

Caplow (1954)2 in "The Sociology of Work" analyses
five assum'ptions underlying prestige attitudes in western culture:
(1) theva_iite collar worker is superior to the'manual. worker ;
(2) self-elniployment.is superior to working for others;
(3) cléan Toccupationsl are superior to dirty ones; (4) larger
enterpriseis are superior.to smaller _entez‘pr.ises in the business
field; anld (5) personal service is degrading. The degree to
which thesle assumpt.ibns are kbdd varies from country to country.
In Great B;rita.in, it would seem that (1), (3) and (5) have
particular} .significance.

Work is not merely a means of earning a living, it is a
way of life, a social role. What factors can be identified under .
this head? Some more precise-definition of 'way of life' is
necessary in view of the importance of the "Content" aspect of

the Check ?List which is to be compiled. Super (1957)3'points

l. Op. Cit. Chap.2.

2, T.T.Caplow, The Sociology of Work, Univ. of Minnesota Press,
Minneapolis 1954, p.l124.

3. Op. Cit., Chap.2.
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out that occupation determines social class, determines
consciousness, moulds values and attitudes and sets patterns

of social behaviour. Caplow (1954)1 says that occupation

affects standards of consumption, adherence to family customs

and adherence to standards of dress and decorum.
Classification of factors included under 'way of life' can
be constructed from Miller and Form's (1951)2 "summarising
sketches” of social characteristics of the six levels of
workezs,vﬁrbm unskilled to professional. However, the

o:dering of the factors is not. specufied by the authors.

Cohen 4 (1964) in an article on "Soczologzcal Studies of

1
Occupations as a Way of Life" states:
{

|
"We conclude that at present, classification of the way

of life connected with occupations are subjective, .
not comparable, and have suggested value only.” 4

He sounda a note of warning that sociological studies of -
occupations should not be-accepted .uncritically because they

are often'ﬁimited geographically, usually involve small

1. Op. Clt. p.l24.

2. D.C.Miller and W.H.Form, Industrial Sociology, Ha:per,
New York 1951, p.743=747.

3. A.Cohen "Sociological Studies of Occupations as a
Way of life", Personnel and Guidance Journal,1964,
43’ p.267-272.

4. Ibid. p.268.
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numbe.ré of' cases and the method of collecting the infé.mation
is questionable. To back up his argument, Cohen (1964)%
refers to two studiesi of the dance band musician by

Becker (1953)°  and Lastrucci (1941)7 where the stated
methodology of the studies did not permit evaluation of
their reliability.

Much ..Iinteresti_ng work has been done on the satisfactions
sought by i}ozmg people from work. Thelma Venness" (1962)4 '
study of yc‘m.ng leavers suggests that choosing a job was still
regarded primarily as a means of earning a living. The work
of Ford (1969)° and Maizels (1970)° substantiates the view

, |

that: |
1

"Vocational plans are not only made early in secondary
school|life, but that these become fairly specific
during|the last year of school ... The desire to use
skills) talents and interests, and a liking for thimgs
and activities central to the job itself would seem to
have been more important. factors influencing job choice
than were the desire for status or personal security."

(Maizels)

1, Ibid. .
2. H.SiD.Becker "Some cbntipgencies of the professional

dan¢e musician's career”, Human Organisations, 1953,
12, p.22-26.

| .
3. C.L%Last,rucci "The Professienal Dance Musician”,
Journal Musical, 1941, 8, p.l168=172.

! N
4. T.Ve}nness,‘ ‘Young Leavers, Methuen, 1962. ,
5. J.Ford, ‘Social Class in the Comprehensive School, Routledge
and Kegan Paul 1969 '

6. J.Maizels, Adolescent Needs and the Transition from School
" ‘to Work, The Athlone Press 1970 p.l102.
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i
Research mto children'’s awareness of the limitations of

I
opportun.ities open to them would suggest that even with

|

the cvom:.n? of compmhensive schools, t.be number of options open
to the in?iw.dual are limited by other factors. Liversidge (1961)
Ford (1969)2, Ginzberg (1971)°. Indeed Ginzberg states that

“Guldance assumes .that all people have options to plan
for the.u' future, in fact many do not,"” 4
|

Factors we;igbing against a proportion of children arise from .
| _
adverse faimily' background, poverty, poor nutrition, poor

housing, rind poor homework facilities.

|

"The p]‘oor suffer not only bacause they h'avve few options, ’
but becausé they have little faith that they can shape
their !future." (ibid.)

For some, 'job choice is often a matter of 'Hobson s choioe'
Reynoldss 1nvestigat.1.on of the choice of unskilled

manual workers showed that it was customary for such workers

to take th,e».first.évaileble job.

1. W.Liversidge, "Life Choices; Sociological Review, 1962,
X,. Pal7‘l34o ’
! .
2. Op.! Cit. .
3. E. G.linzbez‘g,' ‘Careers Guidarice: ‘Who Needs It, Who Provides
- It, Who can Improve It?", McGraw: H.zll 1971, Chap.6.
4. J.bJ.d. p.76.

5. L.G.Reynolds, The: ‘Structure of the Labor ‘Market, Harper,
New| York, 1951, D.267.
R
}4

|
|
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It should therefore be emphasised that the deciéion—
making .proicess and the Guidance structure in schools within"
which it o;perates, depends on the availability of a wide range
of opportutmities which allows the individual maximum scope for

| .

choice within.the limits of his physical and intellectual

competence‘i.

How important occupational information is in the decision-
making process and what part it should play in that process
must be taken into accozmt.‘.before.any assessment of the

literatumé itself can take place.
i
|
|
|
|
|
|
|



" 'CHAPTER ' TWO

‘THE ROLE ‘OI"‘O_CCUPATIONAL "INFORMATION "IN VOCATIONAL GUIDANCE

"IN SCHOOLS.
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' The place ‘'of Occupational Information in Vocational

Guidance in Schools,

1

As lohg ago as 1909, Frank Parsons™ in "Choosing

a Vocation" put forward three broad factors involved in the
wise choice of a vocation:

®(1) a clear understanding of yourself, your aptitudes, .
abilities, interests, ambitions, resources,
limitations and their causes;

(2) a knowledge of the requirements and conditions of
success, advantages and disadvantages, compensation,
opportunities and prospects in different lines
of work; :

(3) true reasoning in the relation of these two
groups of facts."

Defining his mottoes as "Light, Information, Inspiration,
CO-operation”2 Parsons believed that an‘individual's entry
into an accupation resulted from learning about himself,
learning'gboﬁt the world of work and deducing an appropriate
relatianszip between the two.

Certain assumptions underlie this approach. Firstly,

that choice is a single event. The later work on theories

l., Op, Cit. p.5. . v ‘ o -
2. ibid. p.92.




of vocational development - Ginzberg (1951) andlsuper (1957)2
have stressed the developmental nature of oécupational choice.
Sécondly, that

myocational development is laiéeiy a cpgnitiﬁé

process in which the individual uses reasoning to

arrive at his decisions. But thinking is not

the only process used by decisioz;—makers." 3
Thirdly, tﬁere.is.a‘single-;ight‘goalnfbr‘eéeryone-making'-
decisions about work, whereas, in fact, an individual can be
suitable for a number of occupations.

In the Parsonian model, occupational information
fuifilled a basic aim'of'infbrming. It was one part of a
two part axis.

With the growth and development of vocational guidance,
the role of information in decision-méking has changed. The
 generﬁ1 taék of vocational guidance in schools is to help
pupils to make a series of decisions which will enable thém
to achieve:a systematic explgration of possibilities open
to them. iFor decision-making pupils need information about

|

themselves as well as information about the world of work.

Cit.
2. opo Cit.

3. A.JJJones,'B.Stefflre, N.R.Stewart, Principles of
‘Guidance, McGraw Hill, 1970, p.181-183.

)
|
o
l
f
|
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Norris, Zeran, Hatch and Engelkes '(1‘972)1 term the
informaticnal aspects of guidance in schools as 'The Information |
Service'. They define this service as:

"that part of a programme of guidance services.
devoted to an analysis of the current and future
environment of the student with emphasis upon
information that is occupational, educational and
personal=social,” 2

and they define its objectives in relation to the individual
as follows: 3

"l. To develop an understanding and acceptance of self.

2. To develop .an awareness of the consequences of
making personal decisions.

3. To demonstrate that persons need to be recognised
as having dignity and worth. ‘

4. To provide the opportunity to know that individuals
differ in their interests, abilities, attitudes
" and values. '

5. To learn that job specialisation creates inter-
dependency. .

6. To recognise that environment and individual
inter-act to influence career development.

7. To develop a broad and realistic view of life's
opportunities  and problems at all levels of training.

8. To creaté an awareness of the need and an active desire
for accurate and valid occupational, educational
and personal=-social information.

9. To provide an understanding of the wide scope of
educational, occupational and social activities
in terms of broad categories of
related activities.

l. W.Norris, F.R.Zeran, R.N.Hatch, J.R.Engelkes, The Information
‘Serwvice in Guidance; For Career Development and Planning,
Rand McNally Chicago, 1972, p.32.

2. 1ibid. p.28.
3. ibid. p.32-33.
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|
|
|
10. To assist in the mastery of the techniques of

obtaining and interpreting information for
progressive self-directiveness.”

11. To promote habits and attitudes which will assist
in the making of choices and adjustments productive
of personal satisfaction.

12. To provide assistance in narrowing choices
progress.:.vely to specific dctivities which are
appropnate to the aptitudes, abilities and
interests manifested and to the proximity
of definite decisions.

13. Ib develop an awareness of possible avocational
pursuits.
Two important poihtis are worthy of note in this connection::
(a) that o'ccupational information is essentially part of a

{ .
wider service in schools which has as its,a.im the prov.ision
|
of an all-mund framework within . wh.ich decisions can be made,

and (b) that information is only. meaningful when it is used
in con'junct.ion with relevant information about the person
who has tol make the dec.lszon.

"The J.mplementation of the self—aoncept
vocationally is a compromise between the
self-concept and the reality of work."
(Hayes and Hopson 1971)

|
i
)
(

1. Op.,Cit. p.d?.




"Sound decision making also implies that an
individual has reliable information about
his alternatives and some indication of the
consequerices of opting for one over another.”
(Ginzberg 1971) 1

Ginzberg points out that there are several assumptions
tmderlgifzg the use of information in the decision-making
process - the individual may not be aware that he needs to
make a choice - he may be uninterested in weighing up
alternatives - he may not know how to get relevant facts

and even possession of the facts may not help the

individual to_ use the information effectively. Occupational
information is an inanimate collection. of data. The
importance lies in how individuals are helped to use it = to
make them aware of options, to encourage them to explore
altemati;ves, and to interpret the information itself.
Occupatio:ktal inform_ation is a continuous facet of development
for an .in;iividual. The young child gets information from
home, mlétims and the neighbouring community. Ginzberg

2

terms tJus 'unstructured learning'“ ®exposure”. Then the

] .
school widens this horizon and the child's occupational
‘ .

: f

S

!

|
1. E.Ginzberg, Careers Guidance, Who Nedds It, Who Provides

- It; Who Can Improve It?, McGraw Hill 1971, p.186-7,
2. ibid. p.186.
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understanding grows too. within the actual curr.iculum,
. it is an amalgam of textbooks, pamphlets, films, slides,
!
[
visits, exhibitions, posters and brochures. Out of school
it is:
Pa s:.gzufica.nt blending of daJ.ly observat.lon,
read.mg of all types, television and radio propaganda,.
interaction with various people, information from

people ranging from peers to parents to strangers.”
(Barry and Wolf 1962)1

Indeed, it could be said that everybody who uses his eyes
and ears is constantly exposed to occupational information.
"The critical question is its relevance and reliability.”
(Ginzberg 1971)°

The main function of occupational information is to

1

‘inform and this information is generally' more meaningful

|
'

when extended over a period of time. It is gained throughout

life and .1s often perceived differently by different people.

"As tlge individual is unique, so the .1nformation
‘he uses must be considered from the subjective
v:.ewpoint.

(HollJ.s and HOlllS 1969) 3

Hollis and Hollis consider that information should be linked up

in three dimensions - the 3D concept of personalizing information.

|
1. R.Barry and B.Wolf; Epitaph for Vocational Guidance,
Columbia Univ, Press, 1962, p.76.

2. 0p° Cit. p.195.

3. Je W.Hollis ‘and L.W.Hollis, Personalizing the Infomation

Processz Hacm.lllan New York, 1969, p.8.

!
i
{
|
I
{
|
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These three dimensions are: people, areas and depth., Any
ipformation must have a group of people in mind, e.qg.
adolescé.nts, teachers étc., and thJ.s groupl‘sbéul.d be clearly
stated. The area in which the individual is to be helped
must be defined - is it. help in the educational, occupational
or perséqal area thaf‘is-being'sought? Thirdly, what depth
of infoméation is reqizired - 1s it a preliminary reconnalssance
or an enéu.iry in depth?

'First depth' information increases awareness and broadens
-the pupi%'s berspectives. 'Second depth' information begins
to help t!he individual tol know the specifics - it puts
colour a.n'd defail into the spectrum. 'Third depth’
informat.ri}on: here the individual is able to. discard
infonnati;on which is not applicable to him at this time.
The three dimensions are a continuum extending from the unknown
to awareness. I.J.nk.ing the three dimensional concept to

levels of occupational understanding, the authors also define

five levels:
Leve.i’ i in which the individual needs to form an
; attitude about and for work;
Level 2 in which occupational understanding should

Include different occupational fields =
when the individual should begin to
realise that different kinds of
occupations require different abilities.




Level 3 when the individual is capable of
' udderstanding the relationship of a
~group of occupations to his own abilities,
desires and potentials;

Level 4 when the individual should be selecting
‘ occupations which will permit him to
use his talents and advantages;

Level 5 when the individual begins to choose a
specific job.

The authoré stress that in the school situation occupational
information has an important contribution to make to the
individuai"s development, but such information must be
éppmpriate for the level of understanding.

Is there a case, therefore, for different types of
literature. for the above levels, or, if this is commercially
qn.realistic, for an even closer 1o4<'>k-4.at what goes into printed
occupat_ional materials both‘from the poiu‘t of view of the

concepts employed and the language used?

Much research has been done on the function of occupational
information. Brayfield (1951)1 refers tp the
informational, readjustive and motivational. application of.

occupaf.iona‘l information. Christensen (1949)2 puts forward

l. A.H.Brayfield, "pissemination of Occupational Information” ’
2. T.B.Christensen, "Functions of Occupational Information
in Counseling”, Occupations, 28, 1949, p.ll-14.
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|
four factérs , motivational, instrt_xmental", ‘distributional and
therapeut:l:.c factors. Kirk and Michels .(1‘950)'z , working at-
. the.C'oimsefh.lling Centre, University of California, stress
four princ%u'.plesv governing the relationship of occupational
infonnatic%n in the counselling process: (1) the integration
of occupat%ional information to the ‘c:ounsell‘i_ng process;
(2) the pzf'oper timing for the introduction of occupational
materials;[ (3) active participation of the counselee in
fomulatinteg the reading plan; = and (4) preparation by m_ﬁtuél
discussion for the acquisition oiT occupational information.

r j .
- From|the literature there would seem to be three major
l ,

[ .
uses apart from the informational aspect: adjustive,

| .
motivational and distributional. The adjustive function is
particularly important in helping the child to reach a

|

compromisef between aspirations and the possible. One of the
most difficult tasks in vocational guidance in school is |
adjustingtaspirat.ioﬁs' downwards. Information is needed by
the teachér in such circumstances as evid‘encé, on the basis of
which the Fchild cén make a more realistic decision in the

l. B.A.Kirk and M.E.Michels, "A Study of Counselee

‘ Rea[tding of Occupational Materials", Occupations,



light of his capabilities and the requirements of an .

occupatiar:z. The motivational aspect is the one most obvious

to the teacher. Information is used to stimulate interest
|

in occupalt.ions and to motivate the child to make educational
and vocat.iional plans. The distributive function focuses on
prepaz'aticlm and sélection for an occupation. It is at this
point tha~£ the child. thinks of an occupation in relation to

his needs.

YInformation is evidence which contributes to
making decisions., - Information about the world
of work, 1f competently developed and used, will
result in better decisions than would be the case
if no information or faulty information were to
be applied.”

(Shartle 1964) 1

It can be given to the child in many ways in school. Project

wor]_c'woulc:l seem to be one of the most popular and effective
methods, although this requires interest and enthusiasm from

the children and a good knowledge of source material for

l. C.L.Shartle, "Occupational Analysis, Worker
Characteristics and Occupational Classification
Systems", in Man in a World of Work, ed. H.Borow,
Houghton Mifflin Boston, 1964, p.285.
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direction;:by the teacher. Outside speakers can be used to
personalise information, but finding a good speaker to speak

wi thout bias is not easy. Various forms of role playing

can be engaged in by the children. Bye~-catching notige-boards
and 'display.boards can focus interest on one occupation at a
time. P.iicturedisplays, newspapers,. audi’o-visual aids, visits,
careers cclanvent.lans and exhibitions can all help in proﬁﬁhg
infozmati;an. What is also needed is p.i'actice by the pupil

in dec.isig!on-ma.king. For information to be used effectively,
the pupil must be given the opportunity, thro'ughout'his
school career, to :.identify day-to~-day decisions, to spell out
altemati’yes and to work out the consequences.

In tlhe school situation, the most obvious place to find
out about work is the Careers Library or-€he Careers Room.
The'vdapger is, however, that the library may be regarded as the
final panacea for all ills. Merely to disseminate information
in this way is not enough. "Careers work' demands. guidance
and practiice in the use of information. However, the basicA

premise to be emphasised is that occupational information is

the cornerstone of much Careers Education.



"If children are armed with realistic and accurate
information about a wide variety of occupations

and if, on the basis of this knowledge, they are to
develop realistic work role expectations, then the
necessity for many of them to force an unsatisfactory .
compromise between their occupational self-concept .
and a limited range of jobs will be obviated."”

(Hayes 1967)1 '

Thezé are, however, ‘those critic;s.who ‘would quest.idn whether
the occupational information provided.is realistic and
accurate in content, and others who would deny that such
occupatio‘gnal information did, in fact, develop realistic
work mle; éxp.ectatians'. ‘ (Barry and .‘Wo.l»il-' i9622; P.Hough 1972).3.-
Barry and Wolf argue that formal information can never be
authen,tici, z;ealistic 4and'factual, primarily because the soc.iét;y
within wh.ichit ‘o'pe‘rates is not static. The vocabulary of
occupational infozmtioﬁ, for éxample ‘with regard to 'ﬁork, is

deceptively simple, but work itself has degrees .of . -

meaning and the value attached to it differs from person to

~l.J.Hayes, "The Role of Occupational  Information in
Careers Guidance, Educ. Research, 9, No.3.,
June 1967, p.l191.

2. Op. Cit. p.BO et seq.

3. P.Hough, "An Investigation into the Content of Careers
‘Pamphlets”, Institute of Careers Officers, Bromsgrove 1972,
| : .

|
|
|
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person. ;The authors argue that information which is
expressed in value ridden- térms cannot be authentic and
factual. Similarly on the 'nationgl cove:ége' aspect,
too many ﬁ'egional variatioﬁs éxist and this.makes the
information general.

”Gene:i':alities -beget vagueness. Vagueness in

turn engenders stereotypes."”
(Barry and Wolf 1962)1

Another p@lem put forward is the nomenclature of certain
occupations in relation to the work performed, which.
creafes an illusion of sameness that disfdrts perspective,
On'realis@ in occupational information, Barry and Wolf (1962)
point out l1':.hat the word ~'iea1ism' is essentially a mask for
a valué jt%dgemant, which .is. dependént up&n time a'.nd>the
point of t;iéw of the person making it.

Whilst the criticisﬁz levelled by Barry and wblf appears
valid, ‘théy themselves would seem to be retreating from
reality (tiI'.m wqild as it is) in writing the epitaph to

occupational information, aﬁd indeed, to vocational guidance.

1. op. Cit. p.82.
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Information may be inaccurate, distorted, even -boring, but
it would be illegical to deprecate the importance of
information per se in the 'decis.ion-mak.ipg process.

In di.:réct contrast to the ci'iticism of Barry and Wolf
is the anaiytical approach of Shartle (1964)1 who advocates

occupationél analysis methods for securing occupational
’ .
information.
l
"Occupelltional analysis is a term we shall apply
to a systematic method of obtaining information
primarily focused on the tasks, positions, jobs,
occupations, industries and work environment
-in which persons are found rather than on a
study of persons themselves.”
(Shartle 1964) 2

1
Adyocatipg‘cai'eful ocbupational analysis, primarily. focusgd
on dacts cbnaeming the tasks involved, Shartle sees the
occupation as ‘central to the analysis, regardless of .who is
doing it. Analysis may vary in length and scope, from Task,

Position and Job Analysis, to Group and Organisational

analysis. ' Task, Shartle defines as a unit of work performance:

1. Op. [Cit. Chap.13.
2. ibid. p.285.



[

task analysis is therefore concerned with listing tasks.
according' to some prescribed 'order., for example, é list of
tasks forioperati,ng a piece of equipment, Position analysis
she definéas as a study of the tasks performed by one person.
(This determines the level of the work performed.) Job
analysis is similar, except that it includes two or more
positions!which are similar enough to be considered one job.
Team ieffo:::t is cowvered by Group analysis, in which a group
of dissimilar positions is analysed. It is interesting to
note that Shartle's (1964)1 final classification,
O_rgani;sat.?onal.a.na-.ly’sis '~ how organisations function - refers
to the J.mzlaortance :of the ..psycho-socia‘l aspects of work.

"Published‘.offupational information is often: |

~ deficient because the organisational and social
envircmment in which the individual works is not

given sufficient emphasis.”
-(Shartle 1964)2 ’

This ‘analytical approach to occupations mirrors the earlier

work of Morris V.iteles3 (1961:1965) who advocated a job

1. Opo‘ Cit. )
2, ibid. p.289.

3. M.Viteles (1961), referred to by E.G.Williamson,

" Vocational Counselling, McGraw Hill 1965, p.99.
A .
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apalysis approach to occupational information. Williamson (1965)1
points ouiib that this approach was particularly necessary when
viewed in relation to the use of ‘psychological tests in

job choice. The validation of psychological tests involved

the use ot;“ work criteria against which their accuracy could be

| _
tested experimentally.

The concept of job analysis would seem to have the
_advantagé of standardisatJ;.on .of deseription .m relation to
jobs and occupations, and aou;ld,tberefa.fe be used as a blue
print for conf:enf; in this study .of occupational booklets.
The obvidu:‘s danger, however, lies .m the emphasis on "the
externalities of job characteristics"® (Williamson 1965).
Whilst job characteristics are an important factor in the
description of an occupation, they are not the whole story.

"Information in counseling and guidance has changed
from including only information about jobs to
including information about the individual and

his characteristics, opportunities available to
him and the means of relating himself to the

world of work.” ' ‘
(Hollis and Hollis 1969) 3

[

o
1, ibid. p.96.
2. ibid. p.132.

3. op. cit. p.15.

1

t
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| _
Super and Bohn (1971)1 argue that an occupation can be

looked at from three points of view: economically as a

means of securing a steady flow of ingonie; sociologically

as a role{wifh certain socially defined expectations; and
psydmlpgically as a set of tasks and role expections, the
performance of which requires certain skills and aptitudes

and certain rewards. To isolate one of these points of

view and ,z;?;se it as the only criteria for content in occupational
literature would be to underestimate the developmental
approach.t\iq guidance and the importance of various types. -

of information needed in the decision-making process.

1

Occupational .information needs to be defined in less
constricting terms, for example, as

. "information which facilitates the development
of realistic expectations about an occupational
role in terms which will enable the individual
to test out its congruency with his (or her)
self-concept.”

Hayes 1970),

Whatever criticisms may be levelled against current

1. D.E;.Supe.r and M.J.Bohn, Occupational Psychology,
Tavistock Pubs,, 1970, p.1l13 et seq.

2. Je H&yes‘,’ 'occupitiohal ‘Perceptions and Occupational
Information, The Institute of Careers Officers,
Bromsg.rove, 1970, p.8.
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occupational literature in the printed form,

"it continues to be the major approach used
to help people lea.m about the world of
work." .

(Ginzberg 1971) 1

But it musf be emphasised that the provi.sion. ‘of useful and
relévant occupational information does not necessarily mean
that the message is getting across to the client.
Occupational information is an important, but not the sole
arbiter J.n educational and vocational decision-making.

Readiness ion the part of the client, and knowledge on the
) |

part of téle teacher are also necessary. As Hoppock (1967)2

: |
states:

"The weak counselor pools his own ignorance

of occupations with the ignorance of the client
and from this shallow pool tries to help

the client to select an appropriate occupation.”
(Hoppock 1967)

Such' problems are central to the use of occupational

infozmtién, and whilst th_e main ez;zphasis of this work is

to look at the printed form of occupational information, it

|
|
l. Op.' Cit. p.200.

2. R.Hoppock, Occupational Information, McGraw Hill,
1967, (3rd ed.), p.l34.

67.



would not be right to neglect the way in which such

!
information is used.
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- ‘Definition of Occupational Information

At this point it would now seem necessary to

accurately define the meaning of 'occupational info.mat.ion"
| ,
in the context of this thesis.

t
I
‘

The:n% are many definitions of oc‘cupational‘ information.
- On a.nalys.i:;s » Such definitions would seem to divide into
four categ;rories, each of which illustrates the main point
|

of émphas.’;ﬁs of the authors.

Shartle's (1965) defizﬁtio_n (representative of the
" ‘exterpal iapproach) emphasises the envizﬁnmental factors
involved: |

"infojt'mation about the world of work .... a
descr.;lption of man's work and its related
environment."

|

i

v | , | _
Hoppock (1963)2 emphasises the factual nature of
occupatimlzal infdrmation:

"Any a.nd all k:mds of information regard.mg a.ny
position, job or occupation, provided only that

the .mformation is potentially useful to a

person who is choosing an occupation ... Occupational
information means facts about Jobs for use in -
' Vocatlb.onal guidance.”

-l c. .Shartle, Occupational InfomatiogL Its Development:
a.nd Application, Prentice Hall, 1965, (3rd ed.) p.2.

2 R. Hoppock, ‘Ocecu J)gtional ‘Information, McGraw Hill, 1963,
'(an ed.), p.7
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Hollis and Hollis (1969)1 emphasise the
|

personalizing of information:

"The occupational information area includes all
information that will facilitate the .md.z.vzdual 's
understanding of and ability to utilize
information about career fields in general,
speciflc job requirements, work attitudes

in an industrial society and the occupational
world's potential contribution to his '
self=fulfillment.”

Hayes and Hopson (1971)° stress the ‘developmental

nature of its use:

"Infozmation -which fac.llltates the development
of realistic expectations about an occupat:.onal
role in terms which will enable the individual
to test out its congruence with his self-concept.”

)
These definitions all contribute an important factor
= : _ |
in any definition. A comprehensive.definition should
therefore try to take account of these factors = the
external facts, facts themselves and their meaning to the
individual in his developmental stage.  The following
e
_1. Op. cit. .p.l5.
2. Op. Cit. p.37.

4



definition|.is therefore put forward:

" Occupaitional imformation is information about

‘the WUIk ‘and non-work roles associated with

' differént types of employment, which has meaning

" to the individual and helps him to come to

" ‘realistic decisioms about his future employment

‘glans.‘

" The problem to be solved:

I _ ,
"Occupational information must be collected,
processed and used with the same degree of
accuracy and care that is characteristic of
any scientific investigation in the field of
the social sciences.”

(Shart.;le 1965) 7
How to comela to terms with this amidst the deluge of

literature - how to assess its value to pupils, how to
separate the chaff from the wheat, the worthwhile from

" the worthless, is the problem to be solved.

1. Op. Cit. p.19.



‘The area of occupational information to be studiesqd: .

‘The field is too wide to cover the whole range of
occupational information. It therefore seems reasonable to
survey the type of information most used in schools. This
is in thev gr!inted form. Much of this literature is in
booklet forn;, t.hé most widely used being those published by the
Careers and ]Occupational Information Centre of the Empléyment
Service _Agenjcy.

This thfasis, therefore, will take the form of a critical

: analgéis in which:

(a) .estab;lished criteria of evaluation are applied to
samples of C.0.I.C. literature and to-o‘ther literature
on the same topics from other sources, available in schools;

(b) to rate these samples against a constructed Check
;List; and

(c) - ito summarise findings and draw conclusions where
i N

;appropri}a te.



. " 'CHAPTER THREE

" 'ESTABLISHING CRITERIA OF EVALUATION.
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‘Egtablishing Criteria of Evaluatlon

"Occupational information. is not the only
aspect of good career planning, but it is
one of the essentials.”

(Hoppock 1970) 1

i
Good information .is therefore of paramount importance.

Several pc;:ints are worthy of note:

|

(a) &4s Hayes (1967)2 has pointed out:
|
']-"Many schools pay lip service to the idea
of careers work, but few do more than
appoint a teacher as careers master whose
chief duty is to supervise a careers library.”
(Hayes 1967)

Whilst the situation is improving, Education Survey 18
(1973)° points out that in nearly half of the schools
used in ;‘:he survey, t.h'e_--total time allotted to
Careers Educati‘on. and Guidance amounted to no’

hbré than the equ.ivalént of one fifth of the

work load of one full-time member of staff.

1. R.Hoppock, "Occupations and Guidance", in Counseling
" arid Guidance in the 20th ‘Century: Reflections and
" 'Reformulations, ed. W.H.Van Hoos and J.J.Pietrofesa,
Houghton Mifflin 1970, p.91.

2. Op. Cit. p.191.

3. Dept. of Educat’ion and Sc.iehce,' Education Survey 18:
‘Cdreers Education in Secondary ‘Schools, H.M.5.0.
1973' p016-17-




Tﬁis finding seems to underline the continuing
' J’.mlportance ‘of occupational information when so
little teacher time is devoted to gﬁidange,
Qtfoted by the H.M.I.s in Education Survey 18' {1973)1
is the comment of one girl, which they felt was
tépical of an all too prevalent situation.
; "The teachers help us as much as they da.n,
but the trouble is that there are too
- many of us and too few of them."
! (Education .Survey 18 1973)
‘Occupational information may therefore have to play
a larger part in the infomation process than is
desirable. The responsibility of émvidipg *good"
literature is therefore of even greater .impoz-‘ta.nge.
Other evidence of the constraints and limitations
of vocational guidance in schools .is available:

Sbhools Cbuncil.Enquiry_l'(1968)2; National Union

of. Teachers Survey (1969)3; National Association

l. Op.i Cit. P.13.

2. Schools Council Enquiry 1, Young School Leavers,
‘H.q.s.o. 1968, p.126 and 238.

3. National Union of Teachers, Annual Guide to Careers
' for Young People, The New Opportunity Press, 1969.




(b)

)

of Careers Teachers (1970)1, and Education

Survey 18 (1973)2. This evidence suggests that

Careers teachers in schools have‘limited opportunities

to do their work effectively, but there is great

éaziation from school to school.

Children may be exposed to slanted literature, and

fiom this gain the wrong impression about an

occupation. Professor Hoppock (1963)3 in

the U.S.A.,.fbr fifteen years edited abstracts of
Vévailable literature on more thab one hundred

éccupations. Over and over again, the literature

ﬁas found to be obsolete, inaccurate and biased.

The work of Dobberstein (1963)% also substantiates

these findings. Such occupational literature

Loes not provide reliable evidence on which to base
 a career decision. (Brayfield and Mickelson 1951)5

National Association of Careers TPeachers, Time and

" Facilities for Careers Work in Secondary Schools,

3

2.

5.

Cornmarket Careers Centre 1970, p.2-4.

Qﬁ. Cit. Chap.l, "What Should a Counsellor know about
Occupations?"”

Op. Cit. p.16-17,

W;F.Dobberstein, "Pree Occupational Information: How

Much, How Good?, Vocational Guidance Quarterly,
Winter 1963, p.l41-142.

ALH.Bragfield and G.T.Mickelson, "Disparities in
Occupational Coverage", Occupations, April 1951,
P.506-507.
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(c) Occupational literature which omits some aspects

?f the occupation being described can result in distorted

occupational perceptions. (Hayes and Hopson 1971%;

parzy and Wolf 1962°. Hayes 91967)° refers to

an occupational survey in the Leeds area. Employers
were asked to state what they thought were the most
common reasons why young people changed jobs. On
analysis it was fbund that, while better pay and
érospects were important, they were not the most
+6minant,

! "He felt the job did not suit him ... the
! work was not what he expected .... he
wanted a more interesting job."
(Hayes 1967)

These replies sqggested that 50 per cent of all job
qhanges'amqng young people resulted from the job
rot matching up to expectations. The Maizels

enquiry (1970)% also indicated that there would seem

1. Op. Cit. p.47.
2, Qpﬁ'cit. p.85.
3. OP.: C.it. P'192‘

4, Op. Cit. p.300-320.
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|
|
"

to be a higher risk of job change for children

t

who lack sufficient help and information in deciding
what to do.
(d) - Information via occupational literature can help to

'bring new opportunities to young people. | Hoppock (1964)1

| . .
J.n a letter to the Personnel and Guidance Journal

T‘bri_ngs out this point:

I ' "With the currently increasing concern about
dropouts and unemployed high school graduates,
we may be ready for a re-emphasis on
occupational information. see.

~ As various groups create new jobs for youth,
new needs and new opportunities arise for
the effective dissemination of knowledge
about new opportunities.”

(Hoppock 1964)

Occupational information therefore must not only be 'good'

in relation to its use as part of a programme of Careers Education,
. l

| : .
it must, on occasion, be used as a substitute for it. This

will infl]uencwe both content and format in that it will need

'
1

to attract the reader as well as previde as maziy answers

1. R.Hoppock, Letter in Personnel. and Guidance Journal,
XLII, No.6, Feb. 1964, p.620.

i
i
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as possible on different facets of occupations. There
are twoisignificant factors to be considered: content
and appearance.
|
In this thesis, therefore, it is proposed to look
at botb-fhe content and appearance .of occupational booklets,
and to a%sess.thgm.on thenbas;S'oficriteria of evaluation

(to be established), for use by teachers in the school

situatiah.



The Content of Occupational Literature
|
The suggestion put forward by Hoppock (1963)1 may

appeal ‘in its simplicity of approach to many a harassed Careers
teacber.i He suggests that five questions should be asked
about aniy piece of oécupat.ional literature: When? Where?
Who? Wh:_q? How?

' 'When it was published is of vital importance. It is
likely that in many 1ibrar.ié5‘ today that there are Careers

books of five years old or more rubbing covers with new

publications. Information on occupations is rapidly changing
from yea;r_i;o year - new wage agreements, new conditions of
employme:nt, hazards of the job, technological changes -etc.
can make; a publication so out of date as to ptese.ni: a
distortei:l picture to the pupil.

"@;r_e_ - the geographical limitation of the publication.
Some deal with the national picture ('The bairy Industry'),
many cbver the activities of one firm on a national basis

('Boots'!) and some cover local aspects of an industry

(National Coal Board). Conditions of employment may vary

l. Op. C'it. Chap.s, p.42-53o

8o.



between all three.
!

Who? (Authors). Writers, working in the industry about
1

which théy are writing, can speak with authority on many aspects
, ,

of the ir?xdustry, but there is a danger of the attitude of the
wrifer oc:uzu'.ng through. Specialist occupational information
writers are rai'e, but they have the skill to produce
intéz‘est:?.pg, reliable information. If the researcher can
. compare his findings with others, the comparison will help
to establish the validity of his own data. Some occupational
literature is written soiely for the purpose of presenting -
perti'nentg facts as accurately as possible. Some is written
primarily for entertainment (e.g. articles in women's
magazines) . It makes interesting reading to note how
Monica Dickens came to terms with being a nurse ('One Pair of
Feet'). I A great quantity of literature is written for
recru.itmeint purposes.
- "Journalism

"The call is loud for men of conscience, heart and

brain., The American newspaper needs new blood

to meet the exactions of a progressive civilisation ...

The future is big with opportunity.”
(Baer and Roeber 1964),

l, M.F.Baer and E.C.Roeber, Occupational Information: The

" ‘Dynamics of its Nature and Use; Science Research
Associates Chicago, 1964, (3rd ed.) p.l148.
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" How was the information for the publication collected?
Was it taken from other similar literature OF based on
otriginal work, on industrial visits, or conversations with
employers? |

It would be difficult to disagree with Hoppock's (1963)1
five qde;tion .approach, which pféiri‘des a broad initial-
framewor]%: of requirements concerning content.

The problem of what information is essential for
inclusion in occupational literature has been more at
the forefront of American guidance workers than their
British counterparts.  As early as 1927, Standards were
set J)y tlize National Vocational Guidance Associatién 2
and in 1963 the Association's Guidance Information Review
Service éommittee began to review and. rate published
literature. These Guidelines for the Preparation and
Evaluatit?n ‘of Occupational Materials are periodically reviewed.
(see Appendix 1 (1969)

The fbas.ic concepts underlying the Standards are

briefly:

2. National Vocational Guidance Association, Standards for
Prepar.ing ‘dnd Evaluating Occupational 'Matez'.ials,
'N.V.G.A., Washington 1927.: '

!
'
|
i
|
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"l. 'A basic concept for any occupational publication.
| should be the inclusion of a clear statement as
| to its purpose and the group to whom .1.t is
! directed.
I

.2, iOccupational infomatlon should be related to
'developmental levels which will vary with age,
 educational attainment, social, and economic
| backgrounds.

3. :Comsideration should be given to the implication
|of the material for all groups in our society.
I
4. The descnpt:.on of an occupation should be an
' accurate and balanced appraisal of opportunities
‘and working conditions which should not be
‘influenced by recruiting, advertising or other
‘special interests.

5. ‘Occupational. information should include the nature
‘of personal satisfactions provided, the kinds of
demands made and the possible effects on an '
‘individual’s way of life."

(National Vocational Guidance Association 1969) 1

'Guidelineé ‘for Content,

Thirteen po.mts are made in relation to content: d'efinition‘
of the occupation, its hisﬁbry and development, the nature of
the work (duties Aperfor,me‘d), educational and training requirements,
certifica;tes- required, entry qualifications, oppértunities for

»

1. National Vocational Guidance Association, ‘Guidelines
‘for Preparing ard Evaluating occu@tional Materials,
N.V. G.Ao' WaShingtOﬂ 1969, p05-6




}

i .
part-timé experience of employment, lines of advancement,
employment outlook, earnings, employment trends in the industry,
and sources of additional infbrmatioh. Of the thirteen items,
eleven ﬁddl&'éppear'to deal with ecoﬁomic;aspects and two
to deal édth psycho-social aspects. Under tbe'latte; head,
it wou1d seem that what is considered suitable for inclusion
here is #he dynamics of the work relationship, relations with
other workers and membership of unions and professional

bodies.
| _

 Hoppock, in 1948, ‘had also tackled the problem of
content, and produced his "Check List of Facts about Jobs
for Use in Vocational Guidance". This check list covered:
the natu:F'of'the work, the work environment, employment
prospects, entry qualifications, physical and educational
requirements, advancement, salary, and the advantages and
disadvantages of the job. This is the'skeleton-of-
infbrmatign which seems necessary in all publications.

How much flesh is added depends upori the use to which it is

1
I

l. R. Hoppock, "A Check List of Facts about Jobs for Use
in Vocational Guidance", American Psgghol gist,
3, 1948, D.417-418.
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1

being put. At the cursory interest level it is only the

bare bones with which the child is concerned. When the

field of occupational choice is narrowed, more detail is

requiredt. The main point to be stressed is that the

Ydescription of an occupation should be an
accurate and balanced appraisal of opportunities
and working conditions which should not be
influenced by recruiting, advertising, or other
special interests.”

(Baer and Roeber 1964)1

f

Hopke (1966)'2 in his article on "A New Look at

Owupatibnal Literature”, states that one of the main

cnt:.c.isms of occupational literature durmg the past

fifteen yjears has been aimed at the dearth of znfozmat:.on of

a psycho-social nature. Samler (1‘962) makes a similar plea:

"We look in vain for a dynamic appreciation of
work in terms of the individual's role, his
self-concept or identity, the exercise of his .
attitudes and fulfillment of his values, status
considerations and other related factors.” 4

1.

2.

Op. Cit. p.14s.
W.,Hopke + "A New Look at Occupational Literature”,

' ‘Vocational ‘Guidance Quarterly, 15, Sept. 1966, p.18-25.

3.

J. 'Sam.ler, "A Critique of Occupational Information", in

" ‘Pocational Guidance and Career Development : Selected
" ‘Readings, (ed.) H.J.Peters and J.c Hanson, Macmillan

4.

1966, p.176.
.lb.ido
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Evidence tof the significance of the psycho-social aspects
of work hl’as come from Roe (1957)1 » who hypothesised that
d.iffe.rem‘:E ,occupations require people with djfferent needs;
from Gonyea (1961)2‘, whé considered hbw néeds influence the
way in which the individual pérceives an occupation; and
from Hayes (1970) 3. ‘Hayes a,rgués that .the basis of most
theories :‘Of occupational choice is the relationship between
a personall construct and an environmental construct (the
occupatidn). The economic theories, the trait and factor
theories, the psycho-analytic theories, the 'self' theories
of occupational choice all describe the process largely in
terms of the matching of a personal and an envi:onmentél
construct:i. . It follows that the assumption underlying the

provision of occupational information is that it will
! ;

assist the individual in his choice of occupation by helping
him to evaluate and assess the degree to which various

occupations would satisfy those aspects of himself which he

{
l. Opnt Cit. po33o

2, G.é‘:‘onyea, Dimensions of Job Perceptions, Journal of
" ‘Counseling Psychology, 8, 1961, p.305=~313.

3. Op., Cit. p.7.
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is seekiﬁg to satisfy through work. Hayes advocates:
"that those concerned with the provision of
occupational information should devote considerably
more ‘attention to the psycho-social aspects of

occurations.”
(Hayes 1970) 1

(These aspects were defined by Hayes as: S - social work
situation:l; O--.qrganisatioqal, occﬁpational and product
image; and G - global life style implications.)

George Hill (1966)2, in his article on "The Evaluation
of OCcupalﬁ:ional Literature" draws attention to the Check
List and :Ratipg Device for evaluating occupational literature
" which basi been in use in '_{:hé training programme for counsellor
education at Ohio University and which .has been revised
four timeis. -

The (!‘.'heak List has nine headings covering: Sponsorship,
Purposes a.nd limitations of the booklet, Timeliness, Tabulated
Material itnd Census Data, Social and Economic Setting, Sources

of Materials, Objectivity in Gathering and Presenting Material,

Style and Format, Contents, Index and Bibliography. Each

d. Op.' Cit. p.38.

2. G.h"J.ll, "Tbe Evaluat:.on of Occupatlonal therature ,
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category contains simple, to-the-point questions and has
a rati‘ngA sicale of O - 4 (poor O; below average l; average 2;
~ good 3} excellent 4.)

Frc’»m'ia-Careers teacher's point of vi_ew, the main
advantage 'of the Check List and Rating Device would seem
to lite iq the fact that the last item (Item X) is headed
"Complete:iess of Study Check List"”. There follows a list of

topics which should be included in order to produce a balanced

picture of the occupation. For simply indicating coverage

‘‘a gingle check may be used. (For details of the Check

List and R!ating Device see pages .89-92 ).

The value of this Check List and Rating Scale would seem
to lie fi_rs‘tly in the recognition of the authors t.hat a
simple, spl‘eedy check list may be all that is required under
certain c.iircu.nstances (and ‘they have produced this under
item X) and secondly the amount of weighting given to each
category is to be decided by the person doing the rating.

"One should not total the points to obtain

an ave.'zjage rating for the final appraisal.”
(Hill 1966) 1

| |
1. ibid. p.276.
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'CHECK LIST AND RATING DEVICE FOR EVALUATING

1 'OCCUPATIONAL LITERATURE

v
|

‘ .
(G.Hill, "The Evaluation of Occupational Literature”,
' Vocational Guidance Quarterly, 14, 1966, p.271-277 )
I , ‘ \ 4

' ‘Rating of Items
i

Excellent 4 points

Good g 3
Average 2
Below Avezage' 1
Inferior or poor o

I. SPONSORSHIP: - dé'all.ipngith't:vbo sponsored the study - who
'.gathézed the material, '

II, 'PURPCTSES.'AND 'LIMITATI&NS.- ‘are these cléarly defined?

LLL;TIHE#INESS: is the booklet kept up to date?

IV, TABULATED ‘MATERIAL :AND ‘CENSUS 'DATA: emphasises the importance

of accuracy and being up-to-date.

|
V. 'SOCIAL AND ECONOMIC SETTING: ocovering number of workers in

" the dcéupatibn, its social setting both nationally and locally.

VI. SOURCES OF MATERIALS: are the sources referred to in the

|
text credited to the original authors?

|
VII,OBJECTIVITY IN GATHERING AND PRESENTING MATERIAL: evidence

of how the information was collected. . Presentation should

|
be balanced.
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" 'CHECK LIST (contd.)

VIII.STYLE AND FORMAT: clear and precise style, pleasing

presentation.

IX. CONTENTS, INDEX AND BIBLIOGRAPHY: are these present?

Is there a list of further sources?.

X. COMPLETENESS OF STUDY-CHECK LIST

A, Nature of the Work

1.
2. .
3.
4.

Definition of occupatioh. - _
Divisions ‘and speclalised branches.

"Activities of workers.

Machines, tools, apparatus, materials used in performance
of work.

B. ‘Personal ‘Requirements

lo
2.
3.
4.
5.
6.
70

O ,
Psychological.

Character and personality traits.

Physical. -

Special abilities.

Sex. .

Age. .

Race, nationality, citizenship or religion.

C. '.Pregarzlttion

l.
2.
3.
4.
5‘

General education required ... considered desirable.
Special training required ... considered desirable.

Special training; admission requirements; limitations; cost.

90.

On-the-job training for entry ... for up-grading on the job. .

Practical experience required ... considered desirable.



o.

E,

Fo '

G. '

He

" 'CHECK 'LIST (contd.)

|

‘Working conditions

l. Physical (including safety provisions).
2. | Psychological.

3. !Social connections.

4. Hours. .

5. Vacations.
l

‘Econoniic_Returns

l. Regularity of employment.

2. Beginning earnings.

3. Salary increments.

4. Peak earnings.

5. Life earnings. '

6. Worker responsibility for uniforms, equipment.
7. 'Pensions.

8. Unemployment compensation.

9. 'LOther economic benefits.

‘Occupational Relationships

l.  Entry jobs clearly identified.
2. Lines of advancement described.
3. Related occupations, both entry and advanced are

‘Entry into Occupation -

1. ' Licensure and certification required.
2. 'Membership in union or professional society.
3. | Placement - means and sources of aid.

|
‘Outlook

l. Growth or decline of occupation.
2. Impact of technological change.
3. Supply and demand of workers.

described,
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CHECKX LIST (contd.)

I. ‘Advantages and Disadvantages

|
1. 'Advantages described.
2. Disadvantages described. -

Je ‘Sourées. ‘of Further Information

l. 'Sources of further information.

K, Perscnal Satisfactions to be gained in the Occupation

l. ?P.res't,ige of job.
2. Effect on one's way of life.

|
)

G.Hill, "The Evaluation of Occupational Literature”,
' Vocational Guidance Quarterly, 14, 1966, p.271-277.
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The evaluator must decide which criteria are'most iﬁportant
for the particular type of material being evaluated.
The #ain-criticism that can be levelled at the Check
iist CHilg 1966)1 would seem to stem from the lack of
precise définitiou-of the categories in the Rating Scale.
How much infbrmagion is needed for 'Excellent', for example?
However tﬁis may be countered by the subjective nature bf the
rating deéice and the use to which the Check List is being put.
As fﬁr as .the content of occupational booklets is concerned,
the inclusion of conditions of work, entry qualifications, the
tasks involved, earnings etc. does not seem to be in dispute
and a brief look,at.occuéational literature seems to substantiate
thelfiﬁdings of a predominant emphasis on the Economic Man -
a one-diménsional.portrait, with a central theme of job analysis.
But, as h;s been stated earlief (see section on 'Work" pages 40-48
 the child!can find work meaningful in many ways, not just as
a means of earning money. Therefore only to consider the
economic aspects is. to ignore many other important elements

1. Opq Cit.
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of the work environment. Research on the validity of
this poiﬁt .has been conducted by .Hayes (19_70)1. Hayes
argues that occupational information

|

"must!' facilitate the development of realistic
expectations about his (the child's) occupational
role .... in terms which will enable him to test
out its congruence with his self-concept.”
(Hayes 1970) _ : :

!

l .
Information which describes occupations in these terms is of

supreme importance to the person involved in the process
of choosiag an occupation.. Hayes therefore set out to
ascertain whether the occupational information available to
young peoj_ple helpé to 'de&relop reaiist-ic expectations about
occupational roles. Taking as his sample 68 apprentices
from the }’brkshire -Eléétricity Board in the before-work
situation, and then ten months later, he compared the
Mfozﬁation presented by Careers teachers, Careers Officers
and Occupfat.ional Literature with that thought to be
i@ortant], by the subjects in the 'before' and 'after'

situation.

l. Op. Citzp.2.
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" 'TABLE 1.

"qggpazﬁson‘of‘the'zhfbrmation'Presented‘by'careersrrbachezs,

' ‘Careers Officers and Occupational Literature with thaf thought

' to_be Important in the Before and After Situations:

" 'Rank Oirders and Percentage Distributions.

1l
. Electricians ' = C.Teachers. C.Officers. ... C.Lit.
Rank  Before Final '
1 C:34 C:31.2 A:33 I:32,.1 C:40.8
........ P
| ‘

] I:18.6 ‘S:18.1 I:22 2¢21.6 'I:25.3
3 P:14.3 P:14.9  C:11.9 E:15 A:ll.4
4 ‘A:ld.3 ‘A:l5.5 E:11.6 'C2l242 E:8.9
5 S:9.3 I:9.6 S:5.,9 G:11 0:5,3
6 0:3.5 0:5.5 G:5.4 S:4.5 P:4.4
7 '‘E:3.5 S:4.6 P:3.5 p:1,7 G:3.1
8 G22.5 E:0.7 0:1.7 0:1.7 $:0.8
‘Table Iéeg:

E: ‘entry requirements and job demands.
C: content and nature of work.

2 administrative work situation.

: social work situation.

: physical work environment.

Is linformation of long term relevance.

: 'organisational, occupational and product image.

‘Gs 'global life style implications. '

J.Hayes, "Occupational Perceptions and Occupational Information”,
V.G.Research Unit, pub. by The Institute of Careers Officers,
Bromsgrove, 1970, p.36. :
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Hayes; research indicated that the edonqmic aspects -
of the jo? (categories E, C,.A, P and I) remained the
most important to the boys in both the before and after.
situation; but the relativé ilmportance ofvthe psycho-sociél‘v
aspects (categories S; O and G) increased considerably
after a period of work.

The findings of the Veness enquiry (1962)1 would
seem to substantiate these findings. Here again, results
showed that pay, prospects and 'getting to the top' were
important £n the eyes of chil&ren. |

| Although current research seems to indicate to adu1ts
that there is a place for the psycho-social aspects of work
in occupaéional information, whether children can be
persuaded;of-the importance of psycho-social factors and
whether t@ese will be incorporated into their vocational
thinking %ill‘depend on the teacher helping in the
decision-@aking process. There would certainly seem to be

a need‘fb? its inclusion., . The child must be encouraged

l. Op. Cit. p.75 et seq.




to seek the flavour of the job - whether factory work is
8o boz‘.mg that it would drive him 'up the wall'. He
needs to be reminded too that hairdressing and shop work
play havoc WJ.th the feet.

"The heart of the riddle of occupational information
lies in the omission of a necessary plus in addition
to the basic information.”

(Peters 1966)

Saniler (1966)2 ~gives an instance of the 'flavoured’
approach to Nursing:

"The nurse is faced with the problem of achieving
a compromise between the functionally specific
impersonality of her role and the therapeutically
beneficial expression of interest, warmth, kindness
.and sympathy elicited both by the condition of the
patient and the expectations of what constitutes
proper. feminine conduct. The nurse, however,
cannot allow herself to become emotionally involved
without paying a penalty. Patients are often
irntating, demanding and unreasenable, they suffer .
J.ntez‘nsely,'weepilng .and moaning: they die. If she
were to take these things to heart, if she were to
bring her professional cares home with her, the
nurse would collapse under the strain.”

(Samler 1966)

l. H.J. Peters, "The Riddle of 0ccupat10na1 Information”,

.m ‘Vocational Guidance and Career Develapmnt ‘Selected

Readinﬁ, (ed.) H.J.Peters and J.C.Hanson, Macmillan,

1966, p.188.
2. J.Samler, "A Critique of Occupational Information",

in Vocational Guidanece and Career Development: Selected

" ‘Readings, (ed.) H.J.Peters and J.C.Hanson, Macmillan,

1966, p.179.
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Whilst the language in which this description is couchedv
would not be suitable for the adolescent, nevertheless the
sentiment contained therein is valid.

The most recent investigation into the content of Careers
Lifseratuzi‘e (Hough 1972)1 had two major aims: to investigate
whether éaneers literature in Britain lacked a dynamic
appreciation of work in terms of the individual's self-
concept, and to discuss what information should be transmitted
through written material. The sample used were C.O.I;C.2
materials chosen by random numbers. and two further similar
publications published by the Home Office and the Civil
éervice Commission. ,

The cat_egories also were selected by random numbers and
within each major group one of the sub-divisions was

randomly selected.

| . .
1. P. Hough, An Investigation into the Contént of Careers
" ‘Pamphlets, Institute of Careers Officers, Bromsgrove,
) 1972, Pol"'Z. .
2. Careers and Occupational Information Centre, ‘Cholce
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i

The ten titles used in the analysis were:

1.

4.
5.
6.
7.
8.

10.

In addition, 2
Home Office:

Civil

WO O % b

N

(<5

'
1
[
1
l
)
t
!
|
!
|
:

: I
J

Service |
Commission

ritle

Management and Administration: Civil
General, Scientific and Sclentific
Posts :
Publications: Journalism

Cgter,ing and Personal Service:
Laundry Work

Law and its Applications: Law
Finance: Insurance

Marketing: Retailing
Science: The Mathemai:ician.,

Engineering: Radio and TV

Servicing =~ ,

Building, Civil Engineering and Land
Services: Surveyor, Land Agent,
Auctioneer and Estate Agent.

Transport and Materials Handling:
Merchant Navy Ratings

pamph.lets, not C.0.I.Ce2
Justice's Clerk

Civil Service

" 'NOe

32
83

70
26
93
75
109

66

87

73
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Categories were defined thus:

E  Entry requirements, job demands;
c Content and nature of work;
‘4.  Administrative work situation;

S Social work situation;

P Physical work environmernt;

I Information of long-term relevance;

o Organisational, occupational and product image;
G, Global life style implications.

Two trained judges coded the information in each pamphlet
separately.

The areas defined as psycho-social were: S, O, and G.

S, .Social work situation, e.g. meeting new people, working
alone, relationship with supervisor,

0| The organisational, occupational and product image, e.g.
| pride in working for the firm, being a craftsman.

G The global life style implications, e.g. effects
on standard of living, use of leisure.

A unit of information was defined as "an assertion about work,
which may be a whole sentence, or part of a sentence”.
Units were enumerated by adding together the total number of

assertions in each category for each pamphlet.
|
|
|
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. Table 2.
" 'TABLE ' OF * RESULTS
Category E“ c a P I s o G
Civil S
Service |  27.2 35.1 20,6 0.9 11.8 1.3 0.8 2.1
P
Joumalisz?z' 14.8 47.7 20.7 0.2 7.9 l.4 5.3 2.6
Laundry 12.9 38.7 22.8 3.0 16.3 1.5 3.7 1.3
Law 38.8 17.3 23.6 0.4 10.2 2.7 5.9 1.0
Insurance 17.8 49.1 23.2 0.0 5.6 0.4 3.7 0.4
R
Retail.mgl 4.5 247 37.0 0.6 17.5 2.5 0.5 0.6
Mathematician 24.1 52.2 14.2 0.3 7.8 0.9 0.5 0.1
Radlo and TV 17.6 25.6 37.5 0.0 13,2 1.1: 3.1 32
Surveyor 21.1 48.9 19.8 0.6 5.5 1.3 2.0 1.0
Navy 15.3 31.4 37.1 0.8 8.2 1.1 3.5 2.5
Totals: | 20.4 37.1 25.7 0.7 10.4 1.4 3.1 1.4
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; TABLE OF RESULTS (contd.) 1
, i
- Category E c A p I s (o) G
Justice's
Clerk 13,7 38.8 28.6 0.0 10.5 3.0 4.4 1.0
Law 39.2 25,5 25,5 0,0 5.3 1.5 2.7 0.4

Hough obviously presented the ‘results for these two pamphlets
separately, as they were not from the C.0.I.C. 'Choice of
Career&' Series.

Hough '(1972)'2 concludes, that if the C.¥.E.E. (now C.0.I.C.)

| :

material is providing information mainly of an economic nature,
this shouid be made clear so that the ma'ter.i:al can. be ‘éupplenlented
from otbe.zlz" souices on the psycho-social aspects of work. It
could also bela.rgued, however, that the C.Y.E.E. (now C.0.I.C.)
material could be enriched to prqvide a comprehensive picture by
including psycho-social aspects.

|
1. . Opo Cit. p.loo

2, ibid. p.l5 et seq.
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|
The work of Hough has been gquoted in some detail for the

following ‘reasons: (a) it is the most recent piece of
British research on occupat:.onal information, and (b) it is
highly re.levant to one of the major aims of thJ.s thesis.
It can beja.rgued that the sample was limited, the judges'
assessment subjective and that content should not be divorced
from readability, style, format and appearance. Nevertheless,
the find.iﬁgs on the ratio of psycho=social to economic content
~give a gla?ripg indication of the psycho-soc.ial inadequacies
of the mt‘ierial.

From her results Hough calculated. for comparison purposes,
the tetal percentage of information falling in cai:egories

E, C, A, P and I with that in S, 0, and G.

; " 'Ratio. of Psycho=Soclal to Economic Information 1

' ?able 3.

' 'Ratio. ' Psycho=Social " 'Economic.
Civil Service 1 22.8
Journalism 1 9.0
Laundry 1 14.4
Law : 1 9.4
Insurance - -1 21.3
Bwrtailing 1 16.8
Mathematician 1 " 65.7
Radio and TV 1 14.7
Surveyor 1 22,3
Civil Serviec 1 10.7

1 20.8

Law

1. Op} Cit. p.14.
! |




Given that the'inclusion of the psycho-social aspects
|
of work isf necessary for providing a more rounded picture of an
‘ occupation, (see section on work as a way of life pages 40-48 )

in the construction of our Check List, due consideration must

be given to: (a). what constitutes psycho-social information, and

(b) its place and importance within the items of the Check List.
Hough (1972)1 . defines this area under S, O, G, but this

would seem to be too general to quantify psycho-social aspects
of work in'any detail.

v m:.‘i‘lsilz the literature reviewed seems to provide a consensus
of what is considered essential for inclusion, before attempting
to construct a new Check List, some definition of an essential
concept needs to be put forward.

The work of Ross'(l952)2 is significant in this respect.
In his article on 'Significant Concépts of Occupational
| .
Information’ he defined an essential concept thus:
"a statemént was considered to be an essential concept
- of occupational information if it was an idea or
element which should be mastered by all high school
youth, because it is essential, indispensable, necessary,
or imperative for wise selection of an occupation, for
job entry, for job adjustment, or for job satisfaction.”
| C . .
i

l. Op. Cit,

2. M.J.Ross, 'Significant Concepts of Occupétional Information', -
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Iﬁ his research Ross (1952)1 sets out to find which concepts

were ess:lential » desirable or ineffectual. He analysed

24 textbci)oks- on occupational information for high school pupils.

He then ?appré.ised each concept in tgz‘ns_ of its usefulness with

general education students, This resulted in a list of

720 cpncépts ‘which'were submitted for apéra.isal to two

carefully selected juries. These juries were composed of:
"magter high school teachers of occupatiorial‘ information,

comunity counsellors, personnel directors in business
or fndustry .and public. employment 'offic.ials.‘"z

Competence of the juz'ors was of prime iméorfance to the study.
To ensure competence, jurors were also selected who could meet
as many a’lls possible of the following criteria:
"fcrfterion l: Jurors should have contributed nationally
distributed articles, books or research to the current

professional literature on occupations, or should have .
participated in scientific research in the field.

‘Criterion 2: Jurors should hold positions or be engaged in
work which entails teaching, research, or administration
or the continued appraisal of the product of the -
secqndary school. ' :

- Criterion 3: Jurors may hold or have held positions of
leadership and responsibility in professional organisations
which are concerned with the study and utilization of
occupational information.

Op. Cit. p.321.

v
i
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- Criteriori 4: ‘Jurors, in their work or writing, should
be concerned with the general and varied areas of
occupational information rather than with specialised
areas or with occupational information of merely
local significance. ‘ -

Criterion 5: Jurors should be from different regions
of the countrj.

Criterion 6: A variety of experience is desirable -
such as educational experience in different types of

schools, community counseling or placement experience
and business or industrial experience.” 1

(Ross (1952))
For statistical purposes the ‘numerical ratihgs ‘of each jury
were considered independently. This permitted the use of two
sets of mean radﬁgs. On the basis of the two separatg
scores foi each .of the 720 concepts, the reliability of the .
emlmﬂqﬁ of the two juries was"0.56 + 0.026, a substantial
correlat.i?on" . 2
To‘.p:rovide an ébjective basis for ranking each .vconcept
of occupational inforﬁation,the‘ mean réti_ng of each item was
obtained by using the numerical ratings of all 12 jurors.

Only 28 concepts met the rigid test of essential matter,

659 were adjudged 'desirable’ and 33 'ineffectual’.

l. Op. Cit. p.323.
2, ibid. p.326.
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‘Of the 28 essential concepts, the first three listed,
dealing with entry qualifﬁcations.(both'academic and personal)

. and the Wozk involved are obviously.necessary.infbrmation.in
occupatiénal booklets,

Conéept 4, which requires the pupil to obtain a general
view of the occupational world, cannot be included in an
occupati&nal booklet dealing with a specific occupation or group
of occup%tians. This is best handled in a programme of
Careers Education, as is Concept 5, dealing with self-awareness.
In 'Education Survey 18' (1973)1 this point is=brpught'oﬁt:

"14. A school’s policey and practice in careers.education

! may be assessed by the extent to which three
objectives are attained:

1. = To help boys and girls to achieve an. understanding
' of themselves.and be realistic about their
strengths and weaknesses; : :

2,

i To extend the range ‘of their thinking about
opportunities in work and in life generally;
3,  To prepare them to make considered choices."

Concept 6 is a reminder that high scores in aptitude

and interest tests is no guarantee of vocational success.

1. Op. Cit. p.6.
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Concept 7, referring to the 'compromise' aspects of
occupatiol.nal choice, is part of the assistance given by members
of the Guidance team to pupils engaged in 't".he decision-making
process.

Concépt 8, dealing with the rewards offered by work (other
than econ;omic) s 1s necessary for inclusion in occupational
bookletsl,; if the psycho-social aspects of work per sé are
considered important. (see P.85-7,96-8 of thesis).

Concept 9 and Concept 10, studying occupations thoroughly
and compa.;z'ing pupil qualifications with occupational requirements
are again, steps in the decision~making process which require
the help of the Guidance team. It is interesting to note
that of all the schools surveyed by the Department of Edu&ation
and Scienée in connection with their Survey 18 (1973)1 ’

62 per cent ‘followed a Careers programme which dealt with the
range of 6ccupation_s_ open to the pupils and 78 per cent dealt
with persdnal and educational qualifications required for
specific occupations.

l. Op. Cit. p.58.
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i

Concept 1l is a reminder concerning differences in
ability, which would be an obvious part of self-exploration by
the pupil. | | |

Concept 12 and Concept 13 refer to how.pupils should
oconduct themselves %g an occupation. Such concepts are, as
the Schools Council Working Paper No. 40 (1971)1 suggests,
one of thé suggested curriculum themes for vocational guidance,
i.e. undeistanding the working world and the role of the
working aéult.

Cbncépts 14 and 16 are obviously needed for inclusion in the
Check Lisé; dealing as they.do with conditions of work and the
supply anqldemand for the occupation.

Concépt 16, dealing with life-style implications, is also
important for the Check List in that in choosing an occupation
pupils are choosing a way of life (see pages 40-48 of thesis).

Concept 17 underlines the importance of further and .
higher edécation.

Cbncépt'le, dealing with promotion, is necessary for inclusion

in the Check List.

l. 1. Op. Cit. Chapter 5.



concep?s 19 and 20, giving general background information,
again wouldjbe covered by a programme of Careers Education.

Concep# 21, dealing with earnings, is allied to concept 18,
and is of great importance, indicating as it does, financial
rewards.

Concept 22, dealing with the advantages aﬁd disadvantages
of the occupation,'is essential psycho-social information.

Concepts 23 to 28, concerned with background information and
attitudes to work, would also be covered in a Careers Education
programme.

"Careers Education is concerned explicitly with

preparation for adult life and with the acquisition

of knowledge and development of skills which have

relevance for the future.”
(Education Survey 18 (1973)) 3

- In sum; therefbré, the concepts which it is felt would best
be covered ?s part of a Careers Education programme are concerned
with the inﬁividual's role in the decision-making process, the
development?of his self-concept, and general“infbrmatiqn on
occupations.

| Thus,ffrom our analysis of the 28 essential concepts,

ten are considered to be essential for transmission via

1. Op,.t Cit. p.62.

110.
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occupational booklets. These are:

t

‘Concept

1 and 2 Education, training, personal qualifications.

3 ‘ Job specification.

8 | Rewards of work, economic and psycho-social.

14 Conditions of work.

15 ‘f Supply and demand for the occupation.

16 Psycho-social aspects of work =- thevoccupation
as a way of life.

18 ' Promotion prospects.

21 Earnings.

22 ,A Favoﬁrable and unfavourable features of the

occupation.

These concepts would seem to be appropriate for inclusion in the
Check List. |

As a further check, how do these essential concepts match
up with.th?'Check Lists and research quoted earlier? (see
pages 82-1@4 of thesis)

The a%tached Table would seem to indicate that the analysis

of Ross' 28 essential concepts into those suited to a programme



|

|
of Cateers Education and those of particular value for
occupational booklets is a valid one. Whilst the terminology
used by tﬁe authors differ, thé‘content is stable,
What is missing from our final analysis (and which was not part
of Ross' 21962)1 essential concept remit), is information
concerning: (a) the production of the booklets (authors, date
of publicétion, target audience, sources of further information),
and (b) appearance, format and style of the publication.

These tooiare essential.

1. Op. Cit.
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" 'TABLE 4.

" 'COMPARISON OF CHECK LIST INPUTS

Source Entry Job. " 'Rewards  Conditions 'S, and  Psycho- Promotion Earnirigs Advs. and
. Cons.- 'Specif. : " ‘of work Do - Sogial “Disadvs.

I & S . -

Hoppock

(1948) X X X X X X X X X

N .V.G.A.2

(1969) X X X X b X X X X

Hill > _ :

(1966) X X X X X ) X X- X X

Hayes ,

(1970) X X X X X _ X X X X

Houghs

(1972) X X X X X X X X X

1 - 5 Op. Cit.

‘EIT
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To this point, therefore, our Check List would take the

following shape:

DATE OF PUBLICATION: (if more than 2 years old, up-dating necessary)

"ENTRY INFORMATION N
Ross!

Qualifications both academic and personal. " ‘concepts
Training required and cost.
Special abilities required. l1-2

JOB INFORMATION

Definition of job. .
Activities of workers.
Tools, apparatus and materials. Z' i’:rt of
Working conditions: physical and psychological; 1; 1 ;
work environment. . 21’ ’
Hours of work; overtime . ¢
Holidays. .
Earnings: to begin with, at peak. Incentives, Bonuses.
Pension schemes: contributory or non-contributory.
Sickness benefits, :
Supply and demand, locally, nationally.
Growth or declining industry.

|
'SOCTAL INFORMATION

{
(a) Needs and satisfactions

Materialistic, economic: intrinsically

satisfiying. '

Valug—associated needs, serving commmity, part of 8,
serving God. _ 16, 22
Amount of responsibility and, or freedom. roeee
Status| both inside and outside the job.

Routine predominant or variety and unpredictability.

Congenial work mates, patients, clients, customers.
Predictable promotion or dependent on initiative

and drive.



Snags:and'lrritatiOns

Irrnglar or seasonal.

Unsocial hours, split shifts.
Dirty|or dangerous work environment.
Health hazards.

Tbo_q#iet, too noisy.

115,

| paft of 8,

16, 22.
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| "significant Coneepts of Occupational Information'
|

(Occupations, Feb. 1952) M.J.RosS,

In studying a specific vocation, one should consider:

1.

2.

3.

116,

|
The education and training needed for the job and obtainability.,

including the cost of such training, and education.
The personal qualifications needed.

The work done and ways of entering the occupation.

" 'The steps to take in choosing a vocation dre:
‘ .

4.

7.

8.

{
Obtain a general view of the occupational world.
Study of one's self.

A high score on an aptitude or interest test does not

guarantee that a student or worker will be successful;

vocational success depends on a multitude of factors,

- of which aptitude and interest are only two.

Life is so complex that a person may be obliged to choose a
vocation that represents a compromise among several
considerations, '

There are several rewards other than the financial reward
in any occupation, and in many occupations these other
rewards outweigh the financial compensation.

1

" The "steps ‘to take in choosing 'a vocation are:

9.

10.

11.

12,

Study possible occupations thoroughly.

Comparison of one's gqualifications, or the qualifications
one c¢an acquire, with the requirements of the occupation.

Not all persons have the same abilities.

More than half the employees discharged are dismissed because
of undesirable personal habits - inability to get along with
others, unwillingness to take direction, unreliability,
absence, lateness, etc. - rather than to lack of ability
or training for the job.

{



13,

117.

Working hours are for business, not for writing private
letters, reading newspapers or idle chatting.

~In studying a specific vocation, one should consider:

14,
15.

lé6.

17.

The cond:.t.zons of work.

The supply and demand for the vocation.

The choice of a vocation affects one's standard of living,
the locality in which he makes his home, his friends and
associates, the recreations he enjoys, the security of
his old age, his family's place in society, his outlook
on life, his happiness, his success, and even the
occupation his children will enter.

Graduation from high school is a requirement in a
sufficiently large number of jobs so that a person should try
to complete either high or vocational school.

" In studying a specific. "vacat'i‘on; ‘one should consider:

18.
19.

20,

i .
The opportunities and paths for promotion in or advancement
from the occupation. :

No fortune teller of any kind can help a person to make a
wise‘oecupational choice.

A person's beginning job may be un.te different from his
ultimate goal; it takes time to work up to most worthwhile
posit:.ons. ' '

In studying a 'sgcific ‘vocation, one should consider:

21.

22.

23.

The earm.ngs to be expected.
The favourable and unfavourable features of the occupation.

Good work habits are an .7.mporta.nt part of success in
occupational life.
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25.

26,

27.

28,

118.

Application blanks should be filled out leg.ibly with ink,
neatly, fully, honestly and correctly.

Workers are not automatically promoted from the bottom
to the top simply because they have been employed for a
long period of time.

An individual can succeed and be happy in any one of several
vocations.

While a person can probably earn a living in any one of
several different occupations, he will be happiest if
he works at something which interests him.

A professionalk worker is one who performs work based

upon the established principles or ethics of a profession
and which requires training equivalent to that represented
by graduatJ.on from a college or university of recognised
standJ._ng. o
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READABILITY.



" READABILITY

|

Whi.ist occupational information éamphlets need to be
factuﬂlg correct, there is the problem of presenting the
informati!on in a- readable form which will be acdeptable and
appealip§ to readers. |

"In the broadest sense, Readability is the sum

total of all those elements within a given piece

of printed material that affects the success

which a group of readers have with it. The

success 1s the extent to which they understand

it, read it with optimum speed and find it interesting.”
| JJ7.Gilliland 1972)

v

1

Readability therefore is made up of a number of elements:
‘ .

(a) readi_hg ease; (b) interest; and (c) ease of understanding.
The inany var.iable52 which contribute towards re.ada.bility .

can be g‘rc::uped under four main headings: (1) factors in

the réade;r‘,'e_;g. age, sex, motivation, state of knowledge;

(2) factors in tﬂe content, e.g. fact, fiction, topic;

(3) factors in the print, e.g. type size, format; and
. o
(4) factors in the language, e.g. vocabulary, grammar, style.
S . .
All these' factors have an important bearing on the construction

of ou.:héak List.

J.J.Gilliland, Readability, Univ., of London Press 1972, p.l12.

2.7.Gilliland, The assessment of Readability: "an Overview,
in Reading and the Curriculum, ed. J.E. Merritt, U.K.
Reading Assoc., Ward Lock, 1971, p.l56.
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The importance of producing readability predictors is
two fbld; Firstly, it enables people without special
training 'to deteimine what proportion of a given population
would fiqd a given text acceptable. Secondly, it can be
used as a warning device to estimate whether a writer is
reaching;hié target audience. Both these points are

~ germaine to this work.

One of the major problems of readability assessment,

however, as Kéarll. (1948) suggests is that the very word .

"readabil%ty” is a misnomer. No formula attempts to

include all the elements which influence readership. = As

G.H. McLaughlin (1968)° states:
|
"Each formula samples in effect one or more.
reading skills and involves the selection of
a sample from a text and the counting of soine
easily identifiable characteristic.”

McLaughliﬁ points out that he has always had

"a soft spot for the genius who predicted
readability from the percentage of words beginning
W, H or B (which he considered easy) and of words
beginning I or E. (considered difficult” ,

t

1. B.Kkearl, "A Closer Look at Readability Formulas".
“'Journalism Quarterly, Fall 1948, p.344-348.

2. G.é.McLaughlin, Proposals for British Readdbility Measures,

The Third International Reading Symposium, ed. J.Downing

and A.L.Brown, Cassell, 1968 p,191.
3. ibid p.194.
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Any formu;a therefore which deals only with one group of
factors influencing readability must be recognised as less
than a complete formula of readability. This will need to

be taken into account when deciding upon a readability measure

| : , o
for our Clineck List,

The other major difficulty is concerned with the

validity éaf the various types of readability assessment.
On subjective assessment, Moyle (1970)1 refers to two studies
involvi_ng|the .gra'ding‘of books by committees of experienced
teachers._] Results showed the grading done by committees
to be more reliable than those done by individuals.
Readabili tj:y formulae have greater pred.ictabiii ty. The
predictability of the Flesch formula (1948)% as
mwlwlaéed by Powers, Summer andkearl (.7.95_8‘)3 hasg a
standard error of only 0.85. If the formula predicts that

|
children nlxeed to reach a certain reading grade before they
ca.n'anSWe.f correctly half the comprehension questions on each

of a number of pages, 68 times out of 100 the predicted

~ grade wil.i be correct within 0.85 of a grade, and 95 times

l. D.Moyle Readability: the Use of the Cloze Procedure,
Proceedings of the 7th Annual Study Conference, U.K.
Reqdi_ng Assoc., Ward Lock 1970

2. R.F;.Flesch, "A New Readability Yardstick", Journal of
‘Applied Psychology, 32, 1948, p.221-233,

3. R. D' .Powers, W.A.Sumner and B.E.Kearl, "A recalculat.ioh
of four readability formulas", Journal Educ.Psychology,
_ 49, 1958 p.99-105.
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out of 100 it will be correct within 1.7 grades. McLaughlin (1948)"

points out that formulae using word and sentence length are

powerful|§redictors. Mean word length correlates =0.6 with

children's comprehension scores and mean sentence length
| .
correlates -0.6.

1

J.Gilliland (1972)2 .refers to one such typical popular,

|

easy to épply formula - the Morris and Halverson (1958)3
I
Idea Analysis Technigque, in which key words are separated

into four classifications:

Classif. 1 Simplest words learnt early in life,

! common to all members of the culture;
|

' Classif. 2 Words learned early in life but common
to groups of the population;
1

Classif. 3 Words referring to concrete ideas,
‘ e.g. names, places; '

Classif, 4 Abst.raét words.

However, there are a wide number of rules for analysing texts
1

- in this approach which concentrates on.semantic aspects of
words. The main criticism levelled by Gilliland is that

the value of the formula is limited because it reflects

a narrow range of the spectrum of skills which affect readability.

1. Op. cit. p.186-205.

2. opo Cit. P089-905 .
3. Morris and Halverson, Unpublished Thesis, Columbia
University Library, (1958), referred to above. .

'
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From the point of view of its application to occupational '
booklets; like many of the formulae to be reviewed, it has
two wea.kn'iesses.- (a) it samples only some of the factors which
‘affect readability, and (b) it is too complicated for a
busy teacher to apply. |

' The same crit.i_cismn' can be levelled at McLaughlin's (1969)'z
"SMOG” Grading. A syllabic analysis is used by the 'authﬁr.
F.ron-z a teljrt;,.ten consecutive sentences myst be chosen near
the beginning, ten near the middle and ten near the end of
the text. In the thirty sentences every word of three or
more 'syllaviy.bles is counted. Then the square root is
estimtedi’fzfom the number of polysyllabic words counted.
To the square root is added 3. A high score indicates
difficult reading and a low score easy reading. The
range of skills directly assessed is limited to those related
to the idelzitification' and processing of words.

A more fruitful approach seemed to lie in the field .

of research ;'.nto verbal learning, where psgchollogists.have.
pointed out a clbose relationship between the meaningfulness

| ,
of a word and the frequency of its occurrence in ‘writing or

1
l. G.N.McLaughlin, "SMOG Grading - a new readability. formula®,
- Journal of Reading, 12, 1969, p.639-646.
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speech, Underwood and Schultz (1960)1 point out that

"without exception all definitions of meaningfulness

can be translated into frequency terms, thereby leading

to the principle that the higher the meaningfulness of

a verbal unit the more. frequently has that unit been

experienced”,
il.e. easg of zmdersta.nd-iﬁg is "la‘rgelyithe outcome of frequency
of exposure . to tbe.words involved., Evidence to support
this approach has come from Dale and Chall (1948)° and
from Gray and Leary (1935)3 who found out that the facfors
most closely correlated with reading comprehension difficulty
for poor readers was the number of unfamiliar words in the
passage r;ead. This approach is investigated in some
detail in the work of Elley (1969).%  (see pagel3lof thesis)
In relation to finding a readabilify.measure for our Check
List, however, this approach seems to.suffer from the same
disadvantages referred to earlier. As Gilliland (1972)5
points out:

|
_"A researcher may be happy to use a detailed procedure.
A teacher may not need such a refined procedure and

will have little use for any procedure which is
likely to take up a substantial amount of time.”

1. B.T.Underwood and B.M.Schultz, Meaningfulness and Verbal
Leaming, Lippinaott, Chicago, 1960 p.84.

2. E, Dale and J.S.Chall "A formula for predicting readability" r
Educ. Research Bulletin, 27, 1948, p.ll1-20.

3. W.S.Gray and'B.H.Leary, What Makes a Book Readable?,
Univ. of Chicago Press, 1935,

4. W.B.Elley "The assessment of readability by noun frequency
'c:ounts"‘ ‘Reading Research Quarterly, 1968, p.411-423.

5' op'o cit. p.85.
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It must therefore be borne in mind, that whatever measure
is employed, it must be easy to apply, easy to mark, easy to
calculatef‘, and accurate.

Tum;ipg- to the problem of investigating the readabilif:y
of occupational inforz_ﬁation “booklets” in particular, this was
referred to as early as 1915 by Richards (1915)° and by |
u.C.Schauffler (1927)° and by C.L.Shartle (1965)°.

In 1950 B?ayfield and Reed (1950)% set out to investigate
how reada:ble occupational information booklets were, They
applied the revised Flesch (1948)5 readability and human
interest ;formulae to sample passages ‘f.rom current occupational
.informat.i;)n literature (Formula A an index of comprehension
and Formula B human interest). Publications cdﬁering a

X

wide variety of occupations and industries were included

'
!

l. C.R.Richards "What we need to know about occupations",
in! Readings in Vocationaluidance, ed. M.Blomfield,

2. M.C.Schauffler "Standards for evaluating occupational .
studies for a critical bibliography” in Practice in
" Vocational Guidarice, McGraw-Hill 1927, p.l132-138.

3. C. L Shartle, ‘Occupational Information: Its Development
* and Application, Prentice-Hall 1965

4. A.H.Brayfield and P.A.Reed, "How readable are Occupational
Information Booklets?", Journal of Applied Psychology,
34, 1950 p.325-328.

5. R.F.Flesch "A new readability yardstick", Journal of
‘Applied Psychology, 32, 1948, p.221-233.

!
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from many different publishing sources. .In all 78 pieces

of occupa]!tional information literature from 24 different

. sources were analysed. Reading ease and human interest scores
were detérﬁned for these materials as follows: (a) five
samples t;vere chosen from each text; (b) each sample was marked
off to .irlzclude loo wozfds, and (c) readability and human interest
scores were computed. The readability standards suggested

by Flescﬂ (1948)1' were referred to for interpretation of

the findings on readability. With respect to human interest,
Flesch de‘iscribes five categories ranging from "Dull" to "Dramatic”.
Of the 75 pieces of literature, almost two-thirds ranked as
"Very difficult” and another 32 were ranked "Difficult" on
Formula AL On Formula B almost exactly the same proportiohs
held for ;the categories "Dull"” and "Mildly Interesting”.

It is interesting to note that Brayfield and Reed included
publications from business and industrial concerns so as to.

|
determine whether or not the sophisticated advertisin

practices, of big business had influenced the readability of
their literature. The results of a study of the occupational .

.infon_natibn of twelve companies included in the sample showed

1, Op. cit. p.221-233,
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that on éeading Ease 832rated "Very Difficult" and on

Human Intj:erest, two thirds were judged "Dull”. A

comparisén of our readability findings for industrial and

commercicl undertakings with those of Brayfield and Reed

should be}e of interest in this respect. (see pages ¥4%-j of thesis)
Iheiwork of Splaver (1954)1 on student text books

and Oxhaédler (1950)2 with Home Economics literature took

the oppo%ite approach: what factors make occupational

infbrmation literature popular? Both fbund high Reading

|
Ease and Human Interest scores were essential elements for

popularity.
The "work of Watson, Rundquist and Cottle (1959)3

in "What's wrong with Occupational Materials?” indicates

, I ,
that the vocabulary, particularly in describing professional

or semi-p[rofess.ional occupations was more difficult than that
describing other work areas. The authors comment:

"Considerable lip service has been given during the
1950's to making occupational materials more readable.
In actuality, these samples would indicate that
relatlvely little change has been made from the findings
of Brayf:l.eld and Reed (1950)."

l. S.‘;Splaver "The Career Novel”, Personnel and Guidance

2. A.,Oxhandler "What makes an Occupational Information
Pa.mphlet Popular?", Occupations, Oct.1950 p.26-29.

3. D. E Watson, R.M.Rundquist, W.E.Cottle, "What's wrong
w:.t.h Occupational Materials?” Journal ofl Counseling

!

i
i
|


file:///work

129,

The authors used in their investigation the readability

formilae of Flesch (1948)) and Dale-Chali (1948)° on

the following materials: the 1957 edition of the ”Occupa‘tional

Outlook"Handbook and three pieces of occupational information

selected at random from each of twelve of the leading

publishers of occupational information. - Results from

the Flesch formula indicated that 67 7, of the material was

readable? only at college level. On the Dale-=Chall formula,

the méjor proportion of the material, 52 {was at the 11-12th

~grade reading level and 27 7 was at the college reading level.
It would appear, therefore, that one of the most obvious

factors !requiring further investigation in the production

of occupational inf@rmation_ is the reading ease factor.

There arc“-_- more than 40 readability formulae in existence, the

two best known being the Flesch (1948) and the Dale-Chall (1948)

referred}‘ to above. The original Flesch formula contained

. three ma.'?ln elements, average sentence length, the number of

affixes ;(often difficult to épply) ‘and references to people.

Flesch (1948)> himself felt that this formula had a structural

deficiéncy = it did not always show the high readability of

direct, céronversational writing. The revised formula

l. op. cit.
2, Op. cit.
3. Op. Cit. P.221.



concentrated on sentence length in words, the number of
syllableEs per 100 words and the average percentage of

' pemona.%l' words. The Dale-Chall (19‘48)'1 formula is of
similar construction.

Botl? of these formulae deal only with writing styie and
even wiﬁt!zzin this sphere they are not all-embracing. Flesch (1948)°2
himself said that comprehensibility was one of the main qualities’
his work {dealt with'.. But this does not give any indication
of wbetheﬁ\r the writing is appealing. Both the Flesch and
Dale—Chal!l formulae have deliberately confined themselves
to two or three charaqteristics of style - reading ease and
human inti}erest. ~ The result is that the elements left out
outweigh !tbose left in. The other | point of criticism,
within their mechanical Strait-jacket théy may encourage
extremes ,” for example, with regard to sentences, the shorter
the better. This does not always mean good writing, or even
understsndable writing. Indeed, the work of Coleman (1961)3
failed to, produce confirmatory results of this.

"The maxim that shortén.ing sentences makes them easier

to read has become widely accepted .... but a detailed

analysis of the sentences suggested that the overall

effect may have been small."” 4

- 1, ibid.
2., Op. cit.
‘3. E.B. Coleman "Improving Comprehensibility by Shortening

1961, p.l131-134.
4. ibid. p.131.
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The second point of criticism, both these formulae give an
advantage to material containing dialogue or conversation.
This would inevitably be a snag in dealing with occupational
information literature. Kearl (1948)1 'in "A Closer Look
at Reada“.bility Formulas” concludes that these formulae cannot
be taken as a recipe for good writing style and that it was
a mistak;e to expect the scores produced to correlate with
readership or to.provide a valid basis for predicting :
overall readability. In effect, these formulae do not
determimia whether writing is readable. It would appear
thereforcie that formulae dealing with vocabulary load,
sentence1 constructioﬁ and syllable a.na-.lysi‘s would not be
comprehensive enough for the material being dealt with here.

. Another approach is contained in the work of W.B.Elley (1969)2
on "The ézssessment of readability by noun frequency counts.,"
The development of this reada,b.ility measure was based on three
areas :of! research - studieé of the meaningfulness of verbal
learning, é grammatical analysis of the English language and
a conpar:%.son of different readabilit;y measures. Psychologists
of verba1|. learning point a clear relationship between the
meaningfulness of a word and the frequency of its occurrence

l
1. OE. Cit.

2. Op. Cit.
l



in speecl? or writing. As has been suggested earlier (see

page 125 fof thes.is) meaningfulness is largely an outcome of
frequency of exposure. Elley argues that it can then be
deduced f:hat the comprehension diffieculty will be strongly
influence!ld by the number of times key words, which carry

the weigr;t of the meaning, occur. The author concentrated

on nouns. . Results confirmed that readability can be accurately
measured I})y an analysis of the ﬁouns used in the material to

be rated. However, it is pointed out that the effectiveneés
of the method will vary according to the author and that
technical prose and poetry were unsuitable for rating in this
way. j

"Moreover it should be remembered that the method is
relevant only for the difficulty level.and not for
the interest level of the material. rated. "1

|

Whillst this approach gives due consideration to the
patterns 6f language, it is nevertheless concerned only with
level of &ifficuity. For the purpose of this work, therefore,
it has no" significant advantage over Flesch or Dale-Chall.
Even cons.‘lidering the factor of level of difficulty alone,

to a Careers teacher it would seem a slow and cumbersome

business to apply it.

l. ibid. p.421.
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A less complicated approach to this factor has been put
forward i)y C.E.Bjornsson (1968)1 and his concept of LIX.

In this j_)iece- of research 12 readability factors were tested:

1. | unusual words (the percentage of words outside
the 1,000 most usual of the language);

2, central words (frequency of I, you, he, she,
they, has, was, is, but, and, so, then, now,
| here, then, there, when); '

3. different words (the number of different words
per 1,000; :
4. | word length (average number of letters per word;
5., long words (percentage of words with more than
6 letters);
6. polysyllablc words (percentage of words with
‘ more than 2 syllables):
| :
|
7. abstract words (percentage of nouns which are
designations of defined persons, animals or
things);
8. personal words (occurrence of '3 groups of words:

(i) certain pronouns; (ii) substantives
o_f natural or masculine or feminine gender, and
] (iii) nouns.

9. - length of sentences (average number of words per
sentence) ; .

10. long sentences (percentage of sentences with more
x than 12 words);

11, substantive clauses per word, properly per
100 words; ‘ '
12. substantive clauses per sentence, properly per

100 sentences.,

l. C.E.Bjornsson, Lesbarhet, Bokforlaget, Stockholm 1968,
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Results indicated that word length and‘length of sentences
~gave the best gauge of readability. To this point, it would
seem that this research has no advﬁntage over Flesch or
Dale-Chall*fbr the purpose of this work. However, it is in
the method of testing literature'that this formula has
certain aavantages. The testing is based on the calculation
of "LIX", which is made up of sentence length plus 1oﬁg words -
the words in the sentences are added up together with the
number of‘words of more than 6 letters; - Twenty random
samples of 100 words should be taken. Lix 20 equals very
easy text; Lix 30 equals easyvte¥t; Lix 40 medium; |
Lix 50 difficult; Lix 60 very difficult. The other factor
involved{is the calculatién of sentence length by noting
down the number of words in at least 30 sentences. . Then the
sentence length (sl) is calculated and divided by 2(hsl).
The reader should then look for how many sentences are
within sl * hsl. If nine-tenths are within sl Y hsl
one may conclude that variations in sentence length are
very smaﬁl. |

| The advantages of this method to a Careers teacher is that

no word lists are needed. The calculation is made on the

text alone. A sensible Library prefect in the Careers Library




|
i
could be ﬁaught to work out the calculation, without having
to concerﬁ herself with nouns, proneuns, clauses etc. = From
this poiné.of view it would seem valid to settle for this
fbrmulé. IBut, again,'its weaknessplies-in the fact that it
tests lanéuage difficulty anlg.andiit therefore suffers from
the same deféct as the other formulae discussed - it
cancentrat%s on 'element counting' of one type or another

which assumes a high correlation between ease of comprehension

and the fiéquency of occurrence of selected kinds of language

elements.

"The basic assumption of such formulas can also be
directly contracted, respectability has 6 syllables
and a high level of abstraction, but it is easier for
‘the average reader than 'erg'.",

|
The answer, in these circumstances, would appear to lie
in the usefof the Cloze procedure, put forward by its author
‘ .

Wilson J.Taylor {1953)2 as a new psychological tool for

measuring the effectiveness of communication. The.Cloze
procedure is not yetvanother'readability formula, nor just
another form of sentence completion test. In fact, the
author claims'it is not a formula at all. It does not

1. W.L.,Taylor "Cloze Procedure: A New Tool for Measuring
Readability”, Journalism Quarterly, Fall 1953, p.416~7.

2. ib.i(ii.f p.416.
]
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|
resemble’ 'element counting' formulae as described earlier -

it counts no such elements.
| .

"One can think of Cloze procedure'as' threwing all potential

readability influences in a pot, letting these interact,

then sampling the results."l

Taylor points out that the main contribution to the idea
of Clozei procedure came from the concept of total languaée
content, Osgood's (1952)° ‘'dispositional mechanisms' and
statistical random sampling. Under Total Language content
is included everything that tends to motivate, guide, assist or
hinder - verbal factors, giammatical skills and multitudes
of Smeo.Els including non-verbal ones. Osgood's learning
theory of communication indicates that the ind.i,t'ridual dev;elops
an enormous number of complex verbal skill patterns. Out of
his persl:nal experiences the individual develops his own
habits of reading, causing him to anticipate words, i.e. it
deals with sets of meaning—pattem:rela_tionships. The
Cloze prfocedure ﬁakes a measure of the likeness between the
pattemsi a writer has used and the patterns the reader is
a.nticipa:;:i:ng while he is reading. For statistical | purposes
Cloze data are treated as true scores. | |

1. ibid. p.dl7.

2. C,E.Osgood-"'f'ha Nature and Measurement of Meaning”,

- .Psychological Bulletin, 49, May 1950, p.197-237,
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The methodology of the Cloze procedure is straightforward
and easily quantifiable. "A cloze is a fractional unit of
measurement"l derivedu.from_ 'clozure', a term used by Gestalt
psychol_oéists to describe the individual's tendency to complete

[
a familiar, but unfinished pattern, e.g. dogs bark and

I
eessscsee IOAr. A Cloze unit is

"any s.mgle occurrence of a successful attempt to
reproduce accurately a part deleted from a 'message’.
(any llanguage product) by deciding from the content
that remains, what the missing part should be_."2

The procedure itself is simple. It is -

"a method of intercepting a message from a 'transm.itter' _
(writér or speaker), mutilating its language patterns

by del)etuzg parts, and so administering it to ' receivers’
(readers or listeners) that their attempts to make the
patterns whole again yield a considerable number of
cloze units.” 3

Ta_ylé;r in his experiments deleted every .fifth word in
a passage the length of which gave him:35 blanks. ‘By deleting.
enough wo£d5 at bra.ndom, the blanks come to represent -
proportionally all kinds of words., Each mutilated passage

is then rapibduced with 35 bla.nks in élaae of the missing words.

1. Op. cit. p.417.
|
2. Op. cit. p.416.

-3, Op. cit. p.415.



Copies of this extract are then given to a random selection
of the £eadezsbip for which they were intended. These
blanks ;re then filled in by~the'piospective readers. The
score is then calculated by totalling the number of times the
original.words‘are:cdrrectly placed. . Obviously a passage
with maét of the blanks correctly filled in has a higher =
readabiiity‘scoie than one with many blanks incorrectly
filled in or left blank.

ané of the main advantages of this procedure, from the

Careers teacher's point of view, is that the task is purely
i

clezicai and very simple. It can be used on any sort of
material regardless of topic or difficulty.

In deciding which readability formula to use, the
validity of the Cloze procedure seemed to present problems

in that evidence of its correlating with the more widely
|

used measures was limited.
L.W.Taylor (1957)) himself found a correlation of 0.76
between one Cloze test and a multiple choice test that was

written;over the same passage. J.E.Fletcher (1955)2 and

1. é.W.Taylor, "Cloze Readability Scores as Indices of
Individual Differences in Comprehension and Attitude”,
" ‘Journal of Applied Psychology, Feb. 1957, p.19-26.

2. J.E.Fletcher "A Study of the Relationships between Ability
to use Context as an Aid in Reading and other Verbal
Abilities", Doctor's thesis, Univ. of Washington,

Seattle 1955 p.95, quoted in J.Bormuth "Cloze as
d Measure of Readability®”, International Reading
‘Association Coriference Proceedings, 1963, 8 p.131-134,
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| .
E.J.Rankin (1957)1 both found significant correlations

between s::ores on _Cloze tests and standardised reading tests.
Somei evidence was also found that the difficulty of a
Cloze_tesjt corresponds to the difficulty of the passage
from which it is made. S.Sukeyori (1957)2 .made Cloze
tests over eJ.ght passages which were written in the Japanese
language a.nd gave them to native speakers of Japanese. An
rho correlation of 0.83 was observed between the difficulty
ranks obtalined' from the Cloze tests and the combined
difficulty ratings by three judges: L.W.Taylor (1953)°
himself fQund that a set of Cloze test difficulty rankings
had a reliability of 0.98.
Item analysis of Cloze tests by E.Fletcher (1955)4
and E.J.kénﬂn (1957)5 also seem to show that almost any
Cloze test can be used with sﬁbjects ‘'who differ greatly
in a.bil.ityj.- This obviously commends itself in the school
situation with mixed ability groups. The readability of
occupational booklets could be tested within the Careers

Education %pzfogranm without having to take into consideration

l. E.J.Rankin "Evaluation of the Cloze Procedure as a
Technique for Measuring Reading Comprehension,
Doctor's thesis, Univ. of Michigan, Ann Arbor 1957
p.221 quoted in J.Bormuth, Op. Cit p.131-134.

2. S.Sukeyori "A Study of readability measurement:
Application of Cloze Procedures to Japanese Language®,
(&Agl.lsh Abstract) , Japanese Journal of Psychology.
28, Aug.1957, p.135.

3. Op.iClt.
4. Op.|Cit.

5. Op., Cit.



thel a.bili?':y range within a class.

The work of J.Bormuth (1963)1 also substantiates the
above findipgs. Bormuth set out to test the.followi.ng
hypothese;s: (a) Scores on Cloze tests correlate with scores
on multiple choice tests written over the same passages and .
also with scores on tests which contain a differeht kind of
comprehension item; (b) There is a correlation between the
two sets of difficulty tasks that are obtained from scores
on multiple choice and Cloze tests that are made over the
same passages, and (c¢) There is a correlation between the
Cloze test difficulty rankings of a set of passages when the
tests are given to groups which differ in Dale-Chall grade
plac:ement;f levels, and that items ir; Cloze tests are
distributiad:over the full range of difficulties.

The :!samp.le used three groups of 50 children of
Grades 4 ,@ 5 and 6 using nine short passages, three in the
area of social sciences, three from literature and three
from science. ‘Cloze tests were administered before the
children had had any opportunity to read the passages from

|
which theg were made. This is an important point in that

l. J.Bormuth "Cloze as a Measure of Reada.bilitg",

" International Reading Association Conference Proceedings,

1963, 8, p.131-134.
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|
as it isiintended to proceed in a similar manner with the
Cloze te§ting of occupational booklets, evidence was needed
to show éhat familiarity with the text was not an essential
prerequisite for the use of the measure.

Bbzﬁmth's findings are best presented in tabular

form.

‘Table  ° 1

'Corrélation'aetween'the Cloze and Multiple Choice Test (M=C)
"0ver13ach‘Passage'and'the'Reliabilitg;of'sach'Test'(Nr'150)

1

Passage from which the tests were mades

. 1 2 3 4 5 6 7 8 2
Cloze vs. M=C 82 84 83 80 73 79 75 75 75
Cloze 86 87 88 87 84 86 86 85 84
reliability
M-C relia- 87 85 88 86 86 85 82 85 85
biliQy

pable .6 2

Reliability and Correlations Between Total Scores on Cloze
‘and Multiple-=Cholice Tests

‘Group Cloze_ test © Multiple- r
g : ' ‘choice test
Group 4 - <94 .94 «95 ‘
-Group 5 © .91 .92 .94
Group 6 . .84 , «81 «85 ‘

Total 95 .91 «95

1, ibid. p.133 ‘ w
. u’ w. _




Correlations Between Scores on Cloze Tests and on Tests of

1

" Table 7

Different Types of Comprehension and the Reliability of

" ‘Each Test (N 150)

‘Type of multiple=choice test

|

4 s 3, by &3
ace 35§ k% & 53 8f B 3
Test S o [ (O X u gH Eag g &‘
1 89 83 68 83 38 84 73 86
2 83 77 70 79 46 80 70 87
3 '&8s 82 67 80 41 81 71 88
4 " 87. 83 65 82 43 84 70 87
5 82 78 64 78 36 81 70 84
6 88 82 63 81 41 82 69 86
7 | 84 77 62 75 38 78 68 86
8 ' 82 75 64 80 39 79 70 85
9 ; 83 81 63 76 35 78 70 84
Relia~ : , ,

bility 93 88 71 87 43 88 76

1. ibid.

!
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|
Bormuth's conclusions would seem to clinch the argument

concemi;f?g the desirability of using Cloze in our Check List:
I

la "Cloze tests are valid and uniform measures of
. reading comprehension ability;

2. The Cloze tests are valid and h.igbly reliable
' predictors of the comprehension difficulties
of the passages;

3. . Cloze tests are appropriate for use with individuals

' and groups which may vary widely in comprehension
ability."l

|
i
!
Just as the literature to be surveyed is used by a wide spread

of ability in the school, so must the measure be capable of
w.ide use.

 More recent research on the use of the Cloze procedure

| ,
has been done by Moyle (1971)2 and S.Heatlie and E.Ramsay (1971) 3.

Moyle, in his article "The Use of ’Cléze Procedur-"

gives a prieliminary' report on a pilot study he conducted using .
Cloze pméedure in assessing thevzweadability of a reading schemé.
The purpo§e of this pilot study was to obtain evidence on the

possibility of using Cloze procedure in the grading of books
4 !

:!
1. ibid p.134,

2, D.Moyle "The Use of the Cloze Procedure" in Reading and
' ‘the Curriculum, ed. J.Merritt, U.K.Reading Association
1971 p.1590168.

3, S.Heatlie and E.Ramsay "An Investigation into alternative
~ methods of assessing the readability of books used in
schools + in Reading and the Curriculum, ed. J.Merritt,
U.K. Reading Assoc.lat.ion 1971 p. 169-187.




for children in the early stages of reading. The Griffin
and Dragon books, written bé S.K.McCullagh, published by. '
E.J.Amolfd, were selected. These books were chosen as
they had proved popular witﬁ children and were well. graded. -
- Two passages of 100 worde were selected from each of the

twenty-four books._ Structural deletion was employed on

every ten"th word. Children from two schools, varying in age

|
from 6.0 to 9.10 years were used. The passages chosen were

also submiitted to analysis using the Fry (1968)1 Readability
Greph, wh.’ich computes a readipé level from a combination.
of the nwinber.of syllables. and the number of sentences
per 100 wiords. Results showed a high cofrelation between
the readability scoreéo‘f the Cloze procedure. and the reading
age levels according to the Fz;y Readability Graph.vz'

At Secondary level, S.Heatlie and E.Ramwvay (1971)3'
describe a similar iﬁvestigation. They aimed to test two

hypotheses: firstly, that both teachers and children have

difficulty in assessing the readability of texts with an
_ i '

l. E.A.Fry "A readability formula that saves time",

2. Op. Cit. p.163-164.
3. Op» Cit. p.170.
| |

i
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acceptabl;e degree of accuracy, and secondly, that a form of
Cloze prdcedure would prove to be a satisfactory and convenient
technique’ for assessing readability.

Two i.schools were used, 118 children in School 1 and
178 child;en in School 2 - all were first year Secondary pupils.
One test only was used, "Chang” by Elizabeth Morse (1935,
. pu.blished% by Dent) as this text was known to héve been used

with firs%t year pupils.

In al:lm.inistez’ing the Cloze procedure the pupils in each

school were equally .divided into Groups A and B. Group A
used texts whio;:h involved tenth word omissions (i.e. word
missing efntimly) and Group B used texts with tenth word deletions
(i.e. ‘wo.r;_'l covered by tape). The validity of the two forms of
Cloze werée then cornelat;ed with the reading quotients
obtained ';from the N.F.E.R. test S.R.l.

Results of the investigation showed that both the.
hypotheseis originally propounde& were validatéd.by the results.
On the subsidiary point as to whether omissions or deletions
should be'lon a structural or lexical basis the researchers
found that the two methods produced only minimally different

resu.lt:s.'lI

|

l. Op, Cit. p.l80.
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‘Cloze Procedure Mean Scores 1

Chang A ‘‘Page 1 Page 2 "~ ‘Page 3
School 1 5.86 - 8.37 5.06
School 2 6.38 , 8.01 . 6.26
‘Chang B

School 1 6.99 8.71 6.41
School 2 7.29 . 8.77. 7.11

An.interesting footnote concerning the use of Cloze tests
occurs i? Elley'sv(l969)2 "The Assessment of Readability of
Noun Freéuency Counts"” referred to earlier. (see pagel3lof thesis)
As part qf his research Elley conducted a grammatigalAanalysis
to .compare the redundancy of nouns with that of other parts
of speech, using a Clozé test on ten prose passages,
elimihating every sixtb'wOrd. The test was administered to
70»secon?ary school pupils. . The results were analysed to
detezuﬁn%*the.rélationship between parts-of'speech and the
degree o#-diffipulty~encountered by the pupils in replacing
the omitéed word correctly. [Elley found that only 28.5 per cent
of the nouns were correcfly completed. Such a finding is not
by itself conclusive, and.no corroborative evidence is available.

1. Op. Cit. p.180.
2. Op. Cit. p.415.
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One sf.inal point concerning the Cloze procedure.

Moyle (1971)1 points out that in completing the blanks a

child must be able to react according to a number of criteria:

l. Select a word according to grammatical rules.

2. Select a word with the correct meaning.

3. Choose a word which fits in best with the language

patterns and vocabulary employed by the author.
"Clozl'e procedure therefore involves accuracy, in that
the c¢hild cannot hope to fill in the blanks 1f he
cannot recognise the majority of words given. It
also 'involves fluency and a knowledge of grammatical
structure. Further, it necessitates understanding
the test and therefore comprehension. As such it

would seem to measure total readability much more nearly

than any of the formulae or other measures so far
employed.”

There remains to consider two further variables:

Visibility and Legibility.

S.Williamson (1964)° identified 78 type faces, which he

- grouped r.lmder three headings: type faces which make use of short

finishing strokes (called serifs) at the bottom and top of a

letter, i:ype faces without these strokes (sans serif) and

type faces which use thickened ‘st'rokes (bold face).

1. Op. C-ito p.159-160.

2, S.Williamson, Methods of Book Design, Oxford Univ. Press 1964.

Chp. 3.
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In addition, size of type is considered by

McLaughlz;‘.n (1968)1‘ to be the most important variable for

]
visibility. Investigations by Paterson and Tinker (1940)2
|

I
into theg.l_egibility‘ of roman and italic type have shown that

the former is easier to read and is more frequently preferred

by readez,'r:s. The amount of leading (space between the lines)

was alsoi considered to be a contributory factor.

Leg#bility may be defined as "the efficiency with which

|
graphenes and combinations of graphenes in a text can be

I
t

recognised at speed."” (Mclaughlin 1968)3 It depends on

the reader's perceptual system being given some help in sweeping

back from the end of one line of type. to the start of the next.

!

"Any setting between 3 and 5 inches wide is
accepta.ble at any age. What matters most is 4
there should be adequate leading between the lines."”

On the width of margins, whilst these have been found to have

1.

2.

|
I
|
O,P- Cit. P.189-

D.G.Paterson and M.A.Tinker, "How to make type readable",
Harper Bros., New York 1940, quoted in J. GJ.ll.lland,

N 'Reada.b:.lltg, Univ. of London Press 1972 p. 38.

3.

G.McLaughlin "Proposals for British Readability Measures"

-in The Third International, Reading Symposium,

ed. J.Downing and A. L.Brown, Cassell 1968 p.189.

J..|b.1d. p.190.
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no effect |on legibility,
"It must be. aesthetic preference which dictates

that 40 per cent of a normal page should
consist of blank margin.” 1

Avis EOxhendler .(1950)2 in "What makes an occupational
infbm:ation .pamphlet popular?" .included in her study of
Home Economics. pamphlets an investigation of certain aspects
of legibil.ity and visibility.  Density of appearance of
type on a page was measured by (1) finding the proportion of
the total I]space devoted toleype, and (2) thisvfigure was then
multiplied by the mean number of tgpe lines per inch. The
higher the score on density of appearance of type, the more
dense the body of type looks.

" The si;>ace d_evoted to pictures was measured by computing the

proportiozi of the total space devoted to pictures. In her
sample it ranged from" zero to 42 per cent of available space.

- On the framework of the occupational literature studied,
Oxhandler studied the leﬁgth of the paragraphs, the number of
words per ipazjagraph'.arid .the number of breakdowns into sections
on specific aSpects of the subject. Her findings indicated:
(1) that the more popular pamphlet had fewer words per heading;

l 4
(2) that there was more outline of the subject matter . . °

1. J.b.id. pP.190,

2, A, Oxha.ndler, "What makes an Occupational Information
pamphlet popular?”, OccuEtiOns, Oct.1950 p.26-29.
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in the better liked pamphlets; (3) that the more popular the
pamphlet, the higher the interest level; and (4) the more
popular the pamphlet, the more pictures it had.

Befqre concluding her .researcb » Oxhandler felt it necessary
to answer one more question: Can.a pamphlet give adequate
coverage of important subject matter and still be attractive
and popular with readers? To answer this question, a tabulation
was made of the number of points on the National Vocational
Guidance Association's "Basic Outline for the Content of a
Good Occupational Monograph" (1940)1 that were oovezfed in each
of the p‘aimphlets. The highest number of points covered in any
of the 115 pamphlets was 15 out of 18. This pamphlet was in
the middlg‘e_ group in "degree of5 liking" by the girls who
participated in the study. | Both .the best and least liked
pamphlet§ covered a mean. of approximately 11 points.

Oxba!zndler's results overall indicate that the appearance
of the -pa?tmphlet is a more importa;nt factor in influencing .
its popularity than many of us believed.?

!
r

1. National Vocational Guidance Association, Basic
Ooutline for the Content of 'a Good Occupational ‘Moriograph,
N.V.G.A. 1940, quoted by A.Oxhandler in "What makes an
Occupational Information pamphlet popular?, Occupations,
Oct. 1950 p.26.

2. 1bid. p.29.




On Legibility and Visibility - on "appearance" -

it would seem that the following points can be made:

1.

3.

4.

)
an attractive, colourful front cover, with an eye-

;catching title and pictures seem to draw preliminary
interest.

that the main headings should be clearly defined, sé
ithat the reader can pick out any particular section
ﬁhich is immediately meaningful to him;

that it is a mistake to try to cram too much
information into too small a space. Restricting
the information to essentials seems better than

restricting the readability; and

that, if poésible, it would also appeal to the child's

Eense of touch. It is noticeable that such

ﬁiterature is .often attractive to the child in. the
first instance because of the desire to feel its

texture.

To our Check List therefore must be added Visibility and

Legibility, as well as Readébility assessment using the Cloze

procedure.

t

Before proceeding to the chapter on the Construction of

. _
our Check List, it seems appropriate to refer to Oxhandler's
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comment on the conclusions of her research:

"any Appraisal and rating of occupational
information pamphlets will probably have to be
based on several measures of different aspects
of style and format.",

| " ,
Measu;res concerned with elements of style alone, with

format alone, with human interest alone - even with content
alone - by their very isolation, omit more variables than
they measulre. Oour Check List therefore must not be a

one-dimensional appraisal.

1. Ibid. P.29.
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- THE CONSTRUCTION OF THE ‘CHECK LIST.
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" 'THE CONSTRUCTION OF THE CHECK LIST

In designing the Check List, six considerations had to
be borne J.n mind: |
(a) What should be the role of an occupational information
booklet in the decision—mé.king process, ideally
| | and realistically?
(b) | What should be included?
(c) ' How should the information be itemised and in
. what order?‘- |
(d) The importance of both appearance and readability
of occupational booklets, and, a corollary to this,
the appearance of the,Cheék list itself;
(e) . How to score the Check List;
(f) j Who. would be using it?
These oous.;iderations have been implicit in much that has gone .
before, and it would now seem appropriate to consider them

explicitly.



(a)

I
The i;nportance and role of occupational information per se
in vo;‘:atit;nal_ guidance and in the decision-making process
has nbt been called in question by the ev.idence.' Frank
Parsons (1909)1 comsidered information about the world of
work f:o be one of the three broad factors necessary in
the wise choice of a vocation. Gelatt's (1962)°
sequez!:tial .decision~making model (see pagell-120f thesis)
depends on the collecting and using of reliable information.
Without it, there would be no sequence of investigatory
decisions leading ultimately to a terminal one.
Gipzbérg's (1951) 3 findings on the developmental nature

of chbice and decision-makipg emphasise the central role

of océ:upational information in that it can provide the

necessary information about alternatives which provides
the opportunity for choice. (see page 18 of thesis)

Super (1‘953)4 too argues that in éntering an occupation

‘an individual chooses one which is congruent with his
l :

|
1. Op, Cit. p.5.
2. Op. Cit.

3. Op. Cit,
4. Op. Cit.
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|
self-concept. Here again, information is vital both

for the development of the self-concept and the process

of chqiice. Holland (1968)1 refers to six occupational}
.envirqnménts, one of which the individual directs himself
towards as being the one most fitted to him (see page 24-25
of the}s.is).

1';1: should be remembered, however, that occupational
information is an inanimate coilectian of data (see
section on '"The Place of Occupational Information in
School Guidance', pages 50-68 ), the importance
of. whiich lies in how individuals are helped to use it.
Ginzbérg (1971)? himself points out the assumptions
under.iying the use of information in the decision=-
mékingl process. The critical question is its relevance
and reliability (see pages 54-55 of thesis).

Holli§ and Hollis (1969)3 (see same part of thesis)
reinforce this point by making a plea for personalising

|
1. op. Cit. p.35-45.

2. Op. Cit.
3. Op., Cit. p.8.



|
occupational information - considering it from the
subjgctive viewpo:int of the individual.

: ‘OccupationaAl information also has adjustive,
nbti\j'rational and distributional uses (see same‘sect.ion
of tlgzesi‘s).v

| |Whatever role has been assigned to occupational
information by various writers, the necessity for its
‘use has not been called into question. The problem
whicﬁ bedevils the author of the proposed Check List,
howetirer, is whether allowance must be made for an extended
use c'>f occupational booklets in particular in the school
situation. If its use within a programme of Careers
Education was the norm, if its use was being carefully
supe.;:;vised by a member of a Guidance team, if there was
vevenievidence that a .Careers teacher was given sufficient
time. to organise its use, then the role of occupational
.infoz}ma.t:’._on booklets .could perhaps be limited to factual
input of t.hé job analysis kind. The evidence from
'Education Survey 18! (1973)1 and other sources referred

|

1. Op. Cit.
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(b)

to earlier (see pages 74-76 of thesis) would seem to
indica{te that for sone children at least, occupational
literature is the main avenue for learning about occupations.
It woul'l.d therefore be unwise, in the construction of

the Check List, to aséume an "ideal” use, when the

reality of its use seems to prove otherwise.
i

T;his leads us to the gquestion of content - what

should be included, given the situation as described above?

Is a careful job analysis approach, as advocated by -
shartle (1964)) and others (ses pages 63-65 of thesis)

the safest solution for material which may be used in
isolation by the pupii? This same question was asked by
Hough :(1972)2 (see pages 98-103 of thesis) - what
information should be transmitted through written materials?
In her conclusions Hough states that if the C.0.I.C. material
is providing information mainly of an economic nature, this
should be made clear so that the material can be .
suppleémnted from other sources. But, as we have noted

1. Op.! Cit. Chap.l3.

2. Op. Cit.
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(c)

from the evidence referred to previously (see' pages

of tbe;sis) it could well be that some pupils do not get

the oéportunity for 'topping up' on the psycho~social

aspecf:s. Hough herself adds that it could‘ be argued that

the CTO.I .C. literature could be enriched to provide

a com;;:rebensive picture by iﬁclud.ing psycho-social aspects.
Mindful of our own definition of Occupational

Information as set out on page 71 ) which refers to the

work and non-work roles associated with different types

‘of en@loyment which has meaning to the individual, any

Check List which restgicted itself to a job analysis.
appro%z_ch would be out of line with our basic definition
and o¢I>u1d result in distorted occupational perceptions.
(Hayes and Hopson (1971), Barry and wolf (1962)% and
Hoppock (1963)°).

Choice of items, In the previous chapter American Check

Lists which attempt to do the same job as our proposed

' Check. List were surveyed. This resulted in the production

l. Op, Cit.
2. Op. Cit.
3. op, Cit.
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i

of a Table showing that there was a consensﬁs as to what
items were essential for inclusion (see pagell3 of thesis).
Thesewitems were checked against our analysis of essential
conceﬁts for occupational booklets taken from Ross's (1952)1
reseaich on essential concepts (see pages 104-12of thesis).
Again:there appeared to be agreement. Why then is it
deemed necessary to construct a new Check List? Was no
Britiﬁh Check List available? To answer thé second question
first, whilst the work of Hough (1972)° and Hayes (1970)3
impli%itly involves the content aspect of occupational
information booklets, no attempt has been made, as far as
the w;iter 1is aware, to compile a Check List in the mould
of, for example, the National Vocational Guidance -
Assoc%ation's Standards (1969) (see Appendix 1 ).

Fo% use on the British scene the American Check Lists
seemed to suffer from the following disadvantages:

| (a) the questions subsumed under the major

headings were, in some cases, not expressed

! in a terminology acceptable to a British user

-and reflected a different social ethos.

l. Op: Cit,
2. Op. Cit.
3. Op, Cit.
4. Op. Cit.



(b)

the psyché—social aspects were not defined

clearly enough, for example, the Ohio

University Check List and Rating Scale,

described by Hilll(1966) (see pages of thesis)
refers to 'Advantages described’, 5Disadva.nt:_ages
described’. The National Vocationai Gu:.danae
Association's 'Standards for Evaluating
Oécupational Materials’ (1969)2, under 'Coz;ditions
of Work and their implications for the individu;l's
way of life', lists work schedules, seasonality,

physical conditions and health hazards.

In essence, whilst these Check Lists paid some regard

~ to what could be loosely termed the psycho-social.

1. op.
2. Op.
3. op.

f

aspects of work, definition and wording used for this

area seemed somewhat nebulous. If, as has been argued

earlier (see pages 85-87),and (pages 96-98).

"The heart of the riddle of occupational information

lies in the omission of a necessary plus in
addition to the basic information."”
(Peters and Hanson 1966) 3

what constitutes that omission must be made explicit.

Cit.
Cit,
Cit.
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Definitions of psgcho-social aspects as
defined by Hough (1972)1_ and Hayes (1970)2 is
helpful in defining boundaries (see pages
of thesis): S - social work situation;

0 - organisational, occupational and product
image; G ‘-. global life style implications.
The difficulty likes in more precisely defining

$.0.G. and translating it into terms acceptable

' - to teachers.

Ross (1952)3 defines psycho-soclal in more
tangible termss concept 16 dealing with the
occupation as a way of life, concept 22 dealing

‘with favou.table and unfaveurable features of the

occupation and part of concept 3 dealing with the

rewards of work both economic and otherwise (see

pages 108-10of thesis).

From a review of the literature, it could

be argued that under the umbrella of psycho-

social could be included those aspects which

1, Op. Cit.
2. Op. Cit.
3. Op. Cit.
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express a dynamic appreciation of work in terms
of the individual’s role within it, the exercise
of his attitudes towards it and the fulfillment
of his values, status considerations and social
role.

This raises a related problem, the grouping
of items, Rbss's essential concepts have no
help to offer here. The Check Lists reviewed
use traditional groupings of: Entry Qualifications,
Conditions of Work, Duties, Earnings etc.,:
Advantages and Disadvantages of the occupation.
Is this the most effective organisation of
items? Bearing in mind what has been said earlier
concerning the role of occupational information
in the decision-making process (see pages55-9%f thesis)
and therefore the different needs to be served by

an occupational information booklet, there would

. seem to be a case for .so organising the items that

when what is required is job analysis information,

it can be obvious from the Check List section on



!
1

(d)

Job Information whether the booklet is suitable

for such a use. - Similarly, if the pupil is seeking
to gain the flavour of an occupation, this too -
should be capable of being chec];ed ts;ith reasonablé
ease. There would seem to be a case, therefore,
for grouping areas of information as follows:

Entry. Information, Job Information, Social
Information.

This leads us to the question of the importance
of the appearance of occupational booklets and
their readability (see pages120-152 of thesis).

From the evidence put forward in the section on
‘Readability, style and format both influence
readership. Here again, the argument for constructing
an entirely new Check List is a valid one. Of the
American Check Lists su;veyed (see pages 84-93 p)

only the National Vocational Guidance Association's

. 'Standards’ (1969)1 make reference to cititeria of

style and format. (See Appendix 1 )

1. op. cit.
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Once again, the description of these criteria is
somewhat vague:
"Style should be clear, concise, interesting

| - and adapted to the readership.”
(N.V.G.A. 1969)1

How is this measured?
"publishers should be creative and imaginative
in presentation, the total format pleasing.”
(ibid.) '
What is more subjective than imagination?
1 Of other literature surveyed (see pages 128-9; 147-152
-of thesis), the work of Oxhandler (1'950)2 ‘puts
forward precise methods of measuring density of
appearance ‘of type and the space devoted to
pictures. Beari_ng in mind, however, the evidence
of constfaints;of time in the school situation
(see pages 63-65 of thesis) it was not felt
that such mechaﬁ.ist.ic measures as these were needed

. for the Check List. Discussions on thils peoint with

a group of 30 teachers led the writet to compromise

1. Op. Cit. p.6.
2, Op, Cit.
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on this point by including aspects such as clear
type face, colour or monochrome pictures, the

amount of virgin paper in the booklet and front

cover design. Teachers felt that to ask teachers to

calculate the proportion of total space devoted to
type, then multiply this figure by the mean number
of type lines per inch was not realistic in the
p;'esent school situation.

On those . aspects of readability concerned with
reading ease, interest and understanding, however,
(see pages 126-136 ) it was felt that, in view

of the importance of the pupil being able to read

occupational booklets, a more objective standard

was necessary.. The amount of time taken to score
the Cloze test did not appear to be too onerous a.
task to the teacheré consulted. (The suggestion
that children's cloze. scores should also be

sought was acted upon. see pages 243~251 ).

The importance of the appearance of occupational

booklets led, logically to the appearance of the

Check List itself. Bearing in mind the importance
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of clear type, the danger of cramming too much.
infozmat.ion into too little space, and the off-putting
effect :of too mang,sheets of paper, it was considered
desirable, 'if possible, to design the Check List so

that all items were contained on one side of a sheet

‘of A4 paper. The American Check Lists referred

to previously (see pages 84-93 ) the writer found
to be cumbersome in.use. The National Vocational
Guidahce Association's 'Standards' (1969) in

bookiet form, also had no clearly defined headings

to catch the eye of the user (see Appendix 1 ).

Thus was the Check List defined and designed.

(e)

There remained td consiidez‘ the problem of scoring
it. Turning again to the National Vocational
Guidance Association’s 'Standards' (1969), the
Associét.ion éoints out that the Standards are not
intended as a schedule for analysing occupational
literature, but as a Check List to ensure that a

particular publication contains the necessary

information for its intended use. There is, therefore,
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no question of producing a score. Hoppock (1948)1
in preparing his 'Check List about Jobs for Use in

Vocational Guidance', sees it as being used:

"to make sure that the client and the
counselor have not overlooked important
considerations not measured in the testing room."

He points out that:
1 "effective vocational guidance requires both
! insight and foresight, as plenty of
disillusioned clients can now testify by
< hindsight." ’

(ibid.)

The Check List and Rating Scale described by Hill (1966)2
. does, as its name suggests, include a 5 point rating
scale for each of the items on the Check List. The
only argument, therefore ,' for. producing a total score
would be to provide :

"a summary rating of two similar pieces of

. occupational literature for purposes of
‘ comparison.”

(Hill 1969) 3

. From this point of view there is obviously an a.rgument

l. Op. Cit.p.417-418.
2. OPI Cit. p.271-277.
3. ibid.
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for totalling scores, and for the purpose of this
work, wbére a range of occupational booklets is to
. be looked at, it wbuld seem essential.
A further point of importance to be éut forward

in relation to _the use “of ‘our Check List by teachers
| in school: the object of the exercise is not to total
- the po.inté or obtain an average rating.

"Rather one should decide which criteria are

most important for the particular type of
' 1 material being evaluated and note the final

ratings on these particular criteria.”
(Hill 1966) 1

(f) . Finally, for whom is the Check List intended?

In general terms it is for all teachers concerned,

directly or indirectly, with Careers Education in its

widest sense.

! "Careers education is not a new concept, it
identifies and accentuates certain specific
features in the profile of general
education familiar to every secondary.

school teacher.”
i (D.E.S. Education Survey 18)2

On an organisational plane however, the Check List is

1. Op, Cit. p.276.

2. op, Cit. p.62.
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specificagly designed for tﬁose teachers wo;king in the

field of yocational guidance who have a special responsibility
for occupational information. It may be the Careers'Librarian,
it may be:one member of a Guidanqe team, it may even be a

willing vélunteer who seeks to lighten the load of a colleague.

It is hopgd that this Check List will be.used by all such teachers
enabling éhem to piace greater reliance on the occupational

booklets they have to hand by providing a check.on both
0

content and readability.
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THE CONSTRUCTION OF THE NOTES FOR TEACHERS

In;order to make scoring as standardised as possible,
the typé;and amount of information needed for each item had to
be considered. This information was collected and incorporated
into Not;s for use with the Check List, coﬁpiled to assist
‘codifiers in rating booklets. (A copy of the Notes is given
on pages|l74—178.) -The use of the Notes by the codifiers was
essential within the framework of this research, in order to
establis? uniformity of information being sought.

It ﬁust be emphasised, however, that it is not.intended
that the 'information subsumed under each item should be uséd
as a blueprint ad infinitum by .teachers in thevpractical school
situatioﬁ. Frequency of use should not only breed ease of ﬁée,
but shoqu result in a wider and more subjective appraisal of
what need§ to be included under each item.

The ﬁnfbrmation supplied under each item was obtained

i

from the following sources:

(i) |Ross' (1966) concepts (see pages 116-8 of thesis);
by reference to Check Lists previously surveyed

i(see pages 84 - 93 of thesis);

i



- (ii)

The Is;?ational Vocational Guidance Association's 'Standards
for Ff;valuating Occupational Materials' (1969) (see

pages 82-84 of thesis).

by réference to coz;tent in the following books and
articles: |

, .
W.Hopke, 'A New Look at Occupational Literature',

'Vocational Guidance Quarterly, 15, Sept.l1966, p.20-21.

R.Hoppock, 'Evaluations of Occupational Literature: No.4',

- Occupations, 1945, p.19-21.
|

(iii)

R.Eﬂ:ile, 'Vocational Planning Information Available to

Employment Service Counselors, Vocational Guidiance Quarterly.
13, Winter 1964-=5, p.91-94. .

by referehce; on analytical job analysis, to:

C.L.Shartle, 'Occupational Analysis, Worker Characteristics
and Occupational Classification Systems', in Man in a

" 'World of Work, (ed.) H.Borow, Houghton Mifflin 1964,

(iv)

Chapter 13, p.285.

E.G. Wzllzamson, ‘Vocational Counselling, McGraw Hill 1965.

D. E.Super and M.J.Bohn, OccuEtional ‘Pgychologqy, Tavistock Pubs.,

1971.
by reference, on psycho-social aspects, to:

A.Cohen, .'SOciologicai Studies of Occupations as a Way

of Life', Personnel and Guldance Journal, 43, 1964, p.267-272.

t

- D.C.Miller and W.H.Form, Industrial Sociology, Harper, 1951.

l
D.G.Danskin, 'Occupat:.onal Sociology in Occupational
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Exploration’, Personnel and’ qu.dance ‘Journal, 34, 1955, p.134-136.
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B.
5.
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7.
8.
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11.
12.
13,
14.
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15.
~16.
- 17,
18.

19,

- 20.
21,

22,
"D

- 23
24
.25,

" 'CHECK 'LIST FOR USE WITH OGCUPATIONAL BOOKLETS

!
Publisher, Date of Pub., Authors.
Inten|ded Readership

ENTRY INFORMATION

Qualifications needed for entry
Training required and given after entry

Special atilities, aptitudes or temperament
essential or desirable

- -JOB ' INFORMATION

Definition of JOb or occupation

Regular or typical duties of the job or occupation
Tools, special equipment or clothing required
Work env.lronment |

Hou.rs of work and overtime

Holidays (Public and Vacation)

Eaznihgé, by day, hour, week, or month

Pension Schemes and Sickness Benefits

Membérship of Union or Professional Body

Supplg and demand for the job or}occupatio'n

" 'SCCIAL INFORMATION

- ‘Needs ‘and -Satisfactions
|
Life style implications of the job or occupation

Amount of responsibility and supervision
Routine predominant or variety predominant

Social work environment: work mates, patients,
clients, customers

Promotion predictable or otherwise
" $nags

LR X N N N J

Irregular or season work, unsocial hours, Split ShiftsS .....

Adverée working conditions
Healtf‘i hazards

' 'READABILITY AND APPEARANCF

Visibility and Legibility

" Readability: Cloze Procedure
‘Further information from

!
i

[ A X NN X ]
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" 'NOTES FOR USE OF CHECK LIST

|
‘Rating Scale

Each item ‘scored O - 4. Total max. for 25 items:

0

1.

A,
2.

3.

'No statement on the item, or inaccurate or m.isleadzng

reference,

Pass.mg reference only, too generalised to be accurate;

Statements which givé an inadequate representation of -

information necessary to give an accurate picture;

information;

Accu;"ate, comprehensive statements giving complete coverage

of the item.

" publisher, Date of Pub., Authors, Intended Readership

Name of publisher and authors of booklet
Target readership

Date of original publication

T.ime.lllag between publication date and now -
(if more than 2 years, evidence of revision)

. "ENTRY INFORMATION
‘Qualifications needed for entry

Essential educational requirements
Addzt.zonal desirable entry requ:.rements
Age for entry

Any details of other routes of entry to the
job or occupation.

‘Training required and given after entry

Full~time Training, apprent.:.cesh.zp, F.E. Oor
H.E. course

Industry or employers' training programmes:
on the spot, day release, occasional courses
Cost, if any, to employer or employee

Awards at end of training or no award

|
|

' Statements which give an adequate picture of the necessary

ot S ST

LI T T
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4.

B.
5.

6.

7.

8.

9.

‘Special abilities, aptitudes or temperament

' gssential or desirable

Physical abilities, e.g. 20-20 vision, freedom

from colour blindness

Aptitudes, e.g. mechanical, clerical, fJ.nger

dexterity, reaction time

Temperament, e.g. patient, calm

Social skills des.u‘able, e.g. getting on
Wlth people..

" 'JOB INFORMATION
‘Definition. of job or occupation

!

Precise definition of job or occupation
Div:.szons and sub~divisions of the job or
occupatzon

Specialised branches

Relationship to other jobs or occupations

" Regular and typical duties of the job
‘or occupation

Tgp.ical duties of a day: ‘or shift
Vanat:.ons and reasons for them

ﬂools, spec;al ‘equipment or clothing required

Tools, special equipment or clothing necessary

or desirable

Safety requirements for tools and equipment

Cost of tools, equipment or clothing
Who pays for these, worker or employer?

" ‘Work Environment

Indoors, outdoors, above ground, below

~ground, at sea

Alone or with others

iegal and safety regulations governing
énvironment

Canteen, .sports prov:.s.zan. i

" Hours of ‘Work and Overtime

Length of working shift, day, week.
Overtime regular or otherwise

Paid or unpaid 'overtime'
Variations in working hours

'
(

(W W TP W ~ W

N~
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10.

11.

12.

13.

14.

C.

15.

'Holidays

Public holiday entitlement

Holiday entitlement on entry

Holiday entitlement increasing with service
or not

( Time~-off for compassionate reasons

3 Earnings

Earnings or grants while in training or
rapprenticeship

Earnings per hour, per day, per week,

per month on entry

Payment weekly, monthly, quarterly or fees
Maximum earnings of the job or occupation

" Penslon. Schemes and Sickness Benefits

Non~-contributory or contributory pension
scheme, if any

}Age at which retirement occurs and pension

is given
Sickness, wages or salary paid or not
! Redundancy provisions

" Membership of Union or Professionadl Body

' Membership of Union and or Professional Body
| essential or desirable
' cost

Entry requirements for membership
Sex discrimination

‘Supply and demand for the job or occupation

National supply and demand
Regional or local gupply and demand

SOCIAL INFORMATION |

;Major satisfaction sought: materialistic and

economic, intrinsically satisfying, serving
community or God

. Amount ‘of involvement required of the
. individual

Manual, blue oollér, white collar or

- professional work
. Status of the job in the comzmty

N [ T ]

NN

'Life 'stylé implications of the job or occupation
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16.

17.

18.

19.

20,

21

1
)
'

'~ Amount of responsibility and supervision

Amount of responsibility on entry and later
Opportunities and paths of acquiring
Tesponsibility -

Supervision: total .... muumal or none
Incentive schemes ‘

" 'Routine or variety

Routine standardised procedure predominant .
or essential to the job or occupation
Descnth.on

Variety and unpredzctabilltg predominant
Possibzl:.t:.es of moulding the job to the
individual

: _‘SOcial work ‘environmeut

Opportunities for social contact on the job

or in the occupation

Type of workmates, patients, clients, customers
II.ej.s:;z.re activities associated with the job

or occupation

[Welfare facilities

" ‘Promotion
Methods of promotion, by examination, years
.of service, extra effort or unpredictable
by luck or drive
Proportion of workers promoted -
|To what? after how long?
|Restrictions on levels of advancement

' Irregqular or Season Work etc.

, Irregular or seasonal work, unsoc1a1 hours,
split shifts

| Extra payments for these, if any

' Problems associated with these

' adverse ‘Working Conditions

Physical: too hot, too cold, too noisy, too
dirty, too clinical etc.
' Mental: stressful, boring, monotonous etc.

~ N~

[ T ]

N~

~ N
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22.

D.
23.

24.

25.

i

Health Hazards

Type of health hazard
Bffects on the individual and his work.mg life

Precautions taken by employer
Precautions taken by employee

"EPPEARANCE'AND'READABILITY

" visibility and Legibility -

Clear type face (roman rather ‘than italic)
‘Pictures (monochrome or colour)

'Width of margins and leading

Front cover design

‘Readability

Cloze procedure scores:
‘Maximum score: 35 blanks correctly filled in.

Score of 35=30 4 marks
L. 29-25 3

" 24-20 2

" 19=15 1

n below 15 ' o]

|

' Further informatzon

|

Further training details and addresses
' Employers Associations or Training Boards
Useful addresses -of Careers Officers and

others
Information on related jobs or occupations

[T T T T

L T T
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" 'CODIFIERS' MARK SHEET

TITLE SOBRCE ITEM - |SECTION - |SECTION | SECTION | SECTION . | TOTAL | CHILDREN'S CLOSE
1 A B c D :
AGE |ABILITY| SCPRE

“64LT



