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ABSTRACT ) v PETER A, GREEN

of thesis submitted to the University of Durham for the degree of

Doctor of Philosophy, dJune, 1983.

TEACHERS' INFLUENCE CN THE SELF-CONCEPT
OF PUPILS OF DIFFERENT ETHNIC ORTGIMS,

The background of this research is the concern about the lack of
~educational progress amongst pupils of some eivhnic minority groups notably
those of West Indian origin and expressed disquiet about the influence of
their teachers' ethnocentrism. Central to its design is a new form of
muiti;ethnic classroom interaction analysis which identifies the extent to
which Flanders' ten interaction categories are used with the whole class
or with individual boys and girls of European, Asian or Wes{ Indian
origins.f Accepting the influence of pupils' self-concept on acedemic
achievement this research investigates associations between the level of
the pupils' self-concept and the extent teachers use d;fferent forms,
modes, patterns and Styles of teachiﬁg when interacting with boys and
girls of‘European, Asian or West Indian origins and investigates the
influence of the teachers' personal characteristics, their degree of
ethnocentrism and the types of attitudes held about education. The
sample consists of 70 teachers and their 1,814 pupils in 6 schools of 2
Local Education Authorities. The results show that men and women
teachers give strong preference to individual teaching and differ in the
emphases_they give to the use of different modes of teaching with boys and
girls of different ethnic origins. The evidence presented shows some
associations between certain modes of teaching as uscd by men and women
teachers and the self-concepts of their pupils, “Ithnoceniricm amongst
the teachers is used as a major variable and the use of the ten rodes of
teaching is analysed in respect of two extreme tclerance groups. The
research provides empirical evidence which suggests that teachers'
ethnocentrism may be an influential factor in the multi-ethnic classroom and
indicates that highly tolerant and highly intolerant teachers give very
different emphases to certain modes of teaching some of which are associated
with the self-concept level of their ethnically different pupils. ‘ After
presenting evidence to show that tééchers' aftitudes_tbwards education tend
to foster certain teaching styles, which appear to bte associated with the
pupils' self-concepts, the implications of the research are discussed and

new areas of research propesed.
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THE PROBLEM TO BE INVESTIGATED

Throughout the nineteen-fifties and nineteen-sixties Britain,
with its expanding economy and the~resuiting material wealth and
prosperity of it$ people, stood in vivid contrast to some other countries
of the British Commonwealth where, in the less industrially developed’
nations, unemployment and poverty were widespread. This disparity
between the rich leader of the Commonwealth and its poorer associates was
further accentuated by the substential social éhanges which took place in
post-war Britain. Developments; particularly in the provision of
social services, medicine and education, brought rapid benefits to many
people in Britain buthmost especially to those with meagre resources of
their own. To those indigenous peoples of India, Pakistan and the
Caribbean, struggling to escape the trap of poverty so as to achieve in
reality their concept of é better life, the apparent free provision in
Britain of resources thch could bring about this change did not go
unnoticed. Furthermore, as they were members of the British
‘Commonwealth holding British citizenship, strong claims were made to a
share of the benefits which Britain was then énjdying. Such claims
were difficult for any Government to refute with integrity aﬁd S0 seen.
from afar, often influenced by recommendations from fellow-countrymen
already established in the country, Britain seemed to offer to the masses

the Utopian solution to their almost intractzble problems.

Those who were well informed about the means and the
possibilities of cuigration and who had the nécessﬁry initiative, finance
and family support undertook the formidable.journay to Britain in large
- numbers. ks & result of this sudden influx there was a very rapid

increase in the nuphers of children from cther Commonwealth countries

o



ettending Schools.in England ahd Wales. During the seven year period
from 1966 to 1972, when figures based on the ethnic origiﬁ of pupils were
collected; the numbers of immigrant pupils rose from lh8,000 fo 279,872
(Appendix i). Of these, children of West Indian origin consistently
constituted the largest group representing; in 1972, 35.4% of all
immigrant pupils in schools (Appendix 2). Children of Indian origin
- were the next largest category representing, in 1972, 20.1% of all
immigrant pupils whilst, in the same year; those of Pakistani origin.were
10.9% of all immigrant children thus constituting an Asian group of 31% :
in the maintaiﬁed schools of England and Wales (Appendix 3).
Following much public disquiet about the use tc which information based
on children's ethnié origins might be put the collection of these-data
was discontinued after the 1972.returns té the Department of Zducation
and Scilence and this has resulted in a lack of reliable information on
vhich to base any estimate of the present numbers of children of Asian
and West Indian origin in schools. This obscurity has brought its
ovm difficulties which are recognised in the report of the Rampton
Committee whiéh has now recommended that, as from lst. September, 1982,
"The D.E.S. should reincorporate the collection of information on the
ethnic origin of all pupils in schools into its annual statistical

exercise and should introduce ethnic classifications into its school

leaverS'survey"(l). ' Until accurate information is again available the
best estimates suggest that, although the policies of successive
Governments and the declining economic attraction of Britain brought a
considerable slowing down of immigraticn during the nineteen~seventies;

the numbers of children from Asian and West Indian families admitted to

1. Rampton, Anthony, "West Indian children in our schools,
(Chairman), H.M.S5.0. Cmna. 8273, 1/th June, 1981, p.8k.




schools, according to reports from Local Educatiocn Authorities and
teachers, shows little sign of declining. Numbers aréAbeing
maintained lérgely because schools are admitting those children born in
Britain tO'parehts who themselves had emigrated and are by now established
residents, Twenty years of large-scale icmigration introduced a
whole generation aecd so it is reasonéble fo assume that the presenée of
 children of Asian and West Indian descent in the schools of Britaiﬁ vill

be perpetuated.

The number of children entering schools‘in Eritain as a result
of immigfation, substantial though it was;.constituted only a very shall
proportion of the total number of children in schools (Appendix 1).
However, those who emigrated from Ihdia, Pakistan and the Caribgean tended
to séttle in a very limited number of large toﬁns and cities and within
these towns and cities they found accommodation available only in severely
restricted areas, ' This residential concentration incvitably led to a
situation where schools serving these areas hed to admit large numbers of
immigrant children who then‘formed-a substantial proportion of the pupiis
in any one school. | Although in subsequent years there was some
movement of immigrant popu;gtions the pattern of‘settiementﬁﬁas tended to
remain fairly static and so those schools affected by early multi-ethnic
settlement have continued to admit a high proportioﬁ of pupils of Asian

and VWest Indian origins.

Confronted with large classes composed of children from many
different ethnic backgrounds teachers soon began to experience severe

difficulties. = Very little indeed was known about educating immigrant



mlnor1t1es( ) (which, in some classes, wefe imni grant majorities)
alongside indigenous children for whom the educaticn system was
developed end within which methods and practices had evolved relevant to
English society. Even as late as 1969 Vernon(z) was drawing atiention
to the fact that little research had been undertaken to invesfigate
difficulties relating to the education of West Indian children in England.
He alsoigave expression to the climate of opinidn prevailing at thét.time
when he Wr&te of immigrant pupils that "it is widely recognised that
children of school age have considerable difficulties in adjusting to the
unfamiliar conditions of English schooling", Black children were

expected to fit into white schools and educational difficulties were

almost invariably identified as immigrant problems.

Not surprisingly teachers were primarily concerned with what
they saw as the immediate problems and focused atteﬁtion upon{£he
iﬁadequate conmand of.Enélish of many immigfant pupils, .Projects
designed to provide teachars with materials to facilitate the teaching of

English to those pupils of'Asian and West Indian desgent werc conducted st

(3) (%)

the Universities of Leeds

and Birmingham' ", Locally many
1. Goldman, R.J. & Coloured immigrant children: a survey of
Taylor, F.,' research studies and literature on their

education and problems in Britain,
Educational Research, Vol.8; Iio.3; June 1965;
pp 0163"1830

2. Vernon, P.E., Intelligence & cultural env1”onment.
Methuen, 1969, p.163.

3. Derricx, June, Teaching Enclish to Imnigrants.
Longmans, 1966,
ke Vight, James, Concept 7—2

VWorsley, F.J., & Arnold for Schools Counﬂll 1972,
Norris, R.A., :
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Educatién Authorities established reéeption centres where'mucb of the work
vas céncentrated upon language develophent but despite these and similar
efforts the Community Relations Commissién in its.evidence in 1976 to the
Select Committee on Race Relations and Immigration stated,'"So far
research and development projects on the language needs of immigrant
pupils have not taken us very far"(l). The very obvious and immediate
difficulties created by language‘bf the classroom tended to conceal qther
concerns which'preocdupied teachers of multi-ethnic classes and in
research undertakgn-in schools with large numbers of children of West
Indian origin Green(z) reports that his sample of teachers were
particularly concerned about discipline,.personél behaviour, social
4 behaviouf, low leveis of intelligence, racial prejudice’and a reluctance
to adjust to acceptable formal classroom behaviour, Such an emphasis
on problems attributable to children may indicate that teachers were
feeling very insecure in.their changing pattern of work and pérhaps even

saw immigrant children as a threat to their professionel ccmpetence and

perconal security.

The voice of a.wider society was heard through politicians,
administrators, social-workers, churchmen and parents many of whom were,
ﬁby the,mid-ninetééh:se§enties, commentihg about theAapparéif_iack of
educational‘progress particdlarly amongst those pupils of West Indian

origin, The House of Commons Select Committce on Race Relations and

l., Compunity Relations Evidence from the Community Reldtions
Coxnission, Commission to the Zelect Cornittee on Race
CRelations ana dmsiiration. 1870, p.lo.
2. Green, P.A., Attitudes of Teachers of VWest Indian

Immigrant Children.
Unpub. M.FPhil, thesis, Univ. of Nottingham.
1972, p.67.
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Immigration, in their report dated 17th February, 1977, drew attention to
", ....the relative under-achievement of West Indian children.,...." and
reconmended that ".....as a matter of urgency, the Governmeht institute a
high level and independent inguiry into.the causes of the under-~achievement
of children of West Indian origin in maintained schools and the remedial
action required"(l). The urgency of the situation seems to have been
disregarded by civil servants and Governmeat as it was fourteen months
later, in April 1978, before the publication of a White Paper(z) in which
there was a commitment to set up the enquiry recommended by the Select
Committee, It took a further sixteen months to put that commitment
into practice: in July 1979 the Committee of Inquiry into the Education of
Children from Etﬁnie Minorify Groups, under the chairmanship of Mr.
Anthony Rampton, was constituted. Within its terms of reference the
Connittee was instructed to "...{.give early and particular attention to
the educational needs and attainments of pupils of West Indiaﬁ origin and
to make interim recommendations as soon as possible.....ﬁ(B). Almost
" four years after the House of Commons Select Committgf had recoumended
urgent action the educatioﬁal press, in Janvary 1981, was commenting that
"eeesothe Rampton Committee (is) to produce ah interim report on West

Indian children soon"(h). "Soon" was to be five months later when, on

1. ‘ : Select Committee on Race Relations and
Immigration: Session 1976-7. H.C. 18C-1.
H.M.S.0. 1977, Vol.l, paragraph 57, p.xx.

2. The West Indian Community. Observations on
the Report of the Select Committee on Race
‘Relations and Immigration. Cmnd. 7186.
April 1978, p.7, para.2k.

' 3. Anderson, I.G., Councils, Committees and Boards.
CBD Research Ltd, Edition 4, 1980, p.80.

L., Doe, Bob, West Indian testing runs into storm,
The Times Educational Supvnlemént., 16th
January, 1981, No. 3369, p.9.
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17th June, 1931, the interim reporf, 'West Indian children in our
schools'(l), was published following a troubled period for the Committee
during which the Secretary of State for Education and Science, Mr., Mark
Carlisle, dismissed Mr. Rampton as the Committee's chairman replacing him
with Lord Svann, an action which brought in its wake resignations from
Committes members(z). It was, perhaps with some prophetic wisdom, the
vBlack Peoples Progressive Association and Redbridge Community Relati?ns
Council that saw fit, three years earlier, to entitle their joint report
on the under-achievement of West Indian pupils tCause for Concérn'(j):

neither time nor Rampton have alleviated that concern which continues to

find wide expression in a variety of ways.

Concern about the low leVél of scholastic achievemenf by
children of West Indian origin, and to a lesser extent children of Asien
origin, has been widespread for many years but, as the continﬁing concern
indicates, little effecﬁi#é progress has been made foﬁards resolving the
difficulties, Ever since the sensitive contents of a supposedly
confidential report compiled by the education officials of Haringey
Borough Council in 1969 alleging that English children had a higher level
of intelligence than West Indian children and recﬁmmeﬁding tﬁe dispersal

of immigrants "to ensure that varying ability ranges were more evenly

1. Rampton, Anthony, West Indien children in our schools. Interim
(Chairman), Report of the Comnittee of Inguiry into the
Education of Children from Ethnic Minority

Groups.

H.M.S.0. Cmnd. 8273, 17th June, 1981.

2, Geddes, Diana, Chairman's dismissal brings resignations.
The limes, p.4, No. 60,933, 21lst May, 1981.:

3. - Cause for Concern: Vest Indian Pupils in
Redbridee.
Black Peoples Progressive Association and
Redbridge Community Relations Council, 1978.
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distributed among the schools"(l)

(2,3)

, were givern prominence in the national

, two major factors in the debate can be observedg. Firstly,

()

press
the seriousness of the situation and the need for urgent action has
directed attention to the macroproblem of scholastic under-achievement in
multi-ethnié schools focusing mainiy upon children of West Indian origin
and this has overshadowed such attempts as have been mede to distinguish
the éomﬁonent parts of the major problem. The search for a rapid and
comprehensive solution appears to have overlooked some of the distinctive
features of multi-ethnic education and, furthermore, it also seems to have
detracted from the advantages of identifying and investigating contributory
problems inherent in the multi-ethnic situation, Sécondly, the

.problem has generally, althéugh not exglusively, been seen as one solely
related to, and centred upon, the child's weaknesses, inabilitiés and
failures, This has frequently resulted in children of Asian and West
Indien descent being perceived as the sole cause of the diffi;ulties_
confronting the teacﬂér in the multi-ethnic classroom one consequeﬁce of

- which has been a restriction on the scope of the enqﬁiries undertaken;into.
nulti-ethnic education. | Despite the resources which have been made .
available since the observation was first madé "What we (still) do not

know is what actually happens in the multi-racial claésroom between the

1. ) Council c¢lash over child intelligence.
The Times, No. 57,535, 15th April, 1969, pok.

2. Mixed-up children,
: The Times, No. 57,540, 21st April, 1969, p.9.

3 ' Plea to M.P's in school race dispute.
The Times, 21st April, 1969.

L, Townsend, H.E.R., School organisation & the need for research &
development, Report on paper given to
conference on Training Teachers for a
Hulti-cultural Society. ,
Community Relations Coumission, Sept. 1972.
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toacher and the children of the many racial groups"(l),

Teaching and lea;ning, to be erffective in the multi-ethnic
classroom, both require a measure of confidence which is unlikely to be
automatically present especially since the rapidly imposed changes have
themselves threatened established practices in education and have, in.
their train, introduced feelings of insecurity. . The development of
confidence in the classroom relies to a large extent upon the quality of
the mutual trust ﬂhich is built up between the teachér and the child.

As the teacher is the dominant person in the relationship its nature will
depend to a large extent upon the teacher's attitude towards the child and
towards the activit& in which they are both engaged. In any .- .
multi-ethnic relationship the white teachef‘s attitude towards the black
child of West Indian or Asian descent and towards the white child of
European descent is likely to be influenced by the teacher's Iével of
ethnocentrism and we may also expect this to bear upon the interaction
which develops between then. Since "“any successful classroom has to
be based upon a dialogue between students and teachers"(z) and because "in
many respects a child is taught what he is by being told what his actions
'*mean', by their ‘'effect' on the others"(z), the relationship between pupil

and teacher in the multl—ethnlc classroom is a maJor factor whlch w1ll

strongly influence the ch}ld's-awareness of himself, This awareness,

l. Green, P.A., Attitudes of Teachers of West Indian
Immigrant Children.
Unpub. M.Phil. thesis Univ, of Nottlngham,
1972, p.155.

2. Kohl, Herbert, 36 Children.
' Penguin Books Ltd., 1973, pelll.

39 Lairlg’ R.D., Self and OtherS.
Penguin Books, 1975, p.156.
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once essimilated into the child's concept of himself, becomes an

influential element in learning(l) and may be alsignificaht factor in the
‘ low level of academic-aéhiévement of some children of Asian and West

Indian origin.

The research presented in this study investigates the
interaction which takes place in the multi-ethnic classroom between the
teacher and pupils of'Europeah; Asian and West Indian origins. If
seeks to reveal any associations which may exist between the extent to
which different modes of teaching are utilized and the level of the
children's concept of themselves as learners, Additionally the study
also indicates wheré possible associations exist between some personal
characteristics of the teachers in the sample, their level of ethnocentrism,
their types of attitudes towards education and their use of different
teaching modes. - The cross-sectional design of the study, which is
fully described in chapter three, will inevitably impose certain cautionary
constraints in data interpretation althdugh, advantageously, the same
research design enables the existing pattern of differences to be accurately
described thus revealiné something of the dynamics of the multi-ethnic
classroom and providing some of the much-needed empirical evidence with
which to consider the question, 'Do teachers who are highly tolerant of other
ethnic groups teach in a way which is significantly different from those
who are.highly intolerant?’ Furthermore, becausé of the proven
significance of the self-concept to learning eny consideration of
relative under~achievement also needs to take into account those

associations which may exist between the behaviour of the teacher and the

1, Purkey, W.W., Inviting School Success: a self-concept
Approach to Teaching and Learning. _
Vadsworth Publishing Co. Inc., 1978, pp.22-33.
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self—concept in children of the three ethnic catogories identified.

Such information from empirical research will enable us more accurately
to assess the éossible infiuences of different teaching styles and to
suggest whether or not children who hold poéitive self-concepts are to be
found more often in classes whose teachers feach in a significantly
differént way to those teachers who have more children in their classes

holding negative self-concepts.

The pa?ticular problem of the relationship between the teacher
aﬁd the pupils in A multi-ethnic class is of special interest because, as
wo have argued, the interaction between them is likely to be strongly
influential in the Aevelopment of the child's self-concept which,'in'turn,
is a significant component in any consideration of learning. 4_ What
goes on in the multi-ethnic classroom justifies rigorous and detailed
study since the teacher not only teaches subject matter but ié also
continually transmitting information about the children to themselves.

It is not only what the teacher séys, or does not say, which is important
in the development of the seif-concept but also what the teacher does, or
does not do. In the sfress of classroom activity few teachers make
equal demands on, or give equal support to, all the children. This
inequality of attention, both in amount and type, if very different
between the children, is not'likely to go unperceived by them and may beA
interpréted according to ethnic differences. Even small variations in
the distribution of the various modes of teaching, whilst not so obvicus
and therefore less likely to be perceived either by the teacher or the
children, are likely to‘have an accumilative effect which, because the
discrepancies remain.undstected'consciously, may produce influences no
less important to under-achievement than those resulting from more

excessive iwbalances in teaching easily recognised in classroom.
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interaction, It is not difficult to come to the conclusion that
professional discrimination will have reéercussions on the Qevélopment of
the self-conceét of those childrenvinvolved. Do children in
mdlti—ethﬁic classes learn something about themselves if they are ignored,
or atteaded to in a particular fashion, more often than their
contemporaries? What is the relationship, if any, between the‘extent
- and itype of attention given to boys and girls of different ethnic origins

é

and thé quality of the child's self-concept?

The Rampton Report 'West Indian children in our'schools’(l) has -
been criticized for being "long on allegations and short on evidence and
confincihg analysis"(z). . The educaiional bress, in its reviews of the
Report, has emphasized the need for research'to provide some of fhe missing
evidence through the presentation of "empirical instead of anecdotal
evidence of the effect of teachers' racial attitudes on pupils' image of

(3).

themselves" To prbvide empirical'evidence is useful to our
accurate understanding of the extremely complek factors involved in the
relative under-achievement amongst children of different ethnic origins .
but the fullvpotential of this research lies in the possibility, presented
by the disclosure of the interaction prevailing in the multi-ethnic

classroom, of teachers modifying their classroom behaviour so as to assist

the enhancement of the self-concept of children of different ethnic

groups.
l. Rampton, Anthony, West Indian children in our schools.
(Chairman), H.M.S.0., Cmnd. 8273, 17th June, 1981..
2. Berliner, Wendy, The Guardian,
' '29th June, 1981, p.k.
3«  Spencer, Diane, The Times Educational Supplement.

" No.3592, 26th June, 1961, p.10.



18 .

In edditicon to this educational impact of our study there are
also important implications for future research in this field. The
description of the interaction which actﬁally takes place in the
milti-ethnic classroom and the-positive‘assqciations that are discoveréd
between the variables distinguished provids a detailed map of those areas
where further detailed research would most likely prove to be fruitful.

It helps to distinguish those elements of the major probleam which appear

to be most influential in the under-achievement of children of_diffe;ent
ethnic origins in!the multi~ethnic classroom. However, any reéearcher
reporting associations discovered between variables, and any interpretation
of the findings, has to avoid any extrazpolation which might imply a direct
causal relationship; | This cautioﬁs‘approach in no way limits-the
value- of research designed to discover associations: on the_contrany it is
a neCessary first step the results of which point to the way through some

of the complexities to the next phaée of investigation,

We recognise the difficulties any researcher in this field
encounters whzn attempting to define‘precisely the categories European;
Asian and West Indian, However, for the purposes of this study any
attempt to define precise categories on the basis of ethnic
characteristics Qould be ofwiittle value as the distinéfiéﬁs-éetweeﬂ
pupils of different ethnic origins with which this research is conéerned.
are thoée ethnic distinctions which are readily perceived by the class
téacher. As there is little opportﬁnity to employ sophisticated and
refined categorisation in the average school classroom it is appropriate
for this study to use the three major groups European, Asian'and VWest
Indian, This form of categorisation also avcids any nationalistic

connotations since it relies upon geographical deScriptions which extend

beyond the boundaries of individual countries, A1l 'white' ckinned



19

children have been designated European and, following enqp}ries with
head-feachers, there is no reasonvto suppose that this is;no£ an accurate
description, Within the category designated Asian arq those children
of Indian, Pakistani and Bangladeshi origin including a small number who
emigrated to Britain from East Africa. Differences may also, of
course, be found between the peoples of the variou§ islands which
conétitute the Wesf Indies but these differences'gre not readily perceived
by teachers and are not, therefore, of any major conseguence to this‘study
so all children of West Indian origin are designated as such. In the
classroon colour,ﬂfacial étructure and type of hair provide permanent, :

easily and immediately recognisable features-and it is these distinctions

that form the basis of pupil categorisation for this research.

With the benefit of hindsight, accumﬁlated experience and a
slowly increasing body of empirical research it is not difficult to assess
early efforts to find solutions to under-achievement ﬁy children of Asian
and West Indian origin as being too naive. Progress has, nevertheless,
been made in recent years mainly through the independent work of
individuals conducting small-scale research. . This present study into
the teachers' influence on the self-cohcept of purils of Eurdbean, Asian
and West Indian origins contribufes a further dimension to our knowledge
of multi-ethnic education in Britain, Recognising the sensitive field
of study in which ﬁe are engaged assurances of anonymity have been given 
at every stage of the research and this has been strictly observed in
respect of individueal teachers, children, groubs, schools and authorities

none of which are in any way identifiable in this work.




A SURVEY OF RELATED LITERATURE AND RESEARCH

During the carly days of mass imaigration to Britain there was
clearly a myopic lack of critical perception amongst scme cbservers of the
difficulties which children from overseas were facing in their education
in British schools. It was written of ¥West Indian children that they
"present no real problems to the educational authorities. They fpeak
English naturally and fluently as their mother tongue, and they are
normal children with a var&ing range of intelliéence and educational
ability, in exactly the same way as local English children“(l).

Th.ese "normal children" qdickl& found thems.elves in some very abnormal
situations the inflﬁence ofvwhich seems to have been overlooked for Glass
and Pollins commented that "most important, there is of course no language
barrier® and they go on to say that "as West Indians can establish
cdmmunication immediately, they have the advantage that they £re not

(2).

categorised as outsiders® Time and experiehce was to prove
otherwise and as the difficulties of the multi-ethnic¢ classroom became
increasingly apparent reseéfchers began to investigate problems of

language(3), intelligence testing(h), child rearing(5) and cultural

1. Hil1l, Clifford, How Colour Prejudiced is Britain?
Gollancz, 1965, p.20k.

2. Glass, Re & . The Newcomers: The West Indian in London.

Pollins, H., Centre for Urban Studies and Allen Unwin,
1960, pp.6h=65.
3¢ Wight, J. & Teaching of Englich to West Indian Children,
Norris, R.A., Schools Council Project; Report 23

University of Birmingham, April, 1969.

L. Houghten, V.P., Intelligence T@qtlnv of Yest Indian and
: English Children.
Race, Vol.8; No.2; 1966; pp.lL7=156,

5. Hood, Catricona, Children of West Tndion Inmiprants: a study of
Oppe, T.IZ., ocne-veav-olde in Paddington.
‘Fless, I.B. & Insiitute of DNace Relations, 1970.

Lpte, BEvelyn,
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differenceé(l). Studies into the deyelopment of the sglf»concept of
children of different ethnic origins attendlng Qchools in Britain found no
place in these early enquiries and it was not until after Hlll(z), in
1970, had reported the results of his study of adolescent English and West
Indian children in the West Midlands that any keen and persistent interest
in the self-=concept of children of different ethnic descent was seen
amongst researchers. Some doZeﬂ studies in Britair were reportéd
during the nineteen~seventies and the fact that little substantive, ;nd
even less conclusive, evidence has emerged has not been helped by the

(3)

doubts which have been expressed about the quality and rigour of some
of the studies(efg’h;B) some of which employed methods of enquiry which
involved children in subtle distinctions qf language. What is also to
be regretted in some of these studies, and guarded against, is the

tendency of some investigators to couch their findings in evaluative

terms, We find reports containing statements that some subjects

"display a disappointingly low level of knowledge“;(6) that "West Indian

1. Bhatnagar, Joti K., A study of adjustment of immigrant children in
a London School.
Unpub, Ph.D. thesis; Univ. of London, 1969.

2, Hili, D., The attitudes of West Indlan and Engllsh '
) K : ' Adolescents in Britain,
Race 11, 1970.

3, Stone, M., A The Education of the Black Child in Britain,
Fontana, 1981, p.52 and p.60.
L. Bagley, C. & Cultural Knowledge & Rejection of Ethnic
, Coard, B., Identity in West Indian Children in London.

Race and Education Across Cultures (Verma, G.
& Bagley, C. Eds. ), Heinemann, 1975,
pp.322-331.

5.. Milner, D., Children and Race.
Penguin Books, 1975.

6. Bagley, C., & Op. cit. -
Coard, B., p.328.
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girls have significantl& 5etter self-esteem than West Indian boys“(l) and
yet another researcher writes of a measured self'-concept aé‘being
‘"222335"(2) than a contrasting one. The researcher ought to report
his findings objectively and in this field it would, quite clearly, be
‘possible simply to record higher or lower %elf«esteem and to ignoré one's
own feelings about the levels of knoﬁledge demonstrated in a given test.
However, in spite of the apparent lack of coherence in the findings from
these studies, and the criticism which has been levelled at some, théy
have served to di;gct the attention of educators and researchers to an
importantAaréa of investigation, They also indicate methodological
problems and distinguish further associated areas of study and they may |

encourage some replication in order to substantiate or refute earlier

findings,

The survey which follows is limited to an introduction to
literature and research which has a direct bearing on this present study
into the teachers' influence on the self-concepts of pupils of different
ethnic origins, Where the results of studies not mentioned here can
be more directly compared and contrasted with our own work this is done in
those chapters reporting the results of this present researcﬁ. For

the sake of'clafiéy“this survé& éfrrelated literature and résearéh iﬁ

1. Bagley, C., Pupil Self-esteem: A study of Black and White
Kallick, X. & Teenagers.
Verma, G., Race, Education and Identity.

(Verma G. and Bagley, C. Eds.)
Macmillan, 1979. p.187.

2. Jones, P., An Evaluation of the Effect of Sport on the
Integration of West Indian Schocl Children.
Unpub. Ph.D. thesis. University of Surrey 1977.
The Education of the Black Child in
ritain,
Stone, Maureen, Fontana, 1981, p.57.
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presented in four sections covering the self-concept, classroom

interaction, ethnocentrism and teachers' opinions about eduction,

The Self-concept:

The notion of the 'self' has a long and chequered histony‘inA
psychological stﬁdiesland has, throughout the past ninety years or so,
attracted a variety of definitions and refinements. In the latter
years of the nineteenth century and the early part of the twentieth
century the salience of the self, both as a theoretical and an empirical
construct, might have been dlsregarded but for the work of James( )
Cooley( ) and Mead(B),. The early explorations of these_psychological
pioneers ternded to emphasize the social basis of the self-concept but as
psychology emerged from the eébrace of phiiosophy what has foﬁﬁd a meésure
of acceptance amongst'psychologists is a two component formulétion vhich
distinguishes the conscious and the unconscious elements of the
self-concept, The consﬁious.or phenomenological(h) self, the"I’, is

described by Argyle as "the conscious subject and active agent in

(5)

behaviour" whereas the unconscious or non-phenomenological(h) self{ the
1. James, W., : Principles in Psychology.
Holt, 1890.
2. Cooley, C.H., Human Nature and the Social Order.
- : Scribuers, 1902.
3¢  Mead, G.H., Mind, Self and Society.
University of Chicago Press, 1934.
L. Lewis, T., The Self-concepts of adolescent educationally
subnormal boys.
Educablonal Research, 15, 1, Nov.1972, p.l6,
5. Argyle, U, ' Social Interaction,

Methuen, 1569, pp. 356-393.
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‘me', is that which "is reacted to by others" and given a "degree of

(1) (2)

esteen" Such an analysis is not without its critics and other

distinctions are postulated such as the differentiation between a

(3}

developmental and & social self made by Webster and Sbﬁieszekv vho,

whilst adopting an interactionist view of the self thus making it "social
in origin", accept the developmental self as a constellation of personal

characteristics which are a product of maturation,. For thenm the

self-concept is "who an individual thinks he is and the unique traits he
believes himself to possess"(h) which is not far removed from Jersild's

"composite of thoughts and feelings which constitute a person's awareness

(5)

of his individual existence and his conception of vho and what he is" .

Other'attempts to clarifly the notion of the self emphasize its affinity

n(6)

", relate it closely, though not

(7

"with the concept of identity

precisely, to the Freudian ego

(8)

ignore the product: /. As there is no universally acceptéd definition

whilst others stress the process and

1, Argyle, Mo, - Social Interaction,
Methuen, 1969, pp.356~393.

2. Kerlinger, F.W., Foundations of Behavioural Research.
Holt, 1966,

3. Webster,Jnr.,Hurray & Sources of Self Evaluation.
Sobieszek, Barbara, \Villey, 19Y/4. p.vii.

Lo Webster,Jnr. ,Murray & Op. cite. p.7.
Sobieszek, Barbara,

5. Jersild, Arthur T., In Search of Self,
” Teachers College Press, Columbia University,

1952, p.9.

6. Stevens, Richard, Integration and the Concept of Self.
The Open University, 1976, p.k9.

7. Hamachek, Don =, Encounters with the Self.
Holt, Rinehart & Winston, 1971, p.7.

8. Shrauger, J.S. & Symbolic Interactionist View of Self-concept:
Schoeneman, T.d., Through the Looking Glass Darkly.
Psycholcgical Pull, 86, 3, 1979, pp.549~573.
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of the self-concept which can be utilized for the purposes of this present
study the view ic taken that the self-concept is a mental‘image which has
beaen established as the result of the kmowledge a child has of himself and

which is subject to modification through further learning.

The view that "research in psychiatry and psychology would seem
" to indicate that much of the learner's ability to use his power to learn

(1) :

is determined by his concept of self" has been vigorously attacked by

Stone(z) but there is, nevertheless, a consistency in the results of~

(3)

empirical studies linking the self-concept and achievement so a vital
questicen for those engaged in education is, ‘What are the major
determinants of the self?! If these determinants can be clearly

identified and influenced then a powerful element in the educative

process would become available to both teachers and parents, The

teacher, however, has to take over what has been earlier established but

(&)

as a dynamic and evolving structure' ‘', which is constantly being modified
through the processes of perceptioﬁ, interpretation, evaluation and
internalization, the child'é self develops as his world expands, For .
any child a major element in this process of expansion of his world is the
school where, for pupils of different ethnic origins, the multi-ethniec

classrooh pfovideé_ah influential context in which the development of the -

1. Yamamoto, Kaoru, The Child and His Image.
Houghton lifflin, 1972, p.55.

2. Stone, M., The Education of the Black Child in Britain.
: Fontana, 1981, p.26.

3+  Brewnfain, John J., tability of the Sz2lf-cconcept as a Dimension
' of Personality.
Jnl, Ab, & Scc. Psychol., 47, July 1952,
PP.597-606. '

k. Rogers, Carl, On Becomingz a Person.,
‘Houghton Nifilin, 1961,
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child's image of himself as a learner takes place, For the development
of a positive self-concept as a learner an emotional security bbrn of a
sound relationship with the teacher, as a very significant person, is of

crucial importance to boys and girls of different ethnic origins.

There is, though, some evidence which suggests that the
domestic stability regquired for such relationships to mature is often
absent from the homes of those of West Indian origin(l). .Furthe;more,-
& number of studigs(z’j) have indicated that West Indian fathers éxercisg
a very strict code of harsh discipline in respect of their children which,

(1)

Washburn cleims, is dotrinental to the development of a positive

solf~concept. As far as pupils df Asian origin are concerned:
Jeffcoate(s) maintainsAthat "a derocgatory personal identity is less easily
inposed on Asian children, whosé firmer and clearer cultural foundation
acts as a protective bulwark®, In fhis he is supported by Little(6)
viho considérs that they "bring to school a positive sense of their own

worth® and this he contrasts to the "West Indians; whose cultural

1. ' Bhatnagar, Joti K., Tmmigrants at School.
Cornnarket Press, 1970, p.l0l.

2. Dlake, Judith, Family Structurs in Jomeica.
Free Press of Glencoe, 1961,

3. Clarke, Edith, My Mother who Fathered me,
' Allen end Unwin, 1957.

L. Washburn, W.C., Patterns of protective ettitudes in relation
: to differences in self-evaluation and
. ' anxiety level amongst high-school students.
' Calif. Jnl. Educ. Res.,13, 2, pp.84-94.1962.

5. Jeffcoate, Rob,, Curing a Social Disease.
The Times Educational Supplement, 5th Dec.
1975. pe23.

6. Little, A.N., Zducational Policies for Multi-racial Areas.
Goldsmith's College Inaugural Lecture,
1978. P0170
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background is essentially e variant of the dominant culture which to no
small extent disparages &nd even rejects his colour"o\ \Despite the
attention which has been directed towards the pressures on families of

(1)

Asian and West Indian origin scant consideration has beén given to

their influence upon the development of the self-concept in their children.

Although there is little, if any,'diéagreement about the
importance of early childhood experiences in the development of the self-
concept the permaqenconf such influences on the self-concept of black
children has been questioned by Tedeschi and Lindskold(z). They drew
attention to the changes which have brought to black Americans "a new sense
of pride and positive evaluation" and suggest that because of fhe~rapidity
of the change "child rearing may not have as permanent an effect on the
development of the self-concept as many psychologists have supposed”.
Whether or not such a suggestion can bevjustified on the evidénce
available is questionable but what may be observed is that Tedeschi and
Lindskold are not alone in accepting the malleable nature of the self-
concept, V The vocabulary is extensive: Plaget writes.of "progressive
construction"(B); Maslow ofv"self—actualization"(u); Nash comuents that

(5),

"children are continually engaged in formirg a concept of themselves" 3

l, VWedge, P. & Born to Fail?
Prosser, H., Arrow Books, 1973.

2., Tedeschi, J.T. & Social psychology, interdependence,
Lindskold, S., interaction and intluence,

John Viley, 1976.

3 Piaget; Jean, The Origin of Intelligence in the Child.
' Penguin Books, 197/. pp.lh7-L158,

L. Maslow, A.H., . Motivation and Personality.
' Herper and Row, 1954. pp.203-228.

5. Nash, Roy, Classrooms Observed,
Routliledge and Regan Paul, 1973, pp.101-102




Rogers talks of “becoming“(l) and Erikson deals "with a prpcess"(z).
Such flexibility, surrounding the relatively stable éore gf thezself(B),
places a formidable burden of responsibility upon the professional
shoulders of the school-teacher especiaily when it is recognised that "the
school 1s second only to the home in determining an individual's attitudes

(1)

of self-acceptance and self rejection™* "/,
- i
By the time the child arrives in school the self-concept,
learned through e;periences centred mainly inAthe farily, is established.
The child has assessedAhis worth within a confined valué structure and a
restricted social world in which he -has discovered himself mainly through
the related eyes of his parents and'siblings. School suddenly
'expands-hiS‘world with a consequent diminishing of the family influence
and a wider and more confusing range of antecedents of the self, In
the classroom and the playground children of different ethnic groups.will
"become aware of things about themselves that previously they had teken
for granted“(s) and will gradually come to use'"the values by which

_individuals in (their) position are 5udeean{®) to assess their own worth.

1. Rogers, C. On Becoming a Person.
e Hougaton iiirlin, 1561; pp.163-198s-

2, Erikson, E.H., Childhood and Society.
_ Penguin Books, 1965. p.22.
3.  Brehm, J.W.& Explorations in Cornitive Disscnance.
Cohen, A.R., Wiley, 1962,
Lo Mistry, Z.Do, A study of the self-picture as neld by

groups of adolescent girls, prior to, and
after school leaving age.
Unpub. M.A. thesis, Univ. of London, 1960,

5. Banton, M., The Idea of Race.
Tavistock Publications, 1977, p.lihs

6. TDavey, A., Racial Awareness in Children and Teacher
Education,
Education for Teaching, 1975, No.97. p.28.
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That the classroom teacher is "instrumental during the years most critical

(1)

in the formulation of the self~-concept” "is a view stroﬁgly surported by
nn(z) who stresses the importance of the quality of the relationship
between the teacher and individual children. Headteachers also "not

only serve to enhance or diminish the child's evaluation of himself but

will also 1mpart to the puplls in their charge a self-image which reflects -

(3) (%)

[

(their) highly subjective evaluation of the pupils" Staines
i)rovides empirical evidence to show that pupils' self-concept can be
reshaped by the c;assroom teacher and iﬁ this he is supported by the
findings‘of Zahren(s).A Undoubtedly the teacher in the classroon is a
highly significant source of influence on the pupils'! self-concept
especially sincebit is the teacher who will, to a very large extent,
initiate and control the interaction which takes place. Deépite the
development of new strategies in recent years the processes of education
and social control in the classroom are still orally dominatednby the
teacher and the language of interaction becomes a means of appraisal by the.
teacher znd a guide for self-evaluation by the child: in the words of

Laing, "identity is reached and sustained two-dimensionaily, it requires

recognition of_dneself by others as well as the simple recognition cne

1. Yamamoto, Kaoru, The Child and His Image.
Houghton Miftlin, 1972, p.ll7.

2. Lunn, J., - Streaming in the Primary School.
NFER Publishing Co. 1970,

3« Palfrey, C.F., Headteachers' Ixpectations and their Pupils®
- Self-concepts,
Educational Research, Vol.l5, No.2, Feb. 1973,
p.127.

4. Staines, J.V., The self~-picture as a factor in the Classroom.
Brit. Jnl, Educ. Psychol, 28; 1958, pp.97-11l.

5. Zahran, H,A.S., The Self-concept in the psychological
guidance of adolescents,
Brit. Jnl. Educ. Psvchol. 37, 2, June 1967.
Pp.225-239.




accords oﬁeself”(l)o

Children of Asi&n and West Indian origins, living for some
twenty-five hours a week in_multi—ethnic (but, nevertheless, *English')
schools, may face some severe difficulties in establishigg a viable
identity. Many black people, both immigrants and their children,
shared "their deep uncertainty about their answer’to the question, 'ﬁhﬁ
am I?*'" with the authors of 'The New Black Presence in Britain = A
Christian Scrutlny and parents posed the question, "How should we
encourage our chlldren to see themselves -~ as Jamaicans, West Indians,
Blacks, or British, or what?"(z). Such questions recognise the
confusion which exists and the difficulty in establishing a coherent
self-concept especially when established models are not available to the
child. What should take preference, ethnic origin, nationality or
colouf? In the multi-ethnic classroom the visual perception of colour
is constantly erphasized as it contrasts with other skin-colours and where
it emerges in a "social context which assigns values to the perception of

(3)

colour" Seward's clalm is supported by evidence from a number of

5)

studies 1ncluding those of Clark and Clark(u) and of Goodman( in Arerica

Fv mrmrm mr = s g e ———— e s e s w o o e e e e e o e e . [N e e U

1. Laing, R.D., " The Divided Self.
' Penguin Books, 1965, p.138.
2. | Tho New Black Presence in Britain - A

Christian Scrutiny,
The British Council of Churches, April, 1976

‘ pP.21.
3. Seward, G, - ~ Psychotherapy and Culture Conflict.
: Ronald Press, 1956, p.129.
L. Clark, K.B. & Recial Identification & preferences in Negro
Clark, M.P., Children,

Readinps in Social Psychology, (Eds: Newcomb,
ToM. & Hartley, E.L.) Holt, 1947,

5. Goodman, M.E., Race Awareness in Young Children,
Colliexr=-iacmillan, 1904,
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and of Miiner(l) and’Jahoda et.-al.(z) in Britain all of which suggegf
that black children negatively identify with_their ovn etﬁnic group on tho
basis of colour distinctions, Henriques, working with children in
Trinidad and Jamaica, concluded that "the self-image of thé individual is
still largely determined by colour" and.that there was a {endency "to
denigrate everything which is thought to be black or Negroid"(B).
However, as it is widely agreed that the self-concept is a learmed .
structure it must follow that, to some exten%, it is taught by those
people who are doqinant in the life of the child. Few people can be
more dominant than the child's teacher who, with an aura of authority,
projects appraisals based. on persénally selected criteria which ére
affected by the white teacher's attitude towards the black child and
tcwards.thé educational task in which they are mutually engaged;
Furthermore, in ths course of this interaction the child himself will
engage in making couwparative appraisals comparing his own skills,
attributes and performances with those of his.peers and assessing his
degfee of success or failure. "~ The inferaction which takes place in
the multi-ethnic classroom between the teacher and individual children of
Buropean, Asien and West Indian origins is, therefore; crucially important

in the development of the self-concept and it is to an examination of

previous work in classroom interaction analysis that we now turnm,

l, Milner, D., Prejudice and the immigrant child.
New Society, 18. 469, 1971.
2. Jahoda, G., Ethnic identity and preferences among Asian
Thomson, S.S. & immigrant children in Glasgow: a replicated
Bhatt, S. study. »

Euro, Jrnl, Soc. Psychol., 1972,

3 Henriques,'F., Contemporary Racial Problenms,
: Racial Variation in Man., (Ed. Ebling, FoJ.)
The Institute of Biology, 1975, p.229.
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Classroom interaction analysiss

During the fort&-two years since Anderson(l) first generated
active interest in codifying the geherél behaviour observable in the
classroom only slow érogress has been made towards developing any
sophisticated research technique designed to record accurately classiooh
interaction, Further studies in the eérly nineteen—-forties with
colleagues at Stanfofd University of teachers' classroom personalities ied
to an increase of .interest in the possibilities of classroom interaction.
analysis which resﬁlted in Withall(z) devising a cétegorisation of verbal
’behaviour. Somg fiftéen years later Flanders(j) developed the
ten~category schedule of verbal communication which has been modified for
use in this present fesearch.' In more recent years interesf in
clessroom interaction anaiysis has spread east across the Atlantic and
Wﬁagg(h) has advocated its use as a feedback system for student teachers

(5)

and Nash has used classroom interaction analysis to study the bhehaviour

of teachers and children in classrooms, A number of categorisations

l. Anderson, H.H., The Measurement of Domination and of Socially
Integrative Behaviour in Teachsrs! Contacts

with Children. _ . ' .

Child Development, 10, 1939, pp.73~89

2, VWithall, J., The Development of a Technigue for the
: Measurement of Social-Enotional Climate .
in Classrooms.
Jnl. of Experimental Education, 17, 1949.

3+  Flanders, Ned, | Teacher Influence, Pupil Attitudes and
Achievement. .
U.S. Government Printing Office, 1965.

L. Wragg, EoCe, Interaction Analysis as a Feedback System
for Student Teachers, ‘
Education for Teaching, Spring 1970, 81,
PP. 38"'1{-7 °

5. Nash, Roy, Classrooms Observed,
Routledgs & Kegan Paul, 1973.




have been developed over the years by those working in this field(l’z) and
Westbury and Bellack(B) provide a coﬁprehensive survey of the work
accomplished in-America but until this present stﬁdy there appears to have
been no attempt to distinguish the ethnic and sex componenfs of

interaction in the multi-ethnic classroom in Britain.

Why it is important to study multi-ethnic classroom interaction

in the Primary School in relation to the development of the self-concept

is clearly demons@rated by an analysis of the findings of many studids,

I¢ hes been shown by Davidson and Lang(%) that during the Primary School

years there is a positive correlation between the child's self-ccncept and
the child's perception of his teacher's feelings towards him, ~+ Other
studies clearly indicate that the perception of the behaviour surrounding
s child is interpreted and internalized to become part of the child's
(5,6)

evaluation of himself so whilst still in its very formative state the

1. Amidén, Bode & | Interaction Analysis: Theory, Research and
Hough, J.B., Application.

Addison-Wesley, 1967.

2. Bales, R.F., ‘teraction Process Analysis: A Method for
the Study of Small Groups.
Addison~iiesley, 195C.

3.  Westbury, Ian & Research into Classroom Processes: recent

Bellack, Arno A., developments & next steps.
Teachers College Press, Columbia Un1vers;tj,
1971.
L. Davidson, Helen & Children's perceptions of their Teachers!
Lang, Gerhard, Feelings Toward Them Related to Self

Perception, School Achievement and Behaviour.
Jnl, Exper. Educ., 29; 1960, pp.107-118.

5« Wylie, Ruth, The Self-Concept.
University of Nebraska Press, 1962, p.121.

6. Mead, G.H., - 18elf', Georpe Herbert Mead on Social
PuVChO]OFL, ed, Strauss, A,
University of Chicago Press, 196k, p.246.
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self is partially a product of formgi education and as a learned structure
becomes ﬁa condition of subsequent learning"(l). - The child learns fo
be who he is and.who he may become and so the seriousness of the
allegation. that "the black child's true-identity is denied dail& in the
classrcom (and) in so far as he is given an identity, it is a false
one“(z), becomes apparent. Although some care must, of course, be
exercised when translating to the British scene the results of research
conducted in other countries it is not without interest to note that.in |
America Rubovits and Maehr observed from their research that "in gené}al,
black students were treated less positively than whites"(3) and "were
giveﬁ less attention, ignored more, praised less and'criticized more"(u).
The effect of such interaction which contains excessive criticism-and

(5)

re jection is, suggests Kegan‘~’, the development of derogatory self-
evaluations whereas praise, respect and undersfanding promote positive
self-evaluations. As awareness of the self emerges "the importance

of a preponderance of favourable Jjudgements covering many dimensions of

1. Staines, J.W., The Self-picture as a Factor in the
: Classroom.
Brit. Jnl., Educ. Psychol, 28 1958
Pp.97-111.
2. Coard, Bernard, How the Viest Irdian Child is made

Educationally Sub-normzl in the British
School Systen,
New Beacon Books Ltd., 1971, p. 28

3. Rubovits, Pamela & Pygmalion Black and Vhite.
Maehr, Martin L., Jnl, of Pers. & Soc. Psychol. 25, 2, 1973,
P.210, .

4s Rubovits, Parela & Op. cit. p.217.
¥aehr, Martin L.,

5. Kagan, J., . On the need for relativism.
The FEcolozy of Human Intelligence,
Hudson, Liam, Penguin Books, 1967,
pp.l;h—156
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self for healthy personality development is almost axlomatlc“(l)
especially when the child is develeping attitude constelldtlons which are .
likely to be consistent with those observed by him in people significant
to hin, - However, as approval and diéapproval'can be communicated
through the conscious and unconscious activity of the teacher it is
pertinent to recognise the relevance of Webster's énd Sobieszek's report
that "the importance of others has been shown %o be in some sense a direct
function of the freéuency of interaction with those others and an inverse
function of the extensity of interactiion with alternative others"(z).
Tizard<3) in her study found no significant differences in the amount
staff spoke "but there were significant differences in the quality of the
talk" and Kohl, whose radical approach to teaching black twelve-year olds
gave a practical application to the development of the self—ccnéept5
"realized that any successful classroom has to be based upon a dialogue

(&)

betveen students and teachers" °

The classroom interaction analysis devised fox this study
identifies the extent of class and individual teaching which taskes place

and distinguishes the ethnic and sex compornents of interaction between the

1. Proshansky, Harold & The Nature and Meaning of Negro Self-Identity,
Newton, Peggy, Social Class, Race, and Psychclogical
: Develoonent;
Ed. Deutsch, M., Irwin K., Jensen, A.,
Holt, Rinehart and Winston, Inc. 1968, p.182,

2. VWebster Jnr, Murray & Sources of Sclf-evaluation: A formal. theory of
Sobieszek, Barbara, significant others & social irnfluence.
John Wiley & Sons, 1974. p.28.

e Tizard, Barbara, The Environment & Iatellectual Functions,
Racizl Variation in Man (ed. Ebling, F.J.),
The Institute cof Biology, 1975, pp.116-117,

L. KXohl, Herbert, 36 _Children, _
Penguin Books, 1973, p.11l.
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teacher and individual children because a number of studies(l’z) reveal

the crucial importance of the relationship established betwéen~the

classroom teacher and the individual child especially in a multi-ethnic

setting.

Brittan implies that ethnic origin is an important factor in

" classroom relationships since "teachers perceive 'West Indian' pupils as

of low ability and &as creating disciplinary problems"(B) and Searle

believes that "the West Indian probably has a greater problem of identity

than most other people"(h) to which Dennett would add that West Indian

"boys, on the whole, seem mors beset-by the crisis of identity"(B) which

may indicate a possible cause of the academic and social difficulties

experlenced by West Indian boys as reported by Lederman( )' Support

for the view that girls of West Indian origin have a more p031t1ve self-

concept than boys of West Indian origin comes from the findings of Bagley,

Mallick and Verma(7) who measured self-esteem in a sample of fourieen to

2.

3.

kL.

5.

I

Emmett, Robert G,

Lunn, J.,

Brittan, Elaine,

Searle, Chris.,

Dennett, Margaret,

Ledernman, S.,

Bagley, C.,
Mallick, K. &
Verna, G.,

A psychological study of the self-concept

amongst. a group of pupils in a secondary
modern school,

>‘Unpub. M.A. thesis, Univ. of London, 1359.

Streaming in the Primary School,
NFER Publishing Co., 1970.

Multiracial Education (Part 2 Puplls &
Teachers).
Educaticnal Research, 18, 3, June 1976, p.190.\

The Forsaken Lover: White words & Black People.

Penguin Books, 1973, p.lb.

We're all the same....but a new Culture Grows,
anti~home, non-white.

~ The_Teacher. 12th July, 1974.

The Social Acceptance of Immigrants.
Race Today, 1, 2, 1969.

Pupil Seif-esteem: A study of black and white
Teenagers.

Race, Education and Identity, (Verma G. &
Bapginy C. oUs.) Hacmillan, 1979,
PP ‘-{6" 910
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sixteen year olds, What must not be overlooked is the possibility
that some children may adopt what Bettelheim calls a "decision to fail"(l)
through selected behaviour such as remaining as inconspicuous as possible,
ignoring questions, passive reaction to stimuli, fake ignorance or

deliberate withdrawal but, as Goldman observes, "it is one thing to

contract out from personal conviction and another to be forced out"(z)

" To consciously or unconsciously opt out or to be deliberately 1gnored by

the teacher may influence the way in whlch the child views himself so the
extent to which boys and girls of European, Asian and West Indian origins
engage in classroom interaction and the type of contributions they make,

or are called upon to make, will be reported in the results of this studj
as they relate to each ethnic group and to the variables dlstlngulshed in

the sample of teachers.

Although the self-concept may be modified through learning
acquired from direct experience of the physical world without any'sd¢ial
intervention in the school socially generated experiences, with of without
the use of language, predominate and for this reason "the student of
identity must necessarily be deeply interested in inferaction_for itlis
in, and because of, face-to~-face interaction that so much apﬁraisal - of

(3), ciom s

‘self and others = occurs" If Strauss' view is acceptable it is

surprising that so little work has been done in Britain to try and

l., Bettelheim, Bruno, The Decision to Fa11
Conflict in the Classroom, (Eds: Long, N;
Morse, W; Newman, K.)
Wadsworth Publishing Co., 1965, pp.hk35-4L6.

2, Goldman, Ronald, Education and Immigrants.‘
Psychology and Race (Ed. Watson, Peter),
Penguin Books, 1973, p.349.

3. .Stirauss, Anseln, Mirrors and Wasks: The Search for Identity.
Martin Robertison & Co, Ltd. 1977, P.4be.
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identify, through an analysis of interaction, the major influences on the

self'-concept during the social interplay which takes place in the school.

Anmerican researchers have developed a substantial body of theoretical and
| (1)

practical knowledge which is comprehensively reported’ “: unfortunately

there is no equivalent British contribution,

In addition to providing objective data about the extent to
which teachers use different modes of teaching with pupils of different
ethnic origins the analysis may also provide a means to assist teachers in

the modification of their classroom behaviour. Wragg used classroom

interaction analysis as a feedback system for student teachers working in

the conventional classroom and reports that "interaction analysis provides

@)

a tool which helps them gain insights into their own teaching"

(3)

Sirmilarly when Gage et. al, showed teachers the ratings of their
performance as assessed by their pupils there was a marked change in
teachers'! behaviour in ten of the twelve categories used in the study and

it is not inconceivable that interaction analysis could be utilized to

assist the teacher in the multi-ethnic classroom in a sirilar fashion.

Each day both children and teachers take into the classroom

some permanent features of their individual self-concept which canmot

l., VWestbury, Ian & Research into Classroom Processes: recent
Bellack, Arno A., developments and next steos. ’ _
Teachers College Press, Columbia University,
1971. :
2, VWragg, E.C., ' Interaction Analysis as a feedback systen

for student teachers,
Education for Teaching, Spring, 1970, p.46.

3. Gege, N.L. & Equilibrium Theory end Behaviour Change: an
Runkel, P.J. & experiment in feedback from pupils to
Chatterjee, B.B., teachers,

Bureau of Educational Research, 1960.
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naturally be changed such as their sex, age, ethnic origin; colour,
physique, nétionality, parentage and family, previous envirénments and
experiences, The strong influence on the self-concept of these
permanent features has been given some brominence by James Baldwin for "as
a black he is rejected because his hair‘is too kinky, his lips ‘too thick,
his skin too dérk, and his nose too flat, none of which he could
change"(l), So the importance in the multi-ethnic classroom of these
durablé elements which constitute the stable nucleus of the self-concept
is axiomafic and sex and ethnic origin have therefore been used in this
study as variables in the analysis of classroom interaction. Around
the nucleus of the self-concept lie those attitudes which the subject has
towards its durable elements and fhoseaxtitudes, together with th&se~the
subject has towards the nuclear self in others, are carried into the multi-
ethnic classroom by the teacher and the chiidren. As a variety of
ethnic origins is peculiar to the multi-ethnic classroom the teacher's'

- attitude towards this easily perceived element of the nuclear self is
likely %o be a‘signifiéant factor in the classroom particularly as, being
dominant, the teacher largely controls the interaction which takes place.
Given the possible influence of the teachers' attitudeF towards diffeerent
~ethnic groups if_is appropriate to investigate further whether or no;”'
there is any association between ethnocentrism and the other variables
distinguished in this study for as Banton comments, "the procésses by
which children are taught that certain qualities are masculine or

A fehinine, or that people of a particular appearance are socially inferior,
nay not featﬁre in any school curriculumn; parenfs and teachers may not be

aware that they transmit such ideas, but they do so none the less

1. Tedeschi, J.T. & Social psychology & interdespendence,
Lindskold, Svenn, interaction and inf'luence.

Wiley, 1576, p.272.
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(2)

effectively because the process is unacknowledged”

Ethnocentrism:

Adorno and his co-workers used the concent of ethnocentrism in
Atheir work as "an ideological system pertaining to group and group

(2),

relations” Tﬁey drew a distinction between those.groubs with
which the individual identifies (ingroups which attract positive
reactions) and those with which the individual recognises no affinity
(outgroups attracting negative reactions). - Warr et, al;(3) use the
same conceptual framework in the construction of 'A British Ethnocéntrism
Scale' which was revised and modified for use in this present stﬁ&y
duriﬂg which we have conceived of ethnocentrism as being the tendency

to consider the characteristics and attributes of ethnic group$ other ,
than one's own fo be inferior. " Ethnocentrism is derived from a basis
of the individual's knowledge, or assumed knowledge, énd, therefore,

avoids the more emotive connotations associated with notions such as

raciel prejudice and racism which tend to be based on predominéntly

negative and subjective beliefs, Although these distinctions are

generally recognised and widely acéepted in social-psychological research

some common elements in ethnocentrism and related concepts, which are not

1. Banton, Michael, Race Relations., : .
Tavistock Publications, 1967, p.60

2. Adorno, T.V., ' The Authoritarien Personality.
Frenkel-Brunswick, E., Harper and Row, 1950, p.l0L.
Levinson, ‘D.J. &.

Sanford, R.N.,

3. Varr, Peter, B., A British Ethnocentrism Scale.
Feust, Judith & " “Brit. Inl. soc. clin, Psychol. 6. 1967,
Harrison, Godfrey J., PP.267-277. ‘
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always cleafly distinguished in the research literature, neced to be taken
into account in any compréhensive survey associated with ethnocentrism in
education, For this reason work involving such coancepts &s racial

prejudice, racism and authoritarianism have been examined.,

A large number of studies into ethnocentrism and related
concepts have been undertaken but the empirical study of the phenomenon in
education in Britain ‘has been largély neglected. = When it has beén
investigated teachers qua teachers have tended to be ignored as subjects
and those studieslinto ethnocentrism in education that have been made aré
almost invariably limited to the use of children as subjects(l’z);

This reluctance to Study what many commentators consider to be an.
influential constellation of attitudes, aﬁd for schoolteachers to
co~operate in its study may be due, in part, to the acute sensitivity
surrounding its investigation engendered by the knowledge that high levels
of ethnocentrism are ‘socially and professionally undesirable. In the
absence of any substantial evidence it has sometimes.been difficult to
conment authoritatively on some vigorous assertions which maintain "that
there are.many openly prejudiced teachers in Britain"(B) a view which

gained credence following the strong emphasis given to "racism" among

1. Kawwa, Tayéir, A survey of Ethnic Attitudes of Some British
- Secondary School Pupils.
Brit. Jnl, soc, clin. Psychol. 1968, 7,

Pp.161-168.
2. Richardson, S.A. & When is Black Beautiful? Coloured & White
Green, A., Children's Reactions to Skin Colour,
Brit. Jnl. Fduc. Psychol. Feb. 1971, 41,
PPe52-69
3« Coard, Bernard, How the VWest Indian Child is made

Educaticnally Sub-normal in the British
School Systen, ‘
New Beacon Books Ltd., 1971, p.18.
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teachqrs in the interim report of the Committee of Inquify;into the
Education of Children from Ethnic Minority Groups(l). There is some
eyidence though which suggésts that therpattern of ethﬁocentrism in
teachers, whilst showing a level lower than that of the population as 'a
-wihole, "followé the general pattern with regard to age and sex which has -

@)

been observed (in) heterogeneous populations" In any study of the

self~concept of children in the multi-ethnic classroom the investigation
of ethihocentrism amongst teachers assumes an added importance for, a;
Banton observes, fbecause racial definitions are based upon immediatély
observable featureé of people's appearance and imply that members of
different categories differ in their essential nature, they are easily
incorporated into psychological processes and racial prejudice is-often
nore deep-rooted and resistant to change than other kinds of

(3)

prejudice" ° Moreover, "ethnocentrism cdnnot be easily dissociated

(1)

from a prejudice" so it is reasonable to suppese that, on the basis of
Banton's observation, ethnocenfrism is likely to be a mejor influence on
tﬁe behaviour a teacher exhibits in the multi-ethnic classroom and may be '
an influential factor in féaching the numerous professional decisions
reqﬁired of a teacher during the course of a working day.

Rosc and his associates, in their study 'Colour and

1, Rampton, Anthony, West Indian children in our schools.

(Chairman), H.14,8.0. Cmnd.8273, 17th June, 1981, pp.l2-1k,
2. Green, P.A., Attitudes of Teachers of West Indian Immigrant
. Children.

Unpub. i.Phil, thesis, Univ. of Nottingham,
1972, p.131.

3, Banton, Michael, The Ydea of Race.
: Tavistock Publications, 1977, p.1l58.

4., Lanternari, V., Ethnocentrism and Ideology.
Ethuic and Racial Studies, 3, 1, Jan, 1980,
PH2.




Citizenship', come close to récognising the possibility of ethnocentrism
in schbolteachers when he suggests that "problems are oftéh'defined
exclusively from the point of view of the'teaéher, who may not be free

(1)

from bias" and later draws attention to the "problems which West Indian
pupils have which derive directly from their teachers and the school
system in Britain", They go on to say, "there is the problem of"
prejudice....expressions (of which) in the wider society must inevitably

affect the relationships which can be formed in the classroom....between
teacher and pupilﬁ(z); Harding et. al.(B) have made a comprehensive_
Survey of the many.studies which have been conducted in America and they
indicate the significant influence of age and education on ethnocentrism
and Allport(h), in Support, discusses the éffect of extended education
observing that_subjects with longer formal education are generally more
tolerant than those with a bare mininmum. The reasons for this are
obscure but one suggestion, especially relevant to schoolteacher samples,
is that those with higher education feel less threatened by minority
ethnic groups, However, contrary to this suggéstion, with respect to

(5)

schoolteachers, is the finding which emerges from Adorno's study of

l. Rose, E.B.J. & Colour & Citizenship: A report on British
© Issociatés, TRace Helations. o T T
Oxford Univ, Press for Institute of Race

Relations. 1969, p.282,

2. Rose, E.B.J. & Op. cit. pp.284-285.
Associates,

3+« Harding, J; Kutner, B; Prejudice and ethnic Relations.

Proshansky, H. & Handbook of Social Psychology. (Lindzey, G.
Chein, I., ed.) Addison-Wesley, 195)4; pp.1021-1061.
L. Allport, G.VW., The Naturs of Precjudice.

Addison-Wesley, 1906; pp.l432-43k.

5. Adorno, T.W., ' "~ The Authoritarian Personality.
Frenkel-Brunswick, E., Harper and Row, 1950.
Levinson, D.J. &

Sanford, R.N.




authoritarianism namely, that persons such as schoolteachers accepting -
positions of éuthority expressed intolerance of minority.groups. As
the concept of authoritarianism has elements in cgmmon with thé concept
of ethnocentrism notice should be taken of Adorno's finding‘especially'
as it has been recorded that "hostility was particularly noticeable in
the field of education"(l). After‘recording her admiration for some
teachers who "were wonderful, dedicated, hard-working, caring peopleﬂ(z)
Ann Dummett, in her 'Portrait of English Racism', goes on in contrast

to state that “children.with black faces are not expected to do well in
our society., The highly preJudlced teacher will expect them to be
failures because as black people they are sure to be stupid or lazy"(3).

()

Parker* "™, and later, Jeffcoate(s)'were both expressing similar concerns
in the educational press so it was not surpfising to find the géneral'

climate reflected ig the evidence of the Community Relafions Commission
to the Parliamentary Select Committee on Race Relatioﬁs and Immigration:

"{he belief that schools were free of racial éttitudes, both between

children themselves and between teachers and children, had, in the opinion

1. Deakin, Nicholas, . Race, the Politicians, and Public Opinion.:
Explorations in Sociology - Race & Raclallqm,

(4upaiaa, Sawi, ed.) '
Tavistock Publications, 1970, p.128,

2. Dummett, Ann, A Portrait of English Racism.

Penguin Books, 1973, p.l06.
3, Dummett, Ann, Op. cit. pp.142-143.
- 4o Parker, Bob, Will it happen here?

Times Educational Supvlement, 3145, 12th Sept.'-
1975, p.23.

5« Jeffcoate, Robert, Curing a Social Disease.
The Times Educational Sunplement 5th Deco
1975, P23,




45

of the Commission, always been a fallacy"(l)c VWhatever the "belief™
the fact remains that-there‘have been very few investigatibns iﬁ British
schools into either fhe extent or the effect of ethnocentrism amongst
teachers tims the present lack of-objective evidence from empirical
studies forces us to rely heavily upon subjective comment from a number of
observers of the nulti-ethnic scene who, themselves, will not be

completely immune from the effects of the phenomenon,

The claim of an Indian educationalist that "the teacher is the
most important factor in any educational process"(z) might be difficult to
substentiate but few would doubt his asserfion that "it is his attitude
that will ultimately decide thg kind of atmosphere that prevails in ther

(2)

classroom” The importance of that classroom atmosphere is_
referred to by Davey when he asks: "If self-esteem is dependent on the
appraisal of other; will-not the prejudice of the dominant grbup enter into
the stigmatised group member's perception of himself?"(s) What comes
through quite ¢lear1y from a number of studies is that it is the quality'
of the contacts which is most influential in the development of the

child's self-concept especially in a multi-ethnic classroom dcminated by

the authority of a white teacher. - Parker warns against "those
1, Select Committee on Race Relations and
’ Irmipgration,

The VJest Indian Communitve.
Session l976~7, Vol.3, i7th February, 1977.
HCQlBO‘-iii, H.MoScOu, p0525¢ ’ -

2. Sundaravadivelu, N.D., Some suggestions for educational programmes at
local & national levels to ccmbat racial &
other grouv presjudices.

UNESCC~ Meeting of experts of FRducational
Methods Designed to Combat Racial Prejudice.
UNESCO, 1968, p.&7.

Racial Awareness in Children & Teacher
Education.
Education for Teaching. Summer 1975, 97, p.29.
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attitudes in us which reduce the members of certain racial or ethnic
groups o sterecotypes which include the conviction that‘thé nembers of
this group are not cepable now of full, responsible intellectual,

(@)

imaginative social or political functioning® The message for the

teacher in the multi~ethnic c¢lassroom is very clear,

This review of literature pertaining to_ethnocentriﬁm hés
illustrated how the study of this phenomenon in teachers in British ‘
schools has been qeglected despite indications which suggest that as “the
teacher is the dominant personality in the multi-ethnic classroom the
level of his ethnocentrism is most likely to influence his professional
behaviour which, in turn, will affect the socio~psychologicél clinate
within which the child perceives those reactions to himself which impinge
upon his developing self-~-concept. For these reasons the study of

teachers' ethnocentrism has been included as an integral partfof'this

research.

Any manifoétation of ethnocentrism in the multi-ethnic
classroom fakes place in the context of the teacher's profesgional
activity and as the teacher's opinion of that activity will also influence
the classroom climate & consideration of literature related tdrﬁhis'aSpect

of our study concludes this review,

Teachers' Opinions about Education:

Over the years studies of teachers' behaviour in the classroom

1. Parker, Bob., Will it happen here?
The Times Educational Suvnplement, 3145.

12th September, 1975, p.23.
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have consistently indicated the strong influence which teachers' attitudes

(1)

can have on the educative process conclusions which, in §he past
decade, have been supported by thosé working in the area of multi-ethnic
education, Goldman, when emphasizing the long-term consequences of
certain défects in multi-ethnic education, comments that "the attitudes of
teachers and educational administrators are important formative influences
on héw the ethnically different child generates his self—image"(z) and
from the Aﬁerican scene Yamamoto expresses a similar view when writiég
about the,teécherfs role in the nurture of the self-concept in children of
Primary School age(3). Official enquiries produce similar
observations: in their search for some understanding of the
undéerachievement of children of West Indian origin members of thq.
Committee of Inqﬁiny into the Education of Children from Ethnic'Minority
Groups "identified no single causé....but rather a network of widely
differing attitudes and expectations on the part of teachers.;;.which lead
the West Ihdian'child to have perticular difficulties and face particular
hurdles in achieving his or her fuil potential"(h). That the
attitudes held by teachers are influential in the multi-ethnic classroom.

is rarely, if ever, disputed but confusion does emerge to the detriment

of our understanding when there is little or no indication as to either

the stréngﬁh éf the attitude held or to what it relates. The use by -
l. lMorrison, A. & Teachers and teaching,

McIntyre, D., Penguin Books, 1969.
2. Goldman, Ronald, Education and Immigrants,

Psychology and Race,
(Watson, Peter, Ed.)
Penguin Books, 1973, p.350.

3. Yamamoto, K., " The Child and His Image,
: Houghton Mifflin, 1972, p.60.

4. Rampton, Anthony, West Indian children in our schools.
(Chairman), H.l£.S.0. 1581, Cund.8273, p.72.
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some writers(e'g‘;’z)

of the notion of & homogenepus and upified aftitude
apparently capable of general application in the classroom'is of very

restricted value in multi-ethnic studieé ﬁhich has prompted us to draw the
distinction between teachers' ethnocentrism and, because ethnocentrism is
manifested in the cbntext of multi-ethnic classroom activity, the type of

attitudes teachers hold about the professional task in which fhey are

engaged.

In this present study our concern rests not in the teachers'
opinions about education as such but ir the type of attitude those
opinions illustrate, a constraint which tends to restrict the amount of
previous literature.available. That which is of direct relevgnce
relates to the work of Oliver(B) whose 'Sﬁrvey of Opinions about
Education' has been used in this present research to distinguish the
presénce of toughminded-tenderminded, idealistic~naturalistic and
conservative-radical dimensions., In his discussion on the
toughninded-tenderminded dimension Olivér sﬁggests that this is essentially
one which distinguishes degrees of authoritarianism indiéating the type of
attitudes teachers hold towards the methods used to bring about desirable
chénges, or to prevent undesirable changes, through the processes of
education. Oliver goes on to comment that "the authowritarian irposes

his purposses on'another; the individualist (which is equated with the

l. Nash, Roy, Classrooms Observed.
: Routledge & Kegan Paul, 1973, p.l0.

2. Edwards, V.K., Effects of dialect on the comprechension
of Vlest Indian children.
Educational Research, 18. 2. February, 1976,
PP. 811-"85 .

3 Oliver, R.A.C., Attitudes to Education.
. Brit. Jnl. Educ. Studies., 2,1, Nov, 1953.
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tendermlnded person) recognises the right of each person to exercise
ch01ce"( ) Eysenck makes the further observation that a
characteristic of toughmindedness is thatAof the ﬁractical extrovert type
whereas "the theoretical attitude is that of the 'tenderminded®
introvert"(z), a suggestion shared by Oliver and Butcher in their comment
that the toughminded-tenderminded dimension is sensitive to practical as
against theoretical viewpoints. In their study they found that

¢
"students of educational theory are more tenderminded than practising

(3) (%)

teachers" and McIntyre and Morrison's interpretation of the results
of their study in%o the educational opinions of teachers in training als§
lends fgrther empirical weight to the practical-theoretical description of
this dimension. " Where the teacher stands along this dimension will
have important consequences for the way in which interpersonal - |
relationships develop between the teacher and the child and hqw those
relationships are handled in the multi-ethnic classroom and this, coupled
vwith the apparent influence of the teacher's lengfh of experience in the
toughening of their attitudes to educational issues, may have significant

implications for our understanding of what takes place during interaction

between pupils and the teacher in the multi-ethnic classroon.

1. Oliver, R.A.C., Attitudes to education,

Brit. Jnl. Educ. Studies. 2. 1. Nov. 1953,
P.36.
2. Eysenck, H.J., General social attitudes.
Jnl. soc. Psychol. 19, 1944, p.21k.
3. Oliver, R.A.C. & Teachers' attitudes to education -~ the
Butcher, H.J., structure of educational attitudes.

Brit, Jnl. zoc. & clin, Psychol, 1, 1. Feb,
1962, p.6c.

4L McIntyre, D. & The educational opinions of teachers in
Morrison, A., ' training.
' Brit, Jnl. soc. & clin, Psychol 6 1967,
PPe32=3]10
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To the idealist education is an activity through which children
are encouraged to reach a high level of excellence in the ébquisition of
knowledge which is seen as'the prerequisite to an understandihg of values,
To achieve this the idealistic teacher emphasizes the need for a high
level of aspiration and a positive effort by the learner to master the
subject matter presented. Idealistic teachers do not, however, limit
their aims to academic excellence sincevchafacter training and personalify
development are essential features of their concept of educetion the
demonstration of which is best described by Oliver when he says that the
idealistic teacher.“looks on his task as the transmission and augmentation

(1),

of our cultural heritage"

This epproach which teachers holding»idealistic'attiéudes avout
education have towards their professional activity raises some important
issues when that task is exercised in a multi-ethnic classrooé where, it
might reasonably be anticipated, they would use a distinctive style of-
teaching as they emphasize the importance of mastering the content of
lessons. These teachefg are also likely to exert a fufther influence
on interaction and the child's self-concept in their selection of the

values they uphold especially if those values are not understood or are

not acceptable to the different ethnic groups in the multi-ethnic class.
Also, would there be a willingness on the part of idealistic teachers not
only to transmit "our cultural heritage" but also that of the areas fron

which the different ethnic groups in the class originate?

At the other end of the idealistic-naturalistic continuum the

1, Oliver, R.A.C., Attitudes to education.
Brit. Jnl. Educ., Studies, 2. l. Nov. 1953,

P+35. _
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naturalistic teacher favours the relative freedom of a child-centred
apéroach to educaticn within which:xif—expression is encoufaged as a means
of helping the child adjust to his environment; | Within the classroom
atmosphere w#ich develops from this approach the naturalistic teaéher pays
particular attention to the child's own interests and uses them to
motivate the child in his learning activities which will tend to emphasize
the importance of sensory experiences. | Education for the idealiﬁtic
teacher performs an instilling function; for the naturalistic teacher, at

the other end of the continuum, this becomes a "guiding function“(l).

The third dimension which Oliver and Butcher(Z) distinguish is
that of conservative-~-radical attitudes towards education. Whereas the
toughminded~tenderminded dimension indicates the teachers' attifude
towards the methods employed in promoting or inhibiting changée the
conservative-radical continuum indicates the subjects’ attitudé towards
the Qhange or conservation itself, As changeAaway from the‘.
traditional and conventional is initiated the teacher holding conservative
attitudes towards educatioﬁ:is likely to find greater difficulty in
accepting those changes than thebteacher holding more radical attitudes

towards education. " This could have serious implications in the field

of multi-ethnic education especially when changes in classroom teaching
are encouraged in order to bring about the opportunity for a more

equitable level of scholastic achievement amongst differing ethnic

groups.
1. Peters, R.S., Ethics and Education.
‘ Allen and Unwin, 1965. p.100.
2. Oliver, R.A.C. & Teachers' attitudes to education - the
Butcher, H.J., structure of educational attitudes.

Brit, Jnl. soc. & c¢lin, Psychol, 1. l.
Febo 1962' pp.56"69.




These distinctions can be summarized: the toughminded-
tenderminded dimension indicates the teachers' attitudes towards the
methods used to achieve edﬂcational objectives; the idealistic-
naturalistic dimension distinguishes the advocates of teacher-controlled
education from those preferringvchild~centred education; and the
conservative-radical dimension shows the teachers' attitudes towards
-conservation or change in education. - These different types of _
attitudes teachers hé&e tovards some fundamental aspects of learning.and
teaching are likely to influence their professional activity in the
multi-ethnic classfoom.including their style of teaching and the type of
pupil-teacher relationship which is encouraged'thus affecting the pattern
of interacticn which takes place and the way in which children of .
different ethnic groups perceive their role iﬁ that interaction with the

consequent influence upon their self-concept,

As we have discussed earlier teachers carry with them their own
degree of ethnocentrism which will find accentuated or diminished
expression within the context of their teaching in the multi-ethnic
classroom teaching which itsélf will not be unaffected by the type of
attitudes the teachers have towards education. The activity which
takes place in the forh-éfriﬁferaction will, as_magi—ébsérveré have“
commented, influence the development of the children's self-concept so
the adiantage of using these four major variables is that their study
brings a coherence to our undersfanding of the teachers' influence on

the self-concept of pupils of different ethnic origins which the research

aescribed in the next chapter is designed to investigate.



DESIGN OF THE RESEARCH

This research starts from the premise that the child's self-
concept has a bearing on the level of scholastic achievement and that
since the self-concept is largely formed through perceiving and interpreting
the communications of others the teacher, as a significant person in the
classroom, is likely Fo exercise an important influence on the development
of the pupil's self-concept. It is probable thatAinformatiqn will be
fransmitted to puﬁils of different ethnic origins about themselves during -
teacher-pupil interaction when differing emphases may be given, perhaps
unconsciously, to different modes of teaching, Furthermore, the use of
different teaching modes is unlikely to be immune from the type qf attitudes
the teacher holds towards education nor, in the ﬁulti—ethnic classroom, to |
remain unaffected by his level of ethnocentrism. It was ngéessary,
therefore, to investigate the professional behaviour of teacher; during
interaction with.pupils in multi-ethnic classrooms so, for each class in the
sample, a classroom interaction analysis was conducted from which it was
possible to calculate the frequency with which each of ten teaching modes
was used with the whole class and with individual boys and girls of Bureopean,
Asian and West Indian origins. In the interests of reliability tb?, ’
nature of the research was noti revealed to the teachers and neither they nor
thgir pupils wefe aware of the type of observations made in the classroom..
After the interaction analysis each teacher completed instruments to measure
ethnocentrism and the types of attitudes they held towards education and
their pupils completed self-concept scales. The research design has
provided data from which may be drawn some tentative indications as to
possible associations between pupils! self—cdngept levels and the extent to
which teachers with certain characteristics use different teaching modes in

multi-ethnic classrooms.




To assist the reader it may be helpful if the siructure of

the research is presented diagrammatically:

Multi~ethnic schools

Multi-ethnic classrooms

| ,

‘Teacher Pupils
European | BEuropean Asian West Indian
[ | | I
Age Sex T.exp., M-e.exp. Status _ Age Sex
L1 l | | l l
Attitudes ‘ Concept
towards of
Eduthion ethnic groups themselves

Intéracting during

.| educational activity:|
7 EE relationships between ig

variables identifié&I}

Bach aspect of the research field work is now-considered in
dotail starting with the pilot study which was used, following preliminary
trials of some materials, to test the design of the research apd the
various possible techniques appropriate to this perticular study. e
then consider the selection of the sample, the data collection instruments
includiqg their administration and sqoring, and the processing of the

resultant data,
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THE PILOT STUDY:

A small pilot study was conducted in order to eiémihe various
approaches to the_investigatioh, to test a number of measuring techniques
and instruments and to assess different-data processing methods. Six
schools all located in one Local Education.Anthority Area many miles from
where the field work for the main study was i» berconducted, were visited
end the project discussed with heédteachers. It became increasingly
clear that the most sensitive issue was the enquiry into teachers'
ethnocentrism and-it was apparent that certain changes would have to‘£e
made to the instrument being used. The pilot study also‘demonstrated
the value of completing the classrooﬁ interaction analysis before the
instruments to measure ethnocentrism and opinions about educatiqn.were
introduceé»to the teachers. ' Thé delay in introducing these
instruments served two purposes both crucial t; the reliability of the
data collected. ?irstly, it was iﬁportant that the class teacher_
should not be aware of the actual hatpre of the observations which were
being made in the classroom\so that no speéial emphases were introduced into
the teaching and therefore the interaction. " éecondly, the delay
allowed £ime for the teachers to get to know the researcher and to develop
a rapport and confidence which helped to smooth the passage of the uore
sensitive elements of the reéearch field work. The pilot study also
séfved to reveai cortain minor difficulties in the scales used to measure

different elements of the self-concepi: these difficulties were corrected

and the revised scales tested for internal consistency.

Finally, the pilot study provided sufficient data with which
to test a variety of scoring procedures and data processing methods: these
are described in the following sections. The main purpose of the

trial was to provide some early indication of any weaknesses in design and



some idea of what might be involved in the executipn of the resQarch,
Since, in the light of the experience gained, changes were\mada to the
design and modifications to instruments, none of the data which were
collected from the pilot study are included in the results of the main

research,

THE SAMPLE:

‘
Schools ffgm different Education Authdrity‘areas were used for
the field work for this study in order to lessen any possible bias in the
data arising from the influence of geographical and ofganisational factors
which might otherwise be present in the sample, Permission for the
research field work to be conducted in their schools was given py.two .
Local Education Authorities each wifh large multi~ethnic populations.
Both Authorities supplied lists of all the schools in their areas in which
tﬁere were children from minority ethnic groups. Each school was
visited and the broad outline of the project was discussed with
headteachers who were aske@ not to divulge the naturé of the research to
members of staff. During this preliminary visit general information
about thé school, its size and catchment area and the number of children

of different ethnic origins was elicited,

The sampling criterion adopted for the selection of schools was
that children of West Indian and Asian origins should constitufe at lsast
one quarter of the total school population. . Using this sfandard it
seems reasonable to claim that the subjects in the sample, both teachers
and pupils, worked in a genuinely multi-e@hnic environment, Table 1
shows that in thé evénﬁ children of West Indian and Asian origins were
considefably in excess of the sampling criterion. Of the seven

schools in the two Local Education Authority areas which met the sampling
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TABLE 1
Anélysis of sample by school, sex énd ethnic origin:
School | Teachers Pupils European Asian West Indian
M F B G B G B G B iG
132 114 81 77 2 5 - 49 32
A 3 6 | : »
246 6Le27%% 35.77%
183 170 86 65 |53 60 e 45
B 6 7 ' i
353 42.78% 57.22%
171 154 93 77 |43 47 | 35 30
c |5 7
325 52.31% 47.6%%
122 121 75 68 |20 28 27 25
D L 7 '
24,3 58.85% 41.15%
l185 175 | 96 82 |u6 47 W3 46 |
E 5 9
: 360 L9405 50.56%
158 125 81 59 55 L3 22 - 27 .
F 5 | 6 ' .
287 L8.78% 51.22%
28 4z 951 863 | 512 428 (219 230 220 205
TOTALS '
| 70 1,81 51.,827% 48.18%
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criterion one was éxcluded from the sample as the headteacher, who had
severe difficulties in the schocl of a non-educational ﬁatﬁre,_declined to
take part in the project. Of the reméining sii schools which
constituted the sample fhree were organised as Middle Schools and threeAas
Junior Schools thus giving an age range for the children from seven to
thirteen years. | Within these six schools, three from each of the two-
Local Educatiqn Authority afeas, five teachers refpééd to take part in one
or more elements of the ;tudy making an effective sample of seventy ‘

teachers.,

As the successful completidn of the field work depended to a
large extent upon the goodwill and co-operation of the headteachers of the
sample schools great care was taken‘to enlist their full support. The
establishmeat of confidence was crucial and at each stage of the reSéérch
field‘work assurances were given that all data collected would remain
strictly confidential to the researcher and quite anonymous. The
field work for the main study was carried out during the latter half of
the school yéar so that teachers and children had been in leﬁgthy contact

with each other'by the time the data was collected.

A1l the schools in the sample were ‘co-educational end were
situated three in a city and three in a town both of which were medium-
sized, Two schools served the.central districts of their Authority's‘

"area the children largely living in older type privately owned property.
Away from the central districts two schools had4catchment areas which |
included modern council and owneréoccupied housing in roughiy equal
proportions., - The remaining two schools ﬁene situated in older council

estates with predominately poof housing conditions.



The teachers in the sample were all full-time qualifigd
teachers and all were white British nationals, | No headteachers are
included in the sample because of their séverely festricted teaching
comnitment and also because it was necessary to have'early‘and full
discussions with them about the project in order to gain their
co-operétion. Table 2 analyses the sample of teachers by age.and sex

showing the predominance of teachers in their thirties.
TABLE 2

Sample of teachers by age groups and sexs

N. of teachers
Age group % of sample
M F N ~
20 = 29 7 |15 22 31.43
-3 | 9 |17 |26 37.14
-1 | 6| 6 |12 17,1
50 = 59 6 L 10 14029
beAps | 28 42 | 70 100,000
X age 37.8 |34.6 |35.9

" This age pattern differs from that obtained in studies carried out in the

late 1960's and early 1970's ( ) vhen the general pattern in multl-ethnlc

1. Green,.P.A., Attitudes of Teachers of West Indian Immigrant
Chiliven.
Unpub. M.Phil. the sis, Univ, of Nottlngham,
1972, p.48.
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schools was for the highest percentage of étaff to be between the ages of
twenty and thirty, This increase in the ‘age level of ;e.t_aff in
rulti-ethnic schools may be an eafly signAof the contraction in the number
of teaching appointments generally available which had just begun at the
time of the research fieldwork and which led to less professional mobility
aﬁongst teachers, There is no reason to suppose that this staffing
stability affects teachers in multi-ethnic schools any differently than
staff in other types of schools and we can find nofhing which might i
suggest the pfesence of a self-selecting factor amongst the teachers _

in the sample. ) The increase in age of staff in multi-ethnic schools_
may have important iwplications when related to ethnocentrism which
tends to increase with age. ~ Despite this upward movement in age

structure the sample is still largely under the age of 45 years:

(Table 3).

TABLE 3

Sample of teachers under and over L5 vears of age:

N. of teachers
Age group % of sample
- U M F R N ’ . - .-,,_,, —
45 & under 21 36 Y4 81l.43
45 & over 7 6 |13 18,57
TOTALS 28 L2 70 100,00

The age patterﬁ of the sample is naturally reflected in the

length of teaching experience (Table 4):
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TABLE ' A : !

Length of teaching experience in sample:

Years N % of sample
1 5 Tolk
2 5 7.1
3 8 11.43 . ‘
W 6 8.57
5 4 5.7
6 - 10 16 . 22,86
1-10 I 62,85 .
11 - 20 17 | 21,29
21 - 30 7 10,00
31 - 40 2 2,86
TOTAL 70 100,00

(X 1ength of teaching experience is 9.99

years with a standard deviation of 8.03)

vwhich, in turn, influences the length of experience of teaching multi-

ethnic classes (Table 5).

The evidence indicates that 42.86% of the teachers in the sample
have five or more years teaching experience 1n multi-ethnic classrooms
which further suggests e more static staffing pattern contrasted'to the
mobile situation existing some ten years earlier. Particularly

inmportant to this present study is the fact that the sample represents some
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Subjects! leneth of experience teaching multi-ethnic classes:

Years N % of sample
1 - 12 17.14
2 9 12.86
* . ]
3 1 1571
L 8 11.43
5 L 5.71
1-5 L 62.86
6 - 10 18 25.71
11 - 15 7 10,00
16 - 20 1 1.43
TOTAL 70 100,00

(X 1length of experience teaching multi-ethnic

classes is 5.21 years with a S.D. of 4.11)
substantial experience of multi-ethnic education.

The numbers of children involved in the study are analysed in
Tgble 6 by age, sex and ethnic origins. They were self-selected
in the sense that they ﬁere all in classes of those teachers in the
sample schools who had agreed to take part in the project and they had

no alternative to participation,
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TABLE 6

Children in the study by age, sex and ethnic originé:h

X European Asian West Ind, Totals % of

ages B ¢ B ¢ B G B ¢ N | sewple
7+ 33 26 | 21 26| 20 2| 7% 76 | 150 8,27
8+ 76 70 35 39 L7 37 |158 146 30L. 16.76

S99+ |178 111 | K1 45 | 39 34 [258 190 | 448 | 24,70 |
10+ 125 127 | 68 76 | 6, 65 |257 268 | 525 | 28.93

11+ 61 76 | 38 20 | 18 28 (117 124 | 241 | 13.29
12+ 31 11 9 22| 25 15 | 65 4B | 113 6.23
13+ 8 7 7 2| 7 212 n 33 | 1,82

TOTALS 512 428 219 230 [220 205 |[951 863 | 1814 | 100.00

% sample | 28.2 23,6 [12.1 12,7 |12.1 11.3|52.4 47.6|200,0

DATA COLLECTION INSTRUMENTS: (their description, administration & scoring).

Classroom interaction analysis:

(1)

- o . The ten-category- schedule -devised by-FianderSV' ; and reproduced-
here on page 6#, was used for the analysis of classroom interaction,
The criticism which has been directed at the instrument as a record of
interaction is of little consequence to this research since the schedule ié
used only as a means of recording the frequency with which the categories
are utilized. It also has the advantage of a relatively simple

categorisation which can be conveniently used in conjunction with the added

1. Flanders, N.A., " Analyzing Teaching Behavior.
Addison-iiesley, 1970, p.3i.
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Flanders' Interaction Analysis Categoriesf

‘Response

1. Accepts feeling, Accepts and clarifies an attitude or the
feeling tone of a pupil in a nonthreatening manner. Feelings
may be positive or negative, Predicting and recalling
feelings are included,

2, Praises or encourages. Praises or encourages pupil action
or behavior. Jokes that release tension, but not at the
expense of another individual; nodd1ng head, or saying "Um
hm?" or "go on" are included. :

3. Accents or uses ideas of nupils, Clarifying, building, or
developing ideas suggested by a pupil. Teacher extensions of
pupil ideas are included but as the teacher brings more of
his own ideas into play, shift to category five.

Teacher Talk

. Initiation

L., Asks gquestions., Asking a question about content or
procedure, based on teacher ideas, with the intent that a pupil
will answer.

5. Lecturing., Giving facts or opinions about content or
procedures; expressing his ovm ideas, giving his own
explanation, or citing an authority other than a pupil.

6. Giving directions. Directions, commands, or orders to

" .which a pupil is expected to comply.

7. Criticizing or justifying suthority. Statements intended to
change pupil behavior from nonacceptable to acceptable pattern;
bawllng someone out; stating why the teacher is doing what he
is doing; extreme self-reference.

8. Pupil-talk - response. Talk by pupils in response to
teacher., Teacher initiates the contact or solicits pupil
statement or structures - -the situation, Freedom to express own-
ideas is limited.

Pupil Talk
Initiation | Response

9. Pupil-talk - initiation. Talk by pupils which they
initiate, Expressing owvm ideas; initiating a new topic;
frecdom to develop opinions and & linz of thought, like asking
thoughtful questions; going beyond the existing structure,

Silence

10, Silence or confusion, Pauses, short periods of silence and
periods of confusion in which communication cannot be
understood by the observer,

*There is nc scale implied by these numbers. Each number is
classificatory; it designates a particular kind of communication

event.

To write these numbers down during observation is to enumerate,

not to judge a position on a scals,
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complications of ethnic and gender categorisation of individual pupils.
Any more sophisticated schedule would have unnecessarily cdmplicated the
analysis and might have led to a lower reliability and a less clear picture

.of the extent to which teachers use different modes of teaching.

Central té this study is the need to accurately observe and
record what actually takes place in the multi-~ethnic classroom between the
teacher and the children of different ethnic groups. This requi;ement
has necessitated the develépment of a new approach to c¢lassroom interaction
analysis in which‘éthnic origin is taken into account as the interaction is
" recorded, To provide the information required a variety of recording
methods were used during preliminary trials before the pilot study.

The most useful of these methods was a scdring sheet (Appendix L) which
enabled the observer to check the speed of recording every half minute and
on which, at the same time, the interaction was recorded according to the
categories in the schedule, and the sex and ethnic origin of the child
involved, When interaction took place with the whole class or a group
of children there is provision for this to be recorded sepafately. The
recording method devised al$§ allows thevsequence of the interaction to be
clearly distinguished in relation to different ethnic groups. A wealth
of ihfé%méfion, which would have been 1ost”with the use_bf ;‘Simpleblinear
record of interaction, has therefore become readily available in respect of
the whole class ana for boys and girls of West Indian, Asiah and European
-origins. Teachers were asked to make no special concessions to- the
presence of the researcher and were not told abéut any of the variables the
project was investigating. The work was simply preseﬁted as an

exercise in classréom observation for the purposes of a higher degree study.

During the field work recordihg‘took place with a single class



66

durihg a whole day in which there were a minimum of activiﬁies outside the
classroom, There was no attempt to record interaction during the
first quarter of an hour of the observer's presence in the classroom But
thereafter when interaction was taking place the three-second interval
recomménded by Flanders was used. All observations were recorded by
one researcher, who was highly experienced in classroom interactipn
analysis, so no problems of reliability between observers arose,

Recording sheets were used in a loose-~leaf file and no major difficulties

-were encountered in moving around with teachers and children when that

proved necessary in the less formal type of lesson.

From thé data which the interaction analysis produced it has
been possible to calculate the amouﬁt of fime each teacher engaged in
interaction with boys and girls in the class as a whole and with individual
boys and girls of Buropean, Asian and West Indian descent. It has also
been possible to calculate the amount of time in which each teachér,vor
each category of children, was éngéged in using different types-of
interaction as distihguishéd in the schedule. This infofmation when
relafed to the sex and ethnié composition of each class, provides an
indication of the emphasis given to categoriés of interaction, and to
ethnic grbupé, By‘eéciﬂéiaéé féééher. The method employéd to rééord
the classroom interaction has also enabled us to identify patterns and

sequences of classroom behavicur as they relate to the variables used .in

this study.

Because it was important for our purposes to differentiate

between thé interaction involving different ethnic groups in each multi-

ethnic class it has not been appfopriate to use Flanders' method of

calculation based on a simple linecar record of interéction and presented
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as matrices of the scores for each teacher.’ Our quantifications and
calculations are based on the total number of three-second time units
recorded in each class for each interaction category as relzted to boys

and girls in each ethnic group or the class as a whole.

A British Ethnocentrism Scale:

To distinguish the extent to which ethﬁocentrism was pres;nt
in the sample of teachers modifications were made to 'A British
ﬁthnocentrism Scale' devised by Warr et.val.(l). For the purposes
of this present research this scale has the merit of standardization uéing
a sample drawn from a large English industrial city not dissimilar from
the areas in ﬁhich the field work for the study was undertaken.. It
also has the advantage of being easily and quickly completed which.is not
an unimportant influence upon reliability when the scale is being
completed in school by teachers who may have limited time available.

(2,3)

Furthermore, its previous use in other studies drawing samples from
British populations allows useful comparison of results with those
obtained from a professionally homogenous sample such as schoolteachers

- thus enabling us to ask whether or not'teachers, as a profession, are more

or less ethnocentric than-the population as a whole. ' o -

1. VWarr, P.B., A British Ethnocentrism Scale.
Faust, J. & Brit. Jnl. soc, clin. Psychol. 6, 1967,
Harrison, G.J., Pp+267~277. A
2. Lee, R,E. III, The development and standardization of a

balanced F-scale.
Jnl., Gen. Zsvekol, 81, 1969, pp.109-129.

3« Burns, Robert B., Attitudes to Self and to Three Categories of
' Others in a Student Group. .
Educational Studies, Vol,l, No.3, Oct. 1975,
r.l83.
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The construction of a comparatively short ethnocentrism scale
causes a concentration of topic within the items and tends to produce a
transparency which can expose the purpose of the instrument £o respondents
to the detriment of its reliability. ™ -~ During the pilot study this caused
some subject resistence as teachers were conscious of the social and
professional undesirability of any suggestion of the presence gf
ethnocentrisme, To lessen this transparency twenty-four additibﬁal
items based on educational topics were randomly included in the scale
which was then presented in the main study as an invitation to respomd to
"social and educational" topics. As teachers fhe subjects were
femiliar with the content of the new items and quickly grasped their
import thus their inclusion did not excessively increase the time required
to complete the instrument, More impértantly the familiarity of the
topics in the new itenms provided some psychological security which helped
the subjects to respond to the emotive and sensitive issues in ‘the original
scale, As little resistence to the revised scale was encountered
during the main study, only five 6ut of seventy-five leachers refusing, it
appears reasonable to claim that the inclusion of the additional items
.(which are not scored) successfully calmed the concerns of thése who might

otherwise have objected to this elément of the study.’

One further modification was undertaken. As the validity
of any e-scale relies, to some extent, upon the relevance of the items to
the experiences of' the subjects»it was decided to reword eight of the
items to reduce-the heavy relisnce that the original scale places upon
‘negroes’ és representaﬁives of out-groups. Neither this minor
rewording hor the additional items disrupts the negative and pésitive
phrasing used by the authors of the original scale in an attempt to reduce

any acqniesiénce which might accrue from the use of unidirectionally
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worded items. As a further safeguard against acquiescent bias
thirteen items are worded as absolute statements and eleven asAprdbable
statements and none of the wording in the revised form of the scale

(Appendix 5) undermines this structure of the original scale,

As the scale had undergone some revision for this research the
internal consistency of the revised instrument was investigated, ~ The
split-half method was used to calculate the reliability coefficient so
each guestionnaire was scored in equivalent helves (Appendix 6) on the
basis of the divisions shown in Table 7. Applying the Spearman-Brown
formula the‘sﬁlit—half coefficient of reliability for the full-length
e-scale is 40,88 which is sufficient to allow the data obtained from the

revised scale to be used with confidence in its reliability.

TABLE
Division of e-scale into equivalent halves:
x items item numbers | y items item numbers | TOTALS
Negative N . 3 7
absolutes 18020033:&-69 14-07014-7
Negative 2 ﬁ 3 | 5
probables L0.L8, 2.3.35.
Positive 3 3 76,
absolutes 521414, _ 19.22.36,
Positive 3 3 6
probables 132,42, 29.320.38,
TOTALS 12 12 2l
X 46,31 L0.67
1983 . 70 69

Pearson'’s product moment correlation: r = 40,78

Items in the scale not recorded above are not scored,
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After the completionvof the classroon interactiph analysig
teachérs were requesfed to complete the e-scale without discussing it with
their colleagues. - Responses were madé on a Likert—type seven-point
scale which was écored using a weighting of '7' for the highest and '1°
for the lowest levelé of ethnocentrism. ‘Item scores for equivalént
halves and fér negative and positive items (Table 7) were then added to
give a total e—score.for each subject, The seventy subjects weré then
placed in rank order of their tendency towards ethnocentrism and four
tolerance groups were distinguished which are designéted respectively as
~ highly intolerant; intélerant, tolerant and highly tolerant (Appendix 6).
The number of subjects in each tolerance group was determined by a
division of the rank order of e-scores in such a way which allowed
borderline subjects with the same e—scoreé to be included in the same
tolerance groups whilst retéining the same number of teachers in each of
the two extreme groupé and each of the two moderate groups. " The two
extreme groups, each representing 17.1% of the sample, cénsist of those
teachers retﬁrning the twelve highést and twelve lowest e-scores with the
moderate grogps eéch contdining twenty-three teachers, | The difference
between the mean e-scores of each tolerance group is very highly

significant (Table 8),

TABLE 8
Ethnocentric tolerance groupihg;:
c X s.0. | v|s.e.| ae| ¥ |significance
Toups e~score s o value gn .
Highly intolerant [107 | 6.15 [12]1.8
33| 8.2 p< 0.001
Intolerant 9 3,29 {23 | 0.7
. 4 10,92 | p<0.001 -
Tolerant 82.43 3.87 23] 0.8 -
T 331 8,68 p< 0.001
Hightly tolerant 62.25 9,90 {12 | 2.9
N 86.99 |15.14 (70
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As we later discuss in detail men and women teachers in the
sample have a significantly lower level of ethnocentrism than that which

has been identified in the general population as a whole.

Teachers' Opinions about Education:

The interaction which takes place in any classroom may,.of
course, be initiated by either the teacher or the children, Once
initiafed it then largely comes under the control of the teacher who
brings to the situation certain opinions ébout education, As such
opinions are likely to‘act as predeterminants of behaviour patterns
employed in teaching it is evident that their measurement in this study is
'of considerable importance. Bearing in mind the constraints'Qnder.
which any school-based empirical study has to be conducted a simple and
quickly completed instrument was required which would distinguish the sort
of opinions the teachers in the sample held about education, Such an
instrument is the 'Survey of Opinions about Education' which, after ome
minor modification in §ne question (Appendix 7) enabled the dimeﬁsions of
tender-toughmindedness, radicalism~conservatism and naturalism-idealism to
be identified™,  Although it has been claimed(z). that these
dimensions may be-used-—-as indicators of personality-type their use in.
this study is limited to describe the type of attitudes teachers in the

sample hold about education.

l. Oliver, R.A.C. & Teachers' attitudes to education. The
Butcher, H.J, ~ structure of Educational Attitudes.
Brit. Jnl. soc, clin, Psvchol. 1, 1952,
PP.56-59.
2. Eysenck; HoJ., The Structure of Human Personality.

Methuen, 1970, pp.350-395.
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No.objections about fhis instrument were raised:by_any teacher
in thé sample and each_compléted the queétionnaire énswer éheet
(Appendix 8). The fhree scales embodied in the instrument were scored
on a Likert-type five-point scale (Appendix 9) to indicate the three
dimensions, - The numbers of men and wonen teachers holding toughminded-
tenderminded, conservative~radical and ideglistic-naturalistic attitudes
- towards education (Table 9) shows that women in the sample are
predominately idealistic—toughminded-radicalé whilst men, who are also

idealistic-radicals, display a tendency towards tendermindedness.

TABLE 9

¥en and women teachers holding tough-tenderminded, conservative-

radical and idealistic-naturalistic attitudes towards education:

- _ | - 5
Sex | oush=  Tender—|p ica1 1 COPeTV= | 1aca1isn ! Naturalism| N
minded ! minded , ative :
T L T
o 1 R |
Female | 37 ! 5 2 10 28, 1 |ue
7 ) ] '
Male 12§ 16 22 V6 17 ¢ 1 |28
t K I H
TOTAL b9 o2 | 53 17 | W 25 |70
2 - | ‘
% 16037 0021 . 0.26
Signif-|  5<0.001 ~ N.S. M.S. |
roarnee :

As these dimensions may influence each other the position of each subject .
has been plotted aiong two different dimensions within three separate |
co~ordinations (Appendices 10,11 and 12) all of which show that the
Scatter of the sample within each co-ordination supports the above
distinctions between men and women teachers, Translating these
theoretical constfucts into the behaviour of teachers in the multi—ethnig'
classroom we would expect both men and women in the sample to accept

changes in education whilst seeking, from all the children, a high level




15
of performance emphesizing the importance of subject matter. The
significanﬁ difference between men end women teachers in the sample is
most likely te be evident in the manner ih which4fhey accepf the changes
and strive for excellence. ~ Vlomen are likely to be more authoritarian
establishing a fairly inflexible classroom routine and probably using a
didactic style of feaching. In contrast the tendency will be for men
to allow children a greater.degree of freedom imposing their ideas less

frequently than women teachers in a more relaxed classroom atmosphere.

SELF-CONCEPT SCALES:

. Scales to measure the self-concept, in one form‘or another,
abound but it is sometimes difficult to find apﬁropriate instruments which
can be used with confidence for a seecialized investigation andﬂthe
researcher has to choose between modifying ey1st1ng scales or developing
new ones thus adding to the already substantial collection. E For this
investigation the former course has been chosen and three existing scales
have been slightly modified since;they approximate to our requirements and
have all been rigorously developed to provide relioble and valid measures
‘which were‘unlikely te be seriously affected By the slight modificatione-

rade for our purposes, Pearson correlation coefficients have been

computed for the scores from each of the three scales as returned by boys
and girls in each of the three ethnic groups and was in no case lower than

r=+0.87.

Reliability can, of course, be adversely affected if subjects
fail to fully comprehend the items in the scale and although all the
children in the sample from the different ethnic groups spoke English it
was thought advisable, in the iight of experience gained in the pilot

study, to read the directions, explanations and itcms of each scale to the
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children, In doing this the suggestion of Bledsoe(l), the compiler

of cne of the scales used, wés followed., Also,.this"m;thod of
administration made it poséible to use a standard form of illustration and
explanation for those items which the pilot study had shown to be

difficult for some children to understand (Appendices 13,14,15).

All the children in the class of each teacher in the sample

. completed the three scales during normal school time. The class

teacher was not present when the scales were administered and the children
were told during éﬁe introduction that the researcher was the only persoﬁ
who would see their responses, During a short informal introduction
the researcher spoke to the children about how we see ourselves and
gradually moved the discussion which followed from a consideration of ‘
objective elements to those of a subjective nature, Using lired paper
the children recorded their naﬁe, age and sex and listed serial numbers
for the items of each scale, In the light of earliér‘assurances of
confidentiality consideration had been given to the advisability of asking
for the names of subjects, - However, 5ecéuse it was important for
subjects to recognise personal responsibility for their responses and
because their own name would help them to focus their attention upon
thewselves as individuals it was decided that the inclusion of names was
beneficial to the study. Furthermore, confidentiality was being
strongly supported‘by reading out the.contents of the scales as one majofi
advantage in this type of administration is that the resulting responses,

in the form of ticks and crosses (Appendices 13,14,15), have a visual

l. Bledsoe, J,, Self-concepts of children and their
' intelligence, achievement, interests and
anxiety.

Jnl. of Individual Psychology, 20, 1964,
- Pp.55-58.
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anonymity and are meaningless until related, by the researpher, to the
content of the scales, Although we felt justified‘in'asking fof
children's names we were vény careful to avoid any suggestiod of
categorisation on the basis of the subjects' ethnic origin so no
information was recorded about ethnic descent but as the papers were
collected by the researcher they weré sorted unobtrusively into ethniec
groups. The children were given the oppoftunity to ask questiohs if
they were in doubt about what was expected of thenm before a standard form

of introduction was used for each scalse.,

Rledsoe Self-Concent Scale:

Developed by Joseph Bledsoe(l?g) thié scale, the first to bev
gi#en, utilizes thirty adjectives wﬁich subjects are askea to a;cept as
describing their perception.of themselves on the frequency scale "nearly
aiways?, "about half the time" and "just now and then". ﬁuring tfials
some ;hildrén found difficulty with the frequency descriptions and it did
not take long for some to ask how.they should respond if they wanted to
indicate that the word was\not descriptive of themselves at any time,
Further trials using the same adjectives but which diépensed with the
frequency scale and»éoughﬁ a simple straightforward acceptance or °

rejection of each adjective created no difficulties for the children and

was sufficiently reliable (Spearman-Brown split-hélf +0.89) to permit the

1. Bledsoe, J.C., Self-concepts of children and their
intelligence, achievement, interests and
anxiety.

Jnl. of Individual Psycholory, 20, 1964,
Pp. 55"58 °

2. Bledsoe, J.C., Self-concept of children and their
intelligence, achievement, interests, and
anxiety.

Childhood Education, 43, 1967, p.L36.
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change to be incorporated in the modified version of the scale

(Appendix 13).

Each adjective, when read to the children, was prefixed with
the words "I am......"; for example, "I am friendly"; "I am obedient";
"I am honest" and so on. " This provided a constant reminder to the
subjects of fhe nature of the response required and, together with the
further reminder given at every fifth item: "Is that true of you or not?"
or "Is that like you or not?" or "Does that describe you?", it is liKely
that more accurafe.responses were recorded than would have been achievea
| using a list of adjectives which had to be read by the child and which
relied upon the single introduction in the heading "This is the way I am",
To assist understanding of the items some-were illustrated by the addition
of simple statementé as shown in the modified version which was

administered without variation on each occasion.

| The revised scale is séored by crediting 'l' to each response
which agrees with the posiéive or negative nature qf the characteristics
described by the adjectives fhus-giving a total score for each pupil
related to the maximum of 30 from the 25 positive and’'5 negative items,

(numbers 8, 9, 15, 20 and 28).

Self-Esteem Tnventory: (Coopersmith):

For research he conducted in the 1960's Stanley Coopersmith

(1)

deVeloped a scale of fifty-eight items to measure self-esteem in his

sample, A shorter form derived from an item analysis undertaken at

1. Coopersmith, S., The Anteccedents of Self-esteem,
V. H. Freeman and Co. 1967, pp.265-6.
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(1)

the Open University . was given as the second scale in this research
after.some winor modifications had been made consequent upbn experience
gained in the pilot study. BecauSe much of the field work took place
in areas where children came from one-parent faﬁilies or where some were
in foster homes it was thought appropriate to alter the wording of the
three items which referred to "My parents......” substituting "Adults

- (older people)eeceess™s - In the revised scale (Appendix 14) the other
twenty-two items remain as in‘the original. ‘ The split-half ‘

reliability obtained for the reviséd scale was +0.87 using the

Spearman-Brown formula for the full length scale.

As with the other scales given to children each item was read
out and every fifth item was followed by fhe question "Is that like yoﬁ or
not?" or, "Does that describe you or not?" Some items in the revised
scale were illustrated by the additional statemenﬁs shown in brackets,

(Appendix 14).

The revision of the shortened scale in no way confuses the
distinctions between high and low self-esteem as identified in the items
by five psychologists working with Coopersmith(z), Respdnses which
were indicative of high self-esteem were credited with a score of 'l' so
the total score for fhe revised scale for each pupil relates to a maximum
score of 25 from eight positive items (numbers 4,5,8,9,1&,19,20'and 24) ..

and seventeen negative items (1,2,3,6,7,10,11,12,13,15,16,17,18,21,22,

23, and 25),
1. ' - Social Relationships (E281).

The Open University Press, 1972, p.163.
2. Coopersmith, 8., The Antecedents of Self-esteen.

W. H. Yreeman and Co. 1967, p.l10.
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Self-Concept as a Learner Scala:

The final ﬁcale to be given was develogped by Waiier Waetjen in
,1963(1): the Self-Concept as a Learner Scale consists of fifty items
within which factor analysis feveals‘foﬁr components namely, motivation,
task orientation, problem solving and class membership. In
© preliminary trials the Likert type scale of r3sponses demanded by the
| original scale pfesented some difficulty to many children. To
overcome this difficulty and to sharpen up the response without loss of
useful informatién each subject wasvasked'whether_or not they thought the
statements describead themselves. They simply had either to accept or
to reject the statement in respect of themselves. The simplicity of
this method was also helpful in responding t§ wﬁat is a 16ng,scalé of
fifty items, After the change ﬁas incorporated into the re;iSEd scale
(Appendix 15) the only obvious difficulties related to the subjects!
comprehension of the meaning of some items. As with the.Ather Scales
used with childrenvin this researgh additional illustrative statements (és
shown in brackets) were used each time the scale was'administered.

The internal consistency calculated by the Spearman-Brown formula was

+0.88 for the full length scale.

Each response in the‘revisedvscale whidh irdicates a positive
self-concept as a learner (Table 10) is assigned a score of 'l' with the
sub~total for each component part being separately recorded. The
totai score is, therefore, the number of responses marked in a positive -

. direction related to the possible maximum of fifty.

1.  Waetjen, Walter, (Self-concept as a Learner Scale, University
of Maryland, 1963).
Quoted in 'Social Relationshins' (E281).
The Open University Press, 1972, pp.165-167.
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TABLE 10

Positive and negative items of components in Self-Concept

as a Learner Scale:

Component Positive Items : Negative Items

Motivation 1,3,6,7,10,12,13, 2,4,5,8,9,11.
. ‘ {

Task : "

orientation - 15,16,17,20,22, 14,18,19,21,23,2},25,26,
Problenm " 08,30 6 78 ' 27 2 1. 70

solving . ’3 ;33,3 ’37,J ,39' . 7, 9’3 ,3 ,3’1‘,35‘
Class 4O, 51,452,043, 104,45, 46.  47,48,49,50

membership TS Ty TR Ty T e ’ .»+ s Ve

Pearson correlation coefficients computed between the scores
returned by boys and girls in each ethnic group for each of the three
self-concept scales reveal high correlations (from 0.87 to 0.97) at a very
highly significant level (p <0.001) which permits strdng confidence in the
construcf validity of the separate instruments as measures of the self in

the setting of the multi-~ethnic school,

PROCTSSING THE DATA: - - - S P - -

Univefsity computer .facilities were made available for the
processing of the data and the codebook is reproduced (Appendix 16) to
record the variables, codes and locations in the data. All data were
also entered, together with factual information about the schools, teachers ‘
and pupils, on copechat punch—cards.- Where it has been necessary to
establish statistical signifiicance the level accepted is indicated in the
text and the accompanying tableé. Unless otherwise stated to the

contrary for scme specific purpose the minimum level accepted is p<0.05.
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SUMMARY :

]
i

Accepting that a chiid's self-concept has a direct béaring on
the level of scholastic achievement our main aim is to discover what
influences, if any, the teacher of a multi-ethnic class may have on the
self=-concept of children of different ethnic origins during classroom |
activity. The teachers in the sample, most of whom are below the age
of 45 years, hold attitudes about education which are predominantly radical
and idealistic with men showing more tendermindedness than women, Had
it been possible to follow the sample of 28 men and 42 women teachers with
their 1,814 pupils over a longer period of time than was available to this
single~handed small-scale investigation some advantages might have accruedb
to the study, If resources had permitted the conduct of a lQnger—term
cohort study it might have been possible to draw conclusions in terms more

definitive than the necessarily tentative interpretations uSedg

Nevertheless the cross~sectional nature of the research design has advantages

in this particular study especially since the limited demands it made upon
teachers' time was no small factor in gaining their co-operation and in
reducing the possibility of unexpected intervening variables, The
relatively rapid accumulation of data from each of the 70 multi-ethnic
classes in six schools has lessened any 'measurement effect' which might
have occurred during protracted fieldwork and has prevented problems of
subject=loss in what was a larger sample than would have been practicable
in a single-handed cohoxrt study. | However, given the cross-sectional
design it is prudent to exercise some caution in interpretation since what
has been fecorded is but a2 moment in time and whilst revealing something of
the immediate dynémics of'thé,multi-ethnic classroom it does exert some
constraint on any prognosticationse‘ The description of what was, and

the prediction of what may be, demands the verification of further empirical

research to which, it is hoped, this study may be a stimulus,




THE SELF-CONCEPT AND THE STRUCTURE OF TEACHING IN THE

MULTI-ETHNIC CLASSROOM

if we accept that the projeqted appraisals and attitudes of

other people, particularly those who are dominant, are influential in
establishing and modifying the self-concept then accurate informétion on
the structure of the teachers' activity is of particular importance since
it is the teacher who largely controls and regulates the extent of tge
interaction withip which such projection takes place. Furthermore,
there is, for the éhild, little legitimate opporfunity to physically
escape from an experience which may have little meaning for him except for
the interpretation he makes of his perception of the teacher's activity in
. the multi-ethnic classroom, To receife more or less praise, criticism,
information, questiéns or any other form of the teacher's individual-
attention, may, when perceived by the child, convey to him as much about
himself as the language used during the interaction. To be ignored by
the teacher may be interpreted as being worth less than others who occupy
more of the teac