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Lbstract

That a need for a Zweciter Bildungsweg existed at all in Gernony
is principally due to the deep division between the concepts of
Lllgemeinbildung and Berufsbildung, general académic eaucation and
vocational education. Since Humbol&t's time, the path to university
had been limited to those who nasced the Abitur, an exemination
which couléd only be talken et the Gymnesiun, Just as 1
Gymnasium's task to prepare its pupils for university, so it was tie

task of the Volksschule to inpart a prectical education which its

pupils would find useful in their future carears,

Kerschensteiner was one of the first to point out the educcticncl
value of the world of work, but it is in the educationally fertile
years of the twenties that we find initicl eixtperiments desigrod to
circumvent the figid trinartite system anc allow former Vollisschiiler
access to university. After 1945 est Germany was presented with

an excellent opportunity of reorganising her education syretcn on nore

democratic lines, but so stroang was her cultural and educotional rheritarn
9 e

that she reverted to the traditional system. As the Gynrnasiun vss
still virtually the only school where Abitur could be taken, an
alternative route which took as its starting point the worlc of work
had to be opencd up. The Gyrmnasien and universities still largely
onposed the idea, but the needs of a modern society and the cemands of
the technological age rendered essential the tanping of all available
talent. The introduction of a Zweiter Bildungsweg was inmportant not
only in educational and economic terms, but also had Tar-reaching

sociological implications, Although the route is diflicult, it is



onen to anyone, regardless of his previous educavion. Tormerly
comvrising primarily the Berufsaufbauschulen and {ollegs, its scope has
now been widened to include virtually every attempt to allow talented

working people to attain university status.
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Introduction

In recent years the idea of an alternative route to higher
education has become increasingly popular in West Germany. The
name Zweiter Bildungsweg, which was first used in 1946 at an industrial
conference in Nienburg in the British zone of occupation, has now
been accepted as the term for a second avenue of education. This
concept presupposes thé existence of a first which is represented
by the traditional Gymnasium course which leads after nine years'
study to Hochschulreife or Abitur, the certificate of maturity. - As
entry to a university cannot be attained without Abitur, this meant
in the past that pupils who have not been to a Gymnasium have been
excluded from study at a university. If these pupils, therefore,
were to be able to progress to the highest educational levels, it
was realised that a new path would have to be introduced in order to
supply the need for a type of education which was not based upon the
traditional concepts of academic learning, but one which was more
technically and vocationally orientated. The Zweiter Bildungsweg
was intended for those in full-time employment who had attended either
the Volksschule or the Mittelschule, or who had left the Gymnasium
before taking Abitur. It was not meant to compete with the Erster
Bildungsweg, but rather to complement it. The two together would

meet all demands for access to higher learning.

Unlike the continuous nine-year Gymnasium course, the Zweiter

Bildungsweg is made up of stages, each one complete in itself with
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its own final examination and leaving certificate. A student may
pause after completing a stage before passing on to the next higher

one. The two avenues differ not only in time, but also in content.

The first imparts a broad, general academic education, subject
specialisation ensuing only after Abitur has been passed, that is,

at the university: the second builds on the professional and vocational
experience of its students, giving a broader general and theoretical
education based upon the specialist knowledge gained in their jobs

and leading via Abitur to academic study at the university or

Technische Hochschule.

The Zweiter Bildungsweg comprises a number of institutions:

1. Berufsaufbauschulen which lead to the examination of Fachschulreife.

2. Abendrealschulen which lead to the examination of Mittlere Reife.

3, Ingenieurschulen and Hohere Fachschulen which lead to a limited

form of Hochschulreife called fachgebundene Hochschulreife or
Fakultdtsreife which allows the students to study in certain
university faculties only.

b, Abeﬁ%ymnasien and Kollegs which lead to allgemeine Hochschulreife.

It may seem paradoxical that a country which has the best-
organised vocational education system in Vestern Europe, and arguably
in the world, and a fine academic tradition, could not find sufficient
common ground between the two types of education to bring about a

mutually advantageous reconciliation, Yet on closer examination,



it soon becomes apparent that here lies the crux of the problem.

It is because these two systems are so steeped in tradition that

they have become such irreconcilable entities in the past. To
understand how this deep division between Allgemeinbildung and
Berufsbtildung arose, it is necessary to examine the historical
development of the various schools and this is done in Part One.
Special attention has been paid to the development of the Fortbildungs-
schule and Berufsschule and to the work of Georg Kerschensteiner,

for a clear understanding of his contribution to the vocational
school and to vocational thought and education is basic. to the whole
Zweiter Bildungsweg theme. Part Two deals with the Veimar years
which gave birth to many progressive ideas on educational reform.

It was at this time that the first measures were introduced to enable
gifted Volksschiiler to reach university level. Part Three outlines
the post-war situation and discusses the various influences active

in West German society which rendered some sort of reform essential.
Once the need for a Zweiter Bildungsweg was recognised, the answvers
to many questions had to be found before its final form and organisation
were decided. Part Four discusses these problems, the solutions
arrived at, and the role played by industry. Part Five examines
critically the separate institutions which today form the Zweiter
Bildungsweg and attempts to predict their future development. The
work is rounded off by Part Six which seeks to summarize the basic.

problems and also to indicate overall trends for the future.



A word is necessary about the terminology used. It was considered
advisable to leave the names of schools and other institutions in
German and a translation is to be found either as a footnote or in
the glossary at the end. Quotations used in the text, however,
have been translated into English, except where they are particularly
graphic, in which case the English rendering is given at the bottom
of the page, Two matters of style may be noted at this point.
Sometimes both the German and English word will be found, for example
Volksschiiler/Volksschule pupil: Berufsbildung/vocational education:
and in order to avoid a fussy appearance, inverted commas have not

been used when typing German words.



PART ONE

HISTORICAL DEVELOPMERNT

OF THE SCHOOLS
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The Gymnasium

The Gymnasium traces its origins back to the Klosterschulen
of the Middle Ages. The sixteenth century Protestant reformer
Melancthon influenced the future pattern of the Gymnasium, advocating
that it should be based upon a study of the Classics. Though during
the seventeenth and eighteenth centuries there wés a gradual
broadening of the curriculum, the Classical languages remained at

the core until modern times.

The growth of the middle classes in the eighteenth and
nineteenth centuries saw the introduction of a new type of school
with a practical bias, the Realschule, R Geography, History,
Mathematics, French and Drawing were taught as well as Latin. It
proved very popular and was the forerunner of the Realgymnasium and
the Mittelschule. By the end of the eighteenth century the middle
classes had taken the lead in education and they determined the type
of education in the nineteenth century. The state, not the Church,
was now the dominant partner in the field of education as can be

4:2)

seen from this statement in the Prussian Code of 179 "Schulen

3)

und Universititen sind Veranstaltungen des Staates."

In the early nineteenth century the development of the Gymnasium

was greatly influenced by Wilhelm von Humboldt. Deeply shocked by

1) Not to be confused with the modern Realschule, the school was

still a grammar school.
2) Prof., Dr. Gerhardt Giese: Quellen zur deutschen Schulgeschichte

seit 1800: GOttingen 1961: p. 67

%) Schools and universities are state institutions.



Prussia's defeat at Jena, he saw the rebirth of Prussia in the
systematic building-up of the nation's spirituai and intellectual
forces, There were three levels of education which he called
Elementarunterricht, which was given at the Volksschule, Schul-
unterricht, which was given at the Gymnasium, and Universtats-

1)

unterricht, The aim of the Gymnasium education was not to teach
as many subjects as possible. Rather was the subject matter to be

so presented that it developed the student's whole persqnality,
broadened his outlook and taught him how to learn. Humboldt states
this quite clearly in the Koenigsberger Schulplan of 1809: the
student is mature and ready to enter a university when '"he has learned

so much from others that he is now capable of learning for himself." 2)

On the 4th June 1834 university entrance examinations were
abolished and in the future all students had to take the Abitur at
the Gymnasium, This gave them matriculation and entrance to later

state examinations.

The Abitur, introduced by an edict of 1788, had already taken
on neo~humanistic traits in Humboldt's time. Latin and Greek formed
the core of the curriculum and were supplemented by German, lHathematics,

Science, History, Geography, Religious Instruction and Gymnastics.

1) Uber dic mit dem Koenigbergischen Schulwesen vorzunchrienden

Reformen. (Sommer 1809): Giese: op. cit. D. 66.

2) idibid. p. 66.



This was to be the academic general education (Allgemeinbildung)
which was to provide the student with "ein Lernen des Lernens," By
1850, however, Humboldt's conception of Allgemeinbildung had
degenerated into encyclopaedism as more and more subjects were added
to the curriculum. The burden on the student became intolerable.
Reactions against this and against the predominance of the Classics,
together with the growth of the middle classes who desired a type of
education more suited to the positions in industry and commerce
which they would later assume,‘led to the establishment of the
Realgymnasium with its emphasis on modern languages, and the
Oberrealschule which stressed Mathematics and Science. Today these
are the neusprachliches Gymnasium and the mathematisch-naturwissenschaft-
liches Gymnasium. They were finally recognised as being of equal
status with the altsprachliches Gymnasium in 1900. All three types
had a nine~-year course culminating in the Abitur examination. Thus
since 1834, the path to university study and the learned professions

has been via the Gymnasium.

The Volksschule

Before 1650 the Volksschule was primarily an annex of the
Church, ) but the next hundred and fifty years saw the state assume
control in popular education. Under Pestalozzi's influence, the

Volksschule was regarded as an institution where the children's

1) Prof. Friedrich Paulsen: German Education Past and Present:

Fisher Unwin 1908: p. 236,



natural powers were released and developed. It.was no longer a
place of rote learning and the cramming of knowledge. An air of
liberality pervaded the schools and training colleges, but as early
as 1822 the reactionary tendencies which were to culminate in the
stifling effect of the post-1848 years were already beginning to make
themselves felt. In a circular of 1822, Altenstein, the head of
the Ministry of Culture, stated that Emperor Frederick VWilliam III
"could not but approve of the zealous endeavous for the cause of
primary education, but at the same time wished to point out that a
line must be drawn somewhere, as otherwise the masses might be
turned into half-educated sciolists, quite unfit for théir future

1)

vocation." The Volksschule was to give its pupils a basic
knowledge of German, Arithmetic' and Reading which they would need
in their future jobs, whereas the Gymnasium was to educate an élite.
An academic liberal education was not for the Volksschule pupil.

In fact it could be dangerous. The Third Regulation of the
Elementarschule of 1854 stated that the idea of a liberal and
general education by the formal development of one's mental powers
by abstract subject content had been proved by experience to be

futile and dangerous. 2) The pupil should be taught the fundamentals

of Christianity and prepard for a practical life. A gulf between

1) Paulsen: op. cit. p. 242.
2) Giese: op. cit. p. 151,
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general education (Allgemeinbildung) and vocational education
(Berufsbildung), between the educated élite and the worker, had already
opened up. Allgemeinbildung and Berufsbildung were basically
separate and must not be mixed, for according to the Litauischer
Schulplan of 1809: "Both types of education - the liberal and the
special - are motivated by different basic principles. The liberal
will strengthen, refine and regulate man's powers, the special will
impart skills which can be put to use. ) Thus man is separated

into two distict types: one enjoys an education which tends his

inner needs, the other is taught useful, practical skills.

After 1870 efforts were made to return to the principles of the
period of Pestalozzi's influence. The General Regulations of 1872
showed the new liberal and humanistic tendencies in Prussian
administration. Rote learning was to be kept to a minimum and the
subjects taught were German, Arithmetic, Religious Instruction,
Geometry, Drawing; Singing, Gymnastics and Handwork. These
regulations remained in the same form for fifty years and only in
recent times has the curriculum been broadened to include such

subjects as modern languages.

The Mittelschule

The General Regulations of 1872 recognised a new type of school,

1) Giese: op. cit. Dp. 77

2) ibid. ©p. 37
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the Mittelschule, Its function was that of a higher grade primary
school and it was to have five or six classes. 1) The curriculum
was similar to that of the Volksschule but of a more advance nature.
French was to be taught. The school owes its emergence to the needs
of the growing middle classes who required a type of education
beyond that which the Volksschule offered, one which was more suited
to the demands of commerce. The General Regulations of 1910
acknowledged the expansion of the Mittelschule and made provision for
a second foreign language to be taught during the last two years.

To meet the commercial requirements of its pupils, Bookkeeping was

to be part of the Arithmetic syllabus. 2)

Today the Mittelschule, or Realschule as it has been called
since 1964, seeks to combine both a practical and an academic
education, Its aim, as stated in the Hesse Regulations, is:
fachliches Konnen, allgemeine Menschenbildung und soziale ErziehungOB)
Its prestige is higher than that of the Volksschule, and the Mittlere
Reife, the school's leaving certificate which is granted after six
years' study, allows entry to the middle professions, for example

the Civil Service, banking and management training. Moreover, as

there are more opportunities today of transferring from the Realschule

1) Paulsen: op. cit. p. 255.
2) Giese: op. cit. p. 185.

%) dibid. p. 317: "specialist knowledge, general education and

social education."
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to the Gymnasium, parents feel that they can send their children to
this school without depriving them of the chance to take Abitur, and
hence of a university education. Though in many ways the curriculum
of the Realschule is still similar to that of the Volksschule, the
courses are more academic and theoretical and a higher standard is
required of tﬁe pupil, A foreign language, English, is compulsory,

and French is offered as an optional subject.

The development of the various types of school, beginning in
medieval society, has been based upon Church, civic, vocational and
class needs. The Lateinschulen, Lese-, Schreibe- and Rechnenschulen,
Kiisterschulen in rural areas, Elementarschulen in town, Realgymnasien
and Oberrealschulen, were ali institutions created to serve a definite
purpose. The more the Volksschule developed as Germany changed in
the course of the nineteenth centu?y from a predominantly agricultural
state to an industrial one, the more the Fortbildungsschule R was

able to follow trade and industrial needs.

The Fortbildungsschule and the work of Georg Kerschensteiner

The Fortbildungsschule traces its roots back to the Sonntagsschule
which taught the Sunday catechism demanded by the Reformers and was
attended by both children and adults. As state influence in education
grew, the Sonntagsschulen became W/iederholungsschulen or Nachholungs-

schulen, schools whose object it was to repeat work which had not

1) Continuation school,
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been properly learned in the Volksschule, In the early part of
the nineteenth century, they had no connection with any trades and
were, in fact, poorly attended because of the uninteresting, formal
and repetitive character of their work and methods, The economic
development of the mid-nineteenth century altered this, however,
and the curriculum assumed a technical and vocational bias. ) As
the curriculum was now directly related to the pupil's vocation,
interest began to grow. German, Arithmetic and Drawing were the
main subjects and were adapted to each trade and profession. By
1850 there were 220 Fortbildungsschulen in Prussia, run either
privately or by interested trade organisations. 2) Progress vas,
however, not uniform throughout Germany and it was not until 1919

that the Fortbildungsschule became compulsory for all up to the age

of eighteen,

The drawing together of the various forces and ideas of the
nineteenth century in the sphere of vocational education is the work
of educationalists like Oskar Pache, Richard Seyfert and Georg
Kerscﬁensteinero From 1890 onwards the development of an education
linked directly with one's vocation owed much to these men. The
work of Georg Kerschensteiner was particularly outstanding in this

respect and it would be impossible to discuss the growth of the

1) Paulsen: op. cit. p. 262,

2) Abel/Groothoff: Die Berufsschule - Gestalt und Form: Darmstadt
1959: p. 8k,
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Fortbildungsschule in this century without considering his aims and

ideals.

As we have seen the tenor of German education required that
the Gymnasium should produce educated and cultured men and this was
to be achieved by a general academic education. WVhen the Sonntags-
schule becamé the Fortbildungsschule, the curriculum was given a much
broader basis. Kerschensteiner was, however, against too general
a curriculum and argued that the pupils did not derive the greatest
benefit from the Fortbildungsschule because the curriculum vas often
irrelevant and that it needed to be related much more closely to the
pupil's own work and profession. It must not be a mere continuation
of the Volksschule curriculum, offering the same subjects at a slightly
more advanced level. This irrelevance stultified the pupil's interest
and the situation was aggravated even further by the fact that tuition
took place in the evening when he was tired after a hard day's worko1)
Seyfert and Pache‘had both argued in a similar vein. In the 1891
Dresdener Lehrplan, Seyfert had opposed 'das Wiederkiduen der schon
in der Volksschule verabreichten Speise." 2) Oskar Pache, founder
in 1892 of the Association of Teachers and Friends of the Continuation

School, maintained that the school must not be allowed to become a

prolonged Volksschule and demanded the setting up of vocational classes

1) Diane Simmons: Georg Kerschensteiner: Methuen, 1966: p. 2k,

2) Abel/Groothoff: op. cit. DP. 87: "chewing the cud of food already

consumed in the elementary school."
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linked with the puvil's job.

Until 1895 Kerschensteiner's efforts to orovide a meanirngful
education for his punils had been limited to the schools in +hich he
had taught. His new post of Director of Education for XNunich,
however, gave him the opnortunity to »ut some of his idees into
practice on a much broader scale, In 1800 the Prussian Aca‘eny for
Useful -Knowledge awarded Kerschensteiner their essay conpetition rrize.
The subject was: "How is youth best to be educated for citizensnin
in the years bhetween the conpletion of elementary education and
conscrintion?" The punils referred to were those in the TForthildungs-
schulen and the ideas formulated in the essay were to heve a profound

1)

and lasting effect unon Gernan cducational thought.

Kerschensteiner considered that the first aim of education for
those in the upper classes of the Volksschule and in the Fortbilcdungs-
schule was training for trade efficiency and love of worl., /ith
these is connected the trainiung of those elenmentary virtues which
efficiency and love of work have in their train - conrscientiousness,
industry, verseverence, resroasibility, self-restraint and devotion

2)

to an active life. Later we shall see that these cualities are
regarded by advocates of the Zweiter Bildungsweg as esse~tial to any

student undertaking the long and arduous alternative route to higher

education.

1) Simons: op. cit. p. 2.

2) ibid. p. 35.



- 16 =

The second aim was to understand man's relationship to his
fellow-men. This understanding would lead to self-control, devotion
to_duty and personal responsibility. "One can call the first aim
that of technical education, the second that of moral and intellectual
education. But one must be conscious of the fact that the first aim
also has high moments of intellectual and moral education} and that
the second aim can only be attained through the first and as a

1)

continuation of it." Thus, whereas most German educationalists
saw academic and vocational education as separate éntities,
Kerschensteiner considered them to be two different aspects of the
same whole, They overlapped and each could learn from the other.
Fach had something to give to the other and, in fact, neither could
serve the best interests of the students without there being some
interplay between them. These idéas'were revolutionary in the
early years of the twentieth century and met with much opposition.
Indeed, with the exception of the reforming zeal of the Veimar

Republic, these concepts were not accepted as valid until the middle

of the century,

Kerschensteiner recognised very clearly the importance of
interest in the pupil's development. "There is no possibility of

educating a person unless he shows interest in the subject he is to

be educated in." 2) This fact must be borne in mind when we educate,

1) Simons: op. cit. p. 35.

2) Kerschensteiner: Berufserziehung im Jugendalter: in Die Bildungs-

frage in der modernen Arbeitswelt: ed. by H. Rohrs: 1963: p. 61
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The sﬁbjects taught in the Fortbildungsschule should, therefore,

be related to his interests, aptitudes and inclinations, and learning
must be seen to have an aim. "There is only one way of rendering

an object interesting and that is to let the pupil experience it as

a useful means of realising the aims of his interest." ) Knowledge
was too often imparted without any thought or consideration for the
pupil, with the result that he was often bored and unwilling to learn.
Kerschensteiner knew that the vast majority of pupils attending the
Fortbildungsschule were not interested in academic subjects, but in
their own trade. Practical interests prevailed in the young man and
woman. They were averse to the abstract forms of thought: found in
thé Gymnasium, but not to thought in its own right. Thought linked
with practical work was willingly taken on. Kerschensteiner strongly
maintained that it was wrong to consider practical thinking to be

of lesser value than theoretical, academic thinking, for they were
both equally valid and important. 2) He further argued that the

Fortbildungsschulen should become trade schools where the pupil

could receive instruction in his own specific trade.

In 1900, on Kerschensteiner's advice, the authorities set up

Fortbildungsschulen which concentrated on special work~-related

1) Kerschensteiner: op. cit. p. 65.

2) ibide p° 700
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subjects. The new schools were linked uvith trade associations which
influenced their organisotion, insnected them and proviced sjecialist

9,

staff. The first associztions to heln were those of the dutchers,
7 ) : : 1)
bakers, cobblers, barbers, wigmakers and chimney-sweers. The
success of these courses soon brought about the establishneant of
others. In 1902 there were twenty-two, in 1906 forty, forty-six

in 1907 and fifty-four by 1912, 2)

Kerschensteiner naintained that if the nupils were to develop
a responsible attitude to their work, the hest way of achieving this
aim would be by introducing group methods of work. “orking together
towards a common goal, experiencing common success and failure,
would ensure pride in one's work, dedication and a feeling of
responsibility to one's fellow-voriers. These ideas were te have
a profound effect upon German educational thinking in later years.
e meet them again in the educational writings of the eimar Remublic.
The Berlin educationalist and reformer, Fritz Xarsen, was to uge
group methods in his school at Berlin-NMeukdlln and he duvly
acknowledged his debt to Xersclhevsteiner. 3) It was in this school
that the most successful Arbeciter-Abiturienten-Kurse were eld in

the middle and late twcnties and here again group methods of tuition

and group work were practised. The courses reprecented the first

1) Simons: ov. cit. D. 73,
2) ibid. 1. 74,
%) See Alfred Zhrentreich: Das Arbeitsschulverfehren in Ieulzslln:
in Festscarift fiir Fritz Zassen: ed. by Gerd Radde: Derlin 1956:

ne 17,



tentative steps touwards the establishment of the Zweiter 3Bildungsweg
and it is significant thot their present-dcy successors, the

N

make use of sirilar methods and have hed these reccznised as wost

1)

suitable by the Standing Conference of the !linisters of “ducotion.

In 1907 attendance at the Fortbildungsschule 'ias rade compulsory
in Munich up to the age of eighteen. Practical work was introdiced
into the final optional class of the Volksschule and as attendance
inmediately leapt, the class was made compulsory in 1907. Here
again, Kerschensteiner foreshadows nuch later develomments. IPracticzl
work in the form of a day srent in industry is an iwportont »art of
the Polytechnic education of the German Denmocratic Rerublic ond the
recommendations of the German Committee for Educetion 2 for the

final year of the Hauntschule also includes some »re-vecationel

training.

Noting Kerschensteiner's success in llunich, other stctes soon
set up their own vocational school systems, and vocatiorel educction
mow became a question of national inmportance. Attendence at the
Fortbildungsschule was not geinerally compulsory before 121C, buv iz

that year the new Constitution stated that school atterdance was

1) Sec Appendix V.

2) ZEmpfehlungen und Cutachten des Deutschen Ausschules fir dcs

TQ

Erziehun~s- und Bildungswescn: TFolge 7/8: Trnct lett Verlag:

1965,



obligatory, first at the Volksschule for a minimum of eight years,

1) In

then at the Fortbildungsschule until the age of eighteen.
1921 the Committee of the Imperial School Conference changed the

name from Fortbildungsschule to Berufsschule.

The years between the wars are marked by the continual expansion
of the Berufsschule, Before the 1914-1918 war it was mainly the
craft trades which were interested in the Fortbildungsschule. From
the mid-twenties, however, industry began to take an active interest
and the emergence of the Zweiter Bildungsweg owes much to this
continued and developing interest. Abel considers the two main
achievements of the Berufsschule between 1920 and 1939 to be the
specialist theoretical knowledge it gave, and the education of working
youth to a sense of vocational consciousneés and pride in its job. 2)
However, although university men like Spranger, Fischer and
Petersen had done much to make the Berufsschule accepted in Germany,
the Volksschule/Berufsschule branch of the education system was
still regarded by most as providing a second-class education. The
proud tradition of the Gymnasiunm, conservative attitudes and class
consciousness prevalent in Germany were not an ideal seed bed in

which the thought of men like Kerschensteiner and Spranger could

take root. The value of experience gained in industry, the maturing

1) E. Spranger: Zur Geschichte der deutschen Volksschule:
Heidelberg 1949: p. 91,

2) Abel/Groothoff: op. cit. p. 93.
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effect of the world of work would not be generally accepted as a
different, though equally valid, avenue to higher education until

after the Second World War,

On the credit side, however, the wide variety of courses held
at the modern Berufsschule is ample proof of the success of Kerschen-
steiner's pioneering work in the sphere of education. The basis
of all work undertaken in the schools is trade instruction.
Kerschensteiner's conviction that most people will find their way
to a general education and the full development of their personalities
via vocational education 2 has been acknowledged by the introduction
of the Zweiter Bildungsweg, The majority of pupils following this
alternative route to university have attended the Volksschule and
Berufsschule, An essential part of their further education is a
geheral education which will help develop their personalities and
Aenable~them to take up leading positions in industry and commerce.

We can see how far the pendulum has had to swing from its original
position where only a classical and academic Gymnasium education
would suffice for university entry. The Zweiter Bildungsweg
student will attain the same goal via a practical education which
becomes more theoretical as he progresses. Kerschensteiner ﬁas

not the only reformer to equate Allgemeinbildung and Berufsbildung,

1) Simons: o0p. cit. Pp. 73.
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but it was he, who, by his tireless efforts, was instrumental in
bringing about an extremely efficient and richly differentiated
system of vocational education, thus laying a firm foundation upon

which others could build.
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PART T W O

A, THE WEIMAR YEARS

B, INITIAL STEPS TOWARDS

A ZWEITER BILDUNGSUWVEG
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A, The Veimar Years

The tenor of German educational thinking in the last twenty-
five years of the nineteenth century had been decidedly intellectual,
but the period from 1900 to 1918 saw a reaction against this
intellectualism. Kerschensteiner had successfully shown the way
to a child-centred theory of education and many reformers returned
to the precepts of Froebel and Pestalozzi, namely that the child
should direct his energies into creative activity. The years after
1918 were characterised by a genuine desire for reform and attempts
were made to infuse a spirit of democracy into the education system.
The Weimar Constitution contained a long section on education and
it was hoped to base upon it a general law for the whole country.
The Reich, province and local community were responsible for the
education of all youth. All teachers were to receive a university
education and the freedom to teach the arts and sciences was
guaranteed by the state. These points are still valid today. )
The criteria for entry to the secondary school should be ability
and aptitude, not wealth or religion and the province should give
financial assistance to children from working-class homes who had

the necessary ability for a Gymnasium or Mittelschule education.

It was in these years that the idea of the Einheitsschule

1) Franz Hilker: Die Reformpddagogik der zwanziger Jahre: in

Bildung und Erziehung: October 1966: p. 35h.
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flourished., ) Although not specifically mentioned in the educational

clauses of the Constitution, the spirit of this school was written
into the system. 2) Its aim was to allow every capable young person
access to all forms of higher education, regardless of his social
.status or economic background. The Einheitsschule was to have a
lower level, or common basic school, for the first six years,
followed by a differentiated upper level to the age of eighteen.

By allowing pupils of varying social backgrounds and different
abilities to mix together as far as possible in lessons and in play,
it was hoped to break down the éocial barriers which existed in the
normal tripartite systems Many reformers saw in the Einheitsschule
the answer to ail social and educatiohal problems. Fritz Karsen,
whose contribution to the Zweiter Bildungsweg will be discussed in
the next section, considered it to be the "Schule der werdenden
Gesellschaft" 3) and péﬁuaded the authorities to build an
Einheitsschule in Berlin-~Neukdlln. Although building was begun,

financial difficulties in the first instance, and then the Nazi's

1) ILiterally '"unified school': similar in concept to our

comprehensive school, it did, in effect, take children from

their first day at school.

2) See Article 146: "The public school system is to be built up
organically. The middle and higher school systems are built on
to a basic school which is common to all. Decisive factors for
this structure are: 1) the variety of professions found in life:
2) acceptance into a particular school is dependent upon the child's
gifts and inclinations, not upon economic or social position or

religious confession.'
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1)

rejection of an 'Einheits- und Gemeinschaftsschule' prevented

its completion.

As we have seen, the climate was at " its most favourable for
the introduction of new ideas in the early twenties. This was the
time when Richert introduced his liberal and enlightened Guiding
Principles for the Grundschule and Volksschuloberstufe. He attempted
to break down the rigidity of the curriculum and wanted imaginative,
creative activity on the part of the pupil. The emotions were to
be given much freer rein, emphasis was placed upon the development
of the individual's personality and education was to be meaningful.
Arbeitsunterricht and Gesamtunterrichtagere concepts in the forefront
of the writings of the educational reformefs of the time. The
twenties were the years when interest in youth movements began to

gather momentum and the underlying principle of the whole period

was freedom,

The democratic wave which passed over Germany did not, however,
last long. Inflation, rising unemployment and resentment at the
terms of the Treaty of Versailles all took their toll and contributed
to the change of mood. Political unrest, propaganda directed at
the overthrow of the Weimar Republic, engendered the now famous slogans

of the "stab in the back" and the '"November criminals". The

1) Gerd Radde: Auf den Spuren Fritz Karsens: in Festschrift fir

Fritz Karsen: Berlin 1966: p. 8.

2) Activity methods and the integration of subjects.
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Imperial School lLaw which had been promised never materialised and
the school became the centre of political wrangles. And always
ready to oppose any reform of the tripartite system were the

Gymnasien and universities.

Nevertheless the VWeimar period was one of high thought and
endeavour. The ground was prepared, the seeds were sown for the
future and although the land would apparently lie fallow for many
years to come, the dormant seeds would eventually burst into life
a generation or so later, The first clear contributions to the
human aspects of vocational life stem from the twenties. The
modern Berufsschule, seen by Rohrs as the synthesis of philosophical,
cultural and neo-humanistic ideas and ideals, was founded. R
Genuine attempts were made to humanise the vocational world, and
work in its many forms became a centre of interest for medicine,
sociology, psychology and education. 2) Here, too, we find initial
research into the problems of boredom and monotony, fatigue,
industrial accidents and milieu. In such an enterprising and
enlightened atmosphere, it is hardly surprising, then, to find the

first halting steps being taken to enable gifted Volksschule pupils

to attain university entrance. The stimuli for these projects

1) Rohrs: op. cit. p. 3.

2) ibid. p. 5



which took nloce in Ravaria, "iirttewmberg, /iltona (Iamburg) and
Berlin-Neukdlln, were in the main social and political ratiaer than
4 A
1)

educational, and each one stressed the word "workers.," Iet us

now consider these couvrses and their contribution to the Zueiter

Bildungsuveg.

1) Helmut Delser: Zweiter Bildungsweg: Verlag Julius 3Beltz:

Yeinheim 1965: 1. 31.



B. Initial steps towards a Zveiter Bilcurzsveg

grbeiﬁer:ﬁber532§§kurse in Daveria

The schene ov'es ruch to the ideas formulated by Lloys Tischer

1

in a manuscrint of June 1010 entitled "iher Arbeiter-ibergangslkurce

1)

an den baryrischen Hochschulen,! It ¢iscussed how the university

4

could be eitended and adanted to helwn worlkers wno had a

L 2

ttended the
Volksschule and who had comnleted their apprenticeshins. TMischer
stressed that talent latent in the masses should be harnessed for

the cormon good and considered that the setting up of trese courses

would go a long way to achicving this end.

It was intended that twenty-five workers over the ece of
tventy should attend a one-and-a-half year course under the ac5is
of Munich University. They were to undergo full-time tuition fex
three to four hours daily and elso spend a similar lenzth of tinoe
on homework. Their wages were to be paid by the university.
Unfortunately we lack more precise details as regjards subjects to
be studied, but from the fact that Latin was to have becn the orly
foreign language taught, we may deduce that the number of subjects
was to be strictly limited. The Bavarien Parliament eventually
began discussing these provosals in 1922 but deferred then

indefinitely for financial recsons.

1) "On workers' courses at Bavarian universitics." Seec Belser:

op. cit. pp. 32-3k4.
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Umschulungskursus in Wirttemberg

In 1919 the Wiirttemberg Ministry for Church and School Affairs
put into effept plans which it had been working on for three years
to help talented pupils whose families could not afford to pay for
their education. The course was to lead to Abitur. The opportunity
was given to male students between the ages of seventeen and twenty-
one and in the first instance fifty apﬁlicants were asked to put
forward their names for consideration. Only twenty-six did so and
seven of these were rejected as being unsuitable. The remaining
nineteen began their studies on 31st August 1919 and in the first
year five dropped out. The course lasted three-and-a-half years
and only seven of the fourteen who took the examination passed. »
The low pass rate was not encouraging, especially as the Hinistry
had borne all the costs and had even provided teachers who were
specially chosen for the task. Belser considers the main reason
for the lack of success to be the fact that all candidates were accepted,
that no careful selection was carried out before acceptance. As
we shall see later, this question of selection is regarded by
advocates of the Zweiter Bildungsweg today to be of vital importance.
The experiment was not continued, the reason given being the

deteriorating financial situation. Belser does not wholly accept

1) See Belser: op. cif. pp. 31-32.
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this argument and sees it as an excuse rather than as a valid
reason, He points out that in the same years the workers' courses
in Berlin-Neukdlln actually began, proved popular and were able to

~continue.

" Arbeiter-Abiturientenkurse in Altona

At the end of 1923 a plan was put forward to help talented
workers reach the standard of Hochschulreife. The architect of this
course was Senator Kirch who ensured that there were ample funds
available for the participants from the city coffers and from
private donations. The final number of selected applicants was
thirtj—four, including two women, and they began their studies in
two separate classes on 14th January 1924 at the Gewerbeschule. "
‘The student was not overburdened in the beginning and two hours'
tuition was given daily from Honday to Friday. During this time
he continued to work full-time. In Autumn 1924 this amount was doubled
and a further selection of the students was made. This was deemed
necessary first because of insufficient selection procedures
before the course began and secondly because the students now had
to exchange full-time for part-time employment: and this brought

financial stresses in its wake. From January 1928 they had to

give up all employment and the number of hours of tuition was

1) See Belser: op. cit. pp. 35-37.
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increased to twenty-nine, The authorities supported the experiment
by giving grants to assist the students when they had to_give'up their
jobs and by allowing the classes free use of rooms, first at the
Gewerbeschule ana later at the Reformgymnasium. Rooms were put at
their disposal for private study at the Altona Huseum and a small

library was made available to them.

As the timetable was limited, no Religious Instruction, Drawing
or Sport were taught. In contrast with similar courses at Berlin-

Neukolln, Mathematics and the natural sciences were stressed, as can

1)

be seen from the following table. German was not given much emphasis.
Maths Hist.
Ger. Eng. Fr. Nat. Sci. Geog. Total

la. Jan. 1924 to Michaelmas 1924

- 1
b. Jan. 1924 to Easter 1925 2k 2 2 0
2a. Mich. 1924 to Easter 1927 2 L y 8 5 20
b. Easter 1925 3 6 19
3a, Faster 1927 to Dec. 1927 2 5 6 9 5 2k
b. Easter 1927 to Mich.1927 3 5 10 25
ha, Jan. 1928 to end 2 6 5 12 5 29
b. Mich. 1927 to end 5 12 29

1) Photostat from Neues Altona 1919-1929: Zehn Jahre Aufbau einer
deutschen GroBRstadt: Paul Hoffmann: Jena 1929: p. 141,
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After almost five years' study the Reifepriifung took place in
November 1928, Of the original thirty-four who began the course,
twenty-two dropped out, mainly for financial reasons. Eleven of

the remaining twelve candidates passed, four with the mark of 'Good.'

It had been originally intended that the successful students
should return to their former spheres of work, though now with
access to higher positions. It was felt that the working classes
would be culturally enriched and strengthened, and by their example
" the students would encourage others to follow in their footsteps.

In this way the course would have succeeded in a social and political
sense, in that class barriers would have been broken down. » It

was somewhat unexpected, however, when seven of the eleven successful
candidates took up law studies, Thus for the first time it was
realised tﬁat students would not necessarily return to their former
employment. Today it is accepted that young men and women following
the Zweiter Bildungsweg will change their minds as regards their
careers during the course. The opening up of the world of learning
to them, the new and varied stiﬁuli they encounter and the new

interests they develop, all contribute to this change of mind.

1) Hoffmann: op. cit. p. 272



- 34 -

Arbeiter-Abiturientenkurse in Berlin-Neukdlln

Strong political motives provided the original impetus for these
courses in Neukolln which were undoubtedly the most successful of the
twenties. In 1919 Fritz Karsen, together with twenty—threé other
like-minded Republican reformers, formed the League of Radical
School Reformers. ) Its aim was the reform of the existing school
organisation and.the creation of a system in which every citizen

would have the opportunity to develop his talents to the full. 2)

In 1921 Karsen was given the chance to realise his aims when
he was appointed headmaster of the Kaiser-Friedrich-Realgymnasium
in Neukolln, Here he created a school complex which included not

only the original Gymnasium, but also an Aufbauschule 3) a Volksschule,

L)

a Deutsche Oberschule, a Studienseminar fir Referendare 5) and

6)

finally the workers' courses.

1) Bund entschiedener Schulreformer.
2) Radde: op. cit. p. 27,

3) Extension classes usually held at the Volksschule to enable

students to enter a Gymnasium course.

4) School having a nine-year course whose basic subjects were German
language, literature and history, combined with general History,

Geography, two foreign languages and Philosophy.

5) Intending Gymnasium teachers have to attend a Studienseminar for

two years during their first appointment.

6) Radde: op. cit. p. 26
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Karsen himself states that the main purpose of the course vas
originally to ensure the future of the Republican Party and the
State by educating young workers in the spirit of the Constitution
and in the thought and aims of the Republic. ) He quickly adds,
however, that the course's significance soon outgrew these aims and
came to encompass the right of all citizens to equal educational
opportunity as stated in the VWeimar Constitution. The course was

open to candidates between the ages of eighteen and twenty-five and

young men and women throughout Germany could apply.

In the first and second courses the candidates were selected
on the strength of reports and testimonials. In the third, however,
they were divided into groups depending upon whether their interests
lay in the economic, social, technical or political fields, and they
had to write an essay on a topic relating to one of these spheres.
For the first three months, tuition was given in an evening, but this
proved too strenuous after a hard day's work. The lessons were
therefore changed to early morning when the students were still
fresh, As the interests of most of them lay in the social and
political sphere, rather than the technical, the curriculum was
heavily biased towards German and its related subjects, with a

strong emphasis on social content. The themes chosen were intended

1) See Karsen: Die Arbeiter-Abiturientenkurse in Neuk&lln: in

Das Berliner Schulwesen: Jens Nydahl: Berlin 1928: p. 199-203.
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to be relevant to prevailing conditions.

Timetable of the Workers' Courses in Neukdlln in the 2nd and 3rd years

Subject Hours
To German L
2, English i, 6 19
3, French, Russian ’ or Latin 4
L, History and Geography 5
5. Mathematics L
6. Physics 2
7 Chemistry and Biology 3
8, Drawing and Physical Education 2
1)
Total of hours per week 30
a) Introduced after the first year

A further point noted by Karsen in those early days was the
difficulty the students encountered with foreign languagesoz) The
main one was English and the second was begun in the second year.

In the first course this was French, in the second Russian and in
the third Latin. As we shall see later, the problem of the foreign

language is still very much with us today and is generally accepted

1) Belser: op. cit. p. 35.

2) Nydahl: op. cit. p. 207,
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as the most difficult part of the course. In the first year the
timetable showed twenty-four to twenty-six hours of lessons, and
in the second thirty hours when a further foreign language was

taken up.

Karsen complained that the lack of room space hindered what
he considered to be a most important part of the course, namely
the meeting together socially outside lesson times. He insisted
that the teachers, who were from the Kaiser-Friedrich-Gymnasium
in Neuk&lln, should mix and be on friendly terms with the students.
Here again, the importance of these points has been fully
understood by modern proponents of the Zweiter Bildungsweg and
perhaps found their best expression in the working methods of

and the atmosphere created in the Kollegs.

Grants varied according to which part of Germany the student
came from, but in many cases they were generous. Saxony, for
example, gave its students a hundred Reichsmark per month. Berlin
provided the money for the tuition and payment of staff and Neukolln

1)

found free accommodation in hostels.

The first course began on 1st June 1923, others follouing
in subsecquent years up to 1932, 2) The sixth course, beginning at
Easter 1930, was the last which was able to be completed. ( Easter

1933 ). At this point Karsen's school, together with the workers'

1) Karsen: op. cit. p. 203,

2) Bruno Gleitze: Erinnerungen eines Arbeiter-Abiturienten: -in

Radde: op. cit. p. 42.



- 28 -

courses, was closed by the Nazi Hinistry of Education. The
participants of tke seventh and eigh courses, which began ir Lay
193j and at Easter 1932 respectively, were not able to take their
final examinations. Only very few were able to transfer to the

1)

Peter-Silbermann-Abendgymnasium.,

Of the sixty-four students who started in 1923, only fifteen
were left by the time they reached their final year in 1926.
Karsen was not discouraged by this high drop-out rate and indeed
speaks of the first results as being beyond expectations.Z) This
optimism would appear to have been well-founded, for according to
Erich Kummerow, by 1930 sixty-two young people had been successful

3)

in the Abitur examinations.

Strong socio-political motives provided the original impetus
for these courses, which were undoubtedly the most successful of
the twenties, Some attempt had to be made to correct the social
and educational inadequacies inherent in the system and in making
the attempt the reformers were only acting in accordance with the
Veimar Constitution which stated that everyone should be able to

develop his talents to the full. This is not to detract from the

1) Letter from Gerd Radde to the writer: 5. 2. 68.

2) Karsen: op. cit. p. 203.

3) Kummerow: Begabtenfdrderung in Preussen: Leipzig1931: p. 61:

in Belser: op. cit. Dp. 35.
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sincerity of these early pioneers, nor to underestimate their
genuine concern for their educational welfare of the workers.

But the key word in all these courses was 'worker' and Karsen went
so far as to refuse to consider those who had left the Gymnasium
before taking Abitur. Today the educational importance of the

Zweiter Bildungsweg is stressed far more than the social. A
further shift in motivational emphasis can be seen in the desire
to provide an ever-increasing number of skilled technicians for a
continually expanding economy. That this was not of prime
importance forty years ago is natural enough, for then industry
was able to train all the men it needed and what we know as the

'technological age' was as yet beyond the horizon.

Nevertheless the modern educational planner had much to
learn from the mistakes and experience of the Zweiter Bildungsweg's
early pioneers. The need for thorough selection was brought to
the fore and the high drop-out rate pointed to the great
psychological, mental, physical and financial strains attendant
on such a course. All the afore-mentioned courses were intended
to cut or actually did cut the number of subjects taken at Abitur.
This was necessary because of the limited time available for study,
and experience showed that this reduction of subjects was not
detrimental to the students' general education, as had at first been
thought. 0f greater importance for us today was the question of
priority of subjects. As we have seen, foreign languages proved

the most difficult to master and this is acknowledged in modern
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courses by the frequent inclusion of only one foreign langrace.

The courses in lAltona and Meukolln differed as to which subjects

they emphasised, the former vreferring the natural sciences, the
latter being much nearer tc the curriculum of the Deutsche Oberschule

]
L &

with the weight firmly nlaced upon the 'deutschkundliche Ficher,'
Similarly today, there are not just one or two stereotyped courses.
In spite of orposition from those who liked to see curricula in wiich
the classical languages and highly acadenic subjects were stresscd,

we now find institutions offering courses with a strong sociologicel,

linguistic, technical or natural science content.

Althoush these four expcriments were never allowed to becone
firmly established, mainly owing to succeeding financial crises
culminating in the downfall of the Republic and the azi seizure
of power in 1933, they did represent the first serious, and iz the
cases of Altona and Neukolln, successful attennts to educate jyouag
people to university level outside the narrow confines of the

traditional Gymnasium cource.

Special examirations: the Begabtenprifung

The Arbeiter-Abiturientenkurse pointed to furtiacr Tuture
institutional development, but because they wefe localised, they hcd a
negligible effect on raising the Abitur quota throughout Geouany.
However, attempts vere being made to find alternatives to the .ibitur

examination. In 1917 Spranger had suggested the opening of a route
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to university for those vho were especially gifted in certain fields,
but who had nect had the chance to take Abitur. They must have nroved
themselves in their Jjobs and shown themselves to be 'maturus' in

1)

every sense of the word.

In an essay written in 1912 entitled "Problene des ‘ufstieges",
Spranger again advocated an alternative route to the university for
those who had not been to a Gymnasium, *1lthousgh it is not ne—tioned
by neme, Spranger is here very close to the idea of the Zuciter
Bildungsveg. '"In acddition to the main existing direction, whose
goal is the university and HNochschule, a second must be opcrned up.
Certainly it is necessary to create organic nossibilities for transier
leading from the Volksschule to a suiteble branch of the Cyrrnasivn
and from there to a Hochschule. It is even more inmrortent, nowever,
to lay the foundations for that vhich is missing. Angé vhnt is
missing is a well-ecuinped technical school system linlkca with the

2)

Volksschule.

Sters were taken to fulfil these aims and on the 5Sth iay 1022

the Bensheimer University Conference proposed that some way to the

university should be nroviced for highly gifted students. . level

of general educction egual to that of Abitur was necescary, taough

1) E. Spranger: Begoabung und ftudium: Leipzig 1917: p. blh: cueted

in Belscr: op. cit. p. 5h.

2) T, Spranger: Prokleme des Aufstieges: quoted in Hons "enke: Die

“la

pidagogischen und psychologischen Aspekte des Zweiten Bildungsueges:
in R. Dahrendorf/H. Crtlieb: Der Zweite Bildungswveg im sozialen und
kulturellen Leben der Gescenwart: Verlag Tuelle u. eyer:

Heidelberg 1959: p. 69.



more emphasis was placed uron the student's ability to think rather
than on his factual knowledge. In recognising the nced for a ¢cou1rse

of prevaration separate from that of the Gymnasium, the University
Conference vas automatically acknowlecdging that there vere rany gifted
people who could reach the standard of university eatrance by scli-
tuition, that practical experience and excellence in one's nrofession
were valid avenues through which a vmerson could attain Hochschulreiie.

s
P

The goal was not to be illgemcine Hochschulreife, but Fakultiisrcife.
The candidate would not he able to enter any university Zaculty, bHut
would be limited to the ones in vhich his particular strozzths laye
"The University Confercrce rccognises thc nccessity of czering u»

access to a definite field of university study to persons wio, owing

to special circumstances, were preveated from getting to university
n 1>
by the usual nethod.

The universities' reaction to these proposals was rater cool.

-~

Speaking on their behalf Aloys Fischer agrecd that certain allewances

could be made, but insisted that the requirements in Germen acnd tuwo

foreign languages had still to be met. It was obvious that I1f such

strict language requircrients were agdherec to, they would ros2

considerable difficulties for those vho were scientifically or

technically inclined.

1) Belser: op. cit. D. 54. The errhasis is nine.
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The Conference of Gernan University Tectors, which wvas held
on 13th and 14th ¥March 1023 took up the Benshecimer Confercice thene
and laid dovwn nminimum recuirements for the »ronmosed Begahtcnrriifung.
Only candidates who were over twenty~-{ive and wvho were ol eicertional
ability were to be considered, and their level of general educotion
had to be ecual to that normzlly required for Abitur. “ntry to a
university was made dedendent upon an exanination, thoush the nassiag
of the examination dicd not necessarily mean that the student would be
accepted.  The final decision lay in the hands of the urniversity
commission.)

In 1924 Prussia introcuced its "Regulations for cntry to
university study without the certificate of maturity," endé these
closely followed the Bensheimer vprorosals. The erapination coLrisid
two sections, a written narer on a subject in a ficld of study offcrcd
by the candidate and an oral. The candidate was not alloweéd to o)y
for the examination, but had to have his name put forwerd by »co_la
who were in a vosition to judze his suitability, If he was success’ul
he was able to study in certain faculties, Other Linder f:z1lowed
Prussia's example in conpil}ng their own resulations, the last tec co

so being Bavaria in 19292,

1) Bestimmungen betreff Zulessung zum Hochschulstudium ohne

Reifezeugnis.



The Sonderreifepriifung and Irsatzreifepriifung

The Sonderreifepriifung, which is the oldest of the attemnts to
by-pass Abitur, is especially interesting in that it is the first

1)

recorded effort to link the Fachschule with study at a university.
Also called the Ersatzreifepriifung, its aim was to ascertain whether
the candidates' general education was broad erough for study at a
university, It was introduced by a Prussian lMinistry Decree of 3rd
April 1909, but could only be taken by graduates of the Cberlyzeum 2)
after they had taken their state teaching examinations and had been

3)

teaching for two years.

4)

to preparation for the COberlehrerpriifung. In 1919 this opportunity
was, extended to all teachers in Prussia who had studied for at least
six Semester and had two years' teaching practice. An examination
had to be taken during the first fwo years' study which tested the

candidates' knowledge in his chosen subject and in those subjects

closely related to it.

A decree of 7th July 1922 gave exceptionally well-cualificd

graduates of certain Fachschulen a chance to study at a Technische

Moreover, their university study was limited

1) Technical school.
2) Teacher Training Institution for Ladies.

3) See Belser: op. cit. p. 60:
L) An examination qualifying the student to teach the higher forms

in the Volksschule and in the Mittelschule,
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Hochschule without fbitur, They had to nass a supnlencntary
examination in German, Geogranhy, History and one foreign lnnguage,
and the rector of the Tecnnische Hochschule mare the final decision

as to the cancidate's suitability.

The I'atioral Socialist Decree of 8th jfugust 1938 was intended
to make the requirements of the Sonderreifenriifung the same for 2ll
Ldnder. The leaving certificate of the Tachschule or the

. 2) : . ; s

Berufsfachschule was required and the written and oral exaninations
comprised the following subjects: German, History, Genctics,
Ethnology and Geogranhy. Greater emrhasis vas »laced uzon the
student's ability to think and reason than on factual tmowledge., In
. . . . 3)
1939 a further decree stated that graduates of the Ingenicurschulen -
would be adnitted to university study if they had ohtainzd o rorl of
"Good" . in their final exeriinations and had been granted Hochschulrzife

L)

by the examinations commission.

The DBegabtenpriifung, Sonderreifenriifung and Frsatzreiferifung
have never been fully accented by German educationalists and the

universities. They were criticised on the grounds thet their subject

1) Belser: op. cit. Dp. 61,
2) Full-time vocational school.
3) College of engineering.

4) Belser: op. cit. p. 62,
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limitation would inevitably lead to a lowering of standards. Fronm

our point of view, however, they are important in that they form

part of a greater movement which was striving either to break down

or to circumvent a rigid education system in which only the Gymnasium
was able to grant Abitur and therefore only its pupils attend university.
That the former Volksschule pupil was well represented in the
Begabtenpriifung is shown by the following figures, 0f the 60k
successful candidates who had taken the examination by the end of

1931, 175 were from the Volksschule. ")

Volksschule education 9%  more than Volksschule ¢
only education
applicants 828 100 1,321 1C0
unsuccessful or
failed examination 653 . 78.9 . 892 67-5
passes 175 211 L29 325

They made inroads into the concept of Allgemeinbildung by recognising
that people with one-sided talents should not be excluded fron
university study. Moreover, their requirement that the candidate
had to prove his ability in his job is one which is still made by

the Kollegs and Abendgymnasien today. As in the case of the

1) Belser: op. cit. p. 58.
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Arbeiter-Abiturientenkurse, the students took a veriety of cources
at the university, most of which had little or no connection with
their vprevious occupations. The exarinations can still be talzen

today and have been recognised and standardised by the Stoniirg

Conference of the Ministers of Zaucation.

The Abendgymnasium

o~

Lttempts to give the working classes the opportunity cf o
university education did not end with the irbeiter-Abituricntenkurs
and the special examinations, From the educationally fertile years
of the twenties sorang a ncw concept, that of the Abendgymnacium,

In his essavy "Problene des Aufstieges", Spronger had written: Vlie

o (] 9 p 2

full inclusion of the working class into the uvhole of socicty, into
. . . . . D) . .
its education systelMesccoos.15 Still missing. This nec¢ wos 'oerly
felt in the tuenties and a further effort to solve the jrohlem saw the
establishment of the Abendgymnasien, Their nrecursors were the
Arbeiter-Abiturientenkurse and in the first instance they were to mect

a demand fron the growing numbers of young pecple wio waitel ©o I48°C

o
L
hJ
-4
';.
o
4}
v
o

the Fremd-nabitur, that is, the Abitur for external c¢
The first Abendsgvriasium was opercd in Berlin in 5¢ rtenber 1627.
The curriculun was very close to that of the Gymnasium and the course

lasted five vears with tventy hours' tuition a week Tor Tforiy weeis.

1) Spranger: Probleme des Aufstieges: op. cit. Do o

2) Belser: op. cit. DP. 3%

A
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That the Abendgymnasium was popular and supplied an educational and
social need can be seen from its rapid expansion. By the end of

1928 five more had been founded in Cologne, Gelsenkirchen, Essen,
Hanover and Kassel. The schools are the only surviving institutional
development dating from the pre-war period which sought to enable
students to find a way to higher education cutside the traditional
.Gymnasium system, They are still flourishing and today an Abend-

gymnasium is to be found in almost every large “est German town.

Though the courses did not take into account the vocational
experience of the students, the schools' success is amply proved by
the following table showing the results of students during the period

from May 1930 to April 1932, )

Abitur examinations at German Abendgymnasien

May 1930 to April 1932

Town Time No. of Admitted passes exc. good
Ober- to
primaner examination

1st exam. Berlin May 30 26 26 23 1 Vi
.o Kassell March 31 22 22 17 - 1
oo Cologne ilarch 31 18 12 11 - 3

oo Hanover March 31 16 16 16 not known
2nd exam. Berlin April 31 24 24 22 2 8
1st .. Halle Nov. 31 3k 27 23 1 3
2nd .. Kassell Feb. 32 14 14 12 - L
oo Hanover March 31 14 14 1k > v
3rd .. Berlin April 32 39 39 39 L 16
Total 207 194 177 10 49

1) Belser: op. cit. p. 40
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One hundred and seventy-seven candidates out of the 194 admitted to
the examination were successful., At first sight these numbers may
appear small, but it did revresent a sound and promising beginning.
It proved ‘beyond doubt the need for such institutions and above all
that there was a considerable pool of ability yet untapped. That
the thinking did not tally exactly with post-war Zweiter Bifﬁngsweg
thought, is not of the greatest significance. What is significant
is that the foundation of the Abendgymnasien, together with the
other experiments, represented a real, though sometimes inexplicit,
desire for a second avenue to higher learning. It was evidence
that the social conscience was beginning to stir, and the impetus
they provided acted as a catalyst for the development of new trends

of thought which would come to fruition after the Second World 'Jar.

The Vorstudienbildung of the Third Reich

The Vorstudienbildung, which was introduced in 1938, is the
final attempt of the inter-war years to allow students without
Hochschulreife to study at a university. » It is very close in
outline to the suggestions which Fischer put forward in 1919 for
the Arbeiter-Ubergangskurse. - As in the Begabtenpriifung, the

candidates were not allowed to apply, but were proposed by the

2
NSDAP and its affiliated bodies. ) They had to be between eighteen

1) See Belser: op. cit. ©p. 52.

2) Nationalsozialistische Deutsche Arbeiterpartei: The National

Socialist German Workers' Party.
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and twenty~four years of age and, as well as having to show exceptional
talent, had also to be politically-minded and sympathetic to the aims
of the Nazi party. The successful candidates underwent a one-and-a
half years' course at either Heidelberg or Konigsberg university

and if they passed an examination taken after one year's study, they
were admitted to lectures in the Ausbildungshochschule. After a
further six months' course they were granted the equivalent of full

Hochschulreife.

This type of study, which became known as langemarck-Studium,
had obvious advantages over the traditional Begabtenpriifung which
is undertaken entirely on one's own initiative. Although nolitical
motivation was strong, the Vorstudienbildung must rank among the
precursors of the Zweiter Bildungsweg in that it sought to find a
way around the normal system and enable gifted students without

Abitur to attend university.
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A. The post-war vears

The years following 1945 provided an excellent opportunity to
initiate far-reaching reform. The school system lay in ruins.
Four-fifths of all schools and colleges had been either destroyed
or badly damaged and new teachers had to be found quickly. Germany
was wide-open to influences from thé outside world. Yet today,
the traditional system of the four-year Grundschule branching into
the tripartite system of Héuptschule, Realschule and Gymnasium is

still predominantly intact.

The men entrusted with the rebuilding of the German school
system were, in most cases, the educationalists and politicians of
the Weimar period. Educational administration had been centralised
under the Nazis and there was an instinctive reaction against this,
with the result that Land sovereignty was again recognised in
cultural affairs. The memory of the dictatorship tended to strengthen
the old order and it is both interesting and significant that the
Christian Democratic Party (C D U))which won the first elections
held in West Germany after the war, was the only party not to advocate

1)

drastic reform.

The years after the First Yorld War had seen the birth of many

reforming ideas in the field of education. The post-1945 period,

1) Robert F. Lawson: Reform of the Vest German School System 1045-62:
University of Michigan 1965: p. 87.
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however, occasioned no real desire for educational change in Yest
Germany. Administrators, politicians and educationalists did not
consider that a complete reorganiéation was necessary. lHoreover,

there was a conflict of ideas with the occupying povers and efforts

made by the latter to democratise the system were viewed with

suspicion. The Vest Germans thought their education system superior

to most and regarded the introduction of foreign ideas as an attempt

to undermine German cultural heritage, The Allied Control Commission
Directive 54 of 1947 had called for educational opportunity for all,

and especially required the provision of more opportunities for children

1)

from working—class.families to enjoy higher education. The various
Lander authorities agreed that everyone should have equal educational
opportunity, but did not consider that the vertical. tripartite
structure conflicted with this aim, They argued that selection

had nothing to do with lack of educational opportunity and social
inequality. The child was given an education which fitted his

ability, aptitude and inclinations and this could best be effected

within the tripartite framework.

It was not surprising, therefore, that when the Federal Republic

was created in 1949, the Grundgesetz 2) gave control of cultural

1) Lawson: o0p. Cit. p. 5b.

2) Basic lLav.
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matters, including education, to the Lander. It was felt that
differences in race, confession and ideas made it impossible to

have one centralised system of education. As in the 1871 decree,
the Ldnder were given power to consider historical, geogravhical,
social and philosophical differences. They are autonomous in
educational affairs and independent in the orgénisation of their
schools and universities, Article 20, however, recognised that
cooperation is necessary, and therefore in the interests of society
the eleven states have to accept some federal responsibility. Belore
introducing any political or cultural measure, the Land must consider
it in relation to the other Liander. This presupposes consultation
and in 1948 the Standing Conference of the Ministers of Education

was formed to fulfil this responsibility. Each Land sends its own
Minister of Education to the full assembly of the Conference which

is held every two months. Its aim is to help integrate and promote
education. Decisions reached are not imposed unon any Land, but in
practice they are agreements to which every Land conforms and which
become law when the decisions are incorporated into their own state

laws.

It was within this federal framework, then, that the need for
a second avenue was being increasingly felt. Although there had bveen
a reversion to the tripartite system in Yest Germany after 1945,

many influences were at work which altered the thinking within that
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framework, In the social and economic reorganisation of the post-war
period, the old order of Europe had either lost ground or been
completely uprooted. The age of the common man had arrived, class
barriers were being broken down. Education was no longer the
exclusive province of the teaching profession, for now sociologists,
psychologists, economists, politicians, philosophers and the world

of industry and commerce all felt that they had a contribution to
make. It is necessary, therefore, to consider the various factors
which led to the establishment of a Zweiter Bildungsweg and attempt

to assess their importance and relevance to its development.
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B. Factors influencing post-war education in Yest Germany

Educational factors

Research and surveys had shown that certain groups in German
society were at a disadvantage as far as educational opportunity
was concerned. The largest of these grouns was formed by the children
from working-class families where lack of family stimuli, combined
with the low level of parental aspirations for their children,
resulted in the channelling-off of many talented young people into
lower-level institutions and employment. Parental poverty,
unemployment in the home, illness, the physical strain of the
Gymnasium course, one-sided talent, change of schools when the family
moved from one district to another were all further valid considerations
why these children were underrepresented at the Gymnasium and
therefore subsequently at the university. Yhen it is considered
that the working-class families comprise almost fifty per cent of
the population, the diScrepancy, as illustrated in the following table,
is somewhat alarming, and it is readily understandable why it was
felt that something had to be done to increase the children's
educational opportunities. If this could not be achieved within the
traditional system, theﬁ7;;bortunities had to be created for the
young working person.

Social classes in the student population in 1963
workers agricultural white-collar self-empl. state empl. higher

workers workers profs.
% of total
population 49 15 18 11 5 2
1
students 5 2 26 18 3k 15 )
1) De Graaff: West Germany's Abitur Quota and School Reform: Comparativ

Education Review: February 1967: Po 78
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Very much the sane an-lies to children from rural anc
agricultural creas. Parents! underestination of the value of
education, their unwillingsness to make sacrifices for treir chilaren,
the family tradition of the same job andé the fear of socizl rise

LA . . .
and prstige, long distances to travel to the nearest Grransluz,

all limit the children's chances. The lock of educcticnal onxzoriunity

is further anscravated by the one-and two-class schools found in

' . : 1 2
remote country and mountain reslons,. ) Ir these Zwergcchulen ) oL

o

pupils are taught together and this usually results in =z lock of
svecialist teeching in the top forms. iiany of these schocls are in

L,

predominantly Catholic Lénder and both the Catholic Church ancd the

small communities therrelves have usually actively oznoced any eZforts
7 v Pragty L2

to reform the situation, “hat has been considered as o velusal on
the part of the Catholic Church to understand the needs of nocern
society hos led many critics to speak of the '"Catholic educntiont

deficit." Certainly, this claim is not unfounded. L surver

N

-

carried out in Baveria showed that Catrolic parents ere ot os
]

interested in their children's getting o vetter educction as trose

of other religious denominction$ Torty ver cernt of »~ulils at

. - . e ,
1) Dr. Homm-Briicher: ‘uf Xosten urserer Xinder: Csrobrile 1005:
D 35: states that new cne-class schools were still being built

in the Saar in the early sixiies.
2) ILiterally '"dwirf schools.™

3) A follow-up survey to "Bayern iberprift seine Denekhtenrescrven™:

(1961-1963): quoted in: Rducation in Germany: 0. 3 1966: p.

12.
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Catholic schools who were considered to have the necessary ability
for a secondary school education did not accept the opportunity.
This compared with twenty;five per cent at Protestant schools.

It was obvious, then, that these groups contained considerable
latent talent. Because the children, through no fault of their own,
were not able to follow the first avenue towards a university
education, the necessity of providing a second so that they might

develop their talents at a later stage became of prime importance.

A further important factor was that the gulf between academic
and vocational education was beginning to narrow. Arlt voiced the
opinions of many when he suggested that the maturing effect of
vocational experience should be considered equal to that gained from
the world of literature in the Erster Bildungsweg,q) Both had
different beginnings and different philosophical bases, but both
would arrive at the same goa}l° This maturity stemmed from several
factors. Systemati¢ and methodical thought and action, so
important in complex modern industrial processes, good human
relationships and responsible behaviour, pride, interest and skill -
all these contributed to the formation of a sound and harmonious
personality. Kerschensteiner had pointed out that professional
training could impart fundamental sccial values and bring about

spiritual development. Now these ideas, set out nearly half a

1) Fritz Arlt: Der Zweite Bildungsweg: Isar Verlag, lliinchen:

po U5,
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century before, were finally being accepted and were beginning to

bear fruit.

Sociological factors

Sociological and educational motives were closely intertwined,
and, indeed, at many points appeared to be inseparable. The main
attacks on the education system developed from the premise that
education in West Germany was based upon social inequality. It was
argued that education was no longer a vprivilege and an expression of
social status, though no one contested the fact that socio-economic
status played a vital role when parents had to make a decision on
their child's future education at the age of ten. Education received
at school determined a person's position on the social ladder and
as, according to the Grundgesetz, everyone had the right to develop
his gifts and personality to the full, he could improve his social
position by improving his educational standing. Four-fifths of
children, however, had no opportunity of developing their talents to
the full and therefore their basic guaranteed right was invalidated.
Schelsky, in '"Schule und Erziehung in der industriellen Gesellschaft", D
had noted that the type of education and the certificates received

at school had become by far the most powerful factors in determining

a rise in one's professional and social status, lioreover, modern

1) SBchule und Erziehung in der industriellen Gesellschaft: “irzburg

1957: p. 17: quoted in Belser: op. cit. p. 128.
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sociologists had shown that many young people accepted a particular
job merely as a means of material security, 2 though few felt that
they had done full justice to themselves or had made the best use of
their talents. Most Jjobs were not freely chosen, but were directly
influenced by parents, the social situation and one's milieu. It
was felt that a second avenue to higher education would correct this

by allowing them to follow their bents and inclinations and at the

same time would realise the ideal of equality of opportunity.

It was further reasoned that this second avenue would help to
relieve the social tensions which existed between the working classes
and those with a higher academic education. Young people of the
post-war generation were far more socially conscious than their
predecessors, and if they were given the chance of improving their
education, this would alleviate the feeling of social injustice.

They would, by their own efforts, be able to reach top jobs in
industry and commerce and the worker's feeling of isolation and
exclusion wquld cease to exist. Moreover, by recognising vocational
experience as a platform from which better paid positions and higher
social status could be reached, the prestige of the world of work
would immediately be raised. As there was a real desire for further

education present among young people, the development of a second

1) Arlt: op. cit. p. 49.
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avenue of education became necessary both as a means of self-realisation

and a practical social necessity,.

Industrial, technological and economic factors

The weight of the demands made upon it by rapid industrial and
technological progress had caused cracks to appear in the framework
of the éducation system., The traditional system had taken root and
grown in an age when it was able to meet the demands of commerce and
industry for both skilled and highly qualified workers. This was,
" however, no longer the case. The expansion of Yest CGermany as an
industrial state meant that its technological processes were becoming
progressively more refined and complicated. Not only had the worker
to develop new skills and a fresh understanding of these processes,
but he had also to adapt himself to them. It was realised that in
the technological age mechanisation and automation would require an
ever-increasing number of talented, well-educated people for
operational duties and, at a higher level, for developmecnt and research.
Behind this reasoning lay the cogent economic argument that the
future security of the state lay in its ability to make use of all
available talent. As it was clear on the one hand that many talented
young people did not have the chance to develop their gifts, and on
the other that industry was not being supplied with sufficient numbers
of qualified personnel to cover its needs, some way of solving both

problems had to be found.
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Socio-cultural factors

Perhaps not exerting so great an influence, but nevertheless
worthy of consideration, was the influence of the mass media of film,
television, press and radio. They have, without doubt, made a great
impact upon modern society and have played their part in controlling
the thinking of the working classes, thereby heightening social
consciousness and increasing the demand for education, Better
industrial production methods had resulted in better living standards
and more leisure time and it was felt that it was the task of the
education system to occupy this leisure time, render it meaningful
and simultaneously to meet the demands of modern techmological soclety
for highly qualified men. In order b accomplish this, houwever, new
opportunities for self-advancement had to be found outside the

existing system.

Political factors

Comparison with the post-war educational achievements of Vest
Germany and the German Democratic Republic caused many qualms amongst
German educationalists and politicians. In 1945 the Communist-
controlled state began an immediate reorganisation of its education
system and abolished the tripartite system. One of its main aims
was to ensure that the children of workers and peasants had the

opportunity to attend all educational establishments, including the
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1)

universities, All children betwecn the ages of six and fourteen

had to attend the new Grundschule. "This new Grundschule was
completely different in every respect from the old Volksschulen of

the Imperialist German Empire, the 'Jeimar Republic and IIitler Germany.
The dualism which had formerly existed between the Volksschulen and
Gymnasien was overcome, and the Volksschulen were thus freed from
their isolation, The Volksschule was no longer charged with giving

2)

almost ninety per cent of the children an elementary education,

but had become the foundation for the democratic Einheitsschule,
charged with the task of giving the children a thorough and
comprehensive basic education, which would be differentiated ,
extended and consolidated in the upper forms of the Einheitsschule." 3)
The new system was to equip young people with the knowledge to tackle
successfully the new tasks which presented themselves in industry,
science and technology, and it recognised that in order to take into
account the trends of modern scientific and technological development,
the gulf between general academic and vocational education, between

L)

Allgemeinbildung and Berufsbildung, would have to be bridged. The

1) Dr. W. Rosenkranz: Polytechnical Education for All: Dresden

1965: p. 10,

2) The official figure of Hauptschule leavers given by the Standing

Conference for the year 1964 is 68-4%,
3) Rosenkranz: op. cit. p. 1.

L) ibid. p. 1he
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answer was sought in the ten-form Polytechnische Oberschule wvhich
gave an all-round education and prepared the student for his later
work in industry. To draw general and specialised education closer
together, basic vocational training was introduced in the seventh
class and each week pupils were to spend a day training in industry
or agriculture. 1) In 1966, 23,000 classes were receiving training

in 7,500 industrial and agricultural enterprises. 2)

In 1955 the Association of German Employers had warned: '"The
idea is unthinkable that the Soviet system should succeed in
discovering the talents of the sons of workers in industry and

n 3)

agriculture whilst we should allow them to atrophy. The warning
would appear to have been well-grounded. The number of students
receiving higher education in the German Democratic Republic rose
from 8,200 in 1945/46 to 75,000 in 1955, and in 1964 stood at
111,500, 4) In that year fifty-one per cent of all students at
universities and Technische Hochschulen were children of workers and

peasants, ninety-five per cent of whom received grants. > The

percentage of workers' children at institutes of higher learning in

1) Rosenkranz: op. cit. p. 13,

2) ibid. p. 26,

3) Arlt: op. cit. p. 14.

4) Rosenkranz: op. cit. D. 30

5) Alfred Briickner: Die DDR stellt sich vor: Dresden 1966: p. 75.
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1)

the Federal Republic and Yest Berlin for the same year was 59,

The influence of psychoiogical thought

The relatively new science of psychology had an important
contribution to make to the thought of the Zweiter Bildungsweg. It
had highlighted the many factors contributing to late development,
The late developer was at a distinct disadvantage in the Erster
Bildungsweg for it was not possible to allow for a gradual develovment
of his gifts, Moreover, it was realised that a person's talent
did not always reveal itself until he was at work and had becomne
interested in his job. The stimuli did not originate from the
traditional spheres of culture covered by the Erster Bildungsveg,
but from vocational experience, from contact with the concrete and
the practical, It was essential that any attempt to provide an
alternative route to higher education should take this into

consideration,

The influence of bther countries

In the pre-war period Germany had paid little attention to the
educationr systems of other lands, for she felt that as hers was
superior to most, she had little to learn from them. The occupying
powers had tried to influence her educational thought, but had met

with little success., However, as she once more began to assume an

1) August Rucker: Bildungsplanung. Versagen auch in der Zukunft?:

Diessen/Ammersee 1965: p. 58.
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important role ina stabler European society, her gaze turned to the
world beyond her frontiers. She could no longer remain an island
of isolatéd Germanic culture, for her education system was now
beginning to show Structural strains caused by the various pressures
to which it was being submitted. In other Vest European countries
equality of opportunity was the basis for all reform propnosals. In
England the 1944 Education Act had attempted to solve the vproblem
and the first salvos in the fight for a comprehensive education
system had been fired. In many lands the Classical ideal had been
modified and new values and subject matter had been inﬁroduced into
the curriculum. R Successful efforts had been made in equating

the concepts of Allgemeinbildung and Berufsbildung. The Soviet
Union had developed a system in which education was closely linked
with production 2) and this had been effectively adapted by the
German Démocratic Republic. The Scandinavian countries were
expanding comprehensive systems which were intended not only to grart
equality of opportunity, but also to ensure that the best use was
made of all available talent. In ather countries a second path to
the university was an integral nart of the existing systen. In
England, for example, students who did not go to the grammar school

were still able to attain university entrance by attending courses

1)  Dahrendorf: op. cit. p. xxii.

2) ibid. p. xxii.
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at Technical Colleges and Colleges of Further Education.

A1l these factors led to the same conclusion. The possibilities
for advancement in the Erster Bildungsweg were far too limited and
were utilised by only a small section of the community. Horeover,
it had become clear that the traditional idea of an academic general
education as the only preparation for university study was no longer
valid. As the social, educational and industrial needs of the
country could not be met by the Erster Bildungsweg, a Zweiter
Bildungsweg would have to be introduced in which equal recognition
was afforded to those whose talents led them via a practical and
professional training to a theoretical understanding and mastery of
their subject. If there was not to be a complete restructuring of

the education system, an alternative route was the only logical answer.



PART G R

PROBLZI S

ROLE 0O F

A WD TE I

INDUSTRY

I

R

s¢cnoTnITCn



A. The problems and their solution

Although the first and very difficult hurdle, namely the
acceptance of the necessity for a Zweiter Bildungsweg, had finally
been cleared, there followed a host of problematic questions, each
of which demanded a clear and concise answver before any institutional
forms could be decided upon. It was now apparent that the pupil's
experience of the world of work would be the centre from which the
Zweiter Bildungsweg would branch out and that vocational subjects
would play an important role. This, however, gave rise to certain
concern, for it was realised that if the final qualification was to
stand comparison with that awarded by the Gymnasium, the whole course
must not be directed at the practical and vocational. There would
have to be a common core of subjects acceptable to both the Erster
and the Zweiter Bildungsweg courses. The solution to this nroblem
was to divide the course leading to university level into two stages.
TIn the first there would be an emphasis on practical and vocational
subjects, and the final stage, which aimed at a high standard of
general education, would be theoretical and academic. It vas felt
that it would be unwise to begin with a purely theoretical course,
since ﬁost pupils had not attended the Gymnasium because at an earlier
stage they had shown themselves not suitable or mature enough for
academic study. Clearly the Berufsschule was destined to fulfil a

significant function in the first stage, but the diversity and
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multiplicity of the fields of vprofessional activity of its students
created certain difficulties. For example, in the handicraft trades
alone there were 145 different apprenticeship schemes and 24 training
schemes, In industry the figures were 324 and 214 resnectively.

This totalled 707 educational possibilities,q) each of vhich could

be a starting point from which the Zweiter Bildungsweg develoned.

With this high number of courses, a central unifying link had to be
found so that the proposed tuition could come under the concept of

a Zweiter Bildungsweg. This problem was resolved by the extension

of courses leading to the examination of Fachschulreife. In 1940

the Ministry of Education of North-Rhine Yestphalia had issued the

first decree on Fachschulreife in which the future alternative route

was described. "The vocational education system is a2 closed educational
path leading to Hochschulreife with ever~increasing selection, via

a series of stages, each with its own professional final qualification.”z)
The decree also stated the conditions of acceptance totheexamination.
The student must have completed his apprenticeship and be able to
point to a specialist »practical education which was intended to

complement his apprenticeship., He must also have received a general

education, The tuition leading to this qualification was to be

1) Schwarzlose: Berufserziehung: in WUorterbuch der Soziologie:

Stuttgart 1958: p. 51: quoted in Arlt: op. cit. p. 3%.

2) Conradsen: Der Zweite Bildungsweg: in Begabtenforderung im

Bereich von Virtschaft und Betrieb: Ko6ln 1959: p. 75,
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given in the Berufsaufbauschule which would form part of the Berufs-
schule. Here, then, was the examination which would act as a model
for the rest of West Germany. It would provide the vast expanse

of professional education with a solid base from which more advanced
study could begin. And the general subjects which the student took,
regardless of his profession, would act as a further unifying
influence. It would be a qualification equal to Mittlere Reife

and would be a prerequisite for entry to such institﬁtions as

Ingenieurschulen, Hohere Fachschulen and Kollegs.

The Kolleg was to be the main institution for the second and
most attractive stage of the Zweiter Bildungsweg. In the
Berufsaufbauschule the student would have come into contact with the
practical and the theoretical. The question was now whether the
theoretical and academic knowledge required for allgemeine Iochschul-
reife in the Kolleg could be built up on a knowledge of technical
and practical processes and experiences. The choice of subject matter,
therefore, became of vital importance. Farlier theories which had
hinted at a completely different subject matter were soon discarded.
A new aim in the form of a new examination was not considered
necessary, for it was thought that if the student had the ability,
Abitur would be a suitable goal. Nevertheless, . the Kolleg's courses
should not be replicas of those at the Gymnasium or Abendgymnasium.
Discussion on the overall standards required in the various subjects

revolved to a great extent around the maturity of the candidates. It
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was considered that experience gained in industry and commerce, and
the fact that these young people were eager to learn, made up for

any gaps in their factual knowledge. This thinking was not
antithetical to the aims of the German Abiturial system, for the
latter had always stressed the importance of the student's maturity
and had attempted to examine his ability for clear, logical thought,
rather than for rote learning. Since all parties were agreed that
the student's general education should not be neglected, the subjects
to be studied were basically the same as those taken by the Gymnasium
sixth former, though the student's maturity was also taken into acoount
by the inclusion of the Social Sciences into the curriculum. The
latter would include German, History, Social Studies, Latin, llodern
Languages, Mathematics, Physics, Chemistry, Music, Art, Religious
Education and Physical Education, but not all of them would be taken
throughout the entire course. In most cases the Abitur would be
closer to that taken at the mathematisch-naturwissenschaftliches
Gymnasium than to that of the neusprachliches or altsprachliches
Gymnasium. Again, however, the guestion of languages proved a
thorny problem. They were held to be an intggral part of any scheme
of general education and opinion was that at least one would have to
be taught throughout the full course. Some of the students, houvever,
would have attended a Volksschule where no language had been taught.
Their first contact had been occasioned by the requirements of

Fachschulreife, and it was generally accepted that this field of
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knowledge proved to be the student's weakest. To waive the
requirements entirely, however, would be unacceptable, especially

to the universities, and would have immediately caused the Hochschul-
reife of the Zweiter Bildungsweg to be regarded as inferior to that

awarded by the Gymnasium°

The long-term solution was to begin the teaching of a foreign
language in the Hauptschule, and to this end the Revised Lander
Agreement on the Uniformity of the School System R (Diisseldorf
Agreement) said of the newly forﬁed Hauptschule: "A modern language,
ﬁormally English, is included in the curriculum, commencing in the

2)

fifth class.™ This was not to say that languages had not previously
been taught in the Volksschule, for in many of the larger towns and
cities they had become a well-established feature of the upnper forms
during the fifties. Rather was it an attempt to avply the sane
criteria to all the states, ensuring that every pupil received a

2
basic knowledge of one foreign language. 2)

Once the curricula of the Berufsaufbauschule and the Kolleg

1) Neufassung des Abkommens zwischen den Ldndern zur Vereinheitlichung

auf dem Gebiet des Schulvesens: 28. 10, 1964,
2) Education in Germany: DNo. 3 1966: p. 2k.

3) The progress made in the development of the teaching of English
can be seen from the fact that in 1961 only 13°1% of »pupils in
the upper forms of the Volksschule were learning English. This
figure had risen to 16+2% by 1963.and in 1966 was 36.2%, In

addition, 1.2% were learning French.



- 74 -

had been agreed upon, an answer had to be found to the question of
selection. It cannot be overstressed that at no time was the
Zweiter Bildungsweg regarded as a route which everyone would use.
Heinrich Abel has described its aims thus: ''The Zweiter Bildungswveg
makes it possible for talented and industrious young people to make
their way from the Volksschule via a practical apprenticeship and
the vocational school system to Hochschulreife." 1), The impnortant
words in this context are 'talented' and 'industrious.' In the
lower stage the opportunity would be there for everyone to enter a
Berufsaufbauschule, for all working youth, whether in skilled or
unskilled jobs, has to attend the Berufsschule. It was agreed,
however, that pupils would not be accepted into Berufsaufbauklassen
unless they showed special merit and an aptitude for their studies
in the first year at the Berufsschule. At Kolleg level, it was
felt that students whose ultimate goal was Hochschulreife would have
to undergo strict selection procedures, yet the problem was vhich
selection method to use. YJas there, for instance to be a searching
entrance examination which would select the best candidates at the
beginning, or would yearly or half-yearly assessments prove fairer
and more reliable ? The debate was finally decided by the nature
of the Kollegs themselves. As they vere going to be developed along

boarding school lines, places would obviously be limited. They could

1) Quoted by Georg GeiBler: Der Zweite Bildungsweg als didaktisches
Problem: in Rohrs: op. cit. p. H47.
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not, therefore, afford to risk the possibility of a high drop-out
rate once the course had begun. The best solution was thought to
be an entrance examination, but an assessment from the ¢andidate's
teachers and a revort from his employers on his ability to cooperate
with his fellow-workers and his sense of responsibility in the firm

as a whole were also taken into account.

At both levels self-selection was seen as an important factor.
As soon as the pupil embarked upon the first stage, he would be faced
with a series of decisions vhich required high standards of judgement
and self-observation. » Part-time study would cut his free tinme
down to a m;’.nimum° As attendance at the Berufsaufbauschule did not
exempt him from his Berufsschule course, it was clear that he would
be subjected to considerable mental and physical strain. The extent
of the pupil's commitments can be seen from the following timetable

2)
of a student from the Rhineland-Palatinate who is in his second year.

Monday Tuesday Yednesday Thursday Friday Saturday
800_17oo§ 800_17oo§ 800_ 1890 g8oo_ 17oo§ 800_17005 800-1230
Practical Practical Berufsschule Practical Practical Berufsaufbauschule
training training (obligatory) training training Geogravhy
at work at work at work at work liathenctics
Thysics
Technical Drawing
- - Chemistry
1900_2030 1900_2090 1900_20)0
BAS BAS BAS
German English German
Maths. Technical Drawing Maths.

§ = including one hour's lunch break: BAS = Berufsaufbauschule

1) Arlt: op. cit. p. 43.

2) Education in Germany: HMNo. 6 1965: p. 20.
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Obviously singlemindedness, concentration, dédication and perseverance
would be required if the pupil was to complete the course. Although
the student in the second stage of the Zweiter Bildungsweg would not
experience the same pressure of overwork, the fact that he would have
to give up his job to study full-time, with the resulting loss of
earnings and lower standard of living, would mean that he would have
to consider very carefully his motives for undertaking the course of
study. However, any young person who was able to overcome the distr-
actions which hé would undoubtedly meet, and who was furthermore
willing to'accept the privations and material sacrifices he must
inevitably make, must show the maturity and strength of character

looked for in the Zweiter Bildungswveg,

Two further points which the candidate would have to corsider,
particularly in the upper stage, were his attitude to the subjects
he would have to study and his motives for wanting to study. He
might well exhibit a talent for learning technical subjects, but
have no interest in learning History or a foreign language. If
this were so, he would have to re-evaluate his motives for undergoing
a course of more advanced study, and if he still found the thought
of taking certain subjects wearisome, he should not pursue the aim
any further. In examining his grounds for studying, he should ask

himself if he was using the Zweiter Bildungsweg as a means of

escaping from his job, whether his desire for a change stenmed from
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general listlessness and dissatisfaction or whether it formed part
of a wider desire for social and professional advancement and a

love of learning. He should also try toc ascertain wvhether he would
be happy once the door to this new world of learning was opened to

him or whether he might feel unsure and disorientated.

The question of teaching staff and teaching methods were
further points which had to be considered. It was realised that
most candidates who embarked upon the final stage of the Zweiter
Bildungsweg would come from industry, and would be conversant with
scientific forms of thought which might not be suitable for the spheres
of culture which they would be entering, The result might be a robot
type of thinking which would be too inflexible. » To counterbalance
this, the teacher should have a positive approach, understand the
student's problems and be sympathetic to the aims of the Zueiter

2)

Bildungsweg., He must be able to arouse and keep alive the interest
of the student and also stimulate his desire for education. 3) is
he would be used to working by himself, school methods of instruction
would not be adequate. Flexibility of approach was necessary and

it was thought that this could perhaps best be attained by talks and

discussions, A mutual respect should prevail between staff and

1) Johannes Riedel: Bildungsprobleme beim Zweiten Bildungswveg: in

Dahrendorf: op. cit. p. 128,
2) Dorothee ¥Wilms: Der Zweite Bildungsweg: Koln 1962: p. 14,

3) Dorothee Yilms sees this as the most important task of the educator,
for he is not only fulfilling his task in the educational sense, but
but also in a political one, in that he is helping to mould
'wahrhaft gebildete Menschen. Such people are required to assume
leading positions in a democracy and to act as bulwarks against

Vo [P V.
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students and both should work in the closest cooperation and harmony.
An attempt to realise these aims was made in the Kollegs, vhere,
taking into consideration the maturity of the students, emphasis is

put on free group discussion.

It was also felt that the introduction of a Zweiter Bildungsuveg
would have a beneficial effect on the Erster Bildungsweg by relieving
the pressure on the Gymnasium. Demand for places at the hohere
Schule was growing as parents became more conscious of the inportance
of education. One result was that many pupils were sent there by
middle~class parents wﬁo saw a certain social prestige in a Gymnasium
education. This often led to an overestimation of their children's
capabilities and a subsequent high failure rateoa) The existence of
a Zweiter Bildungsweg, however, meant that children who did not attend
the Gymnasium could still go to a university. This was also important
in sociological terms, for parents' fears would be allayed now that

other opportunities were oven to their children,

The pupils who left the Gymnasium after six years' study with
Obersekundareife aroused special interest since they were all
potential Abiturienten. It was confidently expected that rmany of
these would want to return to a course of study at a later date.

Whereas before, the way had been barred to them, they would now be

1) See AppendixV : Die besondere Arbeitsweise der Xollegs: section 3 3,

2) Vilms states that only about one fifth of those entering the

Gymnasium take the Abitur examination: op. cit. p. 54,
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able to fulfil their amibition via the Zweiter Bildungsveg.

Up to this point we have been studying allgemeine Hochschulreife
which allows a student to study any subject at university. Some
have considered that this qualification, which is awarded by the
Kolleg and Abendgymnasium, should be the only certificate in the
upper stage of the Zweiter Bildungsweg, but general opinion has
weighed against this. hilst it is regarded as the most desirable
final certificate, other institutions have been able to grant a
limited form of Hochschulreife called fachgebundene Hochschulreife
or Fakultédtsreife. This qualification, as the latter term suggests,
limits the student to certain faculties and has become the centre

of the most heated arguments.

The universities claimed that Fakultétsréife created two types
of student, that this was contrary to all rights of equality which
they stood for. 1) They viewed the specialisation of the course
with far greater concern, however, believing that the student's general
education would inevitably be neglected. They considered that his
path to university had been too narrow 2) and that the teachers in
the various institution granting Fakultédtsreife were restricted by

this specialisation and would teach only what was to be examined.

1) See Arlt: op. cit. ©p. 22ff,

2) The term most often used to describe the course in this sense

is 'Schmalspurweg' - literally a narrow-gauge path.
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As the student would have to specialise at university, this made

it essential that he should receive a broad general education before

he arrived. A narrow course could lead to the Sackgassen1&hich the
Zweiter Bildungsweg was trying to avoid. Once the student had committed
himself to a course of study, there was no possibility of his changing,
for his qualification admitted him to certain faculties only. tle

have previously noted that examinations such as the Begabtenpriifung

and Sonderreifepriifung had not been popular with the universities.

It is therefore understandable that an extension of this principnle

via Fakultédtsreife would only add to their mistrust,

Although not opposing Fakultatsreife, German enployers and
their associations have added weight to the universties' argument
and have repeatedly stated that they want graduates with a good
general background knowledge. They contend that such people are
more easily fitted into their scheme of working than the narrow

2)

specialist.

Arguments in favour of a limited form of Hochschulreife pointed
out that really talented students would not wish to change faculties
and that they would be able to make up their lack of general education

whilst at university, If a Zweiter Bildungsweg student had

1) Blind alleys.

2) In a discussion between Prof. Hahn, the Minister of Zducation for
Baden-Wiirttemberg, and leading representatives from industry, the
latter are quoted as saying that the Gymnasien and institutes of
higher learning should concentrate on providing a sound basic
education: they would train the specialists: Education in Germany:

No. 8 1965: p. 12,
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vrogressed this far, he was surely mature enough to realise that his
general education must not be neglected. At all events, his standard
could not be as low as many made it out to be, for he had a level of
general education equal to at least Fachschulreife, MNittlere Reife

or Obersekundareife. Countering this argument the universities
asserted that the students would be fully occupied in their specialist
studies and that there would be insufficient time for them to
supplement their general education by private study. In any case,
some direction needed to be given, otherwise the student would be
wastihg his time. R There was the added danger that the universities
and Technische Hochschulen would become overcrowded with inferior
students if the standards of entry were relaxed. The fact that the
student had to have a grade of at least '"Good" in his final examination
was not enough to convince the Hochschulen of the candidate's
suitability. They saw this as an indication that he would be good

in his specialised field at that level in industry, not as a

2)

qualification for advanced academic study.

The real solution to the problem lay in practice, not in taeory.
Experience had shown that students who entered institutes of higher

learning with Fakultédtsreife had an academic record in no way inferior

1) Arlt: op. cit. p. 2k.

2) Conradsen: op. cit. D. 79,



to those with full Hochschulreife., Conradsen pointed out that
Zweiter Bildungsweg students, who comprised ten per cent of the
student population at the Technische Hochschule in fachen, had proved
themselves to be very gifted and extremely successful in their
studiesoq) Furthermore, industry and commerce had in their ranks
many successful and influential men who had gone to the university
via the TNegabtenpriifung., Comparison with other countries, in
particular with England and France, contributed appreciably to
ensuring that the Fakultdtsreife qualification was not abolished.
Entrance to an English university is based upon the Fakultéitsreife
principle and the French baccalauréat'technique is a similar
departﬁre from the unlimited entry concept. Moreover, the demand
for highly qualified technical personnel has helped overcome what
is regarded by many as outmoded conservatism on the part of the

German university.

The raising of the former low prestige of the world of work
and the overcoming of class consciousness and in-born prejudices
are all important features of the Zweiter Bildungsweg, yet it nes

been argued that the opposite effect might bec achieved. Eecn stage

1) B. Conradsen: Der Zweite Bildungsweg: manuscrint in the German
Industrial Institute, Cologne: quoted in Arlt: op. cit. po 18.
Herr A. Herkenrath lecturer at the Pddagogische Hochschule in
Aachen, also confirmed the ability of such studeants in a

discussion with the writer in April 1968.
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is marked by the granting of a certificate, a Berechtigung, and it
is this acquiring of Berechtigungen which, it was feared, might lead
to the establishment of a meritocracy. If the Zveiter Bildungsweg
was to be regarded as a means of attaining social prestige and its
educational significance allowed to slip into the background, that
is, if it became an Aufstiegsweg rather than a Bildungsweg, then
society might well come to accept only those who had developed their
talents to the full. R Inroads had been made into the educational

monopoly of the Gymnasium, but some considered that this monopoly

wvas now being replaced by one of paper qualifications.

hatever truth there was in such arguments, most German
educationalists and supporters of a second avenue to the university
remained firmly convinced that such a system of certificates was
. necessary, at least until a better method of measuring a person's
attainment could be found. The solution put forward by Schelsky
would appear to be the most reasonable. "It is not the abolition
of certificates, but rather the opening up of access to them, which
to me seems to be the only promising way of relieving the social
2)

disadvantages and injustices of the certificate system." This

is exactly what the Zweiter Bildungsweg was seeking to accomplish,

Opposition to the idea of a Zweiter Bildungsveg was also

— —

1) Dahrendorf: op. cit. Pp. XXV.
2) Schelsky: Schule und Erziehung in der industriellen Gesellschaft:

in Belser: op. cit. p. 29.



encountered from those who saw complete restructuring as the only
means of reforming the Vest German education system. The need for
reform was unquestioned, they argued, for the monopoly of the
Gymnasium was an anachronism in modern society. Rather than break
this monopoly entirely, however, and reorganise on new comprehensive
lines, they felt that the architects of the Zweiter Bildungsveg

had yielded to the ultra-conservatism of the o0ld order, that the
result would be a huge jigsaw, in which none of the nieces would
ever fit neatly together. Equality of opportunity and social

justice would never be achieved in such an incongruous system.

Other opponents, not quite as vehement in their assertions,
regarded the Zweiter Bildungsweg as a temporary solution, hastily
conceived as a protest against the traditional systen. To their
way of thinking, it would be better to modify and improve the
selection procedures of the Erster Bildungsweg, and, in so doing,
make the besf of all available talent at an age when the pupils
were more receptive to learning and not influenced by the financial,
physical and psychological strains present in the Zweiter Bildungsuveg.
This argument, however logical it might appear, seemed to misunderstand
the fundamental princivle of the Zweiter Bjildungsweg. It was
intended primarily for those vho became mentally avare when they
entered the world of work. Sven the best selection procedures

could never take this fact into consideration.
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The name Zweiter Bildungsweg itself gave rise to certain
arguments, Hans Scheuerl 2 has suggested that 'Zweites Bildungs-
system' would be more accurate, Others were disturbed that the
word 'second' gave a wrong impression and led people to think of it
as second~class, and therefore as inferior to the Erster Bildungsweg.
Belser wondered if the terms 'der gymnasiale or allgemeine Bildungsveg'

2) The

and 'der berufsbezogene Bildungsweg' were not more suitable.
arguments were academic, however, for the term 'der Zweite Bildungsweg'

has now come to be accepted throughout West Germany.

Karl Bungardt has called the Zweiter Bildungsweg "the first
creative achievement since Humboldt's reforms a hundred and fifty
years ago.'" 5) If by this the reconciliation of Bildung andé Beruf
is meant, then the statement is certainly valid. Long-standing
prejudices regarding manual work had at last been overcome, The
advantages were many. The much-vaunted assets of higher social and
professional prestige presupvosed greater financial benefitso
Moreover, as the Zweiter Bildungsweg established itself, it became
clear that what for many had begun as an iufstiegsweg, finished as

a Bildungsweg. It had the support of the most influential sectors of

1) Scheuerl: Bildungsinstitute mit Vollunterricht: in Dehrendorf:
Oop. cit. po 23.
2) Belser: op. cit. p. 116.

2) Karl Bungardt: Der Zweite Bildungsweg - Schlagwort oder Programm ?

Bad Heilbrunn 1957: p. 34,
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society = the Church, all political parties and industry. It would
be able to achieve what the traditional system had failed to achieve.
It would promote all types of talent and make the young person aware

of himself, 1

Talent; however, would not reveal itself in every case. First
it would have to be recognised, acknowledged, then assisted to come
to full fruition. As all students taking this alternative route
were at work, industry had to bear most of the responsibility for

uncovering and developing their gifts.

1) Conradsen: op. cit. p. 84,
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B. The role of industry

"Der Zweite Bildungsweg ist nur mit, nicht ohne, die Yirtschaft zu

entwickeln," )

Both sides of German industry, the employer and the trade union,
had always shown interest in promoting talent. It had long been the
tradition in German firms to organise their own schemes for
apprentices run in conjunction with state vocational schools. Decause
of this it was felt that the firms were in an excellent wvosition to
promote talent via the Zweiter Bildungsweg. The existence of an
alternative route, however, did not mean that the most suitable
candidates would use it, 2) and it was here that industry could helDn
first to recognise then to select suitable candidates. Dy ascertaining
the motives of those who wished to embark on a course of study and
makiﬁg a selection based upon this knowledge, industry coﬁld do nuch
to allay the fears of the universities on the questions of ofercrowding
“and iowering of standards. Those best qualified to carry out this
task were the foremen, master craftsmen, specialist engineers and
social workers, Some of the larger firms employed a n»syciaclogist
3)

and his advice would be invaluable here. In the factory the young

apprentice could be observed naturally as he went about his work

1) The Zweiter Bildungsweg can only be developed with the help of

industry, not without it. Arlt: op. cit. p. 93.

2) Heinz Kippers: Stellungnahme und Leistungen der Gewerkschaften

zum Zweiten Bildungsweg: in Dahrendorf: op. cit. ©p. 29h,

3) Arlt: op. cit. p. 77.



and his abilities assessed. This should be done in as objective

a manner as possible and Arlt warns that the observer nust continually
ask himself if there is anything »nrejudicing his judgement. R The
cualities to be looked for in the candidate were relisbility,
conscientiousness and self-discipline. He must also be able to
express himself and above 2ll, he must show himself to be of nore

2)

than average ability.

It was also considered that firms could ensure that young
workers were conversant with the possibilities for selif-advarcement
in the Zweiter Bildungsweg by bringing them to their enployees!
attention. One way of doing this would be to keep aprropriate

3)

information and literature in their libraries. They should also
makes their cmployees aware of suitable courses at Abendrealschulen
and Volkshochschulen, %) These courses should prove especially
useful to those who had comnpleted their apnrenticeship training
but who did not attend Berufsaufbauklassen. Firms could help

pay the cost of such courses and they should also be willing to
grant their employees extra time off over and above that necessary
for the Berufsschule, for the demands made upon the young person

5)

at this stage would be very heavy indeed.

1) Arlt: op. cit. 7p. 80.

2) ibid. p. 80

3)  ibid. p. 90

L) Institutes of adult education.

5) Conradsen: op. cite. p. 124
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In 1956 the National Federation of German Employers'
Associations published a recommendation which incorporated nost
of the suggestions. 2 It stated that employees of zood character,
who showed themselves to be giffed, should be given more
responsibility. Larger‘firms should be prepared to transfer an
employee to another factory in the group if the facilities for

2) A knowledge

further education were more favourable in that area.
of other branches would be advantageous, for as well ac increasing
-the worker's specialist and techfnical knowledge, it would also

" contribute to his general education in that it would broaden his
circle of contacts and add to his personal experience. Travel
abroad would also help to sharven his judgement and broaden his
outlook. 3) One important feature of this recommendation was its
insistence that no conditions should be attached to any assistance,
financial or otherwise, which the employee might receive. It
pledged itself to the promotion not only of scientific and technical

talent, but of any talent which might manifest itself. Mo cdirection

was to be forced upon the employee, for if this were done, industrial

1) Empfehlung des AusschufBles fiir Nachwuchs und sozialpolitische

Jugendarbeit der Bundesvereinigung der Deutschen Arbeitgeberverbénde:

in Conradsen: op. cit. p. 91,

2) ibid. p. 95.

2) Empfehlung: op. cit. p. 95: see also Arlt: Stelluasnahme und
Leistungen der Untefhéher und ihrer Crganisationen zum Zweiten

Bildungsweg: in Dahrendorf: op. cit. ©p. 2%5.
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progress could lead to cultural depreciation. R In all stages
general education and the full development of personality were of

2)

vital importance.

It is in the first stage of the Zweiter Bildungsweg that
ind%try can render most assistance, because here all young neodple
are working and following an apprenticeship. Advice should always
be available to the employee and in large firms there should be

sﬁmeone responsible for the selection of talented young people.B)

The German trade unions have always shown themselves willing
to help gifted people improve their professional and social standing.
WWe have seen earlier that they supported Kerschensteiner's pioneering
efforts to provide a meaningful vocational education, In the past
their aims had been of a political nature, directed at securing
social justice and attaining the principle of equality for their
menmbers. In recent years, hovever, they have attempted to realise
these ideas by emphasising the value of education,4) To concentrate
their efforts, the German Trade Union Federation was founded in
1949, Courses and seminars are organised ak residential centres
for members throughout the Federal Republic. In 1965 1C,265
educational meetings were organised in the 285 Union Federation

5)

districts, the total attendance being over 300,000, There are

1) Empfehlung: op. c¢it. p. 91.

2) ibid. p. 91.

%) ibid. ©p. 94,

4) Kippers: op. cit. ©p. 27,

5) Tducation in Germany: No. 1 1967: p. 12.
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tventy-one residential centres where courses of up to six weeks
dre held] the main emvhasis being on economic and social theory,
industrial science and trade union affairs, and labour ané social

. . 1) \ , .
legislation. Though these courses may anpear to have a nolitical
or social bias, they do, however, contribute to the Zweiter
Bildungsweg in that specially gifted members are able to enter one
of the three social academies at Frankfurt am Hain, Dortmund or

)

2 . . . .
Hamburg to study Economics and the social sciences. High marks
in the final examination ensure that the candidate is granted

Fakultdtsreife and enable him to study at a university.

The Trade Union Federation also runs two correspondence schools,
The first, the Briefschule in Frankfurt ar Main, was founded in 1949.
It originally provided courses on the work of the trade unions, but
over the years extended its sphere of influcnce into the voca%ional
sector, Demand was so heavy that the vocational courses were taken
over by the Ferniehrinstitut des DGB Berufsbildungswerkes I'rankfurt
in 1961, 3) The Union Federation's Stiftung lMitbestimnung, founded
in 1954, had by 1965 avarded 7,520,000 DM in scholarships. Again,
no subject limitation was imposed upon the recipient, the main aim
being to "provide funds for training and further education, if not
available from other sources, for workers and workers' children

L)

possessing ability."

1) Education in Germany: No. 1 1967: p. 13,
2) See also Ortlieb: op. cit. p. 20.
3) Anne Beelitz: Fernunterricht in der betrieblichen Bildungsarbeit:

Koln 1967: vp. 107.
L) Education in Germany: No 71 1967: p. 15.

/



- 92 -

The German Salaried IZmployees' Union also provides opportunities
for its members' further educatiocn. In 1959 the German Salaried
Employees!' Academy ) was founded in Hamburg in close cooperation
with the Employees' Union. Its aim was to provide opportunities for
advancement for its employees within the framework of the Zweiter
Bildungswegoz) The Union also runs a correspondence school in Essen
and in conjunction with its Abegndrealschule in Diisseldorf, offers a

3)

course leading to Mittlere Reife.

1) Deutsche Angestellten-Akadenie.
2) Beelitz: op. cit. p. 109: also confirmed in a letter of

12,1.68 to the writer from the German Salaried Employees' Union,

Hamburg,

3) ibid: p. 108.
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PART FIVE

THE INSTITUTIONS

AND

SPECIAL EXAMINATIONS

TCDATY



The Berufsaufbauschule

As we have noted earlier, the Berufsaufbauschulen were given
full recognition by the Standing Conference of HNinisters of Education
in September 1959, when te subjects taught, their organisation,
conditions of entry and final examination were formulated an¢ made
uniform throughout the Lznder by decree. The revised Lé&nder
agreement of February 1965 acknowledged five branches of the
Berufsaufbauschule -~ allgemein-gewerblich, gewerblich-technisch,
kaufmédnnisch, hauswirtschaftlich-pflegerisch und sozial-pddagogisch
and landwirtschaftlich. ) The timetable was to include threc main
subject groups: 1) culturally enriching subjects,- German, a foreign
language, History with Social Studies, Geography with Tconomic
Geography: 2) mathematical and natural science subjects - Mathenatics,
Physics and Chemistry: 3) specialist and vocational subjects,
depending upon the course followed and including Political Science,
Business Studies, Specialist Drawing, Technical Drawing with
Descriptive Geometry, Commercial Arithmetic, Biology and Hyg%ne.
Additional lessons could be given in Physical Dducation, Ilusic,
"Handicraft or Religious Education, and in this case the Lénder could
decide which of these subjects were to be included in their

regulations. Because of the breadth of the curriculum, not all

subjects were compulsory throughout the whole course.

1) General trades, industrial, commercial, domestic science and

social welfare, and agricultural.
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The schools could be full-time, part-time or a combination
of both. Full-time courses were to last up to one-and-a-half years,
part-time courses three to three-and- a-half years. The lergth of
the course which began as part-time and finished as full-time was
to be determined by the total number of hours. This had to be a

minimum of 1500 for a pupil who had attended an eight-~year Volksscaule,

ihen viewed in broad canvas the Berufsaufbauschulen of the
various Ldnder look very similar, but a closer examination reveals
a diversity vwhich is at times startling. ‘Though all TZnder neet
the minimum number of hours laid down by the Standing Confere:ce,
these figure vary greatly from land to Land. The gquestion may
legitimately be asked why Berlin should consider 1120 hours tuition
sufficient, why Hamburg should need 1320, Lower Saxony 1420,
North Rhine-Yestphalia 1680 (2,000 in full-time schools) and Bzvaria
1920 to 1960, even allowing for the fact that the latter has only

an eight-year Volksschule,

The length of the courses varies too. Host L&nder run a
three-year part-time and a one-year full-time course. In Hesse,
North Rhine-iWestphalia and Schleswig-Holstein, however, the pupil
must attend for three-and- a-half years part-time and in Forth Rhine-
Yestphalia for one-and-a-half years full-time. Baden="irttenmberg
and Bavaria again diverge from the above pattern. Bavaria has a

. . . ) . ~
combined course comprising two years part-time and one year's full-

e

time study. Although this form cannot be criticised as such, and



is completely commatible with the regulations, the Land does, hovever,
fail to vrovide elternative facilities for those wvno wish to »ursue
either an entirely nart-time or full-time course of study. orth
Rhine-"estnhalia also offers a combined course lasting three years,
though, unlike Bavaria, it is broken down into two-and-a-half years
part-time and six months full-time. In Hamburg the student can transfer
to the full-time course aftcr successfully comrleting the first three

Semester vhich are known as the Unterstufe.

Baden-"iirttemberg has not followed any of these natterns ard
has established a system whose broad outlines are the sawe, but whc-e
organisational form is very different.  Since 1964 all instituticns
which build on to the Berufsschule are called Berufsoherschulen.
There are three stages, Aufhaulekhrgénge, lHittelstufe and Chersztufe.
In other Linder pupils are accepted directly into the Fachschulreifle
course after attending & Berufsschule for six morths or one year,
entry sometimes being dependent upon the passing of an examination.
In Baden-Yiirttemberg, promising »upils nust sit an examination at ine
end of their first Semecster in the Berufsschule and, if successful,

of
may enter the first/tuo stages which lead to Fachschulrcife, These

-~

courses, (Aufhaulehrginze), last for two-and-a-half years and tuition

. . . . 2) . .
is given for five to six hours on a Saturday morning. g vith

1) Txtension courses, middle stage and upner stage.

2) Ausbildungsmoglichkeiten im Rahmen des Zweiten Bilcdungsweges:

pamphlet issued by the Xultusministerium Baden-'iirttemberg:

Cctober 1967: p. 1.
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all part-time schools of the Berufsaufbauschule type, the lessons

are in addition to the normal compulsory Berufsschule attendance.

If the final examination is passed, the vpupil is awarded a certificate
which enableshim to enrol for the second stage of the course, the
lMittelstufe der Berufsoberschule. These classes are called
Vollklassen (V-Klassen). They are full-time, last one-and-a-half

years and offer 1800 hours' tuition. » Below is a timetable of the

Vollklassen.

Vollklassen(3 Semester)
Subjects Lessons per Semester Total

1 2 3

German 5 b4 5 2%¢C
English 2 b L 200
History with Social Studies2 2 2 120
Tconomic Geography 2 2 - 8¢
Trade Arithmetic
and Algebra 5 5 6 320
Geometry 3 3 3 180
Physics 3 4 b4 220
Chemistry - 3 3 120
Technical Drawing and
Descriptive Geometry 1 2 3 120
Religious Education,
Physical Education and
Group worko. 3 3 2 160
Total 26 32 32 18¢0 2y

1) Tor Gewerbeschiiler and pupils who have completed six years at a
Gymnasium or Realschule, there are also Halbjahresklassen (I-"lassen),

lasting six months with 700 hours' tuition.

2) Giinther Schnuer/Heinz Forster: Der Zuweite Bildungsweg in den

T a A mmdecrennihlik Deutschland: Rerlin 1956: v, 23,



- 98 -

If these 180C hours are added to the Autbaulehrginge total of 600,

ve have a course leading to Fachschulreife of 2400 hours. This
exceeds the North Rhine-'estphalia total by 300 hours, and is more
than twice the number required by Berlin. %ven allowing for the fact
that Berlin has a ten-year Volksschule,q) the discrepancy is still
great. Fachschulreife in Baden-liirttemberg can only be nassed at

a minimum study period of four years, part-time and full-time, 2)

wnereas the maximum study period in other Lénder is three, sonetines

three-~and-a-half years.

The time allocated to individual subjects shows interesting
variations° Bremen, for instance, allows 240 hours for a forsign
language (English) in the part-time course, and Bavaria anéd Bacden-
Virttemberg 280, On the other hand, Lower Saxony and the Saar 3)
consider that 120 hours is sufficient to reach what is, in theory at
least, the same standard. Similarly Technical Drawing and Descriztive
Geometry, subjects closely allied to the students' jobs, vary from
80 in Bavaria to 160 in North Rhine-Yestphalia. In full-tine courses
the teaching of physics is granted anywhere between 120 hours in the
Rhineland-Palatinate to 220 in Baden Yiirttemberg. As far as the
peripheral subjects are concerned, Physical Education is taught only

in Bremen and Daden-~Viirttemberg, and Religious Fducation in Baden-

WﬁrttemberngBavaria, North Rhine-Yestphalia and the Rhineland-Falztinate.

1) Known as the Oberschule Praktischen Zweiges.
2) TFor a former Volksschule pupil.

3) The foreign language taught in the Saar is usually French because
of the Cultural Agreement with France.

L) Tt is combined with Religious Education.



A closer examination of the number of Berufsaufbauschule courses
brings to light further regional differences. Baden-"irttemberg,
with a vovulation of eight-and-a-half millions, was able to offer

1)

only eighty-two courses attended by 2121 pupils, whilst Bavaria,

whose population is only one-and-a-half millions more, ran 302 courses
for 8206 »upils. 2) Admittedly, certain compensating factors must

be borne in mind: for examnle, the geography of the Lard which may
render attendance difficult, the demand for certain specialisations
which is nerhaps covered by the full-time Berufsfachschule, but even
allowing for this, it is hard to understand why the Rhineland-Paletinate,

whose population is three-and-a-half millions, can organise only 1CC

courses, whilst the Saar, with one million, can nrovide 106,

The most common and most developed school is the cewarblich-
technische Berufsaufbauschule. Tts bias is towards technical and
industrial subjects and although found in every Land, it is naturally
most widespread in highly industrialised states like HHorth Rhine-
tJfestphalia. A1l Linder except Berlin and Ilower Saxony organise
commercial Berufsaufbauschulen, though these are not as coimon &s
might be at first expected owing to the porularity of the longer-

established full-time two-year Handelsschule, Agricultural courses

1) Not including Aufbaulehrgznge.

2) Lehrerbestand und Lehrerbedarf. 1. Schulen, Klassen und ILehrer
1961-1970: lay 1967: pp. 76-79: the figures are for 1965 and

are the latest available.
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are to be found in Baden-'iirttemberg, Bavaoria, Hesse, Torer Sz:iony,

the Rhineland-Palatinate and Schleswig-Holstein, and whilst it is
understancdable that the city states have no necd of such sclools,
it is not unfair to presume that lNorth Rhine-'estvhalia and the fear
night profitavly organise similar courses, The women's nrofecsions,

domestic science and social welfare are covered by all ILinder excent

Berlin and the Rhinelaﬁd—Palatinate.

Berufsaufbauschulen must mecet minimur recuirements laid cdown
by the Standing Conference in its efforts to set a uniiorm standard
throughout the Federal Republic, but honesty demands that the cucstion
be asked whether the qualification of Fachschulreife is not easicr
to obtain in some Liénder than in others. Belser quotes failure »cies
ranging from fifteen to eighty per cent in different Linder cnd

1)

o

9

o

certainly the averare drop-out rate is rot less than filty ner cern

-

-

Obviously selection to the ccurses varies from Lend to Toné and is
the only logical reason vhy eipghty-five per cent should nass in one
Land and only twenty per cent in anotner. On the other hand, it is
perhaps more in keeping with the spirit of the Zweiter Bilcdungsweg
to accept the highest possible number of promising cancidotes in
order to give them the chance to prove themselves, In this case,

selection should not be too strict in the early part of the 3eruls-

aufbauschule because punils should be allowed to adjust theusclves

1) Belser: op. cit. p. 214: Dr. Brigitte liohr puts the course

failure rate at sixty per cent. Srecial Report: Inter llationes:

Bonn 1965: p. 5.



- 101 -

to the extra demands made upon them. If they are ejected from the
course at too early a stage, their interest will not have been given
sufficient time to develon and their increasing awareness and maturity

will not have been given full rein,

This leads us to the question of which tyne of Berufsaufbauschule
is the most suitable - part-time, full-time or a combination of toth.
The part-time Berufsaufbauschule course usually begins six months
after the beginning of the punil's apprenticeship. Fis normal
Berufsschule tuition leading to the journeyman's examination and the
completion of his apprenticeship runs parallel with the extra
Berufsaufbauschule work, which is often on a Saturday morning.
Although the pupil here does not lose financially by having to give
up his job, severe demands are made upon him physically anc nentally.
He works during the day and finds most of his spare tine given over
to attending Berufsaufbauklassen and tc homewcrk and revision.

Since these pupils are aged between sixteen and nineteen, the high
drop-out figure becomes immediately understandable. Lpert from tiae
mental pressure which can affect his health, there is also the
possibility that his standard of work in his full-time employment

will drop and this, of course, would not be welcomed by the employers.

The full-time Berufsaufbauschule can only be attended if the
pupil has completed his apprenticeship. The pitfalls of the part-time
Berufsaufbauschule are thus avoided since the pupil can now devote his

full attention to the Fachschulreife course. Fental and »hysical
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pressures are greatly reduced and there is no doubt that this tyne

is best suited to the needs of the pupils who have to travel a
considerable distance from their homes or places of work to the
nearest Berufsaufbauschule, for accommodation is usually found for
them in a students' hostel. There is, however, an attendant financial
burden since the puril is now dependent upon grants and perhaps unon
his parents for financial suvport. horeover, there is the acded
disadvantage that he will probably be at least twenty by the time

he passes the Fachschulreife examinafion° If we consider the possible
career of such a pupil, the difficulties become apvarent. Lfter
attending a Volksschule for nine years, he will be about fifteen-and-
a-half before he commences his three to threce-and-a-half year
apprenticeship. At nineteen he will study full-time for one yeer
for Fachschulreife, receiving the gualification at twenty. Ee now
faces the prrospect of military service, which, together with delays,
will account for a further two years. If he wishes to ctudy ot a
Kolleg for Abitur, he will be twenty-five or twenty-six before he can
consider applying to a university. A very conservative estimate for
the length of a normal course of study would be eight or nine
Semester, which would make him 2bout thirty-one before he could even
think of supporting a fanmily. Cf course, not all Berufsaufvauschule
pupils would wish to contiunue their studies at a Xolleg or similar
institution, and then go on to university, but it is not difficult

to see why many are discouraged at a much earlier stage.
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The part-time scction of the combined Berufsaufbauschule
usually begins later than the normal part-time Beruisaufbauscnule.
In Bavaria, for example, nupils must have attended the Berufsschule
for at least a year before they can be conéidered° Vith this type
of course the pupil is not overworked in the early stages of his
apprenticeship and the latter is completed before he begins his final
full-time year. Again, the pupil from outlying country districts
finds this final year to his advantage, though he is dependent udon

grants for financial sunport.

Since the first vocational extension courses opened in Bonn

in 1949, )

the number of Berufsaufbauschulen grewv rapidly in the
middle and late fifties. Between 1961 and 1965, however, the number
of pupils attending these schools did not increase to the extent which
might have been expected from institutions which are looked upnon as
the keystone of the Zweiter Bildungsweg. Much lip-service had been
paid to the Zweiter Bildungsweg and all the Lander agreed that its
development must be encouraged. Yet if a base of 10C is taken for

2) this

the number of pupils attending Berufsaufbauschulen in 1061,
had increased to only 119 by 1965, “Yhen this is comnared with figures

of 248 for Kollegs, 234 for Abendrealschulen and 182 for Hohere

Fachschulen, it is evident that this crucial stage of the Zweiter

1) Education in Germany: llo. 6 1965: p. 2.

2) Lehrerbestand No. 20: op. cit. p. 10
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Bildungsweg is not proving as attractive as was at first honed. It
is unlikely that the slight decrease in the numbers of pupils within
the relevant age range could account for this, nor could it be argued
that all available talent had been tapped. Rather is it much mnore

likely that the afore-mentioned criticisms lie at the root of the

problem.

As there is no apparent waning of interest in the Zweiter
Bildungsﬁeg on the part of the Liénder, this slowing down in the
development of the Berufsaufbauschulen must be counterbalanced in
another direction. Though it is somewhat difficult to analyse
future trends in this sphere, indications are that an increasingly
important part will be played by the present Berufsfachschulen,
institutions which only recently have heen accented 2s coning within
the framework of the Zweiter Bildungsweg. The imvlementation of
the ninth school year in all I&nder except Bavaria and the possibility
of a tenth in the foresceable future, has brought about renewecd interest
in the subject matter of the final Hauntschule year and its rolation
and significance to the pupil's future vccation, In 1S5k the
German Committee for Education published its recommendation both for
the Hauptschule and for the scector of vocational education, ) In
the latter it was suggested that the term Berufsfachschule should

2)

be dropped and the term Berufsvorschule introduced. Irgstead of

1) TImpfehlungen und Gutachten des deutschen Ausschufes fir das

Erziehungs- und Bildungswesen, Folge 7/8.

2) ibid. p. 13k,
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giving specialised tuition in the commercial and domestic sciecnce
fields, as do the Handelsschulen and Haushaltungsschulen, the
Berufsvorschulen were to impart a more general education to enable
the pupil to chose his career with more confidenceo These
recommendations have never been implemented, but in 1967 the
authorities in Hamburg and Kiel organised experimental Berufsgrunc-
klassen, held in both the Hauptschule and the Berufsschule, whose
aim it was to allow pupils to continue their general education ané
at the same time to give them an insight into -their future jobs in

1)

such sectors as building, woodwork, metalwork and textiles.

It seems very probable that in the future this Beruisgrundjahr
will represent the first year of an extended three-year Berufsfachschule
course. If Berufsfachschulen such as the Handelsschulen,
Haushaltungsschulen and Frauenfachschulen B, which organise courses
usually lasting two years, are all standardised and allowed to avard
the Fachschulreife qualification, not orly will this give the
vocational sector greater parity of esteenm with the Realschule and
Gymnasium, but it will also mean that a pupril will be able to enter
a Kolleg or other institution of equal rank ot about the cge of
eighteen, By twenty-cne he would have Abitur. At the sare tine
the pressure for Gymnasium places would be relieved when it was
realised that the same level of education could be reached via the
Hauptschule in the same length of time. It would, moreover, silence

the criticism that the Berufsaufbauschule is veing attenced by pupils

1) Tducation in Germany: Ho 10 1967: p. 21.
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for wvhom it was not originally intended, nramely former Dealschiiler

1)

and Gymnasiasten. Problems of overwork and excessive rental strain
would be avoided, yet the Berufsaufbauschule would still exist for

the late developer and for those who preferred this well-trodden ncth.

The Abendrealschule

Unlike the Berufsaufbauschule curriculum, that of the "“endércalschul
does not include subjects directly related to the stucent's job.

The curriculum is much closer to that of the full-time day Realschule,

The course usuvally lasts three years wita bnetween sixteen and eignteen
hours class contact a week. The subjects taught are RNeligious
Education, German (3-4 hours), Znglish (3-4 hours), iathemctics (4 hours),
History and Geography (2-3 hours), Physics, Chenmistry and Biology.
Candidates mﬁst as a rule have either cowmnleted their azonrenticeshin

or be able to show at least three years' vocational exrerience., The
minimum age for acceptance is seventeen, and although there is no
entrance examination, the first six months are regardec as a

probationary period. The cualification avarded is the same as that

of a day Realschule, namely Mittlere Reife, and will grant entry to

a Kolleg.

In 1958 there were only eight Abendrealschulen, but as interest

in the Zweiter Bildungsweg grew, new schools srrang up througnout the

™

1) In a survey published by the Max Planck Institute for Tducational
Research, Joachim "eiss showed that over 20% of the nuzils at
Berufsaufbvauschulen had previously attended either the Realschule

or Gymnasium: quoted in Zducation in Germany: Mo. 3 1966: »., 14,
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1)

Federal Republic. By 1964 the number had risen to thirty-two

2)

and in 1966 stood at fifty-three. In the eight vears the number

of pupils rose from 1909 to 5225, and in 1966 875 Hittlere Reife

certificates were awarded.

Though the growth rate is impressive, it is nevertheless evident
from the numbers of students that these schools are not stimulating
public interest to any great extent. Neither are they uniformly

distributed throughout Yest Germany. Tuenty-cight ol the fifty-

3)

three schools are to be found in North Rhine-‘'estphalia, whilst

Lower Saxony, the Rhineland-Palatinate and the Saar do not have any.

Bavaria has only four, yet the much smaller Land of Scaleswig-lolstein

1{.)

has three. Lander differences can agaln be seen in that Hanmburg

5)

run courses lasting two years, yet in Bavaric Ilhey -are

6)

and Bremen

a minimum of three and may be as much as four.

1) . Joachim Knoll: Aufbau und Struktur des deutschen 3ilduinrswucsens:

Inter Nationes 1967: . 65. _
2) Allgemeinbildende Schulen 1950-1964: Statistisches Interial:
Fortschreibung 1966 zu Dokumentation Ir. 17: XKultusminister Eonn n.0lt.
3) Below is a table showing the distribution of the schools. See

Appendixl for Linder abbreviations.

Year B-W  Ba  Be Br 1la He NS NRY RP Sa SH Total

1966 13 L 1 1 2 1 - 28 - - 3 53

L) Merkblatt iiber das Staatliche Abendgynnasium mit ‘bendrealschule:
Hamburg 1967.

5) Moglichkeiten des Zweiten Bildungsweges in Bremen: officizal
pamphlet, 1967,

6) lidglichkeiten zur Yeiterbildunz im Zweiten Bildungswveg: vpamphlet

by Dr. Haase: 1967: p. 3.

A LSS
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The future of the Abendrealschule is secure, but it is doubtiul
whether their past growth rate will continue. They will still have
an important role to »lay in providing an alternative course for
those who do not wish, or who are perhans too old to attend a
Berufsaufbauschule. According to their own nreliminery estimates,
the three Linder which do not run Abendrealschule courses ¢o not
intend to organise any by the yvear 197C. D In fact the o»ly Linder
which are allowing for a reasonable expansion are North Thine-"estprnalia
and Schleswig-Holstein. Bavaria sees its numbers of stulcits
reduced by a half, but this decrease can be directly attriduted to

2)

the Land's developing of the Telekolleg.

The Abendgynnasium

Tt hes often been argued that the Abendgymnasien are not part
of the Zweiter Bildungsveg. At their incention there was certairnly
no new and revolutionary concept of education or a neuv field of
thought. The important part played by one's vocation, tie late
developer, the person vhose desire for theoretical kiaowledge is onlyr
sparked off by his contact with and his mastery of the aractical -
none of these formed the theoretical basis of the Abendgymuasiunm.

It was tc help young people who had missed the first way to reach The

A

level of maturity required fer university entrance. Ls we have secn,

1) Lehrerbestand No. 20: op. cit. pp. 56-59.

2) See p.132 of this work.



the curriculum and timetable were simileor to thosc of the Cynnesiun

student and the basic question of maturity never arose.

If the Zweiter DBildungsweg is regorded in its strictest sense
as being a path broken down intc stages and very clcsely linked with
one's vocation, then the Abendgymnasium cannot be included.
Developments of recent years, however, have shown that the Zweiter
Bildungsweg has drawn an increasing number of instituticns into its
compass. Today the term Zweiter Bildungsweg covers virtuslly any
attempt to grant opportunities to those vho wish to progress to
university level whether this progress be in stages or not. In this
context the Abendgymnesium certainly gualifies for inclusion in the

Zweiter Bildungsweg.

In 1957 the Standing Conference formulated regulations in order
to standardise the Abendgymnesien throughout the Federzl DNezubhlic., Tis
curriculum varies little from Land to Land. This unifornity derives
from the fact that the subjects studied are those of the day CGymnecsium
presented in a more concenirated form. Classes are usually held
on four or five evenings a week and cover between sixteen and tventy
hours' work. Compulsory subjects are German, English, History with
Social Studies, Mathematics, Thysics and a second forecign lansusze.
The latter is usually latin, although i# some L&nder, for excnnle
the Rhineland-Palatinate and Hamburg, allow French. In Morth Rhine-
Yestphalia, at Diisseldorf and Dortmund, the student can drop a second

language and take up either Sociology, Political Science or Ihilosonhy.
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One advantage of the Abendgymnasium is that it does not demanc
the Mittlere Reife cqualification or a similar level of cttainment
as a condition of entry. There is usually no entrance exanination,
this being replaced by a nreliminary course of between six months
and one year, which the student must complete satisfactorily bvelore
he is allowed into the main course. Exceptions to this are to be
found in Berlin where there are about a thousand aonlications a year
and where obviously some sort of preliminary examination is necessary.
Lower Saxony also insists on a nreliminary test, and the Abendgymnasium
in Mainz not only has an entrance examination, but alsc insists on a
N

level of education equivalent to that of Mittlere DNleife, anc¢ in Latin

too! 2)

The distribution of the Abendgymnesien varies throughout ‘est
Germany, although obviously they can only exist profitably vhere
there are reasonably large centres of population, iltogether there

3)

are thirty-nine in the Federal Republic, ten of which are to bhe
found in North Rhine-"estphalia. Bavaria, with the second highest
population, supports only four, yet Bremen, with a population of
743,000 has two. Hesse, whose population is nearly two million

less than Lower Saxony's, is able to offer six, whilst the lotter has

only three, and the Rhineland-Palatinate has only one for its three-

1) Dr. Paul Hammacher: Fatwicklungstendenzen im Abtexndgymnasiun:
soeech reprinted in llinutes of the Tagung des Bundesringes der
Institute des Zweiten Bildungsweges von 24, - 26. 5. 1965 in

Kirkel (8aar): Anlage 7: p. 1o
Brochure of Mainz Abendgymnasium.

[j®]
N

Fortschreibung 1966: op. cit. p. 95.

W
~r
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and-a-half millions. Below is a tahle showing the number of

Abendgymnasien ané¢ the Lincder porulaticns,

Land Mo, o fvencdgymnosien ) Porulction in 1,CCC 2)
Baden-"iirttemberg 6 8,k26
Bavaria L 10,101
Berlin 1 2,107
Bremen 2 7L3
Hamburg 2 1,854
Hesse 6 5,770
Lower Saxony 3 6,921
North Rhine-''estphalia 10 16,736
Saar 2 1,127
Schleswig-Holstein 2 2,472
Rhineland- Palatinake 1 - 3.582

L

upnon the student. He must continue worlking until the lest year of

his course, 3) during which time he will have to attend evening classcs
Monday to Friday in term time. "hen he gives uvp his Jo» to study

k) 5)

full-time he is derendent uvron srants, The drown-out rete is
9 - - (S} o

1) Fortschreibung 1966: op. cit. p. G0,

2) Document published by the Standing Conference, *Cth June 1967:
the figures are for the census of 1951,

%) In North Rhine-Westrhalia the student can take the last orne-ard-a
half years full-time.

4) Hammacher suggests thet this final year off was oxly granted
beéause of the influence of the full-time Kolleg: op. cit. To ©

5) 1In MNorth Rhine-"'estrhalia grants can amount to 2C0 DIii ner month:
lerkblatt: Vege zum Hochschulstudium im Lande llordrhein-~""cstlalen:

1966: . L.
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very high - as much as fifty ver cernt in the prelirinary course.
Whilst this figure may sccn excessive, it must be rememtered that
there is generally no entrance examination and the zrelininary year
is intended not only as a means of selection for the institution
itself, but also as a period in which the student can deternine
whether the course offers what he wants and whether he can neet all
the extra demands; There is no doubt that the Abendgymrasium course
is both harder and longer than that of a Xolleg,yect almost twice as
many chose the Abendgymnasium. In 1966 there were 7552 students at
Abendgymnasien and 3E47 in Xollegs, though the relative cheonces of
success are reflected in the Abitur nasscs for that vear - 1037 in

Abendgymnasien, 957 in Kollegs. R

Vhilst it is true that the Linder themselves do not sce a ra’id
expansion of the Abendgymnasium in the next few years, 2) (7552
students in 1966, 8420 in 1870) - the role of this institution
within the Zweiter Bildungsweg must not be underestimatad. Inconmon
with the Kolleg, the students come of their own free-will, have to
show vocational experience and to some extent the curriculum is
related to the professional world. Its role, howevecr, is scnewhat

different and it attracts a different tyre of student. It is feoir

to say that these students see the Abendgymmasium rore as a spare-

1) Fortschreibung 1966: op. cit. pp. 05-86.

2) Rhineland-Palatinate, whose numbers at the Abendgymuasium in [ainz
have been decreasing since 1963, (1963 - 181, 1965 - 1CC), estimate
the same student numbers for 1970 as for 1965. Berlin and Farburj

expect a reduction. TFortschreibung 1966: op. cit. pp. 64-67.
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time occupation, at least in the early years, which they can drop

if they find it too demanding. Failure at an Abendgymnasiunm cdoes

not have the same consecuences as failure at a full-time Iolleg,

where the student has already given up his job, Students are able

to continue their occupations, with the attendant financial

advantages, until the last year, which is of particuler advantage

tothe wman with a family.

Women prefer to attend an Abendgymnasium rather than a Holleg.

In North Rhine-Westphalia their percentage at public ibendgymnasien

is 228, compered with 12°9 at Kollegs. R This is wnrotably because

they are more reluctant to give up their jobs than are men. There

Ol

are more students with Obersekundareife, 24-7% - 19.C%, and, of

course, for former Volksschiiler and Gymnasium pupils without

Obersekundareife, an Abendgymnasium course is virtually the only

way to reach Abitur level without attending some other school, for

example a Berufsaufbauschule or Abendrealschule. This group

comprises 35°59

!

r

5 2)of Abendgymnasium students. (2°3%5 at Iollegs

)y

Past developments within the Abendgymnasium indicate that it

has slowly been drawing closer to the Kolleg. It seens likely

that this trend will continue, particularly as far as the subjoct

1)

2)

3)

Paul Hammacher: Bildung und Beruf bei Studierenden des Zweiten
Bildungsveges: Stuttgart 1968: p. 171,
ibid. p. 177,

This 2°3% is mainly at Kollegs which have special entry conditions
and prepare students for definite professions, e.g. the Ketteler-

Kolleg in Mainz, run by the Evangelical Church.
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matter is concerned. e navenoted that at Diisseldorf and Dortmund
students have been allowed to take Politicel Science, Sociology and
Philosophy and to dron the'second language. It is to be honed that
all Abendgymnasien will nrovide such options in the future, for the
wisdom of making a second language compulsory must be doubted. The
choice of subjects which can be more easily related to the student's
vocational background is certainly an avenue which should be exjlored
more fully. In a later section it will be seen that the curriculun
of the Hesse Funk~-Kolleg consists almost entirely of this type of
subject matter and certainly provides evidence of where the student's

interest lies.

lore than any other institution at this level, the ‘benégymnasium
reflects the desire to keep strictly to the concept of Allgemeindiléung.
Vhether this will prove to be a serious disadvantage as far as
enrolment is concerned, is a moot point. Certainly, the school's
popularity has not declined over the years. Nevertheless, it must
reckon with increasing competition from the newer forms of the
Zweiter Bildungsweg such as the Xolleg and particularly the Funk-Xolleg.
Perhaps some coancession along the lines suggested above, or even tie

1)

introduction of a berufsbezogenes Fach into the curriculum, night

be sufficient to ensure a successful future.

1) See p.1270f this work.
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The Kolleg
1)

The first full-time institution for adults, the Braunschveig
Kolleg, was founded in May 1949, and was originally intencded for
ex-nemouers of the armed forces and for former Volksschule nupnils,
No particular level of education was required for admittance to the
entrance examination, but the candidate had to have completed his
vocational training. The course to Abitur lested two ycars and

s ar
<Y

jU3

students from the whole of tie Federal Rebnublic were cble to

)

no

since the Kolleg was organised as a boarding institution. Twro

hundred and fifty applications were received, forty-eight were accented
and of these forty-one passed the Abitur e:amination two years later. 3)
The timetable was somewhat limited and included only one foreign
langusge, English. There was as yet no vocationally-orientated

subjects such as Political Science or Sociology.

A h)

Four years elapsed before the second Holleg was founced at
Oberhausen in 1953, his institution was the first to be regarded
as part of the upper stage of the Zweiter Bildungsweg, for the
applicants had to show either littlere Reife, Fa#éctulreife or
Obersekundareife before they vere admittec to the entrance examination.

Like Braunschweig, the stucdents were boarded, they received grants

1) Brunswick.

2) Most Kollegs today provide boarding facilities for their students.

%) Belser: op. cit. p. 100.



and tne course lasted two years. The curriculun was, however, broader

and included two foreign languages, Fnglish and Latin, iloreover,

the introduction of Sociology and Political Science firmly anchored ’

the concept of Berufsbezogenheit and the course’s vocational links.
Since these two pioneering efforts, the number of Hollegs in

the Federal Renublic has risen to thirty-three. D Tike ~“bendgynmnasien,

Kollegs tend to follow the tradition of the German Gyonasium and retoin

the concept of Allgemeinbildung. The Abitur is taken irternally

and the student is not limited to specific university faculties,

Most Kollegs have followed the Oberhausen pattern, reguiring the

previous stage of the candidate's education to have been connleted

by the qualification of lMittliere Reife or TFachschulreife, There are

exceptions, however, and again the question of Lénder differences

begins to emnerge. Berlin, Hamburg and Oldenburg will acdmit former

Volksschule pupils without Hittlere Reife or Fachschulreife to the

entrance examination, as do the Hollegs at ILspelkamp and Laubvach

which are run by the Evangelical Church. Similarly, the vnrivate

Ketteler-Kolleg in Mainz accepts students directly into the two-and-

a-half year main course, but provision is made for those witiaout either

of these certificates to attend a one-year nreliminary course, A11

Kollegs, with the exception of Berlin, hold an entrance exaniration,

1) TFortschreibung 1966: op. cit. p. 86. The figure includes

nine state-recognised private Kollegs.
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though statistics show that it is easier to gain entrance in some
Ldnder than in others. - The North German Xollegs at Brunswick,
Oldenburg and Hamburg prove the most difficult to get into. Between
1958 and 1965 the average nercentage of successful candidates in

the entrance examination at Brunswick was between 1) and 15, at
Oldenburg 22-6% and at Hamburg 39.5%, R Compared with the Kollegs
in North Rhine~Yestphaliz, for example at Diisseldorf (56¢2%) and at
NeuB (68°6%), or in Hesse, (Yetzlar 71%), it is clear that peonle
living in these Lidnder have an advantage over those living in Lower
Saxony and Hamburg. Moreover, the candidates' chances of success

in the entrance examination vary not only from Land to Land, but witiin
the Lander themselves. Oberhausen in North Rhine-Yestnhalia cverages
46+4%, Minster L8-4%, yet ‘eidenau, 58.6%, Paderborn, 615 and lNeufl
68+6% offer the candidates much brighter pnrospects of success. In
Hesse, Yiesbaden has accepted 38.5% of all candidates, Riisselshein

78% ., One reason for the low percentage pass rate at the lorth
German Kollegs is that they arc all boarding institutions and
therefore places are strictly limited. There can be little doubt,
however, that many candidates who fail the entrance examinztion at
these institutions are good Abitur material. Overleaf is a nore

complete list showing the average pass rate at the various IHollegs.

1) Hammacher: op. cit. p. 216,
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Kollegs Intrance exam. pass % Hollegs Tntrance excom rass §

average 1958-1965 average 1950-1965

North Rhine-

Wiestphalia Hesse

Oberhausen Lok ‘liesbaden 38°5
Minster L8k Frankfurt 364
Diisseldorf 56°2 Kassel LG-0
Dortmund 50-2 Yetzlar 71C
Bielefeld 559 Riisselsheim 780
Jeidenau 586 '

" Neuf 68-6 In other Liader
Paderborn 61°0 Nuremberg 35.C
North German Mainz 53-C
Hamburg 3945 Saarbriicken 57.4
Oldenburg 22°6
Brunswick 100 to 15<0 1)

If we compare the number of Kollegs of the different I&rder and
relate it to the popnulations they serve, we again notice that some
Linder are far more fortunate than otuers. Admittedly, candidates
are not restricted to the Kollegs of the Land in which they live,
but factors such as family ties and the cost of travelling long

distances often preclude their ap;plying to Kollegs in cther THnder,

1) Hammacher: op. cit. p. 216,
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Land Fo. of Kollegs » Population in 1,CC0 2)
Baden-iliirttemberg 2 8,425
Bavaria b 10,101
Berlin 1 2,197
Bremen - 743
Hamburg 1 1,854
Hesse 7 5,770
Lower Saxony . 2 6,921
North Rhine-"estphalia 11 16,736
Rhineland-Palatinate L 3,502
Saar 3) - 1,127
Schleswig-Holstein 1 2,439

Hesse, for example, provides seven Hollegs for its five-and-
three-quarter million inhobitants, Lower Saxony only two for its
seven millions., The three-and-a-half million in the Rhinelznd-
Palatinate have four at their disvosal, the same numnber as DRavoria
has for its ten million. The Hansa-Xolleg in Hanburg Is run jointly
by Hamburg, Schleswig-Holstein and Bremen, the Linder being allocated
ten, ten and five places resnectively each year. Though Schleswig-
Holstein now has another Xolleg, the fact remeins that there are only

fifteen places available for the combined ronulations of Hamburg

and Bremen. Baden-Wirttemberg has two Hollegs, thougik this low

1) TFortschreibung 1966: op. cit. p. 66, -

2) Document published by the Starding Conference, 3Cth June 1067

the figures are for the ponulation census of 1961,

) A Kolleg does exist in Saarbriicken but has not been included in
o

the Fortschreibung docunent.
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number is more readily understandable because, as we shall see later,
the Land has tended to enphasise the development of the Technische

Oberschule as the upper stage of the Zweiter Bildungswesg.,

1)

The 1965 llinisterial Regulation on the Kollegs stipulated
the subjects to be taught. German, History or Social Studies, a
foreign language and Mathemotics were made compulsory tiaroughout the
whole course, a science, and economic or social science was obligatory
in the final year and at least a basic knowledge of a s=condé forcign
language, Physics, Biology, Geography or Chenmistry hac to be given.
The timetables of the Kollegs do, however, vary, devending upon the
subjects upon which emphasis is laid. The timetables at Cberhcusen,
Munich and Berlin, for instance, show a science bias. Paysics is
compulsory throughout, whereas at others it can be taken as a main
option. The Kolping-Kolleg in Baden-Viirttemberg also nlaces
emphasis on Mathematics and Natural Science. Some Kollegs offer =
choice of streams, either classical, language, mathematics and natural
science or economic and social science. The Hesseniollegs run
language, mathematics/natural science and social science branches
and the Ketteler-Kolleg in Mainz runs all four. Jollens oifering
classical streams are attended by students who wish to study Theology,

Catholic or Lvangelical, at a university and their courses cre usually

1) Institute zur Erlangung der Hochschulreife (Xollegs). BeschluB

der Kultusnministerkonferenz vom 7/8. 7. 1965.
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longer than the customary two-and-half years. D The Jung-3tilling-
Kolleg course lasts four rears and the languages taught are Tatin,
Greek and Eebrew, English, normally the first foreign language,

is here only offered as an alternative to the third language, Hebrew.
All Kollegs teach the social sciences, with the excestion of Berlin.
The latter includes in its curriculum 'ein berufsbczogenes Iach.'
The student has to chcose a subject linked with either his former

or his future vocation, which can be academic or 'musisch.' 2) It
sufficient numbers chdse the same subject, coufses are held in the
Kolleg. If, however, numbers are low or if there are no suitably
oqualified teachers on the staff for this subject, the student rust
either go to another institution or reach the required standard by
self-tuition under the direction of a Specialist tutor outside tue
Kolleg. The student is examined in this subject in 2bitur. Thae
Berlin-Kolleg is also unigque in that it offers a full course rua iz
the evening as well as one in the daytime. The day course lacts
the normal two-and-a-half years but the evening course extends over

three.

As we have vreviously noted, the chances of attaining Hochsciiulreils

are nuch higher at a Xolleg than at an Lbendgymnasium, this »eing

1) In Baden-Yiirttermberg and the Saar the courses lacst tarce jrcars.

2) The term is used in the Greek sense to include not only lusic,
but also recreational and cultural subjects such as Thysical

Tducation.
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principally due to the nore rigid selection procedure. The
following brief survey underlines the high success cuota and also
indicates that most Abiturienten go on to study at a university or

similar institute of higher learniag.

Kolleg Passes in 1960 Failures Anvrox. ercentage
going to university etc.

7 ]

Munich (Ba) 128 0 S0 »lus
Nuremberg (Ba) 24 L not ‘mnown
Berlin 105 2) 3 20
Ketteler-Kolleg (RP) 43 0 95
Frankfurt (He) 52 2 ¢8
Oberhausen (NRY) 65 2 oC plus
Saarland 27 1 ec >

The high percentage of students taking up university study
- speaks much for the success of the Hollegs and of the Zvreiter
Bildungsweg itself. In absolute terms, howeverm the numbers of

b
Abiturienten are still very small. In 1665, 726 ) passed Lbitur

1) March and Juae 1967.
2) futumn 1967 and Easter 1968.

3) The figures are taken from letters to the writer from the
principals of the Kollegs. In his survey on the future ccnirations
of the students at Abendgymuasien and Xollegs, Hamnacher states
that nine-tenths give a profession which can be realised only [shs

university study. op. cit. p. 53.

4) TFortschreibung 1966: op. cit. p. &6,
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1)

at Kollegs out of a total of 49,782 who vere awarded allgemeine

Hochschulreife, In 1966 the figure had risen to 957 2)

and by 1970
should be well over the thousand mark. 3) The relative increase in
student numbers was higher for Kollegs in the period 1961-1965 than
for any other type of institution and was expected to remain so

between 1965 and 1970. #)

Again, in relative terms this is impressive,
but in absolute terms only Baden-Viirttemberg, Bavaria, Hesse and the
Rhineland-Palatinate are planning appreciable student increases by
1970, the remaining seven Ldnder being apparently content with the

1965 situation. It is obvious that the figures given by these four
Linder are mainly responsible for keeping the Kollegs in the leading

position as far as the relative increase in student numbers is

concerned.

Judging from recent developments within the VWest German
education system, it is fair to assume that the number of Xollegs
will show no marked increase in the years beyond 1970, New tynes
of school like the F-Gymnasium, Technisches Gymnasium and Yirtscharts-

ggmngsium, which grant FakultHtsreife, are becoming increasingly

1) Lehrerbestand und Lehrerbedarf No. 22: op. cit. p. 23. This
figure includes Abiturienten of public and private Gynnasien,
Abendgymnasien and Kollegs, also gracduates of other iastitutions,

e.g. Ingenieurschulen, to whom ll Hochschulreife was granted.
2) Tortschreibung 1966: op. cit. p. 86, Thfs figure for ‘biturienten
in 1966 is not given.

%) Based on an estimate of 5,600 students for 1970 (Lehrerbestand
No 20, p. 24), compared with 3,847 for 1966. (Fortschreibung: p. 26) .

L) Lehrerbestand.No, 20: op. cit. p. 10.
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popular. The Kolleg, like the Abendsymnasium, dravs its stucents

from the potential talent present in society, but only accents then
after they have gained sufficient practical vocational exnerience.

The newer institutions do not make the same demand and it is therefore
inevitable that some talent will be creamed off into these schools.
But what is even more disturbing as far as the Kollegs are concerned
is the recent Ministerial decision to establish a new type of school,
the Fachoberschule, which will provide both a practical training anc

a theoretical education. The course will last for two years for the
student who has not served his apprenticeship, but former Vollzsschule,
Berufsaufbauschule and Realschule vupils who have liittlere Reife or
Fachschulreife and a professional training can count this as up to

the equivalent of one year's study. D Only one foreign language 1is

to be taught and the final qualification will enable the student to
study at one of the new Fachhochschulen which are to be formed from
the present Ingenieurschulen and certain Hohere Fachschulen. To

what extent the Kollegs will be undermincd by the Fachoberschulen
cannot as yet be determined. The latter will no doubt prove very
attractive to those students vwho wish to concentrate more on technical
subjects and who are sure of their future field of work. Berufsaufbau-
schiiler, for example, vhose linguistic trafﬁg is often somewhat s»arse,

are more likely to choose the Fachoberschule, providing that their

1) TEducation in Germany: No. 1 1969: p. k4.
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future vocation does not require them to obtain allgemeire
Bochschulreife, It seens probable that the Kolleg itself will
change its curriculum, particularly if it sees its future endangered
by dwindling numbers of anplicants,. The course could be rade rnore
individuel by allowing the student to concentrate on a rarticulcr
chosen subject group. Gencral subjects would still be taught, thus
ensuring the balance necessary for allgemeine Hochschulreife. There
is, moreover, a distinct possibility that the Xollegs will srant
Fakultitsreife as well as allgeneine Hochschulreife. Cberhcusen is
already planning courses leading to fachgebundene Iochschulreife, R
and the Forderkurse at Spever, which will be discussed next, hove been
providing limited faculty entrance since the early sixties. The
competition which the Kollegs will meet in future years from tne
Fachoberschulen and other schools granting Fakultdtsreife nust
certainly make them think along these lines. The only Xollcgs
which are not likely to be affected by these schools are thoce run

¢

by the Catholic and Evangelical Church which prerare tzeir studexnts

for a theological career,

Other institutions leading to higher education

Forderkurse im Rahmen des Zueiten Bildungsweges in Speyer

The first of the above three-vear courses was begun in 1960

1) Prospectus of the Oberhausen-Kolleg: p. 1.
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with the aim of increasing tae suppky of tecechers in the DRhindend-
Palatinate. Entry conditions are similer to those of a Iolleg. -

The candidate must have ccmpleted his professional trainirg and ust
sit an entrance examination. He does not, however, have to nold the
I‘ittlere Reife or Fachschulreife certificate. The curriculun is like
that at a Kolleg with the excention that only one foreign language is
taught. Tﬁe final qualification is fachgebundene Hochschulreife

and allows the student to attend any Péddagogsische Tochschule in the

Rhineland~-Palatinate or to study Education at the Johannes Gutenberg-

) een s e 1) . .
Universit&t in lMainz. Tetween 196C and 16568 an avera-e of sixty-

five mer cent of all applicants passed the crtrance eraninavion, and

of those accented, seventy-six per cent completed the course

2)

successfully. This figurc is not as high as at Hollegs, but wnen
the lower entrance examination recguirements are considered, it is
nevertheless impressive. The entrance examination does rot anpear
to have deterred former Volksschiiler with no subsequent qualification,
for they represent twenty-eight per cent of the total intake. If

Volksschiiler with a Fachschule or Berufsaufbauschule cducction are

3)

taken into account, this brings the total to fifty-seven rer cent.

1). Forderkurse prospectus,.
2) TLetter from the principal dated 20. 0. 1968.

3) The previous education of all successful a;plicants is as foilovs

Volksschiiler - 2350% Voluisaschiiler with Tachschule cduccotica - 177
Berufsaufbauschiiler - 12% Mittelschiiler 4
Gymnasiasten without Ohersekundareife - 1755

Gymnasiasten with Obersekundareife and more - 22%

Source: letter quoted above.
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It indicates the need for similar institutions which do not demand
Mittlere Reife or Fachschulreife as a prerecquisite for entrance, also
that there are many with only the Volksschule leaving certificate who
are both capable of attaining, and willing to study to, university level.

e

This need will perhaps be met by the previously-mentioned Fechoberschulen.

The Technischie Oberschulen of Baden-"iirttenherg

In discussing the Berufsaufbausciule in Baden-"lirttembersg, we
noted that its organisational form diifered somewhat fror that of other
Lander and that it is known &5 the liittelstufe der Rerufsoherschule,
The Oberstufe, also known as the Technische Oberschule, com:letes the
Zweiter Bildungsweg by offering two-year courses held in Yarlsruhe,
MNannheim and Stuttgart to students who have gained high marlis in the
Fachschulreife examination. The latter recuirement repleces tuc entrance
examination. Mathematice and the natural sciences are stressed and
the final qualification allows access to the Technische Jochschulen
at Stuttgart and Karlsruhe, to the llathenetics and Iatural Scicrce
faculties of the universitiec at Freiburg, Heidelberg, Tiibirger and
Mainz,j) and at Padagogische Hochschulen in Baden-"lirttemberg and thre
Rhineland-Palatinate. Allcemeine Hochschulreife can be obtained -y

passing a supnlementary eiamination.

In the past Baden-lirttemberg, and to a lesser extent the

Rhineland-Palatinate, have secmed to be working outside the mainstrzan

1) Mainz is in the Rhineland-Palatinate.
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of the Zweiter Bildunzsweg upper stage development, Instead of
emphasising allgemeine Hochschulreife, they have tended to organise
courses which stress certain subject groups, for example lathematics,
Natural Science and Education. No doubt Baden-iiirttemberg, like the
Rhineland-Palatinate, has been influenced by her own internal needs
and the necessity of ensuring a constant supply of highly qualified
technicians, engineers and scientists for the future. 2lthouzh
Fakultdtsreife limits the student's choice of university subjects
and was originally considered only the second goal of the upper stage
of the Zweiter Bildungsweg, it may well be that Baden-'lrttemberg nas
foreshadowed future trends and that this path will become the nore

popular one in the years to come.

Hohere Fachschulen and Ingenieurschulen

The littlere Reife and Fachschulreife certificates grant access
to study not only at Abendgymnasien and Kollegs, but also at Hohere
Fachschulen and Ingenieurschulen. The courses generally lest taree
years but the student is not automatically avarded Fakultdtsreife if
he passes the final examination. His merk must be either "Good" or
"Jery good" and he must obtain a report from the state cxaminations'
committee indicating his ability to study at a Hochschule. If he is
awarded fachgebundene Hochschulreife, he can also annly to take a
supplementary examination, vhich, if passed, will allow hin to study

in any Hochschule faculty he chooses.
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This Zweiter Bildungsweg route to university was first opened
. . D) . of 1) h)
up on a national scale to graduates of Ingenieurschulen in 1962 and

2)

was extended to Hohere Fachschule students by the liinicterial decision

of March 1967. ) Tn 1966, 1535 ©

students at Ingenieurschulen
obtained Fakultdtsreife. This figure may seem high vhen it is
considered that the combined totals of Abendgymnasien and Xolleg
students gaining allgemeine Hochschulreife in that year was 100k, bvut,
in fact, it represents only 9-1% 5) of all those who passed the final
examination. This high degree of selectivity is no doubt due to the
universities' and state authorities' insistence that standards should
not be lowered, that Fakultitsreife should in no way be regarded as
an easy option and a backdoor route into the Hochschulen. It is,

on the other hand, indicative of the increasing tendency on the part

of the Hochschulen to accent limited subject entry and further joints

1) Zugang von Absolventen der Ingenieurschulen zun Hochkschulstudiun,.

Beschluf der Kultusministerkonferenz vom 5. 7. 1962,

2) Those at Hohere Yirtschaftsfachschulen, Hohere Fachschulen fiir
Sozialpddagogik, including Hohere Fachschulen fiir Jugendleiterinnen,

Hohere Fachschulen fir Sozialarbeit.

3) Zuerkennung der fachgebundenen Hochschulreife fiir ibsolventen
der Hoheren Fachschulen. Beschluf der Xultusministerionferenz
vom 16/17. 3. 1967, Individual Land regulations had, hovever,
enabled students at these colleges to gain university entrance

before these dates.

L4) Statistical pamphlet on Ingenieurschulen issued by thae Standing

Conference: Bonn, 30th May 1963: p. 2.

5) ibid. p. 2.



- 130 -

to the large numbers at Ingenieurschulen who are rotential university

1)

students.

Special exaninations

In an earlier scction we noted the development of special
examinations which were intended for students who shouved outstanding
ability in specific subjects and who had not had the opportunity to
take Abitur. The Begabtenpriifung, for example, can still be taken
and has now received recognition by the Standing Conference of the
Ministers of Tducation, 2) Cne difference from the pre-uvar rcars ic
that the student can himself apply to sit the examination and does not
haeve to be proposed by others., Fe nust still, however, provice
testimonials from two sources indicating his excertional akility in
his chosen field. The examination has two parts, a written and an
oral, and both sections seek to test his general as vell as nis
specialist knowledge. As before, the examiners are not so uuch
concerned with the candidate's factual knowledge, but rather attempt

to assess his maturity and his ability to reason and thinik for himself.

All Linder have regulations covering the MNichtschiilerpriifung,
or Externenpriifung, which is meant for those who have attenced »rivate

courses or have followed a correspondence Course. The exaninction is

1) This fact has vperhans been acknowledged by the recent grenting of
Tachhochschule status to the Ingenieurschulen. Jee zage 12b of
this work.

2) Zulassung zum Studium ohne Reifezeugnis. Beschluli der

Kultusministerkonferenz vom 22. 4. 1959.
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basically the same as the one taken at a CGynnasium cncé the gualificotion

is allgemeine Hochschulreife.

A third possibility is the snecial examination wnica zllous
successful students to study at a Pddagogische Hochschule. This is
: N s 1) . . o 2)

known either as the Begabhtennrifung or as the Figaungszriiung,
and at the present time can be sat only in Bacen-Virttenberg, 'orth

Rhine-Yestohalia, the Rhineland-Palatinate, the Saar and Schleswig-

Holstein, 3) It includes an oral and a written section, which, as

well as testing the candidate's suitability for the teaching nrolession,

again assesses his mental maturity.

These examinations have never received enthusiastic sunnort {ronm
the Hochschulen. The arguments ranged against them are the same os
those against Fakultiitsreife, although the Eignungsrriifung is deferded
by the state authorities on the grounds that it is one way of relieving
the shortage of Volksschule teachers. The number of studeats
successful in these examinations has never becn high. Ir 1965

-

1587 out of a total of 55,906 'Studienberechtigte' ) gained the rignt

1) Begabtenvriifung fir die Zulassung zum Studium an einer Pidésn jogischen

Hochschule. (Schleswiz-Folstein)

2) Eignunsspriifung fiir das Studium ohne Reifezeugnis an ciner

Pidagogischen Hochschule, (Baden-iirttemberg).

3) Pamphlet "Zum Zweiten 3ildungsweg'": wpublished by the Standirg

Conference: 6. 5. 1968: p. 10.

L) Lehrerbestand No., 22: op. cit. Dp. 23.



to study at a Hochschule in this way. Mevertheless, thics figure
1 41 0z /I) T A
compares favourably with the 1836 students at lollegs and
Abendgymnasien wvho were awvarded allgereine Hochschulreife in that jear.
lioreover, the introduction of the Funk-Kolleg has brought rcneved
interest in this type of examination. If the former zroves norular,

and is eventually organised on a nation-wice basis, the numbers tcking

the Begabtenpriifung will show a narked increase.

Two further courses which are nou reccgnised as being part of
the Zweiter Bildunpgsveg are the Bavarian Telekolleg ard the Turnii=Zolleg

A
L

in Hesse. In the case of the Telelolleg, the nane is zlightily
misleading in that its function is not that of a Kolleg, but that of

a Berufsaufbauschule, whose final examination is Fachsciulreile.

The Telekolleg

The Bavarian Telekolleg began on 2nd January 1967 and is the
joint undertaking of the Bavarian Broadcasting Company ancd the state
of Bavaria. Bavarian Television organises the tronsmiissions cnd

writes the printed material which is sent to all ncrticizants. Tae
Ministry of Education organises the group meetings for the ctulents,
pays the teachers, sets the exaninations and grants certiflicates To

successful candidates.,

- e st — ot e o - e e = - W .\ ——

1) TFortschreibung 1966: ov. cit. p. 95.
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The course lasts two-and-a-half years and is a combination of
television broadcasts, home studies and group lessons, % helf-hour
lesson is transmitted every evening and is repeated before the new lesson
the following evening. This is suvplemented by crinted material seat
to the candidate every four to six weeks and comprises a le!tt1cisNiss
which entails filling in %cy words during the broadcast, worksicets iien
are comnleted betwecn lessons, whereby the student can check hic own
progress, and test exercises sent to the group teacher every tiree
weeks. ) The teacher corrects this work and returns it to the stulent
at the Kollegtag which as a rule is held at intervals of three 'reexs
on a Saturday morning. Fifteen to twenty students attend the neeting

in a centrally situated school.

~

As in the case of the Berufsaufbauschule, the curriculun has a
vocational bias. Tach candidnte for the Fachschulreife exaniintlion
has to pass the five basic subjects - Gerran, “nglish, Tistory,
Mathematics and Physics - as well as Biology, Jconomic Ceograrhy,
Social Studies, Chemistry and Dusiness Studies. Fis clioice of
vocational subjects, which includes Technical Draving, Teclunical
Chemistry, Commercial Arithmetic and Tlectro-technology, will derecad
unon his own preference. The course is open to all who hrve the

leaving certificate of the Volksschule and there is no cze linit.

The cost is twenty-five Dil

1) See ippendix IX for examvles of lessons,
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1)

The total course covers 408 thirty-minute lessons, as follows:

Main subjects Additional subjects
German ' 70 lessons Biology 12 lescons
English 70 Technical Draving 26
Mathematics 78 _ Business Studizs 13
(Algebra % Geometry) Slectro-technologny 13
History with 52; Technical Chemistiry 5
Economic Geography 13) 78 Comnercial frithretic 8
Social Studies 13)
Thysics with 65) 28
Chemistry 3)

The numbers enrolling for the first course in 1967 were fr? jreater
than had been expected. Preliminary estimates suggested numhers in the

N .

region of 3,000 to 5,000, but in actual fact 14,5455 neonle »naid thei

e

fees. 0f these, 8,500 attended the first Kollegtag which was held
in 136 centres throughout Bavaria. In the next few months the
numbers dropned to 5,C0C and this figure remained fairly constarnt up
to September 1957. In thig month the first intermediate examinations
took place, Four thousand caniidates nresented thermsclves for the
examination and 3,700 passed.

“yhen the course began, it was not known whether the students vere
-predominantly motivated by the social and financial acdventeges to be
gained or by the desire to be better educated. It soon bhecame

evident, however, that those who saw the Telekolleg as a way to social

1) Alois Schardt: Das Telekolleg: publication of the Bayerischer

Rundfunk: April 1968: p. & .
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and professional advancement handed in work and attended Kollegtage
more regularly than those who saw it as a neans of raising their
general ecicational standard. This is nut into clearer rersrectiive
when we consider the age grounings of the students. Twenty-two per
cent were under eighteen, twenty-two per cent betwecn eiginteen ond
twventy-five, thirty-eight ver cent between tuenty-five and thirty-Tive
and only eighteen per cent cvar tairty-five. » Furtherriore, womel,
vhose desire for social and rrofessional advancenment is lecst

2
developed, rcyresent only twenty-one per cent of the total number. ~

As thc courses progresscd, certain rroblems came to lignht.
Attendance at Kollegtage, rezarded as an invegral part ol the

instruction, proved rather disanpointing. The methods of »resenting
$ & (%] 4 (=}

g

O
®

Iy

the lesson material had to be acagted in the light of tac eiperien
gained. Conventional teaching mecthods led to a rapid falling-off
in the students' interest, he eight hundred teachers vere not
adequately precpared for their new task. They soon founc, uncvwever,

that it was best not to reneat the tclevision lesson nmaterial, »ut

to complement it by filling in the gaps and by revisiag c¢ifficvit

points in grouvn discussion. Originally it was stated that all subjects

had to be passed, but this was nroved to be far too inflexible. "hen

1) Schardt: op. cit. w. 15,

2) ibid. p. k.



the second course was lLaunchecd, the students were nlaced into tharee
categories, Groun A had their sights firnmly set on the excmirvation,
attended the Kollegtage rezgularly and passed the intermediate
exanmination. Group B wes »rimarily interested in certain subjects
only and wanted additional tuition in these. Grou» C wanted the
printed material but did not wish to be surerviscd or to sit an

1)

examination, Based unon this exrerience, three tyves of cnrolnent
were offered to new students in Sentcmbver 1067. Cf the chop
students, 3452 chose the first type of instruction, 141k tho second
and 4631 the third. For those in the second group who wanted further
tuition in special subjects, fifty-eight ccurses et tweniy-five Vel's-
hochschulen throughout Bavaria were established, the most no»ulor

2) -

being English. For the third course which began in January 19069,

9737 enrolled. Groum A accounted for 25C3 students, Croup B 1271 and

Groupn C 3863, 3)

It was hoped that people from rural areas would aveil themselves
of the ovportunities and facilities offered by the Telekolleg since
they were the ones who foun? it most difficult to attend e einilar
course at a Berufsaufbauschule. This- did not, however, prcove to e

the case. It was found that inhabitants of larsge touns, oTticularly

1) Schardt: op. cit. p. 12,

2) ibid. p. 13/14,

3) Letter of Oth Yay 1969 from the Telekolleg's organizing cirector.
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of Munich and Huremberg, were eprarently more interested in ernrolling

than their rural neighbours. A preliminary survey for the first

course had suggested that 21°757 of the total number of participants
orr 1)

would come from rural areas, but the final figure was only 5°2¢7%

For the second course the figure for Group A candidates, that is for

. . - . e - 2
those intending to take the Fachschulreife examination, was 30, )
On the other hand, industrial workers were overrenresexnted. They
comprised 27°1%% of the students in the first course anc 2521 of

: 3) o
Group A students in the seccid, The reasons for this intalonce cre

not difficult to find. The tuition offered by the Telekolleg is
closely bound with the training for certain jobs and shows &n
industrial bias. It may he assumcd, therefore, that esriculivral
and forestry workers do not find the broadcast material relevant to
their work. As they revresent forty-five per cent of the ~ohulction
of Bavaria, it is obvious that the Telekolleg has failed to rake the

necessary appeal in the sector wvhere it was most needed. To

continue to offer courses with a technical bias only, woull not renecy

[§]
i
a
2]

this particular situetion, no matter how well they werc attended Y

engineers, technicians and mechanics. Indeced, it would only sorve to

P

widen the gap already existing between the educationel stardards o
the urban and rural populations. Tt vas central to the thiinliing of

the pioneers of the Zweiter Bildungsweg such as lerschersteirer 2nd

1) Hans Schiefele: Soziologische Fakten und Zusarnrenhinge: 1in
Telekolleg im Studienprogranm des Rayerischen Rurdfunks:
“ligssenscharftlichte Begleitung: Heft 1: bp. Lo,

2) ibid. p. 42

z) ibid. D. 42,



Karsen that interest woas a fundorental foctor in any course of study.

u

o

“hen this notion is allied to the nroven fact that stucdents from

rural areas showed a morc scrious attitude towards their ctudies ard
were better attenders at Kollegtage than thcir city counter:arts, D

it is only logical that the Telekolleg material nmust be exnanced to
meet the interests of this section of the coumunity. The solution

in this case would be to cffer a course which has an agricultural bias,
her

weftlic

similar to that of a Berufsaufbhauschule landwirtsc

Fachrichtung.

It hcs been estircted thet the cost of the Tolelkollcg ccurse
per student is approximcately ore sixth of a similer ccurse at <
Fah) 1, 2) J 1. S - 3, .
RBerufsaufbauschule and hecause of its comnarative chearress the
, € Al
Bavarian authorities seem to nrefer to develop these row rietheds rather

than to extend the Berufsaufbauschule system to remote and inaccessible

)

LY

It is as yet too early to say whether the Telekolleg will

1[.)

show results comparable with those of the Zerufsaufbauschule. The
&L

regions.

danger is that financial considera’ions might nrevail uron the

Ravarian authorities to persevere with it even though it cdoes not

i
]

nrove as successful as was first hoped. This would certeinl; te
short-sighted pelicy and would he detrimental not only to the

Berufsaufbauschule, but to the Bavarian ecducation systen &s a vhole.

1) Schardt: op, cit. v. 15,

2) ibid. p. 18,

3) ibid. »p. 18.

4) The final examination for courses 1 and 2 takes place in tovember

106%: source: letler from Georg Schwanz of the organisation

Pl

department of the Telekolleg, dated Sth llay 1969.
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The Telekolleg is primarily for former Volksschiler but there are
indications that the standard of work required.from thern is too high.
Many have had no contact with intellectual disciplines since they left
school and they therefore find the concentrated subject matter too
difficult to follow. One solution might be to orzanise relresacr
courses at Volkshochschulen so that the standards of the stucents

would not vary so much initially. Attendance at Kollegtage poses a

bl

-y

PN
o

s

problem for those who have to work on Saturday morninzs and ose
who have to travel long distances to the nearest centre. It still

remains to be seen whether these difficulties can be overcone to the

satisfaction of all concerned.

There is no doubt that the medium of television opens uz nev
possibilities in the field of education. If the Telekolleg succegds
ih sctivating the interest of the rural population and the nresert
level of interest is meintained by the other sectors, the socio-elucationa:
effects could be more favourable than with any other traditional method.
The fact that it can be used to solve acute problems in a short rericd
without the necessity for long-term planning, as is for exarple tne
case Qith school building and the training of‘teachers, its adantebility
in being able to introduce new topics and its flexibility in not
being tied down for long periods to single projects, are ccasicerable
ad?antages which no othcr medium can match. If the Fachschulreife

courses are a success, there is no reascn why Abitur-level courses,
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similar to those of the Hessisches Funk-lolles, should not be
instituted, This would thcn cornlete the Zuweiter Bilduagsweg unit

from Volksschule via Fachscinulreife and Abitur to university entrance.

The Funk-Kolleg in Hesse

The Funk-Xolleg, run jointly by the Hessischier Rundfunk and tihe
Johann-tolfgang=Goethe Universitdt in Frankfurt, bHegjan broadcosiing
in the sumrer term of 1966. It was particularly intendec for threc
groups of neople: Group A, those who had done well in their jobs and
wvanted to study at a university, but who had not nreviously had the
opportunity of taking the Abitur examination: Group B, studgnts from
universities in Hesse who 'ished to broaden their knowledge in one or
more of the disciplines offered: Grour C, Gynnasium teacers i
wished to acquire an additional cualification in Social “tucies and
Volksshule teachers who wanted promotion to a Realscihule, ™Me rininmum
Techschulreil

qualification required for acceptance to the course was e

1)

or Mittlere Reife.

Professors from Frankfurt University gave a course of twenty
lectures which was later »ublished in book form. After the
introductory lectures of the sumiler term of 1966, the moin course

began in the winter term of the same year. The comnplete course conrises:

1) Informationsblatt of the Fessischer Rundfunk: July 1°6C: »p. 1.
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1. ‘inter Tcmester 1966/57 Tcononics

2. Sumner oo 1967 Tolitical “cience
3, inter oo 1067/638 Law

L, Sunmer oo 1960 lloGern Eistory

5. linter oo 1968/69 Sociology R

Students have to subrit two or three pieces of written work
each Semester, and if they complete the course successiully, they are
given a certificate. These are graded as Gutochten and Sondergutachten,

the latter indicating a nigh level of attainment, and zre rccognised

2) .,

by the universities and state authorities of Hesse. hen the

student has been awarded two snecial certificates he can bo cdnitted

b

to the Begabtennriifung. If he nasses, ne is awarded Fa'wultitereife

and can study his chosen subjects at Hochschulen in the TFeder:

Renublic and 'est Berlin,
Approximately 530 enrcllcd for the first course, 410 of whcn
came from Group A. 3) One hundred and fifty-five were awvarcded a
certificate in Economics, fifty-three being snecial certificates.
total number avarded over the complete course is as follous:
Examination rosults of Groun A studeats

. X . . .
Bconomics (plus repition lectures) &10C 155 nasses incl. 53 srecial certs

Political Science k30 62 .. 5e ..
Law 300 66 oo Lo oo
llodern History 35C 53 .. Ls .,
Sociology 530 9C .. 21 ..

436 277t L)
T e e e e e = i e+ e e = e e e =

Informationsblatt: op. cit. Dp. 2.

2) Ministerialerlass vom 15. Cktober 1266,

3) Because of the scove of. this thesis, only thosc students for vhon the
Tunk-Kolleg is a means of attaining university entrance will be

considered.

LY Tunk-Kolleo namvhlet: Uberblick iber liodell 1: 196¢: o s

'
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In the first five Scmester of the Funk-Kolleg, 436 certificates
were awarded, of which 200 were special certificates vhich cen be
presented at ‘/iesbaden for the Begabtennrifung. ) These 258 were
distributed amongst 175 candidates. Sixty-three had two, eignteen
had three, two had four and two had five. The nirety candidates who
have only one certificate will have the opportunity in Ifuture
Semester to gain the second certificate necesséry for entrance to

the Begabtenpriifung.

In attenpting to evaluate the Tunk-lolleg as a Zweiter
Bildungswez institution, we must take into accoqnt the corlaretively
short length of time it has been in operation. Its advanteges and
disadvantases will be discussed and vossible future trends incdicated,
but at this early stage it is not nossible to draw firm conclusions
as to its future success. In its broadest interpretation the
Zweiter Bildungsweg gives a second chance to students who wish to
reach university level. Certzinly the Tunk-Kolles is fulfilling
this function. Its courses are free and the only costs the student
incurs are for travelling and for board and lodging vhen he sits his

2)

final examination. loreover, it is clear that the Funii-llolleg is

stimulating the interest of peorle in country areas ané snaller towns.

A
Unlike the Bavarian Telekolleg, fifty-six per cent of the stuclents 3)

1) Funk-Kolleg pamphlet: op. cit. p. 1.
2) Informationsblatt: op. cit. p. 3.

3) Infratest survey carried out for the Hessischer Rundfunk: p. 3.
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come from such areas,. It also appears to he helping redress what

is generally known as the "Catholic educational deficit.'" 1 survey

has shoun that a high percentage of active participants ol the course
. 1) . n . ,

are Catholics, A further encouraging feature is the number of

students who come from working-class families, for twenty-three ger

cent of those who wish to take the Begabtenpriifung stew from such

a background. Student motivation is similar to that of other

Zweiter Bildungsweg students, including those from the Telekolleg,

the primary aim being to secure & hetter job. Hinety »er cext of

Group A candidates see the Tunk-Tolleg as a way to prolessioral

2) . e e L .
advancement. Dissatisfaction with theilr present eumploynment proants

many students to follow the radio lectures and more then half of
Group A candidates want to follow some new profession if they succced
3)

in achieving university entrance.

-

The help of the Vol%xshochschulen, institutions once regarded &

(%]

istod.

)

9}

being in no way part of the Zweiter Bildungsweg, is now teing en
As with the Telekolleg, ovntional courses closcly linled witl the

lectures are being held in these institutions and are run by assistaat

lecturers from the denartment of the lecturing orofessor.

1) Infratest survey: o». cit. Dp. 3.

2) ibid. ©p. 4. The equivclent Telekolleg figure is Tifty per cent.

A

%) ibid. Dp. 4.
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The immediate future of the Funk-Kolleg is apparently secure,
Already students have shown interest in languages anc the "P-Ficher" -
Psychology, Fhilosophy and Pedasozy. To neet this demand, courses

1)

in English and French are to be held in 1¢69 and 1970. Cther
Lénder which have been closely observing Hesse's nioneering efiort

have been so impressed that ther have decided to broacdcast future

lectures. The redio netuvorks of the Saar, Baden-'Hirttenberg, the

o]

Rhineland-Palatinate and Hesse Lave combined to form the fuadrig
Funk-Kolleg, and from April 1950 have been relaying a series of talks
lasting two Semester on Education. This marks the beginning of
Fodell 2 of the Funk-Kolleg and it is intended to repeat rast courses
as well as to add new material. For the first time the lecturing
professor does not come from Frankfurt University, but from liarhurg.
The increasing interest in the Funk-Xolleg is reflected by the high
number of students from the fovr Linder, anvroximately twcolwve thousand,

2)

who have enrolled for the new course,

Certainly the Funl"-XKolleg seens to have got off to o jocd siart.
As can be seen from the following table, the nurbers of studezts
9,

enrolling each term have remeined fairly constant and cctunlly show

an increase for the Sociology course,

1) Infratest survey: op. cit. D. 5o

2) Letter of 8th June 1969 from Prof., Dr. Kadelbach of the "ucdriga

Funk-Kolleg: +the number of Group A students is not given.
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Subject Group A Group B Crour C Tetal
Economics %10 100 120 &z0
Political Science L30 1C0 17¢ 7CC
Law 300 1C0 15C 55C
Modern History 350 oc 16¢ 5o
Sociology 530 120 2¢C o5 1)

The Funk-Kolleg hes several advantages over normal Zweiter
Bildungsveg institutions, not the least of which is the firercial one.

Students, narticularly those who are married, annreciate not havirg

to give up their jobs to pursue full-time study. Allmencine
Hochschulrcife is not demanded by the universities, tlcrelore stucents

with one-~sided talents are not excluded. Furthermore, trovelling

is kevt down to a mirimum since the complementary Volkshochschule
courses are not conpulsory. Here, howcver, lies one ¢f the Tunik-
Kolleg's weaknesses. Students do not, perhans, exrerience tie saile
sense of urgency as they would if they had to attend a full- or —ot-

time institution. Lectures, lecturers and final exanirestions &arjeer

too remote and this Jack of personal contact could lead to a larness

in submitting the necessary written wori. Though the Tirm conclusiocn
still remains tha® only the nighly gifted should be admitted to tie
Begabtenpriifung, that standarcs should not be lowerzd or selection
procedures relaxed, the Funk-Kolleg does open up nev educaticnal

avenues to a much greater number of pecples Cne has only to consicder

the tvelve thousand neoble who have expressed an intcrest in the

1) TFunk-Xolleg pamphlet: op. cit. p. 7.



Tducation lectures to reclise the potentialities of this nedium. It

is not difficult to visualisea time in the not-too-distant fuiure
waen all the ILidnder will be »rcviding such courses in corjurnction with
their universities. Furthermore, the full acceptence by the universitics

and the authorities of an examination which has never beern popular

with them revresents a great step forward.
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Summary and future prcsnects

The task of introducing new paths to higher learning in Uest

Gefmany after the Second Yorld Yar mey not at first sight apzear to

have been too complicated, et the problem confronting educationclists
vas not merely educational, but also cultural. An education system

is an institution which grows slowly over the years, taking full
cognisance of the country's economic, historical, geograrhical and
religious background. Its roots strike ceep into the past and are
firmly embecdded in the cultural life of the nation. Ané the strongoer
the heritage, the more difficult it is to implement reflorm measures.

The resilience and strength of the 'lest Cerman cultural end educaticnel
heritage can be judged from the way it overcame the legacy of the

Nazi period and the attempts of the lestern occupying povers to inject
it with their own ideas of educational democracy. Tt is net surnrising,
therefore, that German educational tradition, founded as it wes on the
early identification and promotion of an élite within a tripartite
system, considered as alien the bzsic thinking which lay behind the

es

o

Zweiter Bildungsveg. The fundamental problem facing the cdvocs
of the Zweiter Bildungsweg vas one of adapting this vell-tried ard
proven education system to the demands of the new technologiccl ape
without renouncing their proué and highly-prized cultural heritage.
One thing was, however, certain. Reform would have to come from

within and would not be imnosed by a dictatorial central auvthority

as, for instance, was the case in the CGerman Democratic Renublic.
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The measures introduced to implement reform have already been discussed
and some attempt mede to predict the growth of the individual
institutions. It only remains, therefore, to outline the nain
characteristics, where possible relating them to Zuropecn trends, to
suggest future lines of develormeant and to assess the role of the

7weiter Bildungsweg in the cverall setting of the education system.

Four mein characteristics are discernible in the develonment of

the Zweiter Bilcdungswveg in' the post-war veriod. First, the cortinued
xpansion of its sphere of influence to inclide otner institutions:
secondly, its gradual merging with the Irster Bildungsweg: thircdly,
the growing importance of linited subject entry: lestly, and of the
greatest significance, the blending of the concests of "llgemeinbilcung
and Berufsbildung. Altnough none of these can be viewed 1n izclotion,
and indeed are all interdezendent, it is on the last theat all the

others depend.

To return to the first point. ‘e have noted that the zure
doctrine of the Zweiter Dildungsveg existed long before the individual
institutions were built up, that by creating taese institutioas the
architects of the Zweiter Bildungsweg sought to render tiaec ohstacles
less difficult. The original institutional developmeat revolved
mainly around the Berufsaufbauschule anc the Kolleg, but the path wiich
vpegan as a narrow institutional one has now becowme a broad pattern
which includes virtually every attempt to further the education of

those at work in so far as thc course offered ends with o state-

recognised cualification. Voreover, this gradual expansion into oher
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institutional spheres will srobably be the norm for the future. There
are strong indications, for instance, that the Zweiter Dildungsveg
will begin in the last year of the Hauntschule and thcot this will then
form the first stage. It has vecome evident in recent years that
vocational education has been progressively encroaching into tine field
of general education and the logical conclusion to be dran as far as
the Hauptschule is concerned is that some form of Berufsbilcdung will
be introduced to act as a bridging element between the ocutside world

4

of work and the traditional school. In some states this hos been

1)

realised by the introduction of lrbeitslenre into the final
Hauptschule year. Hamburg and Berlin, L&nder which have had nine
, o ona 2) s
years' compulsory schooling since 1948, send Hourtschule pupils
into firms and factories for neriods of two to three weeks. In

3)

Berlin, 53%¢3% of final-year Hauptschule ~upils gained¢ such nractical
vocational experience in the school year 1965/66, as did over three

. . L) . -
thousand pupils in Hamburg. In Hesse, experinents are taliing nlace
whereby pupils spend a €ay o week in differcnt types of Berufsscliulen

5)

for periods of three to four months. It is hoped that this vill

nake it easier for the »uvnil to choose his future career. A1l this

1) Practical lessons and vocational exwnerience in industry.

2) Tducation in Germany: lNo. 7/% 1966: 0. 3.

%) Known as the Oberschule Prolktischen Zweigns (0PZ) in 3erlin.

L) TFor exveriments carried out in Hamburg and Ziel with Serufsgrunc-
klassen, sece page 105 of this work.

5) Tducation in Germany: MNo. 7/8 1966: pn. 11.
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will no doubt meet with much ovposition from teachers at tre
Berufsschulen who will comnlain that the Hauptschule is usurping the
function of their own school, but in an age when the tread throughout

Vestern Europe is towards longer compulsory schooling, it is doubtful

whether their arguments will carry much veight.

Another institution waich will be drawn more into the Zweiter
Bildungsweg is the Volkshochschule. In the nasi it has offcred gencral
cultural courses, but has not been able to award state-recognised
certificates, It already aelps to prepare candidates without fhitur
for entry to a Pddagogische Hochschule and in certain Lincder is acting
as a prepatory institute for the Kolleg. In Berlin and Saarbrucxen,
for instance, pre-XKolleg courses are run for those wishing to sit the
entrance examination and at Speyer in the Rhineland-Palatinate a sinilar
course is held for future Forderkurse candidates. As one oI tke main
criticisms directed at Kolleg and Abendgymnasien students is the
difference‘in educational standards of the Volksschiler and
Berufsaufbauschiiler on the one hand and the Realschiiler and Gymnasﬁ%ten
with Obersetundareife on the other, it seems likely that the solution
to this problem will be found in the continued expansion of prenctory
courses in the Volkshochschule, Once these have been established, the
next probable step is the iantroduction of courses lecading to

Fachschulreife, liittlere Reife and Abitur.
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This expansion leads on to, and indeed forms part of, the
gradual fusion of the Zweiter and the Irster Bildunjsuveg. Darlier
in the chapter we discussed the strong possibility of vocatioznal
tuition being given in an allgemeinbildende Schule, the Hauptschule.
This advance of the Zweiter into the Erster Bildungsweg can por
be best seen in the new Fochoberschulen. The latter will comnhrise

the ecleventh and twelfth school classes and can be atiended by

=
=

Realschule and Gymnasium pupils after their tenth school year.
this resnect the schools belong to the ZErster Bildungsweg, yet
Hauptschule, Berufsaufbauschule and Realschule pupils vho have left school
and who are serving an anvrenticeship can also attend. Tn ¢his sense
they are part of the Zweiter Rildungsweg. In a sinilar 2esition

are the TF-Gymnasien and Technische Gymnasien which run courses lecding

to fachgebundene Hochschulreife. Most nupils will transier Circct

from a full-time school, yet the mossibility exists for Derufsaufbou-
s ¥ -

schiiler to attend these courses.

The reason for this gradual merging of the two cducational
routes is not difficult to discover. Besically it forms part of an
overall pattern in which a closer relationship is being effccted
between the school and the technical world, in which the world of
culture is by degrees assimilating the world of technology. This
process is not confined to “est Germany alone. The polrtechnic
education and Fachhochschulen of the German Denocratic Rerudlic,

1l'enseignement technique court and l'enscignement technique lorng
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stemming from the 1950 reforms in France, are manifesteations c¢? thce
same movement, In Englanc, too, linked courses betueen schools and
colleges, the Robbins recommendations on the develowrment of the
teaching of science and techrology at higher education level and tkre
introduction of the Polytechnics, all mirror this trend. In Vest

Germany the nace of change and adar»tation has been slower, hut the

pattern for the future is unnistakeble,

The gradual acceptance of Fakultitsreife or fachgehundene
Hochschulreife as a qualification for university study is another
facet of the trends mnentioned in the previous paragranis. The subject
limitation and specialisation introduced into the Gymnasiumokerstule
as a result of the 1960 Saarbriicken reforms has now brought the
qualification of allgemeine Hochschulreife, especially that awarded
in a mathematisch-naturvissenschaftliches Gymnasiun, so close to
fachgebundene Hochschulreife as to weaken considerably the arguments
against the latter. lioreover, indications are that in the Zweiter
Biidungsweg of the future increcsing emphasis will be nlacec unon

the limited subject entry qgualification. The Fachoberschulen will

0

avard a new leaving certificate,; Fachhochschulreife, which exntitle
the holder to study at the new Fachhochschulen, And the creation of
the latter is again indicative of the importance now being accorded
to vocational higher education. It can, of course, be crgued tiat
with the foundation of the Fachhochschulen, the wissenschaftliche

o

Hochschule will now be encouraged to close its doors to candicdates
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with a qualification other than allgemeine Hochscihulreife, that
German educational conscrvatism has again triumphed. Yet cven
when such criticisms have been allowed their full weight, the fcev
remains that the incorporation of these institutions intoc the sDiere
of higher cducation has brought about a fundamental change in the
West German university pattern. The acknowledgement that vocational
subjects are fit areas for higher educational study is wrocf oi the
extent to which Berufsbildung has merged with Allgemeinbildung. ‘zailn,
ilest Germany seems to have followed trends in other courtries whcre
the dividing line between Allgemeinbildung and Berufsbildung is far
less distinct. In England, for example, we can point to the elevation
to technical university status of the Colleges of Advanced Techrology

and the previously-mentioned creation of the Polytechnics.

Even taking into account the considerable progress clready nede,
it would be unreasonable to exnect all provlems conaected with the
7yeiter Bildungsveg to be solved in the near future. Indced, cone
appear to be almost inccpable of solution. Those arising from T&ader
differences will never be overcome as long as Linder autlhority is
recognised in cultural matters, For many Linder it is simply a
question of priorities. The ones with well-developed schnool systens

]

will find it easier to concentrate upon the development oI the
Zuweiter Bildungsvweg than those which are confronted by mcterial,

structural and financial problems in the Zrster Bildungsuveg. Althouvsh

in time they will make up the present leeway, the more fortunate,
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and often more progressive, Lénder will in the meantime have fcrged
even further ahead. Perhans a more permancnt solution cculd ke found
along the lines suggested in the Rokhbins DNewnort: "We cre clear that
the main remedy for the scrious strains that are placed on the schools

;1)

must lie in a great expansion of nlaces in higher education.’

A second probvlem, seemingly common to all Linder, is the lack
of attraction which the Zweiter Dildungsweg holds for girls. This
question is too broad and complex to argue in full at this point,
and indeed could well provide excellent material for deerer studr,
but suffice it to say that here exists particular fertile ground Tor

the Zweiter Bildungsweg of tne future to work, Perhans the

2)

incorporation of the Berufsfachschule into the Zweiter Bilcdun;sveg
in the manner outlined in a previous chapter and the continued

development of the Telekolleg and the Funk-Kolleg might heln to ease

the situation, But in tke meantime the wnroblem remeins,

A further cquestion which will no doubt generate heated discussion

in the future is the status of the Facahochschulen, Alckhough they

-

stand outside the Zweiter Bildungsweg prozer, they oue their

=
<

foundation to the impetus created by the Zreiter Bildunzs'es.

I

wvould incdeed be regrettable if <these institutions succeeded in

1) Higher Education: Repert of the Committee avnpointed by “he Drime
llinister under the Chairmanship of Lord Robbias. 1¢81-C7,

H.M.Stationery Office. p. 263,

2) 63.5% of pupils at Bcru chschulen are girls. Iducation in

Germany: No. 3/4 1967: p. k.



relieving the pressure on the wissenschaftliche Hochschulen only to
find themselves relegated to the znosition of sccond-class universities,
Unless their graduates are accorded parity of esteem with thoce of tke
vissenschaftliche Hochschulen, and it nust be cdmitted that this, in
the early years at least, is very unlikely, it will have a cdetrirental
effect on the entire Zweiter TNilcduugswveg. Some of the ground goined
in the fight for the ecual recognition of Beruvfsbildung and llzerein-
bildung would be lost. This problen admits of no easy sclulion., It
lies, perhans, partly in the stondards set by the Fachobersciulen and
Fachhochschulen themselves, partly in the willingness of incuztry,
and even of socilety, to recognise their quealifications as equal. Tan

the problem is not insoluble can be seen in Great Britain in the way

in which British industry aas accented the relatively nevw "igiher latioacl

Diploma qualification, for example in Engineering, as tie cquivalent

of a university pass Cegree.

If the Zwciter Bildungsweg is only considered from the zoint of
view of the number of students who have obtained certificates and
gualifications in it, then one may argue that its success has been
limited, for such numbers have always been reclatively small. However,
though this criticism must be allowed to stand, its role in brizging
about the realisation that the new technolozgical age is <35 much o
of German civilisation as the humanist tradition of the lasi century

has been a vital one. It has helved mould ovninion to such an eitent

that a concept which runs counter to German educational pililosohy of
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the last hundred and fifly veocrs is not only accepted, but Gerian

educational and cultural tradition is being recdefined so0 as to allou

the inclusion of vocational education and vocational training inte
spheres from which they have always been excluded. The real zein

will be enjoyed by future gencrations.
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APPEZNDIZX II

FNDER

ABBREVIATIONS



Ba

Be

Br

Ha

He

NS

NRU

RP

Sa

SH

Baden-'lirttemberg

Bavaria

Berlin

Brenen

Hanburg

Hesse

Lower Saxony

Horth Rhine-"'estnhralia

Rhincland-Palatincte

Saar

Schleswig-Holstein
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FEDERAL REPUBLIC OF GERIANY

BASIC DATA BY L ANDER
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APPENDIX IV

TZWELITE RAHNENVEREINBARUEKG
JB TR T Ia

BERUFSAUFPBAUSCHULE

Beschluf der Kultusministerkonferenz vom L. 2. 1065
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. Aufbau und Ordnung’
{Beruiliche Schulen) T omasceaaamaRcs

' 376.1

Zweite Rahmenvercinbarung iber die Berufsaufbauschule
(Beschluf der Kultusministerkonferenz vom 4. 2, 1965)
Die Kultusministerkanfevenz hat agi 24/25. Septomber 1950Y) eine

erste Rahmenvereinbarung iber die Errichtung von Berufsaufbau- ~
schuien im berufsbildenden Schulwesen beschlossen. ’

—, ' : N . . - o - C .
TN Die schnelle Enfwicklung der Berufsaufvauscnulen seit der Ver-
\ . . : . . N N

- - abschiedung der ersien Rahmenversinbarung arfordert ergénzende

Abmacoungen. Die folgende zweite E ~envereinbarung Uber die
Berufsaufbauschule irigt dieser Tatsac.... Rechnung.

1, Al emeines

Die rasch fortschreitende techinischx und wirtschattliche Entwick-

+© - lung fordert in steigendem Mafle die Heounbildung eines Nachwuchses,

der in der Lage ist, gehobene Funklionen zu {ibernehraen. Mehr als

zuvor zwingen neue Arbeitsverfahven — Rationalisierung und Auto-

matisierung — <den Menschen, fechnische, wirtschaftliche und soziale

Zusammenh‘a‘.ﬁge zu durchschauen, sich <o wandeinden Erfordcernissen
anzupassen und neus Einsichten zu gawinnen:

Die Berufsaufbauschule soil ihr %iel darin schen, zur Eritllung
dieser Forderungen beizuiragen. :

Der junge Mensch erfdnrt in seiner s peitswalt kriftize Bildungs-
impulse. Hiervon soil die perufsaufbauschule bei ihrer Bildungsarbeil
ausgehen. Damit verwirklicat sie eine Form der Allgemeinbildung,
die auf unsere vielgestaltige technisch-wirtschaitliche Well hezogen ist.

i

2. Gliederung
Die Berufsaufbauschule gliedert sich in :cigende Fachrichtungen:
a) die allgemein-gewerbliche Fachrichtung,
b) die gewerblich-technische Fachrichiung,
¢c) die kaufmh‘nnisc‘ne'Fachric‘ntung,

d) die hauswirtscnaiilich-pflegerische und sozialp& agogische Fach-
richtung, ' .

¢) die landwirtschaitliche Fachrichtung.

KMK (0. Ay Erg.-L{g. Nr. 5 vom 2. 5. 1868

* )y 8, Nr. 370,

“ vaviorm
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3. Unterrichtsjidcher

" Die Stundentafeln der- Berufsaufbauschule verschiedener Fach- -

richtungen enthalten teils gemeinsame Umeruchtstacher, teils Facher,
die spemflsch fiir die Jewelhge Fachrlchtuﬁv sind:

1
wari.e N I Hausw.- | ' .
. .Facher- Allgemein= | Geivey 9i:= kaut‘r‘ﬁé'ﬁﬁ, T = s
R g : hni 1 1868¥; u Lahdw: . .
L BRHRRE | EEWEVRNGR | tecnnisch l S AR
"Kulturkundl. u. sozial-". ~. " . Deutsch ....... e YR,
kundl, FAChergIrUPPe ...\ v:ivosme.s. Eremdsprache ... ........... AP
o L . . Geschichte mit L
‘ A - Gemeinschaftskunde ........ 0.0
S Erdkunde mit Wirtschafts- - :
T T LA geograpiie .........00. S
- mathem.-naturkundl.” R Mathc"‘.at‘k ...... e P
FAChergruppe voevvevnsons S Physik oo
: Chemie . ... i vien i
E _berqffskundl.' .. 7T Volkswirsschaft
. Tacher- Betriebswirtsc:
" gruppe: : o=
L rad ~ Tecan.  Befricbl.  Biologie ‘Biologic
" zeichnen .. Zeichnen Kaufminn. u. Gesund-
m. Darstel- Rechnungs- heiisichre
. lender - wesen
Gcomctrie
Weitere . Lexbcserzmhur‘g, Musik oder Werken, Religion
Ficher ' (nach den in den Lindern geltenden Bestimmungen der Unter~
richtsverwaltungen)

Nicht alle in diesem Katalog genannten Fucher sind fiir die gesamtie
Daucr der Belufsaufbauscnule verpflichiende Unterrichtsidcher.

Der Unterrlcht in den kultur- und sozialkundlichen Fichern geht
von den Elfahxungen in der Berufswelt aus. Er dient zugleich als Er-
ginzung der mathematisch- naturkundlichen Féchergruppe undv als

e Gegcnrfewmht gegen enge berufhche Spezialisierung.

Der Unterricht in der mathematisch-naturwissenschaftlichen
TFichergruppe dient der Vertiefung beruflicher Kenntnisse, wobei es

nicht nur um die Vermittlung anwendbarer Spezialkenntnisse, sondern

" auch um das Erkennen allgemeiner Zusammenhinge -geht. Er wird

-moghchst schon von der ersten Stunde an aui die Berufswelt bezogen.

Der Untexmcht in der beru““kundhcheq Fud‘agruppe nutzt und
erweitert die wihrend der Ausbildung ire Berlfsleben und in der

. Berufsschule erworbenen Kenninisse und schafit zu seinem Teil die

" Yoraussetzungen fir den Besuch weiterfithrender Schulen.

1 . <

L
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‘&), Vollzeltscnuleﬁ

" Aufban und Ordnung
(Berufliche Schulen)

Fir alle Fachcxgruvnpen ist die Berufsbezogenheit als didaktisches
Prinzip bestimmend fir die ‘Auswahl der Bildungsinhalte . und als
methodisches Prinzip maBgebend fir die Form des Unterrichts.

4. Orgar»isationsform und Douer,

Polﬂende Or ﬁan*sat;ons*oxmeh sind zuldssig:

. 3 -Halojahre Dauer,  sofern die
. Ausbildung--auf eine achtjdhrige
oo Volkssenule aufbaut; ’

p) Teilzeitschrulen o
{Abend~ oder Wochenend-
unterricht):

. 6T Halbjahre Dauer '

.c) Schulen, die als Vollzeitschulen Die Dauer wird durch die Ge-

beginnen und als Teilzeifschu~. .- samtstundenzzhl bestimmt, .
len abschlieBen oder umge~ - '

Rewerber, die das AbschiuBzeugnis der Reaischule "oder das Ver-
-setzungszeugnis in die Klasse 11 eines Cympasiums besitzen, sowie,

Besucher von mebhriihrigen Berufsfacnschuien kdnnen in eine hohere

"Stufe der Berufsaufbauschule eintreten.

Die Gesamtstundenzanl soll bei achtjéhriger Volkssciiuie 1500 Stun-

" den nicht unterschreiten.

KMK (Uff. A) Frg.-Lfg. Nr.5 vom 2. 5. 1966

Hierbei soll die Stundenzahl fiir die irz Katalog in Ziffer & ge-
nannte kultur- und sozialkundliche Fiachergruppe mindesiens zwel
Finftel der Gesamtstundenzahl umfassen.

5. Zulassungsbedingungen A

Als Vorbildung ist zu fordern:

‘a) 'erfol'g,reicher AbschluB der Hauptschule oder entsprechender Bil-
dungsnachweis,

b) mindestens eine halbjaihrige Bewdhr urg in der Berufsschule und
Lehre oder bei Bewerbern, die erst nach der Lehre eine Berufs-
aufbauschule besuchen wollen, befriedigende Leistungen in der Be-
rufsschule sowie in der Lehrabschlufipriifung.

. Fur die Ahfnaume von Schiiiern, die <die Zulassungsbedingungen
zu a) und b; mcbt erfillen, gelten Ausndnmebesmmmungen der

.Linder.




P U

. Schuiwesen

“Die Eignung der Bewexber kann durch eine Aufnahmeprufunul
festgestellt werden

‘ 6. Bildungsabschluf

" Der Bildungsabschlufl der BerufsaéiiBavschule ist die Priifung zum .
Nachweis der Fachschulreife.

Das Zeugnis der Fachschulreife eréffnet den Zugang zu Swllungen
mit héherer Verantwortung im Berufsleben. Der Inhaber des Zeug-

*. nisses der Fachschulreife erfillt je nach Fachrichtung grundsatzlich

die Zulassungsvoxaussetzungen zu den Ingenieurschulen, Fachschulen
und Hoheren Fachschulen, Technischen Oberschulen und zu Gymna-
sien, die zur fachgebundenen Hochschulreife fithren, Weiterhin erfdlit -
der Inhaber des Zcugmsses der Fachschulreife unabhanvw von der
Fachrichtung grundsitzlich die Vorausseizungen fir die Zulassung’
zum Aufnahmeverfahren: in Kollegs (Instltute zur Erlangung der

‘Hochschulreife).

Da die Leistungen in den Prufungsfachem bei Beriicksichtigung

“der durch den Beruf bedingten Gegebenheiten den Anforderungen des

Realschulabschlusses entsprechen sollen (vgll V, 1 der Rahmen-

vereinbarung vom 24. /25. 9. 1959)!) gewdhr. las Prifungszeugnis der

Aufbaulehlgange die Berechtxgungen des AbschluBzeugnisses der Real- 1
schule . :
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Aufpau und Ordnung
(Allgemeinbildende Schuien)

U 2
: S0 .. Institutezur Eriangung der Hochschulreife (Kotlegs™h) fs
! . ) | (Beschlul der Kultusministerionferenz vom 7.18.7. 1965)
[ ) o ‘ . 1. Allgemeines )
Lo . 1. Institute zur Erlangung der Hochschulreife (Kollegs) sind ofient-

- liche oder von <4en Unierrjchuveswallungen anerkannte private
Schulen, die mits der Reifeprifung abschli=Ren. -

oL o 2. Der Schulname mufl die Bezeichnung W1 g enthalten. Die Be-
’ a . aeichnung ,Institut zur Friangung der iochschulreife” soll im
e A .- -Ustertitel gefithrt werden. :
‘ N © 3, Andere Bildungseinricniungen dﬁrfen giie wezeichnung ,Institut
. (\ ) Zur Erlangung der H.ochschulreiz'e“ nient flithren. .
: - 4. Die Arbeit der Kollegs seizt Berufserfahrung der Wollegiaten vor-

_aus. Didaktik und Methodik des Unterricnis sollen moglichst in
allen RBildungshereichen von dieser Beraiserfahiung wesentlich
mitbestiramt sein. : ]
5. Die Kollegiaten dtirfen- wihrend der Zeit des Lehrgangs keine be-
© rufliche Tatigkeit austiben. . . :
, 6 Die Schulaufsicht wird von den fir die Gymnasien zustandigen.
: ’ Schulaufsichtsbehbrden wahrgenomien. . .

II. Aufnanme

. . _ o,

. In ein Kolieg dirfen nur solehe Bewerber aufgenommen werden, die
' ) a) mindestens 19 Jahve alt sind, : :

: . ~b) eine Berufsausbildung abgeschlossen nabern: oder einen Tleichwerti-

: . ) -gen beruflichen Werdegang nachweisen konnen, .

! © ¢) nach dem Hvauptschulabschluﬁ sine Bildung erworben haben, di€ .
! dem Abschlufl der Berufsauthauschule entspricht, ' s

d) eine Eignungsprifung pestanden oder einen mindestens halbjébri-
gen Vorkurs erfolgreich durchlaufen haben. :
- Absolventen der Realschulen erfillen die Redingungen unter. ¢, In-
: haber des Zeugnisses der Tachschulreife die Bedingungen unter b)
e +und o). . : T VR PR S
. ’ ' C 1II. Daver des Bildungsgenges

@.
@ .
' Die Mindestdauer des Bildungsganges beirigt fiinf Halbjahre: -
- Lo : T
‘ P ; - 1V. Unterrichispldne der Kollegs
; ¢ 1.- Die Kollegs unterrichten nach einem pesonderen Lehrplan. s .
‘:’; 2. Fiir die verbindiichen Unterrichtsficher gelien dje foigenden Be-
A stimmungen: .
\ I a) Verbindliche Iicher fir den gesamien Lehrgang sind:
o ; - (1) Deutsch, . "
] (2) Geschichte cder Gemeinschaftskunde, AP
) =3 (3) eine Fremdsprache, R
a0 2 . (4) Mathernatik. o . L
: 9. “b) Im .Abschnlufiiahr sind auBerders folgende Ficher verbindlich:
RN (1) ‘ein aaturwissenschafiliches Pach (nach den néheren Bestim- -
T mungen der Unterrichisverwaltungen der Liander), -
2 % . .1 Vgl auch Nr. 289, L e H
. k
Y] b .
- \
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(2) nach Wahl der Koliegiaten entweder Wirtschaftskunde oder
Sozialkunde. (Anstelle von Wirtschafiskunde oder Sozial-
kunde kann in Berlin das beruisbezogene Fach treten.)
(3) Es steht den Unterrichisverwaltungen der Linder frei, ein -
7. Fach verbindlich zu machen. -
, 3. .Fiir die Unterrichtspline gili des weiteren:
2 (1) In. einer zweiten Iremdsprache missen mindestens Grund-
L ltenatnisss vermittelt werden. -
s ~(2) In Physik, Biclogie und Erckunde oder Chemie muf} eine Ein-
) tithrung gegeben werden. ’
' (3) Arbeitsgemeinschaften in Philosophie, Musik, Kunsterziehung .
-~ und Leibeslibungen sollen angeboten werden. :
). - (4) Der Unterricht in der Religionslehre wird auf Grund der in den
; Lindern jeweils geltenden Bestimmungen crieilt.
. 3 V. Lehrer
_ Mindestens zwei Drittel des Unterrvichts jeder Einzelklasse miissen
. von Lehrern gegeben werden, die die Wissenschaftliche und die Piad-
' agogische Prufung fiir das Lehramt an Gymnasien abgelegt haben.
- VI. Reifepriijung .
1.. Dié Kollegiaten legen die Reifeprifung nach den in den L#ndern
giiltigen Bestimmungen ab, die in Einzelheiten von den Vorschriften
L fur die Erlangung <der allgemeinen Hochschulreife abweichen
konnen, die fiir die Gymnasien der Langform geiten.
- 9. In den Sonderbestimmungen sind die besonderen Bildungsaurgaben
S und Arbeitsmethoden der Kollegs zu beriicksicniigen.
.'..8.- Die schriftliche Reifepriifung wird in vier Fichern abgelegt.
, | .- Verbindliche Ficher der schriftlichen Prifung sind:.
s - (1) Deutsch, . ’
Lo (2) Mathematik, N - , .
K (3) die Fremdsprache, die wihrend des ganzen Lehrgangs verbind-
. . -, lich ist. | - .
© Als 4, Fach der schriftlichen "Priifung sind folgende Ficher zu-
o 1dssigi ' . o :
. (a) Wirtschaftskunde, . R
* " (b) Sozialkunde, ) o
 (c) das berufsbezogene Fach (nur in Berlin), ' i
(d) die 2. Fremdsprache (nur, wenn sie auch in der Abschluflkiasse:
o Unterrichtsfach ist), .
« {e) das naturwissenschafiliche Fach der Abschlufliklasse.
_ Es bleibt den Landern iberlassen, ob sie als 4. Fach der schrifi-
lichen Priifung ein bestimmtes Fach allgemein festlegen oder ‘ob
) den Kollegiaten eine Wahlmdglichkeit gegeben wird.
4. Gegenstande der mundlichen Priifung sind die vier Fécher der
L schriftlichen Priifung sowie zwel weitere wissenschaftliche Ficher,
B - - die im AbschluBjahr Unterrichtsfach gewesen sind. .
_ ; VII. Anerkennung der Reifezeugnisse. )
. . Die an den Kollegs .erworbenen Reifezeugnisse werden in -allen
o ‘Léndern der Bundesrepublik anerkannt. ’ .
. I 2 . ]
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249

Empfchlungen zur didaktischen und methodischen Gestaltung der
Arbeit an den Instituten zur Erlangung der Eochschulrcife
(,,;Xollcgs®)

) (BeschluB der Kultusministérkonferenz vom 7./8. 7. 1963)

L Die Aufgabe der Kollegs

Die Kollegs geben jungen Menschen, die bereits Erfahrungen in
der Arbeitswelt gesammelt haben, eine Grundbildung fUr wissen-
schaftliche Studien und erteilen die allgemeine Hochschulreife.
Damit werden auch die Voraussetzungen fiir andere Berufe mit er-
hohten geistigen Anforderungen geschaffen, die nicht auf ein Hoch-
schulstudium aufbauen. g

in der Auseinandersetzung mit den Kriften, die unsere gegen-
wirtige Welt bestimmen, und in der Begegnung mit ihren Urspriin-
gen gewinnen die Kollegiaten die Kenntnisse und Einsichten, die
ihnen helfen, eigenstdndig zu urteilen und. zu entscheiden. Dadurch

klaren sich auch ihre Frfahrungen aus dem Bereich ihrer fritheren

) Berufstatigkeit.

PBei den Kollegiaten kann ein fester.Arbeitswille erwartet werden.

Im Beruf haben sie bereits Ausdauer, Zuverldssigkeit und Umsicht

bewiesen und gelernt, sich in Gruppenarbeit einzufiigen. Sie sind

" jedoch {iberwiegend an Arbeitsvorginge gewohnt, die auf duBerlich

meBbare Ergebnisse abgestellt sind und sich vielfach wiederholen.
‘Im Kolleg werden sie ange_ﬂeitet, auch absirahierend und in grofe~

ren Zusammenhangen zu denken. Sie sollen sich hier nicnt nur mit -

Sachlésungen begnigen, sondern auch nach Sinndeutungen suchen

und fahig werden, ihre Gedanken in klarer und angemessener Form -
M !

zum Ausdruck zu bringen.

4, Im Unterricht werden Kollegiaten propédeutiscn in wissenschaft-
_ liche Axbeitsweisen eingefithrt. Sie lernen, Sachverhalie sorgfaltig
- und kritisch zu prufen, sachgerecht zu fragen, Probleme zu sehen
.- und Losungen zu versuchen. ’

1.

II. Die Auswahl der Unterrichtsgegenstdn&e

In der Vereinbarung iiber die Kollegs') wird bestimmt, welche

'..Pflichtfécher zu lehren sind und in welchen Fiachern Einfihrungs-

'+ kurse oder. Arbeitsgemeinschaften angeboten werden. Besonders

-1y s, Nr1. ‘.248. -
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Ilr Fiécher, die zur Wah! gesteilt sird, kann das Berufswissen
Ausgangspunkt und Grundlage sein, Gleicnzeitig wird dadurch den
Begabungsrichtungen und Neigungen der Iollegiaten entsprochen.
Um die Unterrichisthermen griindlich und veriieft behandein zu
konnen, muB der Stoffumfang in allen Fichern Bpegrenzt werden.
Rig Huswiall der Unlerrlehtsgegenstinde wind sieh vav.allem: dus
nach bestimmen, wieweit sie Wirklichkeitsbereiche reprisentieren,
in denen-der Mensch in unserer Gesellschaft geistig und sittlich

. gefordert ist. Die Auswahl soil auch die Integration der FFicher

oo

(5]

6.

1

und die Einbeziehung der Berufserfahrung ermoglichen.

"Bei der Auswahl der Unterrichisgegenstinie ist zu be*uu\smnt;gen

ob an ihnen exempiavisch ber das E‘nf')alx“" und Besondere hin-
aus das Allgemeine von Rege! und Gesetz bewufit gemacht werden
kann, ob aus dem Anschaulichen heraus das Typische ciner Struk-~

~tur zu erkennen ist und ob an entscicidenden menschlichen Situa-

tionen Aligemeingiiltiges sichibar wird.
=3

Wenn Einmaliges in gréBere Zusammenhﬁnge'oderbAbl."iufe ein-

geordnet werdep soll, vor allem im Bereich der Gesch iichte, der
Sozialwissenschaften oder der sprachlich-lierarischen Ficher, hat
auch das orientierende Verfanren seine Eerechiigung. .

Es ist zu bedenken, daBl die Kollegiaten in ihrer beruflichen Tatig-
keit in bestimmten Fragen bereits ein ProblembewuBtsein erworben
haben. Dabei handelt es sich 2. B. um folgende Probleme: Humani-
sierung der Amc_u, gerechter Lo.m betriebliches Sozialgefiige,
Sozialprestige, . sinnvoile Freizeitgestaltung, Mitbestimmungsrecht
u*xd die grundsédizliche Frage nach der Angemessenheit der wirt-

schaf‘hchen sozialen und politischen Ordnungen. Wenn hier reben.

‘originéren Erfahrungen und fundierten Wertungen auch Schein-
wissen und verhirtete Auffassungen vorliegen, so ergeben sich doch
gerade aus dem Bewuflfsein dieser Probierme Zuginge zu eine

v Reihe von Unterr mhtbmemen in der Wirtschafts- und oozxall\unde

©in der Geschlcntc, im Deutsch-Unterricat und in den Naturwissen-

schaften, aber auch zu einer philosophischen Antropologie.
111, Die besondere Arbeitsweise der Koliegs

Unterricht und Gemeinschafisieben im Kuneg werden dadurch be-
stimmt, daf die Koilegiaten ihren Studiengang z2!s Erwachsene auf-
‘nehmen. Sie waren alle berufstiti g und mubten sich in einem be-
grenzien Aufgabengebiet selbstindiz und vera ntwortlich verhalten;
Slv. brmgen cine starke innere Bereltschdf» zu geistiger Arbeit mit.

bR
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Aufbau und Ordnung }
(Allgeneinbildende Schulen)

- Wenn auch die Lefnf'eihigkeit der Kollegiafen, soweit sie vor-
- wiegend auf dem Geddchtnis beruht, geringer ist als bei den
_ jlingeren Schiilern, so gleicht sich dies durch ihr groBeres Ver-

mogen zu verstehendem und gktivem Lernen aus. Die Arbeit und
das Zusammenleben in Kolleg und Wohnheim konnen sowohl die

 Selbsterzichung des einzelnen als auch die Formen gesellschaft—'

jiehen Veinalteng fdvdern.

. Die Mitverantwortung der Kollegiaten flir Leben-und Lernen in )
‘der Gemeinschaft und die ernsthafte Arbeit in den Organen der

249

Selbstverwaltung sind Kennzexchen eines Dbesonderen Stiles der

Kollegs.

"3. Schul- und Berﬁfsausbildung der Kollegiaten sind unterschiedlich.

Daher miissen vor allerp’ im ersten Halbjahr die Unterschiede in
den Kenntnissen ausgeglichen und gleichartige’ Arbeitsmethoden
entwickelt werden. Das ist einmal ‘durch eine niedrige Klassen-
freqlienz, zum anderen durch ein ausgebautes System von Kurs-
und Zusatzunterricht zu erreichen. Auch die gegenseitige Hiife-
leistung in freien Arbeitsgruppen kann zur Angleichung beitragen.

. Da bei den Kollegiaten eine angemessene Arbeitshaltung voraus-

gesetzt werden kann, ist es méglich, sie in einé Arbeitstechnik
einzufiihren, die sie befihigi, in der vorgegebenen Zeit die Hoch-
schulreife zu erwerben. Dazu gehért, daff sie die Unterrichts-

- aufgaben zu {iberschauen und einzuteilen vermégen. Die Kollegia-

ten miissen lernen, begrenzie Aufgaben selbstindig zu 16sen und

‘dabex auch Fachliteratur heranzuziehen.

. In allen Fichern miissen die Kollegiaten zu Eigenstindigkeit an-
) geleitet und auf die Arbeitsweise der Hochschule vorbereilet wer- -
© _den. Es empfehlen sich vor allem folgende Unterrichisformen:

' a) Das Unterrichtsgesprich, .das sich um Schwerpunkte bewegi und

_ sich nicht mit der Lrarbeitung von Sachverhalten in kleinen
- Schritten begnligt. Klare Zielangaben, Hinweise auf umfassende

Fragestellungeri und -weiterfiihrende Leitfragen sind erforder-:

lich,

- b) Die Diskussion eines Themas Die Leitung der stkusswn kann

ein Kollegiat ibernehmen.

der Aufgaben voraussetzt und eine Zusammenfassung der Er-
gebnisse sichern mu8.

-d) Der Lehrervorirag, der vor allem Zusammennange-zw1schen den

Schwerpunkten des Unterrichts herstelll. Der geistige Mxtvc_ﬂl—
- zug bei den Hoérern muf gesichert werden.

-

. ¢) Der arbeitsteilige Unterricht, der eine Planung im Aufﬂliedem~

Ca

-
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Schulwesen

~g) Das Fachreferat des ‘Kollegiaten, das sich einem im Unterricht

behandelten Problemkreis organisch einfiigt. Besonders bei die-
sen Referaten hat der Iollegiat hiufig Gelegenheif, auf seine
Berufskenntnisse zurtickzugreifen.

f) In den Naturwissenschaften das selbstiindige Experimentieren
des Kollegiaten. Auch hier lassen sich oit die Berufskenninisse
verwerten.

Gegen Ende des Studiernganges kann eine Halbishresarbeit ge-
fordert werden, in der voin Kollegiaten die selbstindige Bearbei-
tung eines abgegrenzien Stofi- und Problemkreises nachzuweisen
ist. Der Umifang dicser Arbeit soll knapp gehalien sein und ein

Jbestimmtes Maf nicht {iberschreiten.

-Gerade in den Kollegs empfichit es sich, Doppelstunden (Block-

stunden) anzuseizen. Auch der Epochenunterricht dient der Ar-

. beitskonzentration.

Studientage bieten den Kollegiaten Gelegenheit, ausgewdhlie The-

_men vertieft zu bearbeiten.

10.

Am Kolloguiuvm nehmen verschiedene Gruppen und Stufen der
Koilegialen mit ihren Lehrern ieil, um ein zentrales Thema im
offenen und partnerschaftiichen Gesprich zu erdrtern.
Studienfahrten und Veranstaltungen auferhalb des Unterrichts
(wie Vortrage, Theaterbesuche usw.) weréen empfchien.

IV. Die dufleren Voraussetzungen fiir die Arbeit an den Kollegs

Die notwendigen Arbeitsmittel rnlssen in ausreichendem - Mafle
zur Vertigung stehen. Dazu gehoren besonders DBibliotheken,

Sammlungen, Sprachenlabors, naturwissenschaftliche Einrichtun-~

! i

gen, audio-visuelle Hilfsmittel.
Eine ausreichendé Zahl von Unterrichts-, Fach- und Studierrdumen
muf vorhanden sein. ’

ur Studienfahrten und andere auBerunterrichtliche Veranstaltun-
gen mussen Haushaltsmiitel eingeplant werden. '

"' Jedem Koileg sollie ein Wohnheim angegliedert sein. .

Fir die Kollegiaten mufl eine angemessene Studienférderung vor-
gesehen werden.., © .. . Ch SR T

N \ : ..
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Anlage I :
© Zz.d. NS ub.d. 128. KMK
Y vom 6./7.2.1969 . 7

Rahmenvereinbarung iiber die Fachoberschule

" - BeschluB der Kultusministerkonferenz vom 6.2.1969 =

Die Kultusminister der Lédnder beschlieBen auf der Grundlage des von den
Ministerprdsidenten am 31. Oktober 1968 verabschiedeten Abkommens zur
Ergédnzung des Hamburger Abkommens vom 28. Oktober 1964 folgendes:

§ 1
~ Fachoberschulen sind Schulen, die in zwei Jahren zur Fachhochschulreife
fihren. Fir sie gelten die folgenden Bestimmungens '

Aufnahmebestimmungen

§ 2
Flir die Aufnahme in die Fachoberschule wird das AbschluBzeugnis der Real-
schule oder ein als gleichwertig anerkanntes Zeugnis vorausgesetzts

s

83

| (1) Bewerber mit dem AbschluBzeugnis der Realschule oder einem als gleich-
wertig anerkannten Zeugnis, die eine einschlégige Berufslehre abge-
schlossen haben oder hinreichende einschlédgige Berufserfahrung nach-
weisen,

(2) mit dem AbschluBzeugnis der Hauptschule, die eine einschlédgige Be-
rufslehre abgeschlossen und das AbschluBzeugnis der Berufsaufbau-
schule erworben haben,

kénnen in das zweite Jahr.der Fachoberschule aufgenommen werden.

Lehrer
§ 4
Den Unterricht an Fachoberschulen erteilen in'der'Régel .

(1) Lehrer, die die Priifungen fiir das Lehramt an berufsbildenden Schulen
A Ry Aew Talhramt an Cuvmnaasan abocalegot haben. ) .



(2) Lehrer, die pach AbschluB eines Universitdtsstudiums néturwiséen-
sghaftlicher,'technischer oder wirtschaftswissenschaftlicher Fach~-,
ilchtung eine mehrjdhrige einschldgige Berufserfahrung erwoxben
haben. . ‘ Co ) L o

Gliederung . | | L ,

. § 5
- (1) Die Fachoberschule-gliedert sich in verschiedene Schultypen:
o a) Fachoberschulen mit dem Fachbereich Ingenieurwesen, .

b) Fachoberschulen mit dem Fachbereich Wirtschaft.

(2) Weitere Schultypen kdnnen, wenn sie den Bestimmungen dieser Vef-.
" einbarung entsprechen, als Fachoberschulen eingerichtet werden.

(3) Innerhalb der Fachbereiche kidnnen Schwerpunkte gebildet werden.

P

Allgemeine Ordnung der Ausbildung
§ 6

(1) Die Fachoberschule umfaBtldie Klassen 11 und 12. Zur Ausbildung
.gehoren der Allgemeine Unterricht, ein Fachbezogener Unterricht
und eine fachpraktische Ausbildung. g

(2) Die fachﬁraktisohe Ausbildung findet wéhrend des Besuchs der .
. Klasse 11 statt und erstreckt sich iiber das ganze Jahr.

(3) Die Ausbiidung ohne begleitende Praxis muB insgesamt ein volles
Schul jahr umfassen. Sie findet in der Klasse 12 statt.

(4) Es ist den Léndern freigestellt, die Ausbildungsabschnitte unter .
Einhaltung der in den Ziffern (2) und (3) genannten Zeitdauer fir .
einzelne Schultypen oder insgesamt anders zu ordnen. Werden die
Ausbildungsabschnitte wédhrend der zwei Jahre anders verteilt, muB
der AbschluBpriifung am lnde der Klasse 12 jedoch ein ' mindestens
sechsmonatiger Vollzeitunterricht unmittelbar vorausgehen.

"(5) Fir Bewerber nach § 3 soll der zusammenhdngende Vollzeitunter-
. richt (Klasse 12) gewdhrleistet werden.

' Ausbildung in Klasse 11

§ 7
(1) Die 11. Klasse umfaBt Unterricht und fachpraktische Ausbildung.

(2) Die fachpraktische Ausbildung erstreckt sich lber mindestens vier
" Tage der Woche. Sie kann bis zur H4lfte in betriebs- oder schul-
"eigenen Lehrwerkstédtten oder gleichwertigen EBinrichtungen vermit=
telt werden.Die weitere praktische Ausbildung soll in Betrieben

._Z_.



- als geienkte Pfaktikantenausbildung erfolgen. Die fachpraktische
Ausbildung und der Fachbezogene Unterricht miissen dem gleichen
Fachbereich zugeordnet sein. ’

(3) Die Fachoberschulen ordnen die fachpraktische Ausbildung und iiben
die Aufsicht iiber deren Durchfiihrung bei jedem Schiiler aus. Voraus-
setzung flr den Eintritt in die Klasse 12 der Fachoberschule ist
der Nachweis einer ordnungsgemé3en fachpraktischen Ausbildung.

- (4) Fiir Bewerber nach § 3 wird die fachpraktische Ausbildung nicht vor-
geschrieben. Es konnen jedoch Ergénzungspraktika gefordert werden.

(5) Inhaber von Zeugnissen der allgemeinen oder der fachgebundenen
" Hochschulreife konnen an dieser fachpraktischen Ausbildung teil-
nehmen. Sie konnen anschlieBend mit dem Nachweis der ordnungsge-
méBen Ausbildung an einer Fachhochschule studieren. Sie kdnnen ihre
fachpraktische Ausbildung auch auf anderen Wegen erhalten; entsprechende
Vorschriften werden im Rahmen der Bestimmungen iber die Zulassung zu
den Fachhochschulen vereinbart. :

(6) Der durch die fachpraktische Ausbildung begleitete Unterricht umfaBt .-
méglichst 12, mindestens aber 8 Wochenstunden. Wo die Verhdltnisse
diese Unterrichtsregelung nicht zulassen, -wird stattdessen Vollzeit-
blockunterricht von entsprechender Dauer erteilt.

. Ausbildung in Klasse 12
§ 8 =

=(1) In der Klasse 12 werden 30 Wochenstunden Pflichtunterricht als All-
gemeiner und Fachbezogener Unterricht erteilt. :
(2) Pflichtfécher, des Allgemeinen Unterrichts sind:
"~ Deutsch, Sozialkunde, Mathematik, Naturwissenschaften, eine Fremd-
sprache und Leibeserziehung.
(3) Die Fdcher des Allgemeinen Unterrichts sind fiir alle Fachbereiche
die gleichen. :
(4). Mindestens drei Finftel des Pflichtunterrichts entfallen auf den All-
gemeinen Unterricht.

(5) Die Pflichtfdécher des Fachbezogenen Unterrichts werden durch den
' Fachbereich bestimmt. Die Unterrichtsstoffe sind, anders als im All-
gemeinen Unterricht, nach fachspezifischen Gesichtspunkten auszu-

wdhlen.,

(6) Die Pléne fiir den Unterricht insgesamt und fir die einzelnen Facher
sollen durch Vereinbarung der Stédndigen Konferenz der Kultusminister .
in Ubereinstimmung gehalten werden.

(7) Der Pflichtunterricht kann durch Unterricht in Wahlfdéchern und frei-
willigen Arbeitsgemeinschaften ergdnzt werden (z.B. 2. Fremdsprache,
technische oder wirtschaftskundliche Spezialgebiete, Musik).



' Abschlqurﬁfung-

§ 9

(1) Die Ausblldung an der Fachoberschule schlleBt mit einer Priifung ab.

(2) Der Nachweis der erfolgreich abgesohlossenen fachpraktlschen Ausbll-
. dung ist Voraussetzung fir die Zulassung zur Abschlqurufung. '

§ 10

Dem PriifungsausschuB gehdren die Lehrer an, die in den Prufungsfachern
 den planméBigen Unterricht in der Klasse 12 der Fachoberschule ertellt

haben.

§ 11
(1) Den Priifungsvorsitz fiihrt ein von der Schulaufslchtsbehorde bestell-
ter fachkundlger Beauftragter.

N
(2) Zun Beauftragten kann der Leiter der Fachoberschule bestellt werden.

§ 12
Die Abschlquruiung besteht aug einem schriftlichen und einem mundllchen

Tell.A

’

- § 13
”Dle schriftliche Prifung flndet in vier Fachern statt, diese Fdcher sinds’

1. ‘Deutsch

2. Mathematik _

3. die Pflichtsfremdsprache

4.'ein'weiteres, den Jjeweiligen Fachbereich kennzeichnendes Pflichtfach.

T

§ 14

(1) Fdcher der miindlichen Priifung sind:
1. dié Ficher der schriftlichen Priifung
2. PFédcher des'fachbezogenen Pflichtunterrichts.-

(2) pie Unterrlchtsverwaltungen konnen weitere Facher fiur die Prufung
vorschreiben.



§ 15

Wer die Abschlqurﬁfung am Ende der Klasse 12 besteht, erhdlt ein Zeug-
nis der Fachhochschulreife. Es berechtigt zum Studium an Fachhochschulen.

SChluBbestimmungen

§ 16
Die Vereinbarung gilt fﬁf 6ffentliche Fachoberschulen und solche Schulen,
die ihnen durch landesgesetzliche Bestimmungen gleichgestellt sind.

§ 17

Zeugnisse der Fachhochschulreife werden, sofern die in dieser Verein~.
barung getroffenen Bestimmungen erfiillt sind, von den Ldndern gegensei-
tig anerkannt., : .
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- Bekanntmachung

{iber die Priifungsordnung fir die

Zulassung zum Hochschulstudium ohne Reifezeugnis (Begabtenprﬁfung)

“vom 20. November 1959 Nr,VI 70 300

- I. Voraussetzungen fiir die Zulassung zur Priifung

1.

Zur Priifung kénnen nur Personen zugelassen werden, die fiir ein
bestimmtes Fachgebiet hervorragend befshigt sind, aber auf Grund
inres Entwicklungsganges keine Reifepriifung ablegen konnten.

Der Bewerber muf nach seiner Personlichkeit, seinen geistigen
Fahigkeiten und seinen bisherigen Leistungen fir das beabsich-~
tigte Studium besonders geeignet und mit dessen fachlichen
Grundlagen bekannt sein sowie eine angemessene vielseitige Bil-
dung besitzen,

Er soll das 25. Lebensjahr vollendet und, von besonderen Ausnah-

mefillen abgesehen, das 40. Lebensjahr nicht iiberschritten haben.

II. Antrag auf Zulassung zur Priifung

1.

Der Bewerber stellt den Antrag auf Zulassung zur Priifung beim
Staatsministerium fiir Unterricht und Xultus. Dabei ist anzugeben,
ob und wo ein dhnlicher Antrag schon friher gestellt worden ist.

Der Bewerber hat in seinem Antrag die Anschriften von mindestens
swei Personen anzugeben, die dem von ihm gewshlten Fachgebiet an-
gehéren, ihn kennen und in der Lage sind, ein Urteil Uber seine
Befshigung, seine Leistungen und seinen Bildungsstand abzugeben.

Das Staatsministerium fiir Unterricht und Kultus holt bei den vom
Bewerber benannten oder anderen geeigneten Perstdnlichkeiten Gut-
achten ein. :

Der Antrag muB Angaben enthalten Uber:

a) das gewdhlte Fachgebiet mit kurzer Begriindung der getroffenen
Wahl,

b) die Vorstudien, die der Bewerber auf dem von ihm gew&hlten
- Fachgebiet getrieben hat, sowie iiber Art und Umfang dessen,
was er seit Verlassen der Schule zur Vertiefung seiner Gesami-
bildung getan haty

¢) die fir die Priifung gewdhlte Fremdsprache,

d) das fiir die Prifung gewdhlte natgrwissenschaftliche Fach
(Physik oder Biologie).

Deﬁ Antrag sind ferner beizufiigen:

a) ein ausfﬁhrlichér, handgeschriebener Lebenslauf,

b) ein llickenloser Nachweis {iber Berufsvorbildung und Berufs-

leistung
¢) die Schulabgangs- und —ﬁbertrittszeugnisse,

d) ein polizeiliches Filhrungszeugnis, das nicht dlter als sechs
Monate sein darf,

‘e) ein Lichtbild.
) ’



5. Uber die Zulassung zur Priifung enftscheidet das Staatsministerium
fir Unterricht und Kultus - '

Die Prifung
1. Die Priifung besteht aus einem schriftlichen und einem miindlichen Teil.,

a) In der schriftlichen Prifung hat der Bewerber zwei Arbeiten
(je drei Aufgaben zur Wahl, Zeit jJe fiinf Stunden) unter Aufsicht
anzufertigen. Bine Arbeit behandelt eine Aufgabe aus dem gewdhlten
Fachgebiet, die andere eine allgemeine Aufgabe. Aufgaben, die nur
durch die Wiedergabe gedichtnismédfig angeeigneten Stoffes geldst
werden konnen, sind unzuldssig. Wenn die Bearbeitung einer Aufgabe
- nicht geniigt, ist die Priifung nicht bestanden.

b) Die miindliche Priifung findet vor dem PriifungsausschuB in Form
einer Aussprache statt. Sie erstreckt sich auf das Fachgebiet
des Bewerbers und seine Gesamtbildung, dabei auch auf die an-
gemessene Kenntnis einer Fremdsprache. ' '

Bei der Priifung der Gesamtbildung ist auf bloBes Wissen weniger
Wert zu legen als auf geistige Reife. In jedem Fall ist ein
MindestmaB von allgemeinem Wissen, geschulte Denk- und Urteils-
fahigkeit, tiefgehendes Verstiandnis fiir geistige Fragen und
Cewandtheit im Gebrauch der deutschen Sprache zu fordern.

Die Priifung dauert ein bis zwei Stunden.

Der Gang der Priifung wird in einer kurzen Niederschrift fest-
gehalten, die zu den Priifungsakten des Bewerbers genommen wird.

2., Die Mitglieder des Priifungsausschusses, dem Hochschuliehrer und
Lehrer an hdheren Schulen angehdren missen, sowie dessen Vor-
sitzender werden vom Staatsministerium fiir Unterricht und Kultus

bestellt.

3. Die Prﬁfung”kann nicht wiederholt werden.

Zeugnis

Das Ergebnis der Priifung wird in dem Urteil "bestanden" oder "nicht
bestanden™, in Fillen iiberragender Begabung in dem Urteil "mit Aus-
zeichnung bestanden" zusammengefaBt. Uber die bestandene Priifung
wird ein Zeugnis ausgestellt, das vom Vorsitzenden des Priifungsaus-
schusses unterschrieben wird. Es berechtigt zum Studium an den Hoch-.
schulen im Bundesgebiet und in Berlin..

\

Gebilhren

1. Fir die Entscheidung iber den Zulassungsantrag zur Prifung wird -
auf Grund des Kostengesetzes eine Gebithr von 20 DM per Nachnahme

erhoben, _
2. Fir die Abnahmé der Priifung einschlieBlich der Zeugniserteilung

nat der Bewerber vor Antritt der Priifung eine Gebuhr von_65 DM”
auf das Postscheckkonto Minchen 40660 des Staatsministeriums fir

Unterricht und Kultus zu entrichten.



VI. Inkrafttreten

1, Die Priifungsordnung tritt am 1. Dezember 1959 in Kraft.

2. Gleichzeitig wird die Bekanntmachung iber die Prifungsordnung
fiir die Zulassung zum Hochschulstudium ohne Reifezeugnis vom
14.11.1956 Nr.VI 37 230 (BayBSVK S. 2095) aufgehoben.

Bayer. Staatsministerium fir Unterricht und Kultus

Prof. Dr. Theodqr Maunz

1.

Eriéuterungen zur mindlichen Priifung

Fachgebiét

Es wird vom Priifling erwartet, daB er sich mit den Grundbegriffen, .
-methoden und -problemen der Wissenschaft seiner Wahl vertraut ge-
macht hat. Laienhafte Kenntnisse reichen nicht aus. Wenn sich der
Priifling dem Studium einer Fremdsprache zuwendet, wird das Pri- -
fungsgespriach in der -jeweiligen Fremdsprache gefihrt.

Geschichte

Die Priifung in Geschichte bezweckt den Nachweis eines tieferen Ver-
stindnisses fiir den derzeitigen politischen und gesellschaftlichen
zustand des deutschen Volkes sowie fiir die augenblickliche Weltlage.
Als Stoff dient die Zeit von der Wende des 15. und -16. Jahrhunderts
an bis zur Gegenwart. Auf die Kenntnis der allgemeinen Zusammen-
hinge und der Beziehung zur Gegenwart wird besonderer Wert gelegt.

Deutsche Literatur

Wotwendig ist die Kenntnis der wichtigsten Epochen der deutschen
Literaturgeschichte, wesentlicher Werke der deutschen Klassiker
und deutscher Dichter des 19. und 20. Jahrhunderts.

Erdkunde

Verlangt werden die Grundbegriffe der Allgemeinen Geographie, ein
{ierblick iiber die Erdteile und die genaue Kenntnis eines euro-
pédischen Landes. Dieses Land wolle bei der Meldung zur Prifung

“angegeben, werden.

Biologie

Erwartet werden die Kenntnis der biclogischen Grundbegriffe, klare
Vorstellungen iiber die wesentlichen Kennzeichen des Lebens, ein
Uborblick lbor den Buu des menschlichen Kérpers und die wichtigsten
Funktionen seiner Organe. An einigen Beispielen, die auch der Tier-

‘oder Pflanzenwelt entnommen werden kénnen, sollen die Beziehungen

eines Lebewesens zu seiner Umwelt erldutert werden. AuBerdem missen
spezielle Kenntnisse in einem Teilgebiet nachgewiesen werden. Das’
Teilgebiet ist bei der Meldung zur Prifung anzugeben.



Physik

Verlangt werden die Kenntnisse der Grundbegriffe und ein Uberblick
Uber die wichtigsten Tatsachen der Physik. AuBlerdem missen spe~
zielle Kenntnisse in einem Teilgebiet nachgewiesen werden. Das
Teilgebiet ist bei der Meldung zur Prifung anzugeben.

Fremdsprache

Der Priifling-hat sich einer miindlichen Prifung in einer Fremd-
sprache zu unterziehen. In Betracht kommen Englisch, Franz8sisch,
Russisch, Latein und Griechisch. Zur Vorbereitung auf die Prifung
in Englisch, Franzdsisch.oder Russisch wird u.a. auch die Lektire
eines literarischen Werkes in der Premdsprache empfohlen.

r Beachtung:

Die Begabtenpriifung findet jeweils in den Monaten Mai/Juni und
November/Dezember statt. PFir die Fachrichtung Pddagogik werden
Priifungen in der Regel in den Monaten Mérz/April und September/
Oktober abgehalten. : ‘ .

Antrdge auf Zulassung sind mindestens 10 Wochen vor den oben
angefilhrten Terminen einzureichen; dabei ist der gewdhlte Pri-
fungstermin ausdriicklich anzugeben.

Schulzeugnisse, Arbeitszeugnisse und sonstige Berufsleistungs-
nachweise sind in beglaubigter Abschrift vorzulegen.

Zwischen Biologie und Physik kann gewdhlt werden. Die Wahl-
moglichkeit entfdllt jedoch, wenn ein Bewerber als gewdhltes
Fachgebiet Biologie oder ein dazu verwandtes Gebiel wie Medizin,
Landwirtschaft, Forstwesen usw. angibt. In diesem Falle kommt

als naturwissenschaftliches Fach fiir die Priifung nur Physik in
Frage. - ' '

Gibt ein Bewerber als Fachgebiet Physik oder ein dazu. verwandtes
Cebiet wie Maschinenbau, Elektrotechnik, Bauwesen usw. an,. kommt. -

als naturwissenschaftliches Fach nur Biologie in Frage. #)

s ist erforderlich, daB sich jeder Bewerber beim Vorsitzenden .
des Priifungsausschusses wegen der Vorbereitung auf die Prifung
zur Beratung einfindet. (Sprechstunden sind Montag mit Freitag
von 10 -~ 12 Uhr). Bei dieser Vorsprache werden auch die Vordrucke
fiir die Antrdge auf Zulassung zur Prifung ausgehépdigt.

Die Priifer fiir die allgemeinbildenden Picher halten ihre Beratun-
gen jeweils am Donnerstag zwischen 10 und 12 Uhr ab.

Wenn eiﬁ Bewerber Ceschichte, Deutsch oder Erdkunde als'"gewéhltes Pach-
gebiet" benennt, so wird er in Biologie und Physik geprift.
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APPIHDIX VIII

REIFEPRUFUUNG FUR NIcFETSCECL

SCHLESVWIG-HOLSTEIN



Reifepriifung 'fir Nichtschiller in 3chleswig-Holstein
Merkbd l a t £

(i) Wer das Pelfezeugnlc erweroen will, ohne bchuler eines offent-
S llchen C‘mnaolums oder einer aneﬂkannten peraten hoheren
Schule zu sein (Schulfremder), kann sich der Reifepriifung fir
- iNich&tschliler unterziehen, wenn er seinen Wohnsitz in Schleswig-
Holstein hat. S
+:(2)! Bewerber, die ihren Wohnsitz in”eiriem anderen deutschen Land
haben, kOnnen zugelassen werden, wenn sie mit‘dénehmigung des
AkKuLtusminisﬁers-des~Landes,~in dem sie. ihren Wohnsitz haben, um

;pre,Zu%qssungbnachsuohen.
(3) Nichtschiiler k&nnen die Priifung nicht frilher ablégenf als es
_.PihngqAba;inormalem43esuch eines Gymnasiums moglich gewesen
wire .,
(4)-Die. Priifung kann nach Wahl des Bewerbers unter Zugrundelegung
- der’ Lehrplane des altsprachlichen oder 'des neusprachlichen
oder des mathematisch-naturwissenschaftlichen Gymnasiums
abge}egp:werdqp..
(5) Die Reifeprﬁfung fiir Nichtschller rindet zweimal im Jahr:statt,
und zwar- in der Regel in den Monaten ‘Mirz/April und September/
Oktobcr Die entsprechenden Schluftermine fir die Meldung sind

der 15. Januar und der 15.-Juli.

(5) Das Gesuch auf Zulassung ist an d as Kultusministerium in Kiel,

Dubte nbrooker Weg 64-642, zu richten.

vﬁ?)“Ausldem;GesuCh mufR hervorgehen, -zu welchem Termin und nach
. .welcherSchulform (Absatz .4) der Bewerber gepriift werden will.
i .Fernér.istanzugeben, fir welches der. schriftlichen: Wahlf&cher

er sich entschieden hat (Absatz 13).
r( ) ‘Dem.Gesuch” sind folgende Unterlagen belzufugen

Y ‘dine’ amtlich oeglaubLgte Abschrlft (Fotokople) des Zeugnlsses
mit dom der Bewerber die zuletzt von ihm besuchte offent-

iliche Schule verlassen hau,

:E) geg“oenenxalls amtlloh boglauolote Abbohrlften (Fotokoplen)
e von ueugnlbsen uo=r Prlvatunterrlchc zur Vorbereltung auf
dlL Re feprufuno fur Nlchtschuler

. ?

: ~‘.‘.c;‘)..’-”n Juokenloser L“bPleaUL, der mit einer stlchwortartlgen
Zusanmenqtellung der Lebensdaten beginnt,: alle besuchten
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. Schulen (mlt ZeLt und hlacsen) auf fithrt und dann, in Form

- elnes Blldungsganges gescbrleben eingehendere Ausfihrungen
vlbt C '

- d) ein. amtllch :beglaubigtes Lichtbild mit eigenhdndiger Unter-

schrift;

< e) ein polizeiliches Fihrungszeugnis, das zur Zeit der Meldung

nicht-dlter als drei Monate sein darf;

' f) eine Lrklirung dariber, wie oft die Reifepriifung fir Nicht-

schiiler schon versucht wurde und gegebenenfalls wo und wann

,diejPrufungenv§tattfanden;

“.g) auf getrennten Blattern flir jedes Prifungsfach eine Dar-

®

stellung des Umfangs der Vorbereitung mit Angaben Uuber
: ;dieudurchgearbeiteten~Lehrstoffe;und benutzte Lehrblcher

. unter Hervorhebung der Stoffe, mit denen_siéh der Bewerber
. besonders befaflit hat. . '

(NB. Auch Fotokopien miissen amtlich beglaubigt sein.)

fMaBbebend fiir die Zulassung zur Reifepriifung als Nichtschiler
L {8t ‘der’ Nachweis, -daf der’ Bewerber seine Vorbereitung auf die

' Reifeprulung ‘tatsichlich so weit abgeschlossen hat, da@ ein

(11)

Bestehen der Prifung wanhrscheinlich ist.

‘Die mindliche Priifung wmfaft bei allen Priiflingen .Deutsch,

Geschichte einschlieBliCh.Gegenwartskunde, Erdkunde, zweil

. «Fremdsprachen, Mathematik, .Chemie, Physik,,Biologief In anderen
\Féchern-(z.B. Religion; Philosophie, Kunsterziehung, Musik)
darf nur gepriift werden,. wenn der. Prufling es bei seiner Meldung

ausdricklich beantragt hat.

Fremdsprachliche, Priifungsfécher sind in der Regel Englisch und
ach Wahl des Pruxllngs Lateln oder Franzdsisch. Am altsprach-

. llchen Zwelg werden Lateln und Grlechloch geprift.

(12)

Winscht der Pruzllna, dafd bel der Prifung Fran2051ach oder

‘Englisch durch eine andere neuere. Sprache ersetzt wird, so

 LiSt ein entsprechendef Antrag an das Kultusmlnlsterlum zZu

steliénf Wird dem Antrag. stactgegeben, so sind bei der
Prﬁfunv in der hrsatzuprache Forderungen zu stellen, wie

- sie sonst pei ‘der Prifung in der lehrplanma551g vorgesehenen

"“iSprache gestellt werden:’

23 -
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(13) Schriftlich wird in Deutsch und Mathematik gepriift, auBerdem
an der altsprachlichen Schulform in Latein und Griechisch an
der neusprachlichen Schulform in Englisch und nach Wahl- des
Priflings in Latein oder Franz&sisch (Absatz 12),
an der mathematisch-naturwlssenschaftlichen Schulform in
Englisch (Absatz 12) und einem naturwissenschaftlichen Fach

-nach Wahl des Priiflings (Physik oder Chemie oder Biologie).

(14) Die Anforderungen in den einzelnen Prifungsfichern richten sich
nach den Lehrplidnen der schleswig-holsteinischen Gymnasien.
Gegebenenfalls kdnnen von nicht in Schleswig-Holstein wohn-
haften Priflingen auch die Lehrpldne anderer Linder der Bundes-
republik flr die.Vorbereitung als Grundlage genommen werden.

(15) Wer die Reifepriifung fir Nichtschiiler nicht bestanden hat, kann
zu einer Wiederholung nach einem halben Jahr zugelassen werden,
wenn der Priifungsausschufl keinen anderen Zeitpunkt bestimmt.
Mehr als zwel Wiederholungen sind nicht zuldssig.

(16) Die Priifungsgebihr betrigt 50,-- DM. Sie ist auf Anforderung

alsbald zu zahlen.

=7, Juli 1965
Im Auftrage

gez. Dr. Thielecke
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TELEXOLLEG STNGLISH LESSONS



ENGLISCH 49

Ubungsaufgaben

Nach Lehrsendung 49 'I
zu bearbeiten .

— Oh dear, I'm tired. Do you know, we've been
shopping all day! Shopping is boring.
— 1 don’t think so. Shopping is tiring.
But it isn't boring.
— Don't tell me shopping is exciting.
— But it is. At any rate, | like it.
— At any rate your shopping costs me a lot of
money.
— Is this the right bus-stop?
— Yes, it is.
No. 22. This is the right stop.
| hate waiting for a bus.

— Why didn't we take the car?
— At this hour?
I like driving. But not at this hour.
— Yes, driving at this hour is murderous.
— Yes, the traffic is murderous.
— These parcels are heavy.
Darling, could you carry this one for me?
— Yes, of course.
— | dislike queueing.
— So do |, queueing is boring.
But it's certainly better than walking home.
— Let's take a taxi.
— But where? | haven't seen an empty taxi.
Anyway, the bus will come any minute.

— Oh dear. Do you know we have been shopping
all day. Shopping is boring.
— | don't agree. Shopping is exciting.
— But expensive.
Anyway, we have finished shopping.
This is the bus stop. No 22. Good.
There are already 3 people queueing.
— They’re waiting for the bus.
| don’t mind taking the bus but | detest

waiting for it.
But Charles, really, you ought to give up
smoking.
— | know. Smoking is bad for the lungs and
so on.
But | enjoy smoking a cigarette now and then.
then.

— But can’t you smoke without inhaling?

— No, | can't. It's not worth smoking if you don’t
inhale.

— Well, give up smoking.

T,
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— This bus. Has it stopped running?
— | don’t think so. There are 3 people waiting.
— Excuse my asking you, sir. Have the buses
stopped running?
— 1 don’t know.
We have been waiting for 5 minutes.
But this gentleman was here before us.
— Thank you. These bus drivers! .
They keep us waiting for a long time.
— Darling, it's no use waiting here.
Let's take a taxi.
— | haven't seen any.

— Oh Robert, I'm fed up with waiting here.
—Soam |
But this gentleman was waiting here when we
arrived.
And he’s still waiting.
— Maybe he is fond of queueing.
— I don’t think queueing is fun.
— Maybe he does. Look.
— Where
— At that headline: BUS STRIKE.
— What? Bus strike!
— What? Bus strike!
— What? Bus strike!
That's impossible.
— That’s impossible.
— That's impossible.
— That’s impossible.

— Excuse my asking you, sir.
Have the buses stopped running?
— Yes. There’s a bus strike on this afternoon.
It's in the evening papers.
The buses stopped running 6 hours ago.
It's no use waiting here.
— But ... but why are you waiting here?
Pardon my asking you.
— We have all been queueing here behind you.
— I'm sorry, but I thought maybe you liked
queueing.
And I'm waiting for a friend.
— Why didn’t you tell us there was a bus strike?
— Yes, why didn’t you tell us the buses stopped
running 6 hours ago.
— Why didn’t you tell us?
— Because we haven’t been introduced and

| don't like talking to strangers.
N o
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GRAMMAR GRAMMATIK
A) The ,ing“-Form of the Verb Die ,ing“-Form des Verbs
1. Present Participle Partizip Prisens

B)

You are smoking one of my cigarettes.
| have been waiting here for half an hour.

Die ,ing“-Form des Verbs kennen Sie schon von der Verlaufsform der verschiedenen Zeitformen,
die wir bis jetzt gelernt haben. In diesen Beispielen ist die ,ing“-Form Partizip Présens.

Bitte erinnern Sie sich zuvor noch, wie man die ,ing“-Form bildet (siehe Lektion 6.3, B) und 7.3,
A) 3), dann lesen Sie hier weiter.

2. The ,ing“-Form as Adjective Die ,ing“-Form als Adjektiv
This has been a tiring day.
He is a loving husband.
Look at that burning house over there.
Shopping is tiring.
Wie Sie aus den Beispielsatzen ersehen, kann die ,ing“-Form auch als Adjektiv verwendet werden.
Sie wird also von einem Verb gebildet, ist aber zugleich Adjektiv. '

3. The ,ing“-Form as Noun Die ,ing“-Form als Substantiv

a) Smoking is bad for the lungs.
| enjoy teaching.
Die ,ing“-Form kann ebenfalls als Substantiv verwendet werden. In den Beispielsatzen ist ,smo-
king“ Subjekt des Satzes (was ist schlecht fiir die Lunge? Das Rauchen: smoking.) und Objekt
(was macht mir Freude? Das Lehren: teaching).
b) Smoking cigarettes is bad for the lungs.
| enjoy teaching you English.
Die ,ing“-Form kann ebenfalls ais Substantiv verwendet werden. In den Beispielsatzen ist

.smoking“ Subjekt des Satzes (was ist schlecht fir die Lunge? Das Rauchen: smoking.) und Ob-
jekt (was macht mir Freude? Das Lehren: teaching).

The ,ing“-Form after Verbs Die ,,ing“-Form nach Verben'

1. Im Englischen gibt es ziemlich viele Verben, nach denen ein weiteres Verb in der ,ing“-Form
steht, z. B.

enjoy You enjoy learning English on television.

Es macht lhnen Freude, Englisch am Fernsehen zu lernen.
dislike He dislikes queueing.

Er mag nicht anstehen. (Er steht nicht gern an.)
detest | detest waiting.

Ich kann Warten nicht ausstehen. (Ich liebe es nicht zu warten).
avoid You must avoid smoking too much.

Du muBt vermeiden, zuviel zu rauchen.
mind | don’t mind waiting here.

Es macht mir nichts aus, hier zu warten.

(In einer spéteren Lektion werden wir dann die wichtigsten Verben lernen, nach denen die
“ina“-Form steht.) .
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2. Why don’t you give up smoking?
Warum hoérst du nicht auf zu rauchen,

I'm fond of eating chocolate.
Ich esse gern Schokolade.

Please go on talking.
Bitte reden Sie weiter.

She kept on talking and talking.
Sie redete immer weiter.

She didn't leave off ta|k|ng for one moment.
Sie hat nicht eine einzige Minute aufgehért zu reden.

He put off going there for three weeks.
Er hat es um drei Wochen verschoben, dorthin zu fahren.

Nach Zusatzwortern kommt immer ein Verb in der ,ing“-Form.
Do you mind my waiting here.
Hatten Sie etwas dagegen, wenn ich hier warte.
E Das Subjekt der durch die ,ing“-Form wiedergegebenen Handlung drickt man
im Englischen mit dem Possessivpronomen (siehe Lektion 14.3, B) aus.

Merken Sie sich diese Konstruktion bitte schon jetzt — wir werden noch ausfihr-
lich darauf zuriickkommen.

’) Verbs with ,ing“-Form Verben mit ,,ing*“-Form

or ,to“-Infinitive oder ,to“-Infinitiv

Es gibt eine Menge Verben, nach denen entweder die ,ing“-Form oder der ,to“-Infinitiv stehen
kann.

1. begin He began to sing. He began singing.
start it started to rain. It started raining.
propose | propose to go there tonight. | propose going there tonight.

In diesen Beispielsatzen haben ,ing“-Form und ,to"-Infinitiv die gleiche Bedeutung.

(a) (b)
2. advise | advised him to go home. | advised going at once.

permit She permitted me to smoke. She permits smoking.
allow He allowed me to have a drink. He allowed drinking.

Hier ist in der Bedeutung auch ein Unterschled Aber wenn ein Objekt vorhanden ist (Spalte (a)),
muB der ,to“-Infinitiv stehen, sonst die ,ing“-Form (Spalte (b)).
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3. In anderen Fallen hingegen ist die Bedeutung der beiden Konstruktionen oft verschieden.
Bei solchen Verben hingt es also wieder davon ab, was man sagen will. Sie missen sich deshalb
genau Uberlegen, welche Form die richtige ist.

(a) (b)

hate He hates queueing. | hate to tell you this.

love She loves shopping. I'd love to go to the theatre with you.
like | like teaching. I should like to help you.

prefer | prefer walking. | prefer to go home now.

Bei diesen Verben driickt die ,ing“-Form eine Feststellung allgemeiner Art aus. (Er haBt prinzipiell
das Schlangestehen; sie liebt das Einkaufen und er ist gern Lehrer, nicht nur jetzt, sondern immer;
. ich ziehe es generell vor, zu FuB zu gehen). Die Konstruktion mit dem ,to“-Infinitiv dagegen be-
zieht sich auf eine besondere Gelegenheit (Es tut mir leid, aber ich muB lhnen das (jetzt) sagen;
ich wiirde sehr gern einmal mit Ihnen ins Theater gehen; ich wiirde lhnen jetzt gern helfen; ich
ziehe es vor, jetzt nach Hause zu gehen).

Merken Sie sich vor allem folgende Unterschiede in der Bedeutung:
a) | don't remember writing that letter. | must remember to write that letter.
| forget writing that letter. | won't forget to write that letter.

Bei ,remember” und ,forget" verweist die , ing“-Form des Verbs auf die Vergangenheit, der
Jto“-Infinitiv dagegen auf die Zukunft.

b) | tried to write her a letter, but | couldn’t. Ich bemiihte mich, ihr einen Brief zu schreiben,

aber ich konnte es nicht.

| tried writing her a letter, Ich machte den Versuch, ihr einen Brief zu
but without success. schreiben, aber ohne Erfolg.

Bei ,try* bedeutet der ,to“-Infinitiv ,sich bemiihen®, ,sich anstrengen®, wohingegen die ,ing“-
Form bedeutet, ,den Versuch machen* (ob man vielleicht dadurch Erfolg erzielen kann).

Merken Sie sich auch die folgenden nitzlichen Ausdricke:

It’'s no use waiting here. Es hat keinen Sinn, hier zu warten.
The film isn’t worth seeing. Der Film ist das Ansehen nicht wert.

Nach ,it's no use® und ,it is (not) worth® kommt immer die ,ing“-Form des Verbs.
In England werden &ffentliche Verbote ebenfalls durch die »ing“-Form ausge-
driickt, z. B.

No smoking. Rauchen verboten.
No spitting. Nicht auf den Boden spucken.
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TEXT - TEXT

Telling the Time')

Let’s practise telling the time in English today.
When you want to know the time, you ask:

“What time is it, please?”
or
“Can you tell me the right time, please?”

And this is how you tell the time:

to?) past®)
It is 25(minutes)to1 Itis 10 (minutes) past7
23 minutes to 3 18 minutes past 9
20 (minutes) to 4 25 (minutes) past 10
5 (minutes) to 6 a quarter past 34
a quarter to 124 half past 3)

We say ,o’clock” only at the full hour:$)

It is 1o0'clock
10 o’clock
"3 0’clock

That was very easy, wasn'’t it? Why don’t you practise telling the time in English every day now?

1} tell the time: sagen, wieviel Uhr es ist. Siehe auch Lektion 37. 5. ?) to: vor. 3) past: nach. %) a quarter
to, a quarter past: ein Viertel vor (Dreiviertel), ein Viertel nach (Viertel) ,a quarter” mit unbestimmtem
Artikel. ) half past 2: halb drei. ,half past“: ohne Artikel. ¢) at the full hour: zur vollen Stunde.

Merken Sie sich also: ,,0’clock” nur bei der vollen Stunde.
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EXERCISES

1.

UBUNGEN

Setzen Sie die ,ing“-Form der in Klammern angegebenen Verben ein.

zum Beispiel: You must avoid (drink) too much.

Why don’t you give up (smoke).

You should try to avoid (make) so many mistakes.

1 dislike your (lie) to me.

She's fond of (listen) to the radio.

Please go on (play) the piano.

She does enjoy (write) you letters.
She always keeps on (talk).

| advised (go) at once.

Would you mind our (leave) so soon?

| don’'t remember (write) that letter.

You must avoid drinking too much.
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2. Setzen Sie die in Klammern angegebenen Verben in die jeweils richtige Form (,ing“-Form oder
Lto“-Infinitiv).

zum Beispiel: Why don’t you give up (smoke)? Why don‘t give up smoking?

I don't like (you, read) my letters.

Most people prefer (eat) in a restaurant.

She loves (travel) by car.

My husband hates (I, come home) late.

| didn’t mind (they, make) so much noise.

| remember (he, ask) for that book.

I must remember (ask) him for that book.

Don't forget (phone) him tonight.

| forget (write) that letter.

That film just isn't worth (see).




.9

3. Ubersetzen Sie die folgenden Satze ins Englische:

Es macht mir nichts aus, hier zu warten.

Es macht Ihnen Freude, Englisch am Fernsehen
zu lernen.

Er mag Schlangestehen nicht.

Du muBt vermeiden, zuviel zu rauchen.
Rauchen ist schlecht fiir die Lunge.

Du muBt das Rauchen aufgeben.

Sie iBt gerne Schokolade:

Rauchen verboten!

Ich moéchte Ihnen gerne helfen.

Ich helfe den Leuten gerne.

'Ich gehe lieber spazieren.

Ich ziehe es vor, jetzt nach Hause zu gehen.
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VOCABULARY

‘

shop

all afternoon

dislike

hate

bus

I don't mind

I'm fond of

Give ub smoking!

lungs

interrupt

I'm fed up with
standing here

put s.b. in a bad mood

at any rate

a lot of money

bus stop

einkaufen
den ganzen Nachmittag

nicht leiden kénnen,
nicht mégen

hassen
Bus

Ich habe nichts dagegen,
es macht mir nichts aus.

gern haben

Geben Sie das Rauchen
auf!

Lunge
storen, unterbrechen
Ich habe es satt,

hier zu warten

jdn. in schlechte Laune
versetzen

auf jeden Fall

viel Geld

Bushaltestelle

WORTSCHATZ
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4 at this hour

traffic

queue [kju

walk home

detest

| don’t agree

inhale

bus driver

keep s.b. waiting

headline

bus strike

evening paper

pardon [pa:dn]

stranger

peculiar

avoid

nrefer

zu dieser Zeit

Verkehr

Schlange stehen

nach Hause gehen

nicht leiden, nicht ausstehen

hassen, verabscheuen

inhalieren

Busfahrer

jdn. warten lassen

Schlagzeile

Busstreik

Abendzeitung

Verzeihung

Fremder

eigen, seltsam, besonders

vermeiden

vorziehen
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APPRIUDIY X

APPLICATION FOQDI FCR

FUNK-XOLLEG 5cCI1I0LCGY



Hessischer Rundfunk- - ;Funk—Koleg - Winter-Semester 1968/69

FUNK-KOLLEG-NR.

1.Angaben zur Person des Bewerbers

Name- ‘ s

Vorname:

Wohnort (mit Pogleitzahl):

Bundesland:

StraBe/Platz: Haus-Nr.

Telephon-Nr.(auch Vorwahl-Nr.)

Geburtsjahr: Geburtsort:

2.Angaben zum Studium

~Ich méchte im Winter-Semester 1968/69 am Funk-Kolleg "Einfilhrung
“ in die Soziologie" (Prof.Dr.Walter Rilegg) teilnehmen.

Ich gehtre zur Teilnehmer-Gruppe A
B
Cc1
c2

Tech habe Interesse, an einem Studienzirkel (in der Ndhe meines
Wohnortes) einer Volkshochschule teilgunehmen.

(Zutreffendes bitte ankreuzen ).

(gnterschrift)



APPLENDTX AT

BEGLEITSHEININARE Z UK TUNE-TCLLIG

"HNEUERN GLDSCEICHTE™"



»BEGLEITSEMINARE ZUM FUNK-KOLLEG "NEUERE GESCHICHTE" Prof. Kluke

FRANKFURT .

- Pfr.Bund fir Volksbildung, 6 Frankfuft, Oederweg 1, Tel.: 55 o2 31
.. Kursleiter: Wilfried Wagner (Assistent am Historischen Seminar)
, R : Beginn: Mo, 22.4., 18.30 - 20.00 Uhr.
BAD HOMBURG ‘ |
Volksbildungskreis, 638 Bad Homburg, Elisabethenstr., 6-8, Tel, 6183
Kursleiter: Dr.Bruno Grimme u.Walter Appenheimer,
Beginn: Di, 23.4., 19.00 -~ 21,00 Uhr.

WIBSBADEN
Volkshochsehule, 62 Wiesbaden, Dotzheimérstr. 3, Tel.: 3o 30 77
Kursleiter: Manfred Simon, Beginn: Mo, 22.4., 20.00 Uhr.

DARMSTADT - L

Volkshochschule'der Stadt Darmstadt, 61 Darmstadt, Gr.BachQGasse 2,
) _ Justus-Liebig-Haus,Tel.13786

Deutscher Gewerkschaftsbund, 61 Darmstadt, Rheinstr.bo, Tel., Toob6l
( Ndheres bitte schriftl. oder Belef. zu erfragen )
MARBURG . :
Volkshochschule der Stadt Marburg, 355 Marburg-Ketzerbach, Tel.480l
' John F. Kennesdy-Haus

Volkshochschule Landkréis Marburg, 355 Marburg,Landratsamt,Tel.4821
( Nzheres bitte schriftl. oder telef. zu erfragen )

KASSEL

Volkshochschule, 35 Kassel,Wilhelmshdher Allee 21, Tel. 19 26 494
Kursleiter: Prau OStR. Luisc Zimmermann :

| WETZLAR |
Volkshochschule, 633 Wetzlar, Arnsburger Gasse 1, Tel.: 4008
( Naheres bitte schriftl. oder telef. zu exfragen )

ALSFELD |

Kreishochschule, 632 Alsfeld; Landratsamt, Tel.: 711
Kursleiter: Gerhard Jansky

HANAU

Volkshochschule Stadt und Land, 645 Hanau, Schlossplatz 2,Tel.22277
Kursleiter: Dr. Ulrich Muhlack :
( Niheres bitte schriftl. oder telef. zu erfragen )

GROSS-GERAU _ A
Volkshochschule, 608 Gross-Gerau, Landratsamt, Tel.: 751 .
Kursleiter: Dr. Peter Wende (Kursbeginn schriftl.oder telef.zu erfrag.
HOFHEIM ‘ Lo ' ‘

Volkshochschule Main-Taunus, 6238 Hofheim, Langenhainersti. 265
' Tel. 4

Kursleiter: Dr.Ernst-Herrmann Grefe, Beginn: Mo, 29.4., 20.00 Uhr. .




BUDINGEN ' : : _ ,
Volkshochschule Landkreis Bidingen, 647 Bliidingen,Landratsamt, Tel.685
Rursleiter: Jorg Pramschiifer (Assistent am Hist. Seminar)

( Naheres bitte schriftl, oder telef. zu erfragen.

LAUTERBACH™ L
' YVolkshochschule Kreis Lauterbach, 642 Lauterbach, Bahnhofstr. 64
. Kursleiter: Lehrer Kgrl RShm » Tel.: 2061

ISBURG

forum, Volkshochschule der Stadt Duisburg, 41 Duisburg, Im Kinig-
C - ' Heinrich-Platz
( Nzheres bitte schriftl. zu erfragen ) : .

BOCHOLT . (evtl.) |
H.~J. Schepers, 429 Bocholt, Holtwick 51

.HﬁTTENTAL—WEIDENAU . SN

Pranz Josef Clemens, 593'HﬁttentaliWeidenau, Giersbergstr. 4
«(}Néhereswschriftl, zu erfragen ) .

. ) o _
Sollte noch Interesse an Begleitzirkeln in nier nicht genannten
Orten vorhanden sein, wendén Sie sich bitte an den Landesverband
fiir Brwachsenenbildung, 6 Prankfurt a.M., Falkensteinerstr. 13.

| | o Tel.: 59 06 41 / 42
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A>T NDIX

I1
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5. Semester.Funk—Kdlleg " Sozioiogie "

‘Uberbliqk‘ﬁber die Vorlesungsreihe

" Einfiihrung in die Soziologie’"

VORLESUNGSPLAN ( Prof. Dr. Walter Riegg )

I,

31.1o.
7.11.

14 .11 .

IT.

21.11,
28.11.

5.12.‘

III.
12.12.
19.12.

9.1.

Iv.

16.1.
23.1.
30.1,
6.2
13.2.

20.2.
27.2.

V..
6030

13-3v
20.3;

27.3.

(SOZIOLOGIE ALS WISSENSCHAFTL. FACHDISZIPLIN)

1. Arbeitsbereiche der Soziélogen"
2. Vorgeschichte der Soziologie als eigenstindige Pachdisziplin
3. Soziologie als empirisch-analytische Einzelwissenschaft

GRUNDMODELLE DER SOZIOLOG. ANALYSE

4. Grundmodelle der soziologischen Analyse I
Das Evolutionsmodell '

5. Grundmodelle der soziologischen Analyse II
Die Struktur~funktionale Analyse '

6. Grundmodelle soziologischer Analyse III
Konflikt und Integrationsmodelle

SOZIAL - PSYCHOLOGIE

7. Sozial-kulturelle Perstnlichkeit und soziale Interaktion
8. Soziales Handeln und Motivation "

- 9. Die Sozialisierung: Interaktion und soziale Xontrolle

GRﬁNDRISS DER SOZIAL~-STRUKTUR DER BRD

lo. Sozialstatistik und wirtschaftliche Gliederung
11. Pamilie als soziale Einheit

12. Bildung und soziale Mobilitit- ,

13. Beruf und gesamtgesellschaftliche Integration

14. Das Problem der Religion in der industriellen
Leistungsgesellschaft

15. Industrie und Betrieb
16. Das Regierungssystem der BRD

AY

THEORIE UND PRAXIS

17. Theorie und Praxis I: Sozialer Wandel‘
- Die Problematik von sozialer Schichtung und Mobilitdt

:18. Theorie und Praxis IT: Die Problematik von Theorienbildung

und empirischer Verifizierung

19. Theorie und Praxis III: . , .
Die Problematik der Operationalisierung und Ubersetzbarkeit

20. Soziologie als Beruf -



5. Semester Funk-Kolleg " Soziologie "

LEKTURE ZUR EINFUHRUNG IN DIE SOZIOLOGIE

" (Prof.Dr.Walter Rilegg)

I. Zur Einfithrung in die Soziologie:

ITI.

T

Bahrdt, H.P., Wege zur Soziologie, Nymphenburger Verlazcuch-
handlung, Minchen 1533

Inkeles, A., What is Sociology ? Prentice Hall Iac., Englewood
Cliffs 1964

Kénig, R.(Hsg), Das Pischer Lexikon: Soziologie, Fischer Bucherei,
umgearbeitete und erweiterte Neuausgabe ,Frankfurt
1667

Niezing, J., Aufgaben und Funktionen der Soziologie, Westdeutscher
Verlag, Koln und Opladen 1967

Institut fir Sozialforschung, Soziologische Exkurse, Prankfurter

Beitrdge zur Sozilogie Bd.4, Europdische Verlagsan-
stalt, Prankfurt 1956

Die Sozialstruktur der Bundesrepublik:

Claessens, D. u.a., Sozialkunde der Bundesrepublik, Diederichs
Verlag, Disseldorf und Koln 1965

Fﬁrsfenberg, I., Die Sozialstruktur der Bundesrepublik Deutsch-
land, Westdeutscher Verlag, Koln und Opladen 1967
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Abendgymnasium
Abendrealschule

Abitur

Allgemeinbildung
Berufsaufbauschule
Berufsbildung
Berufsfachschule
Berufsschule
Derufsvorschule

Deutscher AusschuB fiir
das Lrziehungs~ und

RBildungswesen

enseignement technique court

enseignement technique long

F=Gymnasium

Fachhochschule
Fachoberschule
Fachhochschulreife
Fachschulreife

Fakultitsreife
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Glossary

Lvening granmar school
Tvening intermediate school

Cchool-leaving examination taken at
the Gymnasium or equivalent scconcary

school

General zcademic education
Vocational extension school
Vocational education
Full-tine vocational school
Part-time vocational school
Pre-vocational school

German Committee for Education set
up in 1953 and rerlacecd by tae
Bildungsrat (Council for Jlducction)

in 1965,

Course lasting three vears emrhasiging

technical subjects

as atove, hut lesting five years

teaching only one foreign langucnze
New type of technical university
Higher Technical Zclkocl

Leaving certificate of Fachoberschule

Leaving certificate of Terufsani™ru=chule

"palification limiting students te

certain university faculties



Fortbildungsschule

Frauenfachschule B

Funk-Kolleg
Geverbeschule
Grundschule
Gymnasiast

Gymnasium
1) altsprachliches
2) neusprachliches

%) methematisch-naturvissen-
schaftliches

Fandelsschule
Hauptschule
Eaushaltungsschule
Hochschule

Hochscnulreife

1) allgemeine -

2) fachgebundene

BEohere Fachschule

1) fiir Jugendleiterinnen

2) fiir Sozialarbeit

%) fir Sozialpidagogik

Hohere Schule

Inzenieurschule
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Continuation school

Technical school Tfor women's

arofessions
Padio college

Trade school

First four classes of the VYol'isschule

Gramnar school »unil

Grammar school
Classical

liodern languajge

e

athemetics and Tlatural Scicnce

Comnercial school
llain school

School for Housekecing

oy
)
,"":1"
(@]
~

University, institute cf

Certificate of maturity taen &t
crammar schocl: sec ‘bpitur
Unlimited, allows access to cuy
uaniversity faculty

Limited Form: sce Tolmlitiitsroi

“dvanccd technical cclicel

for nursery school suzervizors ond
orzanisers of youtl work

for social work

for socicl welfare

Granmner school or ecuivelent leardiag

to Abitur

College of Tngineering



Ylosterschule 'onastic scnool

Kolleg Institute preparing younyg acults

for Abitur

Kiisterschule Parish school

Kultusminister Xonferenz Standing Conference of the ["inisters

of Fducation

Iateinschule Tatin school
Lektionspass Lesson naterial (Telekellegs)
ILese- Schreibe- Rechnenschule Torrnier school which corccrirrmica on

-

teaching reading, writiny cod

arithnestic

Mittelschule Intermcdiate school: see Teclochule
Mittelschiiler Pupil of a liittelschule
Iittlere Reife Certificate, usually graanted dy t:oe

telschule or Realschule, sizailyiag
the successful comnletion of ten

vears' scnooling

Obersekundareile Tevel o7 otioim e t v 0 Ly nunil
who successfully conr-letes si roars
at a Gyunasium: eguivalent of

ilittlere Reife

Pddagogische Hochschule College of Tducation

Realschule Internecdiate school

Reifepriifung See Abitur

Studienberechtigte Those cualified to study ot institutes

of highner learning
Telekolleg Television college

Technische Hochschule Technological university
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Technisches Grmnasium Machnical granuor sclool: sce

F-Gruanasiun

Volksschule Tlencntary school
Volksschiller Tlementary school npupil
Yirtschaftsgymnasiun Gram.ar school emphasising

Tcononics
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Verlag Zeit im Bild, Dresden, 1905.

Xohn - Hans. The Mind of Germany. HMaciiillan, London, 10562,

Kopke = Dr. "iilf. (hrsg). Berichte aus Deutschland. C. Retelsmann

Verlag, Giitersloh, 1965.

62,

Lavson - R.F. Reform of the Yest German School System 1945-

University of lichigan, 1965.

Veumann - Dr. Karl Heinz. Briicken der Kirche zur 'elt der Nletrishe.

Industrieabteilung der Svangelischen Akadenie, Bad 3oll, 1087,

Paulsen -~ Prof. Friedrich. German %Sducation Past anc Dre esont.

Fisher Unwin, London and Leipzig, 1908,

Radde - Gerd (hrsg). Festschrift fir Fritz Karsen. Xempaf Duch- unc

Zeitschriften GmbH, Berlin, 1966.

(J

Reble - Albert. Geschichtqﬁg;_?a "o~1k° Trast Hlett

Stuttgart, 1855,

Ring der Abendgymnasien im Iande Nordrhein-Yestfalen (hrsz). Dos

Abendgvonasium. Ileu?, 1966,

Pobbins Revort. Higher Dducction. Nerort of the Commitioe nrcinted

e e

by the Prime Mirister under the Chairmanshiz of Terc Tobhins.

61-63. H.11.S.C.




“Rohrs - Hermann., Die Bildungsfrage in der modernen Arbeltsuwelt.

Akademische Verlasscesellschaft, Fronkfurt, 1083,

Rosenkranz - Dr. ', Dolytechnical Tducation for All. Verlay Zeit

im Bild, Dresden, 1965,

&

Rucker - August. Bildungsplenung. Versagen auch in der Zulunfi?

Wolf Frhr. v. Tucher Verlag, Diessen/Ammersee, 1955,

Samuel - R./Thomas - R. H=ducatvion and Society in llodern Cermony.

Routledce and Xegan Pzul Itd., 19LO,
() (%) b

Schardt - Aloys. Das Telekolleg. Bayerischer Rundfunk, 1080,

Schiefele - Hens. Telekolleg im Studiennrogramm des Boy-risclen

Rundfunks. ‘Jissenschaftliche Begleitung, Eeft 1, -ubl. b;

the Bocyerischer Rundfunk, 1967.

Schneller - ¥ilhelm., Die Deutsche Demolkratische Schule. Volk und

Vissen Volkseigenecr Verlag, Berlin, 1955,

Schnuer - Giinther/Forster - Heinz. Der Zweite Bildungsveg in cen

Lindern der Bundesrcmublik Deutschlands. Luchterhand, Berlin,

1966 .

Schriftenreihe der B D A. Degabtenfdrderung im Bereich von irtschoflt

und Betrieb. Heft 19, Cologne, 1959,

Schultze/Fiihr. Das Schulwvesen in der Bundesrepublik Deutschlands.

Julius Beltz Verlag, ~‘cinheim, 1967.

Simons - Diane. Georp Lerschersteiner. Iethuen, 1966,

Spranger - Fduard. Zur CGeschichte der deutschen Vollkscchule, Cuelle

und lever, Heicdelberg, 1949.

1"ilhelm - Theodor. PHdarogik der Gegenwart. ‘roner Verlag.

Vilms - Dorothee. Der Zueite Bildungsveg. Verlag Die Teinstatt,

Cologne, 1962,



Section TI

—

lagazines and Books

Essays and articles referred to in the text are detailed helow.

Bildung und Frziehung. DPédoagogischer Verlag Schwann, Diisseldorf.

1063, 1964, 1965, 1966, 1967, 1968, 1969.
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[

Hilker - Franz. Die Reformnidagogik der zwanziger Jahre. Cctober

Comparative ’ducational Review. Kent State University, Fent, Cliio.

1966, 1967, 1968, 1969,

Van de Graaff - John H. ‘est Germany's Abitur Cuota andé Zchool Dolorn.

February 1957.

Dahrendorf - Ralf/Ortlieb - Heinz Dietrich. Der Zucite

im sozialen und kulturellen Leben der Gegenwart. (arzg). Verlag

Quelle und leyer, Heidelberg, 1559.

a) Kiippers - Heinz. “tellungnahme und Teistungen der Geverlisec crten
b) “enke - Hans. Die pidasogischen und psychologischen ‘snoikte

Zducation in Germeny. Tater 'aticnes, Bonn. 1065, 1956, 1087, 1768,

1969,
a)  Spotlight on the Zerufsanfbouschule. Mo, & 1655.
b) The Zweite Bildungsweg in the Federal Pepublic. Io. © 1925,
c) ¥ore sraduates or nore skilled workers? “hat ircdustry thinks.

No., 3 1965.

d) Hans l'eier's road to emnloyment. Snecial Renort 1055,

e) Bavaria revises its survey of pools of ebility. Io. 3 10L6,
f) lHodern Languaces at Primary and liain Schools. Ilo. 3 1066.

g) Prenaring Bain School pupils for their future careers. To. 7/0

1066.



h) Aid for Iduceation from the Cerman "roades Union Fedcretion.

No. 1 19567,

i) Success of the Tenth %chool Year. Yo. 1C 1967,
j) Experiments ot vocotienal sclhiools in Xiel. Io. 10 15567,
k) Agreement on the u41fﬂcabwon of the mechnlcal Universities.

No. 1 1969.

Informatlonen und Berichte zum Zweiten BllOUHPSUe Natrolische

Arbeitsgomeinschaft fiir Jugendsozialorbelt in Zusamrerarboit
mit der Katholischen Pundesarbeitsgenmeinschaft "Zuciter

T

Bildungsweg'! Diisseldorf. Heft 3, Scptember 1655, Teft L,

Dezember 1965,

Phi Delta Kappan. Dewitt - Charles If. The German biturial 7 ciom.

No. 9, January 1955,

P

~

Radde = Gerd (hrsg). TFestschrift flir Fritz Karsen. Ioipel

Zweitscariften GmbT, Rerlin, 1966,

a) Threntreich - flired. Das ﬁroc_ts cnulvcrilaren in Teu%ﬁll:ﬁ
b) Gleitze - Eruno. urlqujérﬁen cincs ‘"301ter—Lc1tﬁ21::'cno
c) Radde = Gerd. Auf den Spuren Fritz Jarsens.

Rohrs - Herrmann. Die Bildqusfra;e in der rocerren lrheifsicli.

Lkaderische Verlarsgesellschaft, Frankfurt, 1963.
a) Geifler - Georg. Der Zweitc Rilcdungsweg als Cicelitics! os Tredlerl
b) Kerschensteiner - Georg. Berufserzichung im Jugendesltcr.
Schriftenreihe der B D A. DBerabtenfurderung im Bereich von “irtschalt

und Betrieb. Heft 19, Cclogne, 195C.

a) Arlt - Fritz. Das Problem der Zegabtenforderung in der

industriellen Gesellschaft.

b) Conradscen = Bruno. Der Zwe¢te Bl]dunrqug



Trends in Zducation. H.lL.5.C.  April 1056,
Virtschaft und Trziehung. Heckners Verlag, Yolfendittel. Janrunr IO

zeitschrift fir Pédagogik. Verlag Julius meltz, YWeinhein. 1757, 1

P
1069,

Photostat cories of the following:

Das Berliner Schulwesen. Jens vdahl, Berlin, 1928,

a) Karsen - Fritz. Die Arbeiter-ibiturienteniurse iz lenllllrn,

Neues Altona 1619-12929, Jena 1929,

a) Hoffmann - Paul. %chn Jahre Aufbau einer

Kronschnabl - Anton. Die Derufsaufbauschulen in Derern: Z2ond 15, 11,

Source unknovn.



Toeticen ITT

2%,

Ofricial books, documents ard paughlets ~uhlished by Tl

A S
12 Jultus-

ministerien of the Linder.

Baden-!irttemverg

a) Ausbildungsmoglicilzteiten in Rwehmen des Zmedten Bilcun 3Ul2J€S.
b)  Bilduncowese in Baden Frttemberg. 1967.
c) Das Technische Gymnasium. 1968.
d) Die Technische Cherschule. 1968,
Bavaria
a) Amtsblatt des Bayerischen Staatsnini~teriuvms Tir Taterrichi
und Xultus. ‘lo. 17, 1906, No. 16, 1967.
‘b))  ius Ihrem Kind soll etwas werden.
c) Bayern fordert Begabte.
a) Die 1'6glichkeiten zur Trlangung der Hochschulreife ausserhalb
der Gymnasien.

e) Moglichkeiten zur Yeiterbildung im Zweiten Bilcdunzgsvogse 1067,
Berlin
a) Das Berliner Schulwesen im Spiegel vestcdeutscher Zeitunjgen.
b)  Das Bildungswesen des Landes Berlin.
Bremen
a) Moglichkeiten des Zweiten 3ildungsieges in Bremen.
Hamburg
a) Zeine Sacksassen im Schulwesen. Bildungswege in Hemburge.
b) Merkblett iiber das stamtliche Abendgymnasium mit hendreslochules
Hesse

1 N . . . Toem e s 0
a) Erlangung zur Hochschulreife auf cen Zueiten BilénnsTres. 1957

. . ~ rn
b) Informationshlatt des Fessischen Rundfunks. July, 1%Ct.
. . _h .

c) Tnfratest survey cerried ont for the Fessizeer Duadiuls
a Schulen in unserverZeit: Bildungswege in Hessen.

o

e) Uherblick tber I'odell I. TFunk-Xolleg pampinlet. 1¢5¢.



Lover Saxony

a)

“iege zur Hochschulreife.

Morth Rhine-"'estnhalia
o ot o et - i i e e v WL Mt e s

a)
b)
c)
a)
e)

Aufbau und Ausbau des gegenuirtigen Schulsystems. 1061,
Bildungswege an den Schulen Fordrhein-"estfalens. Ielt 1C.

Trwachscnenbildung in Tordrhein-'estfalen. Heft 11.

Y'epe zum Hochschulstudium im Lande ordrhein-Yestfelen, 1085,

=

“elche Bilcdungswege stehen meinen {inde nach den L, Wol'rguchulinhr

offen? 1966.

Rhineland-Pelatinate

a)

Saar

a)

Bildungswege in Rheinland-Prfalz.

Berufsziele und Bildunsswege im Saarland.

Schleswig=-Holstein

a)

7ueiter Bildungsweg. 1066,

Stindige Xonferenz der Kultusninister, Bonn.

a)

b)

c)

a)
e)

Allgemeinbildende Schulen 1950-196L, Mo. 17. Fortscireibuag
Lehrerbestand und Lehrerbvedarf, *o. 20. 1) Schulen, Ylansen
Lehrer 1961-1970, May 1967.

Lehrerbestand und Lekrervedarf, o. 22. 3) Lehrernachmuchs,
1967,

Statistical pamphlet on Ingenieurschulen, 30th

7um Zueiten Bildungsweg. 6th liay, 1S68.

At/
b, 00,
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Section IV

Prosvnectuses and printed material from the following institutioxns.

Berufsaufbaquhulen

Aachen (INRY), Darmstadt (Hesse), Hanover (Ii8), Kempten (Ba),

Stuttgart (B-), Trier (RP), Ulm (B-Y), “edding (Be).

Abcndrealschulen

Gottingen (NS), Hamburg.

Abendgymnasien

Berlin, Bremen, Brumswick (IN8), Dortmund (INR7), Zssen (IRY), lamburg,

Mainz (RP), lunich (Ba), Offenbach (He), Saarbriicken (Sa).

Kollegs

Berlin, Brunsyick (NS), Ispelkamp (NRY), Hamburg, Hessenkollegs,
Cologne (MNRY), Mainz (RP), Nuremberg (Ba), Oberhausen (i),

Oldenburg (1S), Saarland, Yestfalen-Kolleg Bielefeld (IT).

Technische Oberschule and Technisches Gymnasium, Stuttgnrt.

Forderkurse in Speyer (RD).

Other mater:al

Lynch - J. Teacher Training in 'est Germany. ii.0d thesis, University
of Hull, 1966,
Protokoll der Tazung der Institute’ des Zweiten Bildungsveges von

2b,-26, 5, 1965 in Kirkel (Saar).



