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APPENDIX 1. 

A Preliminary Discussion Paper On "Role-Conflict 

and the Beginning Teacher", (given by the researcher 

to Teachers in the Scottish comprehensive school in 

which he worked before starting this research). 
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APPENDIX. I 

ROLE-CONFLICT AS IT AFFECTS THE CLASSROOM PERFORMANCE OF THE 

BEGINNDqG TEACHER. 

Hypotheses. 

1) Pupils of all ages in the comprehensive school have accepted 

and inte.rnalized the view of the school as a socializing and 

allocating agency; in other words they consider that they 

come to school in order to be prepared for their future adult 

occupational roles. They believe that this allocating function 

is the main function of the school, and they accept it as 

being fair and just. 

2) Pupils therefore view school as a place to which they come in 

order to be taught; they prefer teachers who are eager to 

transmit their subject-matter, and who do so effectively. 

If this hypothesis is correct, then it seems to be 

paradoxical that a discipline problem exists in schools 

generally. However, when the following points are taken into 

consideration, the apparent anomaly becomes more understandable: 

a) The compulsory element in education must 

automatically give rise to a problem of control if 

even one pupil in a class desires to be absent• 

b) The obvious distinction bet'\'leen the one adult who 

is placed in a position of power and authority in 

a compulsory situation over 30+ teenagers who are 

anxious to begin asserting their 0\'ID; "adulthood" 

and independence, naturally tends to make the 

teacher a "test" target. 

c) If hypothesis one is correct and even the unacademic 

pupil views school in the terms mentioned above, 

thEm the sense of failure that such a pupil 

experiences in the school will be even greater than 

if the allocating function of the school was 

viewed as unjust. The pupil's sense of failure in 

vrhat is perceived to be a fair competition breeds 

resentment and hostility towards the system; however, 

importantly, the sense of failure is institutional­
ized far less in comprehensive schools in which 

children remain 
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unstreamed for several years, than it is in 

schools in which streaming takes place from the 

start. Possibly serious misbehaviour does not 

occur until the child himself realises that he has 

failed in the "race"; this realisation occurs 

later in unstreamed·schools. Even when it does 

occur however, and discipline problems result, it 

is hypothesised that these pupils still expect to 

be taught at school; because inexperienced 

teachers are often assigned to these classes, this 

need is frequently not met, thus increasing the 

sense of resentment. 

3) Whilst the pupils have been socialized into accepting the 

allocating role of the school, very often the beginning 

teacher has not been. He/she frequently has an idealized 

conception of his role, based on training and the limited 

period of teaching practice; the duties of a student-teacher 

and also the behaviour expected of a student, are very 

different from the duties, responsibilities and behaviour of 

a qualified teacher. 

If this hypothesis is correct, the new teacher will 

not play his role as the pupils expect him to. He may play it 

as he thinks his pupils will want him to, but his perceptions 

are inaccurate. He may consider that the children will judge 

him primarily on the basis of his personality; however, the 

main concern of the pupils is that the teacher can "teach". 

4) The preceding hypothesis may be related to personality, since 

possibly those teachers who most desire friendly relations 

with their pupils will experience the greatest amount of role­

conflict. 

5) Since, according to hypothesis 3, the teacher is not playing 

his role as the pupils expect him to, (ie. he may be behaving 

in too friendly a manner, and in the opinion of the pupils not 

be teaching them enough), they will not re\vard him with the 

friendly responses which he requires, and nor will they 

exhibit the rewarding responses of attention, interest and 

enthusiasm. If he is to obtain these "revrard.s", the new 

teacher must gradually be socialized by the pupils with whom 

he comes into contact until his behaviour approximately 
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conforms to their concept of his role. Until the socialization 

process is complete, the teacher will experience role-strain, 

and the pupils will impose sanctions, (rejection, hostility, 

etc.). The stronger is the teacher's need for friendly 

relations with his pupils, the more susceptible will he be to 

socialization; he cannot obtain what he desires until he can 

maintain control and "teach". Until the teacher is socialized, 

pupil rejection of his role-performance will threaten his 

self-esteem and indeed, his whole personality. (A possible 

alternative to becoming 11 socialized 11 is for the teacher to 

leave the organization altogether, since he cannot cope with 

the level of role-strain which he is currently experiencing.)· 

Please make any comments, criticisms etc. on this sheet. 

4 



If you have the time, please give your view of how a teacher 

should behave in the classroom; in other words, the role or roles 

which you consider a teacher should play, and how he should play 

them. Thank you. 

Should be in control but not overly aggressive or strict in order 

to achieve this . 

I suppose I think a teacher is a stimulus , or provides 

stimulus for the kids , is something for them to bounce their ideas 

off and help them to develop them further . The difficulty comes 

in getting enough control over a class to get on with everything 

else , as you know already . 

(Comment of probationer English teacher). 
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APPENDIX 2. 

Examples of Pupils' Essays on the "Ch.aracteristics 

of A Good Teacher" and the "Purpose of School", 

Showing the Way in which the Essays were Coded. 
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APPENDIX 3. 

THE CATEGORY SYSTEMS. 

Note that some categories do not appear in numerical 

sequence since they were re-allocated to a different 

section of the category system after being previously 

numbered. 



CATEGORY SYSTEM ONE. 

"THE CHARACTERISTICS OF A GOOD TEACHER. . 11 

PART A. CONTROL, DISCIPLINE AND PUNISHMENT. 

1 • CAN KEEP CONTROL OF THE CIASS. 

Can "keep discipline," (if necessary by using corporal 

punishment or other forms of punishment). 
"Is strict." 

Does not allow pupils to play about, disrupt the lesson, be 

cheeky, etc. (Statements should be included in this category 

if reference is made to the desirability of the teacher 

maintaining discipline without any further modifications, 

such as those listed under 2, being made.). 

2. CAN KEEP CONTROL OF THE ClASS WITROl11' BEING TOO STRICT. 

N. B. Classroom control must be referred to specifically here. 

(Statements should be included in category 2 only when they 

also fit category 1 but provide further information about the 

maintenance of discipline.). 

E.g. : 

Discipline is maintained in a relaxed and friendly way. 
Without undue temper on the teacher's part. 
Without undue punishment, physical or otherwise. 
Without "unpleasantness". 
Without making the child frightened. 
"By personality" • 
Without a constant battle for supremacy between teacher 
and pupils. 
The teacher does not need to "bully" his pupils. 

Importantly it should be noted that teacher qualities such as 

even-temper, fairness, etc. have separate categories of their 

own. Therefore statements should only be included in this 

category if they refer specifically to classroom discipline. 

(See categories 13, 11, 4, 54, 60.). 

3. MAKES PUPILS REALISE WHO IS R>SS RIGHT FROM THE START. 

(Must state this or a close paraphrase specifically). 

4. DOESN'T USE THE BELT. 

Gives lines, detention, punishment exercises, extra homework, 

etc., instead. (The pupil must specify that the desirable 

teacher quality is the absence of corporal punishment. ) . 
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5. DOESN'T THREATEN PUPILS. 

I. e. does not threaten pupils with the belt by waving it 

around, banging it on desks, etc. 

6. DOESN'T HIT PUPILS EXCEPr ON THE HAND 'WITH A BELT. 

No hair-pulling, etc. 

7 • CAN BELT HARD. 

"Draw the belt." (As a deterent, etc.). 

8. PUNISHES PUPILS WHO DO NOT DO THEIR HOMF.VORK. 

(Provided that they are not unable to do it; see No. 12) 

Homework must be specifically mentioned here. 

9 • PUNISHES PUPIIS WHO FORGET THEIR JO'l'TERS, PENS, E'rC. 

(If it is done regularly.) 

10. SENDS A Lm-I'ER TO PARENTS U THE PUPIL IS NOT, IN THE 

TEACHER'S OPINION, WORKING HARD ENOUGH. 

11 • IS FAIR AND CONSIS'l'ENr !:BOUT PUNISHMENT. 

"Doesn't jump to conclusions." 

"Listens to what pupil has to say before punishing him." 

"Does not punish for trivial reasons." 

"Does not punish indiscriminately." (E.g. belt the whole 

class). 

"Makes the punishment fit the criae." 

N.B. The quality of "fairness" in connection with punishment 

must be specifically mentioned or clearly suggested. 

Also, certain specific aspects of the teacher's fairness in 

other areas have separate categories: 

I.e.: 

The teacher has no favourites: No. 42. 
The teacher does not pick constantly on the same 
pupils: No. 43. 
The teacher does not categorise pupils on the basis 
of second-hand information, or on the basis of details 
not relating specifically to the pupil in question: 
No. 44. 
The teacher treats girls and boys in the same way: 
No. 45· 

When these qualities are mentioned specifically they should be 

placed in their own category. 

12. DOESN'T PUNISH PUPILS WHO CAN'T DO THE WORK. 

(Punishment, which could be either physical or verbal here, 

~ be specifically mentioned.). 

15 



13. DOESN'T FRIGHTEN PUPILS. 

E.g. make them afraid to answer questions, or afraid so that 

he pretends to know something when he doesn't. 

(Fear must be specifically mentioned.) 

68. DOESN'T MAKE A FOOL OF PUPILS IN FRONT OF THE ClASS. 

"To make a fool of them." 

"To humiliate them. " 

''To make them feel stupid." 

"To belittle them." 

(E.g. by reading out exam marks to the whole class, by making 

a shy pupil read to the whole class, by admonishing a pupil 

publicly, by calling the child by a nickname, etc.) 

PART :S. 'rEACHING Mm!HODS AND ClASSROOM ORGANISATION. 

14. MAKliS PUPILS WOBX BARD. 

15. GIVE TESTS SOMETIMJ!S • 

(To measure his pupils' progress). 

16. GIVES LmSONS THAT ABE INTmmriNG. 

"Can keep the class's attention." 

"Is not boring." 

N.:S. Code as No. 16 only where the teacher's method of making 

a lesson interesting is not specified. (E.g. by giTing 

projects, by allowing pupil participation in the lesson, etc. 

See Nos. 19, 20, 21, 26, 28, 36, 37, 38, 41, 47, 49, 59.). 

17 • CAN EXPlAIN THINGS CL.E!RLY. 

"Can put subject over clearly." 

"Explain things well." 

"Explain things fully." 

N.:S. Clarity of actual locution is not implied heres See 

No. 73. Also, it is important to note that communication of 

teaching-material is exclusively implied. For personal 

communication between teacher and pupils, see No. 65. 

18 • TEACHJ!:) THINGS '!'HAlf PUPilS TJIDl[ !RR USEFUL. 

"Teaches us what we need to know," (in the opinion of pupils). 

19. DOESN'T GIVE A ClASS THE SAME SORT OF WORK EVERY LEESON. 

E.g. does not talk, or lecture, or give notes for a succession 

of periods. (Not amount of work here; see No. 25) N.:s. if 

pupil states that active participation on the part of the 

teacher in the lesson is the desirable quality, then see No. 35. 

16 



20. mrs PUPILS TAKE AN ACTIVE PART IN THE L1!5SON. 

E.g. by allowing discussion, by questioning and allowing 

pupils to question him, by giving projects, quizzes, plays, 

etc. 

N.B. The pupil must specify that the desirable teacher 

quality is allowing pupil participation rather than his using 

modern teaching methods per se. (See No. 59, which occurs 

next in the list.). 

59 • USES "MODERN11 METHODS OF TEACHING. 

E.g. gives projects, films etc. Uses audio-visual aids. 

"Is not old-fashioned." 

N.B. Modern methods of teaching must be specifically 

mentioned as being the desirable teacher quality. (See No. 20). 

21 • TRIES TO INVOLVE THE WHOLE ClASS IN THE m3SON. 

22. 

N.B. Must specify all children, in order to differentiate 

from No. 20. 

KNOWS THE SUBJECT WELL. "IS CLEVER." 

23. HELPS PUPII.S WO ARE SLOW AT THEIR WORK. 

(Pupils who cannot understand the work in question.). 

"Shows us where we've gone wrong." 

"Is willing to answer questions." 

N.B. This category differentiates from No. 17 in that active 

teacher help to individual pupils or to small groups with 

difficulties and errors arising after the initial explanation 

that has occured in No. 17 must be mentioned. The statement 

~ refer to slow pupils. 

24. DOESN'T WASTE TIME ON PUPILS WHO ARE DISINI'ERESTED OR 

UNWILLING TO WORK. 

25. KNOWS THE LEVEL OF WORK THAT THE ClASS CAN DO. 

"Knows the level of his pupils." 

''Knows what they're capable of." 

"Gives reasonable amounts of work." 

"Distributes work reasonably for the time available." 

N.B. This category refers specifically te the teacher's 

knowledge of his pupils' academic level; it does not refer to 
inter-personal relations between the teacher and his pupils. 

(See No. 63.). Also, this category does not refer to levels 

of homework. (See No. 32.). 
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26. IS INTEIU"STED IN WHAT HE OR SHE IS TEACHING. 

"Is dedicated.n 

"Not just a job to him." 

"Enjoys his work." 

27. PLANS HIS OR HER LESSONS IN ADVANCE. 

(Both individually and in sequence). 

ncovers the syllabus fully." 

"Does not distribute unnecessary material." (Since planning 

would have prevented this.). 

"Is well-organised." 

"Well-prepared for lessons." 

28. VARIES HIS TEACHING ~ODS AND APiROACH WITH GROUPS OF 

DIFFERENT AGFS AND ABILITIES. 

N.B. Not amount or level of work here; (See No. 25.). 
Method of teaching must be mentioned. 

29. DOESN'T GIVE HOM»>ORK AT ALL. 

30. DOESN'T GIVE HOMEWORK IF THE WORK IN QUESTION SHOULD HAVE 

BEEN FINISHED IN ClASS • 

(And isn't because of the teacher.). 

31 • GIVES HOMEWORK IF '!'HE WORK Ill ~UESTION HASN'T BEEN FINISHED 

m cuss. 

32. GIVES REGULlR HOMEWORK. 

(Must specify "regularly" or synonym.). The use of this 

category implies a positive attitude towards homework on the 

part of the pupil, although the pupil may also specify that 

the homework should be in reasonable amounts, at reasonable 

intervals, and with sufficient time allowed to complete it. 

74. DOESN'T GIVE MUCH HOMEWORK. 

Not too often or too much. {Negative attitude to homework is 

implied here.). 

33. EXPU.INS CLEARLY WHAT IS TO BE DONE FOR HCJm/ORK. 

(Must refer specifically to homework.). 

34. CORRECTS PUPILS' WORK PUNCTUALLY AND CAREFULLY. 

Takes an interest in pupils' written work. 
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35. CO~ ROUND TO HELP PUPILS WHILE THEY ARE WORKING. 

N.B. Active inTolvement in the lesson on the part of the 

teacher is implied here; the pupil must specify that active 

involvement by the teacher is the desirable quality per se, 

and not merely refer, for instance, to varying of the teaching 

material. 

"Does not sit at his desk reading or marking etc., all period." 

36. LEn'S PUPilS HELP ONE ANOTHER Wim THEIR WORK. 

Lets pupils talk about work. May mention group-work. 

37. SOMETIME:) LEn'S PUPILS CHOOSE THE WORK. 

38. LEn'S PUPILS WORK AT THEIR OWN PACE AND, LEVEL. 

N.B. Refers purely to academic work and practical work. 

39. ALLOWS THE CUSS TO HAVE AN OCCASION1L FREE PERIOD. 

40. ALLO'tiS THE CUSS A lfiEU OF A FE.W MINUT~ IN THE MIDDLE OF 

A DOU13LE PERIOD. 

Could also mention a break at the end of a period. 

41. LEn'S PUPILS TAil: QUIETLY WHILE THEY ARE WORKING. 

Does not demand that pupils remain unreasonably still or 

silent during the lesson, or from the moment they enter the 

room. 

"Like statues." 

42. DOESN'T HAVE FAVOURIT~. 

(Positive teacher feeling towards a certain pupil or pupils; 

preferential treatment.). If fairness of punishment is 

mentioned, code as 11 and 42. 

43. DOESN'T PICK ON PEOPLE. 

(Negative teacher feeling towards a certain pupil or pupils; 

constant or repeated criticism, scapegoating, etc.). 

If fairness of punishment is mentioned, code as No. 11 .e5! 
No. 43. 

44. DOES NOT CATEGORISE OR PRE-JUDGE PUPILS ON THE :BlSIS OF 

SECOND-HAND INFORMATION. 

E.g. because of the characteristics or other members or the 

child's family (may be good or bad characteristics.). 

Because of what the teacher has learned from staff-room gossip. 

N .B. This category differentiates between Nos. 42 and 43 in 

that further information about the reason for favouritism or 
repeated hostility is given. A case of such categorization 
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must be specifically mentioned. 

45. DOES NOT DI.!!FERENTIATE J3En1WEEN GmiS .&.ND :OOYS. 

Treats the sexes equally. (Must specify boys and girls.). 

If fairness of punishment is mentioned, code as No. 11 and 

No. 45. 

46. DOESN'T "TALK DOWN" TO PUPILS. 

N.B. Refers specifically to equality of standing between 

teacher and pupil in the teacher's eyes. 

Does not refer to personal relationships between the teacher 

and individual pupils; {See Nos. 63 and 65.). 
"Treats pupils like adults." 

" II " human beings." 

" II " friends.n {Not "friendly"; See No. 60.). 
"Respects his pupils." 

"Is not a snob, or superior." 

"Does not treat pupils like objects, or like animals." 

"Speaks ].2 pupils and not at them." 

4 7 • LISTENS TO PUPim VIEWS ON THINGS. 

N.B. Refers specifically to classroom dialogue. For person­

to-person relationship between teacher and pupil see Nos. 63 
and 65. 
The pupil must specify that freedom of speech is the 

desirable quality. 

48. BEHA. vml LIKE ONE OF THE PUPILS. 

"Is one of the lads." 

"Has a lot in common with children." 

"Mixes freely with pupils." 

4 9 • LEI'S FRIENDS SIT TOGETHER. 

50. HAS A NEAT ATTRACTIVE ROOM. 

51. CALLS PUPILS BY THEIR CHRISTIAN NAMES •. 

(If pupil specifically refers to calling both boys and 

girls by their Christian names, e.g., instead of just girls, 

then code as 45 ~51.). 

52. IS PUNCTUAL FOR SCHOOL AND FOR INDIVIDUAL Ll!SSOliS. 
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6 3. TRIES TO GEr TO KNOW PUPILS PERSONALLY. 

"Individually.n 

"Interested in pupils as individuals.n 

"Cares about them as individuals." 

PART C. TEE PERSONAL QUALITIES OF TEE TEACHER. 

53. HAS A GOOD SENSE OF HUMOUR. 

••can take a joke." 

(Must mention specifically one of these characteristics.). 

54. IS WELL-MANNERED. 

"Does not swear at pupils or use abusive language." 

55. IS PATIEN'l'. 

56. IS YOUNG. 

(In years.). 

57 • IS MIDDLE-AGED. 

"Not too young and not too old." 

58. IS OLD. 

60. IS GOOD-TEMPERED. 

"Has adequate self-control." 

"Is not crabbi t." 

"Does not shout a lot." 

N.B. If "good sense of humour" is specified, code as 53. 
If bad temper, nerves etc., are mentioned as resulting 

from the teacher's personal worries, then code 69. 
If characteristics such as temper are mentioned in the 

context of classroom discipline and control, then code 

as 2. 

61 • IS SELF-CONFIDENT. 

"Not shy." 

"Not nervous or easily flustered." 

"Can cope." 

6 2. IS CHEERFUL AND FRIENDLY. 

Happy, pleasant, good-natured, kind. 

6 4. TRIES TO GET TO KNOW PUPILS' PARENTS. 

Perhaps through the P. T .A. 
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65. IS UND.iliSTANDING AB0l1r PUPILS' PROBLiMS. 

Pupils feel they can talk to the teacher on a personal level. 

"Is easy to talk to. n 

"Is understanding about work or personal problems •" 

66. ADMITS WHEN HE'S WRONG. 

67. IS NOT SARCASTIC. 

69. DOESN'T TAKE HIS PmBONlL WOBRll!S AND MOODS OUT ON THE CUSS. 

N.B. Must specifically mention the teacher's personal worries. 

"Never punishes us because of his mood." 

" ••• because he feels like it." 

70. KEEPS HIS PROMISE5. 

"Is reliable." 

"Is honest." 

71 • LOOKS NEAT AND TIDY. 

(As an example to pupils.). Attractive in appearance. 

"Is clean" etc. 

72. RUNS CLUB:l OR SPORTS TEAMS AT LUNCH-TIME OR AFtER SCHOOL. 

N.B. Must specify that participation in activities is the 

desirable quality; if the statement suggests that teachers 

should use extra-curricular activities as a means of getting 

to know pupils better individually, then code as No. 63 and 

No. 72. 

"Organises clubs, etc." 

nTakes pupils on trips, excursions." 

7 3. SPEAKS CLEARLY. 

"Not too quickly." 

N.B. Purely locution is implied here; for general ability to 

communicate subject-matter, see No. 17. 
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PART A. 

CATEGORY SYSTEM TWO. 

"THE PURPOSE OF SCROOL.u 

JOI£ AND CAREERS. 

2. TO PREPARE PUPI!S FOR WORKING WITH OTHER PEOPLE 'mEN THEY 

LEAVE. 

For instance by helping pupils to become used to working in 

a group. To help pupils become used to working hard in the 

company of others. 

"The first stage of our working lives." 

"Training us for starting work." (when instruction for a 

specific occupation or in specific subjects are not mentioned 

see category 5). 

N.B. working with other people must be specifically mentioned; 

otherwise see numbers 14 & 36, for ordinary social mixing and 

training. Also, statements such as "a place where we go to 

workn (see category 21) should not be included in this 

category unless the pupil specifically mentions the fact that 

this is preparation for adult occupational work. 

3. TO HELP PUPilS CHOOSE A JOB. 

Pupils ~ state that it is a function of the school to aid 

them in deciding which career to follow. 

E.g. by careers guidance, by providing talks by outside 

speakers from induStry, the services, etc. 

"To help us decide our future." "Sort out our future." etc. 

4. TO HELP PUPILS PASS EXAMS AND GET QUALIFICATIONS. 

Pupils must mention either exam passes or qualifications, or 

seem to imply that one of the functions of school should be to 

act as a selector. The pupil must imply that providing exam 

passes is a function of school in itself. 

5. TO TEACH PUPilS SUllJECTS AND SKILlS THAT CAN .EE USED DIRECTLY 

IN A JOB. (E.g. technical subjects, commercial). 

Pupils must imply here that they expect to be trained for a 

particular job. 

6. TO PREPARE PUPilS FOR UNIVERSITY OR COLLEGE. 

"To help us to get to university.u 

1 • TO HELP PUPILS Gm' A JOB THAT THEY WILL LIKE. 

Importantly, this category differentiates from 8 in that 

pupils must refer to a job that they will l£!! doing, or one 
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7. that will give them satisfaction, or that is interesting, etc. 

N.B. Unless this sort of inner satisfaction is mentioned, 

(then code as 8.). 

8 • TO HELP PUPILS GET A WELL-PAID JOB. 

This category includes all statements about obtaining a job 

that do not refer to the intrinsic satisfactions of the work. 

E.g. "A job with plenty of money." 

SECTION B. 

"A high-up job." 
"As good a job as possible." 
"A job with plenty of power." 
"To help us to go far in life." 
"To help us to make something of ourselves." etc. 

SOCIAL. 

1 • TO PROVIDE JOR3 FOR TEA OHmS, CLEANERS, AND COOKS • 

"To help the country's unemployment problem." etc. 

9. TO TEACH US TO FILL IN FORMS • 

E.g. tax forms, application forms, etc. 

12. TO TEACH US THE FACTS OF LIFE. 

Sex Eaucation. 

13. TO TEACH US HOW TO LOOK AP!'ER OUR OWN FAMILIES WHEN 'WE'RE 

GROWNUP. 

1 4. TO PROVIDE A PUCE WHERE PUPILS CAN MIX AND MAKE FRIENDS. 

Meet people from other areas; meet different types of people. 

"Learn a bout others by mixing with them." 

"A social place." 

"A community for children." 

N.B. the school here plays a purely passive role. No actual 

instruction in inter-personal relations is implied. 

(See No. 36). 

15 • TO GIVE PUPILS SOMF.VHERE TO HAVE A GOOD TIME. 

"Somewhere where we can have a good time," 

"have a laugh" etc. where no special reasons for enjoyment, 

(e.g . sport or friends) are indicated. 

16. TO PROVIDE CL'Om AND SPORTS IN THE LUNCH-HOUR AliD AFTm 

SCHOOL. 

Importantly, no instruction in sport and keeping fit is 
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16. implied here. (See No. 31 for sporting tuition.) 

N.B. code any mention of sport as No. 16 unless instruction 

is specifically mentioned.) 

17 • TO ORGANISE TRIPS A ::BROAD. 

(Must specifically refer to foreign countries; see No. 18). 

18. TO TAKE PUPILS ON TRIPS AND VISITS 011rSIDE SCHOOL. 

(E.g. to theatres, factories, etc.) 

19. TO KEEP PUPILS OFF THE STREETS. 

To give children "something to do," "somewhere to go," etc. 

"To cut down vandalism." 

20. TO TAKE PUPILS DURING THE DAY SO THAT THEIR PARENTS CAN GO 

OUT TO WORK. 

N.B. Like No. 19 this category implies a baby-sitting role 

for the school, but in order to fit No. 20, the child must 

specifically mention his parents working. 

SEX!TION C. SU13J~S AND SKILLS. 

21 • TO TEACH PUPILS LOTS OF DIFFERENT SUJ3JECTS. 

"To give us a broad education." 

"To teach us a range of subjects and skills." 

"To teach us." 

"To increase our knowledge." 

"To help us study subjects", "work at subjects." 

N .B. This category implies general, unspecified educational 

benefits. If a specific subject is mentioned and seems to 

comprise a purpose of school in itself then it should be 

coded separately. If however, in the coder's opinion the 

subject is mentioned purely as an example of the benefits of 

school, and would form one of a list of subjects, then it 

should be included in this category. 

1 0. TO TEACH PUPILS HOW P!X>PLE IN OTHER COUNTRIE3 LIVE AND THINK. 

This category may apply to other races, to people of other 

religions, etc., abroad. Importantly, it implies factual 

instruction about other cultures and sub-cultures; it does 

not include information which pupils learn merely by mixing 

informally with other people whilst they are at school. (See 

No. 14). (Must also specifically refer to this sort of 
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10. instruction; Not just Modern Studies.). 

11 • TO TEACH PUPILS HOW 11UTAIN IS RllN AND GOVERNED. 

Must refer specifically to this sort of instruction as being 

important; not just "Modern Studies" or "Current Affairs". 
(See subject categories.). 

THE FOLLOWING CATEGORUE ARE TO BE USED ONLY IF, IN THE CODm ' S 

OPINION, THE SUBJECT MENTIONED IS INTENDED BY THE CHILD TO BE SO 

IMPORTANT AS TO COMPRISE AN INDIVIDUAL FUNCTION OF THE SCHOOL I N 

ITSELF. OTHERWISE USE CAT:EX;ORY 21 WHmiE S~T IS MENTIONED 

PURELY AS AN EXAMPLE. 

22. TO TEACH PUPILS TO TYPE. 

(Secretarial work; "business studies;" "commercial".) 

2 3. TO TEACH PUPILS GEOGBAFHY. 

(Include any paraphrases or synonyms which in the coder's 

opinion indicate Geography as a subject.). 

24. TO TEACH PUPILS HISTORY OR MODERN STtiDIE3. 

(Include paraphrases and synonyms.). 

25. TO TEACH PUPilS SCimCE. 

(Any of the science disciplines.). 

26. TO TEACH PUPilS ART. 

(Craft work, etc.). 

27. TO TEACH PUPILS RELIGIOUS KNOWLEDGE. 

28. TO TEACH PUPILS TO SPEAK A FOREIGN UNGUAGE. 

N.B. Not instruction in other cultures, etc. See No. 10. 

29. TO TEACH PUPILS MATHDI1TICS. 

Arithmetic, Algebra, Geometry etc. 

N.B. Not just "to teach us to count, add up," etc. See No. 32. 

30. TO TEACH PUPILS ENGLISH. 

"To write good essays." 

31 • TO TEACH PUPILS DIFFmENT SPORTS AND HCYw TO KEEP FIT. 

Physical fitness, etc. 

N.B. Instruction must be specifically mentioned. See No. 16 

for sport purely as recreation in extra-curricular clubs, etc. 
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32. TO TEACH PUPILS TO READ, ' /RITE A1ID COUNT. 

"A basic education." N.:S. This category differentiates from 

No. 21. 

3 3. TO TEACH PUPILS PRACTICAL SKILIS THAT WILL BE USEFUL AT 
HOME. 

(E.G. cooking, sewing, woodwork.) 

N.:a. Not subjects that will be useful specifically in a job. 

(See No. 5). 

SECTION D. PERSONAL ABD SELF-DEVELODIENT. 

34. TO TEACH PUPILS GOOD MANNERS. 

35. TO TEACH PUPILS TO BE KIND AND HELPFUL. 

(Must specifically mention one or other of these qualities.) 

36. TO TEACH PUPILS HOW TO GET ON WITH DIFFERENT KINDS OF 

PEOPLE. 

N.B. Active tuition in social relations is implied here, as 

opposed to indirect learning about relationships which stems 

purely from mixing informally with others. (See No. 14) 

This category also differentiates from No. 10, which itself 

implies instruction in other cultures and ways of life. No. 36 

involves inter-personal relationships as experienced by the 

particular pupil in guestion. 

Also, if personal relationships in the work situation are 

mentioned, then code as No. 2. 

37. TO TEACH US HCM TO BEHAVE IN DIFFERENT SITUATIONS. 

If solely work situation is mentioned, then code as No.2. 

Active tuition is implied. (See No. 14). 

38. TO TEACH PUPILS HOW '1'0 EXPRE5S 'l'H»lSELVF.S CI&RLY. 

Purely locution, not manners, etc. (E.g. see No. 34). 

"Put over our opinions." 

39. TO TEACH PUPIIS THE DIFFmENCE BETWEEN RIGHT AND WRONG. 

"To educate us morally." 

"To teach us to behave in a civilised manner." 

40. TO TEACH PUPILS DISCIPLINE. 

"To control ourselves." 

"To teach us obedience." 

"Self-discipline." 
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41 • TO HELP FACH PUPIL TO DEVELOP HIS OR HER PERSONALITY. 

"To help us to find out about ourselves." 

"To help us to find out about our own personalities." 

42. TO DEVELOP PUPILS' INTELLIGENCE. 

"To help us to develop mentally." 

"To train us to think." 

43. TO TEACH PUPILS TO Ri5PIDT THEIR ELDERS. 

"Not to be cheeky." 

N .B. This category differentiates from No. 34 in that it 

refers purely to politeness and respect for older people, 

such as parents and teachers. 

This must be specified for No. 43. 

44. TO TEACH PUPILS PUNCTUALITY. 

45. TO HELP PUPILS FIND OUT WHAT THIBGS THEY'RE GOOD AT. 

To help pupils to develop their specific skills and talents. 

46. TO PREPARE PUPILS FOR STANDING ON THEIR OWN FEET IN THE ORLD. 

Importantly, if purely preparation for working is specified, 

then see No. 2. 

"To prepare us for adult life." 

"To teach us to become independent." 

"To teach us to make our own decisions." 

" ••• to think for ourselves." 
11 

••• to cope with our problems." 

"To become mature." 

" ••• to face reality." 

"To give us self-confidence." 

"To teach us about life." 

(Where precise information is not givens e.g. preparation 

for maintaining a familya No. 13). 
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APPENDIX 4. 

The Results of the Content Analysis of Pupils' 

"Good Teacher" Essays, According to the Variables of: 

School 

Sex 

Anonymous/Signed 

Year 

Stream 

I.Q. 

Social Class 
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The following tables show the ten categories (plus ties) 

used most frequently by each group. In the analysis which follows 

each table the term "rank" refers to the order in which each 

category was placed according to its frequency of use by the pupils 

in the group referred to. 

TABLE 73 

Category No. 
2 

1 

53 
16 

62 

60 

65 

11 

14 

4 

MOST FREQUENTLY-USED CATEGORIES BY SCHOOL. 

School 1 • (Number of Pupils 

Definition: "A good teacher ••• " 
Can keep control of the class 
without being too strict. 

Can keep control of the class. 

Has a good sense of humour. 

= 237) 
%of pupils 
using category. 

Gives lessons that are interesting. 

47.7% 

46.4% 

40.1% 

30.8% 

27.8% 

27 .O% 

Is cheerful and friendly. 

Is good-tempered. 

Is understanding about pupils' 
problems. 

Is fair and consistent about 
punishment. 

Makes pupils work hard. 

Doesn't use the belt. 

25.3% 

24.9% 

24.1% 

22.4% 

Scho·ol 2. (Number of Pupils = 131) 

Category No. 
53 

2 

1 

23 

11 

65 
62 

60 

17 
16 

Definition: "A good teacher ••• " 
Has a good sense of humour. 

Can keep control of the class 
without being too strict. 

Can keep control of the class. 

Helps pupils who are slow at their 
work. 

Is fair and consistent about 
punishment. 

%of pupils 
using category. 

57-3% 

42.7% 

39-7% 

35-9% 

Is understanding about pupils' problems. 

35.1% 

32.1% 

23.7% 

22.9% 

21 .4% 

19.8% 

Is cheerful and friendly. 

Is good-tempered. 

Can explain things clearly. 

Gives lessons that are interesting. 
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TABLE 73 (cont.) 

School 3. (Number of Pupils = 190) 
,6 of pupils 

Category No. Definition: "A good teacher ••• 11 using category 

53 Has a good sense of humour. 55.8% 

2 Can keep control of the class \vi thout 45.8% 
being too strict. 

1 Can keep control of the class. 42.6% 

60 Is good-tempered. 32.6% 

23 Helps pupils who are slow at their 32.1% 
work. 

11 

16 

17 

14 

46 

62 

65 

Is fair and consistent about 
punishment. 

Gives lessons that are interesting. 

Can explain things clearly. 

Makes pupils work hard. 

Doesn't talk down to pupils. 

Is cheerful and friendly. 

Is understanding about pupils' 
problems. 

29.5% 

24.7% 

23.7% 

18.4% 

18.4% 
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CONTENT ANALYSIS RESULTS BY SCHOOL. 

As can be seen from the above three tables, the same 

three categories were used most frequently by pupils in all three 

schools. These categories were Category 53: "A good. teacher has a 

good sense of humour"; Category 2: "A good teacher can keep control 

of .the class without·being too strict"; and Category 1: "A good 

teacher can keep control of the class~" In the case of School 2 and 

School 3, Category 53 was ranked first in frequency of use, whilst 

in School 1, which was a Roman Catholic school, the two categories 

relating to the classroom control of the teacher were ranked in 

front of Category 53. Results for Category 53 were as follows: 

In school 1 the category was used by 40.1% of pupils 

" II 2 " II " II 11 57 ·3% II II 

11 n 3 II II 11 II II 55.8% " " 
x2 = 14.56094 with 2 d .f.' sig = < 0.001 • 

Five other categories also appeared in the 11 top-ten" 

list of all three schools, revealing a remarkable uniformity of 

opinion amongst the pupils of the three schools. (The results for 

School 3 are especially interesting, since as was explained 

previously, (see p. 219, I), 121 out of 190 pupils in this school 

(63.68%) signed their essays, whilst other pupils wrote anonymously). 

These categories were numbers 11: "A good teacher is fair and 

consistent about punishment"; 16: "Gives lessons that are interest­

ing"; 60: "Is good-tempered"; 62: "Is cheerful and friendly"; and 

65: "Is understanding about pupils' problems." Although these five 

categories were ranked slightly differently according to their 

frequency of use by pupils in the three schools, the differences in 

the percentage of pupils from each school using the category were 

not statistically significant except in the case of Category 65, 
which was used by 32.1% of pupils in School 2, but by only 25.3% 

' 2 
in School 1, and 18.4% in School 3. (X = 7.91780 with 2 d.f., 

sig = < 0.05). Whereas the category was ranked sixth by 

School 2 pupils, and. seventh by School 1 pupils, it was ranked only 

joint tenth by School 3 pupils. (Possibly those pupils in School 3 
who signed their essays were reluctant to imply that their teachers 

did~ understand pupils' problems ~ ). Category 11 was ranked 

eighth by pupils in School 1, (used by 24.9% of this group); fifth 

by pupils in School 2 (used by 35.1~ and sixth by pupils in 
School 3; (used by 29.5%). 
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Category 16 was ranked fourth by School 1 children (used 

by 30.8%); tenth by School 2 pupils (used by 19.8%) and seventh 

by pupils in School 3 (used by 24.7~. 

Category 60 was ranked sixth by School 1 pupils, (used 

by 27 .O%); eighth by School 2 pupils, (used by 22.996) and fourth by 

School 3 pupils, (used by 32.6%). 
Finally, Category 62 was ranked fifth by pupils in 

School 1, (used by 27.8%); seventh by School 2 pupils, (used by 

23.7%) and joint tenth by School 3 pupils, (used by 18.4%). 
Three further categories, number 14: "A good teacher 

makes pupils work hard"; 17: "A good teacher can explain things 

clearlyn and 23: "A good teacher helps pupils who are slow at their 

work," appeared in the "top ten" lists of two out of the three 

schools. Category 14 was ranked ninth by School 1 pupils, (used by 

24.196) and ninth also by children from School 3, (used by 23.2?~· 

This category was also used by 17.6% of pupils from School 2. 
Category 17 was ranked ninth by School 2 pupils, (used 

by 21.4%) and eighth by School 3 children, (used by 23.7%). It was 

also used by 19.8% of pupils from School 1. 
Category 23 was ranked fourth by School 2 pupils, (used 

by 35.9% of the group); and fifth by School 3 children, (used by 

32.1%). It was however, used by only 17.7% of School 1 pupils, and 

did not appear in their "top ten" list of categories. The x2 test 

proved to be significant fo~ this category at the< .001 level; 
2 . . 

(X = 18.14897 w1th 2 d.f.,). 

Two categories were placed in the "top ten" of one 

school only; these categories were number 4: "A good teacher doesn't 

use the belt" and number 46: "A good teacher doesn't talk down to 

pupils.n Category 4 was ranked tenth by School 1 pupils and was used 

by 22.4% of this group. The category was also used by 10.7% of 

School 2 pupils and 8.9% of School 3 children. x2 = 17.39491 with 

2 d.f., sig = < .001. 
Category 46 was ranked joint tenth by School 3 pupils, 

(used by 18.4% of the group). It was also used by 18.6% of School 1 
pupils and 17.6% of School 2 pupils. 

Only five further categories in the whole system proved 

to differentiate at a statistically significant level between the 

pupils of the 3 schools. Thus it seems to be fair to conclude that 
I 

the variable of school attended was not a particularly significant 
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one in affecting pupil opinions on the "characteristics of a good 

teacher." Despite the fact that the majority of pupils in School 3 

did not write their essays anonymously, only 9 categories out of 

the 74 in the system proved to differentiate at a statistically 

significant level between the three groups. The uniformity of 

opinion between the pupils in the three schools is certainly very 

interesting. Eight categories appeared in the "top ten" lists of all 

three schools.(Three of those referred to the teacher's discipline 

and methods of class control; four referred to his personal 

qualities as an individual, and one referred to teaching methods. 

Of the other five categories which appeared in the "top ten" of at 

least one of the schools, four related to teaching methods, and one 

to classroom control). 

Where statistically significant differences between the 

three groups of pupils were revealed, the nature of the variable 

involved: "school attended" makes it virtually impossible for 

reasons for these differences to be suggested. The five other 

categories which distinguished between the pupils of the different 

schools at a statistically significant level were as follows: 

Cate~or;y: ~0: "A good teacher doesn't give homework if the work 
should have been completed in class." 

School 1 , used by 2.1%J School 2, used by O%; School 3, used by 0%,; 

(x2 = 6.83338 with 2 d.f.'. sig = < 0.05). 

Cate~or;y: ~2: 11A good teacher gives regular homework." 

School 1, used by 8 .4%; School 2, used by 11 .5%; School 3, used 
by 4.2%. 

(x2 = 6.02542 with 2 d .f.' sig = < 0.05). 

Cates:2r;y: ~1= "A good teacher listens to pupils' views on things." 

School 1, used by 3.8%; School 2, used by 9.9%; School 3, used by 
8.9%. 

(X2 = 6.56992 with 2 d.f., sig = < 0.05). 
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CateBi2rl 61: "A good teacher is not sarcastic." 

School 1, used by 4.2%; School 2, used by 1 .5%; School 3, used by 
7 .4%. 

(x2 = 6.13599 with 2 d.f., sig = < 0.05). 

Cates:orl 66: "A good teacher admits when he's wrong." 

· School 1, used by O%; School 2, used by O%; School 3, used by 3.2%. 

(X2 = 11.7 47 36 with· 2 d.f.' sig = < 0.005). 

It could be suggested that in the case of Categories 66 and 68, 

pupils from School 3 (the majority of whom signed their essays) 

were endeavouring to make pointed comments directed at their 

particular teacher, but there is of course no evidence for this 

suggestion. 
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TABLE 74 

MOST FREQUENTLY-USED CATEGORIES BY SEX. 

CategorY No. 

53 
2 

1 

11 

60 

23 

62 

14 

16 I 
65 

MALE: (Number of pupils = 264) 

Definition: "A good teacher ••• 11 

Has a good sense of humour. 

Can keep control of·the class 
without being too strict. 

Can keep control of the class. 

Is fair and consistent aQout 
punishment. 

Is good-tempered. 

Helps pupils who are slow at 
their work. 

Is cheerful and friendly. 

Makes pupils work hard. 

Gives lessons that are 
interesting. 

Is understanding about pupils' 
problems. 

%of pupils 
using" category. 

52.7% 

41.3% 

39.0% 

28.8% 

24.6% 

24.2% 

21 .2% 

20.8% 

20.1 ~~ 

20.1~ 

FEMALE: (Number of pupils = 294) 

Category No. Definition: "A good teacher ••• 11 

2 Can keep control of the class 
without being too strict. 

1 Can keep control of the class. 

53 Has a good sense of humour. 

16 Gives lessons that are 
interesting. 

60 

23 

11 

65 

62 

17 

Is good-tempered. 

Helps pupils who are slow 
at their \oJork. 

Is fair and consistent about 
punishment. 

Is understanding about pupils' 
problems. 

Is cheerful and friendly. 

Can explain things clearly. 

%of pupils 
using category. 

50.0% 

47.6% 

46.6% 

31.6% 

31 .O% 

29.3% 

28.9% 

28.6% 

25.9% 

24.5% 



CONTENT ANALYSIS RESULTS BY SEX. 

As the above table indicates, when the controlled 

variable is the ~ of the pupils in the sample, the same three 

categories (1, 2 and 53) which occupied the first three rank 

positions in the case of the three school groups already discussed 
were again placed in these positions. Whereas, however boys used 

Category 53: "A good teacher has a good sense of humour" more than 

Category 1 or Category 2, which both relate to discipline, girls 

ranked Category 53 third, behind Categories 1 and 2. Results for 

these three categories were as follows: Category 1: "A good teacher 

can keep control of the class": \vas ranked third by boys, (used by 
2 

39.0% and second by girls, (used by 47.6%). X = 3.84583 with 

1 d.f., sig = < 0.05. 

Category 2: "A good teacher ca..TJ. keep control of the 

class vli thout being too strict.": was ranked second by boys, (used 

by 41.3~ and first by girls, (used by 50.0%). x2 = 3.90830 with 

1 d.f., sig = < 0.05. 

Category 53 was ranked first by boys, (used by 52. 7%) 

and third by girls, (used by 46 .6%). These results would seem to 

suggest that girls are significantly more concerned with the 

teacher's ability to enforce discipline than boys are; however, 

what should in fact be emphasised is that pupils of both sexes 

attach great importance to the teacher's classroom control. 

A further six categories, (numbers 11, 16, 23, 60, 62 

and 65) also appeared in the "top ten" lists of both boys and girls; 

once again, therefore, it is the uniformity of opinion between 

different groups of pupils that must be stressed. The results for 

these six categories were as follows: Category 11: "A good teacher 

is fair and consistent about punishment11 was ranked fourth by boys, 

(used by 28.8~ and seventh by girls, (used by 28.9~%). Boys thus 

attach a greater importance than girls do to this teacher charact­

eristic relative to other characteristics, despite the fact that 

a virtually identical percentage of both boys and girls made use 

of this category. 

Category 16: 11A good teacher gives lessons that are 

interesting11 was ranked joint ninth by the boys' group, (used by 

20.1%) and fourth by girls, (used by 31.69{). x2 = 9.02760 with 

1 d.f., sig = < 0.005. Girls thus appeared to be significantly 

more concerned than boys about this teacher characteristic involv­

ing enjoyable lesson content. 

Category 23: "A good teacher helps pupils who are slow 

37 



at their work;" was ranked sixth by boys, (used by 24. 2%), and 

by girls also; (used by 29.3%). 

Category 60: 11A good teacher is good-tempered", was 

ranked fifth by boys, (used by 24.6% of the group), and by girls 

too; (usedby31.0%). 

Category 62: "A good teacher is cheerful and friendly", 

was placed in seventh position by boys, (used by 21.2%) and in 

ninth position by girls, (used by 25.9%). It is interesting to 

note here that although a higher percentage of the girls' group 

than of the boys' group used this category, the boys actually 

accorded the category greater relative importance in relation to 

other teacher characteristics. 

Category 65: "A good teacher is understanding about 

pupils' problems", was ranked joint ninth by boys, (used by 20.1%) 

and eighth by girls, (used by 28.6%). x2 = 4-97080 with 1 d.f., 

sig = < 0.05. Whilst girls appear to attach significantly more 

importance than do boys to the teacher characteristic of 

"understanding", in fact the rank position of this category for 

both groups was almost identical. 

It is worthy of note that of the nine categories so far 

discussed (all of which appeared in the "top ten" list of both the 

boys' and the girls' group), eight also appeared in the correspond­

ing lists of all three schools when the variable controlled was 

school attended, as has already been discussed. The exception was 

Category 23: "A good teacher helps pupils who are slow at their 

work", which in fact did appear in the "top ten" of two of the 

three schools. 

Two categories featured in the "top ten" of only one of 

the groups: Category 14: "A good teacher makes pupils work hard", 

was ranked eighth by boys, (used by 20.8%), and was not ranked in 

the "top ten" by girls, although the category was in fact used by 

23.5% of the girls' group. Category 17: "A good teacher can explain 

things clearly", was ranked tenth by the girls, (used by 24.5%) 

and was not ranked by the boys; 18.296 of the boys' group did use 

the category, however. 

The use of a further eight categories which were not 

included in the "top ten" lists of either group proved to differ­

entiate at a statistically significant level between boys and girls. 

These categories were numbers: 12: "A good teacher doesn't punish 

pupils who can't do the work"; 13: "A good teacher doesn't frighten 
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pupils"; 36: "A good teacher lets pupils help one another with their 

work11
;- 42: "A ·good teacher doesn't have favourites"; 55: "A good 

teacher is patient"; 67: ttA good~teacher is not sarcastic"; 68: "A 

good teacher doesn't make-a fool of pupils in front of the class"; 

and 7:1: "A good teacher looks neat and tidy." 

Results were as follows: 

Cate~orz 12: "A good teacher doesn't punish pupils who can't 
.do the work." 

Boys: used by 9.1 %. 
Girls: " " 16.0%. 

x2 = 5-35087 with 1. d.f., sig = < 0.05. 

Category 68: "A good teacher doesn't make a fool of pupils 
in front of the class." 

Boys: used by 6.8ro. 

Girls It II 12 .2%. 

x2 
= 4.08607 with 1. d.f., sig = < 0.05. 

Category 71 : "A good teacher looks neat and tidy." 

Boys: used by 2.3ro. 

Girls: "" 6.5%. 

x2 = 4.76876 with 1. d.f., sig = < 0.05. 

Ca tegorz 36: "A good teacher lets pupils help one another 
with their work." 

Boys: used by 1.5%. 

Girls: 11 II 6.1%. (exactly). 
x2 = 6.62724 with 1. d.f.' sig = < 0.01. 

Cates:or;r ~2: "A good teacher is patient." 

Boys: used by 4-9%. 
Girls: tt " 11 .2%. (exactly). 

x2 < ' = 6.49001 with 1. d.f., sig = 0.01. 
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Catee;2r;y: 61: "A good teacher is not sarcastic." 

Boys: 
... 

used by 1.9% 
Girls: It If 7.1% 

·-x2 = 7.48550 with 1 • d .f., sig = < 0.01. 

Categor;y: 12: "A ,good teacher doesn't frighten pupils." 

Boys: used by 8.0% 

Girls: II It 17.0% 
x2 - 9·-46492 with 1 • d.f., sig < 0.005. = = 

Catee;2r;y: 1:2: "A good teacher doesn't have favourites." 

Boys: used by 7.6% 

Girls: It " 15.6% 
x2 = 7-93052 with 1 • d.f., sig = < o.oos. 

The above results are interesting since they appear to 

suggest that girls are significantly more concerned than boys are 

with the personal qualities of the teacher and with the nature of 

their own personal interaction with him. Girls were nearly three 

times more likely than boys to state that "a good teacher dresses 

neatly and tidily"; 2~ times more likely to mention patience as 

being a characteristic of the good teacher; 3~ times more likely 

to dislike sarcastic teachers, and nearly twice as likely as boys 

to dislike teachers who embarass individual pupils in front of the 

class. Possibly girls' self-esteem is more vulnerable to 

irritability, sarcasm and criticism on the t·eacher' s part than 

that of the boys' is, but it could of course be argued that males 

in our society are socialised into concealing, by actions and words, 

any hurt which they may feel as a result of the teacher's treatment 

of them. 

The results for Category 42 also suggest a difference 

in the sensitivity of the sexes; girls were more than twice as 

likely as boys to state that "a good teacher doesn't have favour­

ites", whilst even the results for the two categories above which 

relate to punishment can be viewed in the same light, since girls 

were more than twice as likely as boys to state that "a good 

teacher doesn't frighten pupils", and nearly twice as likely to 

state that "a good teacher doesn't punish pupils who can't do the 
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work". 

The suggestion that girls are perhaps keener to work and 

are more interested in lesson content than boys are, which was made 

on the basis of the results for Categories 1 and 2 relating to 

discipline and for.Category 16 relating to interesting lessons, 

(discussed earlier; see page 37) is supported by the results shown 

above fo_r Category 36. Girls were over four times as likely as boys 

were to state that "a good teacher lets pupils help one another with 

their work." Possibly girls felt that they could be trusted to work 

in groups without taking advantage of the situation and "carrying 

on." 
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TABLE 75 

MOST ·mEQUENTLY-USED CATEGORIES: 

ANONYMOUS/SIGl\TED ESSAYS. 

ANONYMOUS (Number of Pupils= 427). 
%of pupils 

Category No. Definition: "A Good Teacher ••• " using category 

( 
( 
( 

53 Has a good sense of humour. 47.3% 

2 Can keep control of the class without 43-3% 
being too strict. 

1 Can keep control of the class. 41.7% 

11 Is fair and consistent about nunishment. 28.8% 

65 Is understanding about pupils' problems. 26.7% 

16. 

23 

60 

62 

(
f 14 

17 

Gives lessons that are interesting. 

Helps pupils \>Tho are slow at their \vork. 

26.0% 

26.0% 

25.8% 

24.6% 

20.6% 

20.6% 

Is good-tempered. 

Is cheerful and. friendly. 

Makes pupils work hard. 

Can explain things clearly. 

SIGNED (Number of Pupils = 131). 

%of pupils 
Categ·ory No. Definition: "A Good Teacher ••• " using category 

53 Has a good sense of humour. 56.5% 

2 Can keep control of the class without 54.2% 
being too strict. 

1 Can keep control of the class. 49.696 

60 Is good-tempered. 35.1% 

23 

11 

14 

16 

17 

62 

Helps pupils who are slm·T at their vlOrk. 

Is fair and consistent about punishment. 

Makes pupils work hard. 27-5% 

Gives lessons that are interesting. 26.7% 

Can explain things clearly. 24.4% 

Is cheerful and friendly. 20.6% 
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CONTENT ANALYSIS RESULTS: AN01~10US/SIGNED ESSAYS. 

As was explained previously, (s·ee p.206, I ), i,t was the 

intention of the researcher that all pupils' essays should be 

. written anonymously, in the hope that anonymity would encourage 

pupils to express their true opinions. However, as was also 

explained, several teachers in School 3 did not allow their classes 

to write anonymous essays; presumably they feared attacks on 

individual members of staff, (although the instructions given to 

all classes stated that individual teachers were not to be 

mentioned), or even obscenity. Consequently, 131 pupils (62 boys 

and 69 girls), wrote essays which were signed, whilst the other 

426 pupils in the sample (202 boys and 225 girls) wrote anonymous 

essays. One hundred and twenty-one of the pupils who signed the 

essays came from School Three, whilst 9 came from School One, 

and one from School Two. The pupils who signed their essays in 

School One and School Two belonged to classes where all other 

pupils wrote their essays anonymously; it would appear that these 

ten pupils signed their work out of "force of habit" and were not 

really concerned with the opportunity provided to express their 

views anonymously, which is perhaps itself an interesting fact. 

A breakdown of the group of pupils who signed their essays is 

given below: 

TABLE 16 
Percentag:e of PuEils In Each GrauE Who Si~ed Essa~s. 

Year groups as 
~of si~ed essa~ B!OUE· ~of main sample. 

First Year 49 37 .40. 28.0. 

2nd II 38 29.00. 20.0. 

3rd II 21 16.03. 23.0. 

4th II 1 o. 76. 20.0. 

5th II 22 16.79· 9.0. 

~of sit£!ed essa~ B!OUE· ~of main samEle. 

Unstreamed Classes 87 66.41. 48.0. 

Certificate II 21 16.03. 26.0. 

Non- II II 1 0.76. 17.0. 

Fifth Year II 22 16.79. 9.0. 

The tables above illustrate that when the group of pupils who 
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signed their essays is compared to the main sample, first, second 

and fifth-year pupils are over-represented, whilst third year, 

and especially fourth-year pupils are under-represented. 

·Similarly, unstreamed pupils (first and second years) 

were over-represented, whilst certificate and especially non­

certificate third and fourth-year pupils were under-represented. 

It was felt by the researcher, however, that despite 

the obvious "sample" biases the signed essays provided an interest­

ing opportunity to test whether or not there were any differences 

between the views expressed anonymously, (although some pupils 

were probably aware that they could be identified by their hand­

writing if their English teacher wished to do so), and those 

expressed under the constraints of the possibility that the 

writer's views might be read and criticised by members of staff. 

(Again, whilst the children taking part in the research were 

assured that the essays were intended for someone outside of the 

School, the more astute must surely have realised that their 

English teacher might at least glance at a few of the essays out 

of interest). 

In the event, however, there was markedly little 

difference revealed in the opinions expressed in the essays by the 

two groups. Nine of the ten categories which were included in the 

"top ten" of the anonymous gToup were also included in the corres­

ponding list of the pupils who signed their essays. Such uniformity 

of opinion suggests either that those pupils who signed their 

essays were not at all inhibited by the possibility that their 

essays might be read by staff, or that the pupils who wrote 

anonymously did not believe the assurances which they were given 

that their essays would be read only by the researcher, and as 

a result were less than frank in their expressed opinions. 

It does, however, seem to be unlikely that over 400 

children, in attempting to write "artificial" essays to please 

their teachers, would strike such a marked consensus on the points 

to make in such essays. It is surely more logical to assume that 

the essays were honest expressions of pupils' opinions on the 

topics in question, and that the~ of anonymity did not {n fact 

affect their frankness. It could be argued, in fact, that since 

most pupils appeared to relish the rare opportunity to express 

their opinions on subjects of great immediate importance to them, 

(as was discussed earlier; see p. 204, I), there is a fairly strong 
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likelihood that many pupils may have wanted their teachers to read 

the essays and thus be informed of pupils' -true opinions. 

The category which was used most frequently by anonymous 

pupils was number 53: "A good teacher has a good sense of humour", 

(used by 47.3% of the group). This category was also ranked first 

by those pupils who signed the essays; 56.5% of this group used 

the ca~egory. (However, there was an overall tendency for those 

pupils who signed their essays to make more statements per essay 

than anonymous pupils did, a possible indication of increased 

effort on their part once their name had to appear on the papers. 

It is also likely that the over-representation of fifth-year pupils 

in this group compared to the main sample, and the under-represent­

ation of non-certificate pupils (referred to earlier) contributed 

to.this phenomenon. It is even more important, therefore, that the 

relative rank positions of the different teacher characteristics 

for each group are given more importance than the sctual percentage 

of pupils in each group who used the category. (See p. 42). 
Placed second according to frequency of use by the 

anonymous pupils was Category 2: "A good teacher can keep control 

of the class without being too strict", (used by 43.3% of the group). 

This category was also ranked second by the "signed" group; 54.2% 
of this group used the category. (x2 

= 4.34503 with 1. d.f., 

sig = < 0.05). This x2 statistic illustrates the point made 

above; Category 2 was ranked identically in order of relative 

importance for both groups, yet there was a statistically signifi­

cant difference between the percentage of each group who used the 

category. 

Ranked third by the anonymous group was Category 1 : "A 

good teacher can keep control of the class", (used by 41.7% of the 

group), which was also placed third by the group who signed their 

essays; 49.6% of this group used the category. Not only were the 

same three categories placed in identical positions by the two 

groups, but in addition these three categories (1, 2 and 53) were 

those which were ranked first and second and third (in varying 

order) for both gender groups and all three school groups, as has 

been discussed already. Again, the uniformity of opinion amongst 

different strata of pupils must be emphasised. 
Category 11: "A good teacher is fair and consistent 

about punishment", was ranked fourth by anonymous pupils, but only 

sixth by those pupils who signed their essays. The percentage of 
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pupils in each group who used the category was however almost 

identical; 28.8% of the anonymous group used it, whilst 29.0% of 

the "signed" group did so. 

-Ranked fifth by the anonymous group was Category 65: 

"A good teacher is understanding about pupils' problems", (used by 

26.7% of the group). It is interesting that this was the one 

category included in the "top ten" of the anonymous group that did 

not appear in .the corresponding list of the pupils who signed their 

essays. (17.6% of this group used Category 65). The results for 

this category were significant at the 0.05 level (x2 = 4.04152 

with 1. d.f.,), suggesting that perhaps those pupils who signed their 

essays were rather more wary of suggesting that some teachers lack 

understanding than the anonymous pupils were. 

The category which was ranked joint sixth by the anony­

mous group was number 23: "A good teacher helps pupils who are slO\v 

at their work", (used by 26.0% of the· group). The category was 

ranked fifth by the "signed" group, and was used by 29.8% of these 

pupils. 

Also ranked joint sixth by the anonymous pupils was 

Category 16: "A good teacher gives lessons that are.;interesting", 

(used by 26.0%). This category was ranked eighth by the "signed" 

group, although it was used by a slightly higher percentage of these 

pupils: 26. 7%. 

The eighth most frequently-used category of the anony­

mous group was Category 6'0: "A good teacher is good-tempered", 1t1hich 

was used by 25.8% of these pupils. This category was however ranked 

.fourth by the ttsig:ned" group, and was used by 35.1%of this group. 

(x2 = 3.90230 vTith 1. d.f., sig = < 0.05). These results 

are interesting, although it is hard to explain why a higher propor­

tion of pupils who signed their essays than of anonymous pupils 

should use the category; one mi¢ht in fact have expected the results 

to be reversed, since use of the category implies criticism of 

some teachers. It is possible of course that as was previously 

suggested, some pupils who signed their work actually hoped that the 

essays would be read by some of their teachers, who might then 

modify their behaviour as a result. 

Ranked ninth by the anonymous group was Category 62: 

"A good teacher is cheerful and friendly", (used by 24.6%). This 

category was ranked tenth by those pupils who signed their essays, 

(used by 20.6%). 

46 



Category 14 was placed joint tenth by the anonymous 

group: "A good teacher makes pupils work hard11 , (used by 20.6% of 

the group), whilst the same category was ranked seventh by those 

pupils who signed their essays (used by 27.5%), revealing a 

tendency (not statistically significant) for pupils who signed 

their essays to make this statement more frequently, and to rate 

this teacher characteristic more highly, than did the anonymous 

pupils. It might be suggested that pupils who signed their essays 

thought that this statement was a diplomatic one to make. 

Also ranked joint tenth by the anonymous group was 

Category 17: "A good teacher can explain things clearly", (used by 

20.6% of the group). Category 17 was ranked ninth by the "signed" 

group and was used by 24.4% of this group. 

It is remarkable, therefore, that all ten categories 

which appeared in the "top ten" of the "signed" group of pupils 

appeared also in the corresponding list of the anonymous group~ 

The conclusion which must be drawn is that anonymity, or the lack 

of it made little or no difference to the views expressed by pupils 

on the "characteristics of a good teacher". 

The results for six further categories in the system, 

which did not appear in the "top ten" lists of either group, proved 

to differentiate at a statistically significant level between the 

two groups. These were Categories 7, 32, 35, 49, 67 and 71. Results 

for these categories were as follows: 

CategorY 7: "A good teacher can belt hard." 

Anonymous group: used by 2.8%. 
Signed II II II 7 .6%. 

x2 = 4·95016 with 1. d.f., sig = < 0.05. 

Category 32: "A good teacher gives regular homework." 

Anonymous group: used by 

Signed 
x2 

II : II 

= 4·39061 

11 

with 1. d.f., sig = < 
The results for Category 32 are interesting, as it would appear 

that some pupils were unwilling to make this statement if they had 

to append their name to it; it is possible that they felt that any 

teacher who did read the essay might at a later date cast the 

remark back up at them in front of their classmates, this being 
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a certain route to unpopularity for the pupil.·It might have been 

assumed however, that these remarks would have applied also to 

Category,?, the results of which were given before those of 

Category 32. It seems to be rather puzzling that pupils who signed 

their essays were significantly more likely than anonymous pupils 

to state that a "good teacher can belt hard." 

Category 35 : "A good teacher comes round to help pupils while 
. they are working. 11 · 

Anonymous group: used by 8 .oro. 
Signed 

x2 

Catet5E!7: 

Anonymous 

Signed 

x2 

II 

= 

42: 

. • It It 14.5%-

4-25795 with 1 • d .f., 

"A good teacher lets 

group: used by 1.2%. 
11 • II II 5-3%-• 

= 6.42961 with 1 • d.£., 

Cate~!:l 71: 11A good teacher looks 

Anonymous group: used by 3. 3ro. 
Signed II : " " 8.4%· 

x2 = 4.99865 with 1. d.f., 

sig = < 0.05. 

friends sit together." 

sig = < 0.05. 

neat and tidy. 11 

Big = < 0.05. 

Cates:orl 67: "A good teacher is not sarcastic." 

Anonymous group: used by 3-3%. 
Signed " " tl 9-2%. 

x2 = 6.53839 with 1. d.£., sig = < 0.01. 

In the case of Categories 35, 49, 67 and 71, which were all used 

by a higher percentage of the "signed11 group than of the 11 anonymousn 

group, it is possible that there may have been an element of 

intentional criticism of certain teachers emanating from those 

pupils who signed their essays, who perhaps hoped that their remarks 

would be read and noted. 
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TABLE 77 

MOST FREQUENTLY-USED CATEGORTES BY PUPILS' YEAR. 

1st YEAR. (Nu.rnber = 158) 

% of pupils 
Category No. Definition: "A Good Teacher •••• " using category 

1 Can keep control of the class. 38.6% 

2~' Can keep control of the class without 33.5% 
being too strict. 

( 53 

~ 23 

11 

60 

62 

41 

( 14 

~ 17 

Category No. 

53 

1 

2 

60 

16 

14 

23 

17 

65 
41 

Has a good sense of humour. 

Helps pupils who are slow at their 
work. 

Is fair and consistent about punishment. 

Is good-tempered. 

Is cheerful and friendly. 

Lets pupils talk quietly while they are 
\vorking. 

Makes pupils work hard. 

Can explain things clearly. 

2nd YEAR. 

27.8% 

27.8% 

27.2% 

25.3% 

19.6% 

14.6% 

12.7% 

12.7% 

(Number = 109) 

Definition: "A Good Teacher •••• " 

Has a good sense of humour. 

%of pupils 
using category 

Can keep control of the class. 

Can keep control of the class without 
being too strict. 

Is good-tempered. 

Gives lessons that are interesting. 

Makes pupils work hard. 

Helps pupils who are slovl at their work. 

Can explain things clearly. 

Is understanding about pupils' problems. 

Lets pupils talk quietly while they are 
\vorking, 

63.3% 

54.1% 

39.4% 

24.8% 
24.8% 

23.9% 

19.3% 
19.3% 
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TABLE 77 (cont.) 

MOST FREQUENTLY-USED CATEGORIES BY PUPILS' YEAR. 

3rd YEAR. (Number= 131) 

%of pupils 
Category No. Definition: "A Good Teacher •.•• " using category 

53 Has a good sense of humour. 56.5% 

2 Can keep control of the class without 50.4% 
being too strict. 

11 

1 

65 

60 

16 

62 

23 

46 

Is fair and consistent about punishment. 

Can keep control of the class. 

Is understanding about pupils' problems. 

Is good-tempered. 

Gives lessons that are interesting. 

Is cheerful and friendly. 

Helps pupils who are slow at their 
work. 

Doesn't talk down to pupils. 

4th YEAR. (Number = 109) 

42.0% 

39.7% 

34.4% 

32.8% 

31.3% 

27.5% 

25.2% 

22.1% 

%of pupils 
Category No. Definition: "A Good Teacher .... " using category 

I 

2 Can keep control of the class without 54.1% 
being too strict. 

53 Has a good sense of humour. 52.3% 

16 Gives lessons that are interesting. 43.1% 

1 Can keep control of the class. 42.2% 

46 Doesn't talk down to pupils. 39.4% 

65 

23 

14 

11 

17 

62 

Is understanding about pupils' problems. 

Helps pupils who are slow at their work. 

Makes pupi"ls work hard. 

Is fair and consistent about punishment. 

Can explain things clearly. 

Is cheerful and friendly. 

37.6% 

31 .2% 

30.3% 

28.4% 

28.4% 

28.4% 
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IJ.'ABLE 77 (cont.) 

MOST FREQUENTLY-USED CATEGORIES BY PUPILS' YEAR. 

5th YEAR. 

%of pupils 
Category No. Definition: "A Good Teacher •••• " using category 

( 
( 
( 
( 

~ 
( 

2 Can keen control of the class without 68.696 
being t;o strict. 

53 Has a good sense of humour. 62.7% 

1 Can keep control of the class. 49.0% 

16 Gives lessons that are interesting. 41.2% 

14 Makes pupils work hard. 35.396 

17 

46 

60 

62 

65 

68 

Can explain things clearly. 

Doesn't talk down to pupils 

Is good-tempered. 

Is cheerful and friendly. 

Is understanding about pupils' problems. 

Doesn't make a fool of pupils in front 
of the class. 

31 -4% 

31 -4% 

31 .4% 

31.4% 

29.4% 

29.4% 
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CONTENT ANALYSIS RESULTS BY YEAR. 
The variable of pupils' year in school proved to be a 

highly important one. 34 of the 74 categories in the "Good Teacher" 

category system proved to differentiate at a statistically 

significant level between pupils of different year-groups. The high 

number of categories in the system lvhich differentia ted between 

different strata of pupils substantiates the claim for the validity 

of the category system; (see p. 300, I). 

As can be seen from the above ta.bles, Categories 2 and 53 

were again placed in the top three positions (determined by fre~u­

ency of category use) by pupils in all five year-groups. Category 

2: "A good teacher can keep control of the class without being too 

strict" was ranked first by fourth and fifth-year pupils, second by 

first and third-year pupils, and third by second-year pupils. 

Interestingly, the percentage of pupils in each group who used the 

category rose steadily with the age of the pupils concerned, a trend 

which perhaps should not be completely explained away by reference 

to the fact that the essays increased in length roughly with the age 

of the vlriter. Thus 33.5% of first-year pupils used the category,· 

39.4% of second-years did so, 50.4% of third-years; 54.1% of fourth­

years, and 68.6% of fifth-years. These figures were found to be 

highly significant statistically: (x2 = 26.18210 with 4. d.f., 

sig = <: 0.001), and they clearly suggest that as pupils grow 

older they retain the expectation that the teacher will maintain 

control of the class, but they increasingly come to value those 

teachers who can do so without being "unpleasant". Additional 

evidence for this hypothesis is provided by the fact that third, 

fourth and. fifth-year pupils all used Category T\oro more frequently 

than they used Category One ("A good teacher can keep control of the 

classn), whilst first and second-year pupils used Category One more 

frequently than they used Category Two. However, Category 1 was not 

ranked lower than fourth by the pupils in any of the five year 

groups, again emphasising the importance which pupils of all ages 

attach. to the teacher's discipline. The percentage of each year­

group using Category 1 was as follows: 

First Year 38.6% 

Second " 54.1% 
Third II 39.7% 
Fourth II 42.2% 

Fifth " 49.0% 
It was ranked first.by first-year pupils, second by second-year 

pupils, fourth by third and fourth-year pupils, and third by fifth-



year pupils. 

Category 53: "A good teacher has a good sense of humour 11 , 

was ranked first by second and third year pupils, second by fourth­

and fifth-year pupils, and jo~nt third by first-year pupils. The 

percentage of pupils in each year-gToup using the category was as 

:follows: 

First Year 

Second 11 

Third " 
Fourth 11 

Fifth II 

27.8% 
63.3% 
56.5% 
52.3% 
62.7% 

(X
2 = 44.41800 with 4. d.f. , sig = < 0. 001). 

The markedly lower usage of the category by first-year pupils 

:perhaps reflects the fact that many teachers adopt an 11 autocratic" 

attitude to newcomers to the school in an attempt to 11 kee:p them 

in their place" and. to "sho~o1 them who's boss". As a result it is 
possible that first-year pupils rarely benefit from their teachers' 
sense of humour, be it good. or otherwise. 

The second. category which was ranked. joint third. by 

· first..year pupils was Category 23: "A good teacher heb:ls pupils 

1r1ho are slow at their 1r10rk. 11 This category was ranked joint sixth 
by second-year pupils, ninth by third.:·year pupils and. seventh by 

fourth-year pupils. It did not appear at all in the 11 top ten" list 

of the fifth~year group. Percentage use was as follows for each 

group: 

First Year 

Second 11 

Third II 

Fourth 11 

Fifth II 

27.8% 
24.8% 

25.2% 
31 .2% 
23.5% 

The fact that Category 23 was ranked so highly by first-year pupils, 

in relation to the other year groups, possibly reflects the fact 

that more individual attention from the teacher is usually received 

by primary school children than by secondary pupils. It could be 

hypothesised that many children find it difficult to adjust to the 

secondary regime which expects ~hem ~o rema1n seated and silent 

for long spells of time, and in which they receive a different 

teacher for each subject, the teacher in many cases deliberately 
11 distancing" himself from his pupils for control purposes. First­

year secondary pupils, especially during the first term, (when these 

essays were written), might be expected to miss the more personal 

53 



contact which they enjoyed Hith their primary school teacher, end 

which presumabl:y made it easier for them to ask for and to obtain 

help with work difficulties. 

Converse,ly, the fact that the category was not included 

in the "top ten" of the fifth-year group, (although 23.5% of these 
pupils used it), is perhaps a. reflection of the academic inclinations 

of the fifth-year pupils in general; these pupils possibly experi­

ence fewer difficulties with their work than other pupils, and they 

may also have a friendlier and more informal relationship \oli th 

their teachers than younger pupils do, enabling them to approach 

teachers more easily. In many cases these older pupils have also 

known their teachers for several years; in addition, fifth-year 

pupils are usually taught in small groups, making it easier for 

them to receive personal attention from their teachers. 

The category which was ranked fourth by the first-year 

group was Category 11: "A good teacher is fair and consistent 

about punishment." Interestingly, this category did not a.p-pear in 

the "top ten" of second--year pupils, whilst 3rd year pupils ranked 

it third. It was placed joint ninth by fourth-year pupils, and as 

one might expect, it did not appear in the "top ten" of the fifth­

year group. (Although 2.3.596 of this group used the category). Fifth­

year pupils, who.comprise the academic "elite" of a Scottish 

secondary school, would receive punishments of any description 

very rarely indeed. The percentage of each group using the 

categor;r was as follows: 

= 

First Year 

Second. 11 

Third II 

Fourth " 

Fifth II 

17.78291 with 

27.2% 

18.3% 

42.0% 

28.4% 

23.5% 

4 d.f. ' sig = <: 0.005). 

One might expect younger pupils to be more preoccupied with punish­

ment than their older counterparts, who in most cases have probably 

learned to coexist with the system, or Hho have been forced to do 

so by frequent applications of "punishment"; the relatively low 

importance attached. to this teacher characteristic by second-year 

pupils is thus difficult to explain. 

Ranked sixth by first-year pupils \·las Category 60: "A 

good teacher is good-tempered." This category was ranked. fourth by 

second-year pupils, sixth by third-year pupils, joint sixth by 

fifth-year pupils and was (ra.ther strangely) not ranked in the 
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"top-ten" by the fourth-year group. Percentage figures were as 

follows:~ 

First Year 25.3% 
Second II 29.4% 
Third II 32.8% 
Fourth tl 22.9% 
Fifth " 31.4% 

Ranked seventh by first-year pupils according to 

frequency of use '1as Category 62: "A good teacher is cheerful and 

friendly." The category was also ranked eighth by third-year pupils, 

joint ninth by fourth-year pupils, and joint sixth by fifth-year 

pupils. The category was not placed in the "top ten" by the second­

year group. The percentage of pupils in each group who used the 

category was as follows: 

First Year 19.6% 
Second " 16.5% 
Third 11 27.5% 
Fourth II 28.4% 
Fifth " 31.4% 

From the above figures it is clear that there was a tendency for 

pupils in third-year and over to use this category more frequently 

than did junior pupils (first and second-year). However, this 

tendency was not significant statistically, and, moreover, first­

year pupils ranked this teacher characteristic more highly than 

either third or fourth-year pupils did, as has been indicated 

already. There may be some element of a "self-fulfilling prophecy" 

in the more frequent use of the category by older pupils, since it 

is likely that teachers are in any case more friendly towards these 

pupils than they are towards juniors. (See also the discussion of 

Category 53, p. 53). 
Category 41: "A good teacher lets pupils talk quietly 

while they are working', was ranked eighth by first-year pupils. 

The only other year-group to include this category in the "top ten" 

was the second-year group, who ranked it joint ninth. These results 

are possibly connected with the difficulty experienced by some 

children in making the transition from primary school to secondary 

school, which was discussed earlier. (See p. 53) 
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Percentage results were as follows: 

First Year 

Second " 

Third " 
Fourth 11 

Fifth II 

14.6% 

19.3% 

13.7% 
11 .0'/o 

3-9% 

From the relative rankings of this teacher characteristic it may 
be stated that the importance which pupils attach to teachers 

allowing freedom of speech in the classroom declines as the pupils 

become older and presumably more used to the secondary school 

system. The results for this category perhaps provide a. good example 

of the "conditioning'' effect that schools have upon their "inmates". 
Ranked joint ninth according to frequency of use by 

first-year pupils was Category 14: "A good teacher makes pupils 

\·Tork hard." The category was also ranked joint sixth by second­

year pupils, eighth by fourth-year pupils, and fifth by fifth-year 

pupils. It was not included in the "top ten" of third-year pupils. 

No particula.r pattern emerges from these results; fifth-year pupils, 

however, appear to value this teacher characteristic more than 

pupils in other years, (relative to other teacher characteristics). 

The percentages of pupils in each group who used the category \olere 

as follows: 

First Year 12.7% 

Second " 24.8% 

Third II 19.8% 

Fourth 11 30.3% 
Fifth II 35-3% 

(X2 = 18.33049 with 4 d .f. ' 
sig = < 0.001). 

The above results illustrate the danger in analysis of attaching 

too great an importance to these percentage figures and the tests 

of significance upon them. First-year pupils, for instance, ranked 

the category higher than third-year pupils according to their 

frequency of use of the category; second-year pupils ranked it more 

highly than fourth-year pupils. It is certainly true however that 

senior pupils (4th and 5th year) were significantly more likely 

than younger pupils to mention this teacher characteristic in their 

essays. This fact is not surprising \olhen it is considered that 

fourth and fifth-year pupils face examinations ('0' grades and 

"Highers") at the end of their respective school years. 

The second category which was ranked joint ninth by 
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first-year pupils was Category 17: "A good teacher can explain 

things clearly". Category 17 was also ranked eighth by second-year 

pupils, joint ninth by fourth-year pupils, and joint sixth by the 

fifth-year group. It was not included in the "top ten" of third­

year pupils. Once again then, this teacher characteristic was 

ranked most highly by fifth-year pupils. Percentage figures were 

as follows: 

First Year 12.7% 
Second II 23.9% 
Third " 20.6% 
Fourth " 28.4% 
Fifth " 31.4% 

(x2 = 13 ·79121 with 4 d.f.' sig = < 0.01). 

Fourth and fifth-year pupils were again more likely to mention this 

teacher characteristic as being desirable than younger pupils were. 

The similarity of the results for Categories 14 and 17 suggests that 

senior pupils are perhaps rather more "work-orientated" than 

younger pupils, but what must be emphasised is the remarkable 

uniformity of opinions expressed in the essays by children of 

different ages regarding the characteristics of a "good teacher". 

Four categories, (1, 2, 11 and 53) appeared in the "top ten" of 

every year-group, whilst a further seven categories (14, 16, 17, 23, 
60, 62 and 65) featured in the list of four out of the five year­

groups. Two further categories (11 and 46) appe~.ed in the "top ten" 

of three groups; one category (41) appeared in two lists, and only 

one category (68) was featured in one "top ten" list only. 

Four of the above categories have not yet been discussed. 

Category 16: "A good teacher gives lessons that are interesting", 

did not appear in the "top ten" of first-year pupils, but was 

ranked fifth by the second-year group, seventh by third-year pupils, 

third by fourth-year pupils, and fourth by the fifth-year group. 

Percentage figures were: 

First Year 4.4% 
Second n· 27.5% 
Third " 31.3% 
Fourth. " 43.1% 
Fifth " 41.2% 

(X2 = 62.69237 with 4 d.f~, sig = < 0.001). 

These results appear to indicate that first-year pupils are 

significantly less concerned than pupils in other years about lesson 
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content. Why this should be the case, however, is unclear. It is 

possible of course that during the first term vThen these essays 

were written, first-year pupils find nearly all of their lessons 

"interesting and enjoyable" since all of their teachers, their 

environment, and many of the subjects are neH to them. Perhaps 
it does not occur to them that lessons will ever be anything other 
than "interesting and enjoyable". However, if this suggestion is 

correct, it would a-ppear that the "honeymoon" period is over by 
the time that pupils enter their second year at the school. 

Conversely, of course, it may be that first-year pu:pils, 

lmlike children who have been in the school for a longer period, 

do not question the material given to them by their teachers to 

anything like the same extent as older pupils. Certainly, according 

to both their ranking of this category, and the percentage of each 

group using it, fourth and fifth-year :pupils are more concerned 

a.bout the nature of lesson content than younger pu:pils are. It 

seems likely that as children grow older they become increasingly 

more discriminating and more concerned with the point of vlhat they 
are being asked to do in the classroom. They are more willing to 
question the aims of what teachers ask them to do and also the 

manner in which material is presented to them. The notion of the 
"experienced pupil" is valuable here; just as the teacher will 
improve his skills with experience, so it seems reasonable to 

suggest that pupils who have experienced several years of secondary 

education will have accumulated experience of teachers and will be 

more willing to judge teaching methods, lesson content and teachers 

themselves. The "experienced pupil" may have established ideas 

about what should be going on in the classroom, and he may be 
severely critical, as these essays have shown, of deviations from 

his preconceived "norm". 

Category 65: 11 A good teacher is understanding about 

pupils' problems"-was also absent from the "top ten" list of first­

year pupils. The category was however placed joint ninth by second­

year pupils, fifth by third-year pupils, sixth by fourth-years, 

and ninth by the fifth-year group. Percentage results were: 

First Year 9.5% 
Second " 19.3% 
Third II 34.4% 
Fourth " 37.6% 
Fifth II 29.4% 

= 38.46643 with 4 d.f. , sig = < 0.001). 

These results suggest that older pupils, especially those in third 

and fourth-years, attach greater importance than first-ye2.r pu:pils 
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do to the teacher quality of 11 understanding11 the results also 

support the assumption made earlier (see p. '54) that older pupils 

(third-year and upwards) expect, and indeed have, a more "personal" 

relationship with their teachers than younger pupils do. This 

tendency may be in part a function of the pupils' increasing 

maturity, and may also be related to the fact that in many cases 

teacher and pupils have known each other for several years. The 

"experienced pupil" theory mentioned previously may also help to 

explain this apparent tendency; older pupils are less likely to 

be taken in by the autocratic "role-distance" posture that may often 

be adopted by the teacher with younger classes (especially first­

year classes). 

The results for the first-year group.of pupils may appear 

to be rather paradoxical in view of the remarks made earlier (see 

p. 53) concerning the relationship of primary school pupils and 

their teacher. One would have assumed that first-year pupils in the 

secondary school would have carried the anticipation that teachers 

in general are understanding about pupils' problems with them from 

primary school, as seemed to be the case with another teacher 

characteristic already discussed: 11A good teacher helps pupils who 

are slow at their work," (Category 23). It is possible that in the 

few months of secondary school experience that ~hese first-year 

pupils had before the essays were written, they had been, as a group, 

disillusioned regarding this teacher characteristic. That is to say, 

their secondary teachers were not as understanding as their primary 

counterparts. 

Category 46: "A good teacher doesn't talk down to pupils" 

did not appear in the 11 top ten" of either first-year or second-year 

pupils. It was however placed tenth by third-year pupils, fifth by 

fourth-year pupils and joint sixth by fifth-year pupils. The 

percentage results were: 

First Year 3.2% 
Second II 8.3% 
Third II 22.1% 
Fourth II 39.4% 
Fifth II 31.4% 

(x2 = 71.35379 with 4 d.f., sig = < .001). 

(This value x2 was in fact.the highest recorded for the variable of 

school year). 

Clearly there is a very strong tendency for senior pupils (especially 
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those in fourth and fifth year) to value those teachers who treat 

them nas equals". Pupils' essay comments which were included in this 

category were such· remarks as; "treats us like adults"; and "doesn't 

treat us like dirt't. Junior (first and second-year) pupils perhaps 

expect to be treated in an autocratic manner by their teachers, and 
for the most part they seem not to question this treatment. Why the 

use of this category should peak in fourth year is puzzling; possibly 

most m'embers of staff do trea.t fifth-year pupils as adults and deal 

with them in a non-autocratic way, whilst fewer do so as a matter 

of course \vi th fourth-year· pupils. 

Category 68: "A good teacher doesn't make a fool of 

pupils in front of the class" was the only category to be included 

in the "top ten" of one year group only. It was ranked tenth by 

frequency of use by fifth-year pupils. Percentage figures for each 

year-group for the use of the category "'ere as follows: 

First Year 1.3% 

Second II 1 .8% 

Third " 14.5% 

Fourth II 14.7% 

Fifth II 29.4% 
(X2 = 49.79257 with 4 d. .f.' sig, = < 0.001). 

These results perhaps relate to those for the category discussed 

previously; adults do not usually try to embarass one another. The 

use of this category increased with the age of the pupils concerned, 

and it would appear that as pupils grow older (again the noticeable 

gap is between first and second-year children and older pupils), they 

increasingly resent being made to look stupid in front of their class­

mates. (Possibly this trait has some connection with a developing 

interest in the opposite sex. Interestingly the results for this 

category when cross-tabulated with the variable of pupil sex, as 

previously discussed on p. 39, reveal that it was used by twice as 

many fifth-year girls as fifth-year boy~. 

A further 24 categories which have not yet been discussed 

as they did not appear in the "top ten" lists of any of the pupil 

year-groups, proved to differentiate at a statistically significant 

level between these groups. These categories were numbers: 3, 4, 8, 

12, 13, 18, 19, 22, 26, 28, 30, 32, 34, 35, 42, 44, 47, 59, 63, 64, 

67, 71, 72, and 74. 
The high number of categories discriminating between year-

groups indicates that the school year of pupils \·las an extremely 

important variable affecting the essay response to the "good teacher" 

question. 
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Percentage results for these ca. tegories were 8.s follows: 

Category 18: "A good teacher teaches things that pupils think 
are useful." 

First Year 

Second " 

Third II 

Fourth " 

:E'ifth " 

(x2 = 11.89409 with 4 

0.6% 

3. 7% 

4.6% 

9.2% 

5.9% 

d .f. sig = < 0.05). 

The above table shows a clear rise in the use of this 

category from its level of use by the first-year group to the peak 

of its use by the fourth-year group. Again, it would seem that 

first-year pupils are largely unquestioning about the subject­

matter which they are taught, but that as pupils grow older they 

become increasingly concerned with the relevance to them (es they 

themselves perceive it) of what they are taught in the classroom. 

It is not surprising that this concern apparently reaches its height 

amongst fourth-year pupils, for this year-group contains many non­

academic "9Upils \·lho will start work at the end of the school year. 

Many of these pupils naturally \vish their lessons to dea.l with 

aspects of their future life and work, rather than with academic 

abstractions. The use of the c;:degory declines noticeably amongst 

fifth-year pupils, although these pupils still used the category 

more than those pupils in years 1, 2 and 3. The decline in use of 
the category in the fifth-year group may be attributable to the 
fact that fifth-year work is highly academic in nature and is not 
in itself vocationally orienta ted; pupils v1ho choose to stay on for 

a fifth-year realise and accept this fact. 

Category 34: 11 A good teacher corrects pu:t;>i ls' vJOrk 9unc tually 
and carefully." 

First Year 0.0% 
Second " 0.0% 

Third " 2.3% 
Fourth " 1 .8% 
Fifth II 5.9% 

(x2 = 11.83004 with 4 d.f. sig = <: 0.05). 

As perhaps might have been ex9ected, junior pupils (years 1 & 2) 

attached leest importance to this teacher characteristic; not one 

pupil in either of these two year-groups made use of the ca.tegory. 

Fifth-year pupils, whose work, as previously explained, is purely 

academic in nature, used the category most frequently. 
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Category .22.: "A good teacher comes round to help pupils while 
they are working." 

First Year 

Second " 

Third " 

Fourth 11 

Fifth II 

4-4% 
12.8% 

12.2% 

6.4% 

17.6% 

(x
2 = 12.40356 with 4 d .f. 

' sig = < 0.05). 

Fifth-year pupils were clearly the most concerned about 

the level of teacher involvement in the lesson. Possibly, since 

they are taught in small groups, they are not prepared to accept 

the teacher vlho merely sets v10rk for the class and then sits at 

his desk marking; in addition, fifth-year pupils probably realise 

more than younger pupils do, the value of close personal contact 

between pupils and teacher. 

The lov1 level of use of this category amongst first­

year pupils is perhaps surprising, in viev1 of the sudden trans­

formation which they had recently undergone from the primary 

situation where teacher involvement vJi th individual pupils was 

presumably higher than in the average secondary class. These results 

may be a further reflection of the hypothesis suggested previously 

(see p. 58 }, that first-year pupils are a great deal more 
unquestioning of teacher behaviour than older pupils are. 

The results for fourth-year pupils appear to be 

anomalous; twice as many second-year pupils as fourth-year pupils 

used the category, and it is hard to suggest a reason why this 

should be so. 

Categor;y: ~2: "A good teacher uses modern methods of teaching. 11 

First Year 0.6% 

Second " 6.4% 
Third " 5-3% 
Fourth " 6.4% 

Fifth II 0.0% 

(x2 = 10.88068 \<Ti th 4 d.f. ' 
sig = < 0.05). 

The above table shovTS that least interested in "modern teaching 

methods" are first-year and fifth-year pupils. These results suggest 

once again that first-year pupils are perhaps largely unquestioning 

of the teacher's methods, in any case the entire secondary school 

set-up is nevi to them, and by the time that the essays v1ere written, 

pupils in first-year had perhaps not had the experience of secondary 
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school classrooms to. be able to identify "modern methods." Fifth­

year pupils, who are preoccupied always with examinations; are 

possibly unconcerned with the modernity of the teacher's methods so 

long as the methods are seen to achieve results. 

Category 64: ''A good teacher tries to get to know pupils 1 

. parents •11 

First Year O.O% 

Second II 0.0% 

Third II 1.5% 
Fourth II 0.0% 

Fifth II 3.9% 
(X2 = 11.28158 with 4 d.f., sig = < 0.05). 

It might be expected that as pupils grow older and more concerned 

with their future occupations, they would begin to see the value of 

parental contact \oli th their teachers, (an idea which perhaps 

frequently horrifies junior pupils), since discussion of the various 

options open to pupils by concerned an~ informed adults could only 

be of benefit. Clearly, the better that teachers and parents know 

each other, the more frequent these discussions can be. 

However, with respect to Category 64, there is again the 

apparent anomaly that fourth-year pupils did not use the category 

at all. 

Category 4: "A good teacher doesn 1 t use the· belt. 11 

First Year 12.0% 

Second II 11 .9% 

Third. II 15.3% 

Fourth II 25.7% 

Fifth II 7.8% 

(x2 = 13.68457 with 4 d.f., sig = < 0.01). 

As might have been expected, Category 4 was used least by fifth-year 

pupils, who have stayed voluntarily at school and upon whom corporal 

punishment is rarely, if ever, used. It is noticeable, however, that 

the percentage of pupils using the category rose in third-year and 

rose markedly again in fourth-year. It is possible that older pupils' 

dislike of corporal punishment is consonant with their desire to be 

treated as adults (see results for Category 46, pp. 59-60) by their 

teachers. Adults do not commonly attack one another with leather 

straps. 



Categgry 44: "A good teacher doesn't prejudge pupils on the 
basis of second-hand.information." 

First Year 0.0% 

Second II o.o% 
Third " 2.3% 

Fourth II 4•6% 
Fifth II 5.9% 

(X2 = 13.33451 with 4 d.f., sig = <. 0.01). 

It might be expected that more lower-stream pupils would use this 

category than high-stream or mixed-ability pupils (see results for 

cross-tabulation of category use by pupils' stream, p. 85) since 

pupils are in any case frequently "categorized" unfavourably by 

teachers on the basis of being in a low stream. In addition, low­

stream classes often pose a discipline problem for inexperienced 

teachers, who are frequently warned beforehand by their more 

experienced colleagues of "difficult" pupils in class. Presumably, 

it is this kind of prior categorization that the third and fourth­

year pupils who used the category were complaining of. (As was 

mentioned previously, pupils were not streamed before third-year in 

any of the three schools in the sample). 

The more frequent use of the category by fifth-year 

pupils is hard to explain, however. Possibly some pupils felt that 

.they were being unfavoura bly compared to brothers or sisters \trho 

had also attended the school, and who were either "trouble-makers" 

or who were better academically. This interpretation could apply 

equally, of course, to the third and fourth-year pupils who used 

the category. 

Cate,gory 12: "A good teacher doesn't punish pupils who can't 
do the work." 

First Year 5.1% 

Second II 11.0% 

Third II 16.8% 

Fourth " 16.5% 

Fifth II 21.6% 

(X2 = 15.59471 with 4 d .• f.' sig = < 0.005). 

The results for this category again suggest an unguestioning attitude 

· on the part of first-year pupils towards teacher behaviour. Feelings 

on this issue rather surprisingly appear to reach a peak in fifth­

year, where one would have assumed that small teaching groups and 

generally good teacher-pupil relationships 11rould ensure that the 

treatment described by the category, whether meted out 



deliberately or as the result of a misunderstanding, would not 

occur. Their use of this category, however, suggests that some 

teachers perhaps have expectations of their pupils which are too 

high, and that they do not know their pupils well enough. 

Cates;or~ 22: "A good teacher knows the subject well." 

First Year 3.8% 
Second II 5-5% 
Third " 6.1% 

Fourth II 11 -9% 

Fifth " 19.6% 
(x2 = 17.49509 with 4 d .f., sig = < 0.005). 

Interestingly, the use of this category increased in line with the 

pupils' age; pupils in their '0' grade year (4th year), were over 

three times as likely to use this category than first-year pupils 

were, whilst fifth-year pupils were more than five times as likely 

as first-year pupils to do so. These figures may reveal both an 

increase in pupil concern that the teacher "knows his subject" and 

also an increased pupil awareness of which teachers do and do not 

appea~ to know their subject well, as the pupils themselves grow 

older and as their own knowledge increases. The notion of the 

"experienced pupil" outlined earlier (see p. 58) may again be 

relevant here. 

Category 26: 

(x2 = 

"A good teacher is interested in what he or she 
is teaching." 

First Year 2.5% 

Second tl 1 .8% 

Third II 2.3% 

Fourth " 10.1% 

Fifth II 9.8% 

16.05028 with 4 d .f., sig = < 0.005). 

As might have been expected, there was a marked increase in the use 

of this category by pupils in the two examination years, (4th and 

5th years), who presumably realise the value of committed teachers 

to their examination prospects. As has been remarked already, 

junior pupils appear to be more ready to accept teaching style and 

lesson content without criticism. The results for Category 26 in 

fact mirror those for Category 16, ("A good teacher gives lessons 

that are interesting), which have already been discussed, (see PP• 

57-58), as fourth and fifth-year pupils also made most frequent 

use of this category. 
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Category 3: "A good tea,cher makes pupils realise vlho is boss 
right from the start." 

First Year 

Second " 

Third tl 

Fourth 11 

Fifth II 

1. 3% 
0.9% 

6.9% 
11 .0% 

2.0% 

(x2 = 20.40976 with 4 d.f. , sig = < 0.001). 

There was a marked increase in the use of this category 

firstly in third year, when compared to the two more junior years, 

and again in fourth year. The 10\-Ier ability groups of these two 

years are probably the most difficult classes in a school for the 

teacher to discipline, (especially the fourth-year group), and the 

pupils using the category were perhaps those who felt that their 

teachers were being too lenient and allowing lessons to be disrupted. 

Certainly it is noticeable tha.t the category was little used by 

fifth-year pupils, presumably since discipline is rarely a problem 

in such classes, and a "show of force" from a teacher at the start 
of the year, or by a new teacher, is not usually required. (It was 
noticeable in fact that as has been discussed already, see p. 52 

68.6% of fifth-year pupils used Category 2: 11 A good teacher can 

control the class without being too strict." This was a higher 

percentage than in any other year-group). In addition, the category 

was little used by first and second-year classes, which are in 

general easier for the teacher to discipline than third and fourth­

year low-ability groups. 

Category 8: "A good teacher punishes pupils who don't do their 
home,wrk." 

First Year 

Second 11 

Third II 

Fourth " 
Fifth II 

0.0% 
0.0% 

1.5% 

0.9% 
7.8% 

(x2 = 21.44272 with 4 d.f. ' sig = < 0.001). 

Of chief note is the large increase in the use of this category 
amongst the fifth-year group, vlhen this group is compared to the 

other year-groups. Whether this a.cademic "elite" wish others to be 

punished so that they are not seen to be 11 getting av1ay" with doing 

less wo:t?k than other members of the class have to do, or vlhether 

those pupils using the category wanted to be punished themselves 
if they failed to do homework (so that they had an added spur to 
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complete the work) is not clear. 

Category 13: "A good teacher doesn't frighten pupils." 

First Year 

Second " 

Third " 

Fourth " 
11 

2.5% 

8.3% 

11.5% 

26.6% 

27.5% 

(x2 = 45.80469 with 4 d .f. sig = < 0.001). 

There was a surprising increase in the use of this 

category in line with the a.ge of the pupils concerned. It would 

seem to be unlikely that fourth and fifth-year pupils are more 

frightened, or are frightened more often, by their teachers than 

first and second-year pupils are. The results perhaps suggest again 

that older pupils a.re more critical of teachers behaviour than 

younger pupils are; fourth and fifth-year pupils may disapprove 
not only of teacher attempts to frighten them (aggressive and 

hostile behaviour) but also of teacher behaviour that they see 

directed towards younger punils. (In corridors, on visits to class­

rooms with messages, etc). 

Category 19: "A good teacher doesn't give a class the same sort 
of work every lesson." 

First Year 

Second " 

Third " 

Fourth 11 

Ji'ifth II 

3.2% 

18.3% 

1 o. 7% 

8.3% 

7.8% 

(x2 = 18.16563 with 4 d .f. sig = < 0. 001). 

Again, this category was used least by first-year pupils, support­

ing the theory that pupils of this age are less critical of teachers' 

methods and behaviour than older pupils are. Rather surprisingly, 

hov1ever, use of this category peaked in second year and declined 

thereafter. Possibly-pupils look less for "entertainment" from their 

lessons as they gTow older and near examinations, (or possibly they 

become conditioned to boring routine~). 
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Category 28: 

(x2 = 

11 A good teacher varies his teaching methods with 
pupils of different ages." 

First Year 0.0% 

Second II 0.0% 

Third II 0.8% 

Fourth 11 1 .8% 

Fifth II 9.8% 

29.70917 Hith 4 d.f. ' sig = < 0.001). 

The use of this category again increased with the age of the !)Upils 

concerned, but the main users were fifth-year pupils, who presumably 

considered that some teachers treated them in a way more suited to 

younger pupils. 

Category 30: 

(x2 = 

"A good teacher doesn't give homework if the work 
should have been finished in class." 

First Year 0.0% 

Second II 4.6% 
Third II 0.0% 

Fourth " 0.0% 

Fifth II 0.0% 

20.78250 with 4 d.f. ' sig = < 0.001). 

Second-year pupils were the only group to use this category at all. 

Category 32: "A good teacher gives regular homework." 

First Year 1. 3% 

Second " 2.8% 

Third II 13.7% 

Fourth " 13.8% 

Fifth II 9.8~ 

(x2 = 25.61720 with 4 d.f. ' sig = < 0.001). 

First and second.-year pupils clearly were not enthusiastic about 

homework, but the use of the category increased markedly in third 

and fourth year, as academic :9upils approached their examinations. 

The slight decline in the use of the category amongst the fifth­

year group in comparison to the third and fourth-year gr0ups is 

hard to explain; possibly fifth-year pupils were in any case given 

regular homework, perhaps unlike some of the pupils in third and 

fourth years who used the category. In any case, the category was 

still USed by seven times as many fifth-year !)Upils aS first-year 

pupils. 
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Category 42: "A good teacher doesn't have favourites." 

First Year 8.2% 

Second II 3. 7% 
Third II 16.8% 

Fourth 11 11.9% 
Fifth II 27.5% 

(x2 = 23.95454 ~o1ith 4 d.f. , sig = < 0.001). 

The results for Category 42 were interesting, since pupils from 

third year upwards appeared to be more concerned with teacher 

favouritism than younger pupils were. This concern surprisingly 

reached its peak amongst fifth-year pupils, who were more than three 

times as likely as fir~ir--~year pupils, and more than seven times as 

likely as second-year pupils to use the category. Possibly the more 

personal and relaxed relationship of a. teacher "Ji th his fifth year­

group lends itself to accusations of displays of 11 favouritism 11
, 

perhaps especially towards members of the opposite sex. This same 

tendency may also be manifested to a lesser extent 1-1i th third and 

fourth-year groups. It is also possible that as pupils enter 

adolescence, they become more sensitive than younger children to 

real or imagined 11 rejection11 or "hostili ty~ 1 ·from their teachers. 

There is certainly a marked increase of nearly five times in the 

use of the category bet\veen second and third-year pupils. 

Category 41: "A good teacher listens to pupils' views on things." 

First Year 2.5% 
Second 11 0.9% 
Third II 9.2% 
Fourth 11 14.7% 
Fifth II 11 .8% 

(x2 = 2}.66457 with 4 d .f. ' sig = < 0.001). 

Not sur-prisingly, perhaps, this category was used significantly 
more by older pupils than by first and second-year children, perhaps 

reflecting once again the acceptance by younger pupils of conditions 

imposed by the teacher. More senior pupils apparently considered 

that their 01?inions \vere valuable a.nd should be heard. The category 

was used most frequently by the fourth-year group of pu-pils, and 

there was a slight decline in its use amongst the fifth-year group. 

It is probable, however, that fifth-year pupils are encouraged 

more to voice their opinions than fourth-year pupils are, and the 

smaller-sized groups in which they are taught would be more conduc-
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ive to this. 

Category 6 3: 

(X2 = 

"A good teacher tries to get to know pupils 
_personally." 

First Year 2.5% 

Second II 5.5% 

Third II 10.7% 

Fourth II 14.7% 

Fifth " 21.6% 

23.93428' with 4 d.f., sig = < 0.001). 

As the table illustrates, the use of this category increased 

in line with pupils' age; fifth-year pupils were twice as likely 

as third-year pupils to use the category, nearly four times as 

likely as second-year pupils to do so, and over eight times as 

likely to do so as first-year pupils. Apparently the older the 

pupil, the more he or she is concerned about being known personally 

(and presumably treated personally) by the teacher. This is perhaps 

to be expected since after all, older pupils have spent several 

years in the school "community". However, in large comprehensive 

schools it is very unlikely that all teachers will know most pupils, 

and vice-versa; sheer weight of· pupil (and staff) numbers prevents 

this, and the high staff turnover of the 1970s also mitigated 

against such personal knowledge and against the development of 

personal relationships between staff and pupils. Possibly indiscip­

line, truancy and vandalism increase in more "impersonal" institu­

tions? 

The wording of this category's indicator fs also 

important: "Tries to get to know pupils personally." Pupils clearly 

place the initiative on the teacher to make an effort to get to 

know the children with whom he comes into contact. More seems to 

be expected of the teacher than the mere execution of his instruct­

ional role, which some teachers, especially in the academic, 

subject-orientated, graduate-staffed departments of a Scottish 

secondary school, may tend to see as being their sole function. 
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Categor;t 6z = UA good teacher is not sarcastic." 

First Year 0.6% 
Second· II 4.6% 
Third II 2.3% 
Fourth " 7-3% 
Fifth " 17.6% 

(x2 = 28.55017" with 4 d~f.' sig = < 0.001). 

It has already been noted (see p. 60) that fifth-year pupils used 

Category 68: "A good teacher doesn't make a fool of pupils in front 

of the class""significantly more than pupils in other years. (Twenty 

times more often than first and second-year pupils). A similar 

tendency is noticeable in the case of Category 67; fifth-year pupils 

were 2! times more likely than pupils in any other year to use the 

category; first-year pupils scarcely used it at all. It appears once 

again that fifth-year pupils are more sensitive to verbal "attacks" 

by the teacher, perhaps because they are more self-conscious in front 

of the opposite sex, or because they feel that their "adult" status 

has been affronted, or because they usually enjoy good relationships 

with staff. (The results fo;: Category 46: "A good teacher doesn't 

talk down to pupils" are also relevant here. (See p. 59) Fifth-year 

pupils were ten times more likely than first-year pupils to use 

this category). 

Category 71: "A good teacher looks neat and tidy." 

First Year 1.9% 
Second " 10.1% 
Third tl 2.396 
Fourth " 0.9% 
Fifth It 13.7% 

(x2 = 25.36810 with 4 d ~f.' sig = < 0.001). 

The results for Category 71 are puzzling; there seems to be no 

logical reason why disinterest in the teacher's personal appearance 

amongst first, third and fourth-year pupils should turn to compar­

atively strong interest in second year. 

The fifth-year group's higher use of the category is, 

however, more easily understood, since as has already been indicated, 

it is likely that these pupils have a more personal relationship 

with their teachers than younger pupils do. This personal interest 

in their teachers could feasibly extend to clothes and general 

appearance, especially in the case of young teachers of the opposite 
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sex to the pupil. 

Category 72: 

(x2 = 

"A good teacher runs clubs or sports teams at 
_:J_unch-time or after school." 

First Year 1.3% 
Second " 1.8% 

Third II 13.7% 

Fourth " 5.5% 

Fifth " 15.7% 

29.78918' with 4 d .f ~' sig = < 0.001). 

The results for this category too are somewhat puzzling, 

since whilst there is an abrupt increase in the use of the category 

in third year, there is then a sharp decline in use in fourth year. 

(Although fourth-year pupils still used the category more than three 

times as often as first and second-year pupils). Fifth-year pupils 

made more use of the category than any other group. The overall 

pattern suggests that senior pupils value a teacher's extra­

curricular contribution to the school significantly more than first 

and second-year pupils do. It is possible that older pupils do not 

take extra-curricular activities for granted as much as younger 

ones do, realising ·that teachers participate voluntarily and 

without pay in activities that are often very demanding of time. 

Category 74: "A good teacher doesn't give much homework." 

First Year 

Second " 

Third 

Fourth 

Fifth 

II 

II 

II 

6.3% 

4.6% 

16 .. 8% 

4.5% 

0.0% 

(x2 = 23.34641 with 4 d.f., sig = < 0.001). 

Hostility to homework appeared to reach an abrupt and rather 

surprising peak in third year; possibly antipathy peaks after 

several years in the school before impending examinations give a 

"point" to homework. Not unexpectedly, no fifth-year pupils used 

the category at all, since as has already been discussed, fifth­

year pupils have stayed voluntarily at school and comprise the 

academic "elite" of any school. 
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TABLE 1,8. 

MOS'r l<"'REQUENTLY-USED CATEGORIES BY STREAI-1. 

UNSTRE.Al"IED PUPILS (1st and 2nd YEAR). (Number = 267) 

Category 
Number Definition: "A Good Teacher •••• 11 

Percentage of Pupils 
Using Cgtegory. 

1 Can keep control of the class. 

53 Has a good sense of humour. 

2 Can keep control of the class without 
being too strict. 

60 Is good-tempered. 

23 Helps pupils who are slm.,r at their work. 

11 Is fa.ir and consistent about punishment. 

62 Is cheerful and. friendly. 

14 Makes pupils work hard. 

17 Can explain things clearly. 

41 Lets pupils talk quietly while they are 
working. 

44.9% 

42.3% 

36.0% 

27.0% 

26.6% 

23.6% 

18.4% 

17.6% 

17.2% 

16.5% 

CERTIFICATE PUPILS (3rd. and 4th YEAR). (Number = 147) 

Category 
Number Definition: "A Good Teacher •••• " 

Percentage of Pupils 
Using Category. 

2 Can keep control of the class without 
being too strict. 

53 Has a good sense of humour. 

1 Can keep control of the class. 

16 Gives lessons that are interesting. 

65 

46 

62 

11 

60 

23 

Is understanding about pupils' uroblems. 

Doesn't talk down to pupils. 

Is cheerful and friendly. 

Is fair and consistent about punishment. 

Is good-tempered. 

Helps pupils who are slow at their work. 

60.5% 

55.1% 

50.3% 

48.3% 

46.9% 

38.1% 

35.4% 

34.7% 

30.6% 

29.9% 

73 



~BLE 78 (cont.) 

MOST FREQUENTLY-USED CATEGORIES BY STR~. 

NON-CERTIFICATE PUPILS (3rd and 4th Year). (Number = 93) 

Category 
Number. Definition: "A Good Teacher ••• " 

Has a good sense of humour. 

Percentage of Pupils 
Using Category. 

l 
( 

( 

l 
~ 
( 

53 

2 

II 

60 

23 

14 

65 

16 

4 

46 

Can keep control of the class 
without being too strict. 

Is fair and consistent. about 
punishment. 

Can keep control of the class. 

Is good-tempered. 

Helps pupils who are slow at 
their work. 

Makes pupils work hard. 

Is understanding about pupils' 
problems. 

Gives lessons that are interesting. 

Doesn't use the belt. 

Doesn't talk down to pupils. 

(5th Year). 

53.8% 

38.7% 

37.6% 

24.7% ~ 

24.7% ) 
) 

23.7% 

18.3% ) 
) 
) 

18.3% ) 

17.2% ) 
) 

17.2% ) 

(Number = 51) 

Category Percentage of Pupils 
Number. Definition: "A Good Teacher ••• " Using Category. 

( 
( 

~ 
~ 
( 

( 
( 
( 
( 

2 Can keep control of the class 68.6% 
without being too strict. 

53 Has a good sense of humour. 62.7% 

1 Can keep control of the class. 49.0% 

16 Gives lessons that are interesting. 41.2% 

1 4 Makes pupils work hard. 35. 3% 

17 

46 

60 

62 

65 

68 

Can explain things clearly. 

Doesn't talk down to pupils. 

Is good-tempered. 

Is cheerful and friendly. 

Is understanding about pupils' 
problems. 

Doesn 1 t. make a fool of pupils in · 
front of the class. 

31 .4% 

31 .4% 

31.4% 

29.4% 

) 
) 
) 
) 

~ 
) 

) 
) 
) 
) 
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CONTENT ANALYSIS. RESULTS BY S TF .. EAN. 

For the-purpose of this analysis, first and second-year 

classes, (wliich were in all three schools mixed-ability in nature, 

as has been explained), were grouped together under the title 

"unstreamed pupils". Third and fourth-year certificate (exam) 

classes formed group two: "Certificate pupils 11
, whilst third and 

fourth-year non-examination pupils formed group 3: "Non-certificate 

pupils". For purposes of comparison, the results of-the fifth-year 

group, which have already been discussed, were also included. 

As can be seen from the above tables, non-certificate 

pupils made on average fewer statements per essay than certificate 

third and fourth-year and fifth-year pupils did. The number of 

statements per essay mad_e by the non-certificate group in fact 

approximated more closely to the number made by first and second­

year pupils; (the unstreamed group). Because of this discrepancy 

in the average number of statements made per essay by each group, 

it is vital, as has previously been discussed, that the relative 

rank order (according to frequency of category use) of the teacher 

characteristics is given more weight than percentage figures and 

the resultant tests of significance. 

Although stream, like year, proved to be a highly signif­

icant variable discriminating between the responses of each group, 

again the similarities between the view expressed must be stressed. 

Four categories (1, 2, 53 and 60) appeared in the "top ten" of all 

four groups, whilst a further seven (11, 14, 16, 23, 46, 62, 65) 

appeared in two of the groups' lists, whilst only three appeared 

in a single list. (4, 4i and 68). 

The statement which was most frequently used by the 

"unstreamed" group was Category 1: "A good teacher can keep control 

of the class." This category was placed third by certificate pupils 

and fifth-year pupils, and fourth by the non-certificate group. 

Percentage results were as follows: 

Unstreamed Pupils 44-9% 

Certificate " 50.3% 

Non-Certificate II 25.8% 

5th-Year II 49.0% 

(x2 = 15.49865 with 3 d .f.' sig = < 0.005). 

The results of the relative ranking indicate that unstreamed first 

and second-year pupils in fact attached the greatest importance to 

this teacher characteristic. The x2 result also shows the danger 
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of relying on these statistics too much, for although there is 

clearly a statistically significant difference between the percent­

' age of the non-certificate group using the category, and the 

percentage of the other groups \..rho did. so, the non-certificate 

· group still ranked this teacher characteristically highly by 

frequency of use in relation to other teacher characteristics. 

The category which vras ranked second in frequency of 

use by the uns treamed first and second- year group was Category 53: 

"A good teacher has a good sense of humour"; the category was also 

ranked second by both the certificate group and the fifth-year 

group. It was however ranked first by the non-certificate group. 

Percentage figures were as follows: 

Unstreamed Pupils 42.3% 

Certificate II 55.1% 

Non-certificate II 53.8% 

Fifth-Year II 62.7% 

(x2 = 11.60392 with 3 d..f. sig = < 0.01). 

Ranked third by unstreamed pupils was Category 2: "A 

good teacher can keep control of the class without being too strict". 

(This group wa.s the only one to rank Category 1 above Category 2). 

Category 2 was ranked first by the certificate group and also by 

the fifth-year group, whilst it was ranked second by the non-

certificate group. Percentage results: 

Unstreamed Pupils 36.0% 
Certificate II 60.5% 

Non-certificate !I 38.7% 

:B'ifth-Year II 68.6% 

(x2 = 35.87683 with 3 d.f. sig = < 0.001). 

Although unstreamed first and second-year pupils and non-certificate 

pupils used the category considerably less frequently than certificate 

and fifth-year pupils, they still attached great importance to this 

teacher characteristic in relation to other characteristics. 

Category 60: "A good teacher is good-tempered", was 

ranked fourth by the first and second-year unstreamed group. It was 

ranked only ninth, however, by the certificate group, joint fifth 

by the non-certificate pupils, and joint sixth by the fifth-year 

group. 

• 
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Percentage figures i>~ere: 

Unstreamed Pupils 27 .OJ6 
Certificate II 30.6% 

Non-Certificate fl 24.7% 

Fifth-Year " 31.4% 

Unstreamed first and second-year pupils and non-certificate third 

and fourth-years thus valued this teacher characteristic most 

highly, although a higher percentage of pupils in the certificate 
I 

3rd and 4th year group and the fifth-year group actually used the 

category. Presumably junior pupils and non-academic senior pupils 

are more often on the receiving end of the teacher's bad temper than 

are senior academic pupils. 

Ranked fifth by the unstreamed group was Category 23: 

"A good teacher helps pupils vrho are slow at their work. 11 The 

category was ranked joint fifth by the non-certificate group, but 

only tenth by certificate pupils, -vrhilst it did not appear at all 

the "top ten" list of fifth-year pupils. Perc en ta.ge figures were: 

Unstreamed Pupils 26.6% 

Certificate II 29.9% 

lifon-Certifica te II 24.7% 

Fifth-Year II 23.5% 

in 

This teacher characteristic was thus of most importance (in relation 

to other characteristics), to junior unstreamed pupils, and to non­

certificate third and fourth-year pupils. This result is perhaps 

not surprising in view of the fact that the other two groups did not 

contain any pupils of low academic ability. Once again however, the 

results appear to be contradictory for the reasons already discussed, 

since the category was used by a higher percentage of pupils in the 

certificate group than of any other group. 

Category 11: "A good teacher is fair and consistent about 

punishment" was ranked sixth by the unstreamed junior group, eighth 

by the certificate group, and did not appear in the "top ten" of the 

fifth-year group. However, it was ranked third by non-certificate 
• 

pupils. 
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Percentage results: 

Unstreamed Pupils 23.6% 
Certificate II 34.7% 
Non-certificate II 37.6% 
Fifth-Year II 23.5% 

(x2 = 10.23581 with 3 d.f. sig = < o.o5). 

The relative rank position of the category for the different groups 

suggests that non-certificate pupils were considerably more concern­

ed about this teacher attribute than pupils in the other groups were, 

perhaps because they were more frequently punished than any other 

group. In view of the fact already mentioned that non-certificate 

pupils made fewer statements per essay than pupils in the three 

other groups, it is a further indication of their strength of 

feeling on this issue that a higher percentage of pupils in the 

non-certificate group than in any other gToup should use the 

category. 

Ranked seventh by the unstreamed first and second-year 

group was Category 62: "A good teacher is cheerful and friendly". 

The category was also ranked seventh by the certificate group, and 

joint sixth by the fifth-year group. However, it did not appear 

in the 11 top ten" list of non-certificate pupils, vrho appeared to 

be less concerned about this teacher characteristic, in relation 

to other characteristics, than pupils in the other groups vrere; 

possibly this is because some non-certificate pupils do not see 

the teacher as a "friend" and. neither have nor expect to have a 

friendly relationship with their teachers. Certainly it is revealing 

that Category 11 relating to punishment should be ranked. third by 

this group, whilst Category 62 should not appear in the "top ten" 

list of categories. Percentage results for Category 62 were: 

Unstreamed Pupils 18.4% 
Certificate II 35.4% 
Non-certificate II 16.1% 

Fifth-YeAr II 31 .4% 

(x2 = 19.93488 with 3 d .f. sig =< 0.001). 

Category 14: "A good teacher makes pupils work hard" was 

ranked eighth by the unstreamed group. Rather surprisingly, it vias 

ranked. seventh by non-certificate pupils (thus apparently dispelling 

the myth that non-certificate pupils do not \·Jant to work), and r'ifth 
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by the fifth-year group. The importance apparently attached to this 

teacher characteristic by fifth year pupils is some\·!ha.t unexpected, 

since pupils in this group are rarely considered to require coer­

cion to work. Nor are certificate third and fourth yea.r pupils, 

and the ca. tegory did not appear in their "top-ten" list. 

Percentage results were: 

Unstreamed Pupils 17.6% 
Certificate II 25.2% 
Non-certificate II 23.7% 
Fiftb-Yea.r II 35.3% 

(x2 = 9.18783 \>lith 3 d.f. sig = < o.o5). 

The category v1hich the unstreamed group ranked ninth 

v-Ta.s Ca. tegory 17: "A good teacher can explain things clearly". This 

category did not appear in the "top-ten" lists of either the 

certificate or the non-certificate groups. It was, hO\oTever, ranked 

joint sixth by fifth-year pupils. Thus the category was given the 

most relative importance by junior pupils and the most senior 

academic pupils. Percentage figures: 

Unstreamed Pupils 17.2% 
Certificate II 29.3% 
Non-certificate II 16.1% 

Fifth-Year II 31 .4% 

(x2 = 12.65263 with 3 d .f. sig = < 0. 01). 

The category which was ranked tenth by the unstreamed 

group was Category 41: "A good teacher lets pupils talk quietly 

while they are working". Category 41 v1a.s not ranked in the "top-ten" 

lists of any of the other groups, but as has already been discussed, 

(see 9· 55 ) it might be expected that junior pupils (especially 

firsiryears) would use this category more frequently than older 

pupils, since they have been used to more freedom in primary school 

than is usually provided in secondary school. 
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Percentage results 1vere: 

Unstreamed Pupils 16. 5?1 

Certificate " 10.9% 
Non-certificate II 15.1% 

Fifth-Year II 3.9% 

The above figures indicate that non-certificate third and fourth­

year pupils in fact used the category nearly as frequently as the 

unstreamed junior pupils, whilst this teacher characteristic was 

clearly of little importance to the fifth-year group. Fifth year 

pupils, it is reasonable to assume, are allowed to express them­

selves relatively freely in class by most of their teachers. 

Five further categories that did not appear in the "top­

ten" list of the unstreamed gToup did feature in the corresponding 

list of one or more of the other groups. Category 16: "A good 

teacher gives lessons that are interesting" was ranked fourth by 

certificate pupils and also by the fifth-year group, \vhilst it vTas 

ranked joint eighth by the non-certificate group. Percentage 

figures were: 

Unstreamed Pupils 13.9% 

Certificate II 48.3% 

Non-certificate II 18.3% 

Fifth-Year II 41 .2% 

(x2 = 67.15569 with 3 d.f. sig =< 0.001). 

The figures above, and the relative rank positions of this category 

for the different groups, clearly indicate the major importance of 

this teacher characteristic for certificate third and fourth-year 

pupils, and for fifth-year pupils. It is however, interesting, and 

perhaps contrary to expectations, that the non-certificate group 

ranked the category in their "tou-ten" at all. 

Category 65: "A good teacher is understanding about 

pupils' problems" was ranked fifth- by certificate pupils, joint 

eighth by non-certificate pupils, and joint tenth by fifth-year 

pupils. 
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Percentage results were as folloHs: 

Unstreamed Pupils 13.5% 

Certifica.te " 46.9% 
Non-certificate II 18.3% 
Fifth..,. 'Year 11 29.4% 

(x2 = 60.05608 vii th 3 d .f. sig =< 0.001). 

Concern about this teacher characteristic seemed to be greatest 

amongst certificate third and fourth-year pupils. Non-certificate 

pupils also ranked the category relatively highly however, and it 

was junior (first and second-year) pupils who appeared to be least 

concerned vii th this characteristic. 

Ranked sixth by certificate pupils was Category 46: "A 

good teacher doesn't talk dovm to pupils". The category was also 

ranked joint sixth by fifth-year pupils, and joint tenth by non­

certificate pupils. Percentage figures were: 

Unstreamed Pupils 5.2% 

Certifica tee 11 38.1% 

Non-certificate II 17.2% 

l<,ifth-Year 11 31 .4% 

(X2 = 74.93933 with 3 d .f. sig = < 0. 001). 

There vias thus an obvious tendency for older pupils, and especially 

older academic pupils, to rank this teacher characteristic highly. 

Junior pupils perhaps did not expect to be treated as "equals" by 

their teachers. 

Category 4: "A good teacher doesn't use the belt" was 

ranked joint tenth by non-certificate ~upils. The category did not 

appear in the "top-ten" of any of the other groups. Percentage 

results: 

Unstreamed Pupils 12.0% 

Certificate II 21 .8% 

Non-certificate II 17.2% 

Fifth-Year II 7.8% 

(x2 = 9.55961 vii th 3 d .f. sig = < 0.05). 

Although the category vias used by a higher percentage of certificate 

pupils than any other group, it was the non-certificate group who 

attached. the most relative importance to this teacher character­

istic. It might be conjectured that these pupils were most 

freQuently on the receiving end of corporal punishment. 
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Ranked joint tenth by fifth-year pupils was Category 68: 
"A good teacher doesn't make a fool of pupils in front of the class11 • 

This category too did-not appear in the ntop ten11 of any other 

group. Percentage figures were: 

Unstreamed Pupils 1.5% 
Certificate II 15.6% 
Non-certificate " 12.9% 
Fifth-Year II 29.4% 

(X2 = 50.25691 with 3 d .f., sig = < 0.001). 

It is noticeable that whereas junior pupils appear to 

be unconcerned about whether or not the teacher embarasses them (or 

perhaps do not question the teacher's right to do so), fifth-year 

pupils used the category nearly twice as frequently as any of the 

other groups. In turn, certificate and non-certificate pupils used 

the category appreciably more than did junior pupils. 

A further 28 categories proved to differentiate at a 

statistically significant level between groups. Most of the 

categories (but not all, and the exceptions are very interesting) 

were used predominantly, or exclusively, by senior academic pupils 

(third, fourth and fifth-years). 

Since, as has already been explained, (see p. 75) these 

pupils wrote longer essays and therefore tended to make more 

statements per essay than pupils in the other two groups, too much 

significance should not be attached to these results. The trends 

that are highlighted however, are of interest. 

The results for these 28 categories were as follows: 

Category 6: 11A good teacher doesn't hit pupils except on the hand 
with. a belt." 

Unstreamed Pupils 2.2% 
Certificate I! 1.4% 
Non-certificate " 6.5% 
Fifth-Year " 0.0% 

(x2 = 8.09009 with 3 d .f.' sig = < 0.05). 
The category was thus used most frequently by non-certificate pupils, 

presumably indicating that some of the individuals in this group 

had been on the receiving end of some "unofficial" corporal 

punishment. (It is also noticeable that no fifth-year pupil used 

this category). In view of the fact previously discussed that this 

group of pupils actually made fe\ver statements per essay than the 
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two academic groups (certificate pupils and fifth-year pupils), 

the results for this category, and. for the others which were used 

most frequently by the non-certificate group, are particularly 

interesting. 

Category 18: "A good teacher teaches things that pupils think 
_are useful." 

Unstrea.med Pupils 1.9% 

Certificate tl 5.4% 
Non-certificate " 8.6% 

Fifth-Year II 5.9% 
(x2 = 8.77999 with 3 d.f.' sig = < 0.05). 

Concern about this teacher characteristic was greatest amongst the 

non-certificate third and fourth-year group, who presumably were 

concerned about their job prospects after leaving school. Some 

non-certificate pupils perhaps see little relevance of the 

"academic" work which they are forced to do at school to their 

future occupations. 

The category was used least of all by the unstreamed 

group of first and second-year pupils, who, it could be assumed 

because of their age, were least concerned of all the groups about 

their future careers, and who, as has been noted earlier, tended 

apparently to be more unquestioning of teacher methods and 

behaviour, and of lesson content, than the other groups. 

Category 31: "A good teacher gives homework if the work has not 
been finished in class." 

Unstreamed Pupils 0.4% 

Certificate 11 3.4% 

Non-certificate II 0.0% 

Fifth-Year " 0.0% 
(X2 = 10.27513 with 3 d.f.' Sig = < 0.05). 

Concern about this teacher characteristic was confined almost 

totally to academic third and fourth-year pupils. 
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Categor;y 33: "A good teacher explains clearly vlhat is to be done 
for homework." 

Unstreamed Pupils 0.0% 

Certificate II 2.7% 
Non-certificate II 0.0% 

Fifth-Year II 2.0% 

(x2 = 9 .41958 vii th 3 d.f. sig = < o.o5). 

CategorL....22.: "A good teacher calls all pupils by their christian 
names. II 

Unstreamed Pupils 0.0% 
Certificate II 2. 7% 
Non-certificate It 0.0% 
Fifth-Year It 2.0% 

(x2 = 9.41958 \oli th 3 d.f. sig =< o.o5). 

Categor;y 64: "A good teacher tries to get to know pupils' 
~;...;....;;..-...;;.;;;;..,._,_.,;;~ parents." 

Unstreamed Pupils 0.0% 
Certificate II 1.4% 
Non-certii'ica te It 0.0% 

Fifth-Year II 3.9% 

(x2 = 10.81461 v1i th 3 d .f. sig =< 0.05). 

The above three categories were all used exclusively by senior 

academic pupils. (Third, fourth and fifth-years) • 

.:::.C.:::a:...:t~e..~;g~.:::.o~r"'-;y _ __;;6.=.6: 11 A good teacher admits Hhen he's wrong." 

Unstreamed Pupils 0.4% 
Certificate " 3.4% 
N:on-certificate II 0.0% 

Fifth-Year " o.o% 

(x2 = 10.27513 with 3 d .f. sig = < 0.05). 

This category too was used most frequently by certificate third 

and fourth-year pupils. 
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_C..;.a_t_e .... g'-'-o_r.JL.y_---'-6"'-2: 11 A good teacher doesn't take out his own v1orries 
and moods on the class." 

Unstreamed. Pupils 0.0% 

Certificate II 4.1% 

Non-certificate II 2.2% 

Fifth-Year II 2.0% 

(x2 = 10. ;231 05 with 3 d.f. sig =< 0.05). 

Concern about this teacher cha.racteristic vras greatest amongst 

third and fourth..:.year certificate pupils • 

..:;.C.=:a;..;;t;..::e..,.g!,;:;o..;::r..>~.y_~3:...:..7: "A good teacher sometimes lets pupils choose the 
work." 

Uns trea.rned Pupils o. 7% 
Certificate II 2. 7% 

Non-certificate II 7-5% 

Fifth-Year II 3-9% 

(x2 = 12.45884 vii th 3 d .f. sig = < 0.01). 

This category is another interesting case, since it was used most 

frequently by the non-certificate group, as were Categories 6 and 

18, already discussed. Non-certificate pupils made this statement 

nearly twice as frequently a.s fifth-Jrear pupils, nearly three times 

as frequently as certificate third and fourth-years, and more than 

ten times as frequently as junior unstreamed pupils. 

Categor;y: 44: "A good teacher doesn't pre-judge T;>Unils on the 
basis of second-hand information." 

Unstreamed Pupils 0.0% 

Certificate II 3-4% 
Non-certificate I! 3.2% 

Fifth-Year II 5-9% 

(x2 = 11 • 71908 with 3 d .f. sig = < 0. 01) • 

This use of this category increased in line with the age of the 

pupils concerned. There was little difference between certificate 

and non-certificate pupils in degree of usage. 
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Ca.teg:or;y 12: "A good teacher doesn't punish pupils '"ho can 1 t 
do the \vork." 

Unstreamed Pupils 7.5% 
Certificate lr 19.0% 
Non-certificate II 12.9% 
Fifth-Year II 21.6_% 

(x2 = 15.47361 with 3 d.f. sig =< 0,005). 

Interestingly, this category was used most frequently by older 

acad.emic pupils. 

Ca.teg:or;y 22: "A good teacher knows the subject well." 

Unstreamed Pupils 4.5% 
Certificate II 10.2% 
Non-certificate II 6.5% 
Fifth-Year II 19.6% 

(x2 = 1 5. 52529 with 3 d .f. sig = < 0.005). 

As might have been expected., the use of this category was greatest 

amongst the fifth-year group, who are working at the highest 

academic level. It was next amongst the certificate third and 

fourth-year group • 

.;;.C.;;;;a;...;.t..;:;e...,g:o..;;o.;;;;r .... y_~2.;;.6~: "A good teacher is interested in what he or she 
is teaching." 

Unstreamed Pupils 2.2% 

Certificate II 8.8% 
Non-certificate II 1 .1% 

Fifth-Year II 9.8% 

(x2 = 15.54760 with 3 d .f. sig =< 0,005). 

The use of this category \>las again greatest amongst certificate 

third and fourth;.;year and fifth-year pupils • 

..::C..:::a~t..;:;e~g<..::o;.::r .... y_-..::3;_j.4: "A good teacher corrects pupils 1 work punctually 
and carefully. 11 

Unstreamed Pupils 0.0% 
Certificate II 2. 7% 
Non-certifica tet II 1 .1% 

Fifth-Year II 5.9% 

ci = 12.8 3467 with 3 d .f. sig = < 0. 005) •. 

The use of this category was confined almost exclusively to cert­

ificate third and fourth-year pupils and to the fifth-year group. 

The results for the three preceding categories, 22, 26 and 34 
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would appear to suggest that the pupils in these two groups were 

more interested in and involved in their work than pupils in the 

unstreamed first and second-year group, and the non-certificate 

third and fourth-year group. 

Category 59: "A good teacher uses modern methods of teaching." 

Unstreamed Pupils 3.0% 

Certificate 11 8.8% 

Non-certificate 11 1.1% 

Fifth-Year 11 O.O% 

(X2 = 14.06655 with 3 d.f.' sig = < 0.005). 

Concern about 11modern teaching methods" was largely confined to 

third and fourth-year certificate pupils. It is interesting to note, 

however, that junior unstreamed pupils made more frequent use of 

the category than either the non-certificate third and fourth-year 

group or the fifth-year group did. In fact, fifth-year pupils did 

not use the category at all, indicating perhaps their orientation 

towards examinations: Possibly they would rather be bored and pass 

the exam than be entertained and fail. 

Category 71: "A good teacher looks neat and tidy." 

Unstreamed 

Certificate 

Non-certificate 

Fifth-Year 

(x2 = 15.11306 

Pupils 5.2% 

2.0% 

1 .1% 
" 
tt 

" 13.7% 

with 3 d.f., sig = < 0.005). 

Interestingly, concern about the teacher's appearance "'as greatest 

at the two extremes of the age-range, and greatest of all amongst 

the fifth-year group, who used the category 2! times more frequently 

than any other groups. Third and fourth-year pupils, whether cert­

ificate or non-certificate, appeared to be relatively little con­

cerned about·the teacher's appearance. 

CategorY 74: "A good teacher doesn't give much homework." 

Unstreamed Pupils 5.6% 

Certificate II 13.6% 

Non-certificate II 7.5% 

Fifth-Year II 0.0% 
2 

13.35245 with 3 d.f., sig < 0.005). (X . = = 

Rather surprisingly, this category was used most frequently by 

certificate third and fourth-year pupils. It is reasonable to 
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suggest that this was because they received a great deal of home­

work in most subjects. Fifth-year pupils, however, who are likely 

to have as much, if not more, home,wrk as the younger certificate 

pupils, did not use the category at all. These results seem to 

indicat~ that pupils' attitude to homework changes as they grow 

older, and perhaps when they stay at school voluntarily. It should 

be noted that the relatively low level of use of this category in 

the non-certificate group is not necessarily anindication of a 

positive attitude to homework; it is quite possible that these 

pupils receive little or no homework anyway. 

Category 

(X2 

3: "A good teacher makes pupils realise who is boss 
right from the start." 

Unstreamed Pupils 1 .1% 

c.ertifica te II 12.9% 

Non-certificate II 2.2% 

F'ifth-Year 11 2.0% 

= 33-46223 with 3 d.f.' sig = < 0.001). 

Why this category should have been used much more frequently by the 

certificate group than by the other groups is puzzling, since 

certificate classes are in general reasonably well-behaved anyt·Tay. 

Category 

(X2 

8: "A good teacher punishes pupils vlho don 1 t do their 
homework." 

Unstreamed 

Certificate 

Non-certificate 

Fifth-Year 

= 23.17964 with 

Pupils 

" 
" 
II 

3 d.f.' 

2.0% 

o.o% 
7-8% 

sig = < 0.001). 

Only certificate pupils and fifth-year pupils made any use of this 

category at all; possibly individuals resented spending long hours 

on homework and seeillg their classmates "escape" without doing any 

work. 

Category 1 ~: "A good teacher doesn't frighten pupils." 

Unstreamed Pupils 4.9% 

Certificate " 23.1% 

Non-certificate II 10.8% 

Fifth-Year II 27.5% 

(x2 = 39.45293 \'lith 3 d.f.' sig = < 0.001). 

It is interesting to compare these results with those for Category 
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12, already discussed. (Seep. 86 ). Again it seems paradoxical 

that Category 13 vias used most frequently by the most academic 

pupils, whilst the pupils whom one would expect to be the most 

frequent targets of the teacher's wrath, the non-certificate group, 

used the ca. tegory much less frequently than the tvJO academic groups. 

Possibly the more academic pupils were also more sensitive to 

teachers' anger, or possibly the non-certificate pupils v1ere 

reluctant to admit to being frightened of their teachers. 

Category 20: "A good teacher lets pupils take an active part 
__.;.;'---""""""--"--_..;;;...;.. in the less on • 11 

Unstreamed Pupils 2.2% 

Certificate II 10.9% 

Non-certificate II 0.0% 

Fifth-Year II 2.0% 

(x2 = 23.98569 with 3 d.f. sig = < 0.001). 

The ca. tegory vlas most frequently used by the certificate group, and 

it was not used a.t all by non-certificate pupils. 

Cate~or~ 28: "A good teacher varies his teaching methods \vi th 
pupils of different ages. II 

Unstreamed Pupils 0.0% 

Certificate II 2.0% 

Non-certificate II 0.0% 

Fifth-Year II 9.8% 

(X2 = 30.90465 with 3 d .f. sig = < 0.001). 

These results appear to reflect the concern of fifth-year pupils 

with the teacher's methods and approach. Presumably some of this 

group felt that teachers treated them as if they were younger or 

less intelligent than they actually were. 

Category ,22: "A good teacher gives regular homework. 11 

Unstreamed Pupils 1.9% 

Certificate " 19.7% 

Non-certificate II 4-3% 

Fifth,. Year II 9.8% 

(x2 = 44-47725 with 3 d.f. sig = < 0.001). 

These results are interesting when compared to those for Category 

74, alre~dy discussed. (See p. 87 ) • The category was used most 

frequently, as might have been expected, by certificate third and 

fourth-year and by fifth-year pupils. It is interesting to note, 
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• 

hO\·Jever, that the certifica.te group used the category twice as 

frequently as the fifth-year group. Unstreamed junior pupils 

apparently attached little im:portance to homework. 

The results for Category 74 showed that the certificate 

group of pupils also made the statement: 11 A good teacher does not 

give very much home\vork 11 more frequently than any of the other 

groups, but as was suggested in the discussion of the results for 

Category 74, this was probably because this particular group felt 

itself to be overburdened \vi th homework, rather than because of a 

general antipathy to the principle of homework itself. It is also 

noticeable that unstreamed pupils and non-certificate pupils used 

Category 74 more than they used Category 32, vlhilst this position 

was reversed for certificate :pupils and fifth-year pupils. 

Categor;y: ~2: 11 A good teacher doesn't have favourites. 11 

Unstreamed Pupils 6.4% 
Certificate II 19.7% 
Non-certificate II 6.5% 
Fifth-Year II 27.5% 

(X2 = 30-94525 Hith 3 d.f. sig = < 0. 001). 

Concern about this teacher characteristic was significantly greater 

amongst certificate third and fourth-year pupils and fifth-year 

pupils, (especially amongst the latter group), than it was ?.mongst 

the unstreamed and non-certificate groups). This is possibly 

because academic pupils tend to be more concerned about their 

relationship with their teachers, and are more anxious to be liked. 

Categor;y: ~1: "A good teacher listens to pupils' views on things. II 

Unstreamed Pupils 1 -9% 
Certificate II 15.6% 

Non-certificate II 5.4% 
Fifth-Year II 11 .8% 

(X2 = 29.86058 with 3 d .f. sig = < 0. 001). 

Concern was again evinced largely by the two academic groups, whilst 

the unstreamed junior group apparently did not want to express their 

opinions, or more likely, did not expect to be alloHed to do so. 
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..;;C...::a::....;t:..:e~g~o:.::r:...:Y _ __::6:..::3: "A good teacher tries to get to know pupils 
personally." 

Unstreamed Pupils 3. 7% 
Certificate " 15.6% 

Non-certificate II 7.5% 
Fifth-Year II 21 .6% 

(x2 = 26.62805 with 3 d.f. sig =< 0. 001). 

Concern with this teacher characteristic increased in line with the 

age of the pupils concerned; it was greatest amongst the two 

academic groups of pupils, especially the fifth~-year pupils. Since 

the fifth-year groups are usually small, individual contact between 

teacher and. pupils is more feasible, and probably more frequent. 

It is also probable that as pupils grow older they appreciate a 

more personal interest in them on the part of the teacher, as in 

many cases they have known staff-members for several years • 

..;:C.;;;a:..:t:..:e.,.~;;g~.,;o:.::r".JJ.y _ __::6~7: "A good teacher is not sarcastic." 

Unstreamed Pupils 2.2% 

Certificate II 6.1% 

Non-certificate II 2.2% 

Fifth-Year II 17.6% 

(x2 = 24.88812 Hith 3 d .f. sig =< 0.001). 

This category was used predominantly by fifth-year pupils, who 

perhaps view sarcasm on the part of the teacher as a threat to their 

"adult" status and to the usually good relationship that most have 

with their teachers. 

""'C...;;a.;...t_e_,g""'o_r_..y _ _..7_2: "A good. teacher runs clubs or sports teams at lunch­
time or after school." 

Uns treamed. Pupils 1 .5% 

Certificate II 8.2% 

Non-certificate II 12.9% 

Fifth-Year " 15.7% 

(x2 = 25.18854 with 3 d .f. sig = < 0.001). 

Concern with this teacher characteristic also increased with the age 

of the pupils concerned. It appeared to be of little importance to 

junior pupils, possibly because young pupils take the provision of 

those extra-curricular activities for gTanted. Unusually, the 

category \-las used more by non-certificate third and fourth-¥ear 

pupils than it '"as by the certificate group. 
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TABLE 79 

CONTENT ANALYSIS RESULTS :BY I.Q. 

The "Good Teacher" System. 

Group Four. I.Q. :Sand 5 • (NO. = 20). (I.Q. Range = 120 +) 

Category. 

2 

53 

1 

16 

( 11 

~ 46 

( 60 

~ 62 

Definition: "A Good Teacher ••• " 

Can keep control of the class "Ti thout 
being too strict. 

Has a good sense of humour. 

Can keep control of the class. 

Gives lessons that are interesting. 

Can explain things clearly. 

Makes pupils work hard. 

Helps pupils who are slow at their work. 

Is fair and consistent about punishment. 

Doesn't talk down to pupils. 

Is good-tempered. 

Is cheerful and friendly. 

Used By. 

80% 

60% 

55% 

35% 

30% ~ 

30% ~ 
30% ) 

.25% ~ 
25% ~ 
25% ~ 
25% ) 
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TABLE 79 (cont.) 

Group Three. I.Q. Band 4. (NO. = 34). (I.Q. Range= 111-120). 

Cate13:2r;y. Definition: ''A Good Teacher ••• II Used By. 

53 Has a good. sense of humour. 61 .8% 

1 Can keep control of the class. 55.9% 

2 Can keep control of the class 52.9% 
without being too strict. 

60 Is good-tempered.. 38.2% 

( 11 Is fair and consistent about 29.4% l ( punishment. 

1 
14 · Makes pupils work hard. 29.4% ) 

) 
) 

( 17 Can explain things clearly. 29.4% ) 

! 
23 Helps pupils who are slow at their 26.5% ) 

work. ) 
) 

16 Gives lessons that are interesting. 26.5% ) 
( ) 
( ~ ~ 65 Is understanding about pupils' 26.5% 

problems. 



TABLE 79 

Group Two. 

Category. 

2 

53 

60 

11 

1 

23 

16 

(cont.) 

I.Q. Band 3. (NO. = 36). (I.Q. Range = 101-110). 

Definition: 11A Good Teacher ••• " 

Can keep control of the class without 
being too strict. 

Has a good sense of humour. 

Is good tempered. 

Is fair and consistent about 
punishment. 

Can keep control of the class. 

Helps pupils who are slow at their 
work. 

Gives lessons that are in~eresting. 

Used By. 

66.7% 

58.3% 

41.7% 

38.9% 

36.1% 

33.3% 

30.6% 

Makes pupils work hard. 25.0% ) 
) 
) 

25.0% ) Can explain things clearly. 

62 Is cheerful and friendly. 22.2% 
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TABLE 79 (cont.) 

Groun One. 

Category. 

1 

60 

~ 53 

( 11 
( 

~ 14 

~ 2 

( 
( 23 

} 35 

~ 46 

( 62 

I.Q. Bands 1 and 2. (NO. = 20). (I.Q. Range = 80-100). 

Definition: "A Good Teacher ••• " 

Can keep control of the class. 

Is good tempered. 

Has a good sense of humour. 

Is fair and consistent about 
punishment. 

Makes pupils work hard. 

Can keep control of the class 
without being too strict. 

Helps pupils who are slow at 
their work. 

Comes.round to help pupils while 
they are working. 

Doesn't talk down to pupils. 

Is cheerful and friendly. 

Used By. 

50% 

30% 

25% ~) 
25% 

) 
) 
) 25% 

20% l 
20% ) 

) 

20% ~ 
15% ) 

~ 15% 
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As was explained previously, (see p. 216, I), access to 

pupils' I.~. ratings (as measured by the Noray House Verbal 

Reasoning. Test), v!as available in school Three only. Even in this 

. school however, some pupils' records were inaccessible to the 

researcher, as they were not in the central file but were instead 

in the possession of guidance teachers, psychologists, etc. It 

in fact was possible to obtain only 110 I.Q. scores for the 190 

pupils sampled from this school, and it is not possible to estimate 

the degree of bias introduced into these results by the absent 

records. However, it was decided to proceed with the analysis of 

the results in terms of the I.Q. variable, on the basis that the 

findings "'auld be of some interest, even though too much importance 

should not be attached to them. This is especially the case since 

the numbers in the I.Q. bands are small; as a result of the small 

numbers in the groups, chi-square results have been omitted from 

the analysis as they were unlikely to reveal any meaningful statist­

ically significant differences between the use of a particular 

category by different groups of pupils. 

The I.Q. range of each group, and the number of pupils 

contained in each is shown below: 

I .Q • Band 1 • ~ Range 80-90 5 pupils) 

I.Q. Band 2. Group One II 91-100 15 " ~ ) 
I .Q. Band 3. Group Two II 101-110 36 II 

I.Q. Band 4. Group Three II 111-120 34 II 

I.Q. Band 5. Group Four II 121 + 20 II 

Since Band One contained so few pupils, it was amalgamated with 

Band Two for the purposes of analysis. The table shows that the 

I.Q. scores are higher than would be expected from other I.Q. tests; 

however, it is the relative I.Q. level of the pupils in the sample 

which is of interest for the purpose of comparison. 

The fact that the small groups rendered the chi-square 

test unlikely to reveal any statistically significant differences 

between them, does not necessarily imply that I.Q. was an unimport­

ant variable affecting pupil response to the essay topic. It may. 

reasonably be assumed that I.Q. is to some extent related to school 

stream, which, as has been discussed, (see p. 75) was a highly 

significant v~riable, indeed the most influential of the variables 

studied on pupil response. 

Again, the similarity of the results for the different 
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groups is the remarkable feature. Six categories appeared in the 

"top-ten" lists of all four I.Q. groups, whilst a further five 

categories appeared in three·out of the four lists. Two categories 

were placed in the lists of one group only, and a final category 

appeared in two lists out of the four. Thus only 14 categories 

appeared in the 4 "top-ten" lists. 

As the tables above indicate, pupils in the lower I.Q. 

bands were inclined to make fewer statements per essay than pupils 

in the higher bands. However, it must be stressed once again that 

it is the relative importance of the teacher characteristics to the 

different groups, as measured by their rankings in the tables, that 

are of interest. 

The category which was used most frequently by pupils in 

the lowest I.Q. group was category 1: "A good teacher can keep 

control of the class." Group 2 pupils placed the category only 

fifth, however, whilst Group 3 pupils placed it second, and Group 

4 pupils ranked it third. Percentage figures were: 

Group One = 
Group Two = 

Group Three = 
Group Four = 

50.0% 
36.1% 

55.9% 
55.0% 

It is interesting to note that pupils in the two bottom I.Q. bands 

(group one) and.the two top bands (groups three and four) both used 

this category more frequently and ranked it more highly than the 

pupils in the middle I.Q. band did. It was in fact ranked most 

highly in relation to other teacher characteristics by pupils in the 

lowest I.Q. group. 

The second most frequently-used category by the lowest 

I.Q. group was category 60: "A good teacher is good-tempered." This 

category was ranked third by group two pupils, fourth by group three 

pupils, and join~ eighth by group four pupils. Percentage results 

were as follows: 

Group One = 30.0% 

Group Two = 41.7% 

Group Three = 38.2% 

Group Four = 25.0% 

Thus the category was used least and ranked lowest by the most 

intelligent group, suggesting perhaps that these pupils are rarely 
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on the rece~v~ng end of the teacher's ill-temper. The fact that 

the category was ranked more highly· in relation to·other teacher 

characteristics as the I.Q. of the pupils concerned decreased, 

suggests that possibly pupils of low I.Q. are more frequently 

exposed to the teacher's bad temper, or that they are more 

sensitive to it. 

Ranked joint third by group one pupils was Category 53: 
"A good teacher has a good sense of humour. 11 This category was 

ranked second by pupils in group two, first·by group three pupils, 

and second by group four children. Percentage figures were: 

Group One = 25.0% 
Group Two = 58.3% 
Group Three = 61.8% 
Group Four = 60.0% 

The low percentage figure for Group One (the least intelligent 

group), is misleading, since this group ,1rote shorter essays on 

the average than pupils in the more intelligent groups, and thus 

made fewer "statements". What is clear is that this teacher 

characteristic was of major importance to pupils of all I.Q. levels. 

Also ranked joint third by group one pupils was-Category 

11: "A good teacher is fair and consistent about punishment." The 

category was ranked fourth by pupils in group two, joint fifth by 

group three children, and joint eighth by those in group four. 

Percentage results were: 

Group One = 25.0% 
Group Two = 38.9% 
Group Three = 29.4% 
Group Four = 25.0% 

These results may be compared with those given previously for 

Category 60: again the relative importance attached-to this teacher 

characteristic in relation to other characteristics decreases as the 

I.Q. of the pupils concerned increases, perhaps because pupils of 

lower I.Q. receive punishment more often and ·thus value the teacher 

quality of fairness about punishment more highly than their more 

intelligent peers. Possibly, too, pupils in.the lowest I.Q. group 

feel that they are sometimes blamed and punished for things that 

they have not done. 

The final category which was ranked joint third by pupils 

in group one was Category 14: "A good teacher makes pupils work 
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hard.'' This category was placed joint eighth by group two pupils, 

joint-fifth by group three pupils, and joint fifth also by group 

four children. Percentage results: 

Group One = 25.096 
Group Two = 25.0% 
Group Three = 29.4% 
Group Four = 30.0% 

Thus, interestingly, this teacher characteristic was ranked. 

marginally higher by pupils in the lowest I.Q. group than by those 

in the highest. Possibly some of these pupils· acknowledge that they 

are in classes where little work would be done without firm 

insistence of the teacher. 

Category 2: "A good teacher can keep control of the 

class without being too strict" was placed joint sixth by pupils 

in group one. This category was however ranked first by group two 

pupils, and by those in group four. It was ranked third by children 

in group three. Percentage figures were: 

Group One = 20.0% 
Group Two = 66.7% 
Group Three = 52.9% 
Group Four = 80.0% 

It is interesting to compare the results for categories 

one and two. Two and a half times as many pupils in the lowest 

I.Q. group used category one as used category two. (Category one 

states simply: "A good teacher can control the class"). However, 

nearly twice as many group two pupils used category two (which adds 

the rider "without being too strict") as used category one, whilst 

group four pupils also used category two appreciably more than they 

used category one. (About 1~ times as frequently). Group three 

pupils used both categories approximately equally. There was thus 

a tendency for pupils of lower intelligence to use category two in 

preference to category one, whilst the most intelligent pupils 

clearly favoured category two. 

The rank positions of category two for the various 

groups also suggest that pupils in the higher I.Q. groups attached 

considerably more importance to the teacher's ability to maintain 

control without being excessively strict than pupils in the lowest 

I.Q. group did. The lowest group appeared just as keen for 

discipline to be maintained; indeed they ranked category one first, 
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as has already been discussed, but they did not appear to be as 

fussy about the teacher's method of achieving control. It is 

possible that older pupils of lower intelligence, who are 

"streamed", are used to a.somewhat hostile classroom atmosphere, 

whereas more intelligent pupils, who are possibly less frequently 

the object of teacher hostility, dislike such an atmosphere in the 

class. 

Also ranked joint sixth by t~e lowest I.Q. group was 

Category 23: "A good teacher helps pupils who are slow at their 

work." This category was also ranked sixth by group two pupils, 

eighth by group three children, and joint fifth by group four 

pupils. Percentage results were: 

Group One = 20.0% 

Group Two = 33.3% 

Group Three = 26.5% 

Group Four = 30.0% 

Rather surprisingly, therefore, this category was ranked most 

highly by pupils in the highest I.Q. group. Possibly these pupils 

are more aware of their own deficiencies in knowledge than pupils 

in the lower groups, and more reticent about asking for help. 

The third category which was ranked joint sixth by the 

lowest I.Q. group was Category 35: "A good teacher comes round to 

help pupils while they are working." Interestingly, this category 

did not appear in the "top-ten" lists of any of the other three 

groups. Percentage figures: 

Group One = 20.0% 

Group Two = 5.6% 

Group Three = 14.7% 

Group Four = 20.0% 

It would seem that low-I.Q. pupils do not like teachers who merely 

sit at their desks marking or reading whilst the pupils work. They 

appear to attach a higher importance than do pupils in the o~her 

three groups to active teacher·involvement in the lesson. These 

pupils seem to like attention from their teachers. 

Ranked joint ninth by pupils in the lowest I.Q. group 

was Category 46: "A good teacher doesn't talk down to pupils." This 

category did not appear in the "top-ten" lists of groups two or 

three, but it was ranked joint eighth by pupils in the top I.Q. 
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group. Percentage results: 

Group One = 15.0% 

Group Two = 8.3% 
Group Three = 14.7% 
Group Four = 25.0% 

Thus this characteristic was rated most highly by the top and the 

bottom I.Q. groups. 

The second category which was ranked joint ninth by the 

lowest I.Q. group was Category 62: "A good teacher is cheerful and 

friendly." This category was also ranked tenth by group two pupils, 

and joint eighth by group four pupils. It did not appear in the 
11 top-ten" list of group three pupils, however. Percentage results 

were: 

Group One = 15.0% 

Group Two = 22.2% 

Group Three = 14.7% 

Group Four = 25.0% 

These results suggest that this teacher characteristic was reason­

ably important to all I.Q. groups. 

Three categories which did not appear in the "top-ten" 

of the pupils in the lowest I.Q. group but which were featured in 

the lists of one or more of the other groups, were Categories 16, 

17 and 65. 

Category 16: "A good teacher gives lessons that are 

interestin~' was ranked seventh by group two pupils, joint ninth 

by group three pupils, and fourth by group four pupils. Percentage 

results were: 

Group One = 10.0% 

Group Two = 30.6% 

Group Three = 23.5% 

Group Four = 35.0% 

Thus this category was ranked most highly by the most intelligent 

group, and was ranked lowest by the least intelligent pupils, 

suggesting that intelligence is a factor affecting pupils' concern 

about lesson content. 
Category 17: "A good teacher can explain things clearly", 

was ranked joint ninth by group two pupils, joint fifth by group 
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three pupils and joint fifth also by group four. Percentage 

results: 

Group One = 5.0% 
Group Two = 25.0% 
Group Thre_e = 29.4% 
Group Four = 30.0% 

The rank position of this category thus rose with the I.Q. of the 

pupils concerned (the position for groups three and four being the 

same); pupils in the lowest I.Q. group did not use the category 

with anything like the degree of frequency that the three other 

groups did, which is interesting as it might have been expected 

that it would be the least intelligent pupils who would value clear 

exposition on the teacher's part. 

Category 65: "A good teacher is understanding about 

pupils' problems" was ranked in the "top-ten" only of group three 

(it was placed joint ninth). Percentage figures were: 

Group One 

Group Two 

Group Three 

Group Four 

= 
= 
= 
= 

10.0% 

13.9% 

23.5% 
10.0% 

102 



TABLE 80 

Category. 

2 

( 53 

~ 14 

L: 
( 12 

((( 

23 

(
t 60 

71 

Category. 

53 

2 

1 

( 16 

~ 60 

11 

( 14 

((~ 65 
23 

46 

MOST FREQUENTLY-USED CATEGORIES BY SOCIAL CLASS. 

GROUP 1 • (SOCIAL CLASSES 1 and 2) (No. = 9). 

Definition: "A Good Teacher ••• " 

Can keep control of the class without 
being too strict. 

Has a good sense of humour. 

Makes pupils work hard. 

Can keep control of the class. 

Can explain things clearly. 

Doesn't punish pupils who can't do the 
work. 

Helps pupils who are slow at their work. 

Is good-tempered. 

Looks neat and tidy. 

GROUP 2. (SOCIAL CLASS 3 N .M.) (No. = 31). 

Definition: "A Good Teacher ••• " 

Has a good sense of humour. 

Can keep control of the class without 
being too strict. 

Can keep control of the class. 

Gives lessons that are interesting. 

Is good-tempered. 

Is fair and consistent about punishment. 

Makes pupils work hard. 

Is understanding about pupils' problems. 

Helps pupils who are slow at their work. 

Doesn't talk down to pupils. 

% 
66.7% 

44.4% ~ 
44.4%) 

33· 3% ~ 

33-3%) 

22.2%) 
) 
) 

22.2% ~ 

22.2% ~ 

22.2% ) 

% 
67.7% 

61.3% 

58.1% 

48-4% ~ 
48.4% ) 

35-5% 

29.0% ) 
) 

29 .O% ~ 

29 .·O% ) 

25.8% 
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TABLE 80 (cont.) 

GROUP 3. (SOCIAL CLA.SS 3 T-'IANUAL) (No. = 9). 

Categor;y:. Definition: "A Good Teacher ••• " 

1 Can keep control of the class. 

53 Has a good sense of humour. 

2 Can keep control of the c::).ass without 
being too strict. 

~ 11 Is fair and consistent about punishment. 

( 16 Gives lessons that are interesting. 
( 
( 17 Can explain things clearly. 

GROUP 4. (SOCIAL CIASS 4) (No. = 44). 

Categor;y:. 

> 1 

( 53 

2 

11 

60 

~ 14 

( 23 

62 

~ 35 

~ 16 

Definition: "A Good Teacher ••• " 

Can keep control of the class. 

Has a good sense of humour. 

Can keep control of the class without 
being too strict. 

Is fair and consistent about punishment. 

Is good -tempered. 

Makes pupils work hard. 

Helps pupils who are slow at their work. 

Is cheerful and friendly. 

Comes round to help pupils while they 
are working. 

Gives lessons that are interesting. 

% 
77.8% 

66.7% 

55.6% 

33.3% l 
33.3% 

) 
33· 3% ) 

% 
52.3% ) 

52.3% ~ 
50.0% 

31 .8% 

29.5% 

25.0% ) 
) 

25.0% ) 

20.5% 

18.2% ~ 

) 
18.2% ) 
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TABLE 80 (cont.) 

Category. 

2 

( 23 

~ 
(~ 53 

60 

17 

~ 11 

~ 16 

GROUP 5. (SOCIAL CIASSES 5 and 6). 

Definition: "A Good Teacher ••• " 

Can keep control of the class 
without being too s.trict. 

Helps pupils who are slow at their 
work. 

Has a good sense of humour. 

Is good-tempered. 

Can explain things clearly. 

Is fair and consistent about 
punishment. 

Gives lessons that are interesting. 

Can keep control of the class. 

Makes pupils work hard. 

Is cheerful and friendly. 

(No. = 15). 

53-33% 

40. O% ~ 

) 
40.0% ) 

) 
40.0% ) 

33-33% 

26.7% ) 
) 

26.7% ~ 
20.0% ~ 
20.0% 

. 20.0% 

) 
) 
) 
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CONTENT ANALYSIS B~ULTS 
BY SOCIAL ClASS. 

As has been explained previously (see p. 216, I), social 

class data for pupils was available for one school only (school 3), 
and then for only 103 out of the 190 pupils sampled from this 

school, due to the unavailability of some record cards. Consequently 

the results must be interpreted with caution. 

The social class groupings referred to below are those 

of the Registrar General's classification, based on father's 

occupation. Thus group one contained pupils in social classes one 

and two; group two contained pupils in social class three (non­

manual); group three contained pupils in social class three 

(manual); group four contained pupils in social class four; and 

group five contained pupils \vho belonged to social classes five 

ail.d six. 

Unfortunately, as can be seen from the previous tables, 

the distribution of pupils amongst the various groups was very 

uneven. It was felt, however, that to amalgamate the groups further 

would involve a loss of homogeneity within the groups. 

It should also be noted that the "top-ten" list of 

group three, (whiQh contained only nine pupils), was reduced to 

only~ categories, since an identical, percentage of pupils with­

in the group used many of the remaining categories. 

The category which was used most frequently by group 

one pupils was Category 2: "A good teacher can keep control of the 

class without being too strict." This category was ranked second by 

group two, third by group three and by group four, and first by 

group five. Percentage results were: 

Group One = 66.?% 

Group Two = 61.3% 
Group Three = 55.6% 
Group Four = 50.0% 
Group Five = 53-3% 

This teacher characteristic was thus ranked highly by all social-

class groups, and highest of all by group one, (social classes one 

and two), and by group five, (social classes five and six). 

Ranked joint second by pupils in group one was Category 

53: "A good teacher has a good sense of humour." This category was 

ranked first by pupils in group tvro; second by gToup t:b..ree and 
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group four pupils, and joint second by group five. Percentage 

figures: 

Group One = 44.4% 
Group Two = 67.7% 
Group Three = 66.7% 

Group Four = 52.3% 

Group Five = 40.0% 

Category 53 was thus ranked either first or second by all five 

social class groups. 

Also ranked joint second by group one was Category 14: 

"A good teacher makes pupils work hard." However, this category 

was ranked only joint seventh by group two pupils, and it did not 

appear in the "top-six" of group three pupils. It was ranked joint 

sixth by group four, and joint eighth by group five pupils. 

Percentage results: 

Group One = 44.4% 

Group Two = 29.0% 
Group Three = 22.2% 

Group Four = 25.0% 

Group F'ive = 20.0% 

Thus group one children, (social classes one and two), appeared to 

attach considerably greater significance to this teacher charact­

eristic than pupils in the other four groups did; they ranked it 

most highly and also used it much more frequently than the other 

groups. The category was also ranked lowest and used least by 

group five children (social class five). 

Ranked joint fourth by group one pupils was Category 1: 

"A good teacher can keep control of the class." This category was 

ranked third by pupils in group two, first by pupils in group three, 

and joint first by group four pupils. However, it was ranked only 

joint eighth by group five pupils, who interestingly ranked 

Category 2: "A good teacher can control the class without being too 

strict," first, as has been discussed. Pupils in group one and group 

two also ranked Category 2 above Category 1. Percentage figures for 
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Category 1 were: 

Group One = 33.3% 

Group Two = 58.1% 

Group Three = 77.8% 
Group Four = 52.3% 
Group Five = 20.0% 

The category was thus ranked most highly by pupils in groups three 

and four, and lowest by group five children. 

Also ranked joint fourth by pupils in group one was 

Category 17: "A good teacher can explain things clearly." This 

category did not appear in the "top-ten" of groups two and four, 

but it was ranked joint fourth by group three, and fifth by group 

five. Percentage figures: 

Group One = 33.3% 

Group Two = 25.8% 

Group Three = 33.3% 

Group Four = 13.6% 

Group Five = 33·3% 

Thus the category was ranked most highly by groups one, three, and 

five. 

Ranked joint sixth by group one pupils was Category 12: 

"A good teacher doesn't punish pupils who can't do the work." The 

category was not included in the "top-ten" of any of the other 

groups. Percentage results were: 

Group One = 22.2% 

Group Two = 16.1% 

Group Three = 22.2% 

Group Four = 6.8% 

Group Five = 13.3% 

The second category which was ranked joint sixth by 

group one pupils was Category 23: "A good teacher helps pupils who 

are slow at their work." This category was ranked joint seventh by 

group two pupils, joint ~ixth by group four, and joint second by 

group five. It was not included in the "top-six" of group three 
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pupils. Percentage figures were: 

Group One 

Group T.wo 

Group Three 

Group Four 

Group Five 

= 
= 
= 
= 
= 

22.2% 

29.0% 

11 .1% 

25.0% 

40.0% 
Interestingly, therefore, this teacher characteristic was ranked 

most highly by pupils in the lowest social class group, (social 

classes five and six). 

The third category which was ranked joint sixth by group 

one children was Category 60: "A. good teacher is good-tempered." 

The category was ranked joint fourth by group two pupils, fifth by 

group four, and joint second by group five. The category was not 

included in the "top-six" of the group three children. Percentage 

figures were: 

Group One = 22.2% 

Group Two = 48.4% 
Group Three = 22.2% 

Group Four = 29.5% 
Group Five = 40.0% 

Thus again this category was ranked most highly by pupils in the 

lowest social class group, group five. It might perhaps be assumed 

from the results for the two previous categories that many pupils 

in social classes five and six are slow at their work and are also 

frequent targets of the teacher's ill-temper. 

The final category which was ranked joint seventh by 

group one pupils was Category 71: "A good teacher looks neat and 

tidy" it is interesting to note that pupils in group one (social 

classes one and two) were the only ones to include this category 

in their "top-ten". Percentage figures were: 

Group One = 22.2% 

Group Two = 12.9% 

Group Three = 9.1% 

Group Four = 0.0% 

Group Five = 0.0% 

It is also interesting to see that no child in groups four or five 

(social classes four, five and six) mentioned this teacher 
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characteristic. 

Four categories which were not included in the "top-ten" 

list of pupils in group one appeared in the corresponding list of 

group two pupils. Ranked joint fourth by this group was Category 

16: "A good teacher gives lessons that are interesting." The 

category was also ranked joint fourth by group three pupils, joint 

ninth by group four, and joint sixth by group five. Percentage 

results were: 

Group One = 11 .1% 
Group Two = 48.4% 
Group Three = 33.3% 
Group Four = 18.2% 
Group Five = 26.7% 

The category was thus ranked most highly and used most frequently 

by pupils in groups two and three, whilst the fact that it was not 

ranked at all in the "top-ten"' of group one pupils is rather 

surprising. 

Ranked sixth by pupils in group two was Category 11 : 

"A good teacher is fair and consistent about punishment." It was 

also ranked joint fourth by group three pupils, fourth by group 

four, and joint sixth by group five. Percentage figures: 

Group One 

Group Two 

Group Three 

Group Four 

Group Five 

= 
= 
= 
= 
= 

o.o% 
35-5% 

33-3% 
31 .8%. 

26.7% 
Interestingly, the category was used by none of the children in 

group one (social classes one and two). This result would appear 

to indicate either that pupils belonging to these social classes 

are seldom punished, or that they seldom, if ever, question the 

fairness of their punishment. 

Ranked joint seventh by group two pupils was Category 

65: "A good teacher is understanding about pupils' problems." The 

category did not appear in the "top-ten" of any of the other four 
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groups. Percentage results, however, \orere: 

Group One = O.O% 

Group Two = 29.0% 

Group Three = 22.2% 

Group Four = 9.1% 

Group Five = 13.3% 

Again, the complete lack of use of this-category by group one 

pupils is interesting; do they rarely have problems connected with 

school, or do they always find teachers understanding, so much so 

that the pupils do not question that teachers could be anything 

else? 

Ranked tenth by group two pupils was Category 46: "A 

good teacher doesn't talk down to pupils." This category too was 

not included in the "top-ten" lists of any of the other groups. 

Percentage figures were: 

Group One 

Group Two 

Group Three 

Group Four 

= 
= 
= 
= 

11 .1% 

25.8% 

22.2% 

13.6% 

Group Five = 0.0% 

As in the case of Category 65, this category was used most 

frequently by pupils in groups two and three (social classes 3 

non-manual and 3 manual). It was not used at all by group five 

pupils, perhaps suggesting that they do not expect to be, or do not 

want to be treated as "equals" by the teacher, who, it is reasonable 

to assume, is viewed as belonging to a different social class. 

In addition to these four categories, two additional 

categories were placed in the "top-ten" of group four pupils, but 

not in the corresponding lists of any of the higher social-class 

groups. Thus Category 62: "A good teacher is cheerful and friendly" 

was ranked eighth by this group, and joint eighth by group five 

pupils. Percentage results: 

Group One = 11 .1% 

Group Two = 16.1% 

Group Three = 11 .1% 

Group Four = 20.5% 

Group Five = 20.0% 

It is interesting that this category was both used most frequently 
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and ranked most highly by pupils in the two lowest social class 

gToups, especially when, as was discussed previously, no pupils 

from group five used Category 46: nA good teacher doesn't talk 

down to pupils." 

Ranked joint ninth by group four pupils was Category 

35: "A good teacher comes round to help pupils while they are 

working." The category was not ranked in the 11 top-ten" of any of 

the other four groups. Percentage figures were: 

Group One = 11 .1% 

Group Two = 9. 7% 
Group Three = 22.2% 

Group Four = 18.2% 

Group Five· = 0.0% 

The category was thus used most frequently by pupils in groups 

three and four, (social classes 3 manual and 4), and not, as might 

have been expected, by group one pupils. 

112 



-------------------

APPENDIX 5. 

The Results of the Content Analysis of Pupils' 

"Purpose of School 11 Essays, According to the 

Variables of: 

School 

Sex 

Anonymous/Signed 

Year 

Stream 

I.Q. 

Social Class 
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It should be noted that whilst in the case of the "Good 

Teacher" category system, the ten most frequently-used categories 

were listed for each pupil sub-group (10/74 = 13.51rc0, the 

"Purpose of School" system contained only 46 categories instead of 

74, and thus only the six most frequently-used categories were 

listed for each group. (The ratio remained almost the same 

6/46 = 1,3 .04%). 

Although both cut-off points were arbitrary, it was felt 

by the researcher and the coders that the number of categories 

listed in each case provided a satisfactory focus of attention on 

the main areas of pupil concern. 

It should also be pointed out once again that owing to 

the extremely small size of some of the I.Q. and social class 
2 sub-groups of the sample, X results are not reported for these 

two variables. 

Finally, it must be emphasised that the word "rank", 

when used with reference to the results of the content-analysis, 

as in this Appendix, refers to the rank position of a particular 

category for a sub-group of the sample calculated according to the 

number of times this category was used in the essays of the pupils 

in guestion when compared to other categories. Pupils were not, 

of course, asked to rank different statements in order of import­

ance until the questionnaire stage of the research. 
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TABLE 81 

Category 
Number 

21 

8 

MOST FREQUENTLY-USED CATEGORIES BY SCHOOL. 

SCHOOL 1. (No. = 237). 

Definition: "The Purpose of School is ••• " 
To teach us lots of different subjects. 

To help us get a \vell-paid job. 

Percentage of 
Pupils Using 
The Category. 

71.7% 

59.9% 
4 To help us pass exams and get qualifications. 28.3% 

14 To give us somewhere to meet friends. 24.1% 
32 To teach us to read, write and count. 16.9% 
46 To prepare us for standing on our own feet 16.0% 

in the.world. 

SCHOOL 2. (No. = 1 31 ) • 

Category 
Number Definition: "The Purpose of School is ••• " 

21 

8 

14 
46 

To 

To 

To 

To 
in 

teach us lots of different subjects. 

help us get a well-paid job. 

give us somewhere to meet friends. 

prepare us for standing on our own feet 
the world. 

Percentage of 
Pupils Using 
The Category. 

84.0% 
69.5% 
36.6% 
35.1% 

32 To teach us to read, write and count. 33.6% 
4 To help us pass exams and get qualifications. 32.8% 

SCHOOL 3. (No. = 190). 

Category 
Number Definition: "The Purpose of School is ••• " 

21 To teach us lots of different subjects. 

Percentage of 
Pupils Using 
The Category. 

64.2% 
8 To help us get a well-paid job. 61 .6% 

14 To give us somewhere to meet friends. 37.9% 
4 To help us pass exams and get qualifications. 36.8% 
5 To teach us subjects that can be used 31.1% 

di~ectly in a job. 

46 To prepare us for standing on our own feet 29.5% 
in the world. 
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CONTENT ANALYSIS RESULTS BY SCHOOL. 

As may be seen from the above tables there was very 

little difference between the "top-six categories" of the three 

schools. The same two categories were used most frequently by 

pupils in'all three schools. Category 21: "The purpose of school 

is to teach us lots of different subjects" was ranked first by all 

groups, and was used by 71-7% of School 1 ·pupils, 84.0%of School 2, 

and by 64.2% of School 3. (x2 = 15.05024 with 2 d.f., sig = 
~ 0.001). Ranked second by all three groups was Category 8: 

"The purpose of school is to help us get a well-paid job." (Used by 

59.9%of School1 pupils, 69.5%of School 2, and 61.6%of School 

3). Clearly the majority of pupils in all schools accepted both 

the subject-orientated and subject-divided educative function of 

the school, and also the powerful allocating role of the school, 

which has already been discussed in detail; the implicit assumption 

being that academic success at school vTill "help" one to obtain 

such a job in adult life. 

Ranked third by School 1 pupils was Category 4: "The 

purpose of school is to help us pass exams and get qualifications." 

(Used by 28.3% of the group). Category 4 was also ranked third 

according to frequency of use by School 3 pupils. (Used by 37 .9%). 

The category v1as however ranked only sixth by School 2 children. 

(Used by 32.8~9. As was discussed previously, it is hardly surpris­

ing that this category should be used by a large percentage of 

pupils at all three schools in view of the results for Category 8. 

Pupils presumably believe that it is via the "qualifications" 

referred to in Category 4 that the "well-paid job" of Category 8 

is obtained. 

The fourth most frequently-used category by School 1 

pupils was Category 14: "The purpose of school is to give us some­

vrhere to meet friends." (Used by 24.1 %) • This category was placed 

third by School 2 children, (used by 36.6~, and third also by 
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School 3 pupils, (used by 37-9%). (X
2 = 11.24587 with 2 d.f. , sig 

= < 0.005). It is interesting, as has been commented upon 

.already, that this "social" function of the school is esteemed so 
highly by pupils. Many mentioned the fact that the school provided 
them with an opportunity to meet other children from different 

areas and different backgrounds. This "mixing" flmction is perhaps 

overlooked by teachers, and is especially applicable, of course, 

to comprehensive schools. 

Ranked fifth by School 1 pupils vias Category 32: "The 

purpose of school is to teach us to read, write and cmmt''. (Used 

by 16.9% of the group). This ca. tegory was also ranked fifth by 

School 2 (used by 33.6%), but it was not included in the "top-six" 

list of School 3 pupils. It was however used by 28.4% of this eroup, 

(X2 = 14.76248 with 2 d.f. , sig = <: 0.001). Thus, as one would 

expect, pupils acknowledge the importance of the school's role in 

supplying them with an education in the basic requirements of 

literacy and numeracy. 

The sixth most frequently-used category by School 1 

children was Category 46: "The purpose of school is to prepare us 

for standing on our own feet in the world • " (Used by 1 6. O% of the 

group). The category was also ranked sixth by School 3 (used by 

29.5%) and was placed f0urth bySchool2 children (used by 35.1%). 

(x2 = 19.28899 vlith 2 d.f. , sig = < 0.001). Subsumed iolithin 

this category were statements such as "To teach us to become inde­

pendent" ; "to teach us to cope vli th our problems"; "to teach us to 

ma.ke our own decisions"; "to teach us to think for ourselves"; "to 

prepare us for adult life". (It is clear from the above results 

that pupils attach a great deal of importance to this function of 

the school; it is debatable, however, whether Scottish schools 

generally do as much as they might to foster pupils' independence 

and to encourage pupils to "think for themselves". In many, if not 

most schools, pupils are told what to think, vlhat to wear, Hhat to 

do, etc. It \vould appear, hovJever, that the pupils who used this 

category believed that schools actually do prepare pupils for adult 

life, and ·were not voicing a hypothetical desire. 

The only other category to appear in the "top-six" lists 

of any of the three schools Has Category 5: "The purpose of school 

is to teach us subjects that can be used directly in a job." This 

ca. tegory '"as ranked fifth according to frequency of use by School 3 

pupils, and \•Tas used by 31.176of this gToup. Category 5 \vas also 

used by 13.5% of School 1 pupils, and by 26.7% of the children from 

School 2. (X2= 20.25685 with 2 d.f. , sig = < 0.001). The frequent 

use of this category is not surprising, given the importance that 
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pupils attached to the school's supposed function of helping them 

to obtain a well-paid job, as-has been already discussed. As will 

be shown later, Category 5 was used mainly by less academic pupils. 

A further fourteen categories proved to differentiate 

at a statistically significant level between the three school groups. 

In every case but one however, School 1 pupils used the category 

less than the pupils of both other schools, suggesting perhaps that 

they were in fact allowed less time to write their essays, although 

instructions given to staff in School One were of course identical 

to those given to staff in Schools 2 and 3. The fourteen categories 

were as follows: 

Category 6: 

School 

School 

School 

(X2 = 

Cate~r;y: 22: 

School 

School 

School 

"The Purpose of School is to prepare us for 
'lmiversity or college." 

1 used by 2.5%of pupils. 

2 II " 5-3% " II 

3 II It 8.9% II It 

8.53290 with 2 d.f., sig = < 0.05). 

"The Purpose of School is to teach us Geography." 

1 used by 0.0% of pupils. 

2 It " 3.8% II " 
3 II It 3-2% II fl 

(X2 = 8.45901 with 2 d.f.' sig = < 0.05). 

Ca tegocy 29 : 

School 

School 

School 

(X2 = 
Cate~r;y: 24: 

School 

School 

School 

(x2 = 

"The Purpose of School is to teach us Maths." 

1 used by 2.5% of pupils. 

2 II II 8.4% II II 

3 II II 6.3% II II 

6.62243 with 2 d.f.' sig = < o.os). 

"The Purpose of School is to teach us History and 
Modern Studies." 

1 used by O.O% of pupils. 

2 fl fl 4.6% II II 

3 II II 3-7% II It 

10.10061 with 2 d.f., sig = < 0.01). 
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Category 38 a 

School 1 

School 2 

School 3 

"The Purpose of School- is to teach us how to 
.express ourselves clearly." 

used by 2.1% of pupils. 
II II 8.4% II II 

" rt 2.6% " " 
(x2 = 10.22710 with 2 d.f., sig = <: 0.01). 

Category 1 0 : "The Purpose of School is to teach us how people 
_in other countries live and think." 

School 1 

School 2 

School 3 

used by 2.5% of pupils. 

II tl 7.6% It II 

n II 10.0% II II 

(x2 = 10.54465 with 2 d.f., sig = <: 0.005). 

CateB'!:!rz ~~· "The Purpose of School is to help us find out what 
things we're good at." 

School 1 used by 4.6% of pupils. 

School 2 " It 11.5% " 11 

School 3 " " 14.7% " " 
(x2 = 12.91190 with 2 d.f., sig = <: 0.005). 

Category 3: 

School 

School 

School 

(X2 = 

Category 16: 

School 

School 

School 

(X2 = 

1 

2 

3 

"The Purpose of School is to help us choose 
a job." 

used by 5. 1 % of pupils. 

" 11 12~2% " " 
" " 16.3% 11 " 

14.60882 with 2 d.f.' sig = < 0.001). 

1 

2 

3 

"The Purpose of School is to provide clubs and 
sports in the lunch-hour and after school." 

used by 5.9% of pupils. 
n II 9.9% II 11 

II " 18.4% 11 " 
16.96506 with 2 d .f.' sig = <: 0.001). 
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Category 28: "The Purpose of School is to teach us to speak 
a foreign laneuage." 

School 1 used by 3.0% of pupils. 

School 2 II " 13.0% II II 

School 3 " II 10.5% II II 

(x2 = 14.43634 with 2 d.f. sig· = <: 0.001). 

Category 31: "The Purpose of School is to teach us different 
sports and how to keep fit." 

School 1 used by 1. 3% of pupils. 

School 2 II II 7.6% II II 

School 3 II II 10.5% 11 II 

(X2 = 17.16290 with 2 d.f. sig = < 0. 001). 

Ca.tegor;y 22: "The Purpose of School is to teach us practical 
skills t&at will be useful at home. II 

School 1 used. by 2.1% of pupils. 

School 2 II II 9.2% II 11 

School 3 " II 10.5% II II 

(x2 = 13.83556 with 2 d .f. sig = <: 0.001). 

Categor;y 40: "The Purpose of School is to teach us discipline." 

School used by 7.2% of pupils. 

School 2 ll II 19.1% II II 

School 3 II " 6.8% II II 

(x2 = 16.41768 \·lith 2 d.f. sig = <: 0. 001). 

Ca.tegor;y 42: 11 The Purpose of School is to develop o1.1r intelligence." 

School 1 used by 0.8% of pupils. 

School 2 " " 8.4% II I! 

School 3 II II 3. 7% II II 

(x2 = 13.93587 with 2 d.f. ' sig = < 0. 001). 
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TABLE 82 

Category 
Number 

21 

8 

4 

5 

46 

( 14 
( 
( 32 

Category 
Number 

21 

8 

14 

4 

32 

46 

HOST FREQ.UENTLY-USED CATEGORIES BY SEX. 

MALE. (Number= 264). 

Definition: 11 The Purpose of School is •••• 11 

To teach us lots of different subjects. 

To help us get a well-paid job. 

To help us pass exams and get 
qualifications. 

To teach us subjects that c2n be used 
directly.in a job. 

To prepare us for standing on our own 
feet in the world. 

To give us some\-There to meet friends. 

To teach us to read, 1.o1ri te and count. 

FE1'1ALE. (T·Tumber = 294). 

Definition: "The Purnose of School is •••• 11 

To teach us lots of different subjects. 

To heln us get a Hell-paid job. 

To give us somewhere to meet friends. 

To help us pass exams and get 
qualifications. 

To teach us to read, Hri te and cotmt. 

To prepare us for standing on our mm 
feet in the world. 

Percentage of 
Pupils Using 
~J.lhe Ca.te~rl:. 

67.8% 

58.0% 

33.7% 

27.7% 

26.59{ 

Percentage of 
Pupils Using 
The Category. 

75.9% 

67 .O% 

38.4% 

31 .O% 
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CONTENT ANALYSIS RESULTS BY SEX. 

As may be seen from the above table, both boys and 

girls made most frequent use of Category 21: "The purpose of school 

is to teach us lots of different subjects •11 67.896 of boys and 75.9% 

of girls used the category. (x2 = 4.08173 vTith 1 d.f. , sig = 
< 0.05). 

Similarly, the next most frequently-used category in 

both groups \-ras Category 8: "The purpose of school is to help us 

get a well-paid job." (Used by 58.0% of the boys' group and 67 .O% 

of the girls). (x2 
= 4.49545 vlith 1 d.f. , sig = < 0.05). The 

fact that there was a statistically significant difference bet1>1een 

the percentage of girls in the sample who used the category and the 

percentage of boys ¥rho did so vrould appear to suggest that girls 

attached significantly more importance to the school's function of 

helping pupils to obtain a \vell-pa.id job than boys did. What must 

again be stressed, hoHever, is the fact that boys as well as girls 

ranked this "purpose of school" second in relation to other 

"purposes of school",(rank positions determined by the number of 

pupils using the category). Thus this purpose of school vias of the 

same major importance to boys as it was to girls, in relation to 

other 11 purposes" • 

The results for Category 14: "The purpose of school is 

to provide a place where He can meet friends", are, hoVIever, 

interesting. This category was ranked third by the girls' group 

(used by 38.4%) but only joint sixth by the boys. (Used by 24.2%) 

(x2 = 12.28996, with 1 d.f. , sig = < 0.001). Thus it appears 

that this "social" purpose of school is of more importance to girls 

than it is to boys, though it is clearly of major importance to 

both sexes. 

Ranked fourth according to freq_uency of use by the girls 1 

group was Category 4: "The purpose of school is to help us pass 

exams and get qualifications". (Used by 31 • O%). Category 4 vras 

ranked third by the boys (used by 33.79b), suggesting that boys 

attach slightly more importance to the school's function of pre­

paring pupils for examinations than girls do. 

The c2 tegory which \vas ranked fifth by the girls' group 

was Category 32: "The purpose of school is to teach us to read, 

write and count". (Used by 25.2%). This category vias ranked joint 

sixth by the boys' group (used by 24.2%), suggesting that girls 

attach slightly more importance to the basics of literacy and 

numeracy than boys do, although both groups clearly regard tuition 

122 



123 

in the basic language and number skills as a vital function of the 

school. However, it is interesting to note that the girls' group 

used Category 14: "The purpose of school is to give us somewhere 

to meet friends" 1-! times as frequently a.s they used Category 32, 

whilst boys used the categories with equal frequency. 

Ranked sixth by the girls was Category 46: "The -purpose 

of school is to prepare us for standing on our own feet in the 

.~oJorld". 23.8% of the girls in the sample used this category. Thus 

boys appeared to be marginally more concerned vii th this function 

of school. One category that did not appear in the girls' "top-six" 

was ranked fourth by the 'boys. This vias Category 5: "The purpose of 

school is to teach us subjects that can be used directly in a job". 

The ca. tegory Has used by 27 • 7% of the boys' group and by 18. O% of 

the girls (x2 = 6.82979 with 1 d.f. , sig = < 0.01). These 

results suggest that boys are significa.YJ.tly more concerned \·'i th the 

occupational relevance of lvhat they are taught at school than girls 

are, although a relatively high percentage of girls also made use 

of the category. Apart from the results for this category, and for 

Category 14, already discussed, there Has little difference between 

the opinions of girls and boys on the topic: "The Purpose of School." 

Only 2 further ca.tegories proved to differentiate at a 

statistically significant level between the groups. These were 

Category 36 and Category 43. The results vrere as follows: 

Ca. tegory 43: 

= 

"The purpose of school is to teach us to respect our 
elders." 

Boys: used by 0.8% of the group. 

Girls: II li 4.4% II II II 

5.80720 with d .f. sig = < 0.05). 

Girls also used this category over five times more frequently than 

boys. 

Category 36: "The purpose of school is to teach us how to get on 
with different kinds of people." 

(Actual tuition in interpersonal relationships was 
implied here). 

Boys: used by 3.0%of the group. 

Girls: II II 14.6% II II II 

(x2 = 21.14644 with 1 d.f. , sig = < 0.001). 

The results for this category are very interesting, as girls used 

this category nearly five times as frequently as boys, apparently 

revealing a. much greater concern with learning a.bout inter:9ersonal 

relationships. 



TABLE 83 

Category 
Number 

21 

8 

32 

Category 

T>TOST FRmUENTLY-USED CATEGORIES • 
. . 

ANONYMOUS/SIGNED ESSAYS. 

ANONYNOUS (Number = 427) 

Definition: "The Purpose of School is ••• " 

To teach us lots of different subjects. 

To help us get a well-paid job. 

To help us pass exams and get 
quali_fications. 

To give us somewhere to meet friends. 

To teach us to read, write and count. 

To teach us subjects that can be used 
directly in a job. 

To prepare us for standing on our own feet 
in the world. 

SIGNED (Number = 1 31 ) 

Number Definition: "The Purpose of School is ••• " 

21 To teach us lots of different subjects. 

8 To help us get a well-paid job. 

4 To help us pass exams and get 
qualifications. 

14 To give us somewhere to meet friends. 

46 To prepare us for standing on our own feet 
in the world. 

32 To teach us to read, write and count. 

Percentage of 
Pupils Using 
The Category. 

61.8~ 

59.5% 
34-4%) 

~ 
34-4%) 

32.8% 

32.1~ 

32.1 %~ 

Percentage of 
Pupils Using 
The Category. 

75.2% 

63.7% 

31 .6% 

23.0% 

22.2% 
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CONTENT ANALYSIS RES~LTS: 
ANONYHOUS/SIGNED ESSAYS. 

As can be seen from the tables above, Category 21: "The 

purpose of school is to teach us lots of different subjects" was 

ranked first (according to frequency of use) by both the group of 

pupils who signed. their essays and by the group who v1rote anony­

mously. The ca. tegory \·las used by 61 .8Jb of the anonymous group, and 

by 75.2% of the signed group. (x2 = 8,21179 with 1 d.f. , sig = 
<: 0.005). These results suggest that possibly the pupils who 

signed their essays may have felt somewhat pressurised to make the 

conventional, expected response to the essay q_uestion, but it must 

be emphasised that the anonymous group of pupils also used this 

category more freq_uently then any other. 

Both groups also ranked Category 8: "The purpose of 

school is to help us get a well-paid job", second. The category was 

used by 59.5% of the anonymous group and by 6 3. 7% of the group who 

signed their essays. 

Ranked joint third by the anonymous group, and third also 
by the signed gToup, was Category 4: "The purpose of school is to 

help us pass exams and get qualifications". The category was used 

by 34.4% of the anonymous group, a.ncl by 31 .6% of the signed group. 

Category 14: "The purpose of school is to give us some­

where to meet friends" was ranked joint third by the anonymous 

gToup of pupils, and fourth by the signed group. The category was 

used by 34.4%of the anonymous pupils, and by 30.9%of the signed 

group. 

Ranked fifth by the anonymous gToup and sixth by the 

signed group vras Category 32: 11 The purpose of school is to tectch us 

to read 9v1ri te and count." The ca. tegory vra.s used by 32.8% of anony­

mous pupils, and by 22.2% of the signed gToup. (x2 
= 5.4689342 

l-rith1 d.f., sig= < 0.05).Althoughover10%moreofthe 

anonymous group than the signed f,Toup used the category, the rank­

order positions were virtually identical. Both gToups thus attached 

similar relative importance to this "purpose of school" in relation 

to other purposes. 

Category 5: "The purpose of school is to teach us subjects 

that can be used directly in a. job," was ranked joint sixth by the 

anonymous pupils, and was not included in the "top-six" of the 
11 signed" pupils. The category \·la.S used by 32.1% of the anonymous 

group, and by 19.7% of the signed group. (x2 
= 8.10689 \ofith 1 d.f. , 

sig = < 0.005). It is possible, though not very likely, that 

under the shield of anonymity pupils felt more free to use this 
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category which is rather "anti-academic", in that it sugeests that 

school subjects should be of direct occupational relevance. This 

suggestion is supported by the fact that all but one of the non­

certificate 3rd and 4th year pupils in the sample v1ere contained 

in the "anonymous" group. However, a substantial uroportion of the 
group who signed their essays also used the category. 

Ranked joint sixth according to ffequency of use by the 

anonymous group was Category 46: "The pur:r;>ose of school is to 

prepare us for standing on our own feet in the Horld. 11 (Used by 

32.1 %) • The category was ranked fifth by the signed group, and was 

used by 23.0% of this gToup. (x2 = 3.95534 vri th 1 d.f. , sig = 
< 0.05). 

Overall, therefore, \o!i th the exception of Category 5, 

already discussed, there was very little difference bet\oieen the 

relative importance attached to the various "purposes of school" 

included in the Htop six" of the anonymous and signed groups. 

A further 8 categories proved to differentiate betHeen 

the groups at a statistically significant level. The results for 

these categories were as follows: 

Category J.: "The purpose of school is to help us choose a job." 

Anonymous pupils:-: used by 8.7% of the group. 

Signed II II II 16,8% II II 11 

(x2 = 6.17207 with 1 d.f. , sig = <: 0.05). 

These results contrast ,.,i th those already discussed for another 

employment-related category, Category 5, where anonymous pupils made 

the statement "The purpose of school is to teach us subjects that 

can be used directly in a job" significantly more frequently than 

pupils viho signed their essays. 

Category 20: "The purpose of school is to take us during the day 
so that our parents can go out to \oJork." 

Anonymous pupils: used by 3.0% of the group. 

Signed II II 11 7,6% II . II II 

(x2 = 4.24390 with 1 d.f. ' sig = < 0.05). 

Category 28: "The purpose of school is to teach us to speak a 
foreign language." 

Anonymous pupils: used by 6.1% of the group. 

Signed II " II 13 • 7% II 
II " 

(x2 = 7.06083 with 1 d.f., sig = < 0.01). 
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Ca. tegory 36: 11 The purpose of school is to teach us hovl to get 
on with different kinds of peeple." 

= 

Category 16: 

Anonymous pupils: used by 7. 3% of the group. 
II " " 15 • 3% II II II Signed. 

6.80542 with 1 d.f. ' sig = < 0.01). 

"The purpose of school is to provide clubs and 
sports in the lunch-hour and after school." 

Anonymous pupils: used by 8. 9% of the group. 

Signed " II II 18 o 3% II 
II II 

(x2 = 8.08047 with 1 d.f. , sig = < 0.005). 

Category 33: "'l'he :purpose of school is to teach us practical 
skills that \vill be useful at home. 11 

Anonymous pupils: used by 4-7% of the group. 

Signed II II " II II 

(X
2 = 9.83712 vTith 1 d.f. , sig = < 0.005). 

Category 31 : 

= 

"The purpose-of school is to teach us different 
sports and how to keep fit." 

Anonymous pupils: used by 3.0% of the group. 

Signed " II II 15 • 3% II 
II II 

24.76305 vTith d.f. sig = < 0.001). 

Category 45: "The purpose of school is to help us find out what 
things we're good at." 

Anonymous pupils: used by 7 .O% of the group. 

Signed II II II 18 • 3% II II II 

(X2 = 13.36720 with 1 d.f. sig = < 0.001). 

As can be seen from the results given for these 8 ca.te­

gories, pupils ;,rho signed their essays in every case used the 

category considerably more frequently (between 2 and 5 times as 

often) as the anonymous group. 

The breakdovm of the group of pupils who signed their 

essays has already been discussed, (see p. 43 ) and it must be 

borne in mind when interpreting the results that vrhen this group is 

compared to the whole pupil sample, first, second and fifth year 

pupils are oyer-represented, whilst third year pupils are under­

represented and fourth year pupils are almost totally absent. More 

than half of the "signed" gToup ;,;ere in unstreamed first and second 

year classes ( 66.41% as compared to 48% in the main sample) vJhilst 

certificate third and fourth year pupils were under-represented 
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( 16.03% compared to 26% in main sample) and non-certificate pupils 

Here virtually unrepresented (0.76% compared to 17%). 
The preponderance of young (first and second year) pupils 

in this group may explain their relatively frequent use of Category 

20: "The purpose of school is to take pupils during the day so that 

their parents can go out to l:Jork," since the category suggests that 

a function of school is its "baby-sitting role", 1:1hich younger 

children are presumably more likely to accept. 

The absence of non-academic senior pupils from the 

"signed" group may also explain the more frequent use of Category 

28: "The purpose of school is to teach us a foreign language" by 

this group than by t:re anonymous group. It is hard to see, however, 

how the imbalance in the make-up of the signed group \<Ihen it is 

compared to the main sample could explain the results for the other 

6 categories. It would seem to be anomalous that younger pupils 

should be more interested than older ones (third and fourth year) 

in the school's role of helping pupils to decide on a career 

(Category 3), or its function in teaching practical skills useful 

in the home (Category 33), or that of teaching pupils to get on 

vri th different kinds of people. (Category 36). 
In fact, the almost total lack of non-academic senior 

pupils in the "signed" group may explain why the essays of this 

group Here max·ginally longer on the average than those of the 

anonymous group (and thus contained, on average, more statements). 
1ro some extent then, the difference in the degree of use of the 8 

categories may be explained by this fact that the "signed" group 

made more statements per essay, although obviously, all pupils vrere 

free to make any statements that they vlished, and thus too much 

weight should not be attached to this fact. (The slightly longer 

length of this group's essays may of course also be accounted for 

by greater effort a.t the task by these pupils, in the belief that 

their essays might be scrutinised by their teacher). 

The only other possible explanation for the greater use 

of these eight categories by the signed group then by the anonymous 

would seem to be that pupils in this group hoped that their points 

of view would be read by teachers. This hypothesis has been discussed 

previously, (see p, 45 ); if it is true, then the results for 

categories 3, 16, 33, 36 and 45 might be explained as being caused 
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by pupils "hinting" that the school might be more concerned with 

helping pupils to choose a job, providing extra-curricular activities, 

teaching practical skills useful at home, teaching pupils how to get 

on -with others, and assisting pupils to develop and to identify their 

talents. 



TABLE 84 

Category 
Number 

21 

8 

4 

14 

Category 
Number 

21 

8 

14 

19 

4 

32 

Category 

MOST FREQUENTLY-USED CATEGORIES BY PUPILS' YEAR. 

First Year (Number = 158). 

Definition: "The Purpose of School is •••• " 
To teach us lots of different subjects. 

To help us get a well-paid job. 

Percentage of 
Pupils Using 
The Category. 

74.7% 

69 .O% 

To help us pass exams and get qualifications. 24.7% 

To teach us to read, \Hi te and count. 24.1%) 

To teach us subjects that can be used directly 
) 

24.1% ) 
in a job. ) 

To give us somewhere to meet friends. 17.7% 

Second Yea.r (Number= 109). 
Percentage of 
Pupils Using 

Definition: "The Purpose of School is ...• II The Categor;y. 

To teach us lots of different subjects. 78.0% 
" 

To help us get a well-paid job. 67.0% 

To give us somewhere to meet friends. 45.0% 

To keep us off the streets. 32.1% 

To help us pass exams and get qualifica.tions. 26.6% 

To teach us to read, write and COU.Yl t. 25.7% 

Third Year (Number = 1 31). 

Number Definition: "The Puruose of School is •••• " 

Percentage of 
Pupils Using 
The Ca tegor;y. 

21 To teach us lots of different subjects. 

8 To help us get a well-paid job. 

32 To teach us to read, write and count. 

5 

4 

46 

To teach us subjects that can be used directly 
in a job. 

To help us pass exams and get qualifications. 

To prepare us for standing on our ovm feet 
in the world. 

73.3% 

52.7% 

32.1% 

30.5% 

28.2% 
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TABLE 84 (cont.) 

HOST l''RE~lJE!ITTLY-USED CATEGORIES BY PUPilS' YEAR. 

Category 
Number 

4 

14 

46 

5 

Category 
Number 

21 

14 

4 

16 

Fourth Year (Number= 109). 

Definition: "The Purpose of School is •••• 11 

To teach us lots of different subjects. 

To help us get a well-paid job. 

To help us pass exams and. get 
qualifications. 

To give us somewhere to meet friends. 

To prepare us for standing on our own 
feet in the world. 

To teach us subjects that can be used 
directly in a. job. 

Fifth Year (Number= 51). 
= 

Definition: "The Purpose of School is •••• 11 

To teach us lots of different subjects. 

To help us get a well-paid job. 

To prepare us for standing on our mvn 
fee~ i~ the world. 

To give us somewhere to meet friends. 

To help us pass exams and get 
qualifications. 

To provide clubs and sports in the lunch­
hour and after school. 

Percentage of 
Pupils trsing 
The Category. 

62.4%) 
) 

62.4% ) 

47.7% 

37.6% 

22.9% 

Percentage of 
Pupils Using 
The Category. 

68 .6~~ 

60.8% ~ 

60.8% ~ 

49.0% 

35.3% 



CONTENT ANALYSIS R:IDSULTS BY YEAR. 

Again, the most noticeable feature of the above Table 
is the similarity betv;een the category use of the various year­

groups. Three categories, nmnbers 4, 8 and 21, appeared in the 

"top-six" lists of all five groups, 1.-rhilst one further category 

was placed in four lists out of five (Category number 14). 

Categories 5, 32 and 46 appeared in the lists of three groups, 

vlhilst only Categories 16, 19 and 28 appeared in one group's list 

only. Thus only 9 categories in total comprised the "top-six" lists 

of the five groups. 

Category 21: "The purpose of school· is to teach us lots 

of different subjects", \·ias ranked first or joint first by all 

groups; the essay results suggest that pupils of all ages regard 

this "purpose" as a major function of the school. Pupils in years 

1 - 3 used the category slightly more frequently than those in years 

4 and 5. 
Similarly, Category 8: "The purpose of school is to help 

us get a well-paid job" vias ranked second according to frequency of 

use by all year-groups except for the fourth-year group, \..rho 

ranked it joint first. Strangely, a higher percentage of first and 

second-year pupils used the category than of third, fourth and 

fifth-year pupils. Possibly older pupils ~>.rere slightly more real­

istic about the schoofs ability to "provide" a. viell-paid job, but 

the essays suggest that this function of school, (which, as has 

been discussed at length, it is dubious that the school really can 

fulfil), is of great importance to pupils of all ages. 

Ranked joint third by fj_rs'h-year pupils vias Category 4: 

"The purpose of school is to help us pass exams and get qualifi­

cations" (used by 24.7% of the group). The category was ranked 

fifth by second-year children, (used by 26.6%);by the third-year 

group, (used by 29.0%); and by fifth-year pupils, (used by 43.1%). 

It was ranked third by fourth year pupils, (used by 47.7~{). Thus, 

although the category Has ranked most highly in relation to other 

"purposes of school" by first-year and fourth-year pu9ils, the 

category Has used most frequently, as one might expect, by fourth 

and fifth-year pupils, who are of the age to sit examinations. 

(x2 = 21.04176 with 4 d.f. , sig = <: 0.001). 

Also ranked joint third by first-year pupils was Category 

32: 11 The purpose of school is to teach us to read, write and count." 

(Used by 24.176of the group). The category 1<1as also ranked siY.th 

by the second-year group (used by 25.7%) and third by third-year 

pupils (used by 32.1%). It vias not included in the "top-six" list 



of either fourth or fifth-year pupils, although it was used by 

21 • 1% of the fourth-year group, and by 13.7% of fifth-year pupils, 

Interest in the tuition of basic literacy and muneracy ,.,as thus 

greatest amongst pupils in first to third year, and least amongst 
fiftfr.year pupils. Presumably some fifth-year pupils had forgotten 

the need for such basic tuition, being more concerned with their 

strictly academic concerns. 

Ranked fifth according to frequency of use by the first­

year group v-ras Category 5: "The purpose of school is to teach us 

subjects that can be used directly in a. job." (Used by 24.1% of the 

group). The category was also placed fourth by the third-year group, 

(used by 30.5%) and sixth by fourth-year pupils. (Used by 22.9?6). 
It was not included in the "top-six" of either the second-year or 

the fifth-year group, although it vlas used by 13.8% of second-year 

pupils, and by 15.7% of the fifth-year group. The category was thus 

ranked most highly by third-year pupils, and was also used most 

frequently by the third-year group. The concern of first-year pupils 

about their future jobs (as previously revealed by the results for 

Category 8, which have already been discussed) is however also 
interesting. The relatively low level of use of the category by the 

fifth-year group can perhaps be explained by the fact that these 

are "academic" pupils, vJho are not studying "vocationally orient­

ated" subjects, such as crafts. They are in general studying for 

academic qualifications that are in themselves passports to college, 

university or a career, as the results of this group for Category 

4 ahowl(Category 4, relating to examination passes, was used by 

nearly three times as many pupils in the fifth-year group as 
2 Category 5 was). (X results for Category 5 were as follows: 

x2 = 11.17983 with 4 d.f. ' sig = < 0.05). 

Category 14: "The purpose of school is to give us some­

where to meet friends", vlas ranked sixth by the first-year group of 

pupils. (Used by 17.7%). This category was ranked third by second­

year pupils, (used by 45.0%); fourth by the fourth-year group (used 

by 37.6~, and also by fifth-year pupils (used by 49.0%). It was 

not included in the "top-six" list of the third-year group; although 

it was used by 26.0% of this group. The category \·Tas thus ranked 

most highly by second-year pupils, and used most frequently by 

fifth~year and second~year pupils. This function of the school, one 

which many teachers perhaps ignore, is clearly of.major importance 

to pupils of all ages. (x2 results for the category were: x2 = 
33.91602 Hith 4 d.f., sig = < 0.001). 



Only one category appea,red in the 11 top-six" list of secon<J-;year 

pupils that did not feature in the corresponding first-year list. 
Category 19 was ranked. fourth by second- year pupils ("The purpose 

of school is to keep us off the streets") but it did not appear in 

the "top-six" of any of the other groups. Percentage results were: 

First Year: 7.6% 
Second II 32.1% 
Third !I 12.2% 
Fourth II 18.3% 
Fifth II 25.5% 

(x
2 = 32.09282 \vith 4 d.f. , sig = < 0.001). 

The "cynical" rise in the use of this category to a peak in second­

year is hard to explain. Also of interest is the relatively high 

number of pupils in the "academic" fifth-year group who used the 

category. The figures suggest tha.t whilst this "negative" purpose 

of school does not seem to be very important to first-year pupils, 

it acquires more relative importance to pupils older than first­

year, perhaps reflecting a disillusionment \vi th the more "positive" 

purposes of school. There is however, no linear progression; pupils 

do not use the category more as they grovl older. 

Category 46: "The purpose of school is to prepare us for 

standing on our mm feet in the world" which vras ranked sixth by 

the third-year group of pupils, (used by 28.2%), vias not included 

in the "top-six11 list of either the first or second- year pupils. 

It vlaS, hov1ever ranked fifth by the fourth-year group, (used by 

36.7%), and third by fifth-year pupils, (used by 60.8%). It vlas also 

used by 9-5% of the first-year group, and by 15.6% of second-year 

pupils. Thus this category, as might have been expected, was used 

with increasing frequency and ranked increasingly higher according 

to frequency of use as the age of the pupils concerned increased, 

and the time for leaving school drew nearer. 

follows: x2 
= 68.75537 vJith 4 d.f. ' sig < 

2 (X results were as 

0.001). 

Finally, Category 16: "The purpose of school is to 

provide clubs and sports in the lunch-hour and after school" i·las 

ranked sixth by fifth-year pupils (used by 35.3% of the group) but 

. was not included in the 11 top-six" of any of the other year-groups. 

The category was used by 4.4% of first-year pupils, 9.2% of the 

second-year group, 9.2% also of third-year pupils, and 13.8% of the 

fourth-year group. Concern about the provision of extra-curricular 

activities thus increased_ with the age of the pupils(a.lthough an 

equal percentage of second and third-:;year pupils used it), reaching 
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a peak in fifth year. (x2 
= 39.03253 with 4 d.f., sig = < 0.001) 

A further 16 categories in the 11 Purpose of School11 

system proved to differentiate at a statistically significant level 

between the various ye;n·-groups. As proved to be the case Hi th the 

"Good Teacher" system, the school year of pupils thus proved to be 

a highly influential variable affecting the essay response of 

pupils. The fact that 22 categories out of the 46 in the "Purpose 

of School" system proved to differentiate betv1een the groups also 

supports the claim made earlier (see p .. 308, I) for the construct 

validity of the category system. The results for these 16 categories 

Here as follows: 

·.::c;.:;a::..t:.;e::.sg~o::;.;r=.YIL-_...t..2: "The pur-pose of school is to help us choose a job." 

First-Year Pupils: used by 5.1% 
Second " II II 1! 9.2% 
Third II II II I! 13.0% 
Fourth " II " II 11 -9% 
Fifth II II I! " 21 .6% 

(x2 = 12.83124 with 4 d .f. ' 
sig = < o.o5). 

The interest of pupils in this "purpose of school'' increased, as 

one might have expected, roughly in line vri th the age of the pupils 

concerned, Hith the exception that third-year pupils used the 

category more frequently than fourth- year pupils did. Least concern 

about this function Has evinced by first-year pupils, and most by 

fiftl1.-:-years. 

Category 11: "The purpose of school is to teach us how Britain is 
run and governed." 

First-Year Pupils: used by 0.6% 
Second II " II II 0.0% 
Third " II II II 0.8% 

Fourth " II " II 4.6% 
Fifth " II II II 0.0% 

(x2 = 12.55360 with 4 d .f. ' 
sig = < 0.05). 

The use of this category was minimal. However, proportionately, five 

times as many fourth-year pupils as pu\)ils in any other year group 

made use of it. It is hard to suggest vihy no fifth-year puuils 

should have mentioned this ftmction of school. 
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Ca tegor;y: 12: "The purpose of school is to give us somewhere to 
have a good time. II 

First-Year Pu')ils: used by 7 .0%· 
Second 11 It " " 7-3% 
Third;· II " !! II 3.1% 
Fourth " II II II 6.4% 
Fifth " " " " 17 .6}6 

(x2 = 12.1 0761 VIi th 4 d .f. ' 
sig = < o.os). 

illnterestingly, this category was used most by the fifth-year pupils, 

viho vrere also academic in nature. Possibly the social life of this 

group of pupils was more centred on the school; it vias certainly 

noticeable,, as was pointed out on 1?·· 133 that the fifth-year group 

was the only one to include Category 16, "The purpose of school is 

to provide clubs and sports in the lunch-hour and after school," 

in their "top-six" list of categories. They also used Category 14: 
"The purpose of school is to provide a place v1here we can meet 

friends" more frequently than any other year--group. 

Ca tegor;y: 22: "The purpose of school is to teach us practical skills 
that will be useful at home." 

Ji'irst-Year Pupils: used by 10.1% 
Second II II II II 3. 7% 
Third !I II " II 6.9% 
Fourth II " II II 1 .8% 
Fifth " II " 11 11 .8% 

(X2 = 10.89519 with 4 d.f. sig = < 0.05). 

Interestingly, greatest concern with this function of school was 

revealed by first-year and by fifth-year pupils. Possibly first­

year children are excited by the nevr range of practical subjects 

offered by their secondary school that are not available at primary 

school, such as woodvJOrk, metahJOrk, and domestic science, whilst 

fifth-year pupils who are about to leave school realise the use­

fulness of these practical skills. It is difficult to explain, 

hovrever, the lmv rate of use of the ca. tegory by the fourth-year 

group, many of whom vrere also due to leave school at the end of the 

session. 
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Ca teg:or;y: 22: "The purpose of school is to teach us the difference 
betHeen right and wrong." 

First..,:'fear Pupils: used by 0.6% 
Second I! " " II 3-7% 
Third II I! I! !! 3.8% 
Fourth II II II II 3. 7% 
Fifth I! It It It 5.9% 

(x2 = 10.46058 vli th 4 d .f. ' sig = < 0.05) 

This category was used least by the firs t-;year group, and most by 

fifth~ fear pupils. The essay results suggest, hO\·lever, that in 

general, pupils did not consider such "moral guidance" to be a 

major function of the school, a fact which is in itself worthy of 

note. 

Category 42: "The purpose of school is to develop our intelligence". 

First~Year Pupils: 

Second 

Third 

Fourth 

Fifth 

It 

II 

II 

II 

It 

" 
" 
II 

used by 
It It 

II II 

If II 

If II 

0.6% 
1 .8% 

5.3% 

7-3% 
3-9% 

(x2 = 10.58560 with 4 d.f. , sig = < 0.05) 

Categor;y: 44: "The nurpose of school is to teach us punctuality. 11 

First-Year Pupils: 

Second 

Third 

Fourth 

Fifth 

11 

If 

11 

It 

II 

II 

II 

II 

used by 
II II 

II II 

II " 
" II 

0.0% 
0.0% 

0.8% 

3. 7% 
0.0% 

(x2 = 12.34416 with 4 d.f., sig = < 0.05) 

Pupil concern -vii th this function of school v1as slight, but the 

category was used most by the fourth~year group. It was not used at 

all by first, second, or fifth-year pu:pils. 



Categor;y: 28: "The purpose of school is to teach us to speak a 
foreign langu.age • 11 

First-Year Pupils: used by 14.6% 
Second " II II II 4.6% 
Third II !! II II 6.9% 
Fourth II II II II 4. 696 
Fifth 11 II II II 3-9% 

(x2 = 14.23599 '1-!i th 4 d .f. ' sig = < 0.01) 

Interestingly, first~year pupils used the category more than twice 

as frequently as vupils in any other year-group, presumably because 

learning a foreign language, (French, in all of the three schools 

in the sample), is novel and exciting to first-year pupils, 

especially in the first term at secondary school when these essays 

were written. Most of this enthusiasm appears to have evaporated 

by second year, apparently never to return. 

Categor;y: 31 : "The purpose of school is to teach us different 
sports and hovl to keep fit. 11 

First-Year Pupils: used by 12.0% 
Second " " II II 1.8% 
Third II !I II II 3.8% 
Fourth II II " II 3-7% 
Fifth II II II II 5.9% 

(x2 = 15.88708 with 4 d .f. 
' 

sig = < 0.005) 

Again, enthusiasm for this "function" of the school was noticeably 

greatest amongst the first-year gToup. It might be suggested that, 

as v1as postulated previously in the case of learning French, first­

year pupils are keen and enthusiastic in the area of games and P.E. 

because of the much wider range of activities offered by the 

secondary school compared to the primary school, and the much better 

facilities that are usually available in the secondary school for 

sport. As seemed to be the case with French, enthusiasm appeared to 

evaporate quickly after first year. (It is again worth mentioning 

here that the essays \-!ere 1trri tten in the first term of the session, 

so that the "novelty" of secondary school \·lOuld presuntably be at 

its greatest). 

Fifth-year pul)ils used the category more frequently than 

second, third or fourth--year pupils. This result matches that for 

Category 16, already discussed; fifth-year pupils expressed mor~ 

interest than any of the other year groups in sporting and other 

extra-curricular activities. 
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Ca tegor;y: 27: "The purpose of school is to teach us hoH to 
behave in different situations. 11 

First-Year Pupils: used by 0.0% 

Second II II II II 2.8% 
Third II II II II 3.8% 
Fourth II !f II II 8.3% 
Fifth II II II II 7.8% 

(x2 = 14.90777 Hith 4 d .f. ' 
sig = < .005) 

Concern with this function of the school vias greatest amongst fourth 

and fifth-year pupils, whilst the category vtas not used at all by 

the first-year gToup. The results suge;est that older pupils are 

perhaps more a.1t1a.re of their independence, and of the fact that they 

are responsible for their own behaviour; also that they have a 

desire to do the "right" thing in various social situations, perhaps 

to avoid feeling the odd person out, and beine consequently 

embarassed. It is debatable whether most schools offer much guidance 

of this nature, although matters of behavioural options may be 

discussed, for exam-ple, from time to time in English classes. 

Category 2: "The purpose of school is to prepare us for Horking 
\·Ji th other people \·lhen He leave. II 

First-Year Pupils: used by 1 -3% 
Second 11 11 II 11 4.6% 
Third II " " " 11.5% 
Fourth " " II II 8-3% 
Fifth II II " " 23.5% 

(x2 = 31 .28767 with 4 d.f. 
' 

sig = < 0.001) 

As one might have expected, concern about this "purpose of school" 

increased in line vli th the ae;e of the pupils concerned, \vi th the 

exception that third-year pu-pils used the category proportiona.tely 

more often than the fourth-year group did. Fifth-year pupils used 

the category more than tvJice as often as any other year-group, 

including fourth~year pupils, many of whom would also be leaving at 

the end of the session. These results may indicate that the fifth­

year pupils, being older and academic in nature, had thought more 

seriously about the problems involved in vJOrking vli th other people. 
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CateB·or~ .?6: "The purpose of school is to teach us how to get 
on with different kinds of people.u 

First--Year Pupils: used by 1.9% 

Second II II II " 8.3% 
'I'hird 11 II II !I 13.7% 

Fourth !I 11 !I II 10.1% 

Fifth II II II II 19.6% 

(x2 = 20.26567 with 4 d .f. ' sig = < 0.001) 

The results for Category 36 are similar to those for Category 2, 

which have just been discussed. Again, use of the category increased 

with the age of the pupils concerned, vri th the exception that third­

year pupils used it proportionately more frequently than fourth­

yearsdid. Ae,-aip., first-year pupils used the category hardly at all, 

whilst the fifth-year groun used it relatively often. These results 

a.gain suggest an increasing concern on the part of the pupil as he 

grows older with his ability to 11 fit in" to various social situations, 

presumably reflecting the underlying uncertainty and insecurity of 

adolescents in a complex society. It is again doubtful, hov1ever, 

vrhether, apart from the function which it fulfills almost accident­

ally, in bringing children from different areas and backgroui1d s 

together and providing them with opportunities to meet and mix, 

schools provide much assistance to pupils in helping them to acquire 

social expertise. 

Category 28: 

(x2 = 

"The purpose of school is to teach us how to exuress 
ourselves clearly." 

First-Year Pupils: used by 0.6% 

Second II II rr II 1 .8% 

Third rr II II II 9.9% 

Fourth II II II rr 3. 7% 
.Fifth II II rr rr 2.0% 

19.58070 with 4 d .f. ' 
sig = < 0.001) 

The results for this category are somewha.t puzzling, since they 

apparently reveal a peak of concern for this function of school in 

third year. Why this should be so is hard to conjectu,re. The 

category Has used least by first-year pupils. 



Cate~or;y: 40: "The purpose of school is to teach us discipline. II 

First-Year Pupils: used by 1.3% 
Second II II II II 5.5% 
Third II II !f II 10.7% 
Fourth II II II II 16.5% 
Fifth II II II II 29.4% 

(x2 = 42.93556 with 4 d.f. sig = < 0.001) 

Again, use of this category increased clearly in line with the age 

of the pupils. Whereas only 1. 3% of the first-year group made this 

s ta.teme~ t, 29.4% of the fifth-year group did so. The results suggest 

an increasing awareness on the part of pupils as they grow older of 

the need for discipline in their lives, externally imposee school 

discipline presumably being replaced by self-d.iscipline as pul)ilS 

approach the end of their time at school. The frequent use of this 

category by fourth-year, and especially fifth-year pupils might 

perhaps surprise many teachers and student-teachers. 

Category 43: "The purpose of school is to teach us to .respect 
our elders." 

First-Year Pupils: 

Second 

Third 

Fourth 
Fifth 

II 

II 

II 

II 

II 

II 

II 

II 

used by 
II II 

II II 

!t " 

II II 

6.0% 

0.0% 

1.5% 

6.4% 
11 .8% 

(x2 = 29.92198 \·lith 4 d.f. sig = < 0.001) 

Use of this category again increased with age; no first or second­

year pupils used the category at all. 

Category 45: "The purpose of school is to help us find out what 
things we're good at." 

First-Year Pupils: 

Second " " 

Third 

Fourth 

Fifth 

II 

II 

II 

II 

II 

II 

used by 1 .9% 
II !I 12.8% 
!I II 

II II 

II II 

1 o. 7% 

11 .9% 

19. 6~< 

( x2 
= 18 . 7 2 51 6 vii th 4 d . f • sig = < 0.001) 

Fe"' first-year: pupils used this category, but its use increased 

marked.ly in second year, and remained fairly constant in third and 

fourth year. The level of use increased aga.in in fifth year, 

suggesting a. concern with future occupational roles and \·Ti th "using 

one's talents" to best advantage. 

The results for these 16 categories which did not feature 

in the "top-six" of any of the yea.r- groups, but which did 
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differentiate at a statistically significant level between the 

gToups, proved to be interesting. Older pupils, especially fifth­
years, as has been discussed, shO\ved greater concern, as measured 

by frequency of category use, with the functions of the school 

involving the preparation of pupils to 11 fit in'' socially vli th other 

people in various situations, (including ,.rork); teaching them 
respect and discipline; helping them to choose a job, and to 

develop their talents to the full. Fifth-year pupils also apparently 

viewed school as a place vlhere they could "have a good time", to a 

greater extent than pupils in other years did. First-year pupils, 

however, valued the functions of school of teaching a mod ern langua.ge 

and sport and P.E. more than the other groups did. Reasons for these 

results have been suggested. 

The results for the different year-groups thus suggest 

that pupils of different ages have different expectations regarding 

school, and also different needs. This is a fact that is often 

overlooked by teachers. (It has already been shown of course, that 

pupils of varying ages also seem to have different ideas of what 

makes a "good teacher"). 

• 
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TABLE 85 

Category 
Number. 

21 

8 

14 

4 

32 

5 

Category 
Number. 

21 

8 

14 

46 

4 

32 

MOST }~E~UENTLY-USED CATEGORIES BY STREAM. 

Unstreamed First and Second-Year Pupils. 

(Number = 267) 

Definition: "The Purpose of School is ••• " 
To teach us lots of different subjects. 

To help us get a well-.paid job. 

To give us somewhere to meet friends. 

To help us pass exams and get qualifications. 

To teach us to read, write and count. 

To teach us subjects that can be used 
directly in a job. 

Certificate Third and Fourth-Year Pupils. 

(Number = 147) 

%of 
Pupils 
Using 
Category. 

76.0% 

68.2% 

28.8% 

25.5% 

24.7% 

19.9% 

%of 
Pupils 
Using 

Definition: "The Purpose of School is ••• " Category. 

To teach us lots of different subjects. 72.8% 

To help us get a well-paid job. 59.2% 

To give us somewhere to meet friends. 43.5% 

To prepare us for standing on our own feet 42.2% 
in the world. 

To help us pass exams and. get qualifications. 41.5% 

To teach us to read, write and count. 30.6% 
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·TABLE 85 

Category 
Number. 

21 

8 

5 

4 

32 

46 

Category 
Number. 

21 

( 8 

~ 46 
( 

14 

4 

16 

(cont.) 

Non-Certificate Third and Fourth-Year Pupils. 

(Number = 93) · 

Definition: "The Purpose of School is ••• " 
To teach us lots of different subjects. 

To help us get a well-paid job. 

To teach us subjects that can be used 
directly in a job. 

To help us pass exams and get qualifications. 

To teach us to read, write and count. 

To prepare us for standing on our own feet 
in the world. 

Fifth-Year Pupils. 

(Number = 51) 

Definition: "The Purpose of School is ••• " 

To teach us lots of different subjects. 

To help us get a "'ell-paid job. 

To prepare us for standing on o~ own feet 
in the world. 

To give us somewhere to meet friends. 

To help us pass exams and get qualifications. 

To provide clubs and sports in the 
lunch-hour and after school. 

%of 
Pupils 
Using 
Category. 

61.3% 

53.8% 

34-4% 

31 .2% 

21.5% 

16.1% 

%of 
Pupils 
Using 
Category. 

68.6% 

60.8%~ 

60.8%) 
) 

49.0% 

43.1% 

35-3% 
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CONTENT A!'~ALYSIS RESUL'PS BY STREAN. 

All four groups of pupils ranked Category 21: "The purpose of school 

is to teach us lots of different subjects" first (according to 

frequency of use) and Category 8: "The purpose of school is to help 
us get a v1ell-paid job" second. These results sugeest strong agree-

ment betvreen pupils of varying abilities on the main "functions" of 

school. Category 21 was used most frequently by unstreamed pupils 

and certificate pupils, whilst Category 8 was most frequently used 
2 by unstreamed and fifth~year pupils. However, the X test revealed 

no statistically significant differences bet\veen the level of use 

of these categories by each group. 

Ranked third according to frequency of use for the un­

streamed (first and second-year) group v1as Category 14: "The purpose 

of school is to give us somevihere to meet friends~" The category 

was used by 28.8% of the group. The category was also ranked third 

by the certificate group (used by 43.5~{,), and fourth by the fifth -

year group (used by 49.0%). It vras not, however, included. in the 

"top-six" categories of the non-certificate group, although it was 

used by 11.8% of these pupils. (x2 = 34.53944 with 3 d.f. , sig 

= <: 0.001). It should be noted again that the certificate and 

fifth-year groups, since they were academic in nature, tended to 

write longer essays on the average than the tmstreamed first and 

second-year group ( \:lhich 0 bviously contained pupils of all abilities) 

and the non-certificate g-..coup, Hhich conta.ined "non-academic" 

pupils, i.e. those v1ho would sit no 1 0 1 grade exams. Thus the 
2 significance attached to these X results should not be too great. 

Of more interest are the relative rank positions of the categories 

for each group, since these positions provide an estimate of the 

relative importance of the various "functions" of the school for 

the various pupil groups, as measured by relative frequencies of 

use of each category. Thus of more interest than the result Qf the 

x2 test with respect to Category 14 is the fact that, rather 

surprisingly perhaps, the category was not included in the "top-six" 

of the non-certificate pupils, vrhereas it did feature in the corres­

ponding list of all the other three groups. 

Ranked fourth according to frequency of use by the un­

streamed group was Category 4: "The purpose of school is to help us 

pass exams and get qualifications." It is interesting that even 

young, mixed-ability pupils apparently value the "examination 

function" of the school quite highly. Surprisingly, certifica.te 

pupils ranked the category lower (fifth) than the unstrearned group, 

although they used. it more frequently. The non-certificate group 
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interestingly ranked the category higher (fourth) than the 

certificate group, although again the certificate group used it 

more frequently. The category was also placed lower (fifth) by the 

fifth-ye~ group •. Thus, apparently anomalously, the category was 

ranked higher by urtstreamed junior pupils and by those pupils not 

sitting examinations than it was by exam-stream third and fourth­

year pupils and by fifth-year pupils who have voluntarily remained 

at school to sit i'Higher" exams. The percentage results do show, 

however, that the·certificate and'fifth-year groups used thecate­

gory more frequently than pupils in the other 2 groups: 

Unstreamed pupils: used by 25.5% 
Certificate II . II " 41.5% . 
Non-certificate II . II II 31.2% • 
Fifth-Year II " II 43.1% 

(x2 = 14.18606 with 3 d.f.' sig = < 0.005). 

Ranked fifth by the unstreamed group was Category 32: 
"The purpose of school is to teach us to read, write and count. 11 

The category was ranked sixth by the certificate group, and fifth 

by the non-certificate group, whilst it was not included in the 

"top-six" of the fifth-year group. Percentage results were as follows: 

Unstreamed pupils: used by 24.7% 
Certificate " . " II 30.6% • 
Non-certificate "· " II 21.5% 

Fifth-Year II . II " 13.7% • 

It is perhaps surprising that so many certificate pupils used the 

category, and that the group ranked it so highly. The results, 

however, presumably indicate an acceptance on behalf of these pupils 

of the fact that the school's function in teaching literacy and 

numeracy to all children is of vital importance, even though this 

group of pupils in particular had long since acquired these basic 

skills. To a lesser extent, the same comment could be applied to the 

unstreamed and non-certificate groups. However, within both of these 

groups, there were some children who had literacy and numeracy 

problems. In the case of the non-certificate pupils, they would be 

in the same year, though not the same classes for most subjects, 

as the certificate pupils, thus perhaps providing a reminder to their 

more academic peers of the more basic educative functions of the 

school. 
In the case of the fifth-year group, there would be no 
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such reminder, in the form of non-academic, low-ability pupils in 

their own year, of the need for basic tuition in literacy and 

nurneracy. Possibly many of these older pupils had forg?tten the 

importance and. the necessity of such tuition, having themselves 
acquired the basic skills easily many years before. 

Ranked sixth according to frequency of use Has Category 

5: "The purpose of school is to teach us subjects that can be used 

directly in a job." This category vias not included in the "top-six" 

list of either of the "academic" groups: the certificate group or 
the fifth-year group. Interestingly, hoHever, it vias ranked third 

by the non-certificate group. Percentage results viere as follo\olS: 

Uns treamed pupils: used by 19.9% 
Certificate II II II 22.4% 
Non- II II II " 34.4% 
Fifth-year " II II 15.7% 

(x2 = 9.96925 with 3 d .f. ' sig = < 0.05) 

The results plainly suggest the greater preoccupation of non -

academic pupils (some of whom, of course, v1ere also to be found in 

the first and secondo:-year unstreamed group), with subjects \olhich 
were job-orientated in some way. These subjects would be mainly 

technical ones for boys, and secretarial and domestic for girls. 

A high ~ercentage of certificate and fifth-year pupils also used 

the category, but they did not appear to attach the same relative 

weight,as measured by the relative frequencies of category use, 

to this "purpose of school" as the non-certificate pupils did, since 

presumably the pupils in these two academic groups would expect to 

use their examination passes to obtain employment or entry to 

college, or university. 

These results are extremely important, for a frequent 

major criticism of schools is that the courses that they offer are 

too divorced from.the world of work. Indeed the majority of the 

non-certificate group's time-table in all three schools in the 

sample was devoted to traditional "academic" non-vocational courses 

(including, of course, English and l\1aths). Since much of the discip­

line problem, vandalism and "anti-school" feeling in a comprehensive 

school is generally attributed to this particular group of :pupils 

(especially since the raising of the school-leaving age), it would 

seem to be essential to provide them with courses that they regard 

as "useful" and relevant to their needs. Then, perhaps, the host­

ility of many of these pupils to an institution that they regard as 

having little relevance to them might disappear, or at least 

decrease. 
Only two categories that did not feature in the "top-six" 
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of the unstreamed group appeared in the corresponding lists of any 

of the other three groups. Thus only 8 categories appeared in the 
four "top-six" lists. Firstly, Category 46: "The pur:9ose of school 
is to prepare us for standing on our own feet in the world" was 

placed fourth accordine to frequency of use by the certificate 

gToup, sixth by the non-certificate group, and. third by the fifth­

year group. Percentage figures v1ere: 

Unstreamed pupils: used by 1? .O% 

Certificate 11 " II 4? .2% 

Non- II II 11 II 16.1% 

Fifth-year II II II 60.8% 

(x2 = 85.77887 with 3 d .f. sig = < 0.001) 

These results clearly shovi the concern of older academic pupils, 

and to a lesser extent that of the older non-academic pupils, \vi th 

the school's function in preparing them for adult independence. To 
v.rhat extent the school actually does this is debatable; possibly 

variations occur from school to school. Often, however, yupils 

com:::>lain that the school seems deliberately to retard their maturity 

and independence by petty rules and restrictions, concerning dress, 
for instance. Older pupils, Hhether academic or non-academic,clearly 

feel that the fostering of independence and preparation for adult­
hood is an important part of the school's function. 

Finally, Category 16: "The purpose of school is to 

provide clubs and sports in the lunch-hour and after school" was 

not placed in the "top-six" of the unstreamed, certificate or non­

certificate groups, but it was placed sixth according to frequency 

of use by the fifth.;.year group. Percentage results were: 

Unstreamed pupils: used by 6.4% 

Certificate II 11 II 15 .O% 

Non- II II II II 5.4% 

Fifth-year II II II 35.3% 

(x2 = 41.59129 with 3 d .f. sig = < 0.001) 

These results clearly sho1.,r the much greater emphasis that is appar­

ently attached to the extra-curricular side of the school by fifth­

year pupils than is attached by any of the other groups. Interest­

ingly too, certificate pupils used the category nearly three times 

as often as the non-certificate group did, and more than t\·Tice as 

often as the unstrearned pupils (v1ho Here of course only in first 

and second year). The lovl level of interest of non-certificate 

pupils in extra-cuxricular activities that is suggested by these 
results perhaps reflects the remarks made earlier (concerning 
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Category 5) about the antipathy that many of these pupils have to 

anything that has to do vli th school. 

Junior unstreamed pupils, however, perhaps do not have 

as many extra-curricular activities offered to them (apart from 
sports) as older pupils do. 

A further 18 categories that did not appear in the "toll­

six" lists of any of the eroups did hovrever prove to differentiate 
at a statistically significant level between the different streams. 

The variable "stream" thus appeared to be a highly important factor 

affecting the response of pupils to the essay question: "The purpose 

of school. ••• " It should be borne in mind when interpreting the 

results, however, that pupils in the two academic groups made~ 

statements per essal on average than did pupils in the other two 

groups. The results for these categories were as follows: 

Categorl 1 : "The purpose of school is to provide jobs for 
teachers, cleaners and cooks. II 

Uns treamed pupils: used by 1 .9% 
Certificate II II II 2. 7% 
Non- If II II II 0.0% 
Fifth-year II II II 7.8% 

(i = 9. 37540 with 3 d .f. sig = < 0.05) 

Interestingly, this cynical vievl of the "purpose of school" was put 

forward most by the academic fifth-year group, whilst the category 

1.-ras not used at all by the non-certificate group. Possibly there 

was an element of "tongue in cheek" as well as disillusionment in 

the use of this category by the fifth-year group: It is perhaps 

surprising that none of the non-certificate group felt sufficiently 

cynical about and disillusioned with school to make this statement • 

..;:C:.::a::..t:..:e:::Jg;;,.·o~r~y _ __:::.6: "The purpose of school is to prepare us for 
university or college." 

Unstreamed pupils: used by 4.9% 
Certificate II II II 8.8% --
Non- II II II II 0.0% 

Fifth-year II II II 7 .89{ 

(x2 = 9.50291 vii th 3 d.f. sig = < 0.05) 

Not surprisingly, this category vias not used at all by the non -

certificate group, (although the term "college" could include F.E. 

colleges 1rlhich offer day-release and block-release courses for 

apprentices). The category was used most frequently by certificate 

third and fourth-year pupils, and it is perhaps sur"9rising that it 
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was not used more by the fifth-year group. Also of interest is 

the relatively high number of pupils in the unstreamed first and 

second-year group \•rho appeared to have already set their sights on 

university or college. 

Category 

(x2 

28: "The purpose of school is to teach us to speak a 
foreign language." 

Unstreamed pupils: used by 10.5% 
Certificate II II II 8.2% 
Non- II II II II 2.2% 
Fifth-year II " II 3-9% 
= 7.81755 with 3 d.f., sig = < 0.05) 

As the results for the year-groups for the same category (discussed 

previously, see p. 137) suggested would be the case, the unstreamed 

first and second-year groups used the category most. (Reference to 

the table on p. 137 will show that most of the users of this 

category in the unstreamed group would in fact be first-year rather 

than second-year pupils). It has already been suggested that first­

year pupils used the category more than pupils of any other age 

because of the exc·i ting novelty of learning a foreign language for 

the first time. 

Not surprisingly, a relatively high number of certificate 

third and fourth-year pupils also used the category, whilst few 

non-certificate pupils did so. (All of the non-certificate group 

had given up study of any language other than English after second 

year, although some did take "European studies"). The relatively 

low percentage of fifth-year pupils using the category was some­

what surprising; it is possible of course, that few of the group 

were pursuing language courses at "Higher" level. 

Category 34: "The purpose of school is to teach us good manners." 

Unstreamed 

Certificate 

Non- II 

pupils: 
II 

II 

Fifth-year " 

used by 3· 7% 
II II 10.9% 
II II 3-2% 
II II 3-9% 

(x2 = 10.84469 with 3 d.f., sig = < 0.05) 
As is clearly shown above, certificate third and fourth-year pupils 

used the category approximately three times as frequently as any of 

the other groups; what is perhaps most interesting is the difference 

between the results for the certificate and fifth-year groups for 

this category, since the two groups were both comprised of "academic" 

pupils. 
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Categor;y: 2_: "The purpose of school is to help us choose a job." 

Unstreamed pupils: used by 6. 7.% 
Certificate II II II 13.6% 
Non-certificate !I II II 10.8% 
Pifth-year !I !I II 21 .6% 

(x2 = 12.09918 with 7; d .f. sig = < 0.01) ./ 

Not surprisingly the youngest pupils, ( lms treamed first and second-

year group), used the category least, whilst the oldest (fifth-year 

eroup) used it the most. More interestingly, hoHever, there vras a 

tendency for academic third and fourth-year pupils to uRe the cate­

eory more freQuently than non-certificate pupils of the same age. 

It is possible, of course that the more academic pupils 1-.rere more 

inclined to avail themselves of the school's careers-guidance 

facilities. 

Categor;y 15: 11 The purpose of school is to give us somewhere to 
have a eood time. 11 

Unstreamed pupils: used by 7.1% 
Certificate II II II 4.1% 
Non-certificate !I II It 5.4% 
Fifth-year II II II 17.6% 

(X2 = 11.20183 vii th 3 d .f. sig = < 0.01) 

Fifth~year pupils used the category more than twice as frequently 

as any other group, perhaps revealing that their involvement with 

the school (as voluntary attenders) is greater than that of pupils 

in the other groups, and also that their social life is more closely 

linked to the school. 

Interestingly, junior unstreamed pupils used the category 

more freQuently than either the certificate or non-certificate 
third and fourth-year groups. 

Category 39: 

(X2 = 

"The purpose of school is to teach us the difference 
between right and. ~orrong." 

Unstreamed pupils: used by 1 .9% 
Certificate II II II 8.2% 
Non-certificate II II II 2.2% 
Fifth-year II II II 5-9% 

11 .23051 1-li th 3 d .f. sig = < o. 01) 

The category ~or as used most freq_uently by the tHo "academic" groups, 

and least freq_uently by timstreamed first and second-year pupils, 

a.nd by the "non-certificate" third and fourth- year group. 
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Category · 44: "The purpose of school is to teach us punctuality." 

Unstreamed pupils: used by 0.0% 

Certificate II II 11 3.4% 
Non- " " " " 0.0% 

Fifth-year " II II 0.0% 

(x2 = 1 4.1 060 with 3 d .f. sig = < 0.005) 

The. category was used only by pupils in the certificate 

third and fourth-year group. 

Cate8:or;y: 2: "The purpose of school is to prepare us for working 
with other people when v.1e leave." 

Unstreamed pupils: used by 2.6% 

Certificate II " II 14.3% 
Non- " " If II 10.8% 

Fifth-year II II " 23.5% 

(x2 = 39.23088 v.li th 3 d.f. sig = < 0.001) 

Not surprisingly, the category v.ras used least by junior unstreamed 

pupils (compare the results for Category 3, also relating to future 

occupation, seep. ·1·50 ), and whilst it was used by a relatively 

high percentage of pupils in all the other three groups, it was used 

most frequently by fifth-year pupils, and more frequently by the 

certificate group than by the non-certificate group. 

These results appear to indicate that older (i.e. third­

year upwards) pupils, and especially those in fifth year, are con­
cerned about their ability to fit into a working environment as 

part of a group or team. Schools of course, tend to emphasise 

individual work, (hence the use of severe sanctions against 

"copying"), and competition rather than group effort, except in 

sports. 

Categor;y 16: "The purpose of school is to provide clubs and sports 
in the lunch-hour and after school." 

Unstreamed pupils: used by 6.4% 
Certificate II II II 15.0% 

Non- II ll II II 5.4% 
Fifth-year II 11 II 35.3% 

(x2 = 41 .59129 vli th 3 d .f. sig = < 0.001) 

These results may be compared to thett;se for Category 15 already 

)-"' discussed (seep. 150 ): "The purnose of school is to give pUJ!ilS 

somewhere to have a good time." In both instances fifth-yP.ar pupils 
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used the category more than twice as frequently as pupils in any 

other group. 

The results for Category 16 suggest that extra-curricular 

activities are valued most by fifth-year.pupils and then by 

certificate third and fourth-year pupils. The category was used 

least by the non-certificate group, revealing, again perhaps as has 

been suggested previously, (see p. 146) a degree of hostility, or at 

best apathy, to most things that the school has to offer on the 

part of this group, whilst certificate pupils appear to have a more 

positive attitude to the school in general. (This positive attitude 

would of course be reinforced if pupils derive pleasure from extra­

curricular activities that are run voluntarily by staff outside 

normal school hours). 

Category 36: "The purpose of school is to teach us ho\>T to get on 
with different kinds of people. 11 

Unstreamed pupils: used by 4-5% 
Certificate tl . II II 19.0% . 
Non-certificate II II II 1.1% 
Fifth-Year II . II II 19.6% • 

(X2 = 38.32777 with 3 d.f., sig = < 0.001). 
The use of this category implied on the part of the pupil concerned 

a desire for actual·tuition in social relationships, as opposed to 

learning purely by mixing with other people (see Category 14). 
The category was used by the certificate and fifth-year 

group more than four times as frequently as by either of the other 

groups. It was in fact scarcely used at all by pupils in the non­

certificate group, and the results reveal perhaps a greater concern 

about inter-personal relationships amongst older and more academic 

pupils, or at any rate a greater desire to be taught about relation­

ships. 

CategorY 37: "The purpose of school is to teach us how to behave 
in different situations." 

Unstreamed pupils: used by 1 .1% 
Certificate rt 11 11 8.8% 
Non-certificate It . tl II 1 .1% . 
Fifth-Year II . " II 7.8% . 

(x2 = 19.81119 \vith 3 d.f.' sig = < 0.001). 
The results for this category may be compared to those for Category 

36, just discussed. Again, the use of this category implied actual 

tuition in social behaviour, and once again the category was used 

almost exclusively by older, academic pupils. 
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Category 40: "The purpose of school is to .teach us discipline. 11 

Unstreamed 

Certificate 

Non- 11 

Fifth II 

pupils: 
II 

II 

II 

used by 
II II 

II II 

II II 

18.4.% 

5.4% 

29.4% 

= 50.17744 with 3 d.f. ' sig = < 0.001) 

Again, this category was used most frequently by the two 

academic groups, and most of all by the fifth-year group. It was 

used least by the unstreamed (first and second-year) group. 

Category 41: "The purpose of school is to help each of us to 

develop his or her personality •11 

Unstreamed pupils: used by 1 .5% 

Certificate II II II 8.8% 

Non- II II II II 1 .1% 

Fifth-year II " II 3-9% 
(x2 = 16.83920 with 3 d.f. sig = < 0.001) 

This cate~ory also was used predominantly by certificate and fifth­

year pupils, (compare the results for Categories ,36 and 37, already 

discussed, which also dealt with the area of personal and social 

development). However, Category 41 was used more than twice as 

frequently by third and fourth-year certificate pupils than it was 

by the fifth-year group. 

Category 42: "The purpose of school is to develop our 

intelligence." 

Unstreamed pupils: used by 1.1% 

Certificate II II II 8.8% 

Non- II II II II 2.2% 

Fifth-year II II II 3.9% 
(x2 = 17.01399 with 3 d.f. sig = < 

The results for Category 42 are very similar to those for 

0.001) 

Category 

41, above. Again the category was used most frequently by members 

of the two academic groups, whilst again certificate third and 

fourth-year pupils used it more than twice as frequently as the 

fifth-year group. 
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Ca tegor;y 42: "The purpose of school is to teach us to respect 
our elders. II 

Unstreamed pupils: used by 0.0% 
Certificate II II II 4.8% 
Non- II II II " 2.2% 
Fifth-year I! II II 11 .8% 

(x2 = 25.95657 \vi th 3 d.f. sig = < 0.001) 

This category too \,ras used most often by the tv10 academic groups, 

although it was used more than twice as often, interestingly, by 

the oldest (fifth-year) group than it VJas by the third and fourth­

year certificate group. 

It was interesting also that the category lt!as not used 

at all by the Qnstreamed first and second-year group. Thus concern 

about "respect for one's elders" appears to increase with the age 

of the pupils concerned. 

CategorL-_42_: "The purpose of school is to help us find out what 
things we're good at." 

Unstreamed pupils: used by 6.4% 
Certificate !! II II 17.0% 
Non- " II II II 2.2ot. 
Fifth-year II " II 19.6% 

r) 

(X<: = 24.16324 \vi th 3 d.f. sig = < 0.001) 

Again, concern about this 11 purpose of school" was greatest amongst 

academic pupils. It was least amongst the non-certificate group, 

and it might be conjectured that this is because many pupils in this 

group have had it instilled into them by the school that they have 

felt! talents or abiliti:es to be developed. The unstreamed first and 

second-year group of pupils used the category nearly three times as 

frequently as did the non-certificate group of third and fourth-

years. 

The results for the 18 categories that proved to differ­

entiate at a statistically significant level betv1een the stream­

groups, but vihich •·:ere not incluc1 ed in the "top-six" lists of any 
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of the groups, thus proved to be of considerable interest. Certificate 

third and fourth-year pupils, and pupils in the fifth year, appeared 

to be more concerned tha.n junior unstreamed a.nd third and fourth­

year non-certificate pupils about areas of personal and social 

development. Thus the more academic pupils were more likely to con­

sider that a purpose of school is to teach pupils the difference 



between right and wrong; how to get on with other people, (generally 

and in a work situation); how to behave in different situations; 

discipline; to help pupils to develop their personality and 

intelligence; to respect their elders and to develop their talents. 

(Some of these categories were used equally frequently by certificate 

third and fourth-year pupils.and the fifth-year group, whilst others 

were used with greater frequency by one or other of the groups, as 

has already been discussed). 

Understandably, more.pupils in the two academic groups 

than in the junior unstreamed and third and fourth-year non­

certificate groups believed that a purpose of school is to prepare 

them for university or college. Perhaps less understandably, they 

also expressed the view, more frequently than pupils in the other 

two groups, that a purpose of school is to help pupils to choose an 

occupation, and to provide extra-curricular activities. 

Fifth-year pupils were also shown to be more likely than 

pupils in any of the other groups to express the somewhat cynical 

view that a purpose of school is to provide jobs for teachers, 

cleaners and cooks, and also to state that a purpose of school is to 

give them somewhere to have a good time. It has been suggested 

earlier that fifth-year pupils centre their social life on the 

school more than other pupils do. 

Certificate pupils were more likely than any others to 

express the opinion that a purpose of school is to teach manners 

and politeness and punctuality, whilst finally, unstreamed first 

and second-year pupils used Category 28: "The purpose of school is 

to teach us a foreign language", more than any other group. It has 

been suggested that this result revealed early enthusiasm on the 

part of first~year pupils newly-arrived in secondary school for the 

novelty of learning a foreign language. (An enthusiasm that seemed 

rapidly to disappear). 
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TABLE 86 

THE "PURPOSE of SCHOOL" SYSTEM. 

Group Four. I.Q.. Band 5. (No. = 20). (I.Q. Range = 121 + ) 

Category. 

21 

46 

Definition: "The Purpose of School Is ••• " 

To teach us lots of different subjects. 

To prepare us for stan~ing on our o.wn feet 
in the world. 

To help us pass exams and get qualifications. 

To help us get a well-paid job. 

To give us some where to meet friends. 

To teach us to read, write and count. 

% 

35.0%~ 

35.0~ 

35.09~ 

35 .o%) 
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Group Three. I.Q. Band 4. (No. = 34) (I.Q. Range= 111 - 120) 

CategQr~. Definition: "The Purpose of School Is ••• II 06 

8 To help us get a well-paid job. 67.6% 

21 To teach us lots of different subjects. 55.9% 

( 4 To help us pass exams and get qualifications. 41.2~J 
~ 14 To give us somewhere to meet friends. 41 .29o 

( 5 To teach us subjects that can be used 35-3, 
~ directly in a job. 

~ 46 To prepare us for standing on our own feet 35. 3%) 
in the world. ) 



TABLE 86 

Group Two. 

Category. 
21 

~ 
( 
( 

8 

4 

5 

14 

32 

Group One. 

Cate8:ory. 

8 

21 

5 

( 31 

! 32 

14 

(cont.) 

I.Q. Band 3. (No.= 36). (I.Q.. Range= 101- 110). 

Definition: "The Purpose of School is ••• 11 

To teach us lots of different subjects. 

To help us get a well-paid job. 

To help us pass exams and get 
qualifications. 

To teach us subjects that can be used 
directly in a job. 

To give us some\-There to meet friends. 

To teach us to read, write and count. 

% 
72.2% 

63.9% 

44-4% 

36. 196) 
) 
) 

36 .196) 

33-3% 

I.Q. Bands 1 & 2. (No. = 20). (I.Q. Range= 80-100). 

D.efini tion: "The Purpose of School is ••• II 22 
To help us get a well-paid job. 73-3% 

To teach us lots of different subjects. 60.0% 

To teach us subjects that can be used 46.7% 
directly in a job. 

To teach us different sports and how to 33. 3%) 
keep fit. ~ 
To teach us to read, write and count. 33.j%) 

To give us somewhere to meet friends. 26.7% 
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Once again, it is the similarity of these results for 

the different groups that is striking. Category 21 was placed 

either first or second according to frequency of use by all four 

groups, whilst Category 8 was placed either first or second by 

three of the four groups. Only eight categories in all were used 

in the "top-six" lists of the four groups. 

Ranked first by the most intelligent group (group four, 

I.Q. 121 +)was Category 21: "The purpose of school is to teach us 

lots of different subjects" (used by 70% of the group). Category 

21 was ranked second by group three pupils (used by 55.9~, first 

by group two (used by 72.29£) and second by group one (used by 60.0%). 

Ranked second by group· four children was Category 46: 

"The purpose of school is to prepare us for. standing on our own 

feet in the world," (used by 55.0%). This category was ranked joint 

fifth by group three (used by 35.3~ but did not appear in the 

"top-six" list of either of the least intelligent groups. It was 

however used by 30.6% of group t\oro pupils, and by only 5.0% of 

group one children (the least intelligent group). The results 

suggest that concern with the school's role in preparing pupils 

for leading an independent adult life increases with the intelligence 

of the pupils concerned, perhaps because the most intelligent pupils 

are often less worldly and "mature" in other respects and might have 

fears and doubts about their ability to cope in the adult world that 

do not occur to the less intelligent. It is also interesting that 

the more intelligent pupils expect the school to help them in this 

area of personal development, whereas many pupils of lower 

intelligence who will be in the non-academic classes that are 

frequently "anti-school" in outlook, perhaps believe that school 

retards their development into adults. They perhaps have fewer self­

doubts about their ability to be9ome independent adults, and it 

might be conjectured that the complexity of their future social and 

occupational roles will be less than that of the corresponding roles 

of the more intelligent pupils. In addition, such introspection 

requires a sophisticated level of language since the thought-· 

processes and concepts involved are complicated in themselves. 

Ranked joint third by the most intelligent group was 

Category 4: "The purpose of school is to help us pass exams and 

get qualifications" (used by 35.0%). The category was also ranked 

third. by group 3 pupils (used by 41.2%), and by group 2, (used by 



44.4%). Significantly, however, it did not appear in the "top-six" 

list-of the least intelligent group; it was used by only 10% of 

this group, who presumably realised that examination successes 

were unlikely to come their way, and thus relegated the importance 

of this "purpose of school11 in favour of other purposes more 

applicable to their own situation. 

Category 8: "The purpose of school is to help us get a 

well-paid job" was also·ranked joint third by group four, the most 

intelligent group. It was used by 35.0% of this group. However, 

this category was ranked in a higher position by all three of the 

other I.Q. groups. It was. ranked first by group three pupils (used 

by 67.6% of the group), and by group one (used by 73-3%), and was 

ranked second by group two pupils (used by 63.9~. Thus, interest­

ingly, the greatest importance was attached to the school's 

function in aiding pupils to obtain a well-paid job by pupils in 

the lowest intelligence group, (as expressed by the percentage of 

pupils in each group using the category). More than twice as many 

pupils in the lowest I.Q. group than in the highest used the 

category, whilst nearly twice as many children in groups two and 

three did so. 

It might be conjectured that this is ,because the most 

intelligent pupils believe that school has other functions apart 

from the purely "utilitarian" one of preparing children for work. 

Thus, as has been discussed already, this group ranked Category 

46: "The purpose of school is to help us to stand on our own feet 

in the world" second by frequency of use, whilst neither of the 

two lowest I.Q. groups included this category in their "top-six". 

It is also interesting to conjecture how the pupils in 

the lowest I.Q. group believed that school could help them to 

obtain a "well-paid job." (See the discussion of results for 

category 5, p. 161). This function was the prime role of the 

school in their eyes, and yet the prospect of any examination 

successes for pupils in this group was presumably remote. Thus, as 

has also been discussed, the highest I.Q. group ranked Category 4: 
"The purpose of school is to help us to pass exams and to get 

qualifications" joint third according to frequency of use, whilst 

the least intelligent group did not include the category in its 

"top-six". How then, if not via training for examinations, was the 

school to assist pupils in finding a "good job"? It has been 

commented previously in these pages that examination success no 
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longer guarantees a job that is more highly-paid than one which 

requires no qualifications. And yet the school does not provide 

any specific training in crafts or trades that might be useful in 

obtaining high-paid employment later, (see results for category 5), 

for instance, brick-laying, electrical work, lorry-driving, etc. 

Thus it would appear that the least intelligent pupils are to some 

extent "duped" into believing in the mystique of the school's role 

in "allocating" children to a certain occupational status. They 

believe that this is the school's main function, and yet the 

school clearly will fail to meet their expectations, for reasons 

that have just been discussed. Thus they must become disillusioned 

as the reality occurs to them, leading presumably to an "anti­

school" attitude arising out of a sense of the futility and purpose­

lessness of attending school. Ironically, those pupils for whom the 

school does provide the route to a well-paid job, via examination 

success, (the most intelligent group), appear to attach the least 

value to this role of the school, (although they still value it 

highly), possibly because they take it for granted, or perhaps 

because they believe that this success is due not to the school, 

but to their own efforts. 

Also ranked third by the intelligent group (group 4) 

was Category 14: "The purpose of school is to give us somewhere 

to meet friends." (Used by 35.0% of the group). This category was 

ranked fourth by group 3, (used by 41 .2% of the group), joint 

fourth by group 2, (used by 36.1%),and sixth by group one (the 

least intelligent group; used by 26.7%). Thus there is slight 

evidence that pupils in the lovJest I.Q. group attach less import­

ance to this "function" of school than children in the other three 

groups do, but it is important to emphasise that by virtue of its 

appearance in the "top-six" of the lowest I.Q. group, this "purpose 

of school" was clearly of relatively high importance to these 

pupils also. 

The other category which the most intelligent group 

ranked joint third was Category 32: "The purpose of school is to 

teach us to read, vTri te and count." It was used by 35. O% of this 

group. The category was not included in the "top-six" of group 

three, although it was used by 29.4% of the pupils in this group. 

It was also ranked joint sixth by group tv10 (used by 33-3%) and 

joint fourth by group one (used by 33-3%). Thus there is a slight 

suggestion that the least intelligent pupils attach a higher 
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importance to this basic function of school than pupils in any of 

the other groups, (estimated by the ranking of the categories), 

possibly because in some cases they do not yet have a command of 

these basic skills. The fact that the category is included at all 

in the "top-six" of the most intelligent group is also of interest; 

it would appear that these children, who presumably have long 

passed the need for instruction in basic literacy and numeracy, 

nevertheless remain aware of the importance of the "platform" upon 

which their academic success in secondary school is based. 

Only tvTO categories which did not appear in the 11 top­

six" of the most intelligent group did appear in the corresponding 

lists of one or more of the other groups. Category 5: "The purpose 

of school is to teach us subjects that can be used directly in a 

job", was placed joint fifth according to frequency of use by group 

three (used by 35.3%), joint fourth by group two (used by 36.1%) 
and third by group one (used by 46. 7%). V/hilst it was not included 

in the "top-six" list of group four, (the most intelligent group), 

it was used by 25% of this group. These results again indicate that 

concern with job-related aspects of the curriculum increases as the 

I.Q. of the pupils concerned falls, a finding that is of consider­

able interest. The results for this category should be considered 

together with those for category 4, already discussed: ( 11The purpose 

of school is to help us pass exams and get qualifications. 11 ). 

\1hereas this category \vas placed joint third by the most intelligent 

group, it was not included at all in the corresponding list of the 

lowest I.Q. group. Thus it would seem that whereas examinations 

provide an "end in themselves" for the most intelligent pupils, or 

a~ any rate a necessary passport to a career, pupils in the lowest 

group require to be taught subjects and skills that have a direct 

relation to likely future occupations. Whilst the other three 

groups all rank category 4 above category 5, pupils in group one 

clearly see little relevance in work that is purely academic, and 

appear to require more actual job-training than theoretical work. 

Unfortuna~ely in most secondary schools a watered-down academic 

curriculum is all that is offered to these pupils (plus woodwork, 

cookery etc.). Some kind of day-release or work experience 

programme vrould meet the needs of these pupils better than the 

classroom does at present. 

Finally, Category 31: "The purpose of school is to teach 

us different sports and how to keep fit 11
, was ranked joint fifth 
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by group one, (the least intelligent group), and was not included 

in the "top-six" lists of any of the other groups. It was used by 

33.3% of the pupils in group one, 11.1% of group two, 20.6% of 

group three, and by none of group four~ Clearly pupils in the 

lowest I.Q,. group valued this "function" of school more than pupils 

in any other group did, whilst pupils in the highest I.Q. group 

valued it least. It is often the case, of course, that non-academic 

pupils find that they can excel in the school system and achieve 

status only through sport. The fact that not one pupil in the top 

I.Q. group mentioned this "purpose of school 11 is in itself inter­

esting. Obviously for them sport is an "extra" that is relatively 

unimportant when it is compared to other "functions" of the school. 
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TABLE 87 

MOST FREQUENTLY-USED CATEGORIES BY SOCIAL CLASS. 

GrouE One. 

CateB:or;y:. 

21 

8 

( 4 
( 
( 46 
( 

( 5 
( 
( 
( 14 

GrouE Two. 

Category. 

21 

8 

4 

14 

32 

(SOCIAL CLASSES 1 & 2. No. = 9). 

Definition: "The Purpose of School is ••• " 

To teach us lots of different subjects. 

To help us get a \vell-paid job. 

To help us pass exams and get qualifications. 

To prepare us for standing on our own feet 
in the world. 

To teach us subjects that can be used 
directly in a job. 

To give us somewhere to meet friends. 

(SOCIAL CLASS 3 N .M. No. = 31 ) • 

Definition: "The Purpose of School is ••• " 

To teach us lots of different subjects. 

To help us get a well-paid job. 

To prepare us for standing on our O\vn 

feet in the world. 

To help us pass exams and get 
qualifications. 

To give us somewhere to meet friends. 

To teach us to read, write and count. 

% 
77.8% 

66.7% 

44-4~ 

44-4%~ 

33·3~ 
) 

33-3%) 

64.5% 

58.1% 

51 .6% 

48.4% 

35.5% 

32.3% 
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TABLE 87 

Group Three. 

Category. 

8 

( 
( 
( 
( 
( 
( 
( 

( 
( 
( 
( 

~ 
( 

21 

4 

5 

14 

16 

32 

45 

Group Four. 

Category. 

21 

8 

5 

14 

4 

(cont.) 

(SOCIAL CLASS 3 M. No. = 9). 

Definition: "The Purpose of School • II lS ••• 

To help us get a well-paid job. 

To teach us lots of different subjects. 

To help us pass exams and get 
qualifications. 

To teach us subjects that can be used 
directly in a job. 

To give us somewhere to meet friends. 

To provide clubs and sports in the 
lunch-hour and after school. 

To teach us to read, write and count. 

To help us find out what things they're 
good at. 

(SOCIAL CLASS 4. No. = 44). 

Definition: "The Purpose of School is ••• " 

To teach us lots of different subjects. 

To help us get a well-paid job. 

To teach us subjects that can be used 
directly in a job. 

To give us somewhere to meet friends. 

To prepare us for standing on our own 
feet in the world. 

To help us pass exams and get 
qualifications. 

1 OO.O% 

66.7% 

44.4~ 

) 
44.4%) 

) 
) 

44.4%) 

33. 3%) 
) 
) 

33.3%) 
) 

33. 3%) 
) 

% 

54.5% 

47.7% 

31 .8%) 

~ 
31 .8%) 

29.5% 

27.3% 
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TABLE 87 (cont.) 

Group Five. (SOCIAL CLASSES 5 and 6. No. = 10) 

Categor;y:. Definition: "The Purpose of School is ••• II ~ 

! 
8 To help us get a well-paid job. 70.] 

21 To teach us lots of different subjects. 70.0°o 

32 To teach us to read, write and count. 70.09o 

5 To teach us subjects that can be used 60.0% 
directly in a job. 

14 To give us some where to meet friends. 40.0% 

( 19 To keep us off the streets. 30.0%~ 

~ 33 To teach us practical skills that will 30.0%) 
( be useful at home. ) 

Only 11 categories in all appeared in the "top-six" lists 

of the five social-class groups. Category 21: "The purpose of school 

is to teach us lots of different subjects" was ranked first or 

joint first according to frequency of use by four out of the five 

groups; groups 1, 2, 4 and 5. It was ranked second by group 3. 
Percentage results were: 

Group One. 77.8% 
Group Two. 64.5% 

Group Three. 66.7% 

Group Four. 54-5% 
Group Five. 70.0% 

Thus pupils' social class did not appear to affect their use of 

this category. 
Ranked second by groups 1 , 2 and 4 was Category 8: "The 

purpose of school is to help us get a well-paid job." This category 

was ranked first by group 3 and joint first by group 5. Percentage 

figures were as follows: 

Group One. 66.7% 

Group Two. 58.1% 

Group Three. 100.096 

Group Four. 47.7% 
Group Five. 70.0% 
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Since groups 1, 3 and 5 were very small, however, more importance 

should. be attached to relative rank orders than to actual percent­

age figures. On both bases, pupils of all social-class groups 

attached great importance to this "purpose of schooP, though as has 

been pointed out previously, it is uncertain how pupils who were not 

successful academically believed that the school would help them 

to achieve this goal of a "well-paid job". It appears as though 

they placed their faith in training in subjects that can be used· 

directly in a job, although as has been discussed, schools in 

general provide little specific job-training. 

Ranked. joint third by social-class group one was 

Category 4: "The purpose of school is to help us pass exams and 

get qualifications". (Used by 44.4% of this group). The category 

was ranked fourth by group two (used by 48.4~; joint third by 

group three (used by 44.4%); sixth by group four (used by 27.3%), 

and. was not included in the "top-six" of group five, although it 

vra.s used by 20.0% of this group. 

These results indicate that whilst this "purpose of 

school" is viewed as very important by social class groups one, 

two and three, with little difference between them, it is less 

impo"rtant to groups four and five. Possibly some of the pupils in 

these two groups were relatively poor academically and saw 

relatively less likelihood of gaining qualifications than did pupils 

in the three higher social-class groups. Even so, it must still be 

emphasised that over 20% of the pupils in both group four and group 

five used this category, and. so this "purpose of school" was still 

important to them. 

The other category which \oras ranked joint third by group 

one vras Category 46: "The purpose of school is to prepare us for 

standing on our own feet in the world" (used by 44.4%). Category 

46 was also ranked third according to frequency of use by group 

two (used by 51.6%). However it was not included in the "top-six" 

of group three or of group five. (Used by 22.2%and. 10.0%of these 

groups respectively). It was ranked fifth by group four (used by 

29 .5%). 
Th~s children of social groups one and two appear to 

value this "purpose of school" more highly than pupils in the lm·rer 

social-class groups. This conclusion may be arrived at both by 

comparing relative rank positions of the category and relative 

percentage use. 

Ranked joint fifth by group one was Category 5: "The 
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purpose of school is to teach us subjects that can be used directly 

in a job", (used by 33.3%). This category was not included in the 
11 top-six" of group t\vo (although it was used by 29.0%). It was 

however, ·ranked joint third by group three (used by 44.4% of the 

group) and joint third also by group four (used by 31.870. It was 

ranked fourth by group five (used by 60.0% of the group). These 

results indicate that this "purpose of school" was valued more 

highly by pupils in the lower social-class groups (three, four and 

five) than it was by groups one and two. It is interesting to 

compare these results to those for category .4, (already discussed), 

which concerned preparation for examinations. Category four was 

ranked highest by social-class groups one and two. Thus pupils in 

the lower three groups are more concerned that the subjects that 

they are taught should be job-orientated rather than examination­

orientated, whilst for the two highest social-class groups, the 

reverse is the case. These results mirror those obtained for the 

I.Q. variable already discussed. It must be stressed however, that 

the highest social-class group still attached sufficient importance 

to this "purpose of school" to rank it fifth according to frequency 

of use, whilst over 29% of both this group and group two used the 

category. 

The second category \vhich \•ras ranked joint fifth by 

group one was Category 14: "The purpose of school is to give us 

somewhere to meet friends". (Used by 33.3%). This category was 

ranked fifth according to frequency of use by group two, (used by 

35.5%); joint third by group three (used by 44.4%) and by group 

four, (used by 31.8%); and fifth by group five (used by 40.0%). 

The category was thus ranked most highly by groups three 

and four, although this "social" purpose of school which is perhaps 

often ignored or not considered at all by teachers, is clearly of 

major importance to all social classes of pupils, since the 

category appeared in the "top-six" lists of all groups. 

A further five categories that did not appear in the 

"top-six" list of social class group ~ did appear in the corres­

ponding lists of one or more of the other groups. Category 32: "The 

purpose of school is to teach us to read, write and count" vras 

ranked sixth by pupils in group two and was used by 32.3% of this 

group. This category was also ranked joint sixth by group three 

(used by 33.3%). It d.id not appear in the "top-six" lists of group 

one or group four pupils (used by 22.2;J6and 22.7%respectively), 
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but it was ranked joint first by group five pupils, and was used by 

70.0% of this group. It was clearly pupils of the lowest social­

class group who were most concerned with the school's function in 

providing a basic education in literacy and numeracy. 

Category 16: "The purpose of school is to provide clubs 

and sports in the lunch-hour and after school" was ranked joint 

sixth by social-class group three; (it was used by 33.3%). This 

category was not included in the "top-six" list of any of the other 

four groups, although it was used by 22.2% of group one; 25.8% of 

group three; 15.9% of group four and 10.0% of group five. From 

these percentage results, it would appear that extra-curricular 

activities are valued more by pupils in the top three social-class 

groups than they are by pupils in the two lowest groups. 

Also ranked joint sixth according to frequency of use 

by social-class group three was Category 45: "The purpose of school 

is to help us find out v1hat things we're good at." This category 

was also used by 33.3%. It did not appear, however, in the "top­

six" list of any of the other four groups. Percentage figures for 

these groups v1ere: 

Group One 

Group Two 

Group Four 

Group Five 

0.0% 

25.8% 

20.5% 

20.0% 

The use of the category was thus fairly consistent across the 

groups, (reaching a peak in group three), vii th the exception of 

social-class group one, who some\-That strangely did not use the 

category at all. 

Ranked joint sixth by social-class group five was 

Category 19: "The purpose of school is to keep us off the streets." 

(Used by 30.0% of this group). None of the other four groups 

included this rather cynical point of view in their "top-six" list 

of categories. It was however used by 22.2% of group one; 12.9% of 

group two; 22.2% of group three, and 20.5% of group four. The 

extent of this category's use amongst the higher social-class groups 

is perhaps surprising, in view of the fact that its use seems to 

imply an accusation that the more "meaningful" purposes of school 

as recognised by teachers and others are in fact subservient to 

the "baby-sitting" and social control function of "keeping children 

off the streets." It must be emphasised however that this view was 
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most strongly held by the lowest social-class group, who apparently 

see less point in other functions of the school. 

Also ranked joint sixth by social-class group five was 

Category 33: "The purpose of school is to teach us practical skills 

that will be useful at home." (Used by 30.0%). Again, this category 

was not included in the "top-six" of any of the other groups. It 

was used by 11.1%of group one; 12.9%of group two; 11.1%of group 

three, and 9.1% of group four. Thus the results suggest that pupils 

of the lowest social-class group are more concerned about being 

taught practical skills that they see as being useful and relevant 

to their lives later on (outside of the work situation) than any 

of the other groups are. These results should be compared ·to those 

for Category 5: "The purpose of school is to teach us specific 

subjects and skills that are of direct use in a job", which have 

already been discussed. Category 5 was also used by a higher 

percentage of pupils in social-class group five than any other 

group, reinforcing the suggestion that children in this social-class 

group value classes and subjects in which they are taught practical 

skills that are "useful" (in their own opinion). 
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APPENDIX 6. 

Examples of Student-Teachers' Statements on the 

"Characteristics of A Good Teacher" and the 

"Purpose of School"~ 
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APPENDIX 7. 

An Early Pilot Form of the QuestionnaireJ 



0 
co 

Here are 4 lists of statements about a GOOD TEACHER. 
Look at the ~ists ONE AT A TIME, starting with LIST A, then LIST B, etc. 
In LIST A, t1ck the 6 statements that~ think are most important. (Just think 
Then g~ on t~ LIST B and tick the 6 that you think are most important there. 
Then hck 6 1n LIST C and 6 in LIST D in just the same way. --

about the statements in LIST A while you are doing this.) 

~ 

Has a ~ood sense of humour.~ 

Doesn't punish pupils who can't do the work.~ 
Doesn't make pupils afraid. 

Can explain things cl~arly. v-
Runs clubs or sports teams at lunch- time or after school. 

Makes pupils work hard. 

Is int·~rested in what he or she is teachingr 

Isn't :;arcastic. V 
Knows ·:he subject well. V 
Can belt hard. 

Sometu1es lets pupils choose the work they are going to do. 

Doesn' 1: give homework. 

can keE:p control of the class without being too strict. 

Lets pupils talk quietly while they are working. 

Doesn't give a class the same sort of work every lesson. 

Speaks clearly. 

Gives lessons that are interesting.~ 
Is patient. /' · 

Doesn't pick on the same people all the time. 

Doesn't threaten pupils. / 

Makes pupils realise who is boss right from the start. 

Is understanding about pupils' problems. V 
Lets pupils take an active part in the lesson. V 
Doesn't give much homework. 

• 

Doesn't hit pupils except with a belt on the hand. 

Tries to get to know pupils personally. 

Is fair about punishment. v/ 
Doesn't talk down to pupils. 

Lets pupils help one another with their work.~ 
Lis tens to pupils'. opinions. 

Is good-tempered . .,-

Knows the level of work that the class can do.V 
Gives tests soaetimes. 

Doesn't make a fool of pupils in front of the class~ 
Is young. 

Is well-mannered.~ 

!:ill:....Q 

Helps pupils who are slow at their work.~ 
Plans his..).essons in advance. 

Can keep control of the class.~ 
Doesn't have favourites. ~ 

Teaches things that pupils think are useful. 

Uses modern methods of teaching. 

Gives homework regularly. 

Doesn't use the belt. 

Is cheerful and friendly. V 
Dresses tidily. ~ 
Isn't nervous or easily flustered. 

Comes round the class to help pupils while they are working. 

Now copy down the statements that you have ticked in each list. as you are shown here 

LIST W 

.. H.OD..~ .~~.~ .. o.S. .. ~Cili.r ...... > 

~-~ ... ....:.. ~ . _(') ) .])o~ .~~~·~·~·c.o.ru::. ··· · ··l 
.~ .. ~ .. ~ ... ............................................ l 

• • ' )(6 from 

.. ~ .. ~~ .. ~\~ .. c.l .Q.a.\. . ~ ···················l List A) 

. \ .s .. ~'-'f.\ \~~e.sXen ... \r.-. ... ~ .. "h~ . o. \. . :UhR- ... l . . ) 

. I .~ .. h~h\~ .... ........ .. ................................. ·····l . -

.). s.n.t .. ~~Q.-$ .. l ~. - .......................................... ) 

_.¥f.'O~ .. \-:h-<L .. S.\l~:e.~t .. ~\\ .~:o ..................... ! 
v. .l .s .. ~Q.·l r ... ~bo.ut . ~ L). n. ~sh.m~'f.\ 't .............. l (6 from 

[ L · \ ~ \ \ \-L l List B) 
.~e. fS .. ~.\.) p l }S ... Y.\~lf .. 0 Y\<;2... · 0. (\0. \ {:\ 9... \ . · · · · · · · · · · · · · l 

. ~. \-:h ... \.Nod< .................................................... l 
) 

V .. .ls .. ~cod. .. heW\ .~~~·-··················· ............ > 

LIST X 

(. Can.~~'<..() .. c..a~ \-.\.a\. .. o .( . th~ . c.. \Q.cS ......... . 
! . w ) .. \ho .\.J t .. h~. \ D ~. tP .. 6 }-( \ ~). ......... .. ... .. ... .. . 

~ .. Cil .v.as. \ ~O.-r.\.5 .. ~~'t .. l ~- .. \ nt~\.Q_E; \~.t f\.(\ 
(~i;~o~>~ .. . Js .. f>.o.. t\ .~ .nt . -: ........................................... . 

~.t1C\k~ .. ~u~\.\tS .. ~l .,:~ .. ~o~ .. \6 ..... . 

L. k). Q$$. .. CJ.q'h\: .. tt~HY\ . fu.q_ . 6 k cr .. · .. : ............ . 
~ .. l .s. .. vt:\~.Q..£s.\u \0&..\~~ .. o. b .o.v... \-: . ~ .\J.?. t\s ....... . 
~ . ~ ~ tl Q..b:\S . . :-................................................... . 

( 6 from ~ •. • h .~.\-s . f>Uf>~L \ S .. -~0. ~~- .o.. ~ . 0. ~\-: \ \l ~ . ~-~ \.t 
List D)~ .. tl\. -~ \4-S.SQ.Y\ •......................................... 

L. -f.lA.t9.t\6.. ..~ .. ~\oYJ .. cd::. .• ~ '" ~ 
Lb.J \ .-.u.-\ ... .. ....... :. ~ ... b: .. JJ • 

Now you have made two new lists (called W and X). Look at them one at a time, and in each 
~. tick the 6 statements that you think are MOST IMPORTANT, just like you did before. 

Before you turn over, try to think if there are any other points 
about a good teacher that weren't included in these lists, and 
which you think are even more important than the 6 that you have 
ended with. If there are, then write them here. If you think 
that your list really does have in it the 6 things that you think 
are most important about a good teacher, then TtRN OVER • 

Now copy out the 6 statements that you have ticked in LIST W, and the 6 that you have 

ticked in LIST X here \ \ L U 
. . f-:< .'C\o. \.J.lG ... \-hQ.. .. ~\...).Q..J. .. o.~ .. w .or. ~ .. 1. ~ ~ ....... > 

) 

f .c.\ DtSG. .. c. o. .c~ ... d.o ................................. ~ ...... · · · · ·l 
v Y.o.&s. d r. .. t"l\.0. h~. o. ... ~0 o\ .. 62 .. \).~ ~.ls ...... ·l (6 from 

. ~ . n ... ~o.~t' ... o .. f' . ~\~~~ .. -.............................. l List w> 

~ J.~ .. ~:Q..\ \ . :~o..X\ .f.\ .Q...~~ .............................. -~ 
) 

............................................ . .......................... . .. ) 

.. . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . .. . . . . . . . . . . . .. . . ··l 
) .......................................................................... ) 
) 

.......................................................................... ) 
) (6 from 
) List X) .......................................................................... ) 
) 

......................................................................... ·) 
) 

............ l 
• • • 0 • 0 ••• 0 ••••••• 0 •••• 0 ••• : •••••• 0 •••• 0 •• 0 •••••••••••••••••••• 

h t think is MOST IMPORTANT 
N t a figure 1 by the side of the statement t a you 

0
;v ~. Then put a figure 2 by the one you think is NEXT MOST IMPORTANT, and so 

'iiiiN'To NUMBER 6 • 

Beside each statement that you have written, put a number to show 
where it would come in your list. For example, if you think that 
the colour of a teacher's eyes is more important than any of the 
things in your last list of 6, then write; 

"Has blue eyes" No. 1. 
When you have done this with all the points that you have added, 
TURN OVER. 

~~.c.c.~.oS-~e...c.lo~.~ .. . 
. 10.e&Rt.h.. . .~: ....... ~ . : .... . 
Js.c. c.h ~QJ .. ~.u.l Q. .'1.\ a\ .~\.1\~ \~ ~- .. . ..... . 

n~, . .b.J dt.:- ........................... . 
Co~. . .. o .. n .. hQ..clo.e .. b .. h~p-

:Jr:~~t ~~~1::~~~-~~:::.:: 
......... ····· ............... ... . ...... ........... .... .. ..... . 



THIS IS NOT A TEST. THERE ARE NO RIGHT OR WRONG ANSWERS. 

Pupils in lots of schools i~ the Central Region are being asked to give their ideas about WHAT SCHOOL IS FOR and about the things that make a GOOD TEACHER. The ideas 

of hundreds of pupils will be added together to give students who are training to become teachers a picture of what things pupils really think are important. 

Over the page there are four lists of statements about a GOOD. TEACHER, and further on there are another four lists about WHAT SCHOOL IS FOR. All the statements in 

the lists have been taken from essays that pupils in schools in this area have written. 

If you follow the instructions, you will end up with a final list of the thi~gs ~hat you think are most important. This is a chance for you to say what you really 

think about good teachers and about the purpose of school. Remember that your own ideas are wanted, so .don't just copy someone else's. There really are no right or 

wrong answers, and your ideas are just as important as anyone else's. 

NAME~l.\ .\. 1 o.~. S ~m~of.\ ................... . SEX: MN..E .......... .. CLASS: . ... ~ ...................... ~ ... . 

SCHOOL: -:DE.N. N ~- .. H.\ .\':.r.H .................... . YEAR: !.9. ."l.l? ........... .. 
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I!J.!.? IS 1\0T A TEST Of' M.'Y KH.'D 

)· 

182 
.-. 

JUestionnaire forms part of a research project being u~,::lcrtf<k;,n at thO! Ur-li'lel:sity of Dt<rha'll b;;;a -~~lly~registered. teache; 
:1;· employed in ll co::;prehensive school in the Central Hcgion. The research ·is financed by the Sociul, Science Res~arch 
cl·. This schedule will also be completed by student-teachers in another College of Education· and by a cross-sectlon of 
:; in a com].irehea~ive cchool in cent!'al Sc?~land.~ : - · ·- ·~ · ··· · r. -. q:· ... t .... • ... _ •.· ··:.,....· ·-... --·· •• ••· 

urr-o.sc of tl:L NS·:arch is to cor.1pare the views of pupils of different ae;es and. -;,bilit-ies a.'1d the vie~1s of student­
~rs on t!'•} c':a::-ac!;.::·ictics of a "OOd teacher and the purpos.: of sr.hoo]:_• It is hoped that the findine;s will be 
J in the tru.i~li!lC: of future ttHtchors. 

af there arc four sets of statements about a "gooJ teacher'', and i1 further four sets conccrni.'1g the "purpose of school". 
are also two final lists on tho back page. All the statements listc'J h<we been taken from the essays of secondary school 

on these two topics, and arc phrrtsed in the language of ·the pupils themsc1ves. Instructions are placed above the lists. 
answer according to your~ opinions, "since there can be r.o "riglYt" or "wrong" answers. 

Jd also help the research very much if after completing tbc rest of the questionnaire you would be kind enough to supply 
tails requested below. The information will De treated as st.r.:ictly coP.fidcntial, and will be used only for the 
tical comparison of different groups of students and te;,chers. (E.g. teachers of different subjects). In the interests 
fident.iality, the questionnaire is completed anonymously. 

results arc ·to be representative of student-teacher opinion, it is vital 1.hat the highest possible percentage of 
)nnaires be completed and. returned. Thank you very much for your co-operation and for giving up your time. 

TICK THE BOXES AS APPROPRIATE. 

IF YOU ARE HARRIED DO AGE: 23 or under 01 ~IARITAL STATUS: M [2(1 
YOU-HAVE ANY CHILDREN / 
OF JUNIOR SQlOOL AGE? Yes [iJ No iW"' 

24 - 30 
OF SECOl\UARY SCHCO!- AGE? Yes 0 l\o lEf" 

over 30 

t1'RITE HERE THE TYPE(S) OF SECONDARY SG!OOL THAT YOU AlTEi\DED YOURSELF':. (e.g. comprehensive; senior 
ry, din:ct grant, etc.) 

~Nl.rP.R .. . S.G.Cp(\J_t>fl.8Y. .................... , ........................................... . 

••••••••• 0 •••••••••••••••••••••••••••••••••••••••••••••••• 0 •••••••••••••••••••••••••• 0 •••• • •••••••• 

·! COUNTRY DID YOU ATTEND SECO!\DARY SG!OOL? 

)~ EN::iU\ND D 2 WALES D 3 I\ORTI-lERN IRELAND 0 4 OTHER L_j 5 

/RITE HERE THE K4NE OF' THE UNIVERSITY OR COLLEGE YOU ATTENDED: 

tN< ~l'rt .o.F.. .. «7LM'i o~ ....................................................... -

oiVE YOUR TYPfi OF' QUALIFICATION: (e.g. ~:.A. (Honours) •.. . LS .... S.<: ,._ .l:fo.~~~ ................ . 

YOUR MAIN TEACHING SUBJECT? • , •. ~/.Q.i,..QC,..y ................................................. . 

TAKING TI-lE DIPLO~IA IN EDUCATION COURSE? YesO 1 No~ 
,SPELLS"OF TEACHING PRACTICE HAVE YOU SPENT~ IN CO--EDUCATIONAL CO~IPREHENSIVE (i.e. 
~ schools)? 

I 

non-

.................. D 3 

:VE THE TYPE(S) OF' SCHOOLS IN WHIG! YOU SPENT YOUfl RE!>!AINING PERIODS OF' PRACTICE: 

O.M.~/l.E".H£r\1S f V£. ... .S rNC.,.Le.-. . S G:x . . S.c.H0:'01.-. ................................... . 

bF YOUR PERIOD..'> Of' TEACHING PRACTICE BEEN SPE!\'T IN THE CENTRAL REGION? 

VER BEEN E1'1PLOYED AS A TEACHER BEF'ORE C01'1ING vN THIS COURSE? 

Ye;Ol No cz(2 

YesD l\o[}1'2 

WER IS YES PLEASE GIVE DETAILS OF' TYPE(S) OF' SOl<J?L, LENJTil OF TIME YOU SPENT THERE, AND 

NOT YOU WERE CERTIF'ICATED • 

•• • • • • •• ••• • • •• • • • •• •• • • 0 •••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••• 

..... •·· ....................................................................................... . 

ECT TO BE TEACHING FULL- TntE !'\EXT SESSION? Yes r>oQ2 

YOU WIS I! TO DO SO? Yes D 1 NoD 2 

F'OR OFF'l CE USE Ol\L U 

DOD 

DO 
D 

D 

DO 

DOD 

Continued on p.4. 
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r:e are four lists of statements concernihg a "good tcachcr 11 (they refer to secondary school teachers). Consider the lists 
e at a time and in each of the four, tick the six points that vou consider tv bf:> the most i.11portant. Then place a line 
rough the six poiJits in each list that you have not ticked. Then, SEE BELCJtl TilE LISTS. 

~~a to help pupils «litre theY are coorkin§J"t-

ta fH:tpils ted:ce a-t• 2eticc pt'tl:t Lt the lesce1~r 
/. 

tl ... Isn't nervous or easily flustered. 

.-(_. 
• Pl&:ib lt~s -<~:J:vey }esseus itt a.Suanca 

11 

eaks clearly. bV'Doesn't have favourites. 

~ ~Can keep control of the class. 

patient. 

yes lessons that ·are interesting. 

esn 1 t pick on people. ., /'Gives regular homework. 

l:nidl'!tsla••ao~. L"B!t9 ileat end tiey. 

J¥e.a pepll.:. zealise nho is b':ffls tig!It fzom the stEt±'(. Is cheerfUl and 1:r1endly. 

"VIs well-mannered. 

:metiml!s lets pupils sAoose the wozk. 

oesn't punish pupils who can't do the work. T.(i g& to 9._t 1:e know papil_s pl;:;zsesnall' • 

-¥'itk a be] t. 

m explain things clearly. ..-.J'ocs11'-t LL1:aJ k down" to F' ~ils. 

"Is fair and consistent about punishment. 

1kes pupils work hard. &>!'~:..:·;,.;,, • .,..~,.,..~~pup' 1 1iii' i~us eu things. 

w.- e~HB& Bl' sport~ t o?.a:e at lWiCJJ- Lime or tcf tel S<!li't'>ol. -- on<.>.~~ .. 
Kn;r··c; +Jou• lgno 1 sf ezh that tl.c clat:33 can de:. 

l;'seet '~ Rliil:lta 2 f9'? 1 of pupilS iii l!Ullt of the e!lt"&.._ 

..-s-ttle SUbJect oeH. 

~ treat the twelve statanerits remaining within the right-hand solid box as one list, and the twelve remaining in the left­
Lild box as another. 
, each of the two lists, eliminate a further six statements by scoring through them as before. 
>u are now left with twelve statements. Treating these as one list, please place a figure 1 on the left of the point that 
>u consider to be most important, a figure 2 on the left of the next important, and so on down to and including number 6. 
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184 
e four lists of statements concern the "purpose of school". The proc<~dure is as before, except that you are asked to tiel< 
four; points within each list that represent~ the most important purposes of secondary school. Then put a line 
ugh the four points in each list that you have not ticked. You will be left with two lists of eight statements. Eliminate 
rther four on each side by scoring through them, Md then treating the eight statem'.!nts t:hat you have left as one· list, 
e a figure l on the left of the point that you co:1side:r to be most important, iUld so on down· to and including number 4. 

each pupils to read, write and count. 

QJ.p-pt~pils get a: je~ that -th.e-;r uri J, J i ko, 

each pupils how to express themselves clearly. 

elp pttpils eheese a j"tll!>. 

efteh pupils liOW 13Iltaiftw4e £til emd4JOVeu•~. 

each pupils the difference between right and wrong. 

evelop pupils' intelligence. 

~trp:tls dtt~ the da)' sa· that +hgi!· ~rent~ eau ge 
otl"l: to nerk. 

~pm:'e pupils fo% ~~~ with o+hgr peeple \ohefl thcJ 
~ 

ruid t!tiul .. 

".Po-t"'E'ft'~:it paptrs-'d"riferont sports and hour tg kpcp fj t. 

T-o ta-Le pupils on trips m1d visits outside seRco' 

1 unc!F lieuz Wid 

To prepare pupils [or standing on their own feet in 
the ·world. 

I:c...proparo p"pi'£ {QE nqiue!'Eii"t) 8:1! Gellcgea 

To-Relp pupils yet a "ell-paid Jon. 

To ~ P"Pi 1 s hqu; to hyhaue ir. diffcx.eRt sit d6t.:.eYl3. 

-------------------------------------------------------
To keep pupils e:H- tbo strco*EJ 

To tea._h pupils t._. speak a foreign 1 ?flgttetgr. 

To-providl! jobs f~ tgachors, c 1 eai'le-t:s aAS: cooks. 

To help pupils pass exams and get qualifications. 

r~~pup1Is fiow to get VII Nilh Siffgron.-t~ 
of~eel'lc. 

Wll:l be scfpl To ceaen pupilS p!accical ::!ilcills tll::tt 
a~. 

To teach pupils discipline. 

To help each pupil to develop his a: her personality· 

P
oints that you consider to be mos_t important on these two issues, 

U feel that Your final lists do not ful_ly_ reflect_ the f" al 11· st they would cane nUDbering them to indicate where 1n }'Our 1n • · 
e use the space below to write any add1t1onal po1nts, 

"A good teacher has blue eyes", No.1.) 

PLEASE TURN OVER. 
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;ention<;d '"'fore, this ~questionEaire >:ill. also be ~ompletcd by a c:·oss-section of pupils in a compr.ehensive school in 
:;cotlEI1!ri. Pt::'i::.s of all ac;c,; and abilHics will be 'J():Jallv rcpro:;sP.ntc.:ci. Although it is difficult to put yourself the 

,1 11 ce of unf;t,o•.;n !Ju;>il s, pleRse use the knoHledee tl'nt yott iwve eaincd on tcachine-pra~tice nnd tick ill eac~. list 

1tc;:nct!ts out of the twelve t;i ·;en in each list 1-.'hich you believe the sa'llple of pupils >nll have ranked most n1ghly 

~ir .:i.!lS'd~!'"S to the C:Itire q'J·;;~tio~~l·""tirc are averat:ed. 

POSE OF SCHOOL IS: 

lp us to pass exams and get qualifications. 

ac1:1 us how to get on with different kinds of people. 

ach us how to behave in different situations. 

~ch us to read, write and count. 

Lp each pupil to develop his or her personality. 

Lp us to get a job that we will like. 

!J>Bre us for standing on our own feet in the world. 

tch us subjects that can be used directly in a job. 

pus to find out what things we're good at. 

p us to get a well-paid job. 

ch us lots of different subjects: 

elop our intelligence.· 

-.~ .. · 

A GOOD TEACHER: 

~ Gives lessons that are interesting. 

Isn't nervous or easily flustered. 

/ v Has a goOd sense of humour. 

Tries to get to know pupils personally. 

Is patient. 

Can explain things clearly. 

Is fair and consistent about punishment. 

Helps pupils who are sl~v at their work. 

Is· not sarcastic. 

v~~lakes pupils work hard. ,., 
I; can keep control of the class. 

Sometimes lets pupils choose the ~~rk. 

i B'l.CK ON YO!J.R PERIODS OF TEACHING PRACTICE, WOULD YOU SAY DlAT ON THE WUJLE ~iiTH REFERENCE TO DISCIPLINE YOU HAVE 
~!ICED: . 

(a) Very few problems 

(b) Not all that many problems. 

(c) An average number of problems: D 
(d) Quite a lot of problems. D 
(e) A great many problems. D 

·ou very much. 

185 



APPENDIX . 9. 

The Notes for College of Education Tutors Who 

Administered the Questionnaire to Student-Teachers. 
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UniVerSity of Durham . Department of Education 

TTJl'ORS ' NOTES 
48 Old Elvet, Durham, DH1 3JH 

Telephone: Durham 64466 (STD code 0385) 

Professor G A Batho MA, FRHistS 

{N. B. Please do not show or read these notes to students. Clear 
instructions for them are to be found on the questionnaire itself.) 

This questionnaire forms part or a research project being undertaken 
at the University of Durham ·by a fully-registered teacher who taught 
Until October of last.year in a Central Region secondary school, and 
who is returning to teaching this Autumn. 

The purpose of the research is to compare the ideas on the 
characteristics of a good teacher and the purpose of school of a 1 
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sample of students .who are about to enter .secondary teaching with the ideas of 
a sample of secondary-school pupils of different ages and abilities, 
on these two topics. (Both groups will be completing a similar questionnaire). 
It is hoped that any differences which may emerge between the beliefs of 
these two groups will be of interest to those involved in teacher-training. 
Also incorporhted in the questionnaire is a section designed to ascertain 
what students believe to be the attitudes of pupils on these two topics. 

On page two of the questionnaire there are four sets of statements 
concerning the characteristics of a good teacher, and on page three 
there are four further sets concerning the purpose of school. (N.B. 
The lists are paired differently in alternative forms. of the test, and 
the statements within the lists are also rotated in order to avoid 
;bias occurring from the order of presentation). The statements were 
derived from the essays of 550 secondary pupils drawn from three Central 
Region schools. Pupils of different ages and of different ability 
bands were appropriately represented. A reliable category system was 
developed to code the essays, which were then analysed for content by 
three teachers; the statements presented in the lists are those made most 
frequently by the pupil sample as a whole and by the various sub-groups 
within it, e.g. by age, sex, stream, school. Pilot work has indicated 
that these statements encompass all points likely to be made with any 
frequency by student teachers; however, space is left on the 
questionnaire for students to make any additional points that they 
wish to. 

PAGE 1: 

Students are asked to provide the personal details requested after 
they have completed the rest of the questionnaire. The details will 
be used only for the purpose of comparing different groups of students; 
in the interests of conf-identiality, the questionnaire is completed 

. anonymously. 

PAGE 2: The "Good Teacher" Statements _!4 lists) 

(a). Students are asked to consider the four lists one at a time and in 
each list to tick the six points that they consider to be most. 
important;· they are then asked to put a line through the six in each 
list that they have not ticked. 



i. 

' 

- 2 -

. . 

(b) Treating the twelve statements remaining in the left-hand solid 
bOx as one list, and the twelve remaining in the right-hand solid 

.box as a second list, students are asked to eliminate a further 
six statements in each box. 

(c) Six statements now r~main on the left; and 6 on the right. 
Treating these twelve statements as one list,students are asked 

· to indicate which of these final twelve they consider to be most 
important by placing.a figure 1 to the left of the most important 
statement, a figure 2 by the side cf the statement they consider 
to be next most important, and so on down to and including no. 6. 

It has been determined after careful pretests· that this elimination 
method is the most suitable way of making respondents consider 
their priori ties. Some of the statements may appear to be simi.lar; 
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however the final statements selected will also be classified in ·I 
broader categories (e.g~ statements referring to the teacher's 
personality) . 

Page 3: The "Purpose of.School" Statements 

The procedure is identical to that for page 2, with the exception that 
~ statements in each of the four lists are eliminated, and so on. 
Stud~nts are requested to rank their top four points. 

There is also space on page 3 for students to write any points not 
included in the lists which they consider to be even more important 
than their final choices. 

Paqe·4: 

Two final lists are presented. Students are asked to tick in each list 
the four statements that they consider a representative sample of 
sec~ndary school pupils would rank most highly of those given. 

The questionnaire will take approximately 20 minutes to complete. It 
is hoped that it will provide interesting material for discussion in 
tutorials, and to this end the Principal Lecturer in Education has been 
supplied with copies of a summary of the results of the coding of the 
pupils' essays in which the statements made mo~x frequently by the pupils 
on the two topics are listed. It is earnestly requested, however, 
that these results are in no way communicated to the students until all 
questionnaires have been completed and returned, since it is the 
personal opinion of the trainees that is of interest and any premature 
discussion might bias the results • 

.... ~. 
Tutors are asked to encour~ge the completion of as many questionnaires 
as possible in the interests of obtaining an unbiased sa."llple. It would 
also be extremely helpful to the research if. tutors could spare the 
time to supply the basic details listed below of any non-respondents: 

•'' 
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- 3 -

1. Total number of students .in tutorial group: Is I 
. 

2. Total number present when questionnaire was administered: 5 

Male: I Sex of those absent: No. , 
No. Female: 3 ~ 

Main teaching subject of those absent: 

... As!!. :. :-:-. ~ ................................ . . d. ' -· ·--
······~·····~·····~4 ................ ~····~·········· . '-. ":"",-·,··;r,i! I ' 

......................................................... 
- . t?' . 

. . . ~ ..... d,.t..f ............ ' ....... · ............ . 
/{{4(~· ......................................................... 

~· ......................................................... 
i 
I . 

3. Number of completed!question~aires returned: 
. ! . 

Sex of non- respondents: No. Male : liE] No. Female : '$; r 

Main teaching subject of non-respondents: ................ 

. . . . . . . . . . . . . . . . . . . . . . .. " ................................ . 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ~ ............. •. 
( 

j ........................................... · ................ . 

. . . . . . . . . .- ................................................. . 
" . . . . . : .................................... • .................. , ... . 

4 •. Are there any other characteristics which in your opinion 
the following groups have in common: · . . · . . . 

· //~ A.lrd~ ~· 
(a) Those students absent? •. . f:LI.. •• ·j· .11':-U.'. • .f{ •·• • • • • • • • ~f' 

~L f.; .. -~ -+-1; :J· A. _p ~/? • 

.,,.,](~ . ... ···~· ... .+~ ..... -~7!f---~i~··· PTO 

' . ,/ ~ . 
. ····- ' -



4 -

.............. 

. . .. . . . . . . . . . 
.. . . 

. ....... . 

{b) The non-respondents? ....... . 

. • ..... . ................................... . 
I 

-r 

·s. Could you please indicate any questionnaires which were not 
completed in a tutorial, but which were instead completed 
privately in the respondent 1 s own time, by writing the 
letter 'X' on the top left-hand corner of page one of the 
questionnaires involved. 

Finally, thank you very much indeed for your co-operation and help in 
administering the tests. A copy of the findi~gs of the research will 
be sent to the Principal Lecturer, and it is hoped that this may be of 
interest to you. 

M. Everett, B.A., Dip.Ed. 
Department of Education, 
University of Durham, 
48 Old Elvet, 
Durham,. 
DHl 3JH. 

·., 

190 



APPENDIX 10. 

The Instructions to Teachers Who Administered 

the Questionnaire to Pupils. 
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APPENDIX 10. 

INSTRUCTIONS TO TEACHERS 

The Rector of your·school has given permission for pupils in the 

school to participate in a research project being undertaken at 

the University of Durham by a teacher employed in a secondary school 

in Region. The research has also been sanctioned by the 

Director of Education. 

The object of the inquiry is to find whether graduate student­

teachers who are about to leave College to take up teaching posts 

in secondary schools fully realise the views of pupils regarding 

the characteristics of "good teachers" and the pupils' view of 
11 the purpose of schools 11

• The hypothesis is that many student­

teachers may leave College with unrealistic expectations about their 

role which are subsequently modified the hard way. 

On the basis of 1,100 essays on the two topics mentioned above, 

which were written by a cross-section of pupils of all ages and 

abilities in three secondary schools in the Central Region, the 

statements most frequently made have been selected for inclusion 

in this questionnaire. The views of both academic and non-academic 

pupils are represented. There are four lists of statements about 

a 11 good teacher" and four more concerning "the purpose of school". 

The questionnaire will also be completed by graduate student­

teachers at Jordanhill and Moray House Colleges of Education. 

PAGE 1: 

Pupils are requested to ignore page 1, but to write their sex and 

school year at the head of the page. In the interests of 

confidentiality, the questionnaire is completed anonymously. 

PAGE 2: The 11 Good Teacher" Statements (4 lists) 

(a) Pupils are asked to consider the four lists one at a time and 

in each list to tick the six points that they consider to be 

most important; they are then asked to put a line through the 

six in each list that they have not ticked, 

(b) Treating the twelve statements remaining in the left-hand solid 

box as one list, and the twelve remaining in the right-hand solid 

box as a second list, pupils are asked to eliminate a further 

six statements in each box. 



(c) Six statements now remain on the left, and 6 on the right. 

Treating these twelve statements as one list, pupils are asked 

to indicate which of,these final twelve they consider to be 

most important by placing a figure 1 to the left of the most 

important statement, a figure 2 by the side of the statement 

they consider to be next most important, and so on down to and 

including No. 6. 
It has been determined after careful pretests that this 

elimination method is the most suitable way of making 

respondents consider their priorities. Some of the statements 

may appear to be similar; however the final statements 

selected will also be classified in broader categories (e.g. 

statements referring to the teacher's personality). 

PAGE 3: The "Purpose of School Statements. 

The procedure is identical to that for page 2, with the exception 

that tour statements in each of the four lists are eliminated, and 

so on. Pupils are requested to rank their top four points. 

There is also space on page 3 for pupils to write any points not 

included in the lists which they consider to be even more important 

than their final choices. 

It is expected that when the results of pupils' questionnaires are 

compared with those of the student-teachers' , the findings will 

show that the members of the pupil group attach significantly more 

'importance to the areas of teachers' discipline and sk~l at 

explaining the subject-matter than student-teachers do. Also, it 

is thought that pupils will have a more "utilitarian" view of 

school than the students. (Stressing job prospects, etc.). Results 

such as these would indicate that beginning teachers do not share 

pupils' view of the function of teachers and the function of 

school, and would clearly have implications for teacher-training. 

Thank you for your co-operation in allowing your class to be 

given the test, and for administering it yourself. 
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Please make su!e that all pupils have filled in all 

the details (class, year, sex,) on the front of the questionnaire. 

Thank you. 

Martin Everett. 

Assistant Principal Teacher of English, 

Chryston High School, Glasgow. 

Part-time research student, 

Faculty of Education, 

University of Durham. 
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APPENDIX 11 • 

Pupils' Questionnaire Results According to the 

Variables of Sex and Year. 
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There follov1s <:m analysis of pu-pils 1 questionnaire 

results a.ccording to :9upils 1 sex and school year, e.nd of student­

teachers' answers according to college, sex end teaching subject. 

The tables for each variable will shovr: 

a) The most fre~uent first choices for each group. 

b) The statements which each group placed most frequently in their 

top six choices ("good teacher" section) or ton four choices 

("purpose of school" section). 

TABLE 88 

PUPILS - SEX. 

Boys' Nost Popular First Choices - "Good Teacher" Statements. 

Stat. 
No. 

22. 

17. ~ 

53.) 

12. 

2.) 

~ 
23.) 

~ 
25.) 

) 

72. 

1 • ~ 
16.) 

) 
) 

42.) 

Definition: "A Good Teacher ••• 11 

Knows the subject well. (T) 

Can explain things clearly. ( T) 

Has a good sense of humour. (P) 

Doesn 1 t punish pupils i-lho can 1 t 
do the work. (c) 

Is understa.nding about pupils' 
problems. (P) 

Can keep control of the cless 
without being too strict. (c) 

Helps pupils who are slO\.,r at 
their vmrk. ( T) 

KnO\.,rs the level of work that 
the class can do. (T) 

Runs clubs or sports teams at 
lunch-time or after school. (P) 

Can keep control of the class. (C) 

Gives lessons that are 
interesting. (T) 

Doesn't have favourites. (T) 

No. of 
Choices 

(I"lax=162) 

23 

13 

13 

12 

8 

7 

7 

7 

6 

5 

5 

5 

%of 
Grouu. 

14.20% 

8.02 ~ 

8.02 ) 

7.41 

4.94 

4.32 ) 

4.32 

4.32 

~ 
~ 
~ 

3. 70 

3-09 l 
l 

(NB. 38 of the 48 sta.tements were re.nked first at least once). 



TABLE. 88 (cont.) 

Girls' Most Popular First Choices - "Good Teacher 11 Statements. 

Stat. 
No. 

2. 

Definition: "A Good Teacher ••• '·' 

class without 

No. of 
Choices 

(Max=162) 

.% of 
Group. 

22. 

12. 

Can keep control of the 
being too strict. 

Knows the subject well. 

(c) 

(T) 

21 

20 

12.96% 
12.35. 

17. 

1 • 

Doesn't punish pupils who can't do the 
work. (c) 

Can explain things clearly. (T) 

Can keep control of the class. 
(C) 

Has a good sense of humour. (P) 

Helps pupils who are slow at their 

15 
11 

9 
8 

9.26 

6.79 

5.55 
4.94 53. 

23.) 
) 
) 

26.~ 

work. (T) 6 3. 70) 
Is interested in what he or she is 
teaching. (T) 6 ~ 3.70) 

1 3. ~ 
43.) 

Doesn't frighten pupils. 

Doesn't pick on people. 

(c) 

(T) 
5 
5 

(NB. 37 of the 48 statements were ranked first at least once). 

3.09~ 
3.09) 

A comparison of the two previous tables indicates that 

boys placed considerably more emphasis than girls on the teacher 

qualities of: sense of humour; understanding of pupils' problems 

(sig = <: 0.01 ); knowing the level of work that the class can do; 

running clubs or sports teams at lunch-time or after school, and not 

having favourites; whilst girls nlaced considerably more emphasis 

on: keeping control of the class without being too strict 

(sig = < 0.01); keeping control of the class; being interested in 

what he or she is teaching; not frightening pupils and not picking 

on people, Interestingly, girls appeared to be slightly~ 

·concerned with the teacher's control, and less concerned with the 

teacher's personality then·boys were. Only one statement referring 

to personality was included in the list of the ten statements that 

were most often ranked first by girls, whilst four referred to 

control. The boys group however, included three 'P' statements in 

their twelve most frequent first choices, and only three statements 

referring to control. 

197 



TABLE 89 

Stat. 
No. 

17. 
22. 

1 2. 

2. 

11 • 

25. 

16.) 
) 

53.) 

"Good Teacher" Statements That Were Most 
Frequently Ranked In Top Six - Boys. 

Can explain things clearly. 

Knows the subject well. 

(T) 

(T) 
Doesn!t punish pupils who can't do the 
work. (c) 

Helps pupils vlho are slow at their work. (T) 

Is understanding about pupils' 
problems. (P) 

Can keep control of the class without 
being too strict. (c) 

Is fair and consistent about punishrnent.(C) 

Knows the level of work that the class 
can do. (T) 

Gives lessons that are interesting. (T) 

Has a good sense of humour. , (P) 

No. of 
Choices 

(Max=162) 

61 

54 

52 

51 

45 

40 

37 

36 

34 

34 

%of 
Group. 

37.65% 

33.33 

32.10 

31.48 

27.78 

24.69 

22.84 

22.22 

20.99) 

20.99~ 
(NB. All 48 statements were ranked in the top six at least once) • 

..::.T::.:.AB=.:L::::E::;__...;;.8.::...9 __ (con t • ) 

Stat. 
No. 

17. 
12. 

2.) 
) 

23.~ 
1 • ) 

68.~ 
) 

11 • ) 

55.~ 
47. 

22. 

"Good Teacher" Statements That \vere Most 
Frequently Ranked In Top Six - Girls. 

Can explain things clearly. (T) 

Doesn't punish pupils who can't do 
the work. (C) 

Can keep control of the class vli thout 
being too strict. (c) 

Helps pupils who are slow at their work. (T) 

Can keep control of the class. (c) 

Doesn't make a fool of pupils in front 
of the class. (P) 

Is fair and consistent about punishment. (C) 

Is patient. (P) 

Listens to pupils' viei'TS on things. (T) 

Knows the subject well. (T) 

No. of 
Choices 

(Max=162) 

76 

64 

59 

59 

38 

38 

34 

34 

33 

32 

%of 
Group. 

46.91% 

39.51 

36.42) 

36.42~ 
23.46) 

23-46l 
20.99) 

20.99~ 
20.37 

19.75 

(NB. 47 of the 48 statements vlere ranked in the top six at least 

once). 
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These two tables highlight very similar trends to those 

identified in the tables of most popular first choices that have 

already been discussed: boys attached considerably more importance 
. -· . . -. . 

than girls to knowing the subject v1ell (sig. =< 0.01) and 

understanding pupils' problems (sig. = <: 0.05), and slightly 

more importance to knowing the level of work that the class can do, 

giving interesting lessons and having a good sense of humour. In 

addition two statements not included in the tables above were 

selected significantly more often by boys than by girls: No. 35, 
"Comes round to help pupils 1-lhile they are working" was placed in 

the top six by 28 boys and by only 15 girls (sig.= <: 0.05), and 

No. 72, "Runs clubs or sports teams at lunch-time or after school" 

was chosen by 19 boys but only 3 girls; (sig. = < 0.001). 

The girls' group attached significantly more importance 

to the teacher keeping control of the class without being too 

strict ( sig. = 0.05), and placed slightly more emphasis on 

keeping control of the class, not making a fool of pupils in front 

of the class, and patience. One further statement not included in 

the tables above was used significantly more often by g·irls than by 

boys: No. 73, "Speaks clearly11 was chosen by 23 girls and by only 

11 boys (sig. = < 0.05). 
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TABLE 90 

Stat. 
No. 

53. 

2. 

1 2.) 

~ 
22.) 

23.) 

~ 
68.) 

~ 
72.) 

) 

PUPILS - YEAR. 

First-Year Pupils' Most Popular First Choices 

"Good Teacher" Statements. 

Definition: 11 A Good Teacher ••• 11 

Has a good sense of humour. (P) 

Can keep control of the class 
without being too strict. (c) 

Doesn't punish pupils who can't 
do the work. (C) 

Kno\¥S the subject well. (T) 

Helps pupils 1llho are slow 
at their work. (T) 

Doesn't make a fool of pupils 
in front of the class. (P) 

Runs clubs or sports teams at 
lunch-time or after school. (P) 

No. of 
Choices 

(Max=81) 

9 

7 

6 

6 

5 

5 

5 

%of 
Group. 

11.11% 

8.64 

7.41) 

7.41 ~ 

6.17) 
) 
) 

6.17 ~ 

) 
6.17) 

(NB. 31 of the 48 statements were ranked first at least once). 
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TABLE 90 (cont.) 

Stat. 
No. 

22. 

12. 

53. 

7 3. 

2. ) 
) 

16. ~· 

25. ~ 
) 

Second-Year Pupils' T-1ost Popular First 

Choices - "Good Teachertr Statements. 

No. of 
Definition: "A Good Teacher ••• It Choices 

(Max = 79) 

Knows the subject well. (T) 16 

Doesn't punish pupils who can't do 
the work. (c) 7 
Has a good sense of humour. (P) 6 

Speaks clearly. (P) 5 

Can keep control of the class without 
being too strict. (c) 4 

Gives lessons that are interesting. 
(T) 4 

Knows the level of work that the class 
can do. (T) 4 

%of 
Group. 

20.25% 

8.86 

7.59 

6.33 

5.06) 
) 
) 

5.06~ 

5.06) 

(NB. 29 of the 48 statements were ranked first at least once) • 

..;::;TA=B;..;;L=E--"-90~- (con t • ) 

Stat. 
No. 

2. 

17. 
22. 

12. 

1 • 

25. 

Third-Year Pupils' Most Popular First 

Choices - "Good Teacher" Statements. 

No. of 
Definition: "A Good Teacher ••• II Choices 

(Max = 83) 

Can keep control of the class \·.ri thout 
being too strict. (c) 12 

Can explain things clearly. (T) 10 

Knows the subject well. (T) 8 

Doesn't punish pupils who can't do 
the work. (c) 7 

Can keep control of the 
class. (c) 5 

Knows the level of work that the class 
can do. (T) 5 

%of 
Group. 

14.46% 

12.05 

9.64 

8.43 

6.02l 
6.02 

(NB. 27 of the 48 statements were ranked first at least once). 
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~TA::.:B:::=L::::::E~90:__ __ ~cont. ) 

Stat. 
No. 

22. 

17. 
12. 

23. 

2. ) 
) 

26. ~ 
) 

53. ) 

Fourth-Year Pupils' Most Popular First 

Choices - nGood Teacher!' Statements. 

Definition: "A Good Teacher ••• " 

Knows the subject well. (T) 

Can explain things clearly. (T) 

Doesn't punish pupils who can't do 
the work. (c) 

Helps pupils who are slow at their 
work. (T) 

Can keep control of the class without 
being too strict. (c) 

Is interested in what he or 
teaching. 

Has a good sense of humour. 

she is 
(T) 

(P) 

No .•. of 
Choices 

(Max= 81) 

13 

11 

7 

6 

5 

5 

5 

J6 of 
Group. 

16.05% 

13.58 

8.64 

7.41 

6.17 ~ 

6.17 ~ 
6.17) 

(NB. 25 of the 48 statements were ranked first at least once). 

A comparison of the four previous tables shows that 

whilst all year-groups stressed the importance of the teacher's class 

control, subject-knowledge and reluctance to punish pupils who 

cannot do the work set, first-year pupils, and to a lesser extent 

second-year pupils, attached more importance to the teacher's 

personal characteristics _than 3rd and 4th-year pupils did. Three 

'P' statements were included amongst first-year pupils' seven most 

popular first choices, and two in the corresponding list for 

second-year pupils. However, there were no 'P' statements amongst 

the six most frequent first choices of the third-year group, and 

there was only~ in the fourth-year list. 

There were also statistically significant differences 

at the 0.05 level between the number of times that first-year pupils 

ranked the two rrpu statements,Nos. 68 and 72,first when compared to 

the three other·groups. ("Doesn't make a fool of pupils in front of 

the class" and "runs clubs or sports ~earns at lunch-time or after 

schoolu).-similarly, second-year pupils selected the 'P' statement 

No. 73 (trSpeaks clearly") significantly more often than-pupils in 

any of the other three groups. (sig. = <: 0.001). Statement No. 53, 
"Has a good sense of humour" was included in the list of statements 

that were most frequently ranked first by three of the four groups 
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(years 1, 2 and 4), and thus proved to be in pupils' opinion, the 

most important personal characteristic of teachers.· (This statement 

was also the one that was most frequently made in the pupils' 

essays that were discussed earlier). 

Conversely, whilst junior pupils attached more importance 

than third and fourth-years to the teacher's personal character­

istics, senior pupils placed more stress than first and second-year 

~upils on the teacher's clarity of explanation (sig. <: 0.005), 
and fourth-year pupils gave more importance to the teacher's 

interest in his subject than any of the other three groups. 

Finally, first and fourth-year pupils ranked statement 

No. 23: "helps pupils who are slow at their I.Jork" first more 

frequently than either the second or third-year groups, \>lhilst 

second and third-year pupils ranked statement No. 25, "knows the 

level of work that the class can do" first more often than first­

year or fourth-year pupils. 
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TAB1E 91' 

Stat. 
No. 

1 2. 

11 • 

23. 

2. 

17.) 
) 
) 

43.) 

53.) 
) 
) 

65.) 
) 

72. 

68. 

"Good Teachern Statements That Here Nost Freguen..!l:x 

Ranked in the Top Six: First-Year Pupils. 

No. of 
Definition: "A Good Teacher ••• 11 Choices 

(Max=81) 

Doesn't punish pupils who can't do 
the work. (c) 33 

Is fair and consistent about 
punishment. (c) 30 

Helps pupils who are slow at their 
work. (T) 28 

Can keep control of the class without 
being too strict. (C) 25 

Can explain things clearly. (T) 

Doesn't pick on people. (T) 

Has a good sense of humour. (P) 

Is understanding about pupils' 
problems. (P) 

Runs clubs and sports teams at 
lunch-time and after school. (P) 

Doesn't make a fool of pupils in 
front of the class. (P) 

22 

22 

19 

19 

18 

17 

%of 
Group. 

40.74% 

37.04 

34-57 

30.86 

23.46) 
) 

~ 
23.46) 

22.22 

20.99 

(NB. All 48 statements ,.,ere ranked in the top six at least once). 
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Stat. 
No. 

17. 

12. 

23. 

22. 

1 • 

2. 

25.) 
) 
) 

53.) 

68. 

"Good Teacher" Statements That \{ere Host Frequently 

Ranked In The Top Six: Second-Year Punils. 

Definition: "'A Good Teacher ••• 11 

Can explain things clearly. (T) 

Doesn't punish p~pils who can't do 
the work. (c) 

Helps pupils who are slow at 
their work. (T) 

Knows the subject well. (T) 

Can keep control of the class.(C) 

Is understanding about pupils' 
problems. (P) 

Can keep control of the class 
without being too strict. 

Knows the level of work that 
class can do. 

Has a good sense of humour. 

(c) 

the 
(T) 

(P) 

Doesn't make a fool of pupils in 
front of the class. (P) 

No. of 
Choices 

(Max=79) 

31 

29 

27 

25 

21 

20 

19 

18 

18 

17 

%of 
Group. 

36.71 

34.18 

31 .65 

26.58 

25.32 

24.05 

22.78) 

22.78~ 

21.52 

(NB. 46 of the 48 statements 1t1ere ranked in the top six at least 

once). 
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Stat. 
No. 

17. 

2. 

12. 

23. 

55. 

1 • ) 
) 

11 • ) 

~ 
22.~ 

25.~ 
) 

47.) 
) 

"Good Teachern Statements That Here :f!Iost Freauently 

Ranked In The Tou Six: ~hird-Year Pupils. 

Definition: ''A Good Teacher ••• " 

Can explain things clearly. (T) 

Can keep control of the class 
without being too strict. (c) 

Doesn't punish pupils who can't do 
the work. (C) 

Helps pupils \-Tho are slovJ at their 
work. (T) 

Is patient. (P) 

Can keep control of the class. (C) 

Is fair and consistent about 
punishment. (c) 

Knows the subject well. (T) 

Knows the level of \o~ork that the 
class can do. (T) 

Listens to pupils' vie\o/S on 
things. (T) 

No. of 
Choices 

(r1ax=83) 

43 

31 

27 

26 

21 

19 

19 

19 

19 

19 

96 of 
Group. 

51 .81% 

37 .35 

32.53 

31.33 

25.30 

22.89) 

~ 
22.89) 

) 
22.89) 

~ 
22.89) 

~ 
22.89) 

(NB. 46 of the 48 statements were ranked in the top six at least 

once). 
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TABLE· 91 (cont.) ___ ...;;.__ __ 

Stat. 
No. 

23. 

22. 

12. 

2. 

11 Good Teacher" Statements That \vere Nost Frequently 

Ranked In The Top Sixi Fotirth-Year Pupils. 

Definition: "A Good Teacher ••• " 

Can explain things clearly. (T) 

. Helps pupils who are slow at 
their work. (T) 

Knows the subject well. (T) 

Doesn't punish pupils who can't do 
the work • (C) 

Can keep control of the class without 
being too strict. (C) 

No. of 
Choices 

(Max=81) 

41 

29 

28 

27 

24 

Knows the level of work that the class 
can do. (T) 21 

Listens to pupils' views on 
things. (T) 21 

Can keep control of the class. (c) 19 

Gives lessons that are 
interesting. (T) 19 

Is understanding about pupils' 
problems. (P) 19 

Doesn't make a fool of pupils in 
front of the class. (P) 19 

%of 
Group. 

50.62% 

35.80 

34.57 

33.33 

29.63 

25.93) 

~ 
25.93) 

23.46) 

l 
23-46l 

23.46~ 

~ 
23.46) 

(NB. 44 of the 48 statements were ranked in the top six at least 

once). 
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The preceding four tables reveal that by the measure of 

the frequency with which statements were ranked in the top six, 

first and second-year pupils still attached more importance to the 

teacher's personal characteristics than third and fourth-year 

pupils did. The first-year group included four "P" statements in 

their list of ten statements which were most often ranked in the 

top six. Second-year pupils included three, third-year pupils only 

one, and fourth-year -pupils two (out of eleven statements). 

First and second-year pupils placed more emphasis than 

senior pupils on the teacher's sense of humour, and first-year 

pupils considered help with extra-curricular activities to be more 

important than any of the other three groups did. (sig.= ~ 0.001) 

First~year pupils also attached significantly more importance than 

the other groups to the teacher looking neat and tidy (sig. = 

~ 0.05), whilst third-year pupils placed significantly less 

importance than the other three groups on the clarity of the 

teacher's speech. (sig.= ~ 0.05). Third and fourth-year pupils, 

however., considered the teacher's patience to be significantly 

more important than junior pupils did; (sig.= ~ 0.01). 

All four groups placed strong emphasis on the teacher's 

control, but first-year pupils stressed the importance of the 

teacher's fairness and consistency about punishment significantly 

more than pupils in the other year-groups did; (sig.= < 0.001). 

Similarly, all groups attached great importance to not punishing 

pupils who could not do the work set. Junior pupils however, 

especially the second-year group, placed significantly more 

emphasis than older pupils on the teacher not striking them, except 

on the hand with the belt.(sig.= <: 0.005) 

All groups stressed the importance of the teacher's 

clarity of explanation, though the third and fourth-year group 

emphasised it significantly more than first-year pupils, (sig.= 

~ 0.005). Similarly, all groups regarded the teacher's help 

with pupils who are slow at their work to be highly important. 

First-year pupils stressed the teacher's subject-knowledge signif­

icantly less than the other three groups, especially when compared 

to fourth-year pupils, who stressed it most; (sig.= ~ 0.05). 

Fourth-year pupils were also more concerned about interesting 
. . 

lessons than pupils in the other groups, and third and fourth-years 

placed more importance on the teacher being willing to listen to 
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pupils' views than the two junior g!Oups did. Finally, first-year 

pupils-placed significantly less emphasis than pupils in the other 

groups on the teacher knowing the appropriate level of work to 

give the class (sig.= <: 0.05), but more emphasis than the other 

groups on the importance of the teacher not picking on individuals. 

(The choice of this statement declined as the age of the pupils 

concerned rose). Third-year pupils were significantly more 

concerned that the teacher should not "talk down" to his classes 

than the other groups, (especially years one and two) were; 

(sig.= <: 0.01). Overall, fourth and fifth-year pupils 

included more 'T' statements (5) in their ten (or eleven) most 

frequent choices than either the second year group (4) or the 

first-year group (3), suggesting that whilst the teacher's 

personal characteristics have more significance for junior pupils 

than they do for seniors, the reverse is true of teaching methods 

and teaching skill. 
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TABLE 92 

PUPILS SEX. 

Boys' r1ost Popular First Choices - "Furpose of School" Statements. 

Stat. 
No. 

4. 

46. 

42. 

32. 

8. 

45. 

No. of %of 
Definition: "The Purpose of School Is ••• 11 Choices Group. 

(Eax=163) 

To help pupils pass exams and get 
qualifications. (J) 

To prepare pupils for standing on their 
own feet in the world. (P) 

To develop pupils' intelligence. (P) 

To teach pupils to read, write 
and count. (s.s.) 

To help pupils get a well-paid 
job. (J) 

To help pupils find out what things 
they're good at. (P) 

29 17.79% 

25 15.34 

23 

19 11 • 66 

15 9.20 

11 6.75 

(NB. 21 ·of the 32 statements were ranked first at least once). 



TABLE 92> (cont.) 

Girls' Most Popular First Choices - 11 Purpose of School" Statements. 

Stat. 
No. Definition: 11 The Purpose of School Is ... " 

32. To teach pupils to read, v1ri te and 
count. (s .s.) 

4. 

46. 

42. 

5. 

To help pupils pass exams and get 
qualifications. ( J) 

To prepare pupils for standing on their 
own feet in the world. (P) 

To develop pupils' intelligence. (P) 

To teach pupils subjects that can be 
used directly in a job. (J) 

No. of % of 
Choices Group. 

(Max=159) 

39 

35 

25 

22 

7 

23.93% 

21 .47 

15.34 

13.50 

4.40 

(NB. 18 of the 32 statements were ranked first at least once). 

A comparison of the two preceding tables shows that the 

four statements which were most frequently ranked first by boys 

were also those which were most often chosen by the girls' group, 

although the order of priorities of the two groups was slightly 

different. Boys placed greatest emphasis on the school's function 

of helping pupils to pass exams and get qualifications; 17.79~b of 

the boys' group ranked this "purpose of school" first, and although 

more girls than boys actually placed this statement first, (21 .47%), 

the girls' most popular first choice was 11 to teach pupils to read, 

write and count 11
, which was ranked first by 23.93%of the girls' 

group. This was the fourth most popular first choice of the boys' 

group, (chosen by 11.66% of boys), and there was a statistically 

significant difference at the 0.005 level between the number of 

times that this statement was ranked first by the two groups. 

Both gToups also attached great importance to the 

school's function of "helping pupils to stand on their own feet", 

(the second most popular first choice of the boys' group, chosen by 

15.34% of boys, and the third most frequent first choice of girls, 

again· selected by 15. 34;:: of the group); and also to 11developing 

pupils' intelligence'', the third most popular first choice of boys 

(ranked first by 11.66% of the group) and the fourth most frequent 

first choice of girls (selected by 13.5% of the female group). 

The other two most popular first choices of the boys' 

,-
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group were statement Nos. 8 and 45: nto help pupils get a well-paid 

job" and "to help ;eupils· find out what things they're good at", 

(selected-by 9.2% and 6.75% of the boys' group respectively). 

Statement No.8, ·nto help pupils get a well-paid job" was.ranked 

first by only 1.88% of girls, and there was a statistically 

significant difference of 0.01 between the level of selection of 

this statement by the two groups. 

The girls' other most frequent first choice was statement 

No. 5: "to teach pupils subjects that can be used directly in a 

job", (selected by 4.40% of the group). This statement was the 

seventh most popular choice of boys for first place (not shown in 

table) and was used by 4.29% of the boys' group. 

Girls' and boys' opinions on the ";eurpose of school" 

were thus shown to be very similar; the main differences were that 

boys attached more importance to the school's helping them to obtain 

a well-paid job, whilst girls nlaced more emphasis on the teaching 

of the "basics" of reading, writing and counting. 

212 



TABLE 93 

Stat. 
No. 

4. 

42. 

46. 

32. 

8. 

7. 

5. 

45. 

3· 

2. 

6. 

"Purpose of School~' Statements That \{ere l\Tost Frequently 

Ranked In Top Four - Boys. 

Definition: "The Purpose of School Is ••• " 

To help pupils pass exams and get 
qualifications. (J) 

To develop pupils' intelligence. (P) 

To prepare pupils for standing on their 
own feet in the world. (P) 

To teach pupils to read, write and 
count. (s.s.) 

To help pupils get a well-paid job. (J) 

To help pupils get a ·job that they 
will like. (J) 

To teach pupils subjects that can be 
used directly in a job. (J) 

To help pupils find out what things 
they're good at. (P) 

To help pupils choose a job. (J) 

To prepare pupils for working with 
other people when they leave. (J) 

To prepare pupils for university or 
college. (J) 

No. of %of 
Choices Group. 

(Max=163) 

83 

65 

49 

47 

37 

35 

34 

30 

27 

27 

39.87 

38.65 

30.06 

28.83 

22.70 

21 .47 

20.86 

18.41 

16.56 ~ 

16.56~ 

(NB. 31 of the 32 statements were ranked in the top four at least 

once). 
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-'TA'--B...;;;L"'-E_,._9-3"----- (cont.) 

"Purpose of SchooP1 Statements That i.-Jere Nost Frequently 

Stat. 
No. 

4. 

46. 

42. 

32. 

6. 

5. 

1· 

45. 

8. 

2. 

(NB. 27 

once). 

Ranked In To~ Four - Girls. 

Definition: "The Purpose of School Is ••• 11 

To help pupils pass exams and get 
qualifications. (J) 

To prepare pupils for standing on their 
own feet in the world. (P) 

To develop pupils' intelligence. (P) 

To teach pupils to read, write and 
count. (s.s.) 

To prepare pupils for university or 
college. (J) 

To teach pupils subjects that can be used 
directly in a job. (J) 

To help pupils get a job that they 
will like. (J) 

To help pupils find out what things 
they're good at. (P) 

To help pupils get a well-paid job. (J) 

To prepare pupils for working with other 
people when they leave. (J) 

of the 32 statements were ranked in the top 

No. of 
Choices 

{Max=159) 

102 

73 

70 

68 

41 

36 

34 

29 

26 

24 

%of 
Group. 

45.91 

44.02 

42.77 

25.79 

22.84 

21.38 

18.24 

16.35 

15.09 

four at least 
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The two preceding tables show the statements that girls 

and boys most frequently ranked in their top four choices. Again, 

the same four statements were chosen most frequently by both groups, 

(Nos. 4, 32, 42 and 46), and these four statements were also those 

which were ranked first most often by both girls and boys, as has 

already been discussed. 

Of interest is the fact that the most popular choice of 

both groups was the statement "the purpose of school is to help us 

pass exams and get qualifications 11
• (Although this statement was 

ranked in the top four significantly more often by girls (64.15%) 

than by boys (50.92%), sig.= <: 0.05). 

Overall, the priorities of the two groups were remarkably 

similar; seven of the eleven statements that were most often ranked 

in the top four by boys referred to jobs and careers, whilst six 

of the girls' ten most freguent choices did so. However, girls 

attached more importance than boys to the school's role in preparing 

them for university or college, (ranked in the top four by 25.79% 

of girls and by only 16.56% of boys), whilst the boys' group gave 

significantly more weight to the school's part in helping them to 

obtain a well-paid job than girls did; (selected by 28.83% of boys 

and by only 16.35% of girls; sig. = <: 0.01), and also gave more 

emphasis to the school helping them to choose a job; (selected by 

18.41% of boys and by only 11.95% of girls). 

Both groups also emphasised the same three "personal 

development" statements, (Nos. 42, 45 and 46), and the same "subjects 

and skills" function: 11 to teach pupils to read, write and count", 

although this statement was selected significantly more often by 

girls than by boys; (42.77% of girls and 30.06% of boys, sig. = 

< 0.05). 

Two other statements not shown in the tables proved to 

differentiate at a statistically significant level between the two 

groups: Nos. 16 and 31. Statement No. 16: "to provide ·clubs and 

sports in the lunch-hour and after school" was chosen by 4.29% of 

boys, but by no_girls at all, (sig.= < 0.05), whilst No. 31: 

"to teach pupils different sports and how to keep fit" was selected 

by 3.68% of boys and. by no girls; (sig.= < 0.05). It should 

be remembered that boys also selected running clubs and sports 

teams as an important characteristic of good teachers significantly 

more often than girls did; (see p. 197 ). 
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TABLE 94 

Stat. 
No. 

4. 

32.~ 

) 
. 46.) 

42. 

8. 

) 

PUPILS YEAR. 

First-Year Pupils' Nost Popular First Choices 

"Purpose of School" Statements. 

No. of 
Definition: "The Purpose of School Is ••• " Choices 

(Nax=81) 
To help pupils pass exams and get 
qualifications. (J) 

To teach pupils to read, vlri te and 
count. (s.s.) 
To prepare pupils for standing on their 
ovm feet in the world. (P) 

To develop pupils' intelligence. (P) 

To help pupils get a well-paid job. (J) 

23 

13 

1 3 

11 

4 

(NB. 17 of the 32 statements were ranked first at least once). 

TABLE 94 (cont.) 

Second-Year Pupils' Most Popular First Choices 

"Purpose of School" Statements. 

%of 
Group. 

216 

28 .405~ 

16.05l 
16.05) 

13.58 

4.94 

Stat. 
No. Definition: "The Purpose of School .Is ••• " 

No. of 5~ of 
Choices Group. 

(l\Tax=81) 

4. To help pupils pass exams and get 
qualifications. (J) 

32. To teach pupils to read, write and 
count. (s.s.) 

46. To prepare pupils for ·standing on their 
own feet in the world. (P) 

6.) To prepare pupils for university or 
) college. (J) 

8.~ To help pupils get a well-paid job. (J) 

17 20.98% 

16 19.75 

8 9.88 

6 

6 
7 .41l 
7.41 

(NB. 16 of the 32 statements were ranked first at least once). 



_TA=B=L=E;:;__.9~4~_( con t . ) 

Stat. 
No. 

32. 

46. 

42. 

4. 

8. 

Third-Year Pupils' Nost Popular First Choices 

"Purpose of School" Section. 

No. of 
Definition: "The Purpose of School Is ••• II Choices 

(fux=81) 
To teach pupils to read, write and 
count. (s.s.) 16 

To prepare pupils for standing on their 
own feet in the world. (P) 1 3 

To develop pupils' intelligence. (P) 11 

To help pupils pass exams and get 
qualifications. (J) 10 

To help pupils get a well-paid job. (J) 8 

%of 
Group. 

19.75% 

16.05 

13.58 

12.35 

9.88 

(NB. 16 of the 32 statements were ranked first at least once). 

TABLE 9.4 (cont.) 

Stat. 
No. 

42. 

46. 

4. 

32. 

45. 

Fourth-Year Fupils' Most Popular First Choices 

"Purpose of School" Section. 

Definition: "The Purpose of School Is ••• " 

To develop pupils' intelligence. (P) 

To prepare pupils for standing on their 
own feet in the world. (P) 

To help pupils pass exams and get 
qualifications. (J) 

To teach pupils to read, write and 
count. ( s .s . ) 

To help pupils find out what things 
they're good at. (P) 

No. of 
Choices 
(nax=79) 

18 

16 

14 

13 

8 

%of 
Group. 

22.78% 

20.25 

17.72 

16.46 

10.13 

(NB. 13 of the 32 statements vrere ranked first at least once). ' 
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A comparison of the four previous tables reveals great 

uniformity of opinion amongst the four year-groups on the import­

ance of the school's role in helping pupils to pass exams and get 

qualifications; teaching pupils to read, write and count; and 

preparing pupils to stand on their own feet. These three statements 

were amongst the five that were most frequently ranked first by 

all four year-groups. 

However, whilst Statement No. 4: "To help pupils pass 

exams and get qualifications", was the most popular first choice 

for first and second-year pupils (chosen by 28.4% of first-years 

and 20.98% of second-years), it was only the fourth most popular 

first choice of the third-year group, and the third most popular 

first choice of fourth-year pupils. (Placed first in importance by 

12.35% of third-years and 17.72% of fourth-year pupils). 

Interestingly, therefore, junior pupils (especially first-years) 

placed more emphasis on this function of the school than senior 

pupils did, (sig.= <: 0.05), (although fourth-year pupils 

regarded it as being more important than third-years did, perhaps 

because '0' grade examinations are taken in fourth year). 

Statement No. 46: "to prepare pupils for standing on 

their own feet in the world", was regarded as being highlY important 

by all four year-groups; it was the second most frequent first 

choice of first-year pupils, (chosen by 16.05%); the third most 

frequent first choice of second-years, (selected by 9.88%); the 

second most popular first choice of the third-year group, (chosen 

by 16.05%) and was also the second most popular first choice of 

fourth-year pupils, (ranked first by 20.25%). 

Similarly, Statement No. 32: "to teach pupils to read, 

write and count", was given great emphasis by all year-groups 

especially years 1 - 3. This statement was the second most frequent 

first choice of first-year pupils, (chosen by 16.05%), and of 

second-year pupils, (selected by 19.75%), whilst it was the most 

popular first choice of the third-year group (chosen by 19.75%). 

However the statement was only the fourth most popular first choice 

of the fourth-year group, (ranked first by 16.46% of this group). 

Only four other statements were included anywhere in 

the five most popular first choices of the four year-groups. These 

v-;ere Statements 8 and 42: "to help pupils get a well-paid job" 
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and "to develop pupils' intelligence 11
, which v1ere both included 

amongst the five statements most frequently ranked first by three 

of the four year-groups; whilst statements 6 and 45: "to prepare 

pupils for university or college 11 and :rto help pupils find out 

what things they're good at" \vere amongst the five most uopular 

first-choices of one yea.r-group only. 

Statement No. 8: "to help pupils get a well-paid job", 

was the fifth most frequent first choice of first-year pupils, 

(chosen by 4-94% of the group); the joint fourth most popula.r first 

choice of the second-ye~r group (selected by 7.41%); and the fifth 

most frequent first choice of third-year pupils, (ranked first by 

9.88% of the group). Perhaps strangely, it was not ranked first 

in. importance by any fourth-year pupils at all ( sig. = < 0.05), 

despite the fact that pupils in ~his age-group are actually nearer 

to the world of work than younger pupils are. When this result is 

viewed in conjunction with results for statements 4 and 46, 
(already discussed), it is evident that fourth-year pupils appear 

to place less emphasis than junior pupils on the school's function 

of helping them to pass exams and obtain a well-paid job, but more 

emphasis than junior pupils on the school helping them to stand 

on their own feet. Thus fourth-year pupils appear to hold a less 

"functional" view of the school's aims than younger children do. 

Statement No. 42: "to develop pupils' intelligence11 

was the fourth most popular first choice of first-year pupils, 

(chosen by 13.58?( of the group); the third mos~ frequent first 

choice of the third-year group, (also selected by 13.58?.~; and 

the most popular first choice of fourth-year pupils, (ranked first 

by 22. 789{ of the group). The statement \vas ranked first by only 

6.17% of second-year pupils, (sig. = < 0.05). Thus older 

pupils appeared to attach more importance to this area of personal 

development than younger pupils did. 

Statement No. 6: 11 to prepare pupils for university or 

college", was amongst the five most popular first choices of the 

second-year group only. It was their joint fourth most popular 

first choice, and was selected by 7.41~6 of the group. It was not 

selected for first place by any first-year pupils, and by only 

2.47% of third-years and 1.27% of fourth...:years. Some\vhat strangely, 

therefore; enthusiasm for this function of school was seen to be 
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greatest amongst second-year pupils and decreased with age there­

after. 

Finally, statement No. 45: "to help pupils find out 

what things they're good at", was amongst the five most po~ular 

first choices of the fourth-year gToup only; (ranked first by 

10.13% of the group). It viaS ranked first by only 2.479;, of first­

years~ 2. 47% of second-years, and 3. 7% of third-years. Again, 

therefore, fourth-year puuils were shown to have a less "functional" 

view of the school than younger children, and in fact held opinions 

closer to those of student-teachers, placing more emphasis on 

areas of personal development, than younger pupils did • 

. · 
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TABLE. 95 

Stat. 
No. 

4. 

42. 

32. 

46. 

7. 

6.) 
) 
) 
) 

8 0) 

"Purpose of School" Statements That 1t/ere Most Frequently 

Ranked In The Top Four: First-Year Pu~ils. 

Definition: "The Purpose of School Is ••• 11 

To help pupils pass exams and get 
qualifications. (J) 

To develop pupils' intelligence. (P) 

To teach pupils to read, write and 
count. (s.s~) 

To prepare pupils for standing on their 
own feet in the world. (P) 

To help pupils get a job that they 
will like. (J) 

To prepare pupils for university or 
college. (J) 

To help pupils get a well~paid job. (J) 

To teach pupils subjects that can be 
used directly in a job. (J) 

To help pupils find out \vhat things 
they're good at. (P) 

No. of %of 
Choices. Grou~. 

(Max=81) 

58 

38 

. 31 

28 

24 

23 

23 

13 

1 3 

71 .60% 

38.27 

34.57 

29.63 

28.40~ 

) 
28.40) 

16.05l 

16.05) 

(NB. 28 of the 32 statements vlere ranked in the top four at 

least once .• 
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.;;;TA=BI;;;;;,E;::..._....::9...:;.5 __ (cont. ) 

Stat. 
No. 

4. 

32. 

46. 

42. 

8. 

6. 

5. 

3. 

11 Purpose of School" Statements That \vere Most Frequently 

Ranked In The Top Four: Second-Year Punils. 

Definition: 11 The Purpose of School Is ••• 11 

To help pupils pass exams and get 
qualifications. (J) 

To teach pupils to read; write 
and count. (s.s.) 

To prepare pupils for standing on their 
own feet in the world. (P) 

To develop pupils' intelligence. (P) 

To help pupils get a well-paid job. (J) 

To prepare pupils for university or 
college. ( J) 

To teach pupils subjects that can be used 
directly in a job. (J) 

To help pupils choose a job. (J) 

To help pupils get a job that they 
will like. (J) 

To help pupils find out what things 
they're good at. (P) 

No. of 
Choices 
(l11ax=81) 

46 

34 

25 

23 

22 

21 

1.9 

15 

15 

%of 
Group. 

56.79% 

41.98 

30.86 

28.40 

27.16 

25.93 

23.46 

20.99 

18.52~ 

~ 
18.52) 

(NB. 29 of the 32 statements were ranked in the top four at least 

once). 
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TABLE 95 (cont.) 

"Purpose of School" Statements That Were Most Frequently 

Ranked In Top Four: Third-Year Pupils. 

Stat. 
No. Definition: "The Purpose of School Is ••• " 

46. To prepare pupils for standing on their 
own feet in the world. (P) 

· 4. To help pupils pass exams and get 

42. 

32. 

2. 

8. 

7. 

45. 

qualifications. (J) 

To develop pupils' intelligence. (P) 

To teach pupils to read, write and 
count. (s.s.) 

To teach pupils subjects that can be 
used directly in a job. (J) 

To prepare pupils for working with other 
people when they leave. (J) 

To help pupils get a well-paid job. (J) 

To help pupils get a job that they 
will like. (J) 

To help pupils find out what things 
they're good at. (P) 

No. of 
Choices 

(Max=81) 

41 

35 

34 

30 

24 

21 

20 

17 

15 

%of 
Group. 

50.62% 

43.21 

41 .98 

37.04 

29.63 

25.93 

20.99 

18.52 

·(NB. 30 of the 32 statements were ranked in the top four at least 

once.) 
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--'TA;;.;;..B--'1"-E-9;....;·5~-__.,( cant.) 

"Purpose of School" Statements That i.Jere Most Frequently 

Ranked In Top Four: Fourth-Year Pupils. 

Stat. 
No. Definition: "The Purpose of School Is ••• " 

4. To help pupils pass exams and get 
qualifications. (J) 

46. To prepare pupils for standing on their 
own feet in the world. (P) 

42. To develop pupils' intelligence. (P) 

32. To teach pupils to read, v1rite and 
count. (s.s.) 

45. To help pupils find out what things 

5.) 

~ 
) 

6.) 

~ 
) 

7.) 
) 

3.) 

38 .l 
l 

40.) 

they're good at. (P) 

To teach pupils subjects that can be 
used directly in a job. (J) 

To prepare pupils for university or 
college. (J) 

To help pupils get a job that they 
will like. (J) 

To help pupils choose a job. (J) 

To teach pupils how to express 
themselves clearly. (P) 

To teach pupils discipline. (P) 

No. of 
Choices 

(Max=79) 

46 

42 

40 

22 

20 

15 

15 

15 

13 

1 3 

1 3 

(NB. 24 of the 32 statements were ranked in the top four at 

least once). 

%of 
Group. 

58.23% 

53.16 

50.63 

27.85 

25.32 

18.99) 

l 
18.99~ 

~ 
18.99) 

16.46) 

l 
16.46l 

16.46 
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A comparison of the four preceding tables sho\'lS that 

Statement No. 4: "the purpose of school is to help pupils pass 

exams and get qualifications", was the statement most often ranked 

in the top four by first-year pupils, (chosen by 71.6~; second­

year pupils, (chosen by 56.79%); and fourth-year pupils, (58.235t). 
It was also the second most popular top-four choice of the third­

year group, (selected by 43.21%). Enthusiasm for this function of 

the school was thus again shown to be greatest amongst first-year 

pupils, perhaps strangely the group farthest removed from the 

reality of examinations. 

The second most popular top-four choice of the first­

year group was Statement No. 42: "the purpose of school is to 

develop pupils' intelligence", (chosen by 46.91% of the group). 

This statement was the fourth most frequent choice of second-year 

pupils (28.4%); the third most popular choice of third-years 

(41 .98%) and the third most frequent selection of fourth-years 

(chosen by 50.63%). Thus the greatest emphasis was placed on this 

"purpose of school" by first and fourth-year pupils. (sig. = 
< 0.05). 

The first-year group's third most popular top-four 

choice was statement No. 32: "the purpose of school is to teach 

pupils to read 1-rri te and count", (ranked in the top four by 

38.2796 of first-year pupils). This statement was the second most 

popular choice of the second-year group (chosen by 41 .989~); the 

fourth most popular third-year choice, (37.04%); and was also the 

fourth most popular selection of the fourth-year group, (27.85>£). 
Enthusiasm for this function of school was thus least amongst the 

fourth-year group, who could be presumed to have reached a point 

at which they felt their numeracy and literacy were unlikely to 

improve further. 

The fourth most popular choice of the first-year group 

was Statement No. 46: "the purpose of school is to prepare pupils 

for standing on their own feet in the world", (ranked in the top 

four by 34.57% of the group). This statement was the third most 

frequent top-four selection of the second-year group (30.865~), 

and was in fact the most popular choice of third-year pupils 

(selected by 50.62%)~ It was also the second most popular top-four 

choice of the fourth-year group (chosen by 53.16%). (There was a 

a statistically significant difference of 0.005 bet\.reen the choice 
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of this statement by the two youngest year-groups and the two 

older groups). However, this function of school, and indeed the 

three other statements that have already been discussed, vrere 

clearly of major importance to all four year-groups. Remarkably, 

the same four statements were ranked most often in the "top four" 

by all years, revealing a marked uniformity of opinion on the most 

important functions of school, with differences being those of 

emphasis only. 

Three other statements \·Jere also amongst the ten most 

frequent "top four" choices of all four groups. These were: 

Statement No. 5, "the purpose of school is to teach pupils subjects 

that can be used directly in a job", chosen by 16 .059( of first­

year pupils; 23.46%of second-years; 29.63%of third-years and 

18. 99?{ of fourth-years; Statement No. 7: "the purpose of school 

is to help pupils get a job they will like", which was selected 

by 29.63% of first-year pupils; 18.52%-of second-years; 20.99% 

of third-years, and 18.99% of fourth-years, and Statement No. 45, 

"the purpose of school is to help pupils find out what things 

they're good at", ranked in the top.four by 16.05% of first-years; 

18.52% of the second-year and third-year groups and by 25.3296 of 

fourth-year pupils. 

Interestingly, these three results suggest that the 

emphasis on job-related subjects is greatest amongst second and 

third-year pupils, whilst belief that the school should help pupils 

to find an enjoyable job is at its peak in first year. Fourth-

year pupils, however, seem to value highly the less "functional" 

aim of Statement No. 45, thus bringing their ideas more into line 

with those of student-teachers, discussed in the main body of this 

thesis. 

A further two statements \'11ere amongst the ten most 

fi'.e'queht' choices of three of the four groups. These were Statement 

Nos. 6, 8 and Statement No. 6, "the purpose of school is to prepare 

pupils for university or college", ranked in the top four by 

28.4% of first-years; 25.93% of second-years; 11.11% of third­

years, and 18.99% of fourth-years. (Thus, perhaps strangely, 

interest in this function of school was at its greatest amongst 

junior pupils. (sig.= <: 0.05). 

Statement No. 8, 11 the purpose of school is to help 

pupils get a well-paid job" was ranked in the top four by 28.4% 
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of first-year pupils; 27.16% of second-years; 24.69% of third-

years, and by only 10.13% of fourth-years. (sig.= <: 0.05). 

Again, the emphasis placed on this purpose of school was greatest 

amongst first-year pupils and declined gradually vli th the age of 
• 

the pupils concerned, until falling drastically in fourth-year. 

It could be suggested that these results indicate that older pupils 

no longer believe that the school can fulfil these functions, but 

other results such as those for Statement No. 45, already 

discussed, illustrate that in fact the fourth-year group's 

opinions were closer to those of the student-teacher group, 

stressing areas of personal development rather than job-related 

aims. 

One further statement was included in the lists of the 

ten statements most frequently ranked in the top four of two of 

the year-groups only. This was Statement No. 3: "the purpose of 

school is to help pupils choose a job", which was selected by 

11.11% of first-years; 20.99% of second-years; 12.35% of third­

years, and 16.46% of fourth-years. Again, interest in this job­

related function of school reached a peak in second year. 

Three statements appeared only once in the lists of the 

ten statements most frequently ranked in the top four by each of 

the four year-groups. These were Statements 2, 38·and 40. 

Statement No. 2, "the purpose of school is to prepare pupils for 

working with other people when they leave" was chosen by 7.4196 

of first-years; 16.05% of second-years; 25.93% of third-years and 

13.92% of the fourth-year group, ( sig.= < 0.01). 

Statement No. 38, "the purpose of school is to teach 

pupils how to express themselves clearly" was selected by 2.47% 

of first-year pupils; 11 .11% of second-years; 8.64% of third-years 

and 16.46% of fourth-Y:ears, (sig.= < 0.05), showing a dramatic 

increase in importance when first-year results are compared to 

those for fourth-year pupils. 

Finally, Statement No. 40, "the .purpose of school is 

to teach pupils discipl"ine", was ranked in the top four by 6.1.8% 

of third-years and 16.46% of fourth-year pupils, again being 

rated much more highly by the fourth-year group than .by first years. 

Three other statements proved to differentiate 

statistically between year groups; these were: Statements 11, 28 

and 41. Statement No. 11, "to teach pupils how Britain is run and 

227 



governed", was ranked in the top four by 7.4196 of the first-year 

group, by only 1.296 of second and third-years; and by no fourth­

year pupils at all. (sig.= < 0.01). 

Statement No. 28, "to teach pupils to speak a foreign 

language", was selected by 7.41% of first-years, 3. 7% of second­

years and by no third or fourth-year pupils at all. (sig.= < 
0. 01). 

Finally, Statement No. 41, "to help each pupil to 

develop his or her personality" was chosen byno first-year pupils 

at all; by 11 • 11% of the second-year group; by 16.05% of third­

years, and by 10.19% of fourth-years. (sig.= <: 0.005). 

Overall, pupils' school year was found to be a much 

more significant variable in affecting their responses to the 

questionnaire than their sex. Nine out of the thirty-two statements 

were found to discriminate statistically between year groups, 

whilst only five did so for the variable of sex. 

The same four statements were selected most frequently 

for the top four by all four year-groups, and three further 

statements appeared in the lists of the ten most frequently­

chosen statements for all four groups, indicating a high extent 

of agreement between the year groups regarding the "purpose of 

school". There were differences of emphasis, however, and in 

general junior pupils appeared to stress the functional aims-of 

the school, whilst fourth-year pupils emphasised more areas of 

personal development, including 5 'P' statements in the list of 

their most frequent 11 choices, compared to 3 _in the top 9 or 10 

choices of the other year-groups. This result suggests that senior 

pupils' opinions are in fact nearer to those of student-teachers 

than are the views of junior pupils. 
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APPENDIX 12. 

Student-Teachers' Questionnaire Results 

According to the Variables of: 

College 

Sex 

Teaching Subject 
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TABLE 96 

Student-Tea.chers 1 First "Good Teacher" Choices - College. 

College 1. 

Stat. 
No. Definition: "A Good Teacher ••• " 

26. Is interested in \·That he or she 
is teaching. (T) 

16. Gives lessons that are 
interesting. (T) 

1. Can keep control of the class. (C) 

17. 

2. 

27. 

Can explain things clearly. (T) 

Can keep control of the class 
v.ri thout being too strict. (C) 

Plans his or her lessons in 
advance. (T) 

No. of 
Choices. 
(r1ax=7 3) 

17 

11 

9 

8 

6 

~~of 

Group. 

15.07 

12.33 

10.96 

8.22 

6.85 

(NB. 17 of the 48 statements >-Jere ranked first at least once). 

TABLE 96 (cont. ) 

Student-Teachers' First "Good Teacher" Choices - College. 

College 2. 

Stat. 
No. Definition: "A Good Tea.cher ••• 11 

26. Is interested in wha.t he or she 
is teaching. (T) 

22. Knows the subject Hell. (T) 

1 • Can keep control of the class. (C) 

2. Can keep control of the class 
i.Ji thout being too strict. (c) 

17. Can explain things clearly. (T) 

25. Kno\vS the level of i.Jork that the 
class can do. (T) 

No. of 
Choices. 

(Iviax=91) 

17 

12 

11 

9 
8 

8 

%of 
Grouu. 

18.68% 

13.18 

1;?. 09 

9.90 

8.79 

8.79 

(N:S. 19 of the 48 statements were ranked first at le2.st once). 
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A comparison of the two preceding tables shows that 

students from both Colleges of Education ranked Statement No. 26, 

"is interested in what he or she is teaching" first in importance 

most freguently when considering the characteristics of a good 

teacher, although it was chosen by more students from College 1. 

Also, Statements 1, 2 and 17: "can keep control of the 

class", "can keep control of the class without being too strict" 

and "can explain things clearly" were amongst the six statements 

that were most often ranked first by both groups of students. 

Differences, however, arose between their choice of 

Statements 16, 27, 22 and 25. 15.07% of students from College 1 

ranked Statement No. 16 first: "gives lessons that are interesting". 

(This was in fact the second most popular first choice of College 

1 students). However, only 6.59% of students from College 2 did 

so. Similarly, whilst 6.85% of College 1 students ranked statement 

No. 27: "plans his or her lessons in advance", first, only 3.29% 

of College 2 students did so. 

Conversely, the second most popular choice of College 

2 students was Statement No. 22: "knows the subject well", which 

was ranked first by 13.18% of this group, but by only 4.11% of 

College 1 students. Also, whilst 8.79% of College 2 students 

ranked Statement No. 25: "knows the level of work that the class 

can do" first, only 1.37% of College 1 students did so. 

These variations perhaps may suggest differences of 

emphasis in the courses offered by the colleges. Of more import­

ance, however, is the fact that both groups of students stressed 

the importance of discipline, of clarity of explanation, and of the 

teacher's interest in his subject-matter. In addition, it is 

noteworthy that neither group ranked any statements referring to 

the teacher's personality first with any frequency. The six state­

ments that were most often ranked first by both groups of students 

referred either to teaching methods or to class control. 

231 



TABLE 97 

Stat. 
No. 

17. 
16. 

26. 

2. 

1 • ) 
) 

20.) 

) 

25. 

11. 

27. 

nGood Teacher" Statements That Were r·'Iost Frequently 

Hanked In "Top Six11 - College 1. 

Definition: "A Good. Teacher ••• 11 

Can explain things clearly. (T) 

Gives lessons that are 
interesting. (T) 

Is interested in vThat he or she 
is teaching. (T) 

Can keep control of the class 
i·li thout being too strict. (C) 

Can keep control of the class. (c) 

Lets pupils take an active part 
in the lesson. (T) 

Knows the level of work that the 
class can do. (T) 

Is fair and consistent about 
punis~~ent. (C) 

Plans his or her lessons in 
advance. (T) 

Tries to get to knov1 uunils 
personally. (P)- ~ 

No. of 
Choices. 

(Nax=73) 

46 

37 

31 

27 

26 

26 

23 

22 

19 

16 

%of 
Grouu. 

50.69 

42.47 

31.51 

30.14 

26.03 

21.98 

(NB. 36 of the 48 statements were ranked in the toy six at least 

once). 
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TABLE 97 (cont.) 

Stat. 
No. 

17. 
16. 

2. 

25. 

1 • 

27. 

22. 

"Good Teacher" Statements That vlere Most Frequently 

Ranked In nTop Six" - College 2. ·· 

Definition: "A Good Teacher ••• " 

Is fair and consistent about 
punishment. (c) 

Is interested in what he or she is 
teaching. (T) 

No. of 
Choices 
(IYJ.ax=91) 

51 

51 

Can explain things clearly. (T) 50 
Gives lessons that are 
interesting. (T) 

Can keep control of the class 
without being too strict. (c) 

Knows the level of work that the 
class can do. (T) 

Can keep control of the class. (C) 

Plans his or her lessons in 
advance. (T) 

Knows the subject well. (T) 

Is understanding about pupils' 
problems. (P) 

38 

34 
33 

31 

30 

21 

%of 
Group. 

56.04~~ 

56.04 ~ 
54.95 

41.76 

39.56 

37.36 
36.26 

34.07 
32.97 

23.08 

(NB. 37 of the 48 statements were ranked in the top six at least 

once). 

The two preceding tables again illustrate the similarity 

of the views on the characteristics of a "good teacher" of students 

from College 1 and College 2. Eight of the ten statements which 

were most freguently ranked in the top six by students from 

College 1 were also amongst the ten that were ranked in the top six 

most often by College 2 students. In addition, both groups gave 

over\vhelming emphasis to the importance of the teacher's class 

control and teaching methods, rather than to his personality. The 

nine statements that were most often ranked in the top six by 

students from both colleges all referred either to class control or 

to teaching methods, and these results indicate quite clearly 

students' priorities when considering the importance of teacher 

characteristics. 

Over 54% of students from both colleges ranked Statement 
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No. 17: "can explain things clearly", in the ton six. Over 42% of 

both groups included Statement No. 26: "is interested in what he 

or she is teaching", and over 41% from both Colleges selected 

Statement No. 16: 11 gives lessons.that are interesting". Similarly, 

over 36% of both groups ranked Statement No. 2: 11Can keep control 

of the class without being too strict" in their top six choices. 

These four statements were the four that were most often ranked 

in the top six by students from College 1, and they also represent­

ed four of the five most freguent selections of students from 

College 2. 

Despite this high level of agreement, there were some 

differences of emphasis between the two groups, however. Statement 

No. 11, "is fair and consistent about punishment" was the 

statement most often ranked in the top six by College 2 students, 

(selected by 56.04% of the group), but it was chosen by only 

30.14% of students from College 1, ( sig.= < 0.001), for whom 

it was only the eighth most popular choice. 

Similarly, Statement No. 20, "lets pupils take an 

active part in the lesson11 , was ranked in the top six by 35.62% 

of College 1 students, (and was their joint fifth most popular 

choice), but was chosen by only 14.29% of students from College 

2. (sig.= < 0.005). 

Two other statements which were not amongst the ten 

most frequent top six choices of either group of students also 

proved to differentiate at a statistically significant level 

between the groups. These were Statements Nos. 14 and 47. 

Statement No. 14, "makes pupils work hard" was selected 

by.16.44% of College 1 students, but by only 5-5% of students from 

College 2, (sig.= <: 0.05), whilst Statement No. 47, 11 listens 

to pupils' views on things", was ranked in the top six by 19.18% 

of students from College 1, but by only 7.69% of College 2 students, 

(sig.= < 0.05). 
The results for Statements 11, 20 and 47 appear to 

suggest that College 1 students had more 11 liberal11 views, at any 

rate in these areas, than students from College 2. 

Apart from Statement No. 20, already discussed, only 

one other statement was included in the list of the ten statements 

that were most frequently ranked in the top six by College 1 

students that did not also appear in the corresponding list of 
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College 2 students. This was Statement No. 63: "triee to get to 

know pupils personally11
, which 1vas ranked in the top six by 21 .98% 

of College 1 students, but by only 15.38% of students from College 

2. Again this result suggests greater "liberalism" on the pa.rt of 

students from College 1. 

Two statements that were included in the "top ten" list 

of College 2 stud.snts did not appear in the corresponding list of 

etudents from College 1 • These \vere Statements 22 and 65: "knows 

the subject well" and "is understanding about pupils' problems". 

Statement No. 22 was chosen by 32.979~ of College 2 students, but 

by only 19.18% of students from College 1, whilst Statement No. 65 

was ranked in the top six by 23.08~~ of students from College 2, 

and by 20.55% of College 1 students. 
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TABLE 98 

Stat.· 
No. 

32. 

45. 

Student-Teachers' First 11 Purpose of School" 

Choices - College 1 • 

No. of 
Definition: "The Purpose of School Is ••• " Choices 

(Max=70) 
To teach pupils to read, write and 
count. (s.s.) 18 

To develop pupils' intelligence. (P) 12 

To help each pupil to develop his or her 
personality. (P) 10 

To prepare pupils for standing on their 
own feet in the vTOrld. (p\ 

' I 
10 

To help pupils find out \vhat things 
they're good at. (P) 6 

9~ of 
Group. 

25. 719~ 

17.14 

14.29 ~ 

14.29? 

8.57 

(NB. 13 of the 32 statements were ranked first at least once). 

TABLE 98 (cont.) 

Stat. 
No. 

46. 

42. 

32.) 
) 

41. ~ 
) 

45. 

Student-Teachers' First "Purpose of School" 

Choices ~ College 2. 

Definition: "The Purpose of School Is ••• " 

To prepare pupils for standing on their 
own feet in the world. (P) 

To develop pupils' intelligence. (P) 

To teach pupils to read, 1-1ri te 
and count. (s.s.) 
To help each pupil to develop his or her 
personality. (P) 

To help pupils find out what things 
they're good at. (P) 

No. of 
Choices 

(Max=89) 

24 

16 

13 

13 

7 

%of 
Grouu. 

26 -97~~ 

17.98 

7.87 

(NB. 12 of the 32 statements v1ere ranked first at least once). 
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As the two preceding tables show, there was complete 

consenus between the two groups on the five most important 

"purposes of school''. The same five statements were most often 

ranked first by both groups of students. Importantly, four of 

these five statements referred to areas of personal development, 

whilst the other referred to literacy and numeracy. None of the 

five statements related to the area of jobs and careers. 

The only differences were those of relative emphasis; 

students from College 1 ranked Statement No. 32, "to teach pupils 

to read, write and count" first most frequently, (chosen by 

25.71% of the group), whilst this statement was only the joint 

third most popular first choice of College 2 students (selected 

by 14.61%). Similarly, whilst College 2 students ranked Statement 

No. 46, "to prepare pupils for standing on their own feet in the 

world" first most often, (selected by 26.97% of the group), this 

statement was the joint third most frequent choice of College 1 

students, (ranked first by 14.29%). Results for the other 3 most 

popular statements were almost identical for both groups. 

237 



TABLE 99 

Stat. 
No. 

41. 

46. 

32. 

42. 

38. 

( 36. 

~ 
( 45. 
( 

2. 

"Purpose of School 11 Stetements That 1;/ere Jvlost Frequently 

Ranked in Top Four- College 1. 

Definition: 11 The Purpose of School Is ... " 

To help each pupil to develop his or 
her personality. (P) 

To prepare pupils for stcmding on their 
own feet in the 1vorld. (P) 

To teach :;mpils to reacl, \Hi te and 
count. (s.s.) 

To develop pupils' intelligence. (P) 

To teach pupils how to express 
themselves clearly. (P) 

To teach :pupils ho'Yr to get on with 
different kinds of people. (P) 

To help pupils find out \oJha t things 
they're good at. (P) 

To prepare pupils for 'Yiorking with 
other people 1-rhen they leave. ( J) 

No. of 
Choices 

(Nax=70) 

43 

42 

32 

26 

24 

21 

21 

17 

%of 
Groun. 

61.43% 

60.00 

45.71 

37.14 

34.29 

30.00 ~ 
) 

30.00 ) 

24.29 

(NB. 20 of the 32 statements '\orere rax1ked in the top four at least 

once). 
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TABLE 99 (cont.) 

STAT. 
No. 

41. 

46. 

42. 

38. 

32. 

45. 

2. 

"Purpose of School" Statements That Here Nest Freouently 

Ranked in Top Four- College 2. 

Definition: "The Purpose of School Is ••• " 

To help each pupil to develou his or her 
personality. (P) -

To prepare pupils for standing on their 
own feet in the world. (P) 

To develop pupils' intelligence. (P) 

To teach pupils how to express themselves 
clearly. (P) 

.·' 

To teach ~upils to read, write and 
count. (s.s .) 

To help pupils find out what things 
they're good at. (P) 

To prepare pupils for twrking Hi th other 
people when they leave. (J) 

To help pupils pass exams and get 
qualifications. (J) 

No. of 
Choices 

(l\1ax=89) 

59 

53 

40 

38 

32 

23 

19 

18 

%of 
Groun. 

66.29% 

59-55 

44-94 

42.70 

25.84 

21.35 

20.22 

(NB. 22 of the 32 statements were ranked in the top four at least 

once). 

239 



The two preceding tables again reveal an overwhelming 

level of agreement on the most important "purposes of school" 

between students from the two ·colleges of Education concerned. 

Seven of the eight statements that were most frequently ranked in 

the top four by students from College 1 were also chosen by 

students from College 2. The emphasis of both groups was firmly 

on the area of personal development, with six of College 1 

students' eight most popular choices referring to this area, and 

five of College 2 students' most frequent selections doing so. 

Students from both Colleges ra.nked Statement No. 41: 

"to }lelp each pupil to develop his or her personality" in the 

top four most frequently, and both groups also ranked No. 46: "to 

prepare pupils for standing on their own feet in the world" in the 

top four second most frequently. 

The only statement referring to jobs and careers which 

was included in the list of the eight most popular top four 

choices of College 1 students was No. 2, "to prepare pupils for 

working with other people when they leave". This statement was 

the eighth most popular choice of College 1 students, and was also 

the seventh most frequent choice of students from College 2. The 

College 2 group, however, also included Statement No. 4, 11 to help 

pupils pass exams and get qualifications" amongst their eight most 

freq.uent top four choices, which College 1 students did not. 

The only one of the College 1 group's eight most 

popular top four choices which was not also amongst the eight most 

frequent choices of College 2 students was No. 36: "to teach pupils 

how to get on with different kinds of people", which was ranked 

in the top four by 30.00% of College 1 students, but by only 

13.32% of the College 2 group, (sig. = < 0.05). 
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TABLE 100 

Statement 
No. 

16 

1 

17 

11 

53 

(NB. All 

Statement 
No. 

16 

53 

11 

1 

17 

12 

Students' Estimates of Pupils' Four :t-1ost Ponular 

· "Good Teacher" Choices - College 1. 

Total No. %of 
Definition: "A Good Teacher ••• " of Choices Group 

(Max=73) 

Gives lessons that are 
interesting. (T) 56 76.71% 

Can keep control of the class.(C) 52 71 .23 

Can explain things clearly. (T) 41 56.16 

Is fair and consistent about 
punishment • (c) 39 53-43 

Has a good sense of humour. (P) 38 52.06 

statements were ranked in the top four at least once). 

Students' Estimates of Pupils' Four Most Popular 

"Good Teacher" Choices 

Definition: "A Good Teacher ••• " 

Gives lessons that are 
interesting. (T) 

Has a good sense of humour. (P) 

Is fair and consistent about 
punishment. (c) 

College 2. 

Total No. 
of Choices 
(Max=91) 

68 

59 

57 

Can keep control of the class. (c) 51 

Can explain things clearly. (T) 48 

%of 
Group 

74.73% 

64.84 

62.64 

56.04 

52.78 

(NB. All 12 statements were ranked in the top four at least once). 
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The two previous tables show which four statements, 

from a given list of twelve, students from College 1 and College 2 

thought that pupils would rank highest in importance. (students 

were asked merely to tick these four statements, and not to rank 

them in order). 

Both groups of students identified the same five state­

ments as being of highest importance to pupils, four of these five 

referring to class control and teaching methods, whilst the other 

referred to the teacher's sense of humour. Students from both 

Colleges were thus shown to be aware of the general areas of 

priority for pupils, and both groups correctly assessed that .the 

most important personal characteristic of teachers as far as pupils 

were concerned was a sense of humour. Students from both Colleges 

made a major error, however, in underestimating the importance to 

pupils of Statement No. 23: 11Helps pupils who are slow at their 

work 11
, which was in fact the second most frequent 11 top six11 select­

ion of pupils, (out of the twelve statements listed on this part 

of the questionnaire). 

Otherwise, differences were only those of relative 

emphasis. Both groups of students overemphasised the importance 

of interesting lessons to pupils, and both groups underestimated 

the importance of clarity of explanation, though College 2 students 

did so to a greater extent than students from College 1. College 1 

students, however, interestingly overemphasised the relative 

importance to pupils of class control, whilst students from 

College 2 overemphasised the importance of the teacher's sense of 

humour. 

Interestingly also, for both groups of students, 

especially those from College 1, the estimates were in fact closer 

to the students' own order of relative imnortance than they were 

to pupils', a.s may be seen by a comparison of the two tables over­

leaf with those on pages 517 and 518 of Volume 1. 
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TABLE 101 

Stat. 
No. 

4 

32 

7 

( 21 
( 
( 
(45 
( 

Students' Estimates of Pupils' Four Most Ponular 

"Purpose of School" Choices College 1. 

Definition: "The Puruose of School Is ••• " 
Total No. 
of Choices 
(Max=73) 

To help pupils pass exams and get 
qualifications. (J) 53 

To teach pupils to read, \Yri te 
and count. ( s .s.) 50 

To help pupils get a job that they 
vlill like. (J) 28 

To teach pupils lots of different 
subjects. (s .s.) 27 

To help pupils find out what things 
they're good at. (P) 27 

%of 
Group 

72.60% 

68.49 

38.36 

36.99) 
) 
) 

36.99) 

(NB. All 12 statements were selected at least once). 

Students' Estimates of Pupils' Four Most Ponular 
"Puruose 

I 
of School" Choices - College 2. 

Stat. Total No. 
No. Definition: "The Purpose of School Is ••• II of Choices 

(Max=91) 
4 To help pupils pass exams and get 

qualifications. (J) 81 

32 To teach pupils to read, write and 
count. (s.s.) 66 

8 To help pupils get a well-paid job. (J) 39 

7 To help pupils get a job that they 
vTill like. (J) 35 

21 To teach pupils lots of different 
. subjects. (s .s.) 33 

(NB. 10 of the 12 statements were ranked in the top four at 

least once). 

96 of 
Groun 

89.01% 

72.52 

42.86 

38.46 

36.26 
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The previous table shows the "purpose of school" state­

ments that students from the two Colleges believed that pupils 

would rank most highly from the given list of twelve. As may be 

seen, the opinions of the two groups of 'students diverged more 

widely-ori.this issti.e.than theY did ·on the "characteristics of a good 

teacher". In addition,· studerits ·froni College 1 l'iere less correct in 

assessing pupils' responses to this section than they had been in the 

case of the "good teacher" section. 
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As has been discussed, students' own opinions about the 

"purpose of school" differed markedly from·those of pupils. Of the 

twelve statements listed in this section, five of the six ranked by 

students most frequently in their "top four" referred to areas of 

personal development; it is of great interest, therefore, that both 

groups of students correctly realised that pupils would rank 

Statement No. 4, "to help pupiis to pass exams and get qualifications" 

most highlY, (the students themselves ranked this statement only 

seventh out of the twelve). In addition, student-teachers from both 

Colleges actually over-emphasised the importance to pupils of the 

school's role in helping nupils to find an enjoyable job1 and 

College 2 students also over-emphasised the importance to pupils of 

the school's function in helping pupils to obtain a well-paid job. 

Both of these aims had little importance for the students themselves. 

Students from College 1, however, were wrong in believing 

that pupils would be more interested in finding an enjoyable job 

than a well-paid one. They also over-emphasised the importance to 

pupils of the school's role in helping pupils to find out what 

things they're good at. 

Both groups of students also greatly over-emphasised the 

importance to pupils of the school's function in teaching lots of 

different subjects, and both also slightly over-estimated the 

importance to pupils of the school's part in teaching literacy and 

numeracy. 

In general, however, the main failing of the students 

was their gross underestimate of the importance to pupils of the 

school's function in developing pupils' intelligence and preparing 

them to stand on their own feet. In fact, pupils and students were in 

complete agreement about these two aims of the school, but students 

from both Colleges of Education failed to realise the importance of 

these functions to pupils. 



TABLE 102 

Students 1 Fir:::t "Good Teacher11 Choices - Sex. 

Stat. 
No. 

26. 

1 • ) 
) 

17.) 

22. 

Nale. 

Definition: "A Good Teacher ••• 11 

Is interested in what he or she 
is teaching. (T) 

Can keep control of the cla.ss. (C) 

Can explain things clearly. (T) 

Can keep control of the class 
without being too strict. (c) 

Gives lessons that are 
interesting. (T) 

Knows the subject well. (T) 

No. of 
Choices 

(Eax=71) 

12 

9 

9 

7 

7 

5 

%of 
Group. 

16.90% 

12.68 ) 

12.68 ~ 
9.86 ) . 

) 

9.86 
) 
) 

7.04 

(NB. 21 of the.48 statements were ranked first at least once). 

TABLE 1:02 (cont. ) 

Students' First "Good Teacher" Choices - Sex. 

:.B'emale. 

Stat. 
No. Definition: "A Good Teacher ••• " 

26. Is interested in what he or she 
is teaching. (T) 

1. Can keep control of the class. (c) 

16. ~ 

) 
22.) 

2. 

17. 

Gives lessons that are 
interesting. .(T) 

Knows the subject well. (T) 

Can keep control of the class 
without being too strict. (C) 

Can explain things vTell. (T) 

No. of 
Choices 

(r1ax=93) 

22 

11 

10 

10 

8 

7 

/of 
Group. 

23.66% 

11 .8 3 

10.75 ~ 

1 0. 75 ) 

8.60 

7.53 

(NB. 17 of the 48 statements ;.1ere ranked first at least once). 
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The two preceding tables show that there was virtually 

no difference between ·male and female students' views on the most 

important characteristic of a good. teacher. ]oth groups ranked 

Statement No. 26, "is interested -in what he or she is teaching" 

first most frequently, (though it "1as placed first by 23.66% of 

female students and by only 16.9% of males). Similarly, both 

groups also ranked Statement No. 1, "can keep control of the class" 

first the second most freguently. 

The only noticeable difference between the choices of 

the two groups was that male students were more likely than 

females to rank Statement No. 17, "can explain things clearly", 

first. (12.68% of males and 7.53% of females placed. this statement 

first in importance). 

However, the major finding was that both male and 

female students selected the same six statements as the most 

important characteristics of a good teacher. Four of these 

statements referred to teaching methods, two to class control, 

and none at all to the teacher's personality. 
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TABLE f03 

Stat. 
No. 

17. 

16. 

26. 

11 • 

1 • 

25.) 
) 
) 

27.) 
) 

2. 

20. 

22 ·j 
63. 

) 

"Good Teacher" Statements That \vere Nost 

Frequently Ranked In ':Top Six 11 • 

li'J:ale. 

. Definition: "A Good Teacher ••• 11 

Can explain things clearly. (T) 

Gives lessons that are 
interesting. . (T) 

Is interested in what he or she 
is teaching. (T) 

Is fair and consistent about 
punishment. (c) 

Can keep control of the class. (C) 

IL~ows the level of work that the 
class can do. (T) 

Plans his or her lessons in 
advance. (T) 

Can keep control of the class 
without being too strict. (c) 

Lets pupils take an active part 
in the lesson. (T) 

Knows the subject 1t1ell. (T) 

Tries to get to know pupils 
personally. (P) · 

No. of 
Choices 
(I1ax=71) 

46 

32 

31 

26 

25 

24 

24 

22 

20 

19 

19 

%of 
Groun. 

45.07 

43.66 

36.62 

35.21 

33.80 l 
33.80 ) 

30.99 

28.17 

26.76 

(NB. 38 of the 48 statements were ranked in the top six at least 

once). 
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TABLE 1.03 (cont.) 

"Good Teacher" Ste tements That i'lere f.1ost 

Frequently Renked In "Top Six". 

Stat. 
No. Definition: "A Good Teacher ••• " 

26. Is interested in what he or she 

17. 

11 • 

16. 

2. 

1 • 

25. 

27. 

22. 

53. 

is teaching. (T) 

Can e·xplain things clearly. (T) 

Is fair and consistent· about 
punishment. (c) 

Gives lessons that are 
interesting. (T) 

Can keep control of the class 
without being too strict. (c) 

Can keep control of the class. (c) 

Knows the level of 1vork that the 
class ca..YJ. do. (T) 

Plans his or her lessons in 
advance. (T) 

l{nO\-JS the subject v1ell. (T) 

Has a good sense of humour. (P) 

No. of 
Choices 
(Max=93) 

51 

50 

47 

43 

41 

34 

33 

26 

25 

22 

%of 
Group. 

54.84% 

53-76 

50.54 

46.24 

44.09 

36.56 

35-48 

27.96 

26.88 

23.66 

(NB. 38 of the 48 statements were ranked in the top six at least 

once). 
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Again, the tv.ro urevious tables, vThich shovl the "good 

teacher" statements that were most frequently renked in the taD - ~ 

six by ma.le and female student-teachers, reveal that there \·las 

very little difference between the vieviS of the two grou:~s on 

this topic. The same eight statements vrere selected most 

frequently by both males and females, and 2ll eight statements 

referred either to the area of control or to teaching methods. The 

only statistically significant difference bet\veen the two groups 

occured over their selection of Statement Eo. 63, "tries to get 

to know pupils personally11
• \'Jhereas 26.76% of mele students 

ranked this statement in the top six, only 11.83% of females did 

so. (sig.= <: 0.05). This result is perhaps the reverse of what 

might have been expected. 

Other differences, none of which were statistically 

significant, are summarised below: 

I'wlale students \vere more likely than females to consider 

the following teacher characteristics to be important: clarity of 

explanation; planning lessons in advance, and allovling uupils 

to take an active part in the lesson. 

Female students \'iere more likely than their male 

counterparts to consider important: the teacher's interest in his 

or her subject-ma.tter; fairness and consistency about uunishment; 

ability to control the class without.being too strict, and a good 

sense of humour. 

It must be stressed hov1ever, that differences vlere only 

those of degree: with the exception of Statements 63 and 53, all 

the statements listed above were in fact among the most important 

teacher characteristics to both groups of student-teachers. 
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TABLE 1'04 

Students' First "Purpose of School" Choices - Sex. 

:fviale. 

Stat. 
No. Definition: "The Purpose of School Is ••• " 

46. To prepare pupils for standing on their 
own feet in the vmrld. (P) 

32.) 
) 

42.~ 
41. 

45. 

To teach pupils to read, \•Jri te and 
count. (s.s.) 
To develop pupils' intelligence. (P) 

To help each pupil to develop his or 
her personality. (P) 

To help uupils find out vlha.t things 
the~'re good at. (P) 

No. of 9C of 
Choices Croup. 
(r>re.x=71 ) 

16 22.54% 

13 

13 

12 

7 

16.90 

(NB. 13 of the 32 statements were ranked first at least once). 

TABLE 1'04 (cont. ) 

Students' First "Purpose of School" Choices - Sex. 

Female. 

Stat. No. of %of 
No. Definition: "The Purpose of School Is ••• II Choices Group. 

(Nax=93) 

32-~ To teach pupils to read, \vri te and 
count. ( s .s.) 18 19.3650 

46.~ To prepare pupils for standing on their l ) own feet in the Horld. (P) 18 19.36 

42. To develop pupils' intelligence. (P) 15 16.13 

41. To help each pupil to develop his or 
her personality. (P) 11 11.83 

45. To help pupils find out what things 
they're good at. (P) 6 6.45 

(NB. 15 of the 32 statements v1ere renked first at least once). 
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The two previous tables show that the opinions of male 

and female student-teachers regarding the most important "purpose 

of school" were virtually identical. Both groups of students 

ranked the same five statements first most frequently; four of the 

five most popular first choices of both groups referred to areas 

of personal development, whilst the other related to basic 

literacy and numeracy. Students of both sexes were agreed that the 

most important functions of school were to prepare pupils for 

standing on their own feet in the world, to develop their 

intelligence, and to teach them to read, write and count. The two 

other functions that were placed first in importance most often 

by both groups were: helping pupils to find out what things they're 

good at, and developing pupils' personalities. 
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Stat. 
No. 

41. 

46. 

42. 

38. 

32. 

45. 

36. 

11Purnose of School 11 Statements Tha.t Uere ~ost 

Freauentlv Ranked in "Ton Four". 

Nale. 

Definition: "The Purpose of School Is ••• " 

To help each pupil to develop his or 
her personality. (F) 

To prepare pupils for ste.nding on their own 
feet in the world. (P) 

To develop pupils' intelligence. (P) 

To teach pupils how to express 
themselves clearly. (P) 

To teach pupils to rea.d, write and 
( 

., 
count. S .S., 

To help pupils find out what things 
they're good at. (P) 

To teach pupils how to get on Hith 
other kinds of people. (P) 

No. of 
Choices 
(Hax=71) 

46 

36 

34 

31 

29 

23 

15 

%of 
Group. 

50.70 
47.89 

43.66 

40.85 

32.39 

21 .12 

(NB. 20 of the 32 statements were ranked in the top 4 et least 

once). 

·T..li.:BLE l05 (cont.) 

Stat. 
No. 

46. 

41. 

32. 

42. 

38. 

2. 

45. 

"Furnose of School 11 Statements That ~!ere Host 

Frequently Ranked in "Top Four". 

Female. 

Definition: 111rhe Purpose of School Is ••• " 

To prepare pupils for sta.nding on their 
own feet in the world. (P) 

To help each pupil to develop his or 
her personality. (P) 

To teach pupils to read, write 
and count. (s.s.) 
To develop pupils' intelligence. (P) 

To teach pupils hovT to express 
themselves clearly. (P) 

To prepare pupils for \·TOrking \vi th other 
people when they leave. (J) 

To help pupils find out 1t1ha t things 
they're good at. (P) 

No. of 
Choices 
(Eax=93) 

59 

56 

32 

27 

26 

21 

%of 
Group. 

60.22 

38.70 

34.41 

29.03 

27.96 

22.58 

(N:B. 21 of the 32 statements \vere ranked in the top four at least 

once). 
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Again, the previous two tables show that the opinions 

of male and female student-teachers regarding the most important 

"purposes of school" were remarkably similar. Of the seven 

statements that were most frequently ranked in the "top four" by 

male students, six were also amongst the seven most frequent 

choices of female students. Again, therefore, with one exception, 

differences were those of the degree of emphasis which was placed 

on each function, rather than disagreement over the most important 

functions of school. 

Interestingly, male student-teachers placed more 

emphasis than their female counterparts on pupils' personal 

development; the four statements that were most frequently ranked 

in the "top four" by males referred to this area, and ~ of their 

most popular seven choices did so. (The other statement being 

No. 32, "to teach pupils how to read, write and count", which was 

the male group's fifth most frequent "top four" choice). Statement 

No. 32 was, however, the female group's third most popular "top 

four" choice, and they also included a statement referring to 

jobs and careers (No. 2, "to prepare pupils for working with other 

people when they leave") amongst their ~;Jeven most frequent "top 

four" choices. Statement No. 2 was ranked in the "top four" by 

27.96% of the female students, but by only 14.08% of the males, 

(sig.= <: 0.05). 

In summary, male students attached more importance 

than females to the school's function in developing pupils' 

intelligence, teaching pupils to express themselves clearly and 

helping pupils to find out what things they're good at, whilst 

female students placed more emphasis than males on helping pupils 

to stand on their own feet, and in preparing them to work with other 

people when they leave. 
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TABLE 106 

Students' Estimates of Pupils' Four Most Popular 

"Good Teacher" Choices Sex. 

Male 

Stat. 
No. Definition: "A Good Teacher ••• " 

16 Gives lessons that are 
interesting. (T) 

1 Can keep control of the class. (C) 

17 Can explain things clearly. (T) 

11 Is fair and consistent about 
punishment. (c) 

53 Has a good sense of humour. (P) 

No. of 
Choices 
(Max=71) 

52 

45 

44 

37 

36 

%of 
Group. 

73.24% 

63.38 

61.97 

52.11 

50.70 

(NB. All 12 statements 1trere ranked in the top four at least once). 

Students' Estimates of Pupils' Four Most Popular 

"Good Teacher" Choices - Sex. 

Female 

Stat. No. of %of 
No. Definition: "A Good Teacher ••• II Choices Group. 

(Max=93) 

16 Gives lessons that are 
interesting. (T) 72 77.42% 

53 Has a good sense of humour. (P) 61 65.59 

11 Is fair and consistent about 
punishment. (c) 59 63.44 

1 Can' keep control of the class. (c) 58 62.37 

17 . Can explain things clearly. (T) 45 48.39 

(NB. All 12 statements were ranked in the top four at least once). 
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TABLE 106 (cont.) 

Stat. 

Student-Teachers' Estimates of Pupils' Four Most 

Popular "Purpose- of School" Choices - Sex. 
Male 

No. Definition: "The Puruose of School Is ••• " 
No. of 
Choices 
(Max=71) 

%of 
Group. 

4 

32 

8 

7 

To help pupils pass exams and get 
qualifications. (J) 

To teach pupils to read, \vrite 
and count. (s.s.) 

To help pupils get a well-paid job. (J) 

To help pupils get a job that they 
will like. (J) 

56 

53 

32 

25 

78.87% 

76.65 

45.07 

35.21 

(NB. All 12 statements were ranked in the top four at least once). 

Student-Teachers' Estimates of Pupils' Four Most 

Popular "Purpose of School" Choices - Sex. 
Female 

Stat. No. of %of 
No. Definition: "The Purpose of School Is ••• " Choices Group. 

(:r-1ax=93) 

4 To help pupils pass exams and get 
qualifications. (J) 78 83.87% 

32 To teach pupils to read, write 
and count. (s.s.) 63 67.74 

7 To help pupils get a job that they 
will like. (J) 38 40.86 

21 To teach pupils lots of different 
subjects. ( s .s . ) 37 39.79 

(NB. All 12 statements were ranked in the top four at least once) •. 

254 



As the first part of Table 106 indicates, there was 

little difference between male and female student-teachers' 

estimates of pupils' most important "good teacher" choices; both 

£Toups selected tqe same five statements from the twelve given, 

although the order in which they placed these five was different. 

Interestingly, in the case of both groups, especially males, the 

estimates \vere in fact closer to the students' own choices than 

they were to pupils' • 

Both male and female students greatly overestimated 

the importance to pupils of the teacher's ability to give interest­

ing lessons, which they believed pupils vrould rank first in import­

ance. (In fact this teacher characteristic was only the joint 

fifth most frequent top si:JS choice of pupils). Male students also 

slightly overestimated the importance to pupils of the teacher's 

class control, whilst female students overestimated to quite an 

extent the importance of the teacher's sense of humour to pupils. 

Conversely, both groups of students, especially females, 

underestimated the importance to pupils of clarity of exulanation, 

whilst male students slightly underestimated the importance of 

the teacheri fairness and consistency of punishment. 

The most glaring error of both groups however, was 

greatly to underestimate the importance to pupils of the teacher's 

willingness to help pupils who are slow at their \vork, which was 

in fact the second most popular "top six" choice of pupils out of 

the t\.,relve statements given, being selected by 33.95% of the sample. 

However, overall, both male and female student-teachers 

were successful in identifying the fact that, in general, the 

teacher's skill at teaching and his class control vrould be of more 

importance to pupils than his uersonal characteristics, and both 

groups also assessed correctly that the teacher's sense of humour 

vmuld be the most important personal characteristic of the teacher 

for pupils. 

Finally, males were significantly more likely than 

females to believe that pupils would select Statement No. 63, 

"tries to get to know pupils personally", as one of their four most 

frequent "top six" choices. (sig. = < 0.05). 

The second section of Table 106 shows that male and 

female student-teachers were agreed that the most important puruose 

of school for uuuils out of the twelve listed, was its function 

255 



in helping nupils to nass examinations and get qualifications, and 

that the second most imnortant function for pupils was the school's 

role in teaching basic literacy and numeracy. The student-teachers 

were correct in their assessment of the importance for pupils of 

the "examination" function of school, which is of interest since 

this was only the seventh most important "purpose of school" out 

of the twelve listed for the students themselves. Ho\oTever, both 

male and. female student-teachers in fact slightly overestimated the 

importance for pupils of the school's teaching of literacy and 

numeracy, \oThich was only the fourth most frequent top-four choice 

of the pupil sample. 

Hale students correctly assessed that pupils would rate 

the school's function in helping them to obtain a well-paid job 

more highly than its part in finding them an enjoyable job, but 

female students wrongly believed that pupils would value help to 

find an enjoyable job more highly. Both groups, hO\·lever, in fact 

overemphasised. the importance of these t,.10 job-related functions 

to pupils, which is perhaps surprising since student-teachers 

themselves did not value these functions, especially that 

connected with well-paid employment, at all highly. (In fact not 

one student in the entire sample included Statement No. 8: "to 

help pupils get a well-paid job", in his or her "top four" ranked 

choices). 

Finally, female students greatly overemphasised the 

importance to pupils of the school's role in teaching lots of 

different subjects. The major failing of both male and female 

student-teachers, however, was their great underestimate of the 

importance to pupils of the school's function in preparing them 

to sta..'Yld. on their own feet, and in developing their intelligence. 

This result is again surprising, since the students themselves 

valued these functions of school extremely highly. Clearly, they 

did. not realise that pupils also set great store by them. 
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TABLE l07 

Student-Teachers' First "Good Tea.cher" Choices - Subject. 

Grou12 1 : (En!S:lishz rifod. Lan~. Latin}. 

Stat. No. of %of 
No. :Definition: "A Good Teacher ••• II Choices Group. 

(I>Tax=36) 

26. Is interested in what he or she 
is teaching. (T) 9 25.0% 

1 • Can keep control of the class. (c) 8 22.22 

2. Can keep control of the class 
without being too strict. (c) 6 16.66 

(NB. 11 of the 48 statements v1ere ranked first at least once) • 

. TABLE ·1 07 (cont.) 
~="'"-----'---

Student-Teachers' First "Good Teacher" Choices - Subject. 

Group 2: (Historyz Geography; l\lodern Studies; Economics). 

Stat. 
No. 

26. 

1 • ) 
) 

16. ~ 

Definition: "A Good Teacher ••• 11 

Is interested in what he or she 
is teaching. (T) 

Can keep control of the class. (c) 

Gives lessons that are 
interesting. (T) 

No. of 
Choices 
(Nax=27) 

7 

4 

4 

%of 
Group. 

25.9396 

14.82 ~ . 

) 
14.82 ) 

(NB. 10 of the 48 statements I•Tere ranked first at least once). 
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TABLE 1'07 (cont.) 

Stat. 
No. 

Student-Teachers 1 :B,irst "Good fTleacher" Choices - Subject. 

Group 3: (l.\1aths; Chemistry; Physics; Biology). 

Definition: 11A Good Teacher ••• " 
No. of 
Choices 
(Max=43) 

9~ of 
Group. 

17. Can explain things clearly. (T) 9 

7 

4 

20.93% 

22. Knows the subject v.rell. (T) 16.28 

1 • ) 
) 

2.) 
) 
) 

Can keep control of the class. (c) 9.30 ~ 

26.~ 

Can keep control of the class· 
without being too strict. (c) 

Is interested in v1ha t he or she is 
teaching. (T) 

4 9.30 

4 9.30 

(NB. 17 of the 48 statements 1>1ere ranked first at least once). 

TABLE l07 (cont.) 

Student-Teachers' First "Good Teacher" Choices - Subject. 

Stat. 
No. 

26. 

16. 

27. 

Group 4: (Drama; Art; Nusic). 

Definition: 11A Good Teacher ••• 11 

Is interested in what he or she 
is teaching. (T) 

Gives lessons that are 
interesting. (T) 

Plans his or her lessons 
in advance. (T) 

No. of 
Choices 
(Nax=17) 

5 

4 

2 

%of 
Group. 

23.53 

11.76 

(NB. 9 of the 48 statements 1vere ranked first at least~once). 

l 
~ 
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Stat. 
No. 

26. 

22. 

27. 

Student-Teachers' First 11 Good Teacher" Choices - Subject. 

Group 5: (Home Economics; Business Studies). 

No. of 
Definition: "A Good Teacher ••• 11 Choices 

(i!tax=44) 

Is interested in what he or she 
is teaching. (T) 9 

KnO\'lS the subject well. (T) 8 

Plans his or her lessons in 
advance. (T) 4 

%of 
Group. 

18.18 

(NB. 12 of the 48 statements were ranked first at least once). 

As the preceding tables indicate, there were relatively 

few differences bet\.,reen the opinions of student-teachers of 

different subjects on the "characteristics of a good teacher". 

Four out of the five subject-groups ranked Statement No. 26: "is 

interested in what he or she is teaching" first most frequently. 

The exception \'las Group 3, comprising student-teachers of Naths, 

Physics, Chemistry, and Biology, \vho ranked Statement No. 17, 11 can 

explain things clearly 11 first most often, (selected by 20.93% of 

the group), and Statement No. 26 first only the joint third most 

frequently, (chosen by 9. 3%). 

Group 3 students and those of Group 5 (Home Economics 

and Business Studies) ranked Statement No. 22,"knows the subject 

1.oiell" first the second most frequently-, (chosen by 16.28% of 

Group 3, and by 18.187f of Group 5). Hm.rever, not one student in any 

of the other three groups ranked. this statement first in importance. 

(sig.= < 0. 005): 

Students in Group 1 (English, !!adem Langue.ges and 

Latin); Group 2 (History, Geography, I1odern Studies and Economics) 

and Group 3 all included Statement No. 1, "can keep control of the 

class!' amongst their three most frequent first choices, whilst 

students in Group 4 (Art, Drama and Nusic) and Group 5 did not. 

(Group 1 and Group 3 student-teachers also included Statement No. 

2, "can keep control of the class 'I'Ti thout being too strict" amongst 

their three most popular first choices, in addition to Statement 

No. 1). 

Other findings were thc>.t student-tea.chers in Groups 2 
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and 4 appeared to place more emphasis than students in the other 

three groups on interesting lessons, whilst students in Groups 4 
and 5 (the more "practical" subjects) were more concerned than 

other students about planning lessons in advance. 

TABLE 108 

Stat. 
No. 

"Good Teacher" Statements That Were Most Frequently 

Ranked In "Top Six" - Subject. 

Group 1: (English; Modern Languages; Latin). 

No. of 
Definition: "A Good Teacher ••• " Choices 

(Max=36) 

Can keep control of the class 

%of 
Group. 

without being too strict. (C) 17 

Gives lessons that are interesting.(T) 17 

Can explain things clearly. (T) 17 

47 .22%~ 

47.22 ~ 

47.22 ) 

Is interested in what he or she 
is teaching. (T) 16 44.44 

1 •j 
11 • 

27J 
) 

Can keep control of the class. (C) 13 ::::: I Is fa.ir and consistent about 
punishment. (C) 13 

Plans his or her lessons in 
advance. (T) 13 36.11 

(NB. 35 of the 48 statements were ranked in the top six at least 

once). 

~ 

260 



_TA--.BLE.;.__1;_o8-'--__ ( con t • ) 

"Good Teacher" Statements The.t \{ere ~iost Prequently 

Ranked In "Ton Six" - Subject. 

Group 2: (History; Geography; Modern Studies; Economics). 

Stat. 
}!o. 

25. 

16.) 

26.~ 
) 

2. 

1 • ) 
) 

11 • ) 

) 
20.) 
. ) 

Definition: 11A Good Teacher ••• 11 

Can explain things clearly. (T) 

Knows the level of work that the 
class can do. (T) 

Gives lessons that are interesting.(T) 

.Is interested in what he or she is 
teaching. (T) 

Can keep control of the class 
without being too strict. (c) 

Can keep control of the class. (c) 

Is fair and consistent about 
punishment. (C) 

Lets pupils take an active part in 
the lesson. (T) 

No. of 
Choices 
(:rr1ax=27) 

17 

15 

14 

14 

9 
8 

8 

8 

%of 
Group. 

55.55 

::::: l ) 

33.33 

29.63 l 
29.63 ) 

~ 
(NB. 30 of the 48 statements were ranked in the top six at least 

once). 

TABLE 1'08 (cont.) 

Stat. 
No. 

"Good Teacher" Statements That Were Host Freo.uentl;t 

Ranked In "Ton Six11 - Subject. 

Group 3: (Naths; Chemistry; Physics; Biology). 

iifo. of 
Definition: "A Good Teacher ••• 11 

%of 
Group. 

17. 

11 • 

Can explain things clearly. (T) 

Is fair and consistent about 

Choices 
(Hax=43) 

31 72 .09~~ 

punish~ent. (c) 

16. Gives lessons that are interesting. (T) 

2.) Can keep control of the class 
) without being too strict. (c) 

26.~ Is interested in >·ihat he or she 

) is teaching. (T) 

1 • Can keep control of the class. (c) 

22. Knmvs the subject 1.-iell. (T) 

26 

20 

17 

17 

16 

15 

60.47 

46.51 

39-53 

39-53 

37.21 

34.88 

(NB. 36 of the 48 statements 1vere ranked in the tou six at least 

once). 

) 
) 

~ 
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TA:SLE t08 (cont.) 

"Good Teacher 11 Statements That \.fere Most Frequently 

Ranked In "Top Six" - Subject. 

Group 4: (Dre.ma: Art; NusicJ. 

Stat. 
No. 

17. 

Definition: 11A Good Teacher ••• 11 

Can explain things clearly. (T) 

26.· Is interested in what he or she 
is teaching. (T) 

16. Gives lessons that are interesting. (T) 

11 • 

Can keep control of the class. (c) 

Lets pupils take an active part in 
the lesson. (T) 

Is fair and consistent about 
punishment. (c) 

Tries to get to know pupils 
personally. (P) 

No. of 
Choices 
(Max=17) 

11 

10 

9 
8 

8 

6 

5 

%of 
Group. 

58.82 

52.94 

47.06 l 
47.06 ) 

35.29 

29.41 

(N:S. 25 out of the 48 statements vrere ranked in the top six a.t 

least once) • 

..;;;TA~B;;;.;'L:;;;:B,;;..., _1..;;.68=--_( cont.) 

"Good Teacher" Statements That Were li'lost Frequently 

Ranked In "Top Six" - Subject. 

Group 5: (Home Economics; Business Studies). 

Stat. 
Fo. Definition: "A Good Teacher ••• 11 

26. Is interested in what he or she 

11 • ) 

~ 17.) 

22. 

2. 

16.) 

25-l 

is teaching. (T) 

Is fair and consistent about 
punishment. (c) 

Can explain things clearly. (T) 

Knovrs the subject vrell. (T) 

Can keep control of the class 
without being too strict. (c) 

Gives lessons that are interesting.(T) 

Knows the level of \ofork that the 
class can do. (T) 

No. of 
Choices 
(Hax=44) 

25 

20 

20 

18 

16 

15 

15 

%of 
Group. 

45.46 ~) 
45-46 

40.91 

36.36 

::::: l 
(N:S. 31 out of the 48 statements vTere ra:.flked in the to-p six at least 

once). 
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As the previous five tables indicate, the most frequent 

ton-six choice of four out of the five student~teacher subject­

Eg'Oups was Statement No. 17, 11 can explain things clearly". The 

exception was Group No. 5, (Home Economics and Business Studies), 

whose second most popular choice it vias. 

Group 5 students in fact ranked Statement No. 26, "is 

interested in -vrhat he or she is teaching" in the "top six" most 

often, and this statement was also the second most popular choice 

of Group 4 students, (Drama; Art and !1usic); the joint third most 

frequent selection of Group 2, (History; Geography; Modern Studies; 

Economics), and the fourth most popular choice of Group f, 

(English; Modern Languages and Latin) and Group 3, (Haths; 

Chemistry; Physics and Biology). 

In addition to Statement No. 17, Group 1 students 

ranked t\ITO additional statements in the "top six" equally as most 

popular choices. These \vere Statement No. 2, "can keep control of 

the class \vi thout being too strict11 and No. 16 "gives lessons that 

are interesting". Statement No. 2 was also the fourth most frequent 

selection of Group 3, and the fifth most popular choice of Groups 

2 and 5. It \vas not amongst the seven most frequent selections of 

Group 4, at all; (Drama; Art and I1usic). Interestingly, \vhilst 

student-teachers in Groups 1, 2 and 3, (broadly speaking, the 

teachers of traditional "academic" subjects), included both 

Statements Nos. 1 and 2, referring to discipline, amongst their 

seven most freguent "top six" choices, student-teachers of Drama; 

Art; Jliusic; Home Economics and Business Studies, (groups 4 and 5), 

did not do so, although they each included one of these discipline 

statements amongst their seven most popular selections. It also 

appears from the results as though students preparing to teach 

English, Modern Languages and Latin gave most emphasis to discipline, 

as Statement No. 2 was their eaual first most nopular choice. 

In addition to Statements Nos. 16, 17 and 26, Statement 

No. 11, "is fair and consistent about punishment", was also 

amongst the seven most freauent "top six" choices of all five 

subject-groups. 

Other results suggest that Group 1 students gave most 

emphasis to planning lessons ·in advance, and Group 2 students 

least; that Group 2 student-teachers gave markedly more emphasis 
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than students belonging to the other subject-groups to knm·ling 

the level of work that a class can do, (Group 5 students also 

included this statement amongst their seven most frequent choices; 

teachers of Drama, Art and Music - Group 4 - valued this character­

istic least). 

Conversely, however, Group 4 students gave more emphasis 

than any of the others to allo\ving pupils to take an active part 

in the lesson; Group 2 students also selected this characteristic 

more frequently than Groups 1, 3 and 5. Group 5 students (Home 

Economics and Business Studies) appeared to give less weight than 

students in any other group to this characteristic. 

Students of the science subjects (Group 3), and of 

Home Economics and Business Studies, (Group 5), ranked Statement 

No. 22, "knows the subject well", more highly than students in the 

other three eyoups, ( sig.= < 0 .005). Group 2 and Group 4 

students appeared to value this characteristic least. 

Students in Group 4, however, attached markedly more 

importance to "getting to know pupils personally" (Statement No. 

63) than students in the other four groups did. Group 2 students 

al~o ranked this characteristic more highly than students in the 

other three groups; students of the science subjects, and of 

Home Economics and Business Studies valued it least. 

Finally, students of Home Economics and Business 

Studies, (Group 5) were significantly less likely than students 

in the other four groups to rank Statement No. 14, "makes pupils 

work hard" in the "top six", (sig.= < 0.05). No student from 

Group 5 selected this statement, whilst Group 1 and Group 4 

students chose it most frequently. (Selected by 16.66% and 23.53% 

respectively). 
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TABLE l09 

Student-Teachers' First "Purpose of School" Choices - Subject. 

Stat. 
No. 

46. 

41. 

36.) 

~ 42.) 

45.) 
) 

Group 1: (English; Hod ern Languages; Latin). 

No. of 
Definition: "The Puruose of School Is ••• " Choices 

(I1ax=36) 

To prepare pupils for standing on their 
own feet in the world. (P) 9 
To help each pupil develop his or her 
personality. (P) 6 

To teach pupils hov1 to get on Hi th 
different kinds of people. (P) 4 

To cieve lop pu pi 1 s 1 intelligence. 
• 

(P) 4 
To help pupils find out vlhat things 
they're good at. (P) 4 

%of 
Group. 

25 .OO% 

16.67 

11 • 11 ) 
) 11 • 11 

l 11 • 11 

(NB. 10 of the 32 statements ivere ranked first at legst once). 

TABLE 1'09 (cont.) 

Student-Teachers' First "Purpose of School" Choices - Subject. 

Group 2: (History; Geography; Hodern Studies; Economics). 

Stat. Ho. of :·.'of 
No. Definition: "The Purpose of School Is ••• " Choices Group. 

(Hax=27) 

32. To teach pupils to read, write and 
count. (s .s.) 7 25. 92~f 

46. To prepare pupils for st8~ding on their 
o't'm feet in the v!orld. (P) 6 22.22 

41 • ~ To help each pupil to develop his or 
her personality. (P) 5 18.52 ~ 

42.~ To develop pupils' intelligence. (P) 5 18.52 I 

) 

(NB. 7 of the 32 statements were ranked first at least once). 
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TABLE 109 (cont.) 

Student-Tee,chers 1 First "Purpose of School 11 Choices - Subject. 

Sta.t. 
No. 

42. 

41. 

46. 

32. 

45. 

Group 3: (Naths; Chemistry; Physics; Biolo&)• 

Definition: 11The Purpose of School Is ••• " 

To develop pupils 1 intelligence. (P) 

To teach each pupil to develop his or 
her personality. (P) 

To prepare pupils for standing on their 
own feet in the world. (P) 

To teach pupils to read, viTite and 
count. (s.s.) 
To help pupils find out what things 
they're good a.t. (P) 

No. of 
Choices 
(VJ.ax=43) 

11 

8 

7 

6 

4 

%of 
Group. 

18.60 

16.28 

13.95 

(NB. 10 of the 32 statements were ranked first et least once). 

TABLE 109 (cont.) 

Student-Teachers' First 11 Purpose of School" Choices- Subject. 

Stat. 
No. 

32. 

46. 

41 • ) 

42.l 

Group 4: (Drame; Art; Nusic). 

Definition: "The Purpose of School Is ••• " 

·To teach pupils to read, write and 
count. (s.s.) 

To prepare pupils for standing on their 
own feet in the world. (P) 

To teach each pupil to develop his or her 
personality. (P) 

To develop pupils' intelligence. (P) 

No. of 
Choices 
(r'iex=17) 

5 

4 

2 

2 

(NB. 6 of the 32 statements were ranked first at least once). 

%of 
Group. 

29. 415~ 

23.53 

11.77 ) 
) 

11.77 ) 
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TABLE 109 (cont.) 

Student-Teachers' First "Purpose of School" Choices - Subject. 

Group 5: (Home Economics and Business Studies). 

Stat. No. of %of 
No. Definition: "The Purpose of School Is ••• II Choices Group. 

(Max=41) 
32. To teach pupils to read, write and 

count. (s.s.) 10 24.39% 

46. To prepare pupils for standing on their 
own feet in the world. (P) 8 19.51 

42. To develop pupils' intelligence. (P) 6 14.63 

2. To prepare pupils for working with other 
people when they leave. (J) 3 7.32 

(NB. 13 of the 32 statements were ranked first at least once). 

Again, few differences were identified between student­

teachers of different subjects regarding the most important 

"purpose of school". 

The most popular choice of three of the five subject­

groups v1as Statement No. 32, "to teach pupils to read, write and 

count", (selected by 25.92% of Group 2; 29.41% of Group 4 and by 

24.39% of Group 5). 

The most frequent choice of Group 1 students, however, 

(English; Modern Languages and Latin), was Statement No. 46: "to 

prepare pupils for standing on their own feet in the world", which 

was ranked first by 25.00% of this group. Interestingly, Statement 

No. 32 did not appear as one of the five most frequent first 

choices of this Group. 

Group 3 students, (Maths; Chemistry; Physics; Biology), 

selected Statement No. 42, "to develop pupils' intelligence" most 

often as first in importance. This statement was ranked first by 

25.58% of the gToup. Statement No. 32 was their fourth most 

frequent first choice. 

These results tend to suggest that student-teachers of 

mathematics and science see the main aims of the school in terms 

.of intellectual development, whilst students of English and 

languages (especially, one would surmise, the former), see the 

school's main function in terms of developing the all-round 
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maturity of the individual and his or her ability to cope with 

life.outside the school. Student-teachers of "creative" subjects 

(Art;Drama; Music), .together with students of HonieEconomics, 

Business ·studies, History, Geography, Modern Studies and Economics, 

view education for literacy and numeracy as the school's most 

important function. 

However, Statement No. 46, the most frequent first 

choice of Group 1 students, was also the second most popular choice 

of Groups 2, 4 and 5, and the third most frequent first choice of 

Group 3, whilst Statement No. 42, the most popular first choice of 

Group 3 students, was also the third or equal third most frequent 

first choice of all the other groups. Consequently, these 

differences, which were not statistically significant, are matters 

of relative emphasis only. Statements Nos. 42 and 46 were amongst 

the four most popular first choices of all five groups. 

One further statement, in addition to No. 32, was 

included amongst the four most popular first choices of four of the 

five subject-groups. This was Statement No. 41, "to help each pupil 

to develop his or her personality", which was ranked first in 

importance by 16.67% of Group 1 students; by 18.52% of Group 2; 

18.60% of Group 3; and 11.77% of Group 4. It was not amongst the 

four most frequent first choices of Group 5 students, and was 

ranked first by only 4.88% of this Group. 

Statement No. 45, ttto help pupils find out what things 

they're good at" was amongst the five most popular first choices 

of Groups 1 and 3, being selected by 11.11% of Group 1 students, 

and by 9.3% of Group 3· 
Two further statements were amongst the most frequent 

first choices of one group only; Statement No. 36, "to teach pupils 

how to get on with different kinds of people", was ranked first by 

11.11% of Group 1, (English, Modern Languages and Latin), whilst 

Statement No. 2, "to prepare pupils for working with other people 

when they leavett, was placed first in order of importance by 7. 32% 

of Home Economics and Business Studies teachers. (Group 5). 
Overall, it is remarkable that the four (or five) most 

popular first choices of every subject-group, (a possible 22 state­

ments), referred to the personal development of pupils, with the 

exception of Statement No. 32, "to teach pupils to read, write and 

count", chosen by four groups, and Statement No. 2, (above) 
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selected by one group only. Thus, in general terms, there seems to 

be remarkable unanimity amongst student-teachers of different 

subjects retarding-the most important ftinctions of school. 
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TABLE 110 

Studerit..:.Teachers' Most Frequent "Top Four" Choices - Subject. 

Group 1: (English; r'Iodern Studies; Latin). 

Stat. No. of %of 
No. Definition: "The Purpose of School Is ••• " Choices Group. . (Max=36) 

41. To help each pupil to develop his or her 
personality. (P) 24 66.67% 

46. To prepare pupils for standing on their 
own feet in the world. (P) 23 63.89 

32-l To teach pupils to read, write and 
count. (s.s.) 12 33.33 

I 36. ~ To teach pupils how to get on with 
different kinds of people. (P) 12 33·33 

38.) To teach pupils how to express 

45-l 
themselves clearly. (P) 12 33.33 l To help pupils find out what things 
they're good at. (P) 12 33.33 

(NB. 18 of the 32 statements were ranked in the top four at least 

once). 

TABLE 110 (cont.) 

Student-Teachers' Most Frequent "Top Four" Choices - Subject. 

Group 2: (History; GeographY; Modern Studies; Economics). 

Stat. No. of %of 
~ Definition: "The Purpose of School Is ••• " Choices Group. 

(Hax=27) 

41. To help each pupil to develop his or her 
personality. (P) 18 66.67% 

38. To teach pupils how to express 
themselves clearly. (P) 15 55.56 

46. To prepare pupils for standing on their 
own feet in the world. (P) 14 51.85 

32. To teach pupils to read, write and 
count. (s .s.) 13 48.15 

42. To develop pupils' intelligence. (P) 11 40.74 

45. To help pupils find out what things 
they're good at. (P) 10 37.04 

(NB. 18 of the 32 statements were ranked in the top four at least 

once). 



TABLE 110 (cont.) 

Student-Teachers' Most Freguent "Top Four" Choices - Subject. 

Group 3: (I1aths; Chemistry; Physics; Biology). 

Stat. 
No. Definition: "The Purpose of School Is ••• " 

41. To help each pupil to develop his or her 
personality. (P) 

42. To develop pupils' intelligence. (P) 

46. To prepare pupils for standing on their 
own feet in the world. (P) 

32. To teach pupils to read, write and 
count • ( S .s • ) 

38. To teach pupils how to express 
themselves clearly. (P) 

36. To teach pupils how to get on with 
different kinds of people. (P) 

No. of 
Choices 
(IVIax=43) 

28 

26 

23 

20 

14 

9 

%of 
Group. 

53-49 

46.51 

32.56 

20.93 

(NB. 18 of the 32 statements were ranked in the top four at least 

once). 

TABLE 110 (cont.) 

Student-Teachers' I1ost Freguent "Top Four" Choices - Subject. 

Group 4: (Drama; Art; Music). 

Stat. No. of %of 
No. Definition: "The Purpose of School Is ••• II Choices Group. 

(IVIax=17) 

41. develop his or her To help each pupil to 
personality. (P) 10 58.82% 

46. To prepare pupils for standing on their 
own feet in the world. (P) 9 52.94 

38. To teach pupils how to express 
themselves clearly. (P) 6 35.29 

32 ·j To teach pupils to read, write 
and count. (s .s.) 5 29.41 

42.l To develop pupils' intelligence. (P) 5 29.41 

45. To help pupils find out what things 
they're good at. (P) 5 29.41 

(NB. 17 of the 32 statements were ranked in the top four at least 

once). 

l 
~ 
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TABLE 110 (cont.) 

Student-Teachers' Most Frequent "Top Four" Choices - Subject. 

Group 5: (Home Economics and Business Studies). 

Stat. 
No. Definition: "The Purpose of School Is ••• 11 

No. of 
Choices 
(Max=41) 

76 of 
Group. 

46. 

41. 

2.l 
32. 

) 

42. 

38. 

To prepare pupils for standing on their 
own feet in the world. (P) 

To help each pupil to develop his or her 
personality. (P) 

To prepare pupils for working with other 
people when they leave. (J) 

To teach pupils to read, write 
and count. (s.s.) 

To develop pupils' intelligence. (P) 

To teach pupils how to express 
themselves clearly. (P) 

26 

22 

15 

15 

13 

11 

53.66 

36.59 ) 

~ 
36.59 ) 

31.71 

26.83 

(NB. 19 of the 32 statements were ranked in the top four at least 

once). 



The findings of the previous section are borne out by 

the tables i\rhich ·shcii~ the most freguerit "top-four" "ptirpose of 
. - -· 

school" choices of.the .five sti.bject_;gtouris~ .The.Six'niost popular 

"top..:.four" ·choices.of all five gioups ·referred •to ·areas of personal 

development, vTi th the exception of Statement No. 32, "to teach 

pupils to read, iv-ri te and count", which ivas amongst the six most 

frequent choices of all groups, and Statement No. 2, "to prepare 

pupils for vmrking with other people when they leave", which was 

included by Group 5 students, (Home Economics and Business Studies) 

only. This statement, which was ranked in the "top-four" by 

36.59% of Group 5, was also selected by 22.22% of Group 1; 18.61% 
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of Group 3 and 23.53% of Group 4, but by only 3.7% of Group 2, 
(History; Geography; IvJ:odern Studies and Economics). (sig.= < 0.05). 

Most often ranked in the "ton-four" by all groups 

except Group 5, (Home Economics and Business Studies), was 

Statement No. 41, "to help each pupil to develop his or her 

personality", vlhich ivas selected by over 58% of Groups 1 - 4. This 

statement was in fact the second most popular choice of Group 5 

students (chosen by 53 .66%); their most frequent selection v1as 

Statement No. 46, "to prepare pupils for standing on their ovm feet 

in the world". This statement was the second most popular choice 

of Groups 1 and 4, and the third most frequent selection of Groups 

2 and 3. 
In addition to Statements Nos. 32, 41 and 46, one 

further statement, No. 38, 11 to teach pupils how to express them­

selves clearly", ivas also amongst the six most popular "top-four" 

choices of all five subject-groups. This function of the school 

was given most emphasis by Group 2 students, (History; Geography; 

Modern Studies; Economics), and least by students of Home Economics 

and Business Studies; (Group 5). 
One additional statement, No. 42, "to develop pupils' 

intelligence", was amongst the six most popular "top-four" choices 

of four of the five groups, the exception being Group 1 (English; 

Modern Languages and Latin). The statement was in fact the second 

most popular "top-four" choice of Group 3 students, (Ji.iaths; 

Chemistry; Physics; Biology), being selected by 60.47~& of this 

group, compared to only 30.56% of Group 1 students, 29.41;6 of 

Group 4 students, and 31.71% of Group 5. (sig.= ~ 0.05). (The 



statement >vas also ranked in the "top-four" by 40.74% of Group 2). 

A further statement, No. 45, "to help pupils find out 

what things they're good a.t", was amongst the six most frequent 

selections of Groups 1, 2 a,nd 4, being chosen by over 29% of each 
of these groups. This statement, however, was selected by only 

16.28% of Science students (Group 3). 
Finally, Statement No. 36, "to teach pupils how to get 

on with different kinds of people", was included amongst the six 

most popular choices of two groups only; Group 1 and Group 3. It 

was selected most often by Group 1 students (33.33~), and least 

often by Group 5 students (Home Economics a.nd Business Studies), 

only 7. 32% of whom chose it. 

One further statement, No. 6, "to :9repare pupils for 

university or college", proved to differentiate at a statistically 

significant level bet>Veen subject groups. This statement >Vas 

amongst the six most popular "top-four" choices for 6.98% of 

Group 3 students, and·for 12.20~6 of Group 5, but was not ranked in 

the "top-four" by any students in any of the other three groups. 

(sig.= <: 0.05). 
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TABLE 111 

Stat. 
No. 

1 

16 

11 

( 17 
( 
( 53 

Students' Estimates of Pupils'· Four 1'<1ost Popular 

"Good Teacher" Choices - Subject. 

Group 1: (English; Modern Languages; Latin). 

No. of 
Definition: "A Good Teacher ••• " Choices. 

(Max=36) 

Can keep control of the class. (C) 28 

Gives lessons that are 
interesting. (T) 27 

Is fair and consistent about 
punishment. (C) 19 

Can explain things clearly. (T) 

Has a good sense of humour. (P) 

17 

17 

%of 
Group. 

77.78% 

75.00 

52.78 

47 .22) 
) 

47.22) 

(NB. All 12 statements \ITere ranked in the top four at least once). 

Stat. 
No. 

16 

1 

~ 17 

( 53 

Students' Estimates of Pupils' Four Most Po~ular 

"Good Teacher" Choices - Subject. 

Group 2: (History; Geography; Modern Studies; Economics). 

No. of 
Definition: "A Good Teacher ••• " Choices. 

(Nax=27) 

Gives lessons that are 
interesting. (T) 22 

Can keep control of the class. (C) 19 

Can explain things clearly. (T) 

Has a good sense of humour. (P) 

16 

16 

%of 
Group. 

81 .48% 

70.37 

59.26) 

59.26 ~ 

(NB. All 12 statements were ranked in the top four at least once). 
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TABLE 111 (cont.) 

Student-Teachers' Estimates of Pupils' Four Most 
Popular "Good Teacher" Choices - Subject. 

Group 3: (Maths; Chemistry; Physics; Biology). 

Stat. 
No. Definition: "A Good Teacher ••• " 

16 Gives lessons that are interesting. 

53 Has a good sense of humour. (P) 

( 1 
( 
(11 
( 

Can keep control of the class. (C) 

Is fair and consistent about 
punishment. (C) 

No. of 
Choices. 
(Max=43) 

(T) 33 

29 

27 

27 

%of 
Group. 

76.74% 

67.44 

62.79) 
) 
) 

62.79) 

(NB. 11 of the 12 statements were ranked in the top four at least 

once). 

Stat. 
No. 

16 

11 

17 

( 1 
( 
(53 

Student-Teachers' Estimates of Pupils' Four Most 
Popular "Good Teacher" Choices- Subject). 

Group 4: (Drama; Art; Music). 

No. of 
Definition: riA Good Teacher ••• II Choices. 

(Hax=17) 

Gives lessons that are interesting. (T) 13 

Is fair and consistent about 
punishment. (c) 12 

Can explain things clearly. (T) 9 

Can keep control of the class. (c) 8 

Has a good sense of humour. (P) 8 

(NB. 9 of the 12 statements were ranked in the top four at 

once). 

Stat. 
~ 

16 

53 
11 

Student-Teachers' Estimates of Pupils' Four Most 
Popular "Good Teacher" Choices - Subject. 

Group 5: (Horne Economics and Business Studies). 

Definition: "A Good Teacher ••• " 

Gives lessons that are interesting. 

Has a good sense· of humour. (P) 

Is fair and consistent about 
punishment. (c) 

No. of 
Choices. 
(Max=44) 

(T) 29 

27 

25 

%of 
Group. 

76-47% 

70.59 

52.94 

47.06) 

47.06 ~ . 

least 

%of 
Group. 

65.91% 

61.36 

56.82 

17 Can explain things clearly. (T) 22 50.00 

(NB. All 12 statements were ranked in the top four at least once). 
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As the preceding table shows, there were very few 

differences-between the estimates of the five studerit~teacher 

subject..:.gtotips ·:regarding ·pupils'' ·fotir most ·freQuent ·"good tea~her11 

selections. Four.of the.five sToups (2; ·3, 4 ·arid ·5) believed that· 

from the twelve statements given, pupils ·would ·rarik most highlY the 

teacher's ·ability to ·give interesting lessons. Group No. 1, (English; 

Modern Languages; Latiri), believed that this teacher characteristic 

would be second in importance to pupils. In ·fact all the groups 

greatly over-estimated its importance, since as Table 68 on p. 517 

of Volume 1 indicates, Statement No. 16 was only the joint fifth 

most popular selection of pupils. 

Least accurate of the five groups in their assessment 

was Group 5, (Home Economics and Business Studies). In addition to 

over-estimating the importance of the teacher's ability to give 

interesting lessons, this group also over-estimated the importance 

to pupils of the teacher's sense of humour, (as did Group 3 students: 

Maths; Chemistry; Physics; Biology), and under-estimated the import­

ance of clarity of explanation, as in fact did all the other groups, 

especially 1 and 3. Most accurate in their assessment was Group 4, 
(Drama; Art and Music). 

Other findings were that Groups 1 and 2 over-estimated the 

importance that pupils would attach to the teacher's class control, 

whilst Group 2 students also under-estimated the importance of the 

teacher's fairness and consistency about punishment. 

Overall, however, all five student subject-groups 

correctly identified that pupils would be predominantly concerned 

with the teacher's control and teaching ability, rather than with 

his personality. They also all realised correctly that the teacher's 

sense of humour would be his most important personal characteristic 

for pupils. However, all five groups failed to recognise the import­

ance of the teacher's willingness to help pupils who are slow at 

their work; (Statement No. 23), which was in fact pupils' second 

most frequent "top six" choice, {from the twelve statements given), 

although Group 5 students were significantly more likely, and Group 

1 students significantly ~ likely than students in the other three 

groups correctly to identify the importance of this characteristic. 

Finally, it was notable that the estimates of all five 

groups were in fact nearer to students' own selections than they 

were to those of pupils •. 
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TABLE 1.12 

Stat. 
No. 

4 

32 

7 

5 

45 

Student-Teachers' Estimates of Pupils' Four Most 

Popular "Purpose of School" Choices - Subject. 

Group 1: (English; Modern Languager=;; Latin). 

N.o. of 
Definition: "The Purpose of School Is ••• " Choices. .. (Nax=36) 

To help pupils pass exams and get 
qualifications. (J) 32 

To teach pupils to read, write and 
count. (s .s.) 27 

To help pupils get a job that they will 
like. (J) 17 

To teach pupils subjects that can be used 
directly in a job. (J) 14 

To help pupils find out what things 
they're good at. (P) 1 3 

%of 
Grou~ 

88.89% 

75.00 

47.22 

38.89 

36.11 

(NB. 9 of the 12 statements were ranked in the top four at least 

once). 

Stat. 
No. 

4 

32 

21 

7 

Student-Teachers' Estimates of Pupils' Four Most 

Popular "Purpose of School" Choices - Subject. 

Group 2: (History; Geography; Modern Studies; Economics). 

Definition: "The Purpose of School Is ... " 

To help pupils pass exams and get 
qualifications. (J) 

To teach pupils to read, write and 
count. ( s .s • ) 

To teach pupils lots of different 
subjects. (s.s.) 

To help pupils get a job tha.t they 
will like. (J) 

. No. of 
Choices. 
(Max=27) 

23 

21 

14 

13 

%of 
Group. 

85.19% 

77.78 

51.85 

48.15 

(NB. 9 of the 12 statements were ranked in the top four at least 

once). 
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TABLE 11.2 (cont.) 

Stat. 
No. 

4 

32 

8 

45 

5 

Student-Teachers' Estimates of Pupils' Four Most 

Popular·"Purpose of School 11 Choices- Subject. 

Group 3: (Maths; Chemistry: Physics; Biology). 

Definition: "The Purpose of School Is ••• " 

To help pupils pass exams and get 
qualifications. (J) 

To teach pupils to read, write and 
count. (s .s.) 

To help pupils get a well-paid job. (J) 

To help pupils find out what things they're 
good at. (P) 

To teach pupils subjects that can be used 
directly in a job. (J) 

No. of 
Choices. 
(Max=43) 

35 

33 

21 

18 

16 

%of 
Group. 

(NB. 11 of the 12 statements were ranked in the top four at least 

once). 

Stat. 
No. 

( 4 
( 
( 32 

~ 
8 

21 

46 

Student-Teachers' Estimates of Pupils' Four Most 

Popular "Purpose of School" Choices - Subject. 

Group 4: (Drama; Art; Music). 

Definition: "The Purpose of School Is ••• " 

To help pupils pass exams and get 
qualifications. (J) 

To teach pupils to read, write and 
count. ( s .s . ) 

To help pupils get a well-paid job. (J) 

To teach pupils lots of different 
subjects. (s .s.) 

To prepare pupils for standing on their 
own feet in the world. (P) 

No. of 
Choices. 
(Max=17) 

10 

10 

9 

.8 

6 

%of 
Groun. 

(NB. 9 of the 12 statements were ranked in the top four at least 

once). 
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TABLE 112 (cont.) 

Student-Teachers' Estimates of Pupils' Four Most 

Popular "Purpose of.School" Choices- Subject. 

Group 5: (Home Economics and Business Studies). 

Stat. 
No. Definition: "The Purnose of School Is ••• " 

4 To help pupils pass exams and get 
qualifications. (J) 

32 To teach pupils to read, write and. 
count. (s.s.) 

7 To help pupils get a job that they 
will like. (J) 

45 To help pupils find out '1-Tha t things 
they're good at. (P) 

21 To teach pupils lots of different 
subjects. (s.s.) 

No. of 
Choices. 
(Y!.ax=44) 

34 

25 

17 

16 

15 

%of 
Group. 

(NB. 9 of the 12 statements were ranked in the top four at least 

once). 

As the preceding table indicates, all five student­

teacher subject-groups estimated correctly that pupils \'Tould place 

greatest emphasis on the school's function in helping them to pass 

exams and get qualifications. This result is again of interest 

since this function of school was in fact only seventh in order of 

priority out of the twelve possible choices for the student group 

themselves, as Table 72 on p. 524 of Volume 1 shows. 

Similarly, all the subject-groups believed that second, 

(or in the case of Group 4, joint first),· in importance to pupils 

would be Statement No. 32: "to teach pupils to read, write and 

count." Thus student-teachers of all subjects overestimated the 

importance to punils of this function of school, since it was in 

fact only pupils' fourth most frequent top four choice from the 

twelve statements given. 

Four of the five subject-groups (1, 3, 4 and 5) believed 

that pupils would rank either Statement 7 or Statement 8 in their 

top four third most frequently. (Again, these v1ere statements to 

which students themselves attached little importance). Group 1, 

(English; Modern Languages; Latin), and Group 5, (Home Economics 
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a~d Business Studies) believed that Statement No. 7, "to help pupils 

get a job that they will like" ;vould be third. in pupils 1 order of 

of priority. Student-teachers in Group 3, (r•1a ths; Chemistry; 

Physics; Biology), and Group 4, (Drama; Art; ll[usic) believed that 

Statement No. 8, "to help pupils get a well-paid job" would be third 

in importance to pupils. In fact, all groups overestimated the 

importance to pupils of these job-related functions: Statement 

No. 8 was pupils' fifth most frequent top four choice from the 

twelve statements given, whilst Statement No. 7 was sixth equal 

in frequency of choice. 

Other findings were that Groups 2, 4 and 5 greatly 

overestimated the importance to pupils of the school's function of 

teaching them lots of different subjects, (Statement No. 21), 

whilst Groups 1, 3 and 5 overestimated the importance to pupils 

of the school's role in helping pupils to find out what they're 

good at, (Statement No. 45). 

In general, however, whilst students of all subject­

groups correctly identified and indeed even overemphasised pupils' 

emphasis on job-related functions of the school, all groups greatly 

underestimated the importance to pupils of Statement Nos. 42 and 

46: "to develop pupils' intelligence" and "to prepare pupils for 

standing on their own feet in the world", 1:1hich were in fact 

pupils' second and third most frequent top four choices, out of the 

twelve statements given. 

Most accurate in their estimates of punils' priorities 

were students of Maths; Chemistry; Physics and Biology, (Group 3), 

whilst least accurate, as they 1:1ere for the "good. teacher" 

statements, were teachers of Home Economics and Business Studies, 

(Group 5). 
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Other Statements Which Proved To Differentiate At A 

Statistically Significant Level Between Different 

Sub-Grouus Of T~e Student-Teacher Semule. 

Results are briefly summarised belmv. 

( 1) Age: 

a) Student-teachers aged between 24 a.nd. 30 were significantly 

more likely than those students under 24 or over 30 to 

select "Good Teacher" Statements Nos. 17 and 20, "can 

expla.in things clearly" <:md " lets pupils t2.ke en active 

part in the lesson" as being one of the six most important 

characteristics of a good teacher. (sig.= < 0.05 for 

both statements). 

b) Students aged bet\·reen 24 and 30, and those over 30 v.'ere 

significantly more likely than students under 24 to 

include "Good Teacher11 Statement No. 27, "plans his or her 

lessons in advance" as one of the six most important 

characteristics of a good teacher. (sig.= < 0.05). 

c) Student-teachers over 30 were significantly more likely 

than younger students to include "Good Teacher" Statement 

No. 54, "is well-mannered" as one of the six most 

important characteristics of a good teacher. 

(sig.= < o.os). 

d) Student-teachers over 30 years of age \vere significantly 

more likely to rank "Good Teacher" Statement No. 18, 

"te~ches things that pupils think are useful", first in 

importance (sig.= ~ 0.001); they were also more likely 

than younger students to rank "Good. Teacher" Statements 

No. 53, "has a good sense of humour", and No. 73 "speaks 

clearly" first in importance. (sig.= < 0.05 for both 

statements). 

e) Students over 30 v1ere significantly more likely than 

younger students to rank "Purpose of School" Statement No. 

6, "to prepare pupils for university or college" first 

in order of importance. (sig.= < 0.001). 
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f) Student-teachers over 24 yee.rs of age were significantly 

more likely than younger students to believe that uu::>ils 

v1ould choose "Purpose of School" Statement No. 32, "to 

teach pupils to read, \·Jri te and count" most frequently 

as their most importent function of school. 

(sig.= < 0.05). 

(2) School Attended: 

a) Student-teachers who had themselves attended a comprehen­

sive school were significantly more likely to rank "Good 

Teacher" Statement No. 47, "listens to pupils' views on 

things" amongst their six most important teacher character-

is tics. ( sig.= < 0.05). 

b) Student-teachers who had attended a comprehensive school 

were significantly more likely than students \·rho had not 

to rank "Purpose of School" Statement No. 36, "to teach 

pupils how to get on vri th different kinds of people" as 

the most important function of school. (sig.= .< 0.05). 

(3) Number of Teaching-Practices in Comprehensive Schools. 

a) Student-teachers who had undertaken three :periods of 

teaching-practice in comprehensive schools were significant­

ly less likely than students who had. only undertaken one 

or. hvo practice periods in such schools to rank "Good 

Teacher" Statement No. 14, 11makes pupils work hard" as 

one of the six most important characteristics of a eood 

teacher. ( sig .= < 0.001). 

b) Students ivho had spent only one period of practice in Cl 

comprehensive school were significe.ntly ~ likely than 

students viho had spent tv10 or three periods in such 

schools to rank "Pur::_Jose of School" Statements No. 4, "to 

help pupils pass exams and get qualifica.tions" and No. 40, 

"to teach pupils discipline" amongst the four most 

ir11porta.n t functions ·of school. ( sig.= 

< 0.005 respectively). 

< 0.01 and 
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c) Students who had only one period of practice in a 

comprehensive school were significantly less likely than 

students -who had undertaken two or three·periods in such 

schools to rank "Purpose of School" Statement No. 41·, "to 
help each pupil to develop his or her personality" as one 

of the four most important"purposes of school." 

(sig.= < 0.05). 

d) Students who had spent only one period of practice in a 

comprehensive school were significantly m~re likely than 

other students to rank "Purpose of School" Statement No. 4, 
"to help pupils pass exams and get qualifications" first 

in importance. {sig.= <: 0.001). 

The results presented above appear to suggest that 

teaching-practice experience in comprehensive schools bas 

a "liberali,sing" effect on students, leading them to 

place less emphasis on the aims of teaching pupils 

discipline, making them work hard and helping them to pass 

e~s, and more on the area of pupils' personal development. 

e) Student-teachers who had spent only one period of practice 

in a comprehensive school were significantly ~ likely 

than students who had undertaken two or three periods of 

practice in such schools to believe that pupils would 

choose "Purpose of School" Statement No. 41, "to help each . 

pupil to develop his or her personality" most frequently 

as their most important "purpose of school". 

(4) Discipline Problems Experienced on Teaching-Practice. 

(As Reported Bf the Students Themselves). 

(On Scale: very few; not many; an average number; quite a lot). 

a) Students who reported having "quite a lot" of discipline 

problems on teaching-practice·were significantly~ 

likely than students who did not report this level of 

difficulty to rank "Purpose of School" Statement No. 10, 

"to teach pupils how people in other countries live and 

think" amongst the four most important functions of school. 

{sig.:: < 0.05). 
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b) Students reporting ttquite a lot of problems 11 with 

discipline were significantly more likely than students 

with fewer problems to rank "Gocid.'Tea.cher11 Statement No. 

65, nis understanding about pupils' problems" as the most 

important teacher characteristic. (sig.= <: 0.001). 

(The two results above tend to suggest that poor discipline 

is to some extent associated with "liberal" beliefs 

regarding the function of school afid the characteristics 

of good teachers). 

c) Students reporting "quite a lot of problems" with 

discipline on teaching-practice were significantly more 

likely than other students to select "Purpose of School" 

Statement No. 42, "to develop pupils' intelligence" as 

being the most important function of school. 

(sig.= < 0.001 ). 

d) Students who reported experiencing 11 not many11 problems on 

teaching practice were significantly !2!! likely than 

other groups to believe that pupils would select "Good 

Teacher11 Statement No. 67, "is not sarcastic" as the most 

important teacher characteristic. (sig.= < 0.01). 

e) Student-teachers who reported "quite a lot of problems" 

were significantly more likely than more successful 

students to believe that pupils would select "Purpose of 

School11 Statement No. 5, "to teach pupils subjects that 

can be·used directly in a job" as the most important 

function of school. (sig.= < 0.005). 
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