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Abstract

Title: An Investigation into How Chinese College Students Make Sense of Films and TV Series from

an Intercultural Perspective: Implications for English Language Teaching

Author: (Linda) Hui Yang

Abstract:

This study investigates how Chinese College Students (CCSs) make sense of foreign films and TV
series from an intercultural perspective, and then explores the theoretical and pedagogical
implications of the findings on the use of foreign films and TV series in English language teaching,

particularly for developing students’ intercultural communicative competence.

The study employed a questionnaire survey and multiple-stage semi-structured interviews.
Research subjects were second-year or above CCSs with students from 15 Beijing universities

participating.
The empirical findings suggest that:

e In the Chinese context, foreign films and TV series are the main resource Chinese college
students use, and the one they prefer to use, to learn about the U.K. and the U.S.A.

e Making sense of foreign films and TV series is a highly complex and dynamic process which is
culturally specific. Chinese college students’ undertake sense-making activities which fall into
five main categories: 1) comprehending the plot; 2) compare: identifying differences;
3) compare: identifying similarities; 4) re-contextualizing; and 5) perceiving as realistic. These
sense-making activities tend to be intertwined and occur on various levels.

e These sense-making activities affect Chinese college students’ understanding of and attitudes

to foreign people and culture, as well as to local people and culture.

A Foreign Media Sense-Making (FMSM) model is developed based on the sense-making activities
identified and the variables which influence them. This model provides a theoretical framework
suggesting how foreign films and TV series can be used to develop students’ intercultural
communicative competence in the English language teaching classroom, and an intercultural

approach to the use of foreign films and TV series in ELT is suggested.

The findings give valuable insights and have practical implications for those interested in using
foreign films and TV series in ELT. The FMSM model provides a conceptual framework and useful

resource for the development of future research and teaching programmes.
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Chapter One: Introduction

Let me begin this thesis by telling you a story about myself. In the middle of the 1980s, | was a
pupil in primary school in a beautiful city located in the northeast of China. At that time, my dad
went to Canada to work for a few years. There was only mum and | at home. We kept in touch
with dad by writing letters. Telephone wasn’t common in households at that time. In 1989, my
dad came back from Canada. | was 11 years old. He brought lots of gifts for me and mum. Along
with the pretty dresses, the Yamaha keyboard and many other gifts, dad brought back a colour TV,
a video cassette player and 20 video cassettes. Each video cassette had five films. Dad said those
films were the most popular ones in Canada. At that time, video cassettes with foreign films were
not accessible in the stores in China. There were not so many programs on TV, and only black and
white foreign films were broadcast on TV. Colour TV wasn’t common either. It was the first time
that | watched Star Wars (1977). Unlike the black and white films broadcast on TV, which were
dubbed in Chinese, the film was in English with no subtitles. Although | couldn’t understand the
language, | still remember how my eyes were glued to the images, how fascinated | was by the
sound and the story, and how | kept asking dad to translate what the characters on the screen
said. | still remember how amazed | was by the shiny and colourful light swords those warriors
used, and how scared | was by the bad guy in the black mask and the black cape. That was when |

fell in love with English films.

We moved to Beijing, the capital of China, after | entered the secondary school. Although most of
the students started learning English in the first year of junior high school, dad had started
teaching me English when | was in primary school. | loved learning English and | loved watching
English films. | enjoyed imitating the way the characters spoke. From junior high school to high
school, | rarely missed any foreign films broadcast on TV, although they were dubbed in Chinese. |
always tried to persuade my parents to buy me more films from the stores. | still remember how

much | loved The Lion King (1994) and Pretty Woman (1990).

After | entered the university to study English as my major, dad bought me another gift, a Sony
mini DVD-player! | could carry it in my bag wherever | went. | was so excited and gave him a big
hug! That was the beginning of my journey of learning English through watching films and
becoming a film-buff. At that time, we could buy pirated VCDs or DVDs from the library bookstore.
Each film cost only 5 yuan, which is equivalent to 40 pence. | could even get a discount as well if |
bought more than three films at a time. | was one of their favourite customers because | visited
the bookstore whenever | had time to check whether they had any new English films, and | rarely

left with empty bags. In order to improve my English, | still remember that | watched Home Alone

1
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3 (1997) about 20 times to try to learn all the sentences said by the characters in the film. |
watched films whenever | had time. Since | was the only one who had a mini DVD-player in our

year, sometimes | had film-nights in our dorm with all the other girls crowded around my player!

As time went by, | watched almost all the pirated films | could find. | felt that | benefited greatly
from my learning-while-being-entertained method. Due to the fact that most of the films that |
watched were American films, | gradually picked up an American accent and learned more and
more expressions suitable for use in various scenarios that could not be learnt from textbooks. To
this day, even though | have lived in the U.K. for a number of years, when people first meet me
(including the first time my husband-to-be met me) they ask me the same question: “You have an

American accent. Have you lived in America before?”

During my four-year undergraduate program, | taught English to young students aged from 6 to
14 on a part-time basis. In doing so, | gained strong interest in teaching English. After completing
my undergraduate degree, | went on to study an M.A. in English language teaching (ELT) and
Applied Linguistics at King’s College London. One of my favourite courses was Intercultural Studies.
Due to my strong interest in intercultural studies in English language teaching, upon my
graduation at King’s College London, | applied for and got an offer for the PhD program in
Intercultural Studies at School of Education, Durham University. Before | started my PhD study, |
taught English listening and speaking for first-year students in a university in Beijing, China, from
2005 to 2006. During that one-year teaching, | found that watching foreign films and TV series had
become one of the common activities in Chinese college students’ lives. With the development of
technology and the economy, they could get pirated DVDs from stores or even download them
for free from the internet. Although the media is censored in China and the government imports
less than 20 foreign films and TV series each year, students could find almost any films or TV

series they wanted on the internet and download them free and fast.

| tried using some film clips in the classes to help my students improve their listening and speaking
skills. 1 consulted some of my colleagues to try to find out good approaches that they could
recommend. However, only one or two had tried to use films in their classrooms, and the most
common approach was to show a full-length film on Friday for an easy lesson. Although films
were always very popular among students in the class, deep down in my mind | couldn’t help
thinking that, as films are such rich, powerful and attractive materials, there has got to be a better

way to use them, and | am going to find that way!

My passion for intercultural studies and exploring the value of films in ELT made me start looking

at these two issues together. In the field of ELT, Byram’s (1997) notion of intercultural
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communicative competence (ICC) describes a person who not only is able to conduct successfully
face-to-face intercultural communication, but also is interculturally competent in interpreting
foreign cultural products. As a language instructor in ELT, an English language learner, a film-buff
and a keen researcher, my attention was gradually drawn by several key aspects of ICC which are
directly relevant to ‘interpreting the cultural product’, such as knowledge of self and other,
openness and curiosity, ability to decentre and relate, and critical cultural awareness. As an
English language learner and a film-buff, | had personally benefited from watching foreign films
and TV series in terms of improvement of linguistic competence and entertainment, but | had
never consciously watched films treating them as foreign cultural products, which is what they are.
Having started seeing foreign films as foreign cultural products from an intercultural perspective, |
couldn’t help but wonder, how do language learners in general interpret the films? Do they watch
films critically? Do they simply take the films at their face value? Do they learn anything about
foreign people and foreign countries as result of watching foreign films? Considering how easily
accessible foreign films are for language learners, and how common it is to watch foreign films
nowadays among college students, | started feeling a kind of concern and responsibility. | felt that,
as a language instructor, it was important to find out how my students make sense of these
cultural products, and to find out ways to help students develop their intercultural communicative
competence by using them. This led me to the aim of the current study, which is, as the title of
this thesis indicates, An Investigation into How Chinese College Students Make Sense of Films and

TV Series from an Intercultural Perspective: Implications for English Language Teaching.

One might notice that | use the phrase ‘make sense of’ instead of the word ‘interpret’ when
talking about foreign films. | don’t intend to make any clear distinction between these two
phrases, which seem to be used inter-changeably by people most of the time. The reason why |
use ‘make sense of’ instead of ‘interpret’ is that, personally, | think that ‘make sense of’ gives
more space than ‘interpret’. It seems to me that ‘interpret’ emphasizes the ‘meaning’ more, and
‘make sense of’ includes both the ‘meaning’ and the ‘actions’ which produce the meaning. Hence,

| consider that ‘make sense of’ suits the spirit of the current study better.

To fulfil the broad aim of the current study, six research questions were proposed.

RQ1: From which resource do Chinese college students (CCSs) think they learn the most about the

people and cultures of English speaking countries, in particular the U.K. and the U.S.A.?

RQ2: What type(s) of media do CCSs prefer to use in order to learn about people and cultures of

the U.K. and the U.S.A.?



H. YANG

RQ3: How do CCSs make sense of films and TV series produced in other cultures, specifically films

and TV series produced in the U.K. or U.S.A? (core question)

RQ4: Are there any discernible effects of foreign film viewing on CCSs’ understanding of and

attitudes to other peoples and cultures? If so, what are they?

RQ5: What is the current status of using English films and TV series in the ELT classroom?

RQ6: What are the theoretical and pedagogical implications for English teachers in the Chinese

context?

The study was conducted in China. Research subjects were non-English-major Chinese
undergraduate college students. English majors were excluded because of two main
considerations, the level of their English proficiency and their pre-existing knowledge of the target

countries, neither of which is representative of college students who do not specialise in English.

To answer the above research questions, the thesis will begin by providing a brief account of
research context (chapter two). Chapter three will provide the theoretical background to the
current study by reviewing existing literature in three areas. The first two areas are mass
communication models and effects (with particular emphasis on audiences), and intercultural
communicative competence in English Language Teaching (ELT). The third part of literature view,
which deals with the use of foreign films and TV series in English language teaching in both
Chinese and non-Chinese contexts, will not only present the research background, but will also
address Research Question 5 by providing the current status of using English films and TV series in

ELT.

Following the literature review, chapter four will describe the research methodology used in the
study, including the qualitative (semi-structured individual and group interviews with film-clips-
viewing) and quantitative (questionnaire) data collection methods adopted for both the pilot
study at Durham and the fieldwork in China. The data analysis techniques employed will also be

discussed.

Chapter five will illustrate the empirical findings gathered from the questionnaire which answer
Research Questions 1 and 2. Some of the relevant findings gathered from semi-structured

interviews will also be presented.

Chapter six focuses on presenting the empirical findings related to Research Question 3, which

unveil how Chinese college students make sense of foreign films and TV series. These findings,
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which identify five main categories of sense-making activities, emerge from the semi-structured

interviews. Variables which influence the sense-making activities will also be identified.

Chapter seven will illustrate empirical findings related to Research Question 4, which deals with
discernible effects of viewing foreign films on Chinese college students’ knowledge of and
attitudes to foreign peoples and cultures. Variables which influence these effects will also be

discussed.

Chapter eight is the discussion chapter, which will fulfil two functions. First, it will provide
supplementary empirical findings gathered from the semi-structured interviews for Research
Question 5 (RQ5). RQ5 will be mainly answered by the literature review on using films and TV
series in ELT (section 3.3). The supplementary findings are concerned with the current teaching
approaches used by Chinese college language instructors. Second, chapter eight will provide
answers to Research Question 6 by presenting a Foreign Media Sense-Making (FMSM) model and
discussing both the theoretical and pedagogical implications of using foreign films and TV series in

the Chinese context.

Chapter nine is the conclusion, and will provide a summary of the research findings, discuss the
limitations of the current study, suggest some directions for future research, and, finally, provide

my personal reflections on the research journey | have taken.
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Chapter Two: Research Context

The purpose of this chapter is to provide a brief account of the cultural context in which the
empirical research data was collected. The data was collected in China, which has been commonly
known as the People’s Republic of China (PRC) since 1949 when the PRC was established. China is
a single-party state governed by the Communist Party of China (Walton, 2001). The government
has control over mainland China and largely over the special administrative regions® of Hong Kong
(since 1997) and Macau (since 1999). At the current date, China is the most populous state in the
world, with over 1.3 billion people. It is ranked the 4" largest country in the world with a land
area of more than 9 million sq km (CIA, 2010). The research subjects were college students mostly
aged between 19 and 20 in 2007 when the interviews and surveys were conducted, and so most
were born in 1987 or 1988. This chapter will discuss both the education system they were
studying in and their educational background, with particular focus on the English language

education they have received prior to participating in the study.

2.1 Education Systems in China

“Education guidelines: education must serve the socialist modernization drive, be
integrated with production and labour and foster builders and successors with all-
round development in moral, intellectual and physical education.” (State Education
Commission PRC, 1996)

It is stated in the Constitution of the PRC that all citizens have the right and obligation to receive
education. In China there are three main education systems, which are listed below (Chinese

National Commission for UNESCO and Chinese Adult Education Association, 2008:7).

e The system of school education (pre-school education, primary education, secondary
education and higher education)
e The system of vocational education

e The system of adult education

The first system is the general school system in China, within which higher education is the focus
of the current study. This system is described in more detail in the following section. The
vocational education system includes vocational and technical education, which aims to meet the
society’s demand for high quality, skilled workers. Adult education is a kind of basic education for

adults who seek to develop their own talents and other potential continuously, improving their

1Special-administrative region: Is a provincial-level administrative division for PRC, for which creation is provided by
Article 31 of the Constitution of the People's Republic of China. Article 31 says "The state may establish special
administrative regions when necessary. The systems to be instituted in special administrative regions shall be prescribed
by law enacted by the National People's Congress in the light of the specific conditions". (Elihu & Greenwood, 1999:394)
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moral and scientific competence and adapting themselves to the economic, cultural and social
changes. Adult education is also a broad channel which provides opportunities to satisfy people’s

needs in life and help them achieve individual development and ‘personality perfection’ (ibid).

2.1.1 School Education System

In China the current regular schooling system consists of 3-year kindergarten (for 3-5 year old
children); 9-year compulsory education (6-year primary education and 3-year junior high school
education in most provinces, or 5-year primary education and 4-year junior high school education
in a limited number of provinces); 3-year senior high school education and higher education (4-
year college education; and graduate education for 2-year master’s and 3-year doctoral degrees

(ibid).

The general trend in China is for school education (pre-school, compulsory and senior high school)
and higher education to be financed by the state, and vocational education and adult education

to be financed by other social sectors.

Upon completing senior high school, students who apply for tertiary education will take the
annual National Higher Education Entrance Examination?, commonly known as the Gao Kao (&
%), designed by Ministry of Education in mainland China. This examination is a prerequisite for
entrance into almost all higher education institutions at the undergraduate level in mainland
China. It is usually taken by students in their last year of high school in mainland China, although
there has been no age restriction since 2001. Some other students who apply for adult education

will take other tests designed for adult education (Chinadetail, 2011).

2.1.2 English Language Education in the School Education System

In China the curriculum (for all subjects) is developed for three stages: pre-school; primary school;
and junior-high and high school. The curriculum for pre-school is formulated by the state
education commission. The curriculums for the other two stages, primary school and junior-high
and senior-high school, have two levels, state-determined and provincea-determined. The

curriculum designed by the state refers to the unilateral compulsory curriculum. The province-

2Tertiary education entrance examinations started in the early years when modern universities emerged in China, and
continued after the People's Republic of China was established in 1949 until the Cultural Revolution began in 1966, at
which time the education system and other sectors of life were disrupted. The first National Higher Education Entrance
Examination was held in 1977, after the Great Cultural Revolution. It was a history-making event. There was no limit on
the age or official educational background of examinees, and consequently it provided opportunities for those from the
society who wanted to try their luck in the examination after the ten years of the Great Cultural Revolution. The
youngest were in their early teens, and the oldest were in their late thirties. The total number of candidates in the
national college entrance exam of 1977 was 5.7 million. Although the Ministry of Education eventually expanded
enrolment, adding 63 000 more to the university admission quotas, the admission ratio was the lowest in history of the
PRC, only 4.8%, with 272,971 students being admitted to university. (Wei, 2008). For more information on Great Cultural
Revolution, please refer to Bo Ma, 1995 Blood Red Sunset: A Memoir of the Chinese Cultural Revolution, New York

® Province %4: administrative divisions of the People's Republic of China. There are 22 provinces in total.
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determined curriculum mainly aims to facilitate the local economic and cultural development, and
is arranged by the educational authorities of the provinces and autonomous regions under the
direction of the central government. This indicates that, while following the guidance of the
unified national curriculum, the local-curriculum in each province may vary (State Education

Commission PRC, 1996).

In terms of English language education, according to the National report provided by the State
Education Commission of China in 1996, English was not one of the listed subjects in the state-
curriculum in the pre-school stage in 1996. At this time my research subjects were in primary
school, and at that time in the primary school stage only some schools offered foreign language
teaching (i.e. English) due to differences among schools (e.g. school finances, human resources,

etc).

However, English was already one of the compulsory subjects offered in junior-high and high
schools. A summary of the total number of class periods (45 minutes each) of each compulsory
subject provided by junior-high school and high school in 1996 is provided in Table 2.1. In junior-
high school, students could choose to study foreign language (i.e. English) for either 204 or 400
periods. Students had the flexibility to study English for additional hours. This means that most of
my research subjects started learning English in the first year of junior-high school. Hence, when

graduating from high school, they had already studied English for 6 years.

In tertiary education, College English is only compulsory for non-English majors for the first two
years. Students can self-study in the next two years. Undergraduate students who are non-English
majors must pass CET* (College English Test) Band 4 or Band 6 in order to get their degrees (Lin,
2008). Consequently, it is safe to assume that by the time when | collected my empirical data my

research subjects had already studied English for around 8 years.

It is worth mentioning that in 2001 the Ministry of Education issued the first set of primary school
English text books, and encouraged primary schools to start offering English lessons in several
regions in China (Ministry of Education, 2001). Nowadays, primary schools start offering English
lessons in year three in most cities (Lin, 2008). This means students who entered primary school in

or after 2001 will most probably receive a longer period of English education than my research

4 College English Test (CET): The CET consists of the non-English-specialized "Band 4" (CET4), in which certificate-holders
have reached the English level required of non-English major undergraduate students. The certificate-holders of “Band 6”
(CET6) have reached the English level required of non-English major postgraduates. The test originally included listening,
reading and writing sections. The spoken test was optional and required certain points from the written test. The CET
was reformed in 2005. Several changes were made, including: Re-ordered and re-organized sections; more listening and
spoken sections; new "Skimming & Scanning" and "Translation" sections; New grading system: scores are now graded on
a curved scale, so that the highest score possible is 710, while the lowest mark is a score of 290 (finish all questions but
all wrong); Passing grades and qualification certificates were eliminated; A more detailed score report is provided on
each section. (Ministry of Education, 2005)
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subjects before entering university. However, whether the differences in the number of years of

learning English will result in differences in the English proficiency of graduates has yet to be

shown.
Junior-high School (3 years) High School (3 years)
Subject Period Subject Period Period
compulsory alternative
Moral 200 Moral and Politics 184
Chinese 534 Chinese 380
Maths 468 Maths 390
Foreign language 1 204 Foreign language 289 96
Foreign language 2 400
History 200 History 136 120
Geography 153 Geography 102 120
Physics 164 Physics 187 127
Chemistry 96 Chemistry 187 96
Biology 153 Biology 102 72
Sports 200 Sports 184
Arts 100 Arts 68
Labour skills 200 Labour skills 4 weeks a year
Music 100

Table 2.1 Chinese Junior-High and High School class periods

Having briefly reviewed the school education system, and, in particular, English language
education in China, the following section will provide a brief account of media censorship and

media piracy in China.

2.2 Media Censorship and Piracy in China
In China, there are different forms of media, including newspaper, television, internet, radio etc.
Bearing in mind the purpose of the current study, this section mainly focuses on two types of

media, television and internet.

In 1978 only 13.8% households had television in China. All of these were 9 inches black and white
televisions made in China. There was no access to foreign-brand televisions (Chen and Hu, 2011).
Radios and newspaper were the two main forms of media. In that same year (1978), the Chinese
government permitted the importation of technology from abroad for the purpose of
manufacturing colour televisions. In 1982, the first major colour television production started. By
the end of 1980s it was becoming more and more common for households to have colour
television (Liu, 2006). From the founding of the People's Republic of China in 1949 and until the

1980s, almost all media organisations in China were state-run (Zhang and Xiao, 1998).

On September 20, 1987, China's first E-mail, titled "Crossing the Great Wall to Join the World,"

marked the beginning of the use of the Internet by Chinese. With the development of the
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economy and technology, since the end of 1990s more and more Chinese have started using the

Internet (China research and education network, 2001).

The following sections will discuss two main features of media in China, censorship and piracy.

2.2.1 Media Censorship in China

Censorship in China is officially implemented by the government of the country. The special
administrative regions of Hong Kong and Macau have their own legal systems, and are largely self-
governing, so these censorship policies do not apply there (Sino-British Joint Declaration, 1984).
Censored media include essentially all forms of media which are capable of reaching a large
audience, including television, film, print media, radio, theatre, text messaging, instant messaging,

video games, literature and the Internet.

The two primary censoring agencies are the General Administration of Press and Publication
(GAPP) and the State Administration of Radio, Film, and Television (SARFT). GAPP licenses
publishers and screen written publications (including those on the Internet), and has the power to
ban materials and shut down outlets (Preeti et al, 2010). Also, it restricts foreign journalists’

access to China for interviews (Jia, 2004)

e Foreign media

SARFT has similar authority to GAPP over radio, television, film, and Internet broadcasts (Preeti et
al 2010). With regard to foreign media, the reception of international radio services, such as VOA
and BBC, is restricted. In cities, the interference is especially strong. There are also restrictions on
international satellite services. Only hotels with a three star or higher rating have permission to
receive such signals. Generally, with the exception of government officials of a certain ranking,

the general public is kept from receiving such services (Jia, 2004).

There is no motion picture rating system in China. Hence, films must be deemed to be suitable for
all audiences in order to be allowed to screen (The Guardian, 2006). For foreign-made films, this
sometimes means controversial footage must be cut before such films can play in Chinese
cinemas. Only twenty new foreign films a year are allowed to show within the country (Devin,

2007).

e |nternet

According to an empirical survey conducted by two students at Harvard, at least 18,000 websites
are blocked from within the country (Zittrain and Edelman, 2002). Banned sites have included

YouTube (CNN, 2009), Facebook (from July 2009) and Twitter (Wauters, 2009). More recently,
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through individual negotiations with the Chinese government, Wikipedia (Barak, 2008) and
Google (The New York Times, 2010) have been opened up for public viewing (with certain

restrictions) from within mainland China.

Despite all the censorship, as mentioned in the introduction, people still can access foreign films
and TV series easily by purchasing pirated DVDs and downloading from the internet. The following

section will focus on the reasons behind this media piracy in China.

2.2.2 Media Piracy in China

“No country contributes more to the piracy problem, or will play a more critical role in
shaping the future of international piracy, for better or worse, than China.” (Priest,
2006:796).

According to copyright industry estimates, more than 90% of all music CDs, film DVDs, and
software sold in China is pirated (Priest, 2006:798). As mentioned in the introduction, based on
my personal experience and observation, most of the foreign films and TV series sold in China are
pirated. When | was in the university, pirated foreign films in DVDs were available in many
different stores, bookshops, supermarkets and audio-visual stores etc. | still remember that after |
graduated from King’s College London and went back to Beijing in 2005, | asked one of my cousins
to find out where | could buy genuine DVDs because | got used to buying genuine DVDs from
HMV> when | was in London. She was a bit confused and said: “we don’t buy genuine DVDs, only
pirated ones. Even if you want to buy genuine DVDs, you cannot find them anyway”. In the last
couple of years the situation has changed a lot, and in 2010 | observed pirated DVDs are now only
available from street vendors, market stalls and backstreet shops, not from major supermarkets

and chain stores. Only genuine DVDs (and music CDs) can now be purchased from official shops.

By 2004, China had the second-highest number of internet users in the world. It has been
estimated that this number is increasing by 27% annually, and by January 2006 had reached
approximately 110 million users (Jiang, 2004). Internet piracy provides alternative access to
foreign media programs, such as films and TV series. Using Baidu® or Google to search, it is not
difficult to find out that there are many websites (both Chinese and foreign) that offer free-
viewing and free-downloading. In addition, the characteristics of a multi-media player called Bao
Feng Ying Yin (F X 52%), which was created by Chinese computer programmers, has made
watching pirated foreign films downloaded from internet very easy. The software can be easily

found by using any search engine, and downloaded for free. Once installed it can play many kinds

> HMV: HMV Group is a British global entertainment retail chain store. It sells CDs, DVDs, games, MP3, concert tickets
etc.

® Baidu: Baidu Inc offers many services, including a Chinese search engine for websites, audio files, images, and audio-
visual (e.g. film) programs.
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of audio- and audio-visual files which many other media players cannot play. When | was in China
in 2007, | found out that this multi-media player had become the most commonly used software

for watching pirated films downloaded from the internet.

2.3 Chapter Summary

This chapter has provided a description of the cultural context of the current study. Bearing the
focus of the study in mind, two main aspects of the cultural context were presented. First, a brief
account was given of the school education system in China and the English education provided
(pre-school, primary-school, junior-high school and senior-high school). Second, media censorship
and piracy, particularly in regard to foreign media, were reviewed, combining some of my

personal experiences and observations with literature findings.

It is clear that, although the media is censored in China, Chinese people can still easily access a
wide range of foreign films and TV series at very little or no cost, due to media piracy. In
universities/colleges both teachers and students have access to DVDs or video cassettes of films,

pirated or genuine, for classroom use.

Having described the research context, the next chapter will review the literature which provides

the theoretical background for the current study.
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Chapter Three: Literature Review

Having provided a brief account of the research context in the previous chapter, this chapter
reviews the literature which provides the background to the current research project. First, the
literature concerned with the mass media communication process will be reviewed. Due to the
fact that, among all six research questions, Research Question 3 (How do Chinese college students
make sense of films and TV series produced in the U.K. and U.S.A.?) is the core question of the
current study, the literature dealing with audience will be discussed in most detail. The literature
concerning media’s effect on audience will be discussed as well. This literature is relevant to
Research Question 4 (Are there any discernable effects of film viewing on Chinese college
students’ understanding of and attitudes to other people’s and cultures? If there are, what are

they?).

Second, the development of the aims and purposes of English language teaching (ELT) will be
reviewed with a focus on the development from linguistic competence to intercultural
communicative competence (ICC) in ELT. Here, the term ELT is used to represent both EFL
(Teaching English as Foreign Language) and ESL (Teaching English as Second Language). The term
EFL is often used to describe the teaching of English in countries where English is not widely used
functionally, while the term ESL often describes the teaching of English in a country where English
is used functionally, either as a first or second language. However, | am aware that this distinction

is not perceived consistently by all scholars in the world (see Nayar Bhaskaran, 1997).

The third section deals with a wide array of literature containing pedagogical claims of WHY and
HOW to use films and TV series in both the Chinese context as well as the non-Chinese context in

ELT. The final section provides a critical discussion of the literature mentioned above.

3.1 Mass Media Communication & Effects

The Oxford Advanced Learners’ Dictionary defines media as the plural form of medium (2003:796).
In Buckingham’s understanding, a medium is something that people use when they want to
communicate with others indirectly instead of directly face-to-face (2003). The word mass refers
to ‘a large number of people’ (Oxford Advanced Learners’ Dictionary: 790). The definitions of
these two words convey two fundamental features of mass media. First, media exist in different
forms, such as printed (newspaper, magazine), audio (radio) and audio-visual (films and TV series).
Second, media is designed to reach large number of audiences (Kolker, 2009). Hence, traditionally,
the nature of mass media communication (in short, mass communication) has been perceived as

one-directional, one-sided and impersonal, which makes mass communication different from
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other types of human communication (McQuail, 2005). Recently, with more and more options
available, such as phone-in, on-line voting and text-messaging, there have been more interactions
between the media and the audiences. However, film-viewing and television-viewing (i.e. TV

series) still remain one-directional and one-sided communication most of the time.

In the school of media study, different scholars have different understanding of the mass
communication process, as well as the parties involved in the process. The following section will
further explore these issues by reviewing several influential mass communication models used in

the media study discipline.

3.1.1 Mass Communication Models
Traditionally, mass communication has been perceived as a linear process (Hiebert and Gibbons,
1999). For example, American political scientist Lasswell (1948) describes the mass

communication process by asking following questions:

e Who?

e Says what?

e In which channel?
e Towhom?

e With what effect?

This has been known and cited as the Lasswell Formula, and has been illustrated clearly by a

diagram produced by McQuail and Windahl (1993:14) and reproduced here in Fig. 3.1.

Who? Says what? In which To whom? With what
channel? effect?
Communicator Message Medium Receiver Effect

Fig. 3.1 The Lasswell Formula with corresponding elements of the communication process

(Lasswell 1948)

The Lasswell Formula has received criticisms which mainly fall into two categories. One, it has
been considered as too simple. It takes for granted that the communicator has some intention of
influencing the receiver. Second, it assumes that the effect is always there. However, one thing
worth mentioning is that Lasswell’s interest, at the time, was political communication and

propaganda. For analysing propaganda, the formula fits well (McQuail and Windhal 1993: 14-15).

Braddock (1959) developed the Lasswell Formula further by adding two more features, the

context of the communication and the communicator’s intention. Also, Braddock does not
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assume that the effect is always there. However, in Braddock’s model (as shown below), mass
communication is still a linear process, which means the communicator produces the message
and delivers the message via a medium to a receiver/audience. Another commonality the two
models share is that the communicator is the one who decides the meaning(s) attached to the

message, not the audience.

Who? Says what? Inhggil:}gr::,wm(:h To whom?

Under what circumstances?
For what purpose?
With what effect?

Fig. 3.2 Braddock’s extension of the Lasswell Formula (from McQuail and Windahl 1993:14)

Shannon and Weaver (1949) proposed a Mathematical Model of the communication process,
applying a mathematical approach to communication studies. Although the model was originally
used to deal with issues within the field of information theory, such as the process of
communication via telephone (explaining the technical jargon appearing in the model), it has

been used analogically by behavioural and linguistic scholars (McQuail and Windahl, 1993: 16).

INFORMATION
SOURCE  TRANSMITTER RECEIVER  DESTINATION
- SIGNAL RECEIVED
SIGNAL
MESSAGE MESSAGE

NOISE
SOURCE

Fig. 3.3 Shannon and Weaver’s ‘Mathematical Model’ (Shannon and Weaver, 1949).

As shown by the model, first in the process is the ‘information source’ (i.e. director of a
film/communicator) producing a message (i.e. the meaning that the director wants to convey) to
be communicated. In the next step, the message is formed into ‘transmitter’ (i.e. film) which
delivers the signal (i.e. sound and moving images in the film). The signal is received by the receiver
(i.e. audience’s visual and audio senses) who then reconstruct the message (the meaning as
interpreted by the audience) based on the received signal. Finally, the message reaches the

destination which is audience’s consciousness. The ‘noise’ interferes with the signal before it is
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received by the audience. For example, in a cinema, the sound of the film may be interfered with
by another audience member’s cough, and the picture may not be clear. The presence of ‘noise’,
to some extent, may interfere with the audience’s reconstruction of the meaning which is

intended by the director. If there is too much noise, the meaning may be lost all together.

Comparing the above three models, Lasswell’s is the most linear and simplest. Although Braddock
added three more features into the model, it is still linear in nature. What makes Shannon and
Weaver’s model different is that they point out that the intended meaning (by communicator)
and the received meaning (by receiver/audience) may not be the same due to the presence of
‘noise’, which is environmental in nature. However, none of the three models look at the

characteristics of the ‘receiver’.

Maletzke (in McQuail and Windahl, 1993:46-53), a German scholar, proposed a very detailed
communication model which was developed from the school of social psychology. The model
gives a very detailed account of the ‘communicator’, the ‘medium’ and the ‘receiver’. Considering
the focus of current study, the discussion here will focus on the receiver part of the model.

The receiver's
self-image

Thereceiver's

Selection from pHrsanaliny
M 3] . mediacontent siructure
e Effect, experience
d of content
———— | ——{ Pressure or constraint
u ¥ fromthe medi
— P — um
—— m —— .
t—— —» Thereceiver'simage The receiver as
Ofthe medlum amember of
the audience
The receiver’s
social
M=Message R=Receiver environment

Fig. 3.4 The receiver part of the Maletzke model, showing audience behaviour as the result of a

number of factors (Maletzke 1963)

According to Maletzke, various factors affect the receiver’s reconstruction of meaning (e.g.
making sense of a story in the film). Factors fall into two main categories, ‘personal factors’ and

‘medium-related factors’. Personal factors are the ones which are directly relevant to receiver
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him/herself, such as ‘self-image’ (perception of self), ‘personality structure’, ‘social context’ (the
society and community where receiver live, groups s/he belongs to, people whom s/he interacts
with). Medium-related factors refer to the interaction/relationship between the medium (i.e. film)
and the receiver (audience), including ‘selection from media content’ (e.g. what to watch depends
on expectation from media), ‘the receiver’s image of the medium’ (i.e. like or dislike, trust or
distrust), ‘effect, experience of content’ (e.g. whether or not enjoy viewing the film), and

‘pressure or constraint from the medium’ (i.e. the limits of the nature of the media).

One main point illustrated by the model is that the process of mass communication is very
complex, and far from being linear in the way early models suggested. Also, meaning produced by
the receiver is not always the same as the meaning the communicator planned to deliver, due to

the influences of many complex factors during the process.

The above models illustrate an important development in the understanding of mass
communication process. The process is complex in nature and is affected by everything involved
in the process, including the communicator, the media, the audience and the effect (Baran and

Davis, 2008; McQuail, 2005).

Within the school of ‘audience research’ (e.g. Alasuutari, 1999; Livingstone, 1993; Jensen and
Rosengren, 1990; Ang, 1985), one research direction is studying an audience’s interpretation of
media (also known as ‘audience reception study’ see O'Sullivan, 1998; Staiger, 2005), which
includes issues such as how an audience makes sense of TV series (i.e. Livingstone, 1998) and
films (i.e. Steiger, 1992). The essence of this approach is giving the power to the audiences who
give meaning to messages (Jensen and Rosengren, 1990). This means the audiences are the ones
who produce the meaning of the messages. In addition, this approach studies audiences from a
cultural perspective. This means that the approach emphasizes an understanding that messages
always have multiple meanings, and are interpreted according to the context and culture of

audiences (McQuail, 2005).

One of the forerunners of reception analysis, Stewart Hall (1980), proposed an
Encoding/Decoding model, which was formulated in relation to television, but could also apply to

any mass medium (i.e. film).

What Hall specifically points out is that the two acts, the communicator encoding media with a
planned/preferred meaning, as well as the audience decoding the media, are both affected by
their own cultural background, such as their own experience and outlook. This means that
audiences do not necessarily decode (make-sense/interpret) the media as the communicators (i.e.
director) planned, and may produce different or even opposite meanings. Hence, the general
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implication of Hall’s model is that meaning as decoded does not necessarily correspond with

meaning as encoded (Baran and Davis, 2008; Ruddock, 2001).

TV programme
as a meaningful discourse

/ N\

Encoding Decoding

Meaning structures | Meaning structures I}
r 3 A
Y H
Frameworks of knowledge Frameworks of knowledge
Relations of production Relations of production
Technical infrastructure Technical infrastructure

Fig. 3.5 Hall's encoding/decoding model (Hall 1980)

Although Hall developed the model in the domain of culture, and pointed out that the audiences’
cultural background affects their making sense of media, Hall did not explain how and in what

way cultural background affects the audiences.

Hall’'s model has been widely applied by studies that focus on audience reception analysis
(McQuail, 2005). Among audience reception studies, one of the focuses is to study particular
audiences with domestic fictional media programs, in particular films and TV series. Such studies
include women and soap opera (i.e. Geraghty, 1991), adolescents and TV series (i.e. Pasquire,
1996), children and films (i.e. Tobin, 2000), children and TV series (i.e. Buckingham, 1996) and

adult audiences with TV series (Morley, 1986; Livingstone, 1990).

Studies on audiences with foreign fictional TV series have also been conducted (e.g. Liebes and
Katz 1986; Biltereyst, 1991). Liebes and Katz (1986) did a comparative study of how audiences
from Israel and the U.S.A. make sense of an episode of Dallas’, a popular American TV series.
Another comparative study was conducted by Biltereyst (1991), who also used Dallas to study

American audiences and audiences from one of the European countries.

In the Chinese context, studies on Chinese audiences with domestic fictional media have been
carried out as well. For example, Friedman (2008) conducted a study in Taiwan focusing on

Taiwanese audiences’ reception of the Taiwanese film Twin Bracelets® (1991) (the actors speak

” Dallas (1978-1991): it is an American prime-time TV series that originally ran from 1978 to 1991. It revolved around the
Ewings, a wealthy Texas family in the oil and cattle-ranching industries. The show was broadcast for thirteen seasons
from 1978 through 1991 (IMDB, 2011)

& Twin Bracelets (1991): the films tells a story about two girls who are best friends, in a remote fishing village, struggle to
remain committed to their declaration of love in their tradition-bound society (Chinesetapes, 2011)
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mandarin in the film). The research subjects were from various age groups, from teenagers to

grandparents.

In terms of Chinese audiences with foreign fictional media, Zhang and Harwood (2002) conducted
a research on 412 college students from a medium-sized Chinese medical college in mainland
China. However, the main purpose of the research was not concerning audience reception. The
intention was to find out foreign programs’ impact on Chinese’s traditional values. The results of
their study indicated that foreign media program did have impact on Chinese college students’
interpersonal harmony values. No correlation was found between foreign media and impact on
Chinese values of hierarchical relations. The findings were mainly drawn from quantitative data
using statistics, and hence lacked in-depth qualitative analysis. McIntyre (2003) conducted a study
in Hong Kong to find out the impact of western media exposure on Hong Kong citizens’ Chinese
cultural values. The subjects included in the study were adults (above 18) from randomly selected
households. The study applied both qualitative (telephone interview) and quantitative
(questionnaire) research methods. Their research findings indicated that exposure to western
media had no significant effect on audiences’ ‘Chineseness’ (the term they used). Instead, the
‘Chineseness’ of the parents had significant impact. Their findings contradicted the findings from

the study conducted by Zhang and Harwood mentioned previously.

As far as Chinese audience and fictional media is concerned, based on the literature the author
managed to find, it seems that studies fall into two main categories. The first is audience
reception to domestic fictional media. The second is foreign media impact on audiences, such as

the effect on the cultural values of the audience.

In terms of how Chinese college students (CCSs) (in mainland China) make sense of films and TV
series produced in the west, and in particular the U.K. and the U.S.A., few studies have been
conducted (so far, no studies have been found by the author) focusing specifically on how CCSs
make sense of films and TV series produced in the U.K. and U.S.A. It seems that the field of

Chinese audience reception of foreign fictional media has, to date, received little attention.

The following part of the section will review the literature concerning media effects on audiences.

3.1.2 Media Effects
The purpose of reviewing the relevant literature concerned with media effects on audiences is to

provide background to the Research Question 4.

RQ 4: Are there any discernible effects of film viewing on CCSs’ understanding of and

attitudes to other peoples and cultures? If there are, what are they?
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Media product effect, in short media effect, has been one of the main areas of research within
media studies (Bryant and Oliver, 2008) ever since the 1930s (McQuail, 2005). In the early stage,
media were perceived as very powerful in terms of shaping people’s opinions and beliefs and
changing their life habits in accordance with the intentions of the communicators (Bauer and
Bauer, 1960). However, this view was based on observation rather than scientific research
(McQuail, 2005). This assumption was later challenged by other scholars (i.e. Berelson, 1959;
Klapper, 1960). It was then proposed that media does have influence or effects, however, the
effects do not always happen on a one-to-one, direct basis between the media and the audiences.
This is due to the fact that external variables, such as the pre-existing structure of social
relationships and the cultural context, affect in part the audiences’ media choice, attention and
response (Trenaman and McQuail, 1961). As research and scholarship in the area has advanced,
media researchers have proposed various effect models (i.e. Scheufele and Tewksbury, 2007;
Comstock et al, 1978; Rogers and Shoemaker, 1973), various types of effects and various factors

which influence the effects (McQuail 2005; McQuail and Windahl, 1993).

Klapper (1960) proposed three types of effects, namely conversion (change of opinion or belief
according to the intention of the communicator), minor change (change of cognition, belief or
behaviour in terms of form or intensity) and reinforcement (confirmation of an existing belief,
opinion or behaviour pattern) (in McQuail 2005:465). McQuail (2005:466) then widened Klapper’s
typology by adding two other possibilities, intended change and unintended change, as well as

defining four levels of effects, individual, society, institution and culture.

Combining Klapper’s and McQuail’s works together, the effects can be re-grouped as follows (also

see Hovland et al 1949):

e Cognitive (knowledge structure, belief)
e Affective (opinion)

e Behavioural (behaviour)

In terms of the nature of the above types of effects, several categories emerged:

e Intended
e Unintended

e Reinforced

All three types of effects (no matter what nature) can occur on individual and collective (i.e.

societal, institutional and cultural) levels.

Perse (2001:51) suggested four different kinds of effects.
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e Direct effects
Nature: immediate, observable, short term, emphasis on change

Audience variables: not relevant

e Conditional effects
Nature: individualised, reinforcement and change, cognitive, affective and behavioural

Audience variables: social factors, such as categories, relationships; individual differences

e Cumulative effects (gradual and long term)
Nature: cognitive or affective, rarely behavioural, based on cumulative exposure,
enduring effects

Audience variables: not relevant

e Cognitive-transactional effects
Nature: immediate and short term, based on one-shot exposure, cognitive and affective,
behavioural effects possible

Audience variables: schema, mood, goals

Comparing Perse’s typology with McQuail’s and Klapper’s, one commonality they share is the
three types of effects, cognitive, affective and behavioural. However, in terms of the nature of the
effects, Perse identified the possibility of long-term and short-term (or immediate) effects. In
addition, Perse took audience variables into account, including individual differences, schema,

mood, goals (motivation), and social factors (culturally specific).

In terms of long- and short-term effects, similar proposals have been made. For example, Golding
(1981) distinguished different types of news effects, all of which can occur on individual and

collective levels.

e Planned and short term
e Unplanned and short term
e Planned and long term

e Unplanned and long term

It is important to know that Golding’s focus is news effects, whilst the others refer to all types of

media.

Like long term effects, ‘sleeper effects’, which refers to ‘effects that do not show up until much
later’ (McQuail: 2005), has drawn attentions from researchers focusing on films (i.e. Malamuth

and Check, 1981) and advertisements (Larisy and Tinkham, 1999).
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Having discussed different types of effects and the natures of effects, variables which influence
the effects will now be reviewed. Variables proposed by scholars can be categorized in terms of

the part of the communication process they apply to, source, content, medium or audience.

e Source

McGuire (1973) suggested several characteristics of the source, such as credibility,

authoritativeness, attractiveness and closeness to the audience, will influence the effects.

e Content

In terms of content, according to McGuire (1973) obtainment of the effects intended is associated
with repetition, consistency and lack of alternatives. Also, it has been proposed that obtainment
of the intended effects tends to be greater when the topics are distant from audience (McQuail

2005:472).

e Medium

Researchers have not been able to decide on the relative value of different types of media
(McQuail 2005:472). However, Katz et al (1977) claims that, based on measures of comprehension

or recall, it seems that written or verbal messages are more effective than pictorial images.

e Audience

Variables associated with audience fall into three groups, namely WHO, WHY, and HOW. WHO
refers to characteristics of audience, such as, individual difference, schema, mood, social factors
(Perse, 2001), level of prior knowledge (Krugman, 1965). WHY refers to reasons of viewing a
program, including, goals (Perse, 2001), motivation and interest (Krugman, 1965), choice of
content (Bauer, 1964). HOW deals with audience’s interpretation of the program (Bauer, 1964),
balance or argument (i.e. whether or not the plot makes sense to audience) (McQuail, 2005) and
degree of involvement (Krugman, 1965). Ray (1973) suggested that high involvement (high
interest and high attention) affect and determine the kinds of effects which occur. Similarly,
Chaffee and Roser (1986) defined high involvement as a necessary condition for consistency of

effects.

To sum up, the literature which has been reviewed so far identifies three different types of media
effect. First is cognitive effects, which change the audience’s framework of knowledge. Second is
affective effects, which change the audience’s attitudes and emotions. Third is the change of the
audiences’ behaviour. In addition, different types of effects have different kinds of natures, which

can be long term, short term, intentional, unintentional, and reinforced, as well as sleeper.
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Variables influencing the effects generally fall into four main categories, source, content, medium,

and audience. Media effects occur on two different levels, individual and collective.

Having reviewed the media effect literature, bearing Research Question 4 in mind, the rest part of
this section will discuss empirical studies focusing on ‘the impact of foreign TV programs on

domestic audiences’.

In the school of media effect studies, ‘the effects of foreign TV programs on domestic audiences’
appears to be a fairly new branch (Elasmar, 2003). Based on the literature the author managed to

find, empirical studies, which are relevant to the current research, mainly fall into two categories.

The first category is studies to do with finding out the ‘effects of imported TV programs on
domestic audiences’ attitudes and values’. The imported TV programs refer to all kinds of
programs normally shown on TV, such as news, talk show, TV series, films and news. For example,
Kang and Morgan (1988) conducted a research study to find out the impact of U.S television on
attitudes of college students in South Korea. Research findings indicated that female students
who viewed U.S. television tended to have liberal attitudes about gender roles and family values.
In terms of male viewers, more exposure to U.S. television appeared to be associated with the
hostility toward the United States and protectiveness of their own culture. Also, two studies
conducted in the Chinese context (Hong Kong and Mainland China), which have been discussed in
the previous section, focused on the effects of foreign TV programs on Chinese audiences’
traditional values. Another similar study was conducted by Zhao (1989) to find out the effects of
foreign media on Chinese women'’s values. However, comparing the above studies, their findings
show inconsistency. For example, the study conducted in China by Zhang and Harwood (2002)
showed that foreign fictional programs did have impact on some Chinese traditional values, but
not all. Another study conducted by Mcintyre (2003) in Hong Kong indicated weak correlation
between media exposure and effect on audiences’ ‘Chineseness’. Although the study carried out
in South Korea indicates positive correlation between foreign TV exposure and effect on attitudes,
another study conducted by Elasmar and Hunter (1993) found these effects to be weak. The
inconsistency of findings could be due to several factors, including research context, types of TV
programs, individual characteristics and research method. In terms of research method, it seems
that the use of a questionnaire survey is the most common used among the media effect
researchers referred to above. The purpose of the questionnaires is mainly to find out the amount
of exposure of foreign TV programs (i.e. how many hours per week etc) and the research subjects’
attitudes or values toward certain topics (with the particular topics depending on research
purposes). Interviews are sometimes used to obtain in-depth answers (i.e. Zhang and Harwood
2002).
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The second category is studies to do with ‘foreign TV programs’ effect on domestic audiences’
perception of foreign people and country’. For example, Zaharopoulos (1997) conducted research
on Greek high school students. The findings suggest that students who watch American TV
programs more often tend to have more positive perceptions of Americans’ characteristics.
Gender appeared to be an important variable. Females who watched American TV programs

appeared to be more positive than male students who watched the same amount.

Ekachai et al (1999) conducted research in Thailand on the general public. Research findings show
that frequent exposure to U.S. media is related to Thai people’s perception of Americans. Possible

variables were proposed, such as the direct contact and experience of the subjects to Americans.

Another study was conducted in Israel (Weimann, 1984) on American programs’ effects on
adolescents and undergraduates. Findings indicated that viewers generally overestimated the
levels of wealth and income in America. Heavy viewers overestimated more than light viewers.
Heavy viewers tend to portray a better picture of life in the U.S.A. in terms of wealth and standard

of living.

Comparing the above studies, although they were conducted in different contexts with different
research subjects involved, their research findings share three commonalities. First, they all
focused on TV programs (fictional and non-fictional) produced in the United States. No other
foreign media programs were involved. Second, they all concluded that American television does
have effect on domestic audiences’ perceptions of Americans. Hence, the types of effect
identified were mainly cognitive. Third, the identification of correlation between the amount of

exposure to media and the effects was the main focus.

Tan and Simpson (1986) conducted research both in Taiwan and Mexico. Their findings indicated:
first, that American television was the major source of social stereotypes of Americans; second,
that the amount of the television viewing was a strong indicator of perception and attitudes
towards Americans; and third, that effects tend to be greatest when other sources of exposure

are limited.

However, another study conducted by Beadle in 2003 suggested otherwise. The aim of the study
was to find out American television programs’ effects on Argentine management personnel’s
perceptions of the United States. Findings indicated that perceptions of Americans’ lifestyle are
not merely from exposure to media. The situation is complex, with variables such as age,
education, experience, amount of television exposure, personal contact and demographic
characteristics all influencing the effects significantly. The study concluded that the effect of
American media on non-domestic audiences is quite weak. Similarly, Straubhaar (1999) argued
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that media effects are a complex matter. In addition to exposure to media, other variables
contribute to the development of perceptions and interpretations of media events. Also, the

context of viewing should be taken into account.

In terms of the studies described above, three things stand out. First of all, there have been
substantial studies focusing on ‘effects of foreign media on domestic audiences’ perceptions on
foreign people and country’. However, there seems to be some inconsistency in terms of research
findings. One thing worth mentioning is that the literature referred to above shows that, in terms
of ‘effects of foreign media on domestic audiences’ perceptions on foreign people and country’,
television programs produced in the United States have been the main focus, not involving

programs produced in other English speaking countries, such as the U.K.

Second, in general, studies focused on television programs. Both fictional and non-fictional
programs which commonly appear on TV were included. Third, findings indicated two types of
effects, namely cognitive and affective. However, none of the studies seem to identify the nature
of the effects, such as long-term, short-term or sleeper. Several variables suggested to influence
effects are amount of exposure, direct contact and experience (i.e. with foreign people),
availability of source of exposure, age, education, demographic characters. Finally, in terms of the
significance of media effects, there is inconsistency among research findings. Some found the
effects to be strong and to be related to media exposure and gender. Some argued that effects
are weak, due to the presence of other variables. One possible reason for this inconsistency is the

research context, which may include the history of media contact of the country.

At this stage, it would be interesting to review the research in the Chinese context. However, no
empirical studies which aim at the ‘effect of foreign fictional media on Chinese audiences’

understanding of and/or attitudes to other peoples and countries’ have been found.

Having reviewed the literature on the mass communication process, in particular audience
reception, as well as media effects, the following section will discuss the literature on

‘intercultural communicative competence’ in English language teaching.

3.2 Intercultural Communicative Competence in ELT

Prior to 1960s, in the field of English language teaching, foreign language learners were required
to master English language linguistic competence, which was defined by Chomsky (1965) as the
knowledge of systematic potential, or whether or not an utterance is a possible grammatical
structure in a language. This was the main pedagogical focus at that time (McDonough and Shaw,

2003).
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By the late 1960s, with the expansion of worldwide communication networks, combined with
increasing travel for pleasure, business and other purposes, communication between people from
different countries and cultural backgrounds was becoming increasingly common. Consequently,
amongst English language educators and researchers, there was growing dissatisfaction with
emphasis merely on linguistic competence in the target language. Many argued that this kind of
teaching produced learners who were structurally competent, but who were often

‘communicatively incompetent’ (Johnson, 1981).

As a result, in the early 1970s, a deeper concept of what it actually means to know a language,
and to be able to apply the language to communicate with people in a variety of settings and
situations effectively, started to grow. One of the earliest terms for this concept was
communicative competence (CC), which was proposed in Hymes’ critique of Chomsky (Byram,
1997). Hymes (1972) criticizes Chomsky’s view of language on the grounds that Chomsky paid
exclusive attention to ‘correctness’ at the expense of ‘appropriateness’ of the use of language in a
particular context. Hymes was concerned with the social and cultural knowledge which speakers
need in order to understand and use linguistic forms. His view was that communicative
competence encompassed not only knowledge, but also the ability to put that knowledge into use

in real life communication.

Hymes’s work proved to have substantial influence among English language educationists
(Savignon, 2005). His CC model has been further developed by many educational practitioners
and researchers for the purpose of ELT (for example, Canale and Swain 1980; Canale 1983; Faerch
and Phillipson 1984; van Ek 1986). Two very influential models of communicative competence
were proposed, one in Europe by van Ek (1986), and the other in North America by Canale and
Swain (1980) (Byram, 1997). Canale (1983) also proposes a slightly modified model based on
Canale and Swain’s model in 1980 (Alpetkin, 2002).

Van Ek identifies six dimensions of ‘communicative ability’ (CA): linguistic competence,
sociolinguistic competence, discourse competence, strategic competence, socio-cultural
competence and social competences. In Canale and Swain’s proposal, three components of CC
were identified, namely grammatical or linguistic competence, sociolinguistic competence, which
“... is made up of two sets of rules: sociocultural rules of use and rules of discourse” (1980, p.30),

and strategic competence.

Since the mid 1980s, many educators and researchers have continued to reflect on the CC model,
guestioning the appropriateness of the objectives and the exhaustive quality of the concept,

which for so long served its purpose, having introduced a radically different approach to the
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grammar-translation method. There were two main critiques of CC. First, the notion of native
speaker-based CC was considered to be idealistic and unrealistic (Corbett, 2003:4; Byram,
1997:11), because no language learners can speak in the same way as native speakers, due to
different cultural backgrounds (Byram, 1997; Kramsch, 1995, 2003). Second, it was argued that
the CC model fails to reflect the lingua franca status of English as well as native speakership

(Byram, 1995, 1997; Byram, Nichols and Stevens, 2001).

The concept of ‘intercultural communication’ was introduced into the foreign language literature
in the 1970s (Samovar and Porter, 1972). As a result, by the late 1980s an ‘intercultural approach’
to foreign and second language education was introduced (Corbett, 2003), stimulating re-
examination and re-consideration of even the most basic assumptions about the function of
language and the goal of ELT. Educators in the intercultural and language fields advocated greater
effort to be made on the development of ‘intercultural competence’ (IC). A special Issue of
International Journal of Intercultural Relations (Martin, 1989) and special issue of journal of
Language and Intercultural Communication (Young and Sercombe, 2010), as well as Byram’s

Intercultural Competence (IC) model (1997), further enhanced scholarship in this area.

Before discussing IC in ELT, it is worth looking at the development of the concept of intercultural
communication. The notion of intercultural communication started in late 1950s. It was first used
by the anthropologist, Edward R. Hall, who is widely recognised as the founder of the intercultural
communication field (Rogers and Hart, 2002; Kitao, 1985), in his influential 1959 book The Silent
Language. This book is mainly concerned with non-verbal human communication, and in
particular how ‘space’ and ‘time’ influence how people interact with each other (Rogers and Hart,
2002:12). Gradually, the idea of intercultural communication has attracted much attention across
different disciplines. In the 1960s, the emphasis of intercultural communication was on the cross-
cultural communication between western experts (Cleveland et al, 1960), military personnel, and
aid workers with “natives” of less developed countries (Gardner, 1962). In the 1970s, more
research on different topics was done under the umbrella of intercultural communication, such as
migration (Brein and David, 1971; Gama and Pederson, 1977), multicultural education (Dolce,
1973; Pearson 1977), racism in American education (Landis, 1977) and cross-cultural training
(Fiedlera et al, 1971). In the 1980s, with further development of travel, business and education,
more research topics appeared, such as immigrants in American universities (Ting-Toomy, 1981),
business (Adelman and Lustig, 1981), intercultural competence for migrants in America (Martin,

1987), and second language education (Pesner and Auld, 1980).

Attempts have been made to define intercultural communication. Jandt (2004) defines
intercultural communication as face-to-face interactions among people of diverse cultures.
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Gudykunst and Kim propose that intercultural communication is a ‘transactional, symbolic process
involving the attribution of meaning between people from different cultures’ (2003:17). In the
field of ELT, Byram (2004) describes intercultural communication as face-to-face communication
which takes place between two or more persons with different cultural backgrounds who carry
different language and discourse strategies. The interaction is ‘embodied into intercultural
situations, comprising potential communication problems’ (Byram, 1995:171). More specifically,
Byram (1997) emphasizes that ‘intercultural communication’ is communication ‘on the basis of
respect for individuals and equality of human rights as the democratic basis for social interaction’

(Byram, Gribkova and Starkey, 2002:9).

Comparing the above notions of intercultural communication, several commonalities can be
identified. First, they all perceive the nature of intercultural communication as face-to-face
interaction. Second, intercultural communication is between two or more individuals who are
from different cultural backgrounds, and/or from different countries. Third, communication
language normally is used in two different types of situations. For example, between two
individuals A and B, the language used might be A’s mother tongue and B’s foreign/second
language, or both A’s and B’s second/foreign language. In Byram’s view, in the field of ELT, in

terms of intercultural communication, English is used in both types of situations.

In order to increase the quality and quantity of intercultural communication, many researchers
define intercultural competencies in specific disciplines, such as human resources (Storti, 2009),
business (Moran etc 2009; Chen and An, 2009), international education administration (Paige and
Goode, 2009), social work (Fong, 2009), engineering (Grandin and Hedderich (2009), health care
(Anad and Lahiri, 2009), religious organizations (Yancey, 2009), global leadership (Jokinen, 2005)
and working for global organizations (Hunter et al 2006; Griffith and Harvey, 2001). One area
which has attracted lots of attention from researchers is acculturation of immigrants and
sojourners in the host country. Proposed models that fall into this area are Navas’s Relative
Acculturation Extended Model (2005), Bennett’s Development Model of Intercultural Sensitivity
(1986), Hammer’s Behavioural Dimensions of Intercultural Effectiveness (1987), Rathje’s
Coherence-Cohesion Model of Intercultural Competence (2007), Bennett’s Developmental
Intercultural Competence Model (1986), Gullahorn and Gullahorn’s U-Curve Model of Interculural
Adjustment (1962), Kim’s Intercultural Communicative Competence Model (1988) as well as
Attitude Acculturation Model development by Berry et al (1989). Some other models have a more
general focus, which is interpersonal communication in intercultural context. These include the
Facework-Based Model of Intercultural Competence, which focuses on solving face-oriented

conflict behaviour, developed by Ting-Toomey and Kurogi (1998), Deardorff’s Pyramid Model of
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Intercultural Competence (Deardorff, 2006), Intercultural Interlocutor Competence Models and
the Worldviews Convergence Model developed by Fantini (1995), the Intercultural Maturity
Model (King and Magolda, 2005), the Intercultural Communicative Accommodation Model
(Gallois et al, 1988), the Model of Intercultural Communicative Competence (Arasartnam, 2008),
the Multilevel Process Change Model of Intercultural Competence (Ting-Toomy, 1999), the
Anxiety/Uncertainty Management Model of Intercultural Competence (Hammer et al, 1998),
Deardorff’s Process Model of Intercultural Competence (Deardoff, 2006) as well as the Relational
Model of Intercultural Competence developed by Imahori and Lanigan (1989) after Spitzberg and
Cupach (1984).

In terms of intercultural communication in the field of ELT, a widely cited model of ‘Intercultural
Communicative Competence’ has been developed by Byram (1997) which contributed to the
concept of an ‘intercultural speaker’ (a successful interlocutor involved in intercultural
communication and interaction) in his working paper with Zarate (Byram & Zarate, 1994), which
eventually influenced the Common European Framework of Reference for Languages of the
Council of Europe (Byram, 2009). Byram’s Intercultural Communicative Competence (ICC) model is

‘firmly based in foreign language teaching’ (Byram, 2009:322).

There are four sub-competencies of Byram’s ICC, linguistic competence, sociolinguistic

competence, discourse competence and intercultural competence.

e Linguistic competence

Linguistic competence refers to an intercultural speaker has the capacity to apply knowledge of
the rules of the target language to successfully interpret and produce spoken and written

language (Byram, 1997:48).

e Sociolinguistic competence

Sociolinguistic competence means to be able to not only deliver and express his or her message
but also understand the language delivered by an interlocutor as well as the meanings behind it,
no matter whether the meanings are expressed explicitly or hidden. In Byram’s model, the
interlocutor can be a native speaker or a non-native speaker of the target language (Byram,

1997:48).

e Discourse competence

Discourse competence deals with the ability to understand an interlocutor’s strategies of

interaction (following their own cultural conventions), negotiate one’s own interaction strategies
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with those of interlocutor, and to discover new strategies which facilitate a successful

communication in an intercultural context (Byram, 1997:48).

Byram defined the above three sub-competences by refining the traditional term communicative
competence. What makes Byram’s ICC model stand out is the addition of intercultural

competence (IC), which will be explained in detail in the following section.

e Intercultural Competence (IC)

Byram defines IC as the kind of competence which enables an individual, when engaged in
intercultural communication, to be able to “decentre and take up of the others’ perspective on
their own culture, anticipating, and where possible resolving, dysfunctions in communication and
behaviour” (Byram, 1997:42). Briefly speaking, IC is the ability to interact effectively with people

from cultures that we recognize as being different from our own (Byram, 2004:297).

There are four sub-components of IC. They are: knowledge, attitudes, skills and critical cultural

awareness (Byram 2009:323). Each sub-component is also known by a French term.

Knowledge (savours) includes “social groups and their products and practices in one’s own and in
one’s interlocutor’s country, and of the general processes of societal and individual interaction”

(Byram, Nichols and Stevens 2001:6).

Attitudes (savoir-etre) include two main parts, namely, curiosity and openness to otherness
(Byram, 2009:323), as well as “cognitive ability to establish and maintain a relationship between

native cultures and foreign cultures” (Byram, Nichols and Stevens, 2001:56).

There are two types of skills. One is skills of interpreting/relating (savoir comprendre) which deal
with the ability to interpret a document from another culture and to explain it, as well as to relate
it to documents or events from one’s own culture. The other type of skills refer to skills of
discovery and interaction (savoir apprendre/faire), which means the ability to acquire new
knowledge of a culture and cultural practices, as well as the ability to access knowledge, attitudes

and skills under the constraints of real-time communication (Byram, Nichols and Stevens 2001).

Finally, Byram defines critical cultural awareness (savoir s’engager) as “an ability to evaluate
critically and, on the basis of explicit criteria, perspectives, practices and products in one’s own

and other cultures and countries.” (2009:323)

As Belz (2007), citing Bredella, rightly points out, ‘Byram is one of the very few scholars ... who
extensively operationalizes the notion of intercultural competence in structured foreign language

learning’ (p.136). One main purpose of Byram’s ICC model is to specify purposes and aims that
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can be used in planning, teaching and assessment (Byram, 2009). Although the IC concept (with
the more complex ICC model) provides a list of competencies as objectives for teaching and
learning, there is no definition of levels or degrees of the competencies, or stages that one can go
through to reach perfection. Furthermore, there is no relationship among the sub-competencies

within IC or within the more complex ICC model (Byram, 2009:324-5).

linguistic
competence

e

Intercultural Competence
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classroom | fieldwork | independent
tand | () and | learning |

Fig 3.6 Intercultural Communicative Competence (Byram, 2009)

Although Byram developed his model with the concept of an intercultural speaker (ICS) and the
focus of interpersonal (or face-to-face) communication in the intercultural context, the
application of components of his ICC model, in particular intercultural competence, go beyond
interpersonal communication. That is to say, based on Byram’s ICC model, an interculturally
competent individual who masters linguistic competence, sociolinguistic competence, discourse

competence and intercultural competence, can conduct successful face-to-face and interpersonal
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intercultural communication and is intercultually competent when interpreting cultural products
(i.e. films or TV series) from different countries. As discussed in the first section in this chapter, as
far as the nature of mass communication is concerned, the communication between a viewer and
a media program (i.e. film) is one-directional and impersonal. This is significantly different from

interpersonal and face-to-face communication with another individual.

Comparing all of the above models of intercultural competence with the purpose of current study,
it seems that Byram’s notion of intercultural competence (sub-competence of ICC) will be the

most relevant.

Having reviewed the relevant literature on intercultural competence in ELT, as well as on mass
communication and the effects of media programs (i.e. film, TV series) on audiences, the

following section will analyze the literature on the use of films and TV series in ELT.

3.3 Films & TV Series in ELT

The purpose of this chapter is to review literature on the use of films and TV series in English
language teaching (ELT) both in the Chinese context and non-Chinese context. However, first of all

the definitions of a number of terms will be clarified.

e Films and TV Series

In terms of this literature review ‘films and TV series’ refer to films and TV series produced in

English speaking countries which, in general, are viewed in the cinemas and/or on TV.

In the non-Chinese context, the majority of the literature deals with using films in ELT. Only few of
them address the use of TV series, such as Jane Sherman (2003), Sert (2008), Goldman (1993) and
Markham (2008).

Similarly, in the Chinese context, most of the literature discusses the use of films in college English
classes. However, a number of teachers recommend several TV series which are beneficial for ELT.

This will be further illustrated in the later part of this chapter.

3.3.1 Films in ELT: Non-Chinese Context

Stempleski and Tomalin (2001) have stated “for more than fifty years teachers have been using
films both in and outside the language class” (p.2). As early as in the 1960s, films have been used
as visual aids to help learners comprehend the literature (Bouman, 1996). Ever since the 1970s,
ELT teachers have proposed the use of films in the English language classroom to help improve
learners’ English proficiency (St. Martin, 1978; Morley and Lawrence, 1972), including grammar

(Ruhl, 1978), speaking and listening skills (British Council 1974; Chapple and Curtis, 2000),
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vocabulary, reading, translation, (Mollica, 1978) and writing skills (Harris, 1983; Gex, 1982; Kasper,
2000; Flutt-Dupuy, 2001). In the early stage, some teachers believed that films were only suitable
for advanced learners (Parker, 1976). With the advance of research and pedagogy, films have
been used to assist learners at all language levels, ranging from elementary to advanced

(Stempleski and Tomalin, 2001).

The following two sections will review WHY and HOW language teachers have used films to help

learners improve their English proficiency.
A. Why films?

Entertaining and motivating

Many teachers believe that films are entertaining, motivating (Sherman, 2003), enjoyable (Holden,
2000) and relaxing, and are able to lower students’ anxiety (Macdonald and Macdonald, 1991),
hence increasing students’ interest in class participation, as well as in learning English (Holden
2000; Shea 1995). The thrill of being able to understand the real thing (Sherman 2003) and the
sense of achievement motivates students a great deal (Kirk, 1992). Hill (1999) even argues that

films have great potential for motivating learners (Lin 2000a) at any stage of learning.

Authentic language input

It is believed that films provide authentic language input (Swaffar and Vlatten, 1997) which,
compared to video made specifically for language learners, offers a variety of language (Lin 2000a)
with much wider linguistic (Tasuki, 1992), paralinguistic and paragrammatic levels (Wood, 1999).
Kirk (1992) values films as second only to native English language teachers. The language is up-to-
date and interactive, with daily conversational exchange, different accents, vocabulary, grammar
and syntax (Sherman 2003). Stempleski and Arcario (1992) emphasizes that films provide real
language, in the sense that films are intended for native speakers. The language is ungraded and
unsimplified, and is spoken at a normal pace and in typical accents. Also, the language is real
(because it’'s current), and it makes use of idioms and expressions common in contemporary

English-speaking environments.

Authentic culture input

Sherman (2003) believes authentic video (including films and TV series) is a “window on English
language culture” (p.2) and the “second best thing after living and studying in (the) target cultural
context. Authentic video helps to substitute for this experience; it brings the English-speaking-
language world to the learner” (P.3) (Aiex 1988). Similarly, Macdonald and Macdonald (1991)
believe that films are the next best thing to reality, because they display countless examples of
problematical behaviour, conflicts and crushes, private lifestyles and casual speech. Such
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authentic experiences, on which students can draw, are almost impossible to convey in class
settings by other means, and are the next best thing to reality. Wood (1992) asserts that videos
offer a multicultural and multilingual oasis which is essentially helpful when there is limited
contact with those whose first language is English. Stempleski and Arcario (1992) hold a slightly
different view. They suggest that films provide an authentic look at culture, in a sense that the
films show how native speakers of English look at themselves. Hence, carefully chosen films can
provide countless topics for cross-cultural discussion, enhancing students’ awareness of their own
culture in addition to that of natives who speak the target language. Holden (2000) interprets
films as authentic input of foreign culture, in the sense that films are perceived as cultural

products rather than reliable representations of the reality.

In addition, films’ accessibility (Sherman 2003), as well as stimuli for language output (Katchen
1998), for example as a springboard for discussion activities (Conlon 1991; Holden 2000), appear

to be two other advantages for ELT.

B. How to use films?

Debate: Whole film or clip?
In terms of integrating films into language classrooms, there has been a debate over whether to

use whole film or to use clips (segments/excerpts) (Lin, 2000a).

The question of time has been one of the primary concerns about using whole films in the
classroom. Most film scripts have about 120 pages, and one page roughly translates into one
minute of a film (Jones and Jolliffe 2006). Hence, most films running time is about 2 hours, such as
Valentine’s Day (2009), which runs 125 minutes, and Crazy Hart (2009), which runs 112 minutes
(IMDB 2010). However, the length of a film is quite genre dependent. Animations are usually
about 90 minutes, such as Princess and the Frog (2009), which runs 97 minutes, whilst adventure
films are usually somewhat longer than 2 hours. For example, the length of Avatar 3D (2009) is

163 minutes (IMDB, 2010).

Looking at the classroom context, the typical two-period class session is less than two hours.
Things like getting the students settled and checking attendance consume some of this time.
Therefore, many teachers advocate using short films clips, in order to make sure there will be
more time for intensive and systematic language practice (Stempleski and Tomalin, 1990). In
addition to clips being economical in provision of time for other activities, many teachers justify
film clips as the incorporation of extra-textual materials that are motivational and enjoyable
(Chiang, 1997 in Lin 2000a). Students can view the entire film at home or in the university
multimedia centre instead of during the class session (Katchen 1998). The use of full-length films
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is recommended in the role of a substitute or stand-in for a teacher who is unexpectedly forced

out of the classroom by illness or emergency (Katchen, 1998).

However, the approach of using films clips is not without critics. A major criticism is that films,
which are made for entertaining audiences, are meant to be experienced in their entirety. Film
clips prevents the film from drawing the audiences into an emotional realm which is valuable to
the overall goal of educating young adults (Shea, 1995). Students who enter the extended viewing
experience after a period of careful and sufficient preparation are exposing themselves to “mass
guantities” of comprehensible input (Krashen, 1982, cited by Shea, 1995). Students are also ready
to recognize the “emotional and narrative dynamic of the video as a story about important things
in human experience, aesthetic and ethical things like dreams, imagination, and commitment;
things that drive language and ultimately stimulate students to learn it in the first place” (Shea,
1995). It seems that Shea’s point is that such an emotional interaction with the film simply cannot

happen through a short clip.

Roles in class

In the language class, films are used either as visual aids to teaching (Bordwell 1969) or as
supplementary materials (Aiex 1988; Colwell 2006) to the textbook (Stempleski and Tomalin
2001). On some occasions, films become the major instructional material (Lin 2002b). For
example, Lin (2000a) developed a film-course entirely based on the film You’ve Got Mail (1998) to
help develop college learners’ speaking and listening skills. Films have been found as the only

course content in literature (Aiex 1988) and history classes (Rehborn 1987) as well.

C. Teaching approaches

For more than 50 years, films have been adopted by English language teachers to facilitate their
teaching and achievement of educational outcomes (Bordwell 1969; Morley and Lawrence 1972;
Brumfit 1990; Wood 1999; Kaye and Matson 2000; Sherman 2003; Glge 2008; Kuppens 2010).

Several common film-based approaches will be reviewed below.

Linguistic-oriented approach

Many instructors elect to concentrate mainly on the linguistic features in a film, such as
vocabulary, phonetic examples that it illustrates, discourse features (Wood, 1999), or grammar
(Bardovi-Harling and Bergstrom, 1996). A linguistic-oriented approach (or language-only-approach)
aims at enhancing learners linguistic competence (Visscher, 1990), including grammar (Rebhorn
1987), in particular, tense (Bardovi-Harlig and Hergstrom 1996), and grammatical structures (Shea
1995), vocabulary (Parker 1976), including slang and idioms (Colwell 2006), listening (Stoller 1988;
Han 1994; Holden 2000), speaking (Stoller 1988; Lin, 2002a), including fluency (Chapple and Curtis
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2000; Donley 2000), speech skills (Katchen 1998) and accents (Colwell 2006), reading (Mollica
1978; Gex 1982), writing (St. Martin, 1978, Goldman, 1993) and academic writing (Kasper 2000).
This approach has been applied in the classroom setting (Wood, 1999) at all language levels
(Stempleski and Tomalin, 2001). In addition to linguistic competence, films have been used to
help learners enhance their translation skills (Mollica 1978; Lin, 2002b). Among all these aspects,
speaking and listening skills have been two main focuses for film-based-instruction (Stempleski

and Tomalin, 2001).

However, the linguistic-oriented approach does not exist without criticism. Visscher (1990)

guestions the language-only approach and pointed out more potential of films in ELT.

Communication-oriented approach

In addition to linguistic competence, films have been used to help develop learners’
communicative competence (Han 1994), communication skills (Holden 2000; Lin 2000b),
pragmatic competence (Alicia 2007), non-verbal communication skills (Colwell 2006) and critical

thinking skills (Lin 2000b), as well as motivation (Rebhorn 1987; Han 1994; Ryan 1998).

Comparing the above two approaches, the main difference is that the communication-orientated
approach emphasizes not only linguistic competence, but also emphasizes students’ ability to

apply the knowledge and skills needed for successful communication.

Cultural approach

Another approach is a more culturally orientated approach. Conlon (1991) conducted a project
which used the film Witness (1985) to develop students’ listening and speaking skills as well as
cultural awareness, particularly awareness of American culture and the criminal justice system.
Griffin and Sherriffs (1994) propose using films to teach learners values. Wood (1997), apart from
using films to help improve learners’ linguistic and communicative competences, proposes several
activities based on the film Kramer VS Kramer (1979) to lead to intercultural insights. Overall,
activities at both pre-viewing and viewing stages seem mainly to enhance learners’ vocabulary,
listening and speaking skills, and at the same time ensure students’ comprehension and
understanding of the plot. According to Wood (1997), cultural activities at post-viewing stage can
lead to intercultural insights, such as discussions among students on cultural differences they
have observed, based on their understanding of the characters and their own culture (Japan, in
this case). Alternatively, students can carry out an after-class-survey, in which learners research
the situation in their own country with regard to issues raised by the film. The teacher can then
facilitate collation of the information gathered in a class session, stressing the use of

approximation to form an overall picture, while at the same time reminding students that the
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results of an informal survey should never be considered as objective statements of fact. Often

teachers will need to stop students from over-generalizing.

The outcomes of both Conlon’s (1991) and Wood’s (1997) approaches are more knowledge-based.
Conlon focuses on increasing students’ knowledge of one aspect of the target culture. On the
other hand, Wood’s intercultural insights mainly refer to students’ knowledge of and
understanding of characters in the film and the students’ home culture, as well as differences and
similarities between the fictional characters and their own culture. From another slightly different
angle, O’'Mara (1991) uses film to enhance students’ understanding of intercultural

communication.

Corbett (2003) suggests English language students can develop the intercultural skills of
interpretation and critical awareness by using media studies techniques to analyze media texts
(i.e. film and TV) in the language classroom. However, he fails to reference any concrete examples
of teachers applying this approach, or any published research on the effectiveness of the

approach.

In addition to above linguistic-oriented, communication-oriented and cultural approaches, some
teachers use films as Friday afternoon relaxation (Stempleski and Arcario 1992). Last but not least,
Stempleski and Tomalin (2001) suggest, in addition to linguistic competence, students can also

learn film-making techniques.

D. Selection criteria

Although many scholars have discussed using films in ELT, very few have presented selection
criteria in terms of what films to choose and how to choose. Stempleski and Tomalin (2001)
suggests that in “in limited class periods, short film clips of two to five minutes are going to be
more useful than longer sequences.” (p.7). They also recommend keeping a good balance
between appreciating the film and learning the language, because the prime reasons for watching
film are entertainment and wonder. Sherman (2003) proposes the following 6 criteria. The film
should be popular, interest learners, be visually attractive, and be linguistically easy. In addition,
the film should avoid taboo subject matter, and the subject matter should be suitable for the age

of the learners.

E. Teaching methods

This section reviews the literature on the applications of films in ELT classes. Although some
instructors use full-length film (Conlon, 1991; Lin, 2000a; Sherman, 2003), whilst some others
choose short film clips (Kaye and Matson, 2000; Stempleski, 1987; Stempleski and Tomalin 2001;
Sherman, 2003), film-based activities generally mainly fall into three stages, namely, pre-viewing,
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viewing, and post-viewing (Stoller 1988; Lin 2000b; Lin 2002a). Language instructors who are keen
on using films for ELT, including Colwell 2006; Wood 1997; Katchen 1998; Bardovi-Harlig and
Bergstrom 1996; Flutt-Dupuy 2001; Shea 1995; Stempleski and Tomalin 2001; and Sherman 2003,
have designed a great number of activities for teachers to choose from. Due to the large number,
they will not all be listed here. However, after careful review, a number of popular types of

activities in each of the three-viewing stages have been identified by the author. They are

presented in Table 3.1.

‘ Stage Type of Activity Purpose
Cultural background introduction Comprehension
Pre-viewing Film subject background Comprehension
Key vocabulary Comprehension
Pre-viewing questions Comprehension
Dictation Listening, writing, vocabulary
Viewing Imitation Speaking
Note-taking Listening, writing

Repetitive viewing

Listening skill, comprehension

Post-viewing

Character description

Speaking

Comprehension check

Comprehension

Debate

Speaking

Dialogue completion

Listening, writing

Discussion (comprehension, character,

events, realism, music, ending)

Comprehension,

interpretation

Film review

Writing

Film journal

Writing

Intonation practice

Speaking, listening

Anticipation of future events

Comprehension

Role-play Speaking, interests
Re-tell story Speaking
Re-write script Writing

Study film script

Linguistic competence

Transcription

Listening, writing

Vocabulary matching

Vocabulary

Table 3.1 Film-based activities in the non-Chinese context

38




H. YANG

Although most of the activities are designed to assist learners’ comprehension of the story and
enhance their linguistic competence, a few have been identified to have a slightly different focus,
which is more culturally driven. For example, Culture Check, the only one activity focuses on
culture in Stempleski and Tomalin’s book (2001), helps students analyse and discuss the view of
their own culture portrayed in a film made in the U.K. or the U.S.A. Sherman (2003) proposes Over
the top (p.207), which allow learners’ to judge level of realism of the film. Another activity of
Sherman (2003), Picture it (p.210), provides students with opportunities to discuss stereotypes

and compare their expectations with reality.

F. Viewing techniques
The combination of audio and visual characteristics of films allows teachers to apply different
viewing techniques to assist their teaching. Table 3.2 contains Stempleski and Tomalin’s (2001)

summary.

Types of viewing Techniques

Normal viewing Vision on/sound on

Silent viewing Vision on/sound off

Sound only viewing Vision of/sound on
Still-viewing Pause/still/free-frame control

Table 3.2 Viewing techniques

Sherman (2003) proposes different ways of taking advantage of the fact that most of the DVDs
offer soundtracks and subtitles is variety of language, such as the target language (L2) and the
learner’s mother language (L1). She suggests the techniques listed in Table 3.3 to help enhance

learners’ linguistic competence.

‘ Techniques ‘ Purposes
L1 soundtrack Compare understanding with original L2 version
L1 soundtrack + L2 subtitles Vocabulary extension
L2 Soundtrack + L1 subtitles Check comprehension, translation exercises
L2 soundtrack + L2 subtitles Transcribing script, improve comprehension, reading

Table 3.3 Use of subtitles

Although some scholars argue that there are differences between ‘captions’ and ‘subtitles’
(Screenfront. Ca, 2008 in Zarei, 2009), in the U.K. the term subtitles is usually used to mean both

captions and subtitles (Zarei, 2008). The discussion here will adopt the same convention.
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In the literature, there has been a debate on advantages and weaknesses of using subtitles in
foreign language teaching (Zarei, 2009). Scholars who favour subtitles propose several merits of
using subtitles. First, subtitles provide massive quantities of authentic and comprehensible input
(Vanderplank, 1988:272-3; Borras and Lafayette, 1994), and hence increase comprehension
(Danan, 2004). Second, subtitled films may have potential to facilitate learners’ vocabulary
acquisition by encouraging learners to consciously notice new vocabulary and idioms (Wilson,
2002) and assisting learners’ understanding of new vocabulary with simultaneous visual, textual

and audio input (Baltova, 1999).

Several possible problems arising from using subtitles have also been raised. First, subtitles may
be distracting and laziness may create a degree of dependence on the subtitles (Zanon, 2006).
Second, viewers might rely on reading too much, which might not lead to better listening
comprehension (Birds and Williams, 2002). King (2002) suggested several advantages of watching
films without subtitles, such as developing high tolerance of ambiguity, enhancing listening
strategies by guessing meaning from context and giving learners a sense of accomplishment and

self-assurance.

Empirical studies have been carried out investigating effect of subtitling on foreign language
learning (Zarei, 2009). Zanon (2006) concluded that subtitling (L2) could motivate learners to
appreciate the content of the films to an extent that far surpasses that achieved when the film is
presented to them dubbed (L1 soundtrack). Kusumarasdyati (2005) found subtitled film DVDs
(Bimodal subtitling) is effective teaching device to enhance learners’ listening skills. Borras and
Lafayette (1994) discovered that subtitles (Bimodal subtitling) enhance learners’ comprehension

of short video segments and learners’ production of L2.

Another branch of empirical studies examines the effect of using different types of subtitles on
vocabulary learning (Zarei, 2009). Koolstra and Beentjes (1999) found that television programmes
with L2 soundtrack and L1 subtitles (Standard subtitling) help children learn vocabulary effectively.
Neuman and Koskinsen (1992) concluded that television programs with L2 subtitles are beneficial
to learners’ vocabulary recognition. Markham (1999) discovered that L2 subtitles improve

learners’ ability of aural word recognition.

A more recent study focusing on the effect of three types of subtitling on L2 vocabulary learning
was conducted by Zarei (2009). Zarei adopted Zanon’s categorisation of three types of subtitling
(2006:47) which coincide with three common techniques of using subtitles proposed by language

instructors and listed in Table 3.3 above.
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1. Bimodal subtitling: L2 soundtrack + L2 subtitles
2. Standard subtitling: L2 soundtrack + L1 subtitles

3. Reversed subtitling: L1 soundtrack + L2 subtitles

Among the above three types of subtitling, the study discovered that Bimodal subtitling proved to
be the most effective for vocabulary recognition and recall due to the ‘combination of
orthographic and phonological information’ Bimodal subtitling provides. Standard subtitling
produced better results than Reversed subtitling. This might be because when the soundtrack is in
L1, learners may not feel the need to read L2 subtitles, because comprehension is easily achieved
without the subtitles. When learners do not read L2 subtitles, they do not learn new vocabulary

productively (Zarei, 2009:82).

3.3.2 TV Series in ELT: Non-Chinese Context

Although the majority of the literature deals with the use of films in ELT, a few language teachers
propose the use of TV series to help enhance learners’ linguistic competence, including reading
(Markham 2008), writing, grammar (Goldman 1993), listening and speaking (Sert 2008). Zanon
(2006) found that, accompanied by explicit instruction, the use of TV series may enhance students’
pragmatic skills. Similarly, Sert (2008) advocates using the British TV series Coupling (2000) to help

improve learners’ awareness of figure of speech as part of everyday speech, which can be taught

as part of communicative competence.

Although films and TV series are two different types of media texts, teachers seem to give similar
reasons ‘why’ and similar approaches to ‘how’ to use them in ELT. One good example is Sherman
(2003) who advocates the advantages of using and how to use authentic video. According to her,
authentic video includes both films and TV series. All film-based and TV series-based activities can
be used interchangeably. However, the only difference addressed is that film is a one-off story,
whilst TV series tell a story over a longer period of time. In addition, each film lasts between 90 to

120 minutes, which is longer than one episode of a TV series (Sherman 2003).

3.3.3 Films in ELT: Chinese Context

The attitude of Chinese teachers towards using films for English teaching, and their
implementation in classroom settings, will now be considered. Not surprisingly, many Chinese
instructors perceive films as valuable resources for college English language teaching (Meng, 2009;

Liu et al, 2009; Fang and Li, 2008; Shi, 2008; Zhang, 2008b).

The following two sections will describe WHY and HOW Chinese teachers have used films in the

college English language teaching setting.
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A. Why films?

Attractive and motivating

Films attract students because they tell complete stories (Dou and Wang 2001). Second, films are
a form of art (Bo 2006a). Their vivid plots (Dou and Wang 2001; Bo 2006a) make them particularly
interesting to learners (Huang 2009). Hence, during the past decade, many Chinese teachers have
come to believe that films can motivate learners and increase their interest in learning English
(Pan, 1999; Tang 2006; Fang and Li 2008; Yuan, 2009), and at the same time enliven class
atmosphere (Zhang, 2009b; Zhu, 2009; Yang, 2009b).

Authentic language input and context

One of the most important reasons why Chinese teachers are keen on using films is the language
input. The language itself has been widely recognized as being realistic (Zhao 2002; Long 2003;
Chen 2007b; Ma 2009), authentic (Fang and Li 2008), clear and standard (Lan 2009), natural (Jiang
2009b) and rich (Cui 2006; Niu et al 2007). More specifically, film provides language with great
varieties, such as accents and social class (Chen 2009a), dialects, vocabulary and pronunciation
(Chen 2009b), syntax (Kang 2008), (13 )38 1A J7 %) authentic expressions (Shi and Li 2008) and
HuIE YEE 115 authentic oral English (Tang 2006). Hence, some teachers believe that film is the

next best thing to conversations with native speakers of English speaking countries (Zhang 2009b).

Lan’s (2009) view is that films provide standard English. Similarly, Zhang (2009b) emphasizes that
films provide accurate British and American English. Neither Lan nor Zhang give any further
explanation on what is meant by standard and accurate English, and what English counts as

standard and accurate.

In addition to the language itself, the context in which it is used has been recognized as another
advantage of using films (Cui 2006; Chen 2009b). It is believed that films are close to life (Chen
2009a) and provide realistic life scenarios (Chen 2007b) and natural (Pan 1999) and realistic
contexts of communication (Zhao 2002; Long 2003; Tang 2006; Ma 2009).

Apparently it is particularly important in the Chinese context that films provide both audio and
visual messages, which make the language much easier for learners to understand (Dou and Wang

2001; Cui 2006), and allow learners to imitate the language (Chen 2007a).

Mirroring Western culture
Another main reason why films are favoured by Chinese instructors has to do with western-
cultural-input, which is two-fold. First, it is widely accepted that films “realistically reflect cultural

background” (Chen 2007b), such as society, history, nature, geography and custom in English
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speaking countries (Bo 2006a; Tang 2006). Similarly, Yang (2009b) asserts “viewing an old
American film is equal to living in the U.S.A. for ten days” (p.128). Zhao (2009) claims that films
vividly and comprehensively ‘deliver’ another culture, including language, value, ways of thinking,
lifestyles, etc. Hence, he describes teaching with film as the “most direct, realistic and accurate”
approach to look at another culture. Similarly, Zhou (2009a) believes that films are the most
direct reflection of a country’s social life and national culture, and hence that films are effective
supplements for English teaching. Kang (2008) even describes films as “an encyclopaedia for life,
culture and customs in English speaking countries” (p.135). Zhang (2009b) sees film as “a mirror

which reflects the reality” (p.141).

In addition to the belief that films reflect culture realistically, some teachers look at films-as-
culture-input from a slightly different angle. Huang and Liu (2009) and Long (2003) both argue
that language is part of culture, and hence that studying language from film is a way of learning
the culture. Shi (2008) believes that language and culture are so closely integrated that many films,

in addition to being entertainment product, are “mirrors to western culture” (p.166).

Lan (2009) and Ma (2009) both claim films can help learners see cultural differences between the

east and the west.

Good for teaching

Films are seen to be good for teaching as they tell stories which provide great variety of topics,
and these can be used by teachers to assist their teaching (Chen 2007b). In addition, films can
always catch students attention and keep them focused for long periods of time (Bo 2006a). Also,
Wang (2001) suggests that films allow teachers to organize different kinds of activities in the class

which effectively enhance students speaking and listening skills.

B. How to use films?

Whole film and clip

Chinese teachers use both full-length films and clips in the class. Tang (2006) proposes showing a
whole film in the class just to give students a general understanding of the story. Dou and Wang
(2001) suggests 15-minutes clips, whilst Zhang (2009a) prefers clips no longer than 3 minutes.

Tang (2006) also favours clips for intensive or extensive language study.

Roles in class
Some teachers use films as supplementary material in the class. One common approach is to use

clips from films which deal with the similar situations to those appearing in the textbook. In this
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case films provide alternative and extra input on the same topic and subject as the textbook, and

hence assist the students’ learning (Jiang 2009).

On the other hand, sometimes films serve as the only course content. This type of course is
usually named as Film appreciation class (FAC). In many universities, FAC is neither a compulsory
nor an optional course. Teachers simply show one or two films per term without any teaching
activities arranged. Teachers usually sit at the back of the class and watch the films till the end
with the students (Li 2003). However, this approach is not without critics. Niu et al (2007) believes

that teachers should make better use of films.

C. Teaching approaches
Chinese teachers have been using films to assist their ELT for three or four decades (Pan, 1999,

Yuan 2000; Zhao 2002; Cui 2006; Jiang 2009; Wang 2010).

Linguistic-oriented approach

Films have been used by Chinese English instructors to help learners enhance their linguistic
competence, including speaking (Dou and Wang 2001; Long 2003; Gao 2008; Chen 2010), listening
(zhao 2002; Yang 2001; Bo 2006b; Zhou 2009a; Zhang 2009a; Chen 2010), writing (Lu, 2009; Bo
2006a) and reading (Dou and Wang 2001; Bo 2006a). Among these, speaking and listening are the
two main focuses (Huang, 2009; Lan, 2009; Ou, 2009; Wu, 2009; Yang, 2009a; You, 2009).

More specifically, in terms of speaking, fluency (Liu 2005) and pronunciation (Kang 2008) are the
main focuses. Yang (2009a) argues that using films helps develop learners’ accurate British and

American pronunciation.

Some teachers use films to improve learners’ vocabulary (Ma, 2009; Wang 2009), including

English taboo words (Tian, 2009).

Communication-oriented approach
In addition to linguistic competence, films have been used to develop learners’ communicative
competence (Bo 200a), because it is believed that films provide natural language context (Fang

and Li 2008), as well as realistic communication scenarios (Li 2009).

Culture-oriented approach

Another approach is a more culturally oriented approach. Some teachers suggest using films to
enhance learners’ knowledge of western culture (Cui 2006; Fang and Li 2008) because films
represent all aspects of life, custom, religion, history (Tong 2009) and culture of a nation directly
(Zhou 2009a). Wang (2009) advocates the use of films for developing understanding on British

and American culture because films deliver values, beliefs and emotions of English speaking
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countries. Chen (2010) even argues that films reflect real life and are a window into western

culture. Hence, learners can understand western culture better through films.

In addition, Fang and Li (2008) and Wu and Ma (2009) explain the value of films in terms of
helping learners see cultural differences between the east and the west. However, it seems that
what they meant by cultural differences has more to do with different ways of communication,

for example the perception that Chinese are more direct than westerners.

Inter/Cross-cultural approach

Many Chinese teachers advocate using films to enhance learners’ 5 34V AZ FRfE /) Kua Wen Hua
Jiao Ji Neng Li (KWH) (Liu et al 2009; Zhang 2007; Gao 2008; Zhou 2009a; Chen 2009a), which can
be translated into either cross-cultural communicative competence (CCC) or intercultural
communicative competence (ICC). The Chinese character %5 (Kua) literarily means cross. One
influential model of KWH proposed by Jia (1997) appears to be similar to Byram’s (1997) concept
of ICC. Hence, the term intercultural communicative competence (ICC) will be used in the rest of

this section, which will look at what Chinese teachers have said about using films for KWH.

Li (2009) suggests that films can help learners not only improve their vocabulary, speaking and
listening skills, but that they can also enhance students’ ICC, because students can learn non-
verbal communication. They can also learn more about British and American culture, as well as
cultural differences between China and the West, such as ways of thinking. Li stresses gaining
more knowledge of western culture and knowledge of the cultural difference between China and
the West in a general sense. Therefore, it can be speculated that the concept of ICC in Li’s mind is
more knowledge-based. Ma (2009) also has high confidence that films can help improve learners’
ICC, because students can see cultural differences between China and the West. What Li and Ma
share is that of knowing-cultural-differences between China and the target country. Ou (2009)
also stresses the importance of knowing cultural differences between China and the West for
successful intercultural encounters. Xiao (2009) expresses the need for Chinese learners to
improve their ICC. According to Xiao, one main reason why learners’ ICC is underdeveloped is
because they don’t know enough about western culture. Xiao then indicates that using films is an
effective way for teaching cultural knowledge. Yang (2009b) proposes that films which deal with
the theme of cultural conflict, such as “Crash (2004) can vividly and directly reflect western
culture, and help students understand cultural differences between Chinese and the West.
Students can better understand different ways of thinking and different values between the West
and China through the development of the plot and the story of the films, and hence develop

their intercultural communicative competence” (p.128).
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Looking at what is said above about using films to enhance learners’ ICC, we can find some things
in common. First, film is widely recognized as valuable resource for improving students’ ICC in the
English classroom in the Chinese context. Second, teachers who recommend use of film did not
give a clear definition of ICC. It seems that what they mean is that ICC consists of two parts,
linguistic competence and cultural knowledge (which includes knowledge of western culture and
knowledge of cultural differences between China and target country). Hence, the concept of ICC
in Chinese teachers’ minds is different from the ICC concepts proposed in the West (e.g. Byram’s

ICC).

In terms of cultural knowledge, Tong (2009) suggests using films to teach religion, history, art and
literature. Wu (2009) proposes using films to help learners to develop their communicative

competence.

D. Selection criteria
In comparison with the literature existing in the non-Chinese context, there is more discussion in

the Chinese literature concerning selection of suitable films for ELT.

Learners’ English proficiency

In order to ensure comprehension, it has been suggested that the language should not be too
difficult (Fang and Li 2008). Teachers should choose films according to learners’ English
proficiency (You 2009). More specifically, Bo (2006a) suggests films produced by Walt Disney are
more suitable for lower level students. Similarly, Huang (2009) recommends cartoon films for

first-year students. However neither Bo nor Huang give further justification for their criteria.

Good films

Jiao and Gao (2009) suggests choosing good films which contain clear pronunciation and provide
rich language and cultural background. Lu (2009) and Yang (2009b) recommend recent award-
winning films, because they are up-to-date and are more attractive to students. At the same time,
the language is well polished. Although Lu and Yang did not give any further explanation on what
they meant by polished language, it can be speculated that the concept is similar to that of
accurate, standard English, which repetitively appears in the Chinese context. Tang (2006)

reminds teachers to make sure the picture is clear.

Film language and plot

Some teachers propose several language-related factors to keep in mind when choosing films. It is
widely accepted that the film should contain rich language (Niu et al 2007; Li 2009; You 2009),
which contains a large amount of dialogue (Lu 2009; Yang 2009a). Ma (2009) and Zhao (2002)
have slightly different view. They propose choosing films which contain simple dialogues.

46



H. YANG

In addition to language, Chen (2007b) and Fang and Li (2008) propose choosing films with

interesting plots. Ma (2009) reminds readers that the plot should be simple.

Film genre

Zhou (2009a) suggests using films in different genres, such as drama, comedy and science-fiction.
However, Zhou does not provide any justification of her criteria. Lan (2009), on the other hand,
proposes to avoid cartoons because the language in cartoon films, in particular the pronunciation
and intonation, is very exaggerated. Zhou (2009a) believes war films are not suitable for ELT use,
because war films normally do not contain rich dialogues. Plus, the background music is so loud

that it may disturb students listening to the film.

Close to life

Some teachers recommend choosing films that are close to life (Bo 2006a; Chen 2007b; Li 2009;
You 2009). Niu et al (2007) suggests choosing films which reflect reality. Bo (2006a) and Fang
(2008), on the other hand, favour films which reflect the cultural background in different periods
of time. However, none of above authors give any further suggestions or indicators that can be
used to evaluate films in terms of how they are close to life, or reflect reality or the target cultural

background.

Healthy content

Many teachers emphasize the importance of choosing films which have positive (Fang and Li 2008;
Lu 2009) and healthy content (Dou and Wang 2001; Chen 2007b; You 2009). Avoidance of the
sections which portray sex and violence is recommended (Lu 2009; Yang 2009b), in case students

get distracted from learning knowledge or their mentality is affected negatively.

You (2009) suggests choosing films which are beneficial for helping students’ develop a “correct”
philosophy of life, as well as films which can help students interpret western culture from a
“correct” perspective. The concept of correctness seems to be the key argument, but, You does

not give any further clarification.

Teaching aims
Last but not least, for those teachers who use films as supplementary material, it is recommended
for teachers to bear lesson aims and teaching needs in mind when choosing films (Chen 2007b;

Tang 2006).

E. Teaching methods
In terms of teaching, it is suggested that a teacher’s preparation before the class is vital, because

films are rich in language and cultural resources, especially foreign English films (Dou and Wang
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2001). In terms of preparation, Niu et al (2007) suggests to prepare a workbook beforehand in

order to help learners with their comprehension and with their class-room activity participation.

Stage Types of Activity Purpose
Cultural background Cultural knowledge, comprehension
Pre-viewing Difficult language Comprehension, vocabulary
Film background comprehension
Main characters Comprehension, interests
Plot summary comprehension
Pre-viewing questions comprehension
Repeat after character Pronunciation, intonation
Comprehension questions comprehension
Viewing Dictation Listening, writing
Note-taking Listening, comprehension

Speed-reading (subtitles)

Listening, reading

Information-gap

Comprehension, listening, writing

Post-viewing

Debate

Speaking

Dialogue completion

Comprehension, writing

Dialogue memorization

Speaking

Dictation

Listening, writing

Discussion (characters, incidents)

Comprehension, speaking

Film review

Comprehension, writing

Plot summary

Comprehension, Writing

Re-write film script writing

Role-play speaking

Story-telling Comprehension, speaking
Translation translation

True or False

Comprehension

Table 3.4 Film-based activities in the Chinese context

(Chen 2007b; Yuan 2000; Pan 1999; Huang 2009; Lu 2009; Niu et al 2007; Zhou 2009a; Li 2003;

Yang 2009b; Lan 2009; Jiang 2009b; Wang 2001; Dou and Wang 2001; Long 2003)
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The rest of this section will review popular types of film-based activities in the Chinese ELT
context in the past decade, which generally fall into three stages, pre-viewing, viewing, and post-
viewing (Long 2003; Chen 2007b; Lu 2009). This three-stage approach (Table 3.4) coincides with

film-based activities in the non-Chinese context (Table 3.1).

Like activities in the non-Chinese context, most of the activities are designed to enhance students’
comprehension and development of linguistic competence. This means that although many
teachers discuss using films to develop learners’ linguistic competence and ICC, most of the
activities are still language-oriented. However, the activities that address cultural knowledge and
ICC tend to take place in the post-viewing stage in the form of film-review. In the pre-viewing

stage, the only type of activity which touches upon culture is Cultural background activity.

Viewing techniques
Chinese teachers also make use of audio-visual characteristics of films. Several viewing techniques

are listed in Table 3.5 (Bo 2006a; Tang 2006).

Types of viewing Techniques

Normal viewing Vision on/sound on

Silent viewing Vision on/sound off

Sound only viewing Vision of/sound on

Still-viewing Pause/still/free-frame control
Repetitive viewing View chosen clip again and again

Table 3.5 Viewing techniques
Two scholars mention the use of subtitles (Zhao 2002; You2009), as listed in Table 3.6.

‘ Techniques ‘ Purposes

English soundtrack + Chinese subtitles Listening, comprehension

English Soundtrack + English and Chinese subtitles | Listening, comprehension

Table 3.6 Use of subtitles

Teaching difficulties

Chinese teachers have encountered two main difficulties when using films in ELT. First, due to the
fact that there are a fixed number of classes each term and teaching with film needs time, not
having enough time is one common difficulty. Second, it takes a lot of time to prepare a class
which involves the use of films, because films contain variety of subjects and rich cultural

discourses (Tang 2006).
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Recommended films and TV series

Table 3.7 shows films and TV series which have been recommended by Chinese teachers for

College English language class during the past decade. TV series are highlighted in grey.

Film/TV Series \ Teaching Purposes

American Beauty (1999)

Emotional world of confused Americans (Wang 2009)

Different kinds of problems in American society (Xiao 2009)

Brave Heart (1997)

History and war in Scotland. Let students feel real history
(Zhou 2009a)

Casablanca (1942)

English for college learners (Zhou 2009a)

Crash (2004) Multi-ethnic  culture in the U.S.A. (Xiao 2009)

Western culture and cultural differences (Yang 2009b)
Dances with Wolves | The process of American government opening up the West.
(1990) Indians innocence (Huang 2009a)

Finding Nemo (2003)

Beginner listening (Bo 2006a)

Forrest Gump (1994)

American cultural background (Bo 2006a)

Natural and common English (Yang 2009b)

American social problems, such as Jenny’s father’s sexual
abuse (Cui 2006)

Philosophy of life (Huang 2009a)

Key historical incidents in America (Wang 2009; Zhou 2009a)

Gladiator (2000)

Western culture; History (Tong 2009)

Friends (1994-2004)

American culture; Thanks giving, Halloween, Christmas (Chi
2009)

Speaking, pronunciation (Kang 2008)

Gone with the wind

Vocabulary, syntax, intonation, American culture, civil war,

(1939) ICC (Bo 2006a)

Growing Pains (1985-92) | Listening (Zhu and Wang 2008)

Gua Sha (2001) Western and Asian cultural differences and conflicts (Yang
2009)

Ice Age (2002) Language for beginner (Li 2009)

King Lear (1983)

Speed reading for advanced learner (Bo 2006a)

Kongfu Panda (2008)

Beginner English (Li 2009)

Lion King (1994)

Speed reading for lower level learners (Bo 2006a)

Pride and
(2005)

Prejudice

Different people’s value on love. Ways of dressing in
different occasions (Chen 2007a)

Roman Holiday (1953)

Language (Yang 2009b)

Sex and the City (1998-
2004)

Western career women’s city life (Liao 2008)

Sound of Music (1965)

Language characters of people in different ages and
occupations (Chen 2007a)

Waterloo Bridge (1940)

Language for college learners (Zhou 2009a)

Working Girl (1988)

Business English (Niu et al 2007)

Table 3.7 Films recommended by Chinese teachers of English

Old films, such as Sound of Music, Roman Holiday and Casablanca, are recommended by some
Chinese teachers, because they believe that the language in old films is clear and slow, which

makes it good supplementary material (Yang 2009b; Zhou 2009a). However, Zhu and Wang (2008)
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think Casablanca is not good material for listening practice because the language is too old and

not up-to-date.

3.3.4 Summary
This section has reviewed the use of films and TV series in ELT in both the Chinese and non-
Chinese contexts. Looking at the literature, several similarities and differences have been

identified between the two contexts.

A. Similarities

First, films are widely recognised as a valuable resource for ELT due to their unique advantages,
namely providing language-input, entertainment, motivation and culture-input. Although there is
little literature about TV series, the reasons why they are beneficial for ELT are more or less the

same as film. Film-based and TV-series-based activities can be used interchangeably.

Second, films and TV series, and in particular films, play two different roles in educational setting.
Most instructors use them as supplementary material to a textbook. Some teachers design film-

based course in which films are used as the only material.

Third, most of the time, teachers use films and TV series for development of learners’ linguistic
competence. Although communication-oriented and cultural-oriented approaches have been
identified, a linguistic-oriented approach is the most dominant one, especially in the Chinese

context.

In addition, the three-stage-viewing technique is widely applied in both the International and the
Chinese contexts. Activities fall into three stages, namely pre-viewing, viewing and post-viewing.
Teachers are aware of the value of subtitles in both the learners’ first language and second
language. Attempts have been made to make use of the combination of subtitles, soundtracks,

sound and the picture.

Finally, both full-length film and short-clips have been used in the classroom settings. There has
been a debate in the non-Chinese context. In the Chinese context, the main concern about using

full-length film is the amount of time it requires.

B. Differences

Through this review, we can identify six major differences between scholars inside and outside
China in terms of their perceptions and attitudes regarding film use in the ELT classroom. First,
although language-input has been recognized by teachers in both contexts as one of the

advantages of films and TV series, it seems that, comparatively, Chinese teachers specifically
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emphasize realistic, standard, accurate and common English, as well as the context in which that

language is used.

Second, although culture-input is recognized as another advantage of films and TV series in both
contexts, views on the nature of the culture-input vary. In the non-Chinese context, the views
range from one extreme, that films brings the reality to learners (Aiex 1988), to another, as
Holden (2000) suggests that people find the films interesting rather than films realistically reflect
the reality of the target country. However, in the Chinese context, it seems that instructors share
a fairly unified view that films and TV series realistically reflect the reality in English speaking

countries. This view is similar to that of Aiex (1988) in the non-Chinese context.

Third, in terms of the nature of culture-oriented teaching approaches, in the non-Chinese context
instructors’ approaches are more knowledge-based, both in terms of knowledge of target culture,
and in terms of knowledge of differences between fictional characters and the learner’s own
culture. However, in the Chinese context, instructors’ approaches are two-fold. One is knowledge-
based, in the sense of knowing more about target culture and cultural differences between the
West and China. Second, in the literature from 2007 onwards, many Chinese teachers advocate
using films to develop students’ intercultural communicative competence (ICC). However,
although those teachers did not give clear definition on what they mean by ICC, literature shows
that the concept of ICC in their mind is different from Byram’s ICC notion. Chinese teachers’
concept of ICC seems to include three main components, namely, linguistic competence, social
linguistic competence, and cultural knowledge. The first two components seem to overlap with
two sub-competences (linguistic competence and social-linguistic competence) of Byram’s ICC
model. The third component, cultural knowledge, which includes knowledge of the target people
and country, as well as of differences between self and others, seems to be similar to the
‘knowledge (Savours)’ in Byram’s IC model. However, Chinese version of ICC emphasizes

knowledge on target country more, whilst Byram emphasized knowledge of both self and other.

Fourth, in terms of selection criteria, it seems that Chinese instructors have longer lists with
slightly different emphasis to teachers in the non-Chinese context. However, they do have some
criteria in common. For example, chosen films or TV series need to be attractive to students. Also,
the learner’s language proficiency is another factor to keep in mind, because it is believed that
learners will get put off if the language is too difficult to understand. The subject matter and age
appropriateness are another two factors proposed in the non-Chinese context. Similarly, a
number of Chinese teachers remind readers to avoid violent and sexual scenes. Although age
appropriateness is not mentioned by Chinese teachers, the criterion of healthy content indicates
that teaches will need to choose the content which is appropriate for learners in their age. In
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terms of healthy content, there is another layer of meaning which refers to the content that will
help learners develop correct philosophy of life and correct interpretation of western culture. This
concept of correctness-related-criterion seems to be culturally specific. Another culturally specific
criterion has to do with the concept of good films, which according to some Chinese teachers are
the recent award-winning films, because they provide polished and up-to-date language. It seems
that the concepts of authority and standard play an important role in Chinese teachers’ teaching
pedagogy and classroom implementation. What is more, some Chinese teachers recommend
several genres suitable for ELT, namely drama, comedy and science-fiction. However, no
justification is provided. Interestingly, some teachers recommend cartoons for beginner level
students, whilst one teacher Lan (2009) thinks the opposite, because cartoon language is too
exaggerated. Another important criterion provided by Chinese teachers has to do with reflecting-
reality and reflecting-culture. However, whether or not a film or TV series reflect cultural
background or reality is a subjective matter. Last but not least, it is suggested in the non-Chinese
context short-film clips of two-to-five-minutes are suitable for classroom use, whilst no such

recommendation has been made in China.

Turning to classroom-implementation, although instructors in both contexts follow the same
three-stage-viewing procedure and share many over-lap types of activities, some activities in each
stage vary. Comparing both contexts, several types of activities are seem to only exist in the
Chinese context, and they appear to be linguistic-oriented, such as Speed reading (subtitles),
Information-gap, Dictation, Dialogue memorization and Translation. Also, at the pre-viewing stage,
two types of activities are used by Chinese teachers only, namely, Main characters and Plot
summary. These two activities serve the same purpose, to assist learners’ comprehension by
introducing main characters and providing a plot summary produced by the teacher before
viewing. Although instructors in both contexts propose activities which are culturally driven, the
number of this type of activities compared to linguistic-oriented activities is very small. Especially
in the Chinese context, only two types of activities touch upon culture, namely, Cultural
background (pre-viewing stage) and Discussion (post-viewing stage). The Cultural background
activity mainly serves the purpose of helping learners gain more knowledge of the target culture
in order to better understand the film. In terms of the Film review activity, teachers ask students
to write whatever they want to write about after viewing the film. Sometimes teachers will ask
students to share their reviews with other students in the class. However, the description of this

activity is very general, with no follow-up action described.

Finally, in terms of using films and TV series for ELT, difficulties have been raised by Chinese

teachers. One is the limitation of time. The other one is that teachers need a lot of time to do
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plenty of preparation before the class, due to the fact that the films and the TV series produced in

English speaking countries are foreign and culturally specific.

3.4 Conclusion

Now, let us pause and picture a group of Chinese students sitting in a language classroom
watching Harry Potter®. All students’ attention is fully focussed on the moving pictures, plot and
the sound from the big screen. They watch the western actors act and listen to them talking in

English.

Do they understand this foreign film? Do they share the same understanding as each other? Do
they enjoy watching it? Is there anything else going on in their minds? Does the film make them

believe this is how British students live?

Having reviewed the literature on mass media communication process, audience reception (Hall’s
encoding and decoding), and media effects on audience, what is going on between this film and
the Chinese students in above scenario is clearly a complex communication process between
Chinese audiences and foreign cultural product. However, this process has often been perceived
by the teachers simply as one-directional and linear with unified interpretation. In the current
research context, the communication is between English films or TV series produced in the U.K.

and U.S.A. and Chinese college students, for whom English is a foreign language.

Bearing this in mind, let us re-examine how the ELT instructors have been using films and TV
series in the ELT classrooms. It seems that ELT instructors, both in the Chinese and non-Chinese
contexts, have generally assumed that films can help students improve their English and
knowledge on target culture. Although the literature quotes many advantages of using such
media in ELT classrooms, the empirical evidence for the effectiveness of the approach is limited.
Secondly, the vital stage of how students make sense of film is ignored. Teachers, especially in the
Chinese context, seem to assume students will learn what they want them to learn. In other
words, students will understand and share a unified interpretation of the film which will be the
same as the teacher’s. However, it is clear at this stage that this assumption needs to be at least

qguestioned and subjected to empirical investigation.

Hence, by looking at audiences watching foreign films and TV series on a micro-level, in particular
Chinese college students viewing English films, and discovering how they make sense of these

foreign fictional programs, the author expected to make useful findings relating to the use of films

° Harry Potter: full name of this film is Harry Potter and the Philosopher's Stone (2001). This British film is about a young
boy, Harry Potter, who was rescued from the outrageous neglect of his aunt and uncle. With a great destiny, Harry his
worth while attending Hogwarts School of Witchcraft and Wizardry.
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in ELT, and particularly relating to the goal of ELT from an intercultural perspective in the Chinese

context, both theoretically and pedagogically.

The next chapter will discuss the research questions, the methods that have been applied in the

current research and the data analysis techniques used.
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Chapter Four: Empirical Study, Research Questions and Methodology

“The whole research journey, from initial planning, design, pilot, field work to data
analysis, has been a real reflexive and learning experience for me.” (My note on the
5™ November 2009)

The preceding chapter has provided a detailed analysis of the complex nature of communication
between media programs and audience, media effects, and intercultural communicative
competence in ELT, as well as the use of foreign films and TV series in ELT both in the Chinese and
non-Chinese contexts. Although a significant number of ways to use foreign films in the ELT
classroom setting have been suggested by English instructors, empirical research focusing on how
students actually make sense of the foreign fictional programs that they view was found to be

limited.

As mentioned before, the main aim of the current empirical research is to explore how films and
TV series, in particular those produced in the U.K. and the U.S.A., can be better used in the
Chinese higher education context from an intercultural perspective. By investigating and
examining how Chinese college students make sense of the programs that they watch, it is hoped
that the findings will have valuable theoretical and pedagogical implications for the use of foreign
English films and TV series in College ELT in China. The empirical research was conducted in

several universities in China.

This chapter considers the research questions, the design of the empirical study, the data
collection process and the data analysis techniques adopted in this study. After addressing the
research questions, the design of the two tools used to gather the empirical data, namely the
guestionnaire and the semi-structured interview, are considered. Ethical issues are then discussed,
followed by a detailed description of the pilot studies and the main fiel[dwork and data collection.
Issues of validity and reliability of the data are discussed. Finally the techniques employed in

analysing the data are described.

4.1 Research Questions

The following six research questions were designed to provide answers which would allow the

main research objective of this study to be achieved.

e RQ1: From which resource do Chinese college students (CCSs) think they learn the most
about the people and cultures of English speaking countries, in particular the U.K. and the

US.A.?
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e RQ2: What type(s) of media do CCSs prefer to use in order to learn about people and
cultures of the U.K. and the U.S.A.?

e RQ3: How do CCSs make sense of films and TV series produced in other cultures,
specifically films and TV series produced in the U.K. or U.S.A? (core question)

e RQ4: Are there any discernible effects of foreign film viewing on CCSs’ understanding of
and attitudes to other peoples and cultures? If so, what are they?

e RQ5: What is the current status of using English films and TV series in ELT classroom?

e RQ6: What are the theoretical and pedagogical implications for English teachers in the

Chinese context?

Research Question (RQ) 1 and RQ 2 are designed to obtain a broad and general picture of what is
going on in the Chinese context. To be specific, it is hoped to find out, from CCSs’ point of view,
how important the films and TV series produced in the U.K. and the U.S.A. are as resources for the
CCSs in terms of learning about the two countries, including people, culture etc. Also, among all
types of resources available, whether CCSs prefer to use films and TV series when they want to

learn more about the U.K. and the U.S.A.

RQ 3 is a core question. As discussed before, existing research on audience reception shows that
the communication between the media program and the audience is a complex process. Empirical
research on how Chinese audiences make sense of foreign English language media programs is
almost non-existent. Hence, RQ 3 aims to provide an in-depth understanding of how CCSs make
sense of the films and TV series produced in the U.K. and the U.S.A. from an intercultural

perspective.

RQ 4 aims to find out whether CCSs are influenced by the programs that they watch. More
specifically, whether CCSs gain more knowledge of the people and culture of the U.K. and U.S.A,,
and whether their existing understanding, attitudes or view changes as a result of viewing the

films and TV program produced in these two countries.

RQ 5 aims to look at the use of films and TV series in ELT inside and outside of China. RQ 5 has
been answered in the previous chapter (section 3.3). The empirical research performed in this
study provides supplementary data on the current approaches to using films and TV series

adopted by research participants’ instructors in college English classes.

RQ 6 looks at the theoretical and practical implications of the current study, and will be discussed

in the discussion chapter.
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4.2 Research Methodology

“Fitness for purpose has been the guiding principle throughout my research method
design.” (My note on 17" June 2007)

A mixture of quantitative and qualitative methodologies has been adopted for this empirical
research. Mixed methods of this kind, which have been frequently used to research similar
phenomena (Bryman 2004), are not only able to gather and analyse generalizable data, but also
to carry out in-depth investigation to look at a fraction of the participants more closely (Basit

2010).

Given the research questions, it was considered appropriate to focus on questionnaire surveys
and semi-structured interviews, as this approach has been found to be able to produce both
guantitative and qualitative data, with the latter providing access to what is inside the subjects’
minds (Tuckman, 1994:216). The sections below describe the design of the questionnaire and the

semi-structured interviews.

4.2.1 Questionnaire

Questionnaires are the most widely used and useful instrument to collect quantitative data
providing a general picture of the research phenomena (Wilson and MclLean 1994; Cohen et al,
2007; De Vaus, 2002: 94; McMillan and Schumacher, 1997: 252). Questionnaires offer
considerable advantages in administration, allowing access to large numbers of people

simultaneously (Basit 2010).

In the literature, three basic types of questionnaire are normally recognized. They are structured,
semi-structured and unstructured questionnaires. The current research used a semi-structured

guestionnaire, because, as Cohen et al (2007:321) identify,

between a completely open questionnaire that is akin to an open invitation to “write
what one wants” and a totally closed, completely structured questionnaire, there is a
powerful tool of the semi-structured questionnaire (...) the researcher can select
several types of questionnaire, from highly structured to unstructured.

In the questionnaire, closed- and open-ended questions are used. The reason why most of the
questions are closed questions is because of the straightforward data required. Also, closed
guestions are quick to complete (Basit 2010), which avoids the students becoming bored and
impatient, and ensures a good return rate. In addition, closed questions are straightforward to
code and “do not discriminate unduly on the basis of how articulate respondents are” (Wilson and
McLean 1994:21). Several open-ended questions are included in the questionnaire. This is
because closed questions do not enable respondents to add any further remarks and comments,

which can create problems if the categories are not exhaustive or have bias in them (Oppenheim
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1992:115). Open questions enable participants to provide responses in their own terms, avoiding

the limitations of pre-set categories of responses (Cohen et al 2007).

During the process of the questionnaire design, a considerable amount of effort was made to
incorporate several essential elements of a well-developed questionnaire, namely layout, clarity
of wording, simplicity of design, clear instructions and assurance of confidentiality and anonymity
(Cohen et al 2007). In order to convey the aim of the research and the importance of the research,
to provide assurance of confidentiality and to encourage respondents’ replies, a covering letter
was included. Cohen et al (2007:339) provided a list of items which should be taken into

consideration when preparing a covering letter, and this list was very helpful.

The questionnaire was made available in both Chinese and English, in order to ensure
respondents had the opportunity to choose whichever language they preferred. The English

version is reproduced in Appendix 1 and the Chinese version in Appendix 2.

The questionnaire contains five parts. Each part includes several questions. Parts one, two, three
and four were designed to answer Research Questions 1 and 2. In addition, findings from these
four parts would provide useful information for the later semi-structured interviews. The final
part of the questionnaire, part five, aimed to produce a list of films and TV series that, from CCSs’
views, helped them learn about the U.K. and the U.S.A. This part was not essential in terms of
answering any empirical research questions, but it was useful in terms of helping the author
prepare the interview sub-questions and choice of clips, as well as appropriate prompts and

probes.

During the process of developing the questionnaire in both languages, it was not always possible
to find equivalent words to express the same meaning in both languages. Just as Berreman (2004)

said:

People of different cultures and different languages categorize their experiences and
the world around them differently, and they verbalize them in different ways. Literal
translation of words for objects, ideas, attitudes, and beliefs is often impossible.
(pp.184-185)

For example, question 3 in part three asks respondents to choose one number from 1 to 5 to
indicate to what extent they believe they have learned about the two countries from listed
resources. In order to avoid the ambiguity of the degree each number represents, one phrase was
attached to each number to give uniform understanding. However, | found that it was extremely
difficult to find equivalent English words which deliver the exact same meaning as the Chinese

words chosen, even after consulting another bilingual academic expert. Hence, bearing the fitness
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for purpose principle in mind, | chose not to translate those phrases and kept the Chinese phrases

in both English and Chinese questionnaires.

Part five of the questionnaire contains a list of films and TV series. It was important to ensure that
this list contained most of the films and series the CCSs would have watched. | developed the list
from several main resources, including the Internet Movie Database (IMDB)*®, my own personal
experience of being a movie-buff for many years, feedback from some friends who were still
undertaking undergraduate studies in China, as well as from my supervisors. Among these

resources, IMDB and my personal experience and knowledge played the most important roles.

I made the selection of films included in the list based on several criteria. First, the films and TV
series should be ones that are likely to have been watched by current CCSs. Second, the list
should contain material from a number of eras, including films and TV dated from as early as
1930s. This is because films such as Modern Times (1936), The Wizard of Oz (1939), Gone with the
Wind (1939), are the earliest films that were imported to China. They are now viewed in China as
absolute classics, in particular Modern Times and Gone with the Wind (both in cinema and
literature). Hence, although these films were made 70 years ago, it was not a surprise to me that
some of the CCSs had seen those films. In addition, the style, story-line and topics of films and TV
series vary as time goes by. It was possible that CCSs might view old and new films differently. The
third criterion was that the list should contain programs of all genres™. This is because genre is
one of the key elements people use to decide what program to watch. Also, it was possible that

people make sense of programs in different genres differently.

Following the above criteria, | did extensive research using IMDB. Ideally, a similar database
produced in China would have been the best resource to help me produce the list, but there was
none available. IMDB is long-established and comprehensive movie-database. Hence, it was

considered IMDB was the best resource available.

During the selection process, the popularity of a film or TV series was the most important aspect.
It was assumed that the more popular a film was, the more influential it was internationally, and
hence the more likely that it had been viewed by the CCSs in China. Hence, | made use of the on-
line voting system provided by IMDB. All the films had been voted on by on-line IMDB users
worldwide. | collected top films voted by genre, top films voted by decade, and all-time box office

receipts (U.S.A., non-U.S.A., World-wide). After that, based on my experience and knowledge, |

' The Internet Movie Database (IMDB) is ‘an online database of information related to movies, television shows, actors,
production crew personnel, video games, and most recently, fictional characters featured in visual entertainment media.
IMDB launched on October 7 1990, and in 1998 was acquired by Amazon.com (Wikipedia, 2010)

n Types of genres: action, adventure, animation, biography, comedy, crime, documentary, drama, fantasy, history, horror,
independent, music, musical, mystery, romance, Sci-fi, Short, sport, thriller, war, western (IMDB: 2007).

60



H. YANG

chose the ones which are most likely to have been seen by CCSs. | also used the on-line search
engine ‘Google’ to help me identify whether certain films or TV series had entered Chinese
market (including both the ones imported by the Chinese government and the pirated ones on

the black market).

In case any important films or TV series were missed out of the list, part six in the questionnaire
gave CCSs opportunities to write down any other program they had watched and felt had

influenced them.

Like all types of research methods, using a questionnaire has advantages and disadvantages. On
the one hand, a questionnaire has some merits in comparison to using interviews. For example, it
is cheaper and quicker to administer, avoids interviewer bias and effects, and is convenient for
respondents (Moser 1958, Wilson and McClean 1994, McMillan and Schumacher 1997, Bryman
2004). On the other hand, a questionnaire cannot probe and prompt, ask follow-up questions or
collect additional data. Also, compared to interviews, there can be a low response rate, and
respondents might reply according to social desirability rather personal willingness (Moser, 1958;

Oppenheim, 1992; Bryman 2004).

Having explained the design of the questionnaire which answers the Research Questions 1 and 2,
the following section will discuss the use and design of the complementary semi-structured

interviews that answer Research Questions 3 and 4.

4.2.2 Semi-structured Interview

Interviews are one of the most popular methods of gathering qualitative data for social science
researchers (Basit 2010). Interviews have many advantages. For example, interviews are not only
able to reveal and explore the research subjects, but also allow researchers to conduct in-depth
focused study on specific issues and themes (Cohen et al 2007). Kitwood (1977) (in Cohen et al
2007) believes that a well-conducted interview, with respondents being sincere and well-
motivated, may obtain accurate data. Unlike questionnaires, interviews always allow face-to-face
interaction, which is helpful for trust and building cooperation between the researcher and
respondent (Dooley 2001). In addition, the interviewer can be flexible (Bailey 1994), is able to
clarify comments from the respondents, and can stimulate the respondent to give richer and full
answers (Robson 1993). In addition, in an interview, any unexpected results from the
guestionnaire can be followed up in order to gain deeper understanding of the participants

(Kerliner 1970).

Hence, the use of interviews has been identified as an appropriate method to answer Research
Questions 3 and 4. Among the three available types of interviews, namely structured-interviews,
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semi-structured interviews, and unstructured interviews, | decided to use semi-structured
interviews, which are the most favoured type of interview used in educational research (Basit
2003). There are several reasons for this choice. First, due to the fact that no frameworks or
models for dealing with a Chinese audience viewing films and TV series produced in the English
speaking countries have been found in the existing literature, the nature of Research Questions 3
and 4 is mainly exploratory. RQs 3 and 4 provide the main direction and issues to explore.
However, the course of an interview needs to be flexible enough to allow supplementary
qguestions, prompts and probes to be used during the interview in order to gain comprehensive,
in-depth and rich data. Compared to other interview types, it is believed that the semi-structured
interview meets the above requirements (Cohen et al 2007; Basit 2010), and hence is the

appropriate research method for the project.

In terms of format of the interview questions, the indirect approach was adopted, because the
less obvious the purposes of the questions are, the more likely frank and open responses will be
produced (Tuckman 1972). Also, in addition to the main questions, prompts and probes were also
prepared. Prompts provide opportunity to clarify topics or questions and probes allow the
researcher to ask respondents to extend, elaborate, provide details for and clarify their answers.
In this way the researcher is more likely to obtain the richness, comprehensiveness and depth of
honest responses which are some of the hallmarks of successful interviews (Morrison 1993;

Patton 1980).

According to the way in which an interview is administered, interviews are divided into two main
types, namely, individual interviews and group interviews. Individual interviews comprise personal
or face-to-face interviews and telephone interviews (Baker, 1999; Bryman 2004). Group
interviews, sometimes described as focus groups or focused interviews (Baker, 1999; Bryman
2004), have been very popular because they are a less expensive yet effective way to get

responses from a small group of people to a focused matter (Baker, 1999:224).

Hence, in addition to individual interviews, | decided to conduct group interviews as well in order
to ensure the comprehensiveness, richness and trust-worthiness of the data. This is due to several
characteristics of group interviews. First, a group interview can generate a wider range of
responses than individual interviews. Second, a group interview can bring together people with
“varied opinions, or as representative of different collectivises” (Cohen et al 2007:373). In
addition, as Bodgan and Bklen (1992:100) indicated, group interviews are useful ‘for gaining an
insight to what might be pursued in subsequent individual interviews’. Also, some interviewees

may not feel entirely comfortable being interviewed alone by a stranger.
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In addition to the above beneficial features provided by group interviews, another reason for
interviewing CCSs both individually and as groups is because, based on my personal experience as
a student inside and outside of China, as well as observation as a college English teacher in China,
CCSs watch films in different settings. For example, they sometimes watch program alone in their
dormitory, at the cinema or at home. At other times, they may watch films together with friends
or family members. By interviewing CCSs both individually and as a group, it was hoped to capture,
as much as possible, authentic and comprehensive data which will give in-depth answers to the

research questions.

However, group interviews are not without disadvantages. As Arksey and Knight (1999) rightly
point out, some interviewees might be reticent in front of others. They also suggested that some
people might be more dominant than others, who may withhold information and not speak out in
front of other group members. As a result, a ‘public-line’ or ‘group-think’ (Watts and Ebbutt 1987)
might be produced instead of more personal, honest response. In addition, as Watts and Ebbutt
point out (1987), group interviews have little space allowing personal matters to emerge. These
issues were kept in mind when conducting the group-interviews, and counter-actions were taken
when these issues arose. For example, after asking the questions, | would let the more reticent
interviewees express themselves first and then let the dominant ones speak. In addition, when
the group provided uniform statements, efforts were made to ask each individual to give further

explanation of their statement.

The design of the semi-structured interview | used will now be described. Each interview

contained five stages (see Appendix 3 for details).

Stage A

Take personal information from respondents.

Stage B
Warm up interviewee by chatting casually, and meanwhile search for more information and

further explanations on their answers to questions in Questionnaire section 3.

Stage C

A film card in A4 size was prepared in advance (Appendix 4). The card includes the names and
posters of films and TV series, in total 36, showing on the front and back of the card. By showing
the card to the interviewee, it was hoped to help the interviewee recall a memory of a film or TV
series they have seen before. Also, by asking them about their memory of the program they’ve
watched, what they think and how they felt about the program, it was hoped to identify any long-
term effect (i.e. whether or not they had learned anything about Americans or British from the
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program). Also, interviewees’ answers were used to help decide on the clips which were viewed

later.

Stage D

Twenty-three clips from seven films and one American TV series were chosen (see Appendix 5 for
a description of each clip). There were three main criteria that were used to choose the clips. First,
based on observation, research on IMDB, genre and anticipation, chosen clips should include the
ones the interviewees might have seen before and the ones they might not have seen before.
Second, the clips should cover as many different subjects and topics as possible. Third, based on
my experience and knowledge as a Chinese citizen and college English teacher, | chose clips that

contained issues which might stimulate rich responses from the Chinese students.

The average length of each clip was 2-3 minutes. Depending on the interviewees’ answers to
guestions in Stages B and C, two or three clips would be shown to the interviewee. | always gave
the interviewee a chance to choose what they wanted to watch. The clip was either from a film he
or she had seen before, or from a program they had not seen before. After each clip | asked them

a series of questions which aimed to discover how they made sense of the clip.

Stage E

The main purpose of this stage was to find out whether their teachers used films in their English
classes. If their answer was no, | asked them questions to find out their opinions on using films in
ELT. If the answer was yes, | asked them about their views on their teachers’ methods. These
views are a valuable resource for examining pedagogical implications of using films in ELT. In
addition, by asking students to recommend any program they believe can help students learn
more about the U.K. and U.S.A., it was hoped to get extra data to help answer Research Questions

3 and 4 (sense-making and effect).
In the fieldwork, both individual- and group-interviews were conducted following the above steps.

Having presented the rationale and design of the research methods (see table below for
summary), the following section will look at the pilot study relating to the proposed research

programme.

Research method Research question(s)

Questionnaire Research questions 1 & 2

Semi-structured interview Research questions 3 & 4

Literature review (chapter 3) | Research question 5

Discussion (chapter 8) Research question 6
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4.3 The Pilot Study

“Bl 554517 (Practice makes perfect) Pilot is fun yet rewarding.” (My note on 7"
August 2007)

It is highly advisable to carry out a pilot study before carrying out any major research project. A
pilot study is an essential step in terms of the design of research programmes, as well as in
enhancing the validity and reliability of the research methods (Basit 2010). As Basit (2010:71-72)

also pointed out, a pilot study allows the researcher to:

1. [lllustrate their ability to conduct and manage a study and lend credence to their claims

2. Verify the reliability of the research in general

3. Experience the mechanics of research, i.e.; gaining access to the sample, gathering data, and
analysing data

4. Focus on a smaller sample to carry out research, using the same procedures that will be used
in the main study, thereby gaining confidence as a researcher

5. Ascertain the validity and reliability of the data by concentrating on a few participants

6. Learn how to conduct research in an ethical manner

7. Test the research instruments, for example the interview schedule, the questionnaire and the
observation checklist

8. Obtain feedback on the possible ways in which the research instruments can be improved

9. Modify the research instruments to eliminate any ambiguous, leading, insensitive, offensive
or superfluous questions or statements

10. Revise the research instruments to include any significant questions that have been omitted

11. Determine the time required to complete the data collection and data analysis phases in the
actual study

12. Highlight gaps and wastage in data collection

13. Predict research problems and establish the feasibility of the main study

| found Basit’s list of advantages of conducting a pilot study particularly useful in terms of
providing guidance for me with regard to why | needed to conduct a pilot study, what can be

expected from the study, and how to carry out and make use of it.

| conducted the pilot study in Durham in August 2007. Due to the fact that in Chinese universities
the summer vacation usually runs from mid-July till the end of August, at this time it would have
been very difficult to access students on campus in China. Also, the first term of the Chinese
academic year starts at the beginning of September, and so | only had one month to conduct the
pilot study before the start of the fieldwork. In addition, in August many Chinese students who

have just completed their undergraduate study in China arrive at Durham to undertake an English
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language program to get them ready for their postgraduate study at Durham University. Being a
Chinese research student and having been active in students’ societies allowed me to have
convenient access to these Chinese students. The fact that many of them had just completed
four-year undergraduate study in China made it possible for them to provide an up-to-date
picture of Chinese college students’ life. Hence, it was considered appropriate to carry out pilot
study at Durham University where, after the pilot study, | could also have face-to-face discussions

with my supervisors before commencing the fieldwork.

4.3.1 Pilot Questionnaire

Piloting a questionnaire can increase the reliability, validity and practicability of the questionnaire
(Morrison 1993; Wilson and McLean 2994:47). As Oppenheim (1992:48) emphasises, ‘everything
about the questionnaire needs to be piloted’. Basit (2010) also states that questionnaires need to

be carefully formulated and piloted.

Fifty Chinese students, among whom there were 26 females and 24 males, participated in the
pilot study. Due to the fact that we all lived in the same college, all the questionnaires were
completed in my presence. | found this to be particularly useful and beneficial in terms of the

practice of self-administration and the improvement of the questionnaire.

As mentioned before, the questionnaire was available in both Chinese and English. Participants
were given the choice to choose whichever language they preferred. Interestingly, 39 out of 50
participants chose Chinese questionnaires, giving the reason that they were not confident enough
to fill in English ones, because they were worried about giving the wrong answer due to
misunderstanding of the questions. The 11 students who chose English questionnaire sought

confirmation of their understanding of the questions several times with me during the process.

Due to the fact that some of the students who chose English questionnaire had difficulty with the
language, in order to ensure the research subjects’ accurate understanding of each question, it

was decided to use only the Chinese questionnaire in the fieldwork.

In order to avoid any translation issues, six British graduate students filled in the English
qguestionnaire in my presence. Their answers did not form part of the study, but part of the
feedback which was concerned with the language of the questionnaire was taken into

consideration.

Several amendments were made based on participants’ feedback, including wordings in several
guestions in Part One and Part Four, the list of resources in Part Three, the list of films and TV

series, as well as the Chinese translation on some of the films in Part Five. With regard to the
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participants’ feedback on Part Five, they not only helped finalize the list, but also played an
important role in terms of the choice of films and clips for semi-structured interviews, which will

be further explained in detail in the following section.

4.3.2 Pilot Semi-structured Interview
As with the questionnaire, all interview schedules were piloted carefully, which Basit (2010)

suggests is an essential step in a research project.

Four individual interviews were carried out. Two male and two female students participated in
the pilot interviews. No group-interviews were conducted due to the difficulty of finding a date

and time which was convenient for everyone.

Having been able to conduct the full interview several times, | found the experience was
extremely helpful in terms of formatting and delivering interview schedules, as well as in
practising and improving my interview skills. Interview Stages A and B are quite straightforward,
with questions which were not difficult to manage. Since the interviews provide the main data for
the project, and in particular Stage C and Stage D are two core stages, the wordings of questions,
sub-questions, probes and prompts was critical. To obtain maximum value from the pilot, | kept
self-reflective journals after each interview. Also, since all the interviews were audio-recorded, |
made sure to listen to the interview again before the next one. In doing so, | could not only
improve my interview skills, but also identify directions and issues to address, and possible sub-

guestions and probes to try out at the following interview.

In terms of administering the interview, the pilot study showed that there was not always enough
time for Stage E, because Stage C and D usually stimulated rich responses from interviewees,
although interviewees responded to different clips differently. Since the questions in Stage E are
not core questions, it was decided to leave enough time for Stages C and D in the fieldwork and to

conduct Stage E if there was enough time left at the end.

In addition, | found that, due to the fact that | had spent a couple of years in the U.K. already at
the time the pilot was conducted, some of the Chinese phrases and the forms of expression used

by Chinese interviewees were difficult for me to understand.

4.3.3 Reflections on the Pilot Study
Referring back to Basit’s list of advantages of pilot studies reproduced at the start of this section
(Basit 2010), advantages 7 to 13 relate to improving the research instruments and administration

of the main study. | have described in sections 4.3.1 and 4.3.2 the various improvements | was
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able to make as a result of piloting both the questionnaire and the interviews, and these provide

good examples of the advantages Basit describes.

Basit’s advantages 1, 3, 4 and 6 relate to the development of the researcher. The whole pilot
experience was a learning and self-improvement experience for me. Also, it was a major
confidence boost in terms of thinking of myself as a capable researcher who could carry out
research in an ethical way within schedule, as well as confirming to myself the great value of my
research project and the appropriateness of the methodology (Basit’s advantages 2 and 5). The
pilot study also provided an opportunity for me to reflect and improve on my research skills, such
as identifying and accessing the sample, and gathering and analysing data. Also, it allowed me to
identify methodological issues, which meant that | was able to pay attention to subtle issues that
might arise again in the main study. As a researcher | clearly gained all the advantages Basit

describes.

Eventually, the main study collected rich, comprehensive and high quality data, due partly to the
careful pilot study. The following sections will report the fieldwork that | carried out to collect

both quantitative and qualitative data from September 2007 to October 2007.

4.4 Ethics Issues

Ethical considerations have been recognized as extremely important in educational research, and
all researchers should ensure that their research is conducted in an ethical matter (Basit 2010).
According to May (2001:59), “ethics is concerned with the attempt to formulate codes and
principles of moral behaviour”. Simons (1995:436) defines ethics as the “search for rules of
conduct that enable us to operate defensibly in the political contexts in which we have to conduct
educational research”. Due to the fact that the research reported here deals with human being as
subjects, every attempt must be made to adhere to relevant ethical principles. In this respect and
according to Durham University Code of Practice (DUCP) (2004), all education research should
be conducted within an ethic of respect for people, knowledge, values and quality of

education research.

In addition to all above ethics issues, the ESRC (2005:1) states six key principles of ethical

research:

e Research should be designed, reviewed and undertaken to ensure integrity and quality
e Research staff and subjects must be informed fully about the purpose, methods and

intended possible uses of the research, what their participation in the research entails
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and what risks, if any, are involved (though some variation is allowed in exceptional
contexts)

e The confidentiality of information supplied by research subjects and the anonymity of
respondents must be respected

e Research participants must participate in a voluntary way, free from any coercion

e Harm to research participants must be avoided

e The independence of research must be clear, and any conflicts of interest or partiality

must be explicit

Specifically regarding questionnaires, Cohen et al (2007:317) emphasize that “respondents cannot
be coerced into completing a questionnaire”. In terms of interviews, Kvale (1996: 111-120)
summarises three main ethical issues, namely informed consent (written or orally), confidentiality

and the consequences of the interviews. Basit (2010: 117) points out that:

The interview must be conducted with acute sensitivity and fitness. We must not be
judgemental. We are interviewing them to discover their perceptions of the social
world, not to impose our own views on them. Ultimately, we have to recognize that
what the interviewees say is individual to them; it may be biased and subjective, but
if it is their view of the social world, whether rational, blinkered, pompous or naive,
then it should be accepted.

In addition, Oppenheim (1992:64-65) advises researchers to be aware of the potential ethical
problems in interviewing and the resultant biases that may be created as a result of these
problems. He acknowledges some ethical issues connected with the way interviewees relate to

interviewers. On the one hand:

e They resent instruction by a complete stranger
e They do not want to be too accurate or attentive in their responses
e They want to share in the control of the interview and ask questions of the interviewer

e They fear the potential use to which their responses might be put

And conversely:

e They may feel enormously flattered at being interviewed at all
e They may engage in elaborate displays of friendship and hospitality
e They may involve the interviewers in personal or family matters

e They may seek to strike up a lasting relationship
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With regard to participants’ privacy, it is worth emphasizing that, as Basit (2010) points out,
ethical research respects participants’ right to privacy not just during the research, but forever

after.

All above ethical issues have been taken into serious consideration in the current research project.
A detailed proposal specifying how the research would be carried out in an ethical manner was

also submitted and approved by the departmental Ethics Committee.

Getting participants’ informed consent is considered to be an essential part of conducting ethical
research (Kavle 1996; Bryman 2004; Durham University 2004). Getting the informed consent of
participants means that they agree to take part in the research after having been fully informed of
their involvement expected by them, what will be done with the data, and whether there is any
risk involved (Basit 2010). Cohen et al (2007:55) confirms that informed consent requires an

explanation and description of several factors, including:

e The purpose, content and procedures of the research

e Any foreseeable risks and negative outcomes, discomfort or consequence and how they
will be handled

e Benefits that might derive from the research

e Incentives to participate and rewards from participating

e Right to voluntary non-participation withdrawal and rejoining the project

e Rights and obligations to confidentiality and non-disclosure of the research, participants
and outcomes

e Disclosure of any alternative procedures that may be advantageous

e Opportunities for participants to ask questions about any aspect of the research

e Signed contracts for participation

It is worth mentioning that | did not obtain written informed consent from my participants. |
obtained oral informed consent from them instead. This is culturally specific to China. Based on
author’s experience and observation, although ethics is important everywhere, it is perhaps not
being taken so seriously in China for the time being. The idea of trust is important, and it is
particularly important in my case, an encounter between two strangers, the interviewer and the
interviewee. If | asked them to sign a paper-based informed consent agreement, this would make
the students feel as if | do not trust them and want to make sure to do something to protect
myself. As a result, this will end up either with them withdrawing from the research or not being
able to be completely relaxed and honest with their opinions during the interview. Hence, it was

considered appropriate to get oral informed consent from them instead.
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4.5. Fieldwork

Under this heading, there are two critical issues to be addressed, namely, sampling and data

collection.

4.5.1 Sampling

The term sample refers to the segment of the population that is selected for research. It is a
subset of the population (Bryman, 2004:543-544). Hence, sampling arises directly from defining
the population on which the research will focus (Cohen et al 2007). “The quality of a piece of
research stands or falls not only by the appropriateness of methodology and instrumentation but
also by the suitability of the sampling strategy that has been adopted” (Cohen et al 2007:100;
Morrison 1993).

Ideally, the target population of the current research is all the Chinese college students (CCSs) in
China. However, in practice, this is impossible in terms of cost and time for me to carry out
suitable research methods. Also, in China there is a huge gap between big, developed cities and
relatively small, remote ones. As a result of differences of contexts, CCSs’ experience may vary.
Hence, it is impossible to find a sample which represents the whole population. An appropriate
solution is to select a sample which represents a segment of the whole population (Basit 2010).
There are several critical issues that need to be taken into consideration when sampling (Cohen et

al 2007:100):

e The sample size
e Representativeness and parameters of the sample
e Access to the sample

e The sampling strategy to be used

During the process of determining the sample size, a number of things have been taken into
account, including the purpose of the research being carried out, the nature of the population
under scrutiny, the money and time available, the likely response rates, the number of the
researchers conducting the research and the type of analysis being undertaken, as well as
attrition rates and respondent mortality (Bryman, 2004; Cohen et al 2007). Gorard (2003:60)
suggests that ‘it is wise to overestimate rather than to underestimate the size of the sample
required’ (Gorard 2003:60) and to ‘use larger rather than small samples, particularly in

guantitative research’ (Cohen et al 2007:118).

Consequently, taking into account all the foregoing factors, it was planned to include second-
third- and fourth-year non-English-major undergraduate students from 15 universities in a big and

modern city which is politically and economically developed in China (Beijing). First of all, this city
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was chosen because, among all the cities in China, it has the most universities. Second, the college
student population in the 15 universities is very diversified in the sense that they are from
different regions and cities in China. Third, the targeted students major in different subjects,
which are evenly distributed through the art, social science and science disciplines. The first-year
students were not included because they had just completed their high-school study in July 2007
and registered in the university at the beginning of September. Hence, they would not have had
sufficient experience of Chinese undergraduate students’ life considering the length of time they
would have spent in the university at the time the data collection was carried out. Also,
undergraduate students who majored in English were left out, because their higher-level of
English proficiency and more comprehensive knowledge on English speaking countries make them

less representative.

The accessibility of the sample is another key issue that must be taken into consideration at the
early stage of the research. It is critical to be aware not only of whether or not access is possible,

but also of how access to the target group will be carried out (Cohen et al 2007:110).

Instead of approaching universities formally to get the permission from higher management
personnel to allow me to conduct the research, | decided to use a more informal approach,
contacting college English teachers directly. Due to the fact that | grew up and received education
in Beijing, this was considered to be an effective and efficient way to secure research subjects,

especially in view of time constraints.

There are two types of sample strategies, namely, probability (also known as random samples)
and non-probability (also known as purposeful samples) sampling (Cohen et al 2007). Having
taken factors such as sample size, accessibility, representativeness, cost and time available into
account, it was decided to adopt the convenience sampling approach, which is usually defined as
one type of non-probability sample strategy (Cohen and Holliday 1996; Cohen et al 2007).
Convenience sampling means the researcher uses what is easily accessible to him/her (Basit

2010:52).

4.5.2 Data Collection

The data collection period lasted for a month from September 2007 to October 2007. There were
two phases of data collection. | collected and analysed the quantitative data before conducting
the semi-structured interviews, because, as mentioned before, some of the questionnaire findings
would be helpful for the interviews. Hence, after collecting and analysing the questionnaire, the

semi-structured interviews were carried out.
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In terms of the questionnaire, 500 copies of the questionnaire were distributed, of which 425
valid responses were returned. Among the 425 respondents, there were 208 male and 217 female

students. This is a good balance in terms of gender.

With regard to questionnaire administration, a self-administered approach was adopted. | used
two types of self-administered approach, classified by Basit (2010) as self-administered to be
completed in the researcher’s presence, and self-administered to be completed in the teacher’s
presence. | self-administered the questionnaires in one university, where the students filled in the
guestionnaires in my presence. In terms of the other 14 universities, the teacher of each class

administered questionnaires on my behalf.

There are two reasons for the above decision. First, having consulted targeted teachers from 15
universities, their feedback showed that the presence of the researcher was not necessarily
required in all universities. Many teachers were confident that they would be able to administer
the questionnaire. In addition, some of the teachers indicated that it was more convenient for
them if the researcher was not present, because they planned on administering the questionnaire
at the beginning of the class. | respected those teachers’ feedback and provided them with a
comprehensive and detailed briefing on the project, the questionnaire, and possible issues the
students might raise with the teacher. This was done before the teachers were to administer the
guestionnaires, making sure they could answer student questions (a similar scenario is discussed

by Basit, 2010).

My personal experience confirmed the advantages of a self-administered questionnaire to be
completed in the researcher’s presence, as, as Cohen et al (2007) points out, the researcher is
able to provide any information requested by the respondents. However, based on the
guestionnaire return rate and validity, my research also showed that self-administered
guestionnaires to be completed in the teacher’s presence is also a very effective approach, as
long as the researcher provides a comprehensive briefing, and the teachers involved are well

motivated and recognize the value of the research project.

| self-administered all the semi-structured interviews. Students participated in the interviews
purely on a voluntary basis. In Part A of the questionnaire, students who were willing to be
interviewed could leave me their contact information. | got in touch with all the students who
indicated willingness to participate through an individual e-mail, which included explanation of
the research purpose, a briefing on interview schedule and purposes, proposed dates, time slots
and locations for them to be interviewed. This information was included in the e-mail itself, rather

than in an attachment, because people might have been scared of possible viruses. Also, | offered
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them the choice of being interviewed individually or in a group because some students may not
have been comfortable to be interviewed by a stranger alone. These actions were carried out to

ensure that the research subjects felt at ease and the research was conducted in an ethical way.

In the end, 14 individual and 3 group interviews were conducted. In terms of the group interviews,
one group had four students (one male and three females), while the other two groups both had
two female students. In total, 21 students were interviewed, among whom there were 7 male and
14 female students. Below is the list of the clips used for the interview. In total, 23 clips were
chosen from 8 films and one TV series. Among those 8 films, two were set in the U.K. and 6 were

set in the U.S.A. The TV series, Friends, is an American program, and the setting was mainly in the

U.S.A.

‘ Clip Length (minutes) Film/TV series
A father-son chat 2.5 AP
Before the ship sinks 5.5 T
Chandler’s date 2.5 FS
Change the lock 2.5 C
Couple dinner 2 BJ
College day 1.5 FG
Dining saloon 4.5 T
Director 1.5 C
Lesbian wedding 2 FS
London bench day 1.5 L
Phoebe calls London 1.5 FS
Prepare for launch 2 BJ
Prom 1 AP
Rachel doing laundry 3 FS
Return home 3.5 BH
Shop for gun 2 C
Step off 3.5 SR
Stifler’s party 4.5 AP
The noble right 2.5 BH
Two black men 2 C
Two policemen 6.5
Virgin deal 3 AP
Women and children first 2.5 T

AP= American Pie (1999); BH= Brave Heart (1995) BJ= Bridget Jones’s Diary (2001); C= Crash
(2004); FG= Forrest Gump; FS= Friends T= Titanic (1997); LA= Love Actually (2003); SR = School of
Rock (2003)

4.6 Validity and Reliability

“Validity is the touchstone of all types of educational research” (Cohen et al 2007:134). If a
particular study is invalid, then it is worthless. Hence, validity is a key requirement for both

guantitative and qualitative research (Cohen et al 2007:64). However, it is widely recognized that
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it is impossible for research to be totally valid because threats to validity cannot be completed

removed, though they can be minimised, in both quantitative and qualitative research (Basit

2010). Hence validity should be seen as a matter of degree rather than absolute perfection

(Gronlund 1981). What can be done is to strive to minimize invalidity and maximize validity at all

stages during research. Cohen et al (2007:144-146) suggest a number of ways to help minimize

threats to validity throughout the various stages of a research project. The items on Cohen et al’s

list which are most relevant to my research experience in each of the stage of the study are as

follows.

Research Design Stage

Choosing an appropriate time scale (as discussed in 4.3)

Ensuring that there are adequate resources for the required research to be carried out
(through effective preparation)

Selecting an appropriate methodology for answering the research questions (as discussed
in4.5.2)

Selecting appropriate instruments for gathering the type of data required (quantitative
and qualitative, as discussed in 4.5.2)

Using an appropriate sample (as discussed in 4.5.1)

Using appropriate instruments: ensuring that readability levels are appropriate; avoiding
any ambiguity of instructions, terms and questions; using instruments that will catch the
complexity of issues; avoiding leading questions; avoiding making the instruments too
short or too long’ avoiding too many or too few items for each issues (achieved through

the pilot study)

Stage of Data Collection

Minimizing reactivity effects (by offering the respondents the choice of group or
individual interviews, and by my friendly approach)

Trying to avoid dropout rates among respondents (by effective communication prior to
conducting the research)

Taking steps to avoid non-return of questionnaires (by effective communication with the
teachers administering the questionnaires)

Ensuring standardized procedures for administering interviews and gathering
guestionnaire data (also through effective communication with the teachers, and through
conducting all the interviews myself)

Building on the motivations and confidence of respondents (using my interpersonal skills)
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Stage of Data Analysis
e Avoiding poor coding of the qualitative data (this took a lot of time and discussions with
supervisors)
e Avoiding making inferences and generalizations beyond the capability of the data to
support such statements
e Avoiding selective use of data

e Avoiding unfair telescoping of data (degrading the data)

To avoid the last three threats | was always very careful to be faithful to and honest with the data.

This was helped by the fact | was analysing the data in the spirit of grounded theory.

“Reliability denotes that the research process can be repeated at another time on similar
participants in a similar context with the same results. The data collection methods and the way
the research is carried out have to remain uninfluenced by the difference in the sample and
setting” (Basit 2010:69). Cohen et al (2007) suggest that “reliability is a necessary but insufficient
condition for validity in research and validity may be a sufficient but not necessary condition for

reliability” (p.133).

In terms of ensuring the reliability of qualitative data analysis, the ‘inter-rater reliability’ approach
suggested by Denzin and Lincoln (1994) was applied. This means that, in order to strengthen the
reliability of the interpretations of qualitative data, throughout the qualitative data analysis

process | checked and discussed my interpretations of the data with my two supervisors.

Me being a researcher and an outsider to what was being researched, as all the subjects were
undergraduate students whom | had never met before, made an important contribution to
ensuring validity and reliability for both the quantitative and qualitative research. This researcher-

being-an-outsider approach has been recognized by Bimrose and Bayne (1995).

In terms of interview validity, | made sure to be always aware of the potential issues raised by
Cohen et al (2007:150) in order to minimize the amount of bias in the interviews as much as

possible. They are:

e Atendency for the interviewer to see the respondent in his or her own image
e Atendency for the interviewer to seek answers that support preconceived notions
e Misperceptions on the part of the interviewer of what they respondent is saying

e Misunderstanding on the part of the respondent of what is being asked

Several examples will be given to illustrate how | avoided the above tendencies. For instance,

there were no pre-conceived notions in this study. Also, several techniques were applied to avoid
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any misperception of interviewees’ statements, such as asking for clarification from interviewees
and repeating back their statements in my own words. In addition, efforts were made throughout
the interviews to make sure interviewees’ answers were consistent with my questions. If an
inconsistency was identified, | rephrased the question or broke the question into sub-questions.
Also, prior, during and even after the interview, efforts were made to avoid myself being

influenced by interviewee’s appearance, personalities, views and experiences.

In addition, efforts were made to maintain good rapport with interviewees to ensure the ‘honesty,
depth, richness and scope of the data achieved’, which is considered to be another effective
approach to address qualitative research validity (Basit 2010:64). Several key elements proved to
be helpful to building a good rapport. First, the initial greeting e-mail with briefing on the project,
interview schedule, and flexibility in terms of date, time and location of the interview. Second,
getting oral consent instead of written informed consent helped interviewees feel at ease. Third,
as Oppenheim (1992) pointed out, having a high level of interpersonal skills makes rapport-
building a lot easier. Another factor which came as a surprise to me was that my identity of being
a twenty-something Chinese research student who is pursuing PhD degree in the U.K. presents a
positive, hard-working and approachable-big-sister image to many interviewees, especially female
interviewees, to whom | could relate to easily. As a result, my identity played a very positive role
in building rapport, and maintaining smooth, pleasant and rich communication. Meanwhile,
efforts were made to avoid too much rapport, because this might result in interviewees not taking

the interview seriously (Cohen et al 2007).

Some researchers suggest that the interview transcripts must be taken back to the participants for
validation. In this case, because of the nature of my research, | felt this was unnecessary and
would not have made the research any more valid. As long as the researcher has gained the
permission from the participants before the interview and has not in any way invented or
distorted the data, the research is likely to be valid and ethical (Basit 2010). Gaining participants’
validation by showing them the transcripts may risk losing important data. Not everyone likes to
see their strong and/or critical views in print. Also, interviewees may say something in the
interview and then contradict themselves later in the interview. From a research point of view,
this might be an important finding, but the interviewees might want to remove the statements to
avoid any embarrassment (Basit 2010). This is especially possible in the case of my research,
where participants have been extremely open about their views and opinions. Due to the fact that
films clips have been used during the interviews, rich and in-depth discussions have been
stimulated. Hence, in order to avoid losing valuable data, | chose not to ask participants to read

the printed transcripts.
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Performance of a careful pilot study has been recognized as an effective way to enhance reliability
(Cohen 2007). By doing a pilot study, | practised and improved the skills of administering
guestionnaires and interviews, and recognized the extended use of close questions, as well as the
reliability in the coding of responses. In addition, several causes of bias in interviews proposed by

Oppenheim (1992:151) have provided positive direction during my self-training process:

e Biased sampling

e Poor rapport between interview and interviewee

e Changes to question wording

e Poor prompting and biased probing

e Poor use management of support materials

e Alternations to the sequence of questions

e Inconsistent coding of responses

e Selective or interpreted recoding of data/transcripts

e Poor handling of difficult interviews

In addition, having been self-reflexive, | spent a great deal of effort preparing supplementary
questions, probes, and prompts, as well as avoiding leading questions based on the lessons

learned from each pilot interview.

In terms of the questionnaire, in addition to performing the pilot study (Morrison 1993), validity
has also been addressed through a number ways which have been recognized in the literature as
being effective, namely careful sampling, honesty, depth and richness of the data (Winter 2000),

appropriate instrumentation and appropriate treatment of the data (Cohen et al 2007).

Cultural validity has been considered as another issue to address for the current research project.
Morgan (2005) refers to cultural validity as the validity to be taken into consideration when a
researcher conducts research in a culture which is different from his or her own (i.e. a British
student carries out research in China). Although | am a Chinese research student with a Chinese
nationality, by the time | conducted the fieldwork | had lived and studied in Durham University for
almost two years. | had gradually, both socially and academically, adjusted to cultural context in
Durham. In addition, the knowledge that | have learned and the teaching that | have received are
western-school oriented. It was expected that, just as | experienced when | went back to China
after one year of Master degree study in King’s College London, | would experience reverse-
cultural-shock when | went back to collect my data. This meant | needed to re-adjust to my own
culture, both socially and academically. What happened in the pilot study, when | realised some

of my Chinese vocabulary and ways of expressions were not up-to-date, also raised my awareness
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on this issue. Hence, cultural validity was perceived as an essential element for my research. |
made sure to gain a better understanding of the possible differences in attitudes towards
research in both British and Chinese cultures, choose research instruments that were acceptable
to the Chinese participants, checked the meanings of terms and phrases provided by participants

which confused me, and was sure to be aware of my own cultural filters as a researcher.

4.7 Data Analysis Techniques

“Linda: I have learned the most from analysing data.

Mike (supervisor): | agree totally. When you buried yourself in the data, you were
particularly honest handling the data and not ignoring complexities. Some other people,
in order to get things done, just ignore it. But if you allow the complexities to emerge
and face them, then you are doing it better, you are researching better.” (Transcript of
supervision on 12 May 2009)

Both raw quantitative and qualitative data need to be analyzed to make sense of the meaning
they are conveying (Basit 2003). Quantitative data offers a broad picture and precision, whereas
gualitative data presents details and depth (Basit 2010; Basit 2003). Due to the fact that this study
has collected both quantitative and qualitative data, various analysis techniques have been

applied.

SPSS software has been used to analyze the quantitative data. The questionnaire was carefully
formulated taking data analysis requirements into consideration. Most of the questions were
closed questions. Although there were some open questions, the required answers were only

words or phrases. Hence the quantitative data was straightforward to analyze.

Before the qualitative data could be analyzed, the interviews had to be transcribed (one
individual- and one group-interview transcript samples are provided as Appendix 6 and Appendix
7). | transcribed the interviews in Chinese, the language used when conducting the interviews. As
mentioned before, all interviews were audio-recorded with permission from the interviewees.
Although Mishler (1986:365) argues that audio-recording ‘filters out important contextual factors,
neglecting the visual and non-verbal aspects of the interview communication’ which ‘frequently
gives more information than the verbal communication’ (Cohen et al 2007:36-7), it was not
considered appropriate to use video-recording for the current research. There are several reasons
for this decision. First, | self-administered all the interviews. During each interview, | not only
audio-recorded the conversation, but also took notes when | noticed anything occurring worth
noting (i.e. when the interviewee laughed, smiled or appeared to be confused when watching the
clips). Each interviewee has a profile, which includes notes which were taken during the interview
and reflexive notes taken after the interview. Second, video-recording is much more intrusive

than audio recording. People can easily become uncomfortable when realising their every
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movement is being recorded. Hence, | decided not to video-tape the interviews. As discussed
before, in the Ethical issues section, as well as in the Validity and Reliability section, research
needs to be carried out in an ethical way. Bias should be minimised. The use of video might risk
interfering with interviewees too much, because they would be very aware of the camera’s
presence, and as a result, the data collected could have less openness or honesty. In addition, if
using video makes respondents uncomfortable, it is not an ethical way to conduct research. Plus,
it would not preserve the anonymity of the interviewees as easily. Most importantly, | listened to
the audio-recording and took further notes right after each interview when my memory was still

fresh. | took all the actions possible to ensure the comprehensiveness of the data.

4.7.1 Grounded Theory

“Linda: I’'m not going impose any theories on my data. | want to put what | have read before
aside and just focus on my data to see what my data tells me.
Mike: Yes, let the data speak for itself.” (Transcript for supervision on 23" January 2008).

Grounded theory has been applied in the process of data analysis. In particular, qualitative data
has been analysed in the spirit of grounded theory. That theory emerges from the data, instead of
the data analysis being directed by existing theory, is a significant feature of grounded theory
(Glaser and Strauss, 1967). As discussed before, the purpose of the qualitative data is to answer
the core Research Questions 3 and 4 which are, in nature, exploratory. It would not be true to the
findings to force any predetermined theory onto the data. It was considered most appropriate to
let the data speak for itself, and to develop a theory that is grounded in data which is

systematically gathered.

Hence, throughout the data analysis process, the four features of grounded theory summarized

by Cohen et al (2007:491) have been the guiding principles:

a) Theoryis emergent rather than predefined and tested

b) Theory emerges from the data rather than vice versa

c) Theory generation is a consequence of, and partner to, systematic data collection and
analysis

d) Patterns and theories are implicit in data, waiting to be discovered

4.7.2 Bilingual Coding Techniques

Basit (2010:189) points out that ‘coding is another significant element of the grounded theory
approach, the purpose of which is to break down and deconstruct the data to make sense of them
and then to reconstruct and synthesize the data to consider the links, similarities and differences’.
Miles and Huberman (1994:56) define codes as ‘tags or labels for assigning units of meaning to
the descriptive or inferential information complied during a study. Codes usually are attached to
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chunks of varying size — words, phrases, sentences, or whole paragraphs, connected or
unconnected to a specific setting. They can take the form of straightforward category label or a

more complex one.

In the process of coding the qualitative data, | used both English and Chinese. | used whichever
language that | felt could best describe what was in my mind and deliver my meaning. There are
three reasons why this happened. First, the interviews were conducted in Chinese. Transcriptions
are in Chinese. Automatically, the words or phrases used for coding would be Chinese. Second,
although transcriptions are in Chinese, the majority of the literature is in English and this thesis is
written in English. Third, due to the fact that | had spent considerable amount of time in the U.K.
where the daily language for communication and study had been English, | sometimes thought in
Chinese and sometimes in English. Before | came to the U.K., | always thought in Chinese. This is

perhaps due to the improvement of my English proficiency.

During the data analysis process, Nvivo software was used to assist the organization of texts,
codes, sub-categories and categories, instead of the traditional cut and paste method. Nvivo was

only used to help organize the data. The software was not used in the analysis.

Although the qualitative data focuses on a smaller number of people than the quantitative data,
the data collected was very detailed and rich. Cohen et al (2007:461) state that there is no single
or correct way to analyse qualitative data. In addition to the four principles of grounded theory
presented in previous section, the principles of fitness for purpose and always keeping research

questions in mind have been guiding me through the data analysis.

Due to the fact that no existing theory was imposed on the data, which is extremely rich and
complex, the qualitative data analysis process was very time-consuming. | tried two different
approaches. At the beginning, | tried to treat the data as a whole and looked for patterns and
categories. This turned out to be inappropriate approach, because the individuality of each
participant was largely sacrificed, which ended up losing valuable findings. Hence, it was decided
to combine two different approaches, treating each interview data separately, but meanwhile

looking at data as a whole to see broad categories.

Several coding techniques have been applied during the analysis process, namely, open, axial,
selective and constant comparison, all of which are recognized as key coding methods in
grounded theory (Basit 2010). Constant comparison, which was referred to as the core method of
analysis by Glaser and Strauss (1967), has been extremely helpful in my case. Strauss and Corbin
(1990) state that the function of the constant comparison method is that it helps the research
break through assumptions and uncover new dimensions. By using constant comparison, not only
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did categories become clear and emerge from the data, but | could also draw on my personal
experience and professional knowledge, as well as relevant literature on the subject. In particular,
by drawing on personal experience, | came to understand myself better and better, and,
meanwhile, also understood data better and better. As Walford (2001:98) points out, “all

research is researching yourself”.

During the data-analysis process, | adopted Mason’s (2002) three types of data-reading-
approaches, namely literal reading, interpretive reading and reflexive reading. These techniques

have been very helpful, especially when | struggled with coming up with categories.

| have also come to realise that there is not always one single meaning of a text. As Cohen et al
(2007) point out, texts carry many layers of meaning, requiring researchers to exert a great
amount of effort in striving to catch them. Interpretation usually happens simultaneously with
data analysis, especially during the coding process. At the initial stage of data analysis, | ended up
having more than 300 codes. In the process of categorising and grouping the codes, it became
apparent that it was not a straightforward process. Some of the texts can have more than one
code. Some of the codes seem to belong to more than one category. There is not always a clear-
cut division between categories. Many of them are inter-connected. The final lists of categories
under two themes, make sense (RQ3) and effect (RQ4) are presented below. (A list of codes from

which the categories were developed is provided in Appendix 8.)

make sense
]
_I—/
1 1 1 1 1
| | p 1 | |
. compare: compare: Re- Perceiving as
comprehension identify identify contextualization realistic
difference ~— similarities
)
effect
|
| | | |
B D D D
understanding of and d di fand underst.an:ijlng of and inforci
attitudes to un t.erstan ing of an attitudes to reinforcing
L attitudes to groups generalized people / challenging
self/significant of Chinese in general represented b hilosophy of life
indiviudals g P v P phy

fictional character(s)
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The role that | have been playing during the journey of data analysis has gradually drawn my
attention. The research subjects were Chinese students who were still studying in China. | am a
Chinese researcher who has been studying and living in the U.K. for several years. Being older
than the research subjects, having received higher education, and having more life experience
both in China and the U.K., has made me able to have more insight into the clips than my subjects.
This allowed me to understand and evaluate the CCSs’ interpretation of the clips and identify any
misunderstandings which are culturally specific. However, sometimes it occurred to me that,
although | have been looking at the codes that emerged from the data as the other, and trying to
distance myself and look at the data as an outsider, the Chinese culture deeply rooted within me
caused me to experience a reaction towards a couple of the clips similar to my research subjects.

This sometimes made me feel like | was switching places.

4.7.3 Bilingual Data Presentation

Berreman (2004) suggested that it is not possible to literally translate words between cultures,
because languages and people are shaped by their cultures. My data analysis experiences agree
with Berreman’s view. As mentioned previously, all interviews were conducted in Chinese, and
hence the Chinese transcripts. In addition to the bilingual-coding during the data analysis process,
| presented selected text extracts both in Chinese and English for my two supervisors in each
supervision session. Those sessions turned out to be very useful, because we identified and
tackled several translation difficulties thanks to the input from my bi-lingual and bi-cultural
supervisor-team. In addition, in the process of writing up data analysis, | gradually realised an
issue in regard to translation. Translating from one language to another is like cooking a foreign
dish. Sometimes, although all the right ingredients are used, the taste might not turn out to be
the same. Hence, | agree with Gonzalez and Lincoln (2006) in terms of the importance of
presenting the data in its natural language, and the importance of making data accessible for

readers of the language.

Consequently, making the results accessible in the multiple languages, will give readers the option

of the original language of the data along with the “presentation” language (p.34).

As the current study is mainly concerned with using films and TV series produced in the U.K. and
the U.S.A. in ELT in the Chinese context, it is safe to assume that the readers will be able to speak
either English or Chinese or both. Hence, it was decided that the text extracts be presented both

in Chinese and English in the data analysis chapters.
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4.8 Valuable Extra

Throughout my research journey, many ideas, reflections, questions, and insights emerged when |
was reading, walking, working in the library or having supervision sessions with supervisors. |
managed to keep notes whenever | could by writing on my notebook, in my laptop, in my mobile
phone etc. Also, | kept audio-recording for all sessions that | had with my supervisors. Afterwards,
| always transcribed them and kept a copy together with a supervision record with main issues
listed. All of these notes and memos have been extremely helpful for data analysis. Robson
(1993:387) argues that memos are not data in themselves, but help the process of data analysis.
However, Cohen (2007:467) holds a slightly different idea that “if reflexivity is part of the data
analysis process then memos may become legitimate secondary data in the process or journey of

data analysis.”

No matter whether memos are categorised as secondary data or merely notes, the role they play
and value they add onto a research project cannot be underestimated. As has been widely
recognized, a researcher brings their own perceptions, interests, bias, preferences, biography,
background and agenda into the data (Cohen 2007; Walford 2001), and therefore well-kept
memos and notes, which function as record of reflexive journey of researcher, should be taken

into serious consideration.

Having been supervised by a bilingual- and bicultural-supervisory team has been truly valuable
throughout every stage of my research project. | have two supervisors. One of them is British and
the other one is British-Chinese who is bilingual. Each supervision session was an intercultural
encounter among three researchers with different cultural backgrounds and identities. The
richness of and inspiration from such encounters are not achievable from mono-lingual and
mono-cultural encounters. | see this as an extra advantage. For example, during data analysis, my
supervisors were able to view and interpret data from different cultural perspectives, which was

truly helpful. In addition, their world views and beliefs also influenced the data analysis.

Although the data was extremely rich, messy and appeared to make no sense to me at the initial
stage, patience, faith, being-honest-to-data, and creativity have proved to be the keys to unlock

the door to the advancement of knowledge.

“Linda: You are right that | am honest with my data. Along the way, | am becoming
critical. | understand myself better. | realised that, | learned a lot about philosophy of
life, differences among people from my data, not from textbooks.

Mike: (smiles).” (Transcript of Supervision on 12 May 2009)
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Chapter Five: Data Analysis — Research Questions 1 & 2

The previous chapter has discussed the research questions, research method, data collection and
data analysis approach. The current chapter reports the findings relating to Research Questions 1

and 2.

¢ RQ1: From which resource do Chinese college students (CCSs) think they learn the most
about the people and cultures of English speaking countries, in particular the U.K. and

the U.S.A.?

e RQ2: What type(s) of media do CCSs prefer to use in order to learn about people and
cultures of the U.K. and the U.S.A.?

The purpose of RQ1 is to confirm the author’s hypothesis that films (including TV series) produced
in the U.K. and the U.S.A. are one of the major resources available in the Chinese context for CCSs
to learn about the above two countries. The hypothesis was based on author’s personal
experience and observation as a college student and college English teacher in China, where CCSs
seem to have very little direct exposure to the U.K. and the U.S.A. RQ2 aims to discover, among all
the resources available, whether films (including TV series) produced in the U.K. and the U.S.A.
are one of the resources CCSs would like to use when they want to learn more about these two
countries. Although RQ1 and RQ2 are not the core questions of the current study, it is believed
that the findings will provide useful information for English language teachers in China. The

findings also confirm the importance of the core questions of the study.

Data to answer the first two research questions was mainly obtained from the questionnaire
survey, and so this chapter will concentrate on the questionnaire findings. However, some
explanation of and reinforcement to the questionnaire findings were obtained from the interview
data, and so those findings, together with some interview extracts, will be presented as well.

Most of the interview data will be discussed in the following two chapters.

With regard to the questionnaire participants, among 425 questionnaire respondents there are
208 male and 217 female CCSs. In terms of gender, this is a good balance. The majority
participants were in the 2" year of their undergraduate study (80%), 11% were in the 3™ year and
9% were in the 4" year (final year). The majority (76%) of students were aged between 16 and 20,
24% were aged between 21 and 25. There was only one student who was aged between 26 and
30. In terms of interviews, 14 individual and 3 group interviews were carried out. In total, 21

students were interviewed, among whom there were 7 male and 14 female students.

85



H. YANG

The empirical findings will now be presented in the order of research questions.

5.1 Research Question 1

The author’s personal experience and observation led to a hypothesis that most of the CCSs might
not know a lot about the English speaking countries, in particular the U.S.A. and the U.K., due to
limited direct contact with the target cultures. Hence, in the questionnaire, students were asked
to indicate, by selecting the relevant number from 5 (quite a lot), 4 (a lot), 3 (some), 2 (little) and 1
(very little), how much they believed they knew about the main English speaking countries, U.S.A.,
U.K., Australia, Canada, South Africa and New Zealand. | had particular interest in finding out how

much CCSs believe they know about the U.K. and the U.S.A.

u ll.l-7
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Zeland  Africa

Fig. 5.1 Average response to knowledge about English-speaking countries (5=quite a lot; 1=very
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Fig. 5.2 Average response to knowledge gained from learning resources (5=quite a lot; 1=very

little)

Figure 5.1 shows the weighted average response for each of the listed English speaking countries.

Although the amount of perceived knowledge is generally low, the U.S.A. is the country students
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believed they knew most about, with the average response being ‘some’ knowledge. As Figure 5.1

shows, students believed their knowledge of the U.K. was somewhere between ‘some’ and ‘little’.

With regard to how much those students believed they learned about the U.K. and the U.S.A.
from a set of listed resources, Figure 5.2 shows the questionnaire findings based on students’
selections from one of the five numbers, 5 (quite a lot), 4 (a lot), 3 (some), 2 (little), and 1 (very

little).

The top four resources from which students believed they learned more than just ‘some’
knowledge about the U.K. and the U.S.A. were films produced in the U.K. and the U.S.A. (Films
Eng), internet, English textbook and English language teacher. Among the top four resources,
films were perceived as providing almost ‘a lot’ of knowledge for the students (3.75), followed by
internet (3.45). Textbook and teacher were almost equal (3.25, 3.22). It is worth noting that native
English speakers (ranked the 4™ from the bottom) were not ranked as a major learning resource.
This probably indicates that these college students had very limited direct contact with people
from English speaking countries, and that their exposure to the peoples and cultures of the U.K.
and the U.S.A. mainly relied on indirect sources. Comparing TV and radio programs produced in
the U.K. and the U.S.A. with the media programs produced in China, students believe that they
have learned more from the Chinese ones than from the English ones. They also believe they
learnt more from Chinese newspapers than from English newspapers, but learnt more from

English books than Chinese books.

With regard to RQ1, interview findings reinforced the questionnaire findings that films produced
in the U.K. and the U.S.A. have been the main resource. The word ‘films’ is usually interpreted as

both films and TV series.
e 1 main resource: Films and TV series produced in the U.S.A. and the U.K.

Based on interview findings, among the films and TV series those students watched, the American

ones are much more popular than the U.K. ones. Three possible reasons were indicated.

First, American films and TV series were more popular and easily accessible on the internet. The
data suggests several common ways for the interviewees to access films and TV series, including
the internet (downloading pirated films), the university website (full-length feature films and TV
series), the film club at the university, and buying pirated DVDs from street vendors and from the
supermarket. Several popular websites mentioned by the interviewees that provide pirated film

downloading and on-line watching services are VeryCD, Emule and Tudou™ (- & [*). One thing

2 L E M (Tudou): is one of the largest video websites in the People’s Republic of China where users can upload, view
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worth mentioning is that, when the author was in the same city where the empirical data was
collected in the summer 2010 three years after the survey was performed, she noticed that the
supermarkets do not sell pirated DVDs any more. However, pirated DVDs can still be bought from

street vendors.

Second, peer influence appears to have strong impact on some students’ choice of films. With
regard to American films and TV series, it seems that contemporary TV series, Hollywood films
and blockbusters are particularly popular. Third, teachers’ recommendation appeared to affect

students’ choice of viewing as well. For example:

(Q.5.1.1)

Interviewer: 1 NTEEE 14K ? FERYEAETERY ?

CM: AFE S

LM: L fl, —HRHE LS.

Interviewer: {1 A& FEH)?

CM: XA EL %% popular .

LM: X, SEJRIFRAT TS SRAGAS 1 B, FRATERAS 018 Sl 4 S R ELBORAT , (H A2
FRIFAR AL R T .

CM: XFXF o CEUSRY WA, HeroMi, (SE>JAEMEHER) W, (AEREED
WA A, IRZM. T HESAARATEREIRE . WE T NS IR s R,
B A AR R . (B IM)HLanvi i — BAE & B, GBOBRD) 1R4FE .
LM: (%) SR G IR ROk T, PaRG . AR R FRATAE e S L. (S A%
) IRIFE.

English translation:

Interviewer: What TV series do you watch? American ones or British ones?

CM: (1) don’t watch British TV series.

LM: American TV series. Usually (we) all watch American ones.

Interviewer: Why American TV series?

CM: Because they are more popular.

LM: Yah, we don’t have resources to get the British TV series. We don’t know what'’s
popular recently. But American TV series are quickly available online.

CM: Yah, yah. Like, Prison Break, Hero, Grey’s Anatomy, Desperate Housewives, etc, a
lot. Plus, the course mates all asked me to watch it. Everyone who watched it told
me with excitement how good the show was. For example, (looking at LM) she kept
telling me, in the dorm, how fantastic the Grey’s Anatomy was.

LM: (laugh) haha, welcome to the club. We’ve been watching Grey’s Anatomy
recently in our dorm. It’s great to watch.

e 2" Main resource: Internet

Questionnaire findings indicated another main resource is internet. In terms of the internet, when
some interviewees were asked to give more details of what they do on internet, most of the
activities mentioned were related to entertainment. Several popular activities were mentioned by
the students, such as downloading films, on-line shopping, chatting and playing games. Students

did mention that they occasionally get some on-line articles when they had papers due.

and share videos. The targeted audience is Chinese population. Website: http://www.tudou.com/
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3" main resource: English textbook

As discussed, English textbook is another main resource for those students. However, students

seemed to have low expectations of it. For example:

(Q.5.1.2)

Pwsﬂﬂ%ﬁ?%ﬁ$$iiﬁmoﬁm%b%ﬂ%fﬁ B a1 43 5 [ P Iz
(1) table manners A1 E ) H AN —FE, Bi—%—%FIHK, [ ] RIEERD
ER—FFW, THIZER . Bl LRk TR T .

English translation:

PWB: Textbooks are like, sticking within the box. | mean, it specifically tells you, for
example, the differences between British and Chinese table manners, which are
listed one by one. [...] what’s in the textbook is like a list, dry and not flexible. That’s
all you learn from it.

4™ main resource: English language teachers

As shown by the questionnaire results, English teachers ranked as the fourth most influential

learning resource. However, there is inconsistency in terms of to what extent students were

satisfied with their language teachers’ teaching when it comes to ‘teaching target culture’.

According to the interviewees, language teachers mainly use two approaches. One is the

approach of introducing cultural background which is relevant to the curriculum and textbook

content. The other one is to share personal experience of studying or travelling in the English

speaking countries. Two exemplary text extracts are presented below.

(Q.5.1.3)

HWY: Fe /34t /A o9 78— e Bt /e UF b AR i ER3C, A/ fl RS0 %
0, h— s cibE 5. HEARKRZ, RAFERN— R

English translation:

HWY: | think s/he could expand a little. S/he could introduce a little bit of cultural
background which is relevant to the content in the textbook. But not a lot, only a
little bit.

(Q.5.1.4)

LM: AP 2 £ IR 2 H R, EIRIIRHMEHHE 2 i/ & . s
REFZIIELF— i, TG 2 Mt EREBOR A A 4 T ik

CM: lﬁj%o

LM: X%t e EORZE LR RAAFIRA T A E NN, GAESMER A7, R
R GBI

English translation:

LM: | think our teacher has been to many countries, and s/he talks a lot about her/his
personal experiences during lessons. | think English language teachers in the
university are better, teachers in high school just taught us the content directly from
the textbook without any understanding.

CM: (for) the university entrance examination.

LM: Indeed. After entering the university, we feel that our teacher has experience of
studying abroad, and s/he talks quite a lot about it (the experience) now and then
during the classes.
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e Other resources

Some other types of resources were mentioned by the interviewees as well, such as the radio
programs produced in the U.K. and the U.S.A. (BBC and VOA). There were three main ways to
access to them. One was downloading from the internet. Another one was to buy pirated CDs.
They also reported that the English language teachers sometimes used these programs in the
listening classes. It is worth mentioning that the main purpose of using BBC and VOA by
interviewees was to improve their listening skills. However, they also believed that, while they are
practising listening skills, they can also learn something about those two countries. Two types of
Chinese radio programs were mentioned too. They are Easy FM*® and CRI**. These two programs
seem to be very popular among the students. The main reason for listening to these radio

programs was to improve listening skills.

5.2 Research Question 2

As explained previously, Research Question 2 aims to find out what type of media Chinese college
students prefer to use when they want to learn more about the U.K. and the U.S.A., as opposed to
ones they thought they learn from (RQ1). Students were asked to choose their first and second
preferences from the resources listed in the questionnaire. The findings are indicated by Figure

5.3.

M 1st Pre

M 2nd Pre

Fig. 5.3 Preferences for resources for learning about the U.K. and U.S.A.

As illustrated, films produced in the U.K. and the U.S.A. are at the top for both the first and the
second choice. Hence, it is reasonable to conclude that it is the most popular type of media

program for those Chinese college students to use when they want to learn more about the U.K.

13 Easy FM: is a radio station in Beijing, China on 91.5 FM. It is a member of the China Radio International group of radio
stations. The programs are in English, while the commercials are in Mandarin (the official language of the country).
Internet streaming is available. There are hosts from China and English speaking countries.

" CRI: is a radio station on 91.9 FM, which is a part of China Radio International. It broadcasts in English and Mandarin.
It was launched in February 27 2006. There are hosts from China and English speaking countries.
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and the U.S.A. The second popular type of media is internet, followed by TV programs, books and
radio programs produced in the U.K. and the U.S.A. It is worth noticing that although English
native speakers appeared not to be a resource from which these students have gained much
knowledge, the students still have high interest in face-to-face interaction with British and
Americans. On the other hand the English teacher, one of the main resources of current
knowledge, was only ranked 9" in terms of preference. Similarly, English textbook was ranked the
6" from the bottom in terms of preference, when it was ranked as one of the main resources in
response to RQ1. This indicates that students might not have high expectation of and may lack

interest in the English language teacher’s teaching and the English textbook.
o  Why do most students prefer films and TV series?

Why do these students prefer to use films more than all other resources? Some explanations are

provided by the interview data. For example,

(Q.5.2.1)

GH: VIR B, ARGt E s, Bt E ANEREmW, WAk, §—1
WARLR, FHRACHTE, 1R 2 B ia AR BT AR A

Interviewer: 15 ih 1T TR IRAE1T- 4 B L2

GH: 1R, B — A AR IR Z B R PE, o] DLdaAth B sh (NS 5 RIA
Ko (HRBERARRTE, HARWARS, (Hi2HEHME.

Interviewer: %7114 [ YE?

GH: USSR AR, EEsa AN RIS T i 524k, PrDAEE S — 2L (a]. 1 HA S
eI TE, ROy B R R AN e BRI, H A H OB XA, BT PAEE
BAXG, VRS E T 2. NEERAN SRR E2 AT AR 7

English translation:

GH: films are direct, and also relatively more realistic, after all, are made by
foreigners directly, and are quite realistic. Also, films are fast. Reading (English)
newspaper is very difficult because there are many words that (I) don’t understand.
Interviewer: What do you mean by ‘fast’?

GH: Very ‘fast’ means, there’s some in-depth cultural things that can be expressed by
his/her (actor) movements and language. But reading a newspaper, | don’t say it’s
not easy, but it’s relatively more difficult.

Interviewer: Why difficult?

GH: Because reading English newspaper, after all, (I am) not majoring in English, so (I
have) to spend some more time. However, when watching films, because, after all,
there is a complete story line, plus the subjects are the ones that | like, so | have
more interest and therefore can keep watching. Then, during the viewing process, (l)
learn things about them.

(Q.5.2.2)

PWB: BEEAR. BRI, H—2R 7, HMP, HuAELWER. Bz
R T, L] (R BRI, W, ZRER, A IRYER,
MEERMX A% .

English translation:
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PWB: It’s not tiring to watch. | get tired after reading a newspaper for only a little
while. Others, boring. | think films are good. [...] However, films are relatively more
comprehensive, and all-together at once provide this much (of information).

The comments above indicate that the characteristics of film (i.e. audio-visual, telling the whole
story) make films stand out among other resources. It seems that students’ English language
difficulty is one of the main reasons which make films stand out. The combination of audio and
visual makes it easier for the students to understand and follow the meaning than with other
types of resources, such as English newspapers. Also, several phrases were frequently used by
different interviewees to explain why they prefer films, such as B.#% (direct), R (quick), Zi&
(comprehensive), —{X 1 (altogether at once). This further indicates that the fact that a film can
stimulate the visual, audio and cognitive senses of the students at the same time makes the
content easier to understand and follow, so the students experience both less fatigue and more
sense of achievement. Second, the fact that each film tells a whole story, and that the subject

matter is likely to interest the students, makes it easier and more interesting to watch.

It is worth mentioning is that GH seems to perceive films as reflecting reality, as shown above
(Q.5.2.1). The main reason from his point of view is that the films were made by native English

speakers. GH is not the only one who holds this view.

(Q.5.2.3)

GMX: HL5Y, Ml Aef® St — s S EIR AR ISt o BAE 36 [ 1 K R R 4 # 2
TR, AT OREETR T, ARSI IS LA R T i RS2 ) A, R
Hollywood [ FLEZHF 2 2 IBFE ), Bl S —SeB S () L IF REAN R AR 2
English translation:

GMX: Films, kind of can reflect a bit of the reality of the U.S.A. Nowadays, the
majority of American blockbusters are made for satisfying (people), they (people) are
too stressed, to satisfy those visual and auditory experience, many Hollywood films
are like that. Few of those films can reflect reality.

(Q.5.2.4)

CIY: WAFIL A2 N . RIS A BT K T — 28 AR A Le 3R
5, BA, RERGEAIMLE T, NEEHARE, AR5 IXF ) 5N 8 2
REE R — LR U HEAR IR LA AR LIWI A A1), SR 5 2052
ECan 5 5t R AR T m BHE A A, ANER X M. B S — SR A IR L AR VL,
PAAFIE S P Re RIABA DI A A ST . ARG, AR5 d@d AN L =2 ]
PLERIRZHIMER. Laniiix4 Forrest Gump, A2 — E7EHWE, REX
seigr, SRJG, LR LA B3 E S B R

English translation:

CJY: I think it’s films. | do wish to learn more from the films. | think, some films, they,
as long as those directors, as long as it (film) is deep, films of this kind can reflect stuff.
| think, as long as it (film) is not sci-fi, and not purely, for example, to show-off high
technology etc, not films like this kind. Or (the type of films portray) very detailed
things, | think, can reflect details of their life. Films about people and scenery, (I) can
see a lot of other countries through them. For example, Forrest Gump, he keeps
running, along his journey, then, | can see a lot of beautiful scenery in the U.S.A.
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The similarity between GMX and CJY is that both of them perceived films as, to some extent,
reflecting the reality of the country of origin. Comparing GMX and CJY with GH (Q.5.2.1), it seems
that GH’s perception appears to be more extreme and generalized. They have different criteria for
judging the extent of reality. These criteria fall into three categories: the genre of the film (i.e. sci-
fi, romance), the type of film (i.e. Hollywood, blockbuster) and the maker of the film (i.e. made by

native English speakers).

The comments quoted above indicate two main reasons why films produced in the U.K. and the
U.S.A. are the most popular among the research participants. The first is to do with students’
English difficulties. The second is to do with the characteristics of films, such as audio-visual, full
story-line. The third is related to students’ perceptions as to what extent films reflect reality,

which might be relevant to their expectations during film-viewing.
e Why do students prefer native English speakers?

The second most popular resource indicated by the questionnaire findings was Native English
speakers. However, interview data show that, although students prefer this resource, there was

limited contact in their context.

As the questionnaire findings also indicate, Internet ranked the third most popular resource
among the participants. The characteristics of internet (informative and convenient) appear to be
the main reason that makes it popular. However, according to the interview data, students tend
to visit Chinese websites for entertainment purposes, such as playing on-line games, on-line
shopping, reading Chinese novels, gossiping about stars (both Chinese and foreign) and on-line

chatting.
e Why do students NOT prefer English language teachers and English textbooks?

As shown by the questionnaire finding, the English language teacher was only ranked 11" and
English textbooks ranked 13 by the participants. Interview findings indicate that some of the
students were not entirely satisfied with their English language teacher’s approach (content and

techniques) and the content of the textbook. For example,

(Q.5.2.5)

GH: AN B ER, BN T HRARNEN, HERHEAEMP. 2, KA
R, A, LM/ EIREENE R YRRA, St/ B SRR, B
A H IR D

English translation:

GH: Textbooks are definitely (a source of cultural learning), (but) because they are
specially edited for the universities, they are certainly quite crude. Our teacher,
because there are fewer English lessons in the second year, [+:*]s/he mainly sticks to
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the textbook content, lectures her/his own course materials. Hence, introduces very
little on culture.

(Q.5.2.6)

PWB: Z Bl 15)8 TSP SR SAEAE A o o Ui e L T 14 IRk, B an i (6 iy iz i
1] table manners 14 E A HHAA—FE, Bi—&%—FKFIHK, [ ] IEHED
RN, TSR, SR ARERER RS T .

English translation:

PWB: Textbooks are like, sticking within the box. | mean, it specifically tells you, for
example, the differences between British and Chinese table manners, which are

listed one by one.

[...] what's in the textbook is like a list, dry and not flexible. That’s all you learn from it.

(Q.5.2.7)

HWY: B 1 B8R IR, 2 aHEE — e gam Ml . SRR R AT, M HI
TEARAR 25 T AETRAS, A B IER S AT 4.

English translation

HWY: In addition to English lessons, (English language) teachers would recommend
some English websites. Actually those are superficial stuff. Plus, we also want to
understand the real local culture and so on.

The current chapter has provided the answers for Research Question 1 and 2. As discussed, films
and TV series in the U.K. and the U.S.A. have been the main resources available for CCSs to learn
about these two countries. Although English textbooks and English language teachers are two
other main resources, students do not have high expectation of them. Among the films and TV
series students have access to, most of them are produced in the U.S.A. When students want to
learn more about the U.K. and the U.S.A., the resource they would prefer to use is films and TV
series produced in the U.K. and the U.S.A. Although students would love to have direct contact
with native English speakers from these two countries, access in the Chinese context is too limited.

Sadly, English teachers and textbook were ranked very low by the participants.

The answers to the first two research questions demonstrate the importance of the main part of
this study. Given that films and TV series are the primary method by which CCSs learn about the
target cultures of English language teaching, and given that students would like to make more use
of these resources, teachers must understand how students make sense and learn from them.
Hence, this leads to the core research question for current study, which is how students actually
make sense of films and TV series produced in the U.K. and the U.S.A. Also important for teachers
to know is whether viewing films and TV series produced in the U.K. and the U.S.A. has any effect
on students’ knowledge and attitudes to the people and culture of these two countries. The

following chapters will unveil the findings step by step.
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Chapter Six: Data Analysis — Research Question 3

The current chapter presents the empirical findings gathered from semi-structured interview data

which answer the following research question.

e RQ3: How do Chinese college students (CCSs) make sense of films and TV series
produced in other cultures, specifically films and TV series produced in the U.K. or U.S.A?
(core question)
As discussed previously, 14 individual and 3 group interviews were carried out. In total 21
students were interviewed, among whom there were 7 male and 14 female students. In each
interview, participant(s) viewed 3 to 4 clips chosen from films and TV series produced in either the

U.K. or the U.S.A.

Research Question 3 aims to investigate how Chinese college students make sense of films and TV
series produced in the U.K. and U.S.A. As the findings gathered from the interview data will show,
for these Chinese college students making sense of films and TV series produced in the U.S.A. and
the U.K. is a very complex process, rather than the linear process many language instructors

assume.

‘Comprehending the plot’ is the first of the five main categories of sense-making activities which
emerged from the empirical data. Here ’‘comprehending the plot’ refers to a student

understanding the story-line by being able to follow and understand what happens.

Due to the fact that the films and TV series produced in the U.S.A. and the U.K. are foreign media
programs to the Chinese college students, simply comprehending the plot appears to be very
challenging. Without being able to understand the story-line, many of the attractions of film
referred to in the previous section will not be present. The following section will provide

illustration of this.

6.1 Comprehending the Plot

(Q.6.1.1)

Interviewer: AE 116 A I HAE 7 DX HT X SR g X F A2

LAQ: Ht/2Wr i & 2930, TR — Mol Hh S04 . EEAIRE B AN
English translation:

Interviewer: So how do they play films? English soundtrack with Chinese subtitles or
English subtitles?

LAQ: Definitely English soundtrack, normally with Chinese subtitles. Otherwise |
cannot understand anything.

(Q.6.1.2)
PP: DRI U deif e b, IXELRIR], WAL Ik, Wi B A T b .
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HRKER T HIT A . PRI (5R), EZWriF2 . XBIN[E] 322 Coyote Ugly.
WM ER .. REFE T 38 T, BT ER.

English translation:

PP: In the past, English soundtrack with Chinese subtitles. At the moment, (I) want to
practice listening skills, (watch with) English soundtrack with no subtitles. But |

cannot understand most of it. Hahaha (laugh). Need to listen to many times. Recently,
I mainly watch Coyote Ugly. It's enjoyable to watch. | have watched it three times and
still do not understand completely.

e English soundtrack and Chinese subtitles

According to the interviewees, based on their experience, watching with English soundtrack and
Chinese subtitles is the most common way of watching films produced in the U.K. and the U.S.A.
(Here, films include both films and TV series.) There are two main reasons behind this. First, the
comprehending the plot of the film appears to be very challenging without the help of Chinese

subtitles. Many other interviewees indicated they encountered similar problems.

(Q.6.1.3)

Interviewer: FS RN AIARE F X FIHE FF, 111 E 15 1E 152

SL WAL HPAER, HL MWK, EATNE. GG, FOAERA, AgEs
ARG, B, HEUE, ATResRtR, Rl K i a) i g wft
A, ARRRTEL, RIFIEREAT, WAL EANE, AR IREH,
WRAR BF, RKSEIEFTUIEES . HEMERAIT, BT EHRE T .
S2: WIRHFE T — I AR, TP FRERA . A RAMRE/N a7
W, REREEENT. W HRA AR g T ), FRAEE T, 3R
B/RBENT LA A) -, LDHEIEE SE S, (HRKRa)FHAE T .
English translation:

Interviewer: If you watch with English soundtrack and English subtitles, can you
understand?

S1: | have watched Movie Channel once or twice. Couldn’t understand and couldn’t
keep watching. Hahaha. Because my English is not particularly good, it’s daily
conversation, and very fast with long sentences etc. | completely could not
understand because it’s in English and very fast. And some bits are very confusing. If |
watch on my computer, | can watch it again. But (I) cannot do the same with the
Movie Channel, once it’s finished, it's gone.

S2: | just watched a film with English soundtrack with neither Chinese nor English
subtitles. | could only understand very, very short sentences. After a while, | mainly
paid attention to the story. Actually | watched that film when | was little, so | knew
the plot. Sometimes | was able to understand a few short sentences, which made me
feel happy inside, but when the sentences were long, | couldn’t understand.

(Q.6.1.4)

T WERAEZE, HiZ pvD Wk, it T R T, REHNEEN AT
RIGIRI, AL RBENT 318, DOV |0, KMERIE e AT 4, 2R)E
WA EAR TR A, [] A el e, (H W R A IR KAR K 1, R P 5 5
WES O AW AR 1, RERAREE — N EI T

English translation:

JT: | tried once at home by using a DVD. | watched the film with no subtitles. | found
that sometimes | could understand what they were saying because the pictures let

me know basically what they were doing. If they used simple short sentences, | could
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sometimes understand. But if they spoke very long sentences, it was already very
difficult to understand the words, not to mention sentences. | could only look at the
pictures.

The three student comments above indicate that the main challenge for these students when
viewing English films was their English language proficiency. The length of the sentences, the
intensity and the speed of the dialogue appear to be the main issue for these students. Full
comprehension of the plot was very challenging with no subtitles. Hence, while listening to the
English soundtrack, the Chinese subtitles play an important role in terms of assisting their

comprehension of the plot of the film.

In addition to assist plot-comprehension, the second reason for viewing the film with Chinese
subtitles was to improve their English, in particular their listening comprehension. This appears to

be a commonality among these interviewees.

(Q.6.1.5)

DYY: Ry K282 M B3 kI, BTbL, REHUE B s 3 CE 04, RELER
MR WHE, FEFHE AU TR TIFARERE . A EE— T 7%
PG LG RE . R FER T IENHT.

English translation:

DYY: Because most (of the films) are downloaded from the internet, hence, most of
them have English soundtrack and Chinese subtitles. | would like (to watch) with
English soundtrack and English subtitles. (But) sometimes the speaking is too fast and
| cannot hear very clearly. Sometimes it is clearer if | look at the (Chinese) subtitles.
Still, my main purpose is to improve English.

(Q.6.1.6)

XY: PR RER — i i N e SCFREB IR, FAS B3R ANIE & MR g, R
J 5 B SRS R R PR AT DA T g B I B LB T () SRR T
English translation:

XY: Because when | watch it with Chinese subtitles the first time, | understand the
general story. Then, the second time, | use English subtitles so that | can understand
and learn some authentic expressions.

The above comments have shown that there are two main reasons why students like viewing
films with English soundtrack and Chinese subtitles. The first is to assist with plot comprehension.
The second is to improve English proficiency. Based on the students’ experience, watching films
and TV series produced in the U.K. and U.S.A. is challenging due to the English language level.
They heavily rely on the Chinese subtitles while using the English soundtrack. Without the Chinese
subtitles, it is very challenging for them to achieve even basic comprehension of the plot of the

program that they watch.
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o Plot comprehension: challenging

As mentioned, during the interviews 23 clips (eight films and one TV series) were shown to the
interviewees in order to find out how they made sense of them. Three to four clips were shown
for each interview. Empirical findings indicate that students sometimes encountered great
difficulty when it came to comprehending the basic plot of the film, due to language level. For
example, the clip Shop for gun® was shown to the interviewees in several different interviews.
None of those interviewees had seen the film before. The clip was shown with English soundtrack

and Chinese subtitles.

(Q.6.1.7)

(After viewing the clip for the first time)

LAQ: B H .

Interviewer: 7¢I E1? 914 ?

LAQ: ANHITTE A1 71 234G

Interviewer: 4241 X7 11134 i 17245 2

LAQ: A2 TR R

Interviewer: {5 FIE N T 114 15 2

LAQ: B ¥4 A B RAMATAM A LB T3, —2 HIEER. AR
HHE.

Interviewer: S 15 & 7 45 —WiX] E HIPEREE T 4 7 GEBEAREH — F 7

LAQ: BRI AR, SRS B T Fiomi SR ERL, AT DA gl A oo e 380 i S8 A
K, WS KRR, ARSI BB 2 T AL R AR SE kAR TR A, 3055
AR X RGBS ERATGIR, 20, givbiek 1.
English translation:

LAQ: (1) don’t understand.

Interviewer: Don’t understand? Why?

LAQ: (1) don’t understand why they want to buy a gun.

Interviewer: Is it because they speak too fast?

LAQ: They do speak very fast.

Interviewer: Do you understand what they said?

LAQ: Use (Chinese) subtitles. Also, why do they speak in Arabic, and sometimes speak
in English? Don’t quite understand.

Interviewer: What is your understanding of the clip? Can you please explain a bit?
LAQ: Two people want to buy gun, then due to various reasons, these two are
discussing whether to buy or not, or which kind to buy. Then perhaps the owner
wants to sell quickly? Then asks these two to discuss somewhere else. Then that man
feels the owner is not patient, insult him etc. Then (they) start arguing.

Although there were Chinese subtitles, it was still very difficult for LAQ to fully comprehend what

happened. The clip was shown to her for the second time to see if it made any difference.

1 Shop for gun: this clip was chosen from American film Crash (2004). In this clip, two customers (father and daughter
who is in her 20s), who are Iranian immigrants to the U.S.A., want to buy a revolver in a gun store. They talk to each
other in Persian, an Iranian language. The shop owner (a middle aged white man) behind the counter has an argument
with one of the customers (father). The argument between the two is full of issues on races and 911. The father ended
up leaving the store unwillingly. The shop owner sells the gun to the daughter.
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(Q.6.1.8)

(After viewing the clip for the second time)

LAQ: iE WK H o XN NZBTHAT NI ? SRR EEEE 1. REHZ
A EAR N TE AT T2 BT AR N BAJS . PR B K DARGAG ik i 2 Rz A ] 2 0 5
B SR AT I A A ph R 2

English translation:

LAQ: (1) still don’t quite understand. Are these two people Arabic? Join American
nationality later. Then, after the owner knew they are Arabic... are there any conflicts
between these two countries? Has there been any conflicts between Arabic countries
and the States in the past?

It seems that viewing the clip for the second time with Chinese subtitles, LAQ was able to
understand a bit more (the customers were immigrants to the U.S.A.), but still did not follow the
storyline. There are two possible reasons behind this. First, this clip is dialogue-intense.
Characters speak very fast with emotions and without much body language. Hence, even with the
availability of the Chinese subtitles, the high speed dialogue was difficult for LAQ to follow.
Second, LAQ’s existing knowledge of the context of what happened in the clip might be another
factor, including different groups of immigrants and racial issues in the U.S.A., and the 911
incident, which was mentioned by the shop owner when he was arguing with the middle-aged

Persian immigrant.

LAQ was not the only interviewee who found this clip difficulty to follow. After viewing the clip for

the first time, SYY said:

(Q.6.1.9)

SYY: A2 RTE, UNIRNIA — BT AR AR — BN o1, s
P IS, BFE SR WA — RUREL

Interviewer: {fil& 7 Z b7

SYY: Pt SEE AN AR

Interviewer: 1 HIEEREAZAT 4 ?

SYY: TR AR AL, AR IS N2 AR, AN I Ath A A S S AR SR
— BRI A A, SN TS k. s e, AR AN SE T
FE ML ? X AR A AR S B, AN I it AN TR ) U e R A
Interviewer: FSARAN S A WE ?

SYY: A N AN G [ AR e N B AR U e — S XA AR P SR 4R AR . At
FEF AT FIEIR,  AE T 0. XA ZR PG 3 A R A B AR B B I %A
[EPagLaE: Ae

Interviewer: ZS 1R D il 49114 AR K 17

SYY: AR M TR E e ? fiX A ?

Interviewer: Y& &5 7 KL T, IRAIEM AT AL T?

SYY: RAR KT B KM ? ARG K TR ITHAIARTE . RELAEREEXNAR
it}

English translation:

SYY: (I) don’t quite understand because | kept paying attention to ... | kept listening to
him speaking English, and then felt he did not speak English, then (1) felt a bit
confused at the same time.

Interviewer: How much do you understand?
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Both LAQ and SYY encountered great difficulty in understanding the clip. SYY seemed to
understand a bit more than LAQ after viewing the second time. However, neither of them was
able to fully comprehend what happened. One thing worth pointing out is that, as underlined
statement above from SYY shows, SYY identified differences between the shop owner in the clip

and Chinese business men. What she did was more than ‘comprehending the basic plot’. This will

SYY: My understanding is, two people went to buy gun, but he couldn’t decide which
kind to buy, that one got angry, that guy ... her dad, he said he did not want to buy...
is that right? This girl still wanted to discuss, but she was not very determined, | think.
Interviewer: What about the one who sell the gun?

SYY: That white fat guy is different from Chinese business men who really want to sell
you this. He doesn’t care about profit, he cares ... this ... he cares about whether he is
happy to do this business or not, | think.

Interviewer: Then can you tell me why he got angry suddenly?

SYY: Is it because he couldn’t make up his mind? Is it right?

Interviewer: Her dad got angry later, do you know why?

SYY: Is it about racial discrimination? Perhaps it’s about things in this aspect. |
honestly don’t understand this clip.

(After viewing for the second time)

Interviewer: X —#ilE ?

SYY: ZANZ R T o ROMABASKIF A SR 80, Bt LAi At st v 45 i A~ /2 25 [
(A BT, R, T LLBES A A8 SRS . R IX ARG ? B LA
A AEIE . AN, SEAE AR I g Al AT TR AN A E E IR Y i DARAT]
AER &R BT U SRR 1, IXFES

English translation:

Interviewer: How about this time?

SYY: More or less understand. Because he (customer) did not speak English, hence,
he (owner) felt he was not American citizen, then cannot ... cannot erm ... afford gun.
Is it right? Hence, (owner) refused to sell the gun to him. But, first of all they (two
customers) could not make p their mind, right? Hence, they were discussing with
each other. Hence, the argument.

be further discussed at the end of this section.

The clip was also shown to a group-interview of three girls and one boy. None of them had

watched the film before. After viewing the first time, they said:

100

(Q.6.1.10)

S3: KEBEHH.

S2: BAE, MhFAE, REMATHMNUIEREIES ARRIE, Rk 12
S1: AT PRI RAIN? ARG A, AR SRESZA ], SO Eh
i, BTS2 IRE)REE T Y

Interviewer asks S3: g ?

S3: W E .
Interviewer: X714 WE ? A2 A2 B A F) 55 ?
S3: ]

S2: HA LFEANERE, BP.
Interviewer: RN TiH & BRITE/E 411 ?
S2: ANlf,
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Interviewer: 714 AN 4F ?

S2: Al TIAN A2 FE G ?

S1: PG ZR 0 ?

S3: AT TP AN 2 T MR 2

S1: AATT R B Rl A R 2

S2: AATTR A AN & AT 2

S1: AT AN BT A . (S2: #AA? ) BEARFEEA

S2: AR Ui A& A S RN, IS RT RE S Ao I U T H) 1) R

S1: NG R XA J7 1 EL A

[...]

Sa: T EAIXAS 911 FHAFA K. KIAME LM, AR Ul 2RT R fE A,
AR AT SZ AR AT ] Uil A 717 TKHLEREARATTIORE, YA RT RS BT
911 IR 5| & R Ak 2 [l BB AR hr A BRI LI, ERAR, AT THE KA,
SERATRLAR AN ARAR 1S E A R AR X — B DR T BE, RIE ER
X JE AT NI Z 18 R A T AR B A4

English translation:

S3: 1 don’t understand.

S2:Is it, he (wanted to) buy gun. Then they couldn’t communicate because of
language. Then started arguing?

S1: Are these two Arabic? Then, (the owner) couldn’t understand but really wanted
to sell (the gun) quickly, then (S2: misunderstanding) misunderstanding occurred?
Interviewer asks S3: What do you think?

S3:1don’t understand.

Interviewer: Why? Is it because of subtitles?

S3: Yes.

S2: Too fast, | basically couldn’t see them.

Interviewer: What do you think about the owner’s attitude?

S2: Not good.

Interviewer: Why not good?

S2: Are those two black?

S1:Is it racial problems?

S3: Are those two white as well?

S1: They seem to be yellow.

S2: Aren’t they white?

S1: They are Arabs (S2: yellow?) definitely not Americans.

S2: That means (they are) foreign race. Then it’s definitely racial problems.

S1: Americans are particularly well-known in this aspect.

[...]

S4: | think this is relevant to 911. Because he wanted to buy gun, owner realised they
were Arabic, then refused to sell the gun to them. (The owner) said he (customer)
used 717 airplane to crush their building. Accused he (customer) is...due to 911 which
caused the hatred between Americans and Arabic. Although, they buy gun, actually,
Arabic also hate Americans’ interferences in the Middle East all this time. The
conflicts between two national groups caused the intensive clashes between these
two individuals.

Like LAQ and SYY, in this group three students showed great difficulty in comprehending the clip
even with the help of Chinese subtitles. Also, it is worth mentioning that S3 and S2 showed

difficulty when they tried to identify the two customers’ racial identity. Comparatively, S1 did
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better, although her guess was wrong'®. S4 stood out among the four. S4’s English proficiency
appeared to be better than the rest of the three because he was able to follow most of the
dialogue. Another factor seems to be related with the relevant cultural background knowledge, in

particular, racial issues and incident 911.

(Q.6.1.11)

(After viewing the second time)

Interviewer : X XU ?

S1: AR IF R AT RE A KN, izt U Z I OB —JF g, ARATPIAS
R, R EBRANFITEMATTSEAE, SREAKAET G it KR JE LA
JERFOIATT L, RIGERA T R A F1E

S3: EAZ.

Sa: AR TG M — T AR AT BE AN ENIE AR BT RAR A, (H S — I Bl 2 T R An A
A AT UG ARIE SRS A A, BESEAT AR T, AHSRG . S5 RARAT R BT R
T, BRAESR, FrUARBAE T,

SL: A MIFHIAN R, RIS LA I NS SRR A Al —TFa ] RE LUt 2 Btk
P R — AT RER g 2 ARSI, DRI DR DR SR Rk T 5 B N e s 2 1R ™
H, AATXARZANE KN, SRR —F 7 i 5 & 1R K,
FLLONFIIGE . 2% N e A3 IR SR J5 At A A A 6

English translation:

Interviewer: What about this time?

S1: 1 think perhaps it’s because, perhaps it should be cultural differences. Because at
the beginning, he, they were discussing, then the owner didn’t know whether they
wanted to buy or not, then the conflict started. Because everyone wasn’t happy due
to the conflict, that’s why the owner talked about the terrorists incidents.

S3: Maybe.

S4: | think he (owner) didn’t know he’s Arabic at the beginning, but only heard he
was Arabic then ... (owner) wanted to sell the gun to him at the beginning, said
something like discuss in private, wanted to sell it to him. Later (two customers)
talked in Arabic, then the owner realised, then | (the owner) don’t want to sell.

S1: Didn’t he, the person who wanted to buy gun, cause (the argument) first? At the
beginning he thought the owner talked to him in a louder voice, thought he’s racially
discriminating, because everyone knows Americans have serious racial discrimination,
they (two customers) are not people from this country, then found that owner
suddenly talked to him in very loud voice, then believed it’s racial discrimination. It’s
the customer felt being discriminated against, then they started that.

The second-time viewing helped S1 gain better understanding of what happened. However, S2’s
and S3’s reaction did not seem to indicate any better understanding of the clip. Comparing S1 and
S4, although they both managed to follow the basic story-line, it seems that they had slightly
different views on the cause of the argument between the owner and the customer. What they
did is more than ‘comprehending the plot’. What they did was to try, based on a basic
comprehension of the plot, to interpret character’s action by applying their own views and

relevant knowledge, including Americans, conflicts between the U.S.A. and Arabic countries, and a

'® The two customers are Iranian immigrants to the States and speak Persian to each other. In the film, they were
mistaken by others as Arabic as well because of the stereotypes. Hence, S2’s ‘mistake’ is understandable.
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stereotype of Americans (racial discriminators). In doing so, the character’s action makes sense to

them.

Although the above data shows the great difficulties students encounter in comprehending the
basic plot when they view a clip from an English film that they had never seen before, other

findings suggest this is not always the case.

The clip, Step off*’, was chosen from the American film, School of Rock (2003). Unlike other films, |
could not find any DVD with Chinese subtitles. Hence, | showed the clip at two individual-
interviews and one group-interview with English subtitles on. None of them had watched the film
before. Before viewing, they were given the option of viewing the clip with or without English
subtitles. They all asked for English subtitles because of lack of confidence of viewing without any

subtitles. Below is that happened after they viewed the clip for the first time.

(Q.6.1.12)
Interviewer: 5K — TN B BHEINBEG IEZ L. FEIH FH 17
SYY: ZLE, EEASRKPRAR T o

(After viewing)
Interviewer: X PNTERE T T, NAIEEFEE, a5/ HAME
E2¥

SYY: 100% T, W] LLXAFELL

Interviewer: 1~ F4 U !

SYY: TR AT LA ] PR IR AT

Interviewer: /1% 100 % 2 ?

SYY: XA BLR G AFI0 2 LR T B R A . ANVERE S T G R Rk s T
HEAE 7o R EE AN A TR N, A TR A SO, [ A
I FRARE VL [F) 2 # 2x B R_EIX AN o

English translation:

Interviewer: | will show you a clip, see how much you can understand. Do you need
English subtitles?

SYY: Yes, otherwise it’s too challenging.

[...]

(After viewing)

Interviewer: This clip doesn’t have Chinese subtitles, only English subtitles, how much
do you understand after viewing it?

SYY: 100% understand, | can say.

Interviewer: Not bad!

SYY: | think it’s relatively easy.

Interviewer: What do you mean by 100%?

SYY: | think this clip is pretty easy. | understand both language and the meaning. For
example, the little boy, his dad is a bit worried about him, [...] | believe all students in
the class will fall in love with this teacher.

v Step off: a clip chosen from the film School of Rock (2003). In the clip, a substitute teacher, who used to be member of
a rock band, saw a boy was criticised by his father before he entered the school in the morning. He then tried to
encourage students to express their anger and unhappiness through rock music.
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(Q.6.1.13)

S1: R I ATHE AL # A ok, EBUR AT . Feut 1552 HEAN
Sa: A 22 ) i 7 EESFIR,  BERIR Y«

English translation:

S1: (The teacher) encourages them to express all the thoughts, get rid of all the
troubles. | think that’s what it’s about.

S4: The relationship between the teacher and the students is fairly open and lively.

cili

H
R

o

(Q.6.1.14)

DC: 100% 1, FJLLXAFERE. A —AET e 8, (HAEIBE . 2 Zac L
SRERARE Rock music RAETEH# ] 2 JG. MR ¥, BN ZINE I T .
2Rt B S 77235 Bh/NZIAR Rock music B, 5 Bh it 55 5T 9RAE -
English translation:

DC: 100% understand, | can say. Perhaps cannot understand some of the phrases, but
does not affect comprehension. Zac’s dad told him that Rock music comes after study.
Then he (Zac) felt blue, and was seen by that teacher. Then the teacher used his own
method to help the kids understand the spirit of Rock music, to cheer him up.

There is a clear contrast, in terms of comprehending the basic plot, between the clip Step off and
the clip Shop for gun. Both of the clips were new to the interviewees. In terms of Shop for gun,
many of them could not follow the plot even after viewing with Chinese subtitles. Some of them
needed to view more than one time. However, all the interviewees managed to comprehend the
plot of Step off even without Chinese subtitles. Some students clearly showed different levels of

understanding of these two clips (i.e. SYY and S1).
What makes this difference? Let us look at some more clips.

Among the 23 clips, the clip Shop for gun appeared to be the most difficult. Another clip, Director,
from the same film, Crash (2004), was shown to four individuals, who had never seen the film
before. Three of them managed to understand the basic plot with the help of Chinese subtitles.
One of them indicated the clip was too difficult. Another clip, Two black men, from Crash (2004),
was shown to two interviewees who had not seen the film before. They managed to follow the
plot but indicated difficulty in following the dialogue. Clips from Titanic (1997) appeared to be
easy to comprehend because all interviewees had seen the film before. The clips from American
Pie (1999), including A father-son chat, Stifler’'s party and Prom, appeared to be easy to
comprehend, although the interviewees had not watched the film before. However, one student
watched part of American Pie Presents Band Camp (2005). All interviewees indicated the clip,
London bench day, from Love Actually (2003) was easy to comprehend, although none of them
had watched the film before. Four out of ten interviewees indicated that the dialogue between
Chandler and his friends and the dialogue between Chandler and Aurora in the clip from Friends,
Chandler’s date, was too difficult to follow. Another clip from Friends, Phoebe calls London, was

shown to two interviewees who appeared to have difficulty identifying the nationality of Emily’s
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housekeeper. The clip Rachel doing laundry, from Friends, was shown to two interviewees. Both

of them managed to comprehend the plot without necessarily understanding all the dialogue.

To sum up, the above findings indicate that watching a foreign English film is not always an easy
task for these Chinese college students. Some films are difficult and some are relatively easy.
Students heavily rely on Chinese subtitles. Due to the English language level and level of existing
relevant cultural background knowledge, comprehending the plot sometimes appears to be
challenging. Even with the help of Chinese subtitles, viewing only once does not always guarantee
plot comprehension. Different levels of English proficiency and existing background knowledge
affect students’ level of comprehension. However, not being able to understand every single word
does not necessarily mean being unable to follow the basic story-line, due to the fact that

students can also obtain information from the images.

Possible variables which affect students’ ability to comprehend the plot of films have been
identified. The first is the student’s English language proficiency, which affects to what extent a
student can comprehend a clip with or without Chinese subtitles. The second variable deals with
students’ existing knowledge (including stereotypes) of the relevant cultural background and
his/her personal views. The third factor is whether or not the student has watched the film before.
A clip tends to be a lot easier to comprehend if it's been watched before. However, not having
watched a film before does not necessarily make a clip difficult (i.e. Step off). The fourth variable
has to do with the subject the content of the clip touches upon. It seems that the clips which
appear to be relatively easy for students to comprehend are the ones which deal with subjects
that students seem to be familiar with, such as father and son (i.e. A father-son chat, London
bench day), teacher and students (Step off), racial issues between White and Black (i.e. Two black
men, Director), relationships between men and women (Chandler’s date, Rachel doing laundry),
and differences among classes (i.e. Women and children first, Dining saloon). Clips which deal with
subjects which are less familiar to students tend to be more difficult to comprehend, such as
different racial groups in the U.S.A. (i.e. Shop for gun). In addition to the issue of the subject,
another factor is the balance between the intensity of the language (vocabulary, length of
sentences, dialogue and speed) and the visual images (setting, body movement). The final
variable is whether the student watches the clip alone or with others, such as with classmates and
flatmates. As discussed, students do not always have unified comprehension of the same clip.

Their understandings may influence each other on various levels.

As discussed, making sense of films often involves more than comprehending the plot. For
example, SYY (Q.6.1.9) identified differences between the U.S.A. culture and the Chinese culture
by comparing the character (shop owner) and Chinese businessmen. Based on the empirical

105



H. YANG

findings gathered from participants, in addition to ‘comprehending the plot’, ‘Compare:
identifying differences’ appeared to be another major category of activities involved in making

sense of films produced in the U.K. and the U.S.A. This will be the focus of the following section.

6.2 Compare: Identifying Differences

In terms of how Chinese college students (CCSs) make sense of foreign films, identifying
differences through comparison sense-making activities is one of the major categories. During the
process of data analysis, it gradually became apparent that what CCSs do is more complex than
merely identifying the differences. They conduct this type of sense-making activity on three

different levels. Each level will be illustrated by findings from the empirical data.
e Compare: identifying differences: fictional character(s) and self/significant individual
e Compare: identifying differences: fictional character(s) and Chinese people in general

o Compare: identifying differences: generalised group of people represented by fictional character(s)

and Chinese people in general

6.2.1 Compare: Identifying Differences: Fictional Character(s) and Self/Significant Individual

Having watched the clip Stifler’s party™® , PWB said:

(Q.6.2.1.1)

PWB: XM iR e, IAF BRI, HIRZ AR, WA AR,
FIATIAE, PR EE M LD, B TR, R A% T, RE
R, ARKIEMEAZBW, S iE AR,

English translation:

PWB: This kind of activity is very good. That home is very big, (Stifler) invites a lot of
people, and they don’t make a mess. Look at us now, usually we have no place to
have fun. Apart from having meals together and singing songs, there is nothing else
to do, and | feel very bored. They seem to have fun, chat together etc.

PWB compared the characters with himself, and identified differences between how the high
school students socialise with each other in the clip and his own experience of socialising with his

friends. As a result, PWB seems to admire what happens among the fictional characters in the clip.

| showed another clip, London bench day™, to two female students (JT and TXH). Having watched

the clip, JT talks about the 11-year old boy, Sam, from the clip.

18 stifler’s party: a clip chosen from film American Pie (1999). In the clip, Stifler hosts a party in his mom’s house. Many
high school students come to attend his party. Several boys who are Stifler’s friends attempted to get girls’ attention
unsuccessfully.

% London bench day: A clip chosen from British film Love Actually (2003). In the clip, the 11-year old boy Sam sits on the
same bench with his step-dad. Sam’s mom just passed away. Sam has been very upset. His step-dad decides to have a
chat with him to find out what troubles him. Sam confessed that he’s in love with a girl.
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(Q.6.2.1.2)

T A E RS, sl R, RUAHTA AN AR R o6, At R 7E 10 JLY
[ I i B I AR A ) o (H R R 1 e R A AN — 4, Ao 923X, i
LEZ BT AN, MU, AR X —AME S R, s AR
HREBANEBIHR RN LT, T REZMIREE, BEAZL—HH,
WAF IR LIHE, NZFIuliExk, EHRE, HEMHBEZENCEIRILIIT 4%
W, ZAEATTIH, AR K, REHA .

English translation:

JT: In Chinese people’s saying, this is precocious. | used to know a younger brother of
my ex-classmate. He also had a girlfriend when he was about ten. But | think he is
completely different from him (Sam). He (Sam) used the word love and said I’'m in
love with a person. He's worried because of this. He thinks this is a very serious issue
and feels pain. But that child (ex-classmate’s brother) just wanted to be with a girl,
and went out with her for the sake of dating. That’s completely different. | think

that’s very childish, children playing games and playing families. But this boy is really
talking about love, feelings etc. It's very different and it’s different in terms of depth.

JT responded to the character, Sam, quite strongly. In addition, JT compared the fictional Sam
with a real Chinese boy (the younger brother of her friend) based on her understanding and views
of their attitudes towards dating and love. JT identified the differences between these two boys in
terms of their attitudes towards dating, as well as how serious they were in their feelings towards
their girlfriends as the result of comparison. She has not thought about the fact that Sam was
playing a part created for him by an older writer, rather than representing the typical behaviour of

a U.K. 11 year old boy.
Another female participant TXH said:

(Q.6.2.1.3)

TXH: TH, EANNZREER, UM EERX A HENERE. — K EXRE
ZIAIRIEA SIS A B . BUAE, FEhE, FREREI T — AR Z 1,
B AN, BRSBTS, S AT % T R e TS 2 1)
ISgAice 2 KA, P REAS B8 B /I P Ak gl 2 PR A T o JRAG L

English translation:

TXH: Also, this child is very interesting. He can express himself to his father so directly.
Normally, in Chinese families, communication would not be this direct. In China,
probably parents and children would not talk about dating. For example, when | was
this little, my parents had never talked to me about this before. Actually, they think
that children should do the appropriate things at the appropriate times. They
probably would not understand young children would understand and develop this
kind of feeling.

Like JT, TXH also responded to the same character, Sam. Unlike JT, TXH was impressed by the
communication between Sam and his dad, and the fact that Sam told his dad about being in love
with a girl. According to TXH, Chinese parents normally would not talk about dating with their
children in such direct way. She took her own experience as an example and compared the
communication between herself and her parents with the communication between Sam and his

father, and specifically the two generations talking about dating. She also gave an explanation as
107



H. YANG

to why her parents did not talk to her about dating, as if she shared that understanding with her

parents.

The above two text extracts show that JT and TXH both responded strongly towards the character,
Sam. Although they both reacted to the same character, they were impressed by different things
which happened around Sam. TXH compared Sam with herself, and Sam’s dad with her parents, in
terms of communication between two generations on dating issues. JT compared Sam with

another young boy whom she knew went out with a girl.

Having reviewed the above interview extracts, what do they tell us?

First, as the above examples show, ‘identifying differences’ is another main category which has
emerged from the qualitative data with regard to Chinese college students (CCSs) making sense of
films and TV series produced in the U.K. and the U.S.A. Usually students identify differences by
comparing the characters with themselves, comparing characters with other significant people in
their lives, such as parents and partners, and comparing characters with other people whom they
know. In short, CCSs identify differences by comparing one or more fictional characters to self or

Chinese people who are closely related with self in the Chinese context.

Secondly, the Chinese people with whom CCSs tend to compare characters with are the
individuals who in real life share something in common with the characters. For example, the
Chinese boy whom JT compared Sam with shared things in common with the character Sam. They

both were boys who went out with girls at a similar age.

Finally, CCSs’ existing knowledge and life experience play an essential role in the process of

identifying differences.

Before moving forward to the next section, let us look at TXH’s comments again (Q.6.2.1.3). In
addition to TXH comparing Sam with herself, TXH compared Sam and his father with Chinese
families in general by saying: “normally, in Chinese families, communication would not be this
direct. In China, probably parents and children would not talk about dating”. However, what she
was doing at that time was to mainly compare Sam with herself. Her generalized view and
understanding on communication between children and parents in Chinese families was mostly
developed from her personal experience with her parents. However, TXH’s comparison between

Sam and his father and Chinese families in general may still be valid.

The following section will consider examples where CCSs make sense of films by identifying

differences between character(s) and Chinese people.

108



H. YANG

6.2.2 Compare: Identifying Differences: Fictional Character(s) and Chinese People in General

(Q.6.2.2.1)

GW: [.] 1M H., AT 6 M ANZAWARE RGN &E, XM AE—R, K5
XorTF, Ra XAE—#. KA EPE R MANE—RE, RE0ITF, BRI
AR, MATE R LLXEE, REFH—FE, — A IEFEAEN, &0 LARRF
&. TR E A BN .

English translation:

GW: [...] Plus, there’s also complex love issues among those six. The two get together
(Rachel and Ross), and separate, and get together again. | think, in China, normally,
after two people get together and then separate, they would feel embarrassed when
they meet again. They (Ross and Rachel) can still act like nothing happened, and live
together, and then can get back together again. It’s beyond my imagination.

As the result of comparison, GW identified differences between the fictional characters Rachel
and Ross (from American sitcom Friends) and Chinese people in general, rather than identifying
differences between these characters and particular individuals, such as herself or people close to

her in the Chinese context, which happened in the examples presented in the previous section.

| showed the clip, Chandler’s date®® from the same show, Friends, to a group of four CCSs. After

viewing the clip, they said:

(Q.6.2.2.2)

S1: Ml 1A Ak, AR A4

S3: . AR rh E B I LR E e AHOX A .

S1: XFiT .

S2: HiE k. H CHEE - EAR R, (S3: XFRT) ZEASRER — AN En O A
i)

English translation:

S1: There’s no taboos. They say whatever they want to say.

S3: Exactly. | think a group of Chinese men and women would definitely not dare to
talk like this.

S1:yah.

S2: | definitely would hide. Stay in my room alone and think things over. (S3: Yah) Or
find a good friend and say a few words.

In the view of the CCSs, the characters have no restraints on what they talk about. (This mainly
refers to Chandler talking to his friends about his date with a woman called Aurora, who has told
him she only wants to maintain a sexual relationship with him, as she is married and also has a
boyfriend.) The discussion among the CCSs recorded above shows that they compared the
characters, five friends, with an equivalent group of Chinese friends of men and women. In

particular, they identified differences between the way the five fictional friends talked to each

% Chandler’s date: a clip chosen from American sitcom Friends (1994-2004). In the clip, Chandler’s shares his experience
of his date with a beautiful Italian woman who has already been married and has a boyfriend at the same time. The
woman, Aurora, only wants a sexual relationship with Chandler. Knowing the situation, Chandler decides to keep dating
Aurora.
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other about Chandler’s date with Aurora, and the way that an equivalent group of Chinese friends

would discuss (or not discuss) the same situation.
After viewing the same clip, JT said:

(Q.6.2.2.3)

IT: FAEAT... fl (Chandler)2xf H SRR W BEARX A F . £ 0 [EHROZA X
SeHEREEY. MH, RS BN gEed —m KB FE N i
HOK L ANA B . A A G XN R, [...]

English translation:

JT: I think ... he (Chandler) also tells his friends about this thing. In China, people
would not publicize these things. Also, | think ... probably, Chinese men are a bit male
chauvinistic. They would not accept their woman having other partners. Basically, it’s

impossible for things like this to happen. [...]

JT reacted strongly towards the fact that Chandler shared his experience of dating Aurora with his
friends. Regarding discussing relationship issues with friends, JT compared Chandler with Chinese

men in two aspects.

First, according to her, Chinese men would not ‘publicize these things’. Interestingly, JT used the
word ‘publicize’. This indicates, from JT’s point of view, how private issues such as personal
relationships are. This means, based on JT’s knowledge of Chinese men, things like having a casual
sexual relationship with a women who is married are too private to be shared with others, even

with friends.

Second, another aspect JT compared Chandler with Chinese men was maintaining a sexual
relationship with a woman who had other sexual partners at the same time. According to JT's

knowledge of Chinese men, they would not do that as they tend to be a bit male chauvinistic.

The above two examples show that, rather than identifying differences between characters and
self or other specific individuals who are related to self, some CCSs identify differences between
characters and a group of Chinese people. However, they do not identify differences between
characters and just any group of Chinese people. They identify differences between characters
and a particular group of Chinese people who are similar or equivalent to the characters in some
way. For example, in the case of the clip Chandler’s date from Friends, JT compared Chandler with
single Chinese men. S1 and S2 compared five friends (three male and two female) with a group of

Chinese friends of men and women.

Let us look at another example from GW. During the interview, when asked to talk about films or

TV series that she has watched before, GW mentioned one of her favourites, the American TV
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series Growing Pains®. (This TV series was produced in the 1980s. The program told stories about
an American family as the children grew up, focussing on the relationships between the children
and the parents.) After first explaining what the TV series was about, she talked about one

episode which had left her with a deep impression.

(Q.6.2.2.4)

GW: BRI 2 VI — KN, REJINEZTER, ML, W%, M
07, 28 A IR AR . L AN N E T, AT EFERK R E 4
NEL, e AR AN SEHEAS Bra, AR5 GOISM G ih 75 S A I 2 MR A A oSN, 3
0 25 P G 4 Tt BRI . FRAEASAEIX AN TT NG, R AR AN T T b [ KA
FLE AR 1 WA, R TE RO AN it 25 7 AW A4 0. it A 26—
RH&, WS EER AR CER M YW . 3R 58 A3 X 72t E R A AT e . 15 z)
HERI. AR — M B AFARTFRG 8 ETAMBEEX I TT 1, LT #ANFH R
KT ERERVER . 1M Bt S S WS E X A . BR P E R SO 2 R
Ko LRI — BRI BN SRS TR

English translation:

GW: That TV series is about a family with a number of children living together, young
children, love, pain, pains suffered while growing up, etc. For example, one child,
(she was) in the stage of adolescence and development, she wanted to buy a bra, and
then, things like that, her dad and mom communicated with her carefully, went
shopping and helped her choose a bra. | think, in this aspect, especially in that aspect,
Chinese parents are fairly conservative. Her parents were calm and willing to help her
understand etc. When she had her first period, her mom explained to her very
patiently. | think this is impossible in China. This stirred my feelings greatly. Like,
Americans, normally, are all very open. In that aspect, education for girls entering
puberty, not only her mom pays close attention, but her dad also gave her a lot of
attention in this aspect. There are lots of cultural differences from China. | have a
fairly deep impression on that Episode.

Among all the films and TV series GW mentioned during her interview, she seemed to feel
particularly strongly toward Growing Pains. She had a lot to talk about this TV series, and
especially about the one particular episode. Although she watched it many years ago before she

went to college, she still remembered what happened in this episode very clearly.

In the episode that she mentioned, GW talked about two things that happened to the daughter,
buying her first bra and having her first period. GW was strongly impressed by the daughter’s
parents and their approach to their daughter concerning these two issues, and compared the
fictional parents with her view of Chinese parents. In terms of bra shopping, the fictional U.S.A.
parents were calm and willing to help their daughter understand, whereas, according to GW'’s
knowledge, Chinese parents tend to be more conservative in this aspect. GW also felt particularly
strongly about the fictional mother who explained to her daughter “patiently” when she had her

first period. GW believed that Chinese parents would not do so. Perhaps GW felt very strongly

2 Growing Pains (1985-1992) is American TV series about series of adventures happen in one family. In the family, there
are initially two boys and one girl with a psychiatrist father and a journalist mother. A baby sister is born during the
series.
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about this particular episode because of the strong contrast with her own experience of these

two potentially traumatic events in a young woman’s life.

In addition, GW viewed American people as all very open. It seems that this existing view and
understanding of Americans in general played an important role in forming her understanding of
the fictional parents’ approach to their daughter, particularly in helping their daughter gain more
knowledge about puberty. However, one can also speculate that GW’s view on Americans was

partly the result of watching this episode.

In addition, GW also commented on two of the main characters, the younger son and the elder

daughter in the family. Later on in the interview, she said:

(Q.6.2.2.5)

GW: 1 HABATTEZGE R H o A Lt — /o, ERMEFvbaE, o
FRAE R KB, AN EE UL AR (A], R KIE IR SE, e T3 (A L
Lyt AHAH LU o o IR IR RAR 22, of o IRk ik th X A AH 25 B . A i It %) o o A 55 U
GHAHTF Do A () o X FR R R A AR AN o SR A EHEA— A1

English translation:

GW: Plus, they are very free at home. That girl has a little brother who often quarrels
with her. | think in Chinese families, not mention two generations, | mean, older and
young generations, even the same generation, for example, if an elder sister is a lot
older than brothers and sisters, brothers and sisters should respect the elder sister.
But her brother makes fun of his sister etc. This kind of relationship feels very relaxed.
It’s quite different from China.

GW identified differences between the relationship between the brother and the sister in
Growing Pains and the relationship between brothers and sisters in Chinese families. According to
her understanding, the relationship between the brother and the sister in the program is relaxed.
In comparison, the relationships in Chinese families, not only between two generations, but also

between brother and sisters, emphasise respect.
In a group interview, student S2, who also had also watched Growing Pains, said:

(Q.6.2.2.6)

S1: K— K LLUGEAE T Growing Pains. IXAN3FRE FKE BIHAE, WAL
L, 3T WS L TRLERIMAIRR B E AR E B ST, M TEt
FARTFI, 02 72A80E B s, R AR SRR . MR EA
BEfho, HEACBEE AR b LR, AT — Bl A B e . BT DA
ARV IEAT A BIAENZ AN SRS SR AN S o A4 Il 8, S AR A
ATH A

English translation:

S1: After | got older, | started watching Growing Pains. It's about stories in the family,
two sons and one daughters, three Children. It’s about ... how these parents raise
their own children. They are very open, let children do things that they like, and very
supportive to their children. Unlike Chinese parents, Chinese parents fetter their
children’s thoughts. They (in Growing Pains) feel more like friends, they can
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communicate with each other etc. Even though the children chat and joke with the
parents, this doesn’t cause a problem, but rather enhances their friendship.

S1 identified differences by comparing the fictional parents with Chinese parents. She did so by
explaining her understanding and views on Chinese parents’ approach to their children, which,
according to S1, was to “fetter their children’s thoughts”. The Chinese equivalent of the word
‘fetter’ is usually used with negative meaning attached, in the same sense as in English. For
example, according to Oxford Advanced Learner’s Dictionary, ‘fetter’ means to restrict someone’s
freedom to do what they want (2000:468). From her comments during her process of comparison,
S1 seems to have positive attitudes towards the fictional parents. In contrast, her attitudes
towards Chinese parents, and specifically their approach toward their children, appear to have

more negative tendency.
Regarding the same clip, London bench day from Love Actually (2003), CJY said:

(Q.6.2.2.7)

QY: WAF XN EE ML T2 FER, BN —F. FLpfaEitit, KK
HOZ TR, REJEREE, TR mHMBABXAA =R, Z/DRFRA TR
I RBEEA—FE . AV —Fh KK, X, ATERERE, SENRK—FE,
11 %, SRR DARISCRIX AR S . R AFIX A M AR B (1) . WUE IR 1, $E4F
.

English translation:

CJY: I think this father and his child are equal, like friends. They discuss various issues
on an equal footing and really communicate. It’s not the same as here. At least, it’s
different from the majority of our families. We have a parental control system, don’t
we? They are kind of still like friends, (he is only) 11 years old, and can talk to his
father like that. | feel this kind of relationship is very good. Just like friends, really

good.

Like three other CCSs who viewed the same clip, CJY responded to the two main characters, Sam
and his father, and specifically to the relationship between them. According to CJY, he perceived
that Sam and his father were like friends, and that they communicated with each other. In CJY’s
view this was different to most families in China. His comparison is not directly with his own
family, but with his understanding of Chinese families. In addition, his positive attitude towards
the relationship between fictional dad and son indicates that, as a result of comparison, he was
not entirely happy with the relationship between parents and children in Chinese family in

general.

To summarize, the above examples illustrate that, as a result of undertaking comparison, in
addition to identifying differences between characters and specific individuals in the Chinese
context, CCSs sometimes identifying differences between characters and equivalent groups of

Chinese people. CCSs do not compare with just any group of Chinese people, but with specific
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groups of Chinese people who share certain things in common with the characters, such as

gender, age, family position, position in society, occupation, etc.

Several variables play an essential role during the process of identifying differences. One of these
is the basic information gained from plot comprehension and understanding of the characters.
However, CCSs also apply their existing knowledge of Chinese people and China, as well as
existing knowledge relevant to people in the character’s position. What is more, CCSs apply
personal experience and values and beliefs relevant to the characters and the events that happen
around characters. By identifying differences through a process of comparison, when watching
foreign films CCSs may reinforce or form positive or negative attitudes towards characters and
towards the equivalent group of Chinese people (this point will be further explored in the next

chapter).

6.2.3 Compare: Identifying Differences: Generalised Group of People Represented by Fictional
Character(s) and Chinese People in General

(Q.6.2.3.1)

GW: I R LW NAE A IR+t 1, 1 B2 B 7R (e BB %3 o it
PR, A NVEE AR, iR S T — R, g, A INAIR—IT
IR R ANG, LK 4K AIEBIX A K O AR IR RS ) Al I A%
XA

English translation:

GW: It seems that Americans don’t purely judge you based on your social status,
what they also care how you got there. Chinese people only care about the result.
For example, if you manage to become an executive or manager, (they) wouldn’t
care whether or not you started from a very low position, or whether or not you
reached this high level by your own endeavour. They don’t care about this.

Having watched the film Forrest Gump prior the interview, based on her understanding of the
main character, Forrest, GW identified the differences in attitudes between American people and

Chinese people.

The focus of this section is to illustrate the third type of ‘identifying differences’ activity,
identifying differences between people represented by the character(s) and Chinese people. Let

us look at some more examples collected from the empirical data.
DYY talked about the film The Graduate he had seen before.

(Q.6.2.3.2)

DYY: S 21X E MY Ben. Mg —MREN, [.], fhEEMSRERER, 1§
KABHY, ARIKAER 218 KA L A, ASBUE B A A —FhHE R —FhiE T,
fih 2> A IESK B 2. 1 HIH S v R E 16, X Bl B AN BSOS 1,
L3 ENIE 2 fwin TAE G A, A ERENERER, RWEBEDOSAHAX
ZUNI:P

English translation:
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DYY: This leading man is called Ben. He is an American, [...] In the end, he (Ben) very
directly, bravely, madly pursues his girlfriend, regardless of all the people around and
their rejection and taunts, he bravely pursues his love. However, really, as far as
China is concerned, this is simply unbelievable. | think Chinese people still tend to be
conservative, and they would not dare to reveal themselves. | think very few people
would be this brave.

DYY responded strongly to the film, and in particular how the character Ben pursued his girlfriend.
DYY believed that people in China would not do something this brave because, according to his
view of Chinese people, they tend to be conservative. After comparing the character Ben with

Chinese people, DYY then continued:

(Q.6.2.3.3)

DYY: & [E AT RS, Ml B SrEE, MATASu, Bk, X4
AR, MR W EAE R, BOASCERRAXS, FrlA e E4, il
A XA flifiles, R EIR, RASL, FREERV XA H G R i, Rah—E
SR, PEZTIAE, B E 2, St B A AR R LA PR S 2 1R
Ko W VEFEA N VXA FAE AN, 11 H AU 202 LR TE B, Al ] B
A boy, RS 100%0—MiEd b, IR AT REE 50% 1o B3 E At
ATEAN I HE

English translation:

DYY: Americans, they are very independent. They have their own thoughts. They
would not say, “my parents said this is not the right thing to do, and so even though |
think this is right, because parents said it’s not right, | cannot do it”. They are not like
this. They can (be) ... very self-assured, very independent, “if | believe this is the right
thing to do, | will definitely do it”. However, a Chinese young person, first, he
definitely would not ... firstly, people around ... will influence his ideas a lot, if
someone says, this is not right and (this person) sounds quite reasonable, his
determination will reduce, originally he was 100% determined to do it, now he is
perhaps 50% determined. But Americans, they are not like this.

It seems that DYY’s perception of Americans being independent and not easily influenced by their
parents (in terms of pursuing things that they want) has a strong link with how he felt about the
main character, Ben. In other words, he has made a link between the character Ben and bigger
group of people who are from the same cultural context as Ben, the U.S.A. This is probably
because DYY’s understanding of the character Ben fits his existing perceptions of Americans, and,

as a result, the character triggered and reinforced this existing perception of American people.

DYY identified particular differences by comparing American people with Chinese young people in
terms of to what extent they would be influenced by others. Although he used the term
‘Americans’ during the process of comparison, it seems that he was more specifically referring to
American young people, because of the reference to Chinese young people and parents. This

shows a tendency for DDY to generalize.

However, it seems that the idea of independence features prominently in DYY’s perception of

Americans. This idea of Americans being independent could either be part of DYY’s existing
115



H. YANG

knowledge and perception of Americans, or this idea could have developed through the process
of comparing American film characters with Chinese young people. Alternatively, this idea could
also be the combination DYY’s pre-existing perception of Americans, and the ‘comparison sense-
making activity’ he undertook while watching the film clip. This issue, which is related with ‘effect’,
will further addressed in the next chapter, which will deal with discernible effects of films viewing

on Chinese college students’ understanding of and attitudes to other peoples and cultures.

Looking at above example, DYY started by comparing the character Ben, an American young man,
with Chinese people. Then, he compared American young people in general with Chinese young
people. This indicates that DYY’s comparison activity fall into two stages, first comparing a
character with Chinese people, and then comparing American young people with Chinese young
people. As a result, DYY identified differences between the character and Chinese people, and

differences between American young people and Chinese young people.
Let’s look at another example which also falls into this category.

After viewing the clip London bench day from the film Love Actually (2003), LAQ explained what
she thought of the father’s approach to his son. She showed positive attitude towards the father

character. Then she said:

(Q.6.2.3.4)

LAQ: FHi A, AMERAZ, SCEFRI/NZ IR R H i A BRI N ) K RBP4 —
g, FEFRATHE ZM

Interviewer: Z¢17/#H5¢ 42 EFE?

LAQ: H [ 2 o TR LIRS ) o AT R IREIARTT, (HZ4ME
TWAFHMA KT R ESZAZIXFE TR,

Interviewer: X714 WE ?

LAQ: FRBLDAT A5 77 FOVG 5 K 22 5 I e . e ElS R g —2, WA B e, &
ANTTIHEME G2, R E E ol DORIS A RS, AR AL B S .
H RS R TR, FORKEE, RN, WA MR AL, HiR R
HL. ERAMHAFEEMEUWHAM, E e it &u#FH R, B4y
AR VL7 A B BT R 2, & AT AR TR £

English translation:

LAQ: | think, in foreign countries, the relationship between parents and children is
more equal compared to Chinese parents-and-children relationship. It’s rare in our
country.

Interviewer: What about our country?

LAQ: In China, | am father, you are son, you have to obey me. If you don’t obey, | will
beat you. But in foreign countries, | think it’s not like this. It feels that it shouldn’t be
like this.

Interviewer: Why?

LAQ: | think this is the difference between the East and the West. China is more
conservative, definitely, compares to the west, more conservative in every aspect.
It's kind of concept ever since ancient China, the concept of family and code of ethics.
It's always the same from ancient times to the present, | am the senior member of
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the family and you are the younger member of the family, you need to respect me. If
there’s any verbal offence, it will certainly be blamed and punished. Overall, | feel
that western culture is a lot more open than China, a lot more open in every aspect.

What LAQ did was to compare two groups of people, foreign parents and children and Chinese
parents and children. In particular, LAQ compared the relationship between foreign parents and
their children with the relationship between Chinese parents and their children. In doing so, LAQ
expressed her ideas of what the relationship is like in both groups. In addition LAQ gave reasons
behind the differences between these two groups by exploring and giving examples such as the

concept of family and the family code of ethics in the Chinese culture.

Considering DYY and LAQ, in their sense-making process they both compared people represented
by the character with Chinese people. As a result of their comparison, they both identified
differences between the two groups and enhanced their understanding and view of both the

group of people represented by characters and the Chinese people.
e Concepts of ‘foreign’ and ‘western’

It is worth mentioning the word ‘foreign’ that LAQ used in the process of comparison. In a
previous part of the interview extract, when LAQ was talking about the characters Sam and the
father, she was aware that both of the characters were British. However, LAQ went a step further
and made a comparison between Chinese people and foreign people, rather than people from
any particular country. From the reasons that LAQ gave to explain the differences between
foreign people and Chinese people, such as cultural differences between the East and the West,
there is a strong link between the concept of ‘foreign’ and the concept of the ‘western’. The

concepts of ‘foreign’ and ‘western’, to some extent, are identical or interchangeable for LAQ.

More similar cases were found from the qualitative data. For example, DC talked about an

American film that she watched before, Mean Girls 2.

(Q.6.2.3.5)

DC: Fad i — Bk A T 2R R, AN — 1, SRS
T AL IRAR, VAT S AR Ok RAMBIRA T A AR 4, Al AT TR
HHREZHRNK, BMIERRR, Z25&EFIBRPRR. PEHEES
BIME™, HE 5000 FRCH, T0HARF PSS EITEY, XMOsR
MR T, AnTReAs.

English translation:

DC: | remember there was also a scene, in which, their high school teacher took off
her tops. She wanted to take off one; as a result, she took off both of them. This
scene made me wonder, probably, teacher and students relationship over their side,
might not be as this serious as our side. On their side, it seems more like friends,

2 Mean Girls: it is an American film released in 2004. The film is about a girl’s (used to be homeschooled) complex love
and hate relationship with three other girls in from the same high school.
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playmates for each other. In China, it’s definitely the absolutely authority of the
teachers. Five-thousand years of history in China, plus, the Confucius culture is about
‘honour the teacher and respect his teaching’. This is deep-rooted and impossible to
be changed.

Here, the two groups of people DC compared were teachers and students in China and teachers
and students ‘on their side’. Based on the fact that the characters in the film were Americans, it
could be speculated that the teachers and students ‘on their side’ that DC was referring to were

from the U.S.A.

However, this is not necessarily the case. It seems that many CCSs do not always distinguish
between countries in the west. Based on findings from the qualitative data, many CCSs use words
such as foreign (41 ), western (7§77), on their side (fifi1A8321), they (4t1417), as catch-all phrases

which blur the boundaries between individual countries, in particular, the U.K. and the U.S.A.

For example, PP used ‘foreign countries’ (|& #}) during her comparison activity. After viewing A

father-son chat®® , PP said:

(Q.6.2.3.6)

PP: KIZ [ o FRACAFXMNALSEAE T [H € B A WX FRA 1A ARAER] — 1 IR
MARETFRXEIHHERE, 2R AR, . HZZMIRAZIRZA,
RERBCEE, WEHS T, BERE EWAZR, WHEBAVEU, #UREE, B
e LUE A2 BRI Ah o AR ARATTIIX AN .. X e — AR, A4 LA
oI, M HACBH R A AR ER . PUNERXAFR, G TR K
A4, REHCASZINGF. Pdixe | %¢Iﬁ%ﬁ¥%§a&ﬁtwﬂﬁ,
IR B2 0 R HRTE AR B &Eﬁm?E% ANGFHIIR A 3 IXRE ELIRAT
i IS, 7EEIMUATIEA 5 MK Z B ARs a2 IRAG I A
B, AR ARER, FINRERWA AR, XEGRIRE, B ERD W
AN E T3R8 H RS IR

English translation:

PP: This is so funny. | think this type of dad definitely does not exist in China. In the
second year of secondary school, our school organized a trip to a Sex Education
Exhibition, all pictures etc. ... but teacher never talked about it, just let yourself to
watch, just watch, and not supposed to talk about it in the bus on the way back, no
one was supposed to talk about it. It’s fairly kind of like, taboo. But for them, this is ...
this is a kind of knowledge, there isn’t anything forbidden, plus, parents also want
you to master (the knowledge) ... because it’s always better to know the knowledge
than not knowing, you will not get hurt. Things like ... like many Chinese young
people, don’t have this knowledge, and obtain from other resources. Anyway, it’s not
normal, not good. This way is better. Plus, | think, in foreign countries,
communication between Children and parents is particularly good, very much like
friends, they say a lot, like, ‘dear’, ‘Baby, | love you’ etc. | think, this rarely happens in
China. Relatively not very good at expressing own feelings.

2 A father-son chat: a clip chosen from the film American Pie (1999). In the clip, Jim, who has a pack with his friends to
lose their virginity by the end of high school, is checking his newly purchased condoms. He father knocked on the door
and came in with a bag of adult magazine. His father tries to help his son to learn more about female body.
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There is a lot of comparison going on. First, based on PP’s comments that the type of dad like
Jim’s father does not exist in China, it can be speculated that this idea of PP’s was reached from a
comparison between the character, Jim’s father, and Chinese fathers in general. Hence, the fact
that PP believed no father like Jim’s father exists in China was due to the sharp contrast between

the character and the image of Chinese father in PP’s mind.

Also, PP’s personal experience at school in terms of receiving sex education from teachers played
an essential role in terms of facilitating her views and understanding of Chinese people’s view on
sex education and how to approach it for young people. The word ‘taboo’ PP used indicates PP’s

view on teachers’ and students’ attitude toward sex education at school.

In addition, PP compared communication between parents and children in foreign countries with
communication between parents and children in China. The phrase indicates that the particular
group of people, parents and children in foreign countries, is not limited to people in the U.S.A. To
PP the characters Jim and his dad represent a group of people which includes not only Americans,

but also people from other countries.

Also, by saying “this way is better” (XX #f L #i4F) indicates that PP could prefer both the fictional
parents’ approach as well as parents in foreign countries approach to their children in terms of
sex education. What is more, PP’s comments on communication between parents and children in
foreign countries indicate her positive attitude towards them. Meanwhile, PP’s comments also
indicate that PP had, to some extent, a negative attitude towards Chinese people’s approach

towards sex education and communication between parents and children.

The previous examples show that sometimes CCSs compare group of people represented by
characters with group of Chinese people who are equivalent with the characters. As a result, CCSs
identifying differences between two groups may form or reinforce either positive or negative
attitudes to both groups of people. Information gained from viewing the films and TV series,
existing knowledge and personal experience all play essential roles in identifying differences

during the sense-making process.

The text extract below is from a four-people group interview. After viewing the clip, Step off from

the film School of Rock (2003), four CCSs had a discussion:

(Q.6.2.3.7)

S1: A M. A E, ZIEZl. AdiRE L2 Em, ~ 7R
YRAT ARt A A, (B2 — AR R AT &, B2 R RS IR, $2
W, A RS ] CA E S UL, (ERAR 2 IR B — e DL i Y
A
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S Tt A [ Y AR P A OC B8 PT RE RIS £ 2 IN) O R — 48, SME TR, B
B3 (AR MNKINE, AR RESZ 2 4 AT B ARSI, o (B SRR 28
MR, — PR IR, SART B, (HRESEABA X
PR PEERANE 2 . AT REAE AP E P RR AN SR 22 P LU Al AR AR IR 3T 2
W, Bt Em, aTRALCN B ZP, (HRRWEAET EFGIXME, A
A X RO T o ARE AR B 2 /A 5 AR RE AR, S I ) S el
AR H KT R, s TR, — Uit B RANmAT, R ek
N

S W AS I FE R A —FEIE o BEFFICE, AMRIRATIE 4 IR0

S3:H S A AT A b 2 07 U (), AEXFEESR B, AT 2 bR R
S2: o i H BSR4 () 2 T 2 R AR T e A3 . AMEIRA XA, el ™
English translation:

S1: Being a friend more than being a teacher. In China, teacher is teacher. In the class,
teacher is teacher. You can be friends with him after class, but, normally, not in the
class. (Chinese teachers) Prepare lesson and teach you, ask questions, sometimes (we)
can express our own opinion, but, most of the time, (teacher) will explain existing
theories etc.

S4: | think the Chinese-teacher-and-students-relationship is probably more serious,
whilst, foreign (-teacher-and-students-relationship) is more lively and interactive. But
| think, looking from long-term perspective, it's probably has long been influenced by
traditional ideology, the kind of Chinese concept of status is very strong, once said
someone is my teacher, it’s like a benefit group. But I’'m not sure whether things are
like this or not in foreign countries. Probably, in foreign countries, maybe, when
pursuing a higher degree, for example, who is your supervisor, who is your professor,
people whom you can be proud of. But | think, in China, this concept exists from
primary school. [...]

S1: (1) feel that the (teachers on) U.S.A. side is not the same as over here. Fairly open,
not as serious as we are.

S3: Yah. Actually, their teaching approach is pretty good, comparatively, we are
relatively constrained.

S2: Indeed. Plus, teachers over the U.K. and U.S.A. sides are fairly relaxed, not like our
side, very serious.

There is a lot comparison going on. First of all, S1 compared the character, teacher Dewy, with
Chinese teachers. Following S1, S4 compared foreign teachers with Chinese teachers. In
explaining the reasons for the differences between these two groups, S4 drew on his knowledge
on Chinese culture, specifically the concept of status. Although he tried to imagine the
relationship between teachers and students in foreign countries, he did not reach any definite

conclusion.

S1 noticed the differences between American teachers and Chinese teachers. S3 pointed out
more differences by further comparing these two groups. From S3’s comments, there is a subtle
hint that S3 might have a positive attitude towards American teachers. It can be speculated that
S3 has a slightly negative attitude towards Chinese teachers. S2 also made a comparison.
However, it seems that for S2, teachers from the U.K. and the U.S.A. are in a single group, as she
compared them as a group with Chinese teachers. A hint of positive attitude towards British and
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American teachers and negative attitude toward Chinese teachers can be detected in S2’s

statements.

First of all, the above example shows that, having viewed the films, talking with peers facilitates
CCSs making sense of what they watch. This demonstrates one of the factors which affect CCSs

making sense of films, peer influence.

Second, although CCSs are aware of the fact the U.S.A. and U.K. are two different countries, most

of the time they group these two countries together in process of comparison.

Third, comparing two groups of people often leads to certain understandings and views about
both groups. However, this is not always the case. Some CCSs reach an overall understanding of
both foreign people and Chinese people by identifying differences. However, for some CCSs reach
an understanding of Chinese people, whilst their understanding of foreign people is speculation,

with nothing being certain.

Last but not least, identifying differences as a result of comparison sometimes leads to or

reinforces positive or negative attitude towards to foreign people and Chinese people.

With regard to attitudes, let’s look at another example. | showed the clip, London bench day from
the film Love Actually (2003), to two CCSs, JT and TXH. After viewing the clip, they explained to me

what happened in the clip and then continued:

(Q.6.2.3.8)

ITABATAI A AL BEA—FE . AT NE T AR IR A Z ARG, LUS—HERTEL
AR, BlEEMhaAIRZHES, BB E SO, R KA R
o HSESA PO 2, M Vaa@m], R St gk 3 — MR 47
R, o R B [ 2 e A — AR 7 N IE, A e v I 2 9 (6 4F
KA ETEA A, SR IRAE B 2 B2 —FAE, AR, PiFi 77
A At P ] AL

Interviewer: 77 (4117 A/ ?

IT: ABATTE S — PR EEBC R B — FhAS R . AR5 v [ AT e B ARt FH S —
Mo B HOKEZ T, N AaARE? TORA AT, RS,
WA, A E M AR B ? RS . AT B
AR E CRARIRIE B, REEBKE CHET, MK, E£ERFX
o] et o

English translation:

JT: [...] they approach to things differently from Chinese. Their children do not need
to learn so many things and they can still grow up, eventually they will understand
many things, gradually they will grow into people ... as their parents expected.
Actually, another approach is to control. To communicate with children, it seems can
also reach a very good result. This approach is completely different from China. (I’'m)
not saying China is good or U.K. is good, because conditions of two countries are
different. It’s difference that | realized not good or bad. Two approaches both have
problems, | guess.
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Interviewer: What difference?

J: Their attitude is relatively sensible, while Chinese are rather under the sway of
emotions. (Chinese parents) think “why can’t | control my own child?” | do not allow
her (behave) like this. | am her mum, | gave birth to her, why don’t | even have the
right to control my child?! Rather emotional. They are more sensible, (they) don’t
consider themselves whether they are father or mother, they would be friends with
their children, to deal with the issue.

JT compared British parents’ approach to children with Chinese parents’ approach to children.
However, having noticed the differences between two groups, JT did not state any preference for
either British or Chinese parents’ approaches. Instead of showing any positive or negative
attitudes towards either of the group after comparison like some of the CCSs did, JT emphasized

the differences between two groups.

Compared to the other CCSs, something very special about JT is that she was able to distance
herself and look at British and Chinese parents with an objective attitude, taking context into

consideration.

6.2.4 Summary

In addition to ‘comprehending the plot’, another main category of sense-making activities
emerged from the empirical data is ‘compare: identifying differences’. When Chinese college
students (CCSs) make sense of films and TV series produced in the U.K. and the U.S.A., they may

identify differences on three different levels.

The first level is comparing fictional character(s) with the student herself/himself or Chinese
individuals who play significant roles in their lives, such as parents and teachers. Also, some CCSs
compare characters with individuals whom they know, such as a relative of a course-mate. The
second level is comparing fictional character(s) with equivalent groups of Chinese people, rather
than individuals. Findings indicate that CCSs do not compare fictional characters with just any
individual or group of Chinese people; rather they compare characters with individuals or groups
of Chinese people who share some commonalities with those characters, such as age, gender and

family or society position.

The third level is comparing groups of people represented by fictional character(s) with Chinese
people. The findings from qualitative data suggest that CCSs do not tend to distinguish between
British and American. Instead, they tend to mix them together. Although CCSs are aware of the
fact that the U.K. and the U.S.A. are two different countries, it seems that for many CCSs British
and American belong to the same group. By using catch-all phrases such as ‘foreign’, ‘over their
side’ and ‘western’, it seems that the boundaries among countries in the west (specifically the U.K.

and the U.S.A.) are blurred to them, not on a geographical level, but on a cultural level.
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In addition to identifying three levels at which differences are compared, three important
variables which affect identifying these differences have also been identified. They are:
interpretation or understanding of the clip (or film); existing relevant knowledge; and life

experience.
e Interpretation

Here, interpretation includes plot comprehension and interpretation of the characters. As
mentioned, plot comprehension refers to understanding of what happened in the clip or full-
length film. ‘Interpretation of the characters’ refers to viewers’ personal interpretation of the
characters’ actions, motivations and personalities, or, in other words, the student’s view on what

kind of person a character is and why a character does certain things etc.
e Knowledge

This refers to viewers’ existing relevant knowledge of themselves and foreign people and culture.
This knowledge is text-relevant, which means the relevant knowledge depends on the characters

and context provided in the clip (or film), such as nationality, ethnicity, age, occupation etc.
e Experience

This refers to viewers’ having personal experiences which are similar to the experiences of the the
character(s) in the clip. For example, communication between parents and child in everyday

circumstances happens both to fictional characters and to viewers themselves.

With regard to the core research question, how Chinese college students make sense of films and
TV series produced in the U.K. and the U.S.A., two of the main categories emerging from empirical
data, ‘comprehending plot’ and ‘compare: identifying differences’ have been illustrated in above

sections.

The third category of sense-making activities, ‘compare: identifying similarities’, will be the focus

of the following section.

6.3 Compare: Identifying Similarities

“I was, and still am, surprised and fascinated by the fact that those Chinese college students
manage to see so much in common between themselves and those fictional characters in
foreign films.” (My memo on the 27" Aug 2009)

6.3.1 Compare: Identifying Similarities: Fictional Character(s) & Self/Significant Individual

(Q.6.3.1.1)
PP: XA EZEAZIE, e, AL SRR BN A LS H/,  (F
HEWBIEEH AR — &, REHnEa RS EXANEARE? RPX
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BATr, NZEAT . B KFHEPTRARA. HAAFEANIZIEBG I
English translation:

PP: | think this is more or less the same with China. For example, we...before going
out with a boyfriend, (1) definitely want to dress up prettier, and then ask my course-
mates in the flat “how do | look wearing this?” What should | do and so on.
Everybody talks about this. | think this ought to be very similar.

Having watched a clip from the film Bridget Jones’s Diary**, Prepare for launch®, PP, who had not
seen the film before, briefly told me her understanding of the plot. Then, by comparing the
character Bridget with herself, PP recognized similarities between herself and the character. First,
according to PP’s personal experience, like Bridget, she also dresses herself up before a date with
a boyfriend. Second, like Bridget, PP also talks to her friends to ask for advice before going out
with a guy she likes. In addition, the word everybody PP used in the underlined sentence indicates
that PP believed that she was not the only Chinese girl who does this; other Chinese girls do this
too. Although PP did not give details of whom she meant by everybody, it can be speculated from
her comments who everybody refers to: PP’s friends in or outside of the college, course-mates

from the flat, and most probably, any other Chinese girls in the similar age group in China.

WZT, another female Chinese college student, also watched the same clip for the first time. While

WZT was explaining her understanding of the clip, she said:

(Q.6.3.1.2)

WZT: AR5 A, X ORI EREEAR 1

interviewer: /54 77 ?

WZT: gl & Bt 2 A 5 N2y 2, EinH S EE . MR 5 B3R
AR [ 2 R R 22 1 6

English translation:

WZT: And one more thing, she is pretty similar to me in this aspect.

Interviewer: How?

WZT: (I mean) She is going to go out with a man, and wants to ask her close friends.
This | feel that ... basically all girls in our age would do (things like this).

WZT pointed out one thing she had in common with the character, Bridget, is that she also seeks
for advice from close friends before going out with a boyfriend. In addition, according to WZT, she
is not the only Chinese girl who shares this similarity with the character: she believed that all

Chinese girls in her age would do so.

2 Bridget Jones’s Diary (2001): this British film is about Bridget, an average thirty-something British woman who is “struggling
against her age, her weight, her job, her lack of a man, and her many imperfections. As a New Year's Resolution, Bridget decides
to take control of her life, starting by keeping a diary in which she will always tell the complete truth”(IMDB, 2009) about herself.
The film tells of the love affairs between Bridget and two British men, Daniel, who appears to be a playboy, and Darcy, whom

Bridget finally falls in love with.

> Prepare for launch: a clip chosen from the British film Bridge Jones’s Diary (2001). In the clip, Bridget needs to prepare for an
important social occasion at her work, at which Bridget plans to entice Daniel, the man she fancies and hopes to date. Bridget
turns to her close friends, Jude, Sharon and Tom, to ask for help. The clip also includes Bridget’s preparation in her bedroom,

such as choosing which underwear to wear, practicing her introductory speech, etc.
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First of all, the above two examples show that PP and WZT both responded to the main character,
Bridget. In addition, both of them compared themselves with the character and identified

similarities in terms of things that they do before a date.

Second, they identified similarities between the character and not only themselves, but also other
Chinese girls. Comments from PP and WZT, such as “everyone talks about this” and “all girls in our
age would do”, indicate that the Chinese girls PP and WZT were referring to include not just any
Chinese girls but the Chinese girls who belong to the same age group in the society. A tendency to

generalize is evident.

Finally, WZT’s and PP’s interpretation of the character, personal experience, and knowledge of
themselves and other Chinese girls in a similar age group, all played an important role in the

process of identifying similarities.

There was a male student, XY, who had watched the same film before. However, he could not
recall much when he was asked to describe the film. Two reasons might have caused this. One,
XY’s memory of the film was not fresh, due to the fact that he watched it a year ago. Two, a film
which is mainly about a thirty-something-single-woman’s love story might not make a deep
impression on male CCSs, as XY himself explained: “I don’t have a deep impression on this film;
probably it’s because of the fact that | am a man.” However, for female CCSs, such as WZT and PP,
they both appeared to respond to the female character by identifying similarities with her. This is
because they both are female and both share the similar experiences with Bridget, making it

easier for them to relate to the character.

Now, let’s look at another male CCS'’s response to the same clip. PWB watched the clip for the

first time. After he told me what happened in the clip, | asked:

(Q.6.3.1.3)

Interviewer: i & t/ﬁﬁ%@ﬁ/o’ﬁﬂ?}?f B TG ?

PWB: XN HBNEE AR . L& E S M H XA A T .
LB FNE ﬁﬂzl TEE AN

Interviewer: 2522 G FLix 1 e[ LRI T LB AT 114 A —1HE?

PWB: J&At A A—HEMl . EAA SR, — AL R0, Mz CiTHh
T

English translation:

Interviewer: Does this tell you how girls in Britain prepare before going out for a date?
PWB: Actually | didn’t pay attention (to this). All girls need to prepare before going
out. Plus, | don’t know about this. How do | know how they prepare?

Interviewer: Do you feel there are any difference between this British woman and
Chinese girls?

PWB: There is nothing different. Chinese people would not, like, a group of people
gather together and discuss. (They) probably would dress up on their own.
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Overall, PWB did not seem to respond to the character Bridget as strongly as WZT and PP did, let
alone identifying similarity with the character. PWB did not seem to have sufficient amount of
relevant knowledge and experience about what girls do before going out with boyfriends to make
any relevant comparisons. Finally, although PWB stated that there was no difference between

Bridget and Chinese girls, his comments actually suggest the opposite.

Looking at PWB’s comments more closely, especially the last underlined sentence, perhaps he
answered the questions before thinking things through. He clearly had not made any comparisons
while watching the clip. At the beginning, he explained that he did not really know what girls do
before the date. After further prompting, he first said that there was nothing different between
the character and Chinese girls. Then he pointed out that Chinese girls actually would not consult
their friends, which is opposite to what Bridget does in the clip. This final point is interesting,
because he already admitted that he knew almost nothing about Chinese girls on this matter.
Where did he get this idea then? Actually he used the words Chinese people, instead of Chinese
girls, suggesting that his final statement was his assumption, guess or speculation, based on his

general knowledge on Chinese people, as well as his experience as a male.

Looking at above examples, gender seems to be one of the main factors affecting CCSs identifying
similarities with a character. For example, WZT and PP recognized things in common with the
character Bridget, whilst PWB did not. It can be seen that some part of the CCSs’ framework of
knowledge, life experience and interests is gender specific, and this affects their response to,

involvement with and interpretation of the characters.

Now, let’s look at another exemplary interview extract from data. | showed the clip, A father-son
chat from the film American Pie (1999), to XY, the male CCS mentioned above. He had watched
the film before. Although he could not remember the details of the film, he still remembered the
main plot, which is three final-year high school boys trying to lose their virginity before going to

the college. After viewing the clip, he said:

(Q.6.3.1.4)

XY: BT AT ORIE, e fs AT, L. BB AT 2 it S i o 3 7 T 1)
. (HA2SEkr b, #iRfthZE s aenss ) L T4 2. (H2SPR Bl
HB TR B FRATIL ST, AR TR A AR, AR FHVEE O,
H O TNt 7 R 58752, 1218 5t 1 fig 1 o SIS AT A VEZE TR,
wE b, B AR E SR AME, PUt g EER O hE
iE, #ECECE B, MR, A 2w i, (HRik2it
EEHRGME . AT a2 55 5 O LAY 2 2 7 R

English translation:

XY: For example the chat between that dad and son, (I) think that they also, erm ...
this shows they have not talked about topics in this aspect before. But actually, the
dad probably thinks that (his) son does not know that much. But actually he knows it
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all. It’s ... we actually all (do) the same, although ... about the knowledge on sex,
basically it’s all self, even (I my)self do not remember where (1) gathered all the bits
of the knowledge from places, gradually understanding. Actually it’s not from sex
education classes; dad and mom didn’t talk about this. Erm ... but his father brought
magazines for him, this has American characteristics. Chinese people, all relatively
reserved, but him, erm ... his dad of course feels embarrassed, but he still brought
him the magazine. He probably himself has received similar education before.

In addition to interpreting the characters in the clip, XY identified similarity with the character, Jim.
As indicated by the underlined sentences, according to XY, his experience of gaining knowledge
about and reaching an understanding of sex is similar to Jim. However, the film does not actually
tell us how Jim learns about sex. XY decided that Jim has gained this knowledge from sources
other than his parents, including sex education classes. This means, how Jim learns about sex is
part of XY’s interpretation on this character. XY identified similarity between himself and Jim

based on his interpretation of Jim as well as his own experience.

In addition, the fact that XY said “we actually all do the same” (FAI1H: SZ#BIX #) indicates that XY
not only identified the similarity between himself and Jim but also, he identified similarity
between other Chinese people and Jim. XY’s comments do not indicate which group of Chinese he
refers to as ‘we’. He probably intended to refer to the Chinese guys who belong to the same social

group as he does.

The rest of the interview extract after the underlined sentences provides an additional example of
identifying difference. XY’s comments on Jim’s dad indicate that XY’s understanding of Jim’s dad
fits his existing impression of Americans. In other words, to XY, the characteristics of Jim’s dad are
recognizably American. XY compares Jim’s dad with Chinese parents, most probably Chinese dads.

As a result, XY identifies the differences between Jim’s dad and Chinese dads.

The exemplary interview extract above demonstrates that Chinese college students, through
comparison, sometimes identify similarities between themselves and the fictional character(s). In
addition, as XY’s interview extract indicates, sometimes identification of similarities and

differences go hand in hand.

| showed the clip, Dining saloon®® from the film Titanic (1997), to WZT. Like all other CCSs, WZT

had watched the film before. After viewing the clip, | asked WZT about the characters in the clip.

(Q.6.3.1.5)
Interviewer: (I 7t T 1RZ _LIE#ESHIN, FSF w72 HLE [ /5 7/ 2 HIA N Jack
W9 A ?

% Dining Saloon: a clip chosen from the film Titanic (1997). In the clip, Jack, a freelance artist, who saved Rose, an
upper-class lady in her twenty’s, was invited to dine with her and other upper-class friends in the first class lounge in the
ship called Titanic.
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WZT identified the similarities between the characters, the arrogant rich passengers and Jack
(who does not have money), with her experience as a college student in Beijing. More specifically,
according to WZT, just as there is a gap between the rich and the poor passengers in the film,
there is also a division among CCSs, including those in her own dorm, due to the difference of

wealth among CCSs. After telling me about the division among students in her dorm and the dorm

WZT: HE A, Siefi—a, FRFWEIES, REMERTe, TATRE
A 1B, R S BRI — i, RIS AN . ARTRATT B2 R i fie
WATREEE &1, AN e, &F —MNEEK, AR A, 2
S U B RIS R m]KOR TR R, SRS AT TR AR Y, S AT TR A
S E R, RS, £ MEEE, KEEE, RIVEEHE, M
LR BIIAMRE R, AR ERNHZE, ERBANLET, M5 E %
Beftyo JATHIT 2 EL A AR 2

English translation:

Interviewer: You talked a lot about upper-class people just now, what do you think of
their attitudes towards Jack?

WZT: Rich people, usually, are a bit arrogant, | think (this) is normal. Look at the
society nowadays, it even exists between us, the college students, (students) from
families with better conditions, and (students) from (families with) bad conditions.
For example, in last term, the dorm next to ours, there’s a (student from) Beijing, and
one (student from) Hainan, the one from Beijing is quite rich, and the one from
Hainan fly between home and the Uni, and there’re two others from rural area,
anyway, the polarization is quite serious. | think, in a dorm, it’s best that everyone... It
is the same in our dorm, the one from Beijing is quite rich, and especially the girl
from yesterday (the girl that was interviewed by me the day before), her family is
relatively poor. The rest of us are relatively middle-class.

next to hers, she then continued:
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(Q.6.3.1.6)

WZT: oA 118 S AL MR R, B NG )T IRAT AR &5 R 27
BT o ARMAIE AN, AN AR, PINR REI E . RIT,  fE)
IR A8 PO ERGEARIER . i RaEKE E—ANRT, HHERKEHIR
B, LM IR, ISR ESALERA Ul R, (R TRA I fig 2 AR AR DS
VR IR L R8T HL B R A 1, AER 3R B Th AT B3R B,
HRHA T, WAZUA TR, L UIREMAF N, A RE U2 BT,
R FIRHE AR IX A, B RRIEE N —FT N, AT U A
AL A RIRIER . [.]

English translation:

WZT: The one from Beijing in our dorm is very rich, but a very nice person. The rest of
us are all middle-class. Like, in their dorm, two poor (students) and two rich
(students), the polarization is very serious. Oh my god, gangs and conflicts etc. So, |
think this is very normal. For example, if | encountered a ‘migrant worker’, the kind
with big bag, | would give him a contemptuous look. | would not tell the feeling of
contempt, but sometimes | have discussed this kind of feeling. Of course, comparing
to him, | count as rich, but there are people who are richer than me, but | am
qualified, not qualified, | mean, | despise that type of people, well, not despise, well,
sometimes it’s like this. | think this is a normal behaviour. People above me can also
despise me. This is very normal.
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It seems that WZT’s point of view on the matter of the rich and the poor is heavily influenced by
her own belief and experience, and more specifically what has happened around her. Not only is
there a wealth-relevant-division in her dorm and the one next to hers, but there are also

problems among CCSs in the dorm next to hers caused by the division.

The above text extracts show that WZT identified similarities between the characters and herself
and the CCSs around her, as well as people who fall into the rich and poor groups in the society.
Based on WZT’s comments, she looked down on migrant workers in the train, while she also was
aware that she may well be looked down upon by those who were richer than her. The fact that

she accepts this social hierarchy is interesting.

| showed another clip, Director®, to the same student, WZT. She had not watched the film before.
After viewing, while she was telling me her understanding of the character, she specifically

pointed out one issue in the clip which confused her:

(Q.6.3.1.7)

WZT: [...] JrAFRAR AR A B A4 B8, 24— A>T

Interviewer: /%..

WZT: s JEkil, Fiefs, BANIZE ST, KOE S P E 3R
BEARZZRILBAN, EHa, FIRARFEX A SRR, BTk T H
REMANEF IR . BIANIK, e, ZABERIRNI KRR 7, AIFRA
HIEM, BRI AR A R BV R, FRA TR gk BV M, HH 2wk A
HiR T, RIATM, RILR LRI, RJEEG IR DGR, REiE )
MAREAANEIT MR YL, DURABEZR T, B 7R, RS T &I
TARIFAE, X4 ATTRER) . BT LA XA S AR 224 o, 3R
A R NIRRT, DRSS, IEH RS, B4 MR AR XA A
HEAAK, BRI 1, AR T 2RI A T LA .
English translation:

WZT: [...] So, I'm very confused that how come he (Cameron) can be, a director.
Interviewer: Uh huh...

WZT: | think, really, | think the white people should be directors because the white
are leaders in all kinds of fields. The black, either, you basically cannot enter this field
at all, or, even if you enter (the field) you can only be a deputy. Like in my family, like,
this can be related with my family, we are in the autonomous prefecture;
autonomous prefecture is an ethnic group autonomous prefecture. Ours is the
Tibetan Autonomous Prefecture, which means, Tibetan self-governing, like, for
example, | am Tu, and there are (people who are) Han, then, (Han) can only be a
deputy when enter (i.e. organization). It’s never, like, Han people enter and become
the director, and Tibetan enter and become a deputy instead. This is absolutely
impossible. Therefore, when | saw this, | felt puzzled, the black can actually be a
director because | think, normally, either the black cannot even enter the crew or,

%’ Director: the clip chosen from the American film Crash (2004). In the clip, a black director Cameron shoots scene with
the rest of the crew. After the shooting, Cameron is happy with it but another member of the crew who is a white guy
suggests the need for another take because the black actor does not sound ‘black’. Although Cameron does not see
need for another take, he then decides to do it again.
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even if he takes the part, he can at the most be a deputy. Unexpectedly, he is a
director. Really strange.

As the first underlined sentence shows, WZT felt puzzled about the fact that the director in the
clip is black. This is partly due to the mismatch between her existing stereotypical knowledge and
view of white and black people and what happens in the clip. WZT is from Qing Hai Province®®
which is in one of the Tibetan Autonomous Prefectures® in the west of China, where the majority
of the population is Tibetan. The rest of the population is formed by some other ethnic groups,
such as Tu®’, Han, etc. Although Han has the biggest population in China, it is the minority in
autonomous prefectures. According to WZT'’s experience, the Tibetan is always superior to Han in
her hometown. Although WZT did not provide any details about her own ethnic group, Tu, it can
be speculated that Tu’s status might be similar to Han?'. It seems that WZT also assumes a similar
hierarchical relationship exists between white and black people. WZT response to the clip
therefore is culturally specific. One can only speculate that Obama’s election to U.S.A. president
may have changed her view since the time of the interview, and that the clip would not generate

this level of confusion if she viewed it now.

A female CCS who had watched the film Gone with the Wind (1939)* told me that the film was

her all-time favourite. She explained:

(Q.6.3.1.8)

SYY: Ftse BRI EL S22 Ui ... BIIAE b . 3R i 2 WK 1 FE 234 A L A AR
Interviewer: 4114 ?

SYY: g2 KN, WA FERE KRR 201, At UE B % i s)
BRI — IR AR ENZ— T REER LR T .
Interviewer: 714 SN IRAE1X 4 K2 WE— 77 1h] ?

SYY: ANKIIE, WREVL... 24 IUAE, 52 Scarlett 135 M AT A FR AR 15 45 19 b e AR AR
e, AT BRI AR IS LR ORI , IR 1. RE
(A 4r)

Interviewer: /%, FHIFT 1!

SYY: Al E .. (5

Interviewer: /¢ F 7. (1#5E)

28Qing Hai Province is located in the west of China, is one of the 22 provinces in China. A province is a translation of
Sheng (%), which is the first level of administrative division in China.

* An autonomous prefecture is a second-level political-administrative division, between province and county levels,
granted independence in internal affairs by the Chinese Constitution. With representation from the nationalities of the
region exercising autonomy, the governing bodies of autonomous prefectures exercise substantial freedom in the
formation of educational, scientific and cultural policy, operating with state financial, material and technical assistance
(2004, Constitution of People’s Republic of China). In Qing Hai Province, there are eight Autonomous Prefectures, among
which five of them are Tibetan Autonomous Prefectures, divided by region. They are Haibei, Haidong, Hainan, Huangnan,
Yushu, and Golog, Tibetan Autonomous Prefectures.

* Tu is one of the official 56 ethnic groups in China.

*1 Han is one of the official 56 ethnic groups in China. Han has the biggest population compares to the rest of the ethnic
groups

32 Gone with the Wind (1939): One of the main storylines in this American film is the love affairs between the main
female character, Scarlet, and two other men: Ashley, the man whom she has wanted for so long and who finally
marries another woman, and Rhett, the man whom she truly loved but finally looses.
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English translation:

SYY: My favourite film is ... until now ... my favourite film is still Gone with the Wind.
Interviewer: Why?

SYY: Because, | don’t know what mood | had when | watched it, but, that was the
time when my feelings were most greatly stirred. But | cannot remember the details
when | recall the plot now.

Interviewer: Why did it stir your feelings this greatly? Which aspect?

SYY: I don’t know, at that time, Scarlett’s situation was quite similar to my situation
because, at that time, | also encountered problems concerned with love and
emotions (appeared to be shy), | felt very painful at that time, hahaha (face was
blushing).

Interviewer: Uh huh, | see!

SYY: I'm too embarrassed to tell ... (laugh)

Interviewer: That’s all right (smile).

Although SYY did not give details of the situation which she indicated to be similar to Scarlet’s,
based on SYY’s comments, what she was experiencing at that time seems to be similar to Scarlet’s
experience with either Ashley or Rhett or both. The similarity between SYY’s experiences and

those of the character seems to have struck a sympathetic chord.

This exemplary interview extract shows that the identification of similarity between the character
and the CCS themself plays an important role in the viewing experience and the CCS’s
involvement in the film. SYY’s experience shows that even though it was a long time ago when she
viewed the film, and even though she could not remember the details of the plot, she still
remembered was how greatly her emotions were stirred by the fact that she shared similar

experiences with the character portrayed in the film.

Let’s look at another similar example. When talking about films that gave deep impression, XY
told me that American Beauty®® was his favourite film and gave him a deep impression. | asked

why:

(Q.6.3.1.9)

Interviewer: 7114 21X A4 /K ZIWE ?

XY: SRS 5 O ZAH S T PR IR 2y, FUh AR R, SR
HEAR Z A F .

Interviewer: ZLw AR AL 19 &, FZEA?

XY:20 % .

Interviewer: 17720 %, I u G MM L& FH CHIZ THE? Fon 773 1TMR
XY: Pe i At AR I . SR A G AR ARG . PR, SRR R, A
AR, R RSURIF IR, REM A SR IEER. H2 LT &L

% American Beauty (1999): The film is about a 42-year-old suburbanite Lester Burnham, under the pressures of family
and career, suffers a midlife crisis, becoming infatuated with his daughter’s friends Angela. While his wife has an affair
with her business associate, Lester quits his job, buys a new car, begins weight-training and smokes cannabis. In the end,
Angela tries to seduce Lester. While Angela is in the bathroom, Lester is shot by his wife.
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As is shown by the underlined sentence, the main reason why XY had such deep impression of
that film was because he felt he had so much in common with one of the main characters, Lester.
| was a bit surprised when he told me he found many similarities with the character, due to the
fact that XY, a Chinese young CCS who was only 20 years old, and the character Lester, a married
40-something-American-man who suffers from mid-life crisis, do not appear to share anything
significant in common. At the time when XY watched that film he was still in high school, which
means he was about 16 to 18 at that time. However, XY’s comments unveil the ‘mystery’. The
word failure used by XY indicates how depressed and unhappy he might have been about his

study when he was in high school. This also explains why XY had such strong sympathetic

Ja, BUNHRIESME E220, FovHeE E i, %umeﬁﬁﬁ,mFmFm
G ARIRGE, AEts, SEMEN. g, MRk, JaFl
JeH RUR OB Rl

Interviewer: i ! 17742 55 T HIE A FEFHIE15 ?

XY:%fo B, SRIE, R EOREARAERE, Ok Eeh A, REBIREZ A
HiRX A, WHOABEFRILRE, 20 KRIZEE 1, H/m,@%
A R RAE A E AR B2, FrPAS A3 HE 2RI .

English translation:

Interviewer: Why such deep impression?

XY: (Because) | feel that (Lester) shares many things similar with me. In normal times,
many things, that he thinks, (1) feel that (we) share many similarities.

[...]

Interviewer: | guess you are only 19. How old are you?

XY: 20 years old.

Interviewer: You are only 20 years old, and you can see yourself in him? | think this is
very strange, could you please explain?

XY: For example, his decadence. Actually | too had that kind of feeling. Because,
actually (when | was in) junior school, (I was) counted as very much the type of
(students who) achieves very good results, therefore | was looked after everywhere.
But after | was sent to high school, because | studied in a place other than my
hometown, therefore it’s freer, therefore led a degenerate life, then the results were
not very good, then (l) felt very decadent. It’s kind of, his career was a failure, my
study was a bit of a failure.

Interviewer: Uh huh! It was in high school when you were like that, was it?

XY: Yes. Erm, and then, because (I had a) different dream, before, when | was in high
school | thought, | think many people think in this way, even if | don’t get into
Tsinghua University or Peking University, at least (I can get in) Nanjing University etc,
but, in the end | realized, the situation was not the same as | thought, therefore (1)
felt like a failure. [...]

response to Lester.

Then XY continued:
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Interviewer: F5IN. N2 X L (FLNTTEHT A2 £5)

Xy: 285, HsedRtgn, HensE s — N EmE, Rl — A ERIRE
2I3? NAZAEEH CESEEW, AERE LEGE ST, #RZIEH
AR ERTS —5, RAFG 2R R A 2 XML, Bl
Ml —#. HAEA, B2, NI —, sk b, BAhZEAR
B— N xR, AR . BINUEA LR, (B2, HEOEBAIX
FRARVENE, R 58 A3 M AZARVRVE (1) — 12, AN SR H A EL S AR AR PR AT 4.
English translation:

XY: [...] Then, it’s like, he (Lester) likes a young girl, therefore, erm, he made up his
mind to change himself, like, train (his) body, morning-run, and also lift that ...

that ...in the garage.

Interviewer: That ... that... Yes! (We were referring to the weights)

XY: Then, actually, | too used to, for example, | like a girl, | would feel that what
should | do if she does not like me? (1) should turn myself into a better (person), no
matter whether in appearance or other aspects, should turn myself into a more
outstanding (person), including things like doing physical exercise and so on. In this
case, (I think) the same with him. Also others, like, as | mentioned earlier, (Lester and
his wife) on the sofa, (he) wants to do something romantic with his wife, | also felt
strongly towards this. Although (1) didn’t have a girlfriend at that time, | also had this
kind of thought at that time, | felt that such romantic incident should not be
interrupted by other common and little things.

Another similarity XY identified between himself and the character, Lester, is their attitude and
approach towards the girl they fancy. In the film, Lester had a crush on his daughter’s friend,
Angela, and started pursuing her by improving himself, such as doing physical training etc. XY’s
comments indicate that he not only agreed with Lester’s attitude and approach but also, most

probably, XY has done a similar thing too.

In addition, XY mentioned a scene which Lester is fooling around with his wife on the sofa. They
had to stop because the wife was worried whether Lester will spill the beer in his hand on the
expensive sofa. Lester got upset because of this. Although XY did not have wife nor girl friend at
the time when he watched the film, it seems that XY could identify with the character and

sympathize the way Lester feels.
XY then continued:

(Q.6.3.1.11)

XY: GBS RAELH S RAH S, FRERARAEEM, "
R, WAXMEERIRE, WRBRAEME, B 7 HEEREARE
7. BT LU FEARRR, XM TR T, SMRE T, R EKE
AR EH RS B e G5E0. TR TWR? LA R IR =%,
RA LB E—HKLIE, (ARXFEPIERERZ T G EAERE, i
Yt WRBET, BRI TW? WiFS 2 MREIFMEET 4
. XFESRBEIEE . S fRIHE THEEZGERFMBA—FET . A FHRK
WE R, MEEHSRELFE, TUAREEMNER, XFESAIRUE
Wi HIZR T, HIRZ FHZ Ty

English translation:
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XY: And also his courage, | always remember. | often think that there are some things
that | do not plan to do, but | think, when | am in the youngest time (in my life), if | do
not do it, | wouldn’t dare to do it when | am middle-aged or older. Later when | recall,
these things, if | did it and failed, it’s OK, if | didn’t even try, | would definitely regret.
What if | succeed? For example that girl, | like her very much, very much wanted to
pursue but didn’t, but until later when | am old and remember all this, | probably
would think, if | went for it, maybe | would have succeeded? Probably it'd be a
beautiful love etc. In this way, it'd be such a pity. It's very much different from you
tried to pursue the girl but didn’t succeed. You should try everything, be brave, do
not care about results, in this way, in your mind, (in the future) there will be many
memories.

In the film, to fight against his mid-life crisis, Lester makes dramatic changes to his life, such as
quitting his job, working at a fast-food restaurant and working out to attract Angela’s attention.
This behaviour can be interpreted in many ways, such as Lester is being impulsive, rebellious, etc.
However, XY viewed this as a good quality of Lester, his courage. He was deeply impressed with
Lester's courage; he valued it a lot. XY’s comments indicate that he was perhaps influenced by
Lester’s attitude, which was to strive to pursue the girl he desired, and he also seemed to be very
much motivated by Lester and his courage. It seems that, in addition to identifying similarities
with the character, the character also played a role in forming XY’s view, outlook on life, and his

approach to things desired. An effect on his behaviour is detected.
Last but not least, let’s look at what GW said about a film that she liked, Princess Diaries®*.

(Q.6.3.1.12)

GW: FRAEAFIX A GIWIXS Fh L8 I LU AR () o BRIt — T HR s — B — N5k,
—ANFERE, —MEFGIEE, R bRk 3] — L ) SO R AR R
EWARTREY, FTRAEZ — S AL . FRCAFER o A4 KR 20, R 3R
WHAAR TR . Wi 2 Rt . At Atk S E R, IR
FKHAGIFEJLPAKATRERY, P E KR, KB, 27 WE B,
English translation:

GW: | think this grandma very understands her granddaughter. Although, from the
very beginning she had always been noble, a Queen, the ruler of a country, she also
changed her thoughts very quickly when encountering new things and culture, (she)
could accept new ideas. | think it is no different from China because my grandma is
also very open. She accepts new things very quickly. However, relatively speaking, it’s
impossible for all the parents in all families to think like this, Chinese parents ...

GW found something similar between the grandma (the Queen) in the film and her own grandma.
Both of the fictional and Chinese grandmas are open, and easily accept new ideas. Comparing to

other CCSs above, what is significant about GW is that she did not generalize to say that all

3 Princess Diaries (2001): A fifteen-year-old American schoolgirl, Mia, is visited by her grandmother, the Queen, Clarisse
Renaldi, from the fictional European country Genovia. Mia learns that she is the heir to the Genovian throne and
attends “princess lessons” with her grandmother. “So begins a comical transformation towards poise and princess-ness,
including a media storm, jealous schoolmates, and a plot to take over her country.” (2001, Offical plot summary) After a
period of doubt, Mia accepts the throne.
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grandmas are like that. Instead she tried to be objective and took what she knew about Chinese

parents into consideration.

A group of four students talked about the film Forrest Gump (1994), which they had all watched

before.

(Q.6.3.1.13)

S1: A1 4 AR Forrest Gump. R AE VRN RIR %

S4: 4 ? (laugh)

S1: /R HEA™ Forrest Gump.

$1,2,3: (giggles)

S4: (giggles) A IYERH LA — Forrest Gump,{H2 2T

S2:fE?

S3:UEMT ?

S2: KM AN FATT A T — A5 !

S1: A2 M 2 FHHLATAA IR,

S4: YY, ARG ?

S1: (immediately) |k, FRINRME, FRATZ —DEAALEH .

English translation:

S1: Someone from my dorm calls you Forrest Gump. | think you two have similar
characteristics.

S4: Me? (Laugh)

S1: You and that Forrest Gump.

S1,2&3: (giggles)

S4: (giggles) There is indeed a Forrest Gump in my class, but he’s not me.
S2: Who?

S3: Who is he?

S2: Oh my god! Same as our Forrest!

S1: What is his name? See whether we know him or not.

S4: Do you know YY?

S1: (immediately) Ah, | know him. We are from the same Publicity group (from
student union)

S1 identified similarity between the character, Forrest, and one of the interviewees S4. S4 noticed
the similarity between one of his course mates and Forrest. Comparing GW and above group,
what they share in common is that they identifying similarities between the fictional character

and someone else who is close to them, instead of with themselves.

To sum up, what the above interview extracts have illustrated is that, although the films and TV
series that Chinese college students (CCSs) watch are either produced in the U.K. or the U.S.A,
CCSs sometimes recognize and identifying similarities between the characters and individuals in
real life, including themselves and people who are closely related with them, such as flat-mates,
course-mates, relatives etc. Similarities with the characters included views, attitudes, behaviours,

relationships, beliefs, values, experience and personalities.
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Several factors affect CCSs identifying similarity with the characters. First, findings from
gualitative data suggest that gender plays an essential role. It seems that girls tend to identify
similarity with female characters, whilst boys tend to identify similarity with male characters.
Another set of factors, including CCSs’ existing knowledge, views, beliefs, values and their
personal experience, appear to be important in identifying similarity with the characters. Finally,
another influential element is CCSs’ understanding and interpretation of the characters, including

the character’s motivation, attitudes and behaviour.

Furthermore, in addition to identifying similarity between characters and themselves, some of the
CCSs have a tendency to identify similarity between the characters and particular groups of
people in the Chinese society. This may result in CCSs forming a perception about self and about
the group that s/he belongs to, or may reinforce an existing perception. This has to do with the

issue of the ‘effect’, which will be dealt with in the next chapter.

The following section will present more examples which fall into the category of ‘Compare:

identifying similarities between characters and Chinese people’.

6.3.2 Compare: Identifying Similarities: Fictional Character(s) and Chinese People in General

(Q.6.3.2.1)

GW: 15t [E ILAE 5t A A % Brokeback mountain IS EAC IR . & AN it
I A, WS KB B Friends BALKE, KEX A5 RMEEEE—FE.
English translation:

GW: | think China now is a little bit similar to Brokeback Mountain®, that period of
time. After ten or twenty years of development, maybe we will develop to be like
Friends*® and everyone’s attitude to homosexuals will be the same.

Having watched the clip Lesbian wedding®’, GW immediately started talking about her views on
homosexuality. It seems that the clip played a role as a stimulus that triggered GW’s existing
views on homosexuality. The interview extract above shows that GW identified the similarity
between Chinese people’s attitudes towards homosexuality and two different fictional programs

which were set in different times.

LAQ told me the things which appeared in her mind when she was viewing the clip, Dining saloon

from the film Titanic (1997), which she had seen before.

% Brokeback Mountain (2005): The film set in 1970s America, tells stories about the forbidden love between two
cowboys.

% Friends (1994-2004): The American sit-com TV series Friends is set in Manhattan, U.S.A. The show, which lasted ten
years from 1994 to 2004, portrays complex stories happening around the six friends and their lives and friendship during
ten years.

37 Lesbian wedding: a clip chosen from American sitcom Friends (1994-2004). In the clip, Ross’s ex-wife is marrying
Susan. All six friends attend their wedding.
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(Q.6.3.2.2)

LAQ: A 5043 NIXAS AN R, AT T 46 0 0 s g0t A AR R S A
(. MlfELE 3 50, WISKAIBAER), RESER P ERZ T, AMiE, RIE
sl — AU 15 AR 2 17 R IXEE I, B SR A ERE T L,
ANEFETAN H 7 HRAR 32 N BEMURE -, IREZIERIE, ELanit RAERT B2k
(1), ALERE R —MRIETATE A B AR, il el 2, HRARFR
I ARER RN, R AL AR VGG R 1o BT # R RS
English translation:

LAQ: [...] | feel that, in the film, when they started talking to him, they were very
ironic to him, he lived in the third-class cabin, laughing at him. Then, () thought
about many things in China, | don’t know, anyway, | kind of feel that many things in
China are also like this. It seems that as long as you are rich, (you) will be respected
by people no matter where (you are), if you are poor, for example, beggers on the
street, if he go to the front of a restaurant and so and so, he’d definitely be thrown
out. It seems that people’s basic instinct of being able to sympathize, conscience,
things like that, seems slowly disappearing. Every place is the same, | think.

The characters, the rich passengers and Jack, as well as how they treated Jack, made LAQ think
about things in China which appear to be similar, such as, the rich and the poor and how the rich
treat the poor. The example which LAQ used to illustrate her point shows her understanding and
view of the rich and the poor developed from her experience in China. Comparing LAQ with
examples shown in the previous section, what seems to make LAQ different is that she did not
identify similarities between the characters and particular individuals, such as herself. Instead, she
identified similarities between the characters and particular groups of people in China, the rich

and the poor.

What LAQ said in the end particularly drew my attention. It seems that she reached a generalized
idea about the rich and the poor not only in China, but also every other place. It would be
reasonable to speculate that LAQ most probably was referring to people represented by the
characters, such as Americans and British. Interestingly, where did LAQ get this idea? Was it her
existing view on this matter or was it from what is shown in the film? It could be either or both.
The viewing experience, in particular, identifying similarities between the characters and
equivalent groups of Chinese people, seems to play an important role in forming or enhancing a

viewer’s view.

Let’s look at another example from CM who viewed the same clip as LAQ. She had watched the

film Titanic before. After explaining what happened in the clip, CM continued:

(Q.6.3.2.3)

CM: A3, 15 0, HE AR REHZEN, 75 ANMENEFEA—FER, EEIH
WEEIAAE .. RIE, FEAEME RS2 g — Sl W o A 550 |
WA RN, R He— AN E S —Fh 7 I T

Interviewer: F1[H 2114 777 ?
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CM: R LS, — AR BRI — AR HA A . I — SRR L RZ R
BT AZK B FARTAE, —BREKBEASS M. G . AT R
REFEIRIE, & E W EL A S ) 1

English translation:

CM: | think, firstly, there is huge difference between classes in the U.K., life of the
poor and the life of the rich are different, living habits are completely different ...
anyway, isn’t China the same? Those high officials and people with high status treat
the poor common people the same (way), it's simply different way in different
country.

Interviewer: What is the approach in China?

CM: China ... first of all, one is ‘(wearing) silks and satins’, one is ‘(wearing) coarse
cloth and hemp garment’. And those eating (manners) ... eating in high officials’ and
the rich’ families, there are upper-seat and lower-seat, whilst there isn’t such
difference in common families. Then ...those high officials and rich people are also
very hypocritical and pretend to inquire after (someone’s) well-being, the ordinary
people would inquire sincerely and honestly.

Although the film Titanic is based on a true story, most of the characters in the film are fictional,
with several exceptions, such as the captain, designer of the ship, the band and some of the crew.
The captain, designer and the crew of the ship are British, due to the fact that Titanic was
designed and built in Britain. In the clip, Dining saloon, the characters, including the rich
passengers and the poor Jack, are all Americans with one exception, Thomas, the designer of the
ship. Interestingly, CM, for some reason, got the idea that those characters were all British. It can
be speculated that CM got this idea from the fact that she might have noticed that the ship was
sailing from Britain, and hence, most of the passengers should be British. Alternatively, she
associated this sort of class behaviour between the rich passengers and Jack with what she
already knew about or thought of British. In other words, some of the behaviours of the
characters matched with CM’s existing impression of the British. This might also have something
to do with the fact that she probably was aware that the actress Kate Winslet, who played as the

character Rose, is British.

In addition, as the underlined sentences indicate, like LAQ in the previous example, CM not only
noticed the contrast between the rich passengers and Jack, who is poor, but also identified
similarities between those characters with equivalent groups of people in China, including ‘high
officials and people with high status’ as opposed to ‘poor common people’. The last underlined
sentence indicates that CM seems to have a positive attitude towards the poor and a negative
attitude towards the rich in China. This might be the result of viewing the clip, or the clip might
have triggered her existing views and attitudes to the two groups of people. The possibility that

clip-viewing reinforced her existing views and attitudes is also there.

Looking at comments both from CM and LAQ, in terms of identifying similarities, although the

wordings they used are slightly different, what they share in common is that they both recognized

138



H. YANG

the similarities between the characters in the film with particular groups of Chinese people. In
addition, the characters in the film and the equivalent groups of Chinese people fall into two
categories of people which are strongly associated with wealth and status in the societies, both in
the fictional word and the reality. This also reflects their views on the rich and the poor both in

the film and in China.

| showed the clip Two black men*® to GMX, who had not seen the film before. She talked about

her understanding on the two characters after viewing.

(Q.6.3.2.4)

GMX: FEAMAT, FREAIIAT, EFATF, L AL AR ARV,
IERATEFEMIR, X SR FEWIERE, AN, AR 2 AW, KK
HRIZIE LSRR, X AN — B A PRE, 0 E AR 3 NI Fh 8
BR, SRIE AR — GO0, UK, RAEHE T HIE, Xk
8, A ARTAR FEE BN, B A I X AR ) A At 2 B AR S8 AR 1 7 Ot 15
PRo e AP, BRUaRtS, SBVERIR, Y 7R 5 i ) DS AR B
W 1, B B X R SAEAME R B . e v f8 78 55 [E R Fl i H SLid 2
FEAER] o

English translation:

GMX: They...you discriminate again us, make us afraid, | will buy something which is
more threatening, to make you scared of us. This is very bad for society. For other
people...actually, people should be treated equally. If you had unfair view to other
people, and when you oppress others, the deeper you oppress others, the more and
stronger the counter attitudes are. When | get the upper hand in the situation, | will
treat you as you did to me before, only treat you in more ruthless and relentless way.
It’s like the kind of relationship, in China, mother-in-law and daughter-in-law, its
vicious cycle, when you become mother-in-law, you are even more relentless
towards your own daughter in law. It’s like this kind of model is in the non-stop
repetition. | think, in America, racial discrimination still exists.

Based on her interpretation of the two characters, two black guys, GMX developed her
understanding and view on them, in terms of what they think, how they feel and why they do
what they do (rob the white couple’s car). As the underlined sentences illustrate, GMX recognized
that these two characters, in particular their attitudes towards whites and the motivation of their
behaviour, share similarities with some of the Chinese people, specifically daughters-in-law and
their attitudes toward mothers-in-law, as well as the characteristics of their relationship. What
fascinates me is that, although from surface level these two groups of people, black and white
people and Chinese daughters-in-law and mothers-in-law, do not seem to be linked with each
other in any obvious way, GMX managed to find something they share in common from her

perspective.

%8 Two black men: The clip was chosen from the film Crash (2004). In the clip, one evening, one a street in Los Angeles,
U.S.A., two twenty something black men rob a car from a white couple.
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In addition, as the final statement made by GMX indicates, it seems that her understanding of
what happens between the characters in the clip further enhanced her idea of existence of racial

discrimination in the U.S.A.

The film, School of Rock®, reminded DYY about another film with a similar subject, teacher and
student, Dead Poets Society®, which he liked very much. While he was telling me what the film
was about, DYY pointed out several similarities he noticed between the high school in the film and

the schools in China in general.

(Q.6.3.2.5)

Interviewer: 1724 School of Rock 1/ 1 HEEIE T 1571, BENGEAEFE— 7

DYY: School of Rock R FF/) Dead Poets Society R4 ). [...] B &K EH —NHLE .. &
W, IRAN SR T AT (0, AR (A #E RS, BT RAMBAT]
FREE SR, B EARE R, 2 BIE . RS B, WE
HHOEL, HTAMEEEAGE, G E—, AR RIEMRIE N
Ko RIEMAEIN, W2 AATIA K= BN A, SR G el 2235, oA E
CHRXMERZ P, el 2PlE .. RO, At BORZ 14T, FERE
T (AR RGOE S U R A E A A, AR — A BRI REE— R
o O XA G . o o ARERCT U XA I RAR IR At o At — P S A%
GHBE TN, MIRDGF MBI, Ur5m, S, oz 1%
H ORI, S 125 ME S E R . X —For AR B R
el

English translation:

Interviewer: You mentioned this film reminds you about Dead Poets society, could you
please explain a bit?

DYY: [...] School of Rock is very similar to Dead Poets Society. [...] It's an American ...
high school, rating of that school is pretty good, and they (students from that high
school) all go to top universities. Therefore, their school is very strict, just like
Chinese-style management, everything is very strict. Those students in the school,
they have their own interests as well, but due to various reasons, (they) cannot, it’s
like in China, cannot be articulate and creative. Then, that teacher, (he) used to
graduate from that school, then he went back to teach, because he had this kind of
experience, then after he went back ... he taught poetry, he thought those kids, |
cannot remember (how to say this) in English, but translated into Chinese is: “Do
what you want, you must not waste every day”. Because of what he said ... he dared
to say things like this, | greatly admire him. He used anti-traditional teaching
approach, he rarely gave students assignment, listening, memorising, he encouraged
kids to create their poems, encouraged kids to do things that they liked. This
approach | think is truly great!

%9 School of Rock (2003): The film is about a rock musician, guitar player Dewey Finn, who gets fired from his band. He
needs to raise some money to pay his rent and his bills. He takes a job as a 4th grade substitute teacher at an uptight
private preparatory school where his attitude and approach have a powerful influence on his students.

* Dead Poets Society (1989): John Keating is a new teacher of English at Welton Academy. His unorthodox methods
include encouraging students to tear pages from their textbook and having them stand on his desk. He also tells them
they may call him “Captain, my captain.” Inspired by Keating, the students revive the literary club of which their English
master was a member, the Dead Poets Society. After one of the students commits suicide, there is an investigation into
Keating’s teaching methods and Keating is dismissed from his post. As Keating leaves, his former students address his as
“Captain, my captain”, standing on their desks.
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As shown by the underlined sentences, DYY identified similarities between school and students,
as portrayed in the film, with students and schools in China. Both of the similarities identified by
DYY illustrate not only his understanding on the school and students in the film, but also reflect
how DYY felt about Chinese schools and students in general. Looking at DYY’s comments, the
phrases he used, such as ‘strict’ and ‘cannot express’ etc, indicate DYY’s negative attitudes
towards traditional approaches both in the film and China. Meanwhile, the rest of the text extract,
especially the last underlined sentence, demonstrates how much DYY admired the teacher and his

positive attitudes toward the teacher’s approach to his students.

Clearly DYY’s perception of Chinese schools and students assisted his interpretation and
understanding of the school and students in the film, and vice versa. His understanding of and
positive attitude towards the teacher character might have, to some extent, affected his existing
perception and negative attitudes towards Chinese schools and students. According to DYY’s
comments, it would be reasonable to suggest that DYY’s understanding of Chinese schools and

students as well as his negative attitudes toward them have been reinforced.

Last but not least, let’s look at another example from a female CCS, GW. Among the films that GW
had seen before, Lost in Translation*! seems to have made a deep impression on GW, and she still

remembered many of the details. For example, she said:

(Q.6.3.2.6)

GW: I HSEPART — B LA, SR E AT st b, A s, R E N E A
D IRVGE 2 AT I e ARG, SRR, AETEIH, B ARSI A N2
WX RE, TG A RBIREUR, XA N, B OEREER
Wt A0, ARG RCAFIX T ERPEMS BRI AT DAAE S IR A . il
s e PR — Y56 [N R 78 7 AZE RN 0o TR /A s 20 . ARATT (SR
SETRAT B R AERE I RS Y, AR 1B LB B MR e, RESRPUR, 4
T A S e, AR AERIE AR TTCo A o AT IR 2 3 A gl I8 0k A A2
AR, XNAEREEPEFAER, BB NIRRT AR SIRNERIKR
RZ

English translation:

GW: Before, | actually always thought, Americans, their history is relatively short, |
thought (they) would not, like Chinese, when see things, (we) would sigh with
emotions towards history, reflections, shed tears when see flowers, develop
emotions when see moon. Chinese people would always be like this. But that leading
lady (in the film) came to Tokyo, (she) looked at tall buildings outside of the window,
fancy sitting there alone etc, and then | feel that (her) personality looks more like
Asian, the kind who would write poems. (l) just feel (she) is a little different from the
image, of American, which has always been in Asian people’s mind. They (Americans)
give us an impression that (they are) laughing and joking, they are inattentive and

*1 Lost in Translation (2003): The films is mainly about a “relationship which more than friends but less than love affair”
(Coppola, 2004) between a middle-aged American movie, Bob Harris, and a recently married American young woman,
Charlotte. Bob Harris, far pasts his prime, comes to Tokyo, Japan for a commercial. Charlotte stays in Tokyo temporarily
with her husband who is a photographer on assignment.
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careless, as long as (I am) happy today, (I'll) drink all the wine today and get drunk,
live very happily everyday. But that leading lady (she), her thought about the purpose
of life, her higher expectation and search for meaning of life. (She) thought about
what life really is. (That) gave me fairly deep impression.

The leading lady whom GW was referring to is Charlotte. As underlined sentences suggest, GW
felt that Charlotte’s personality was quite similar to Asian instead of American. In other words,
this American young woman’s personality matches with the characteristics of Asian in GW'’s
framework of knowledge rather than images of Americans that GW always had. The fact that GW
identified the character with Asian, instead of Chinese, indicates that it seems GW had particular
image, the kind of image that Chinese and people from other Asian countries share in common.
However, in general, when Chinese people use the word Asian, they refer to East-Asian. This
means, GW not only identified similarity between the character with Chinese, but also with East-
Asian people in general. In doing so, a challenge to her existing stereotype of Americans is

detected.

In addition, the similarity between the character and East-Asian people, as well as the difference
between the character and the stereotypical American, seem to be the main reasons why GW was
confused and had such deep impression on this bit of the film. Clearly, GW’s interpretation on the
character, Charlotte, as well as her existing knowledge and idea on both American and East-Asian

people, including Chinese, played an important role in her process of making sense of the film.

Before moving on to next section, let’s look at final example. After viewing the clip, Director, from

the film Crash, GW, who had not seen the film before, said:

(Q.6.3.2.7)

GW: AMEW A 1. i AXm AN, XAEN, HEEEH BN T
—H)TE, RE MR BB RIE AT SRR RIE T, A T A AE
e R i W (h Rk e S U (VU E=E it PSSR AL (LA R (LA ES VS I (EP S 4
WA, BRI AR? fiH B SRR SO, Al VR S
[ /e —ediscrimination. ZA 5 Ml 35008, AUl B . FRATTHEAN I 2 i R
AL, RZ N EXMMPREE, E—RINEFR—3, g2 U — R %
EN, R LIRS A Ar), SURESZIREI R N Mibres. JB T
i, REBIEN, Al 5045 2R A X AR 7 s . (H 2 OIS AR H

CRMNEN, AR e B AR AN BN BOX ARSI . AN N Z 8] AR08 JE
HMEESE T o WAAFIXA NI 20T B NA TR K W o AR b B AR 5
IR TR, e 2 EAAT DAY, AYSE AT A, ARETIA S rid
SR o LA i i A JER £ 22 B S, AN BRI TR PR IE

English translation:

GW: | think | generally understand (what happened). | think these two people, this

white person, during shooting, a black person said one sentence, and he (the white

person) thought what that black person said did not fit black people’s way of talking.
He (the black actor) spoke in the white’s way. He (the white person) felt that he (the
black actor) went beyond his identify and skin color. Then, he asked (the black
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director) to change it back. But | think, the person who asked for this is white. He has
culture of his own race, probably in his mind, there’s also some discrimination. Then,
he’d force, he thought ... at that time, our teacher told us before, many people like to
label, group people into groups, that is to say, when we talk about British, we’d think
they are gentle, old-fashioned etc, easily label others due to stereotype. He's like that,
when talk about the black, he then thought, the black should talk like this. But,
because this director, himself is black, he understood this black (actor) very much. As
a result there was friction and conflicts between them (black and white directors). |
think this white person has bias towards the black. It feels like in ancient China,
there’s different ranks with the way people talk, that’s to say, only emperor can call
himself Zhen*?, and Gua Ren” etc, cannot go beyond status and positions. (Same
thing) reflected by between skin colors on their side, cannot cross the line.

GW recognized the similarities between the characters, Cameron (the black director) and the
white guy (member of the crew), and the emperor and common people in ancient China. More
specifically, what GW found they share in common is the difference, boundary and hierarchy
between two characters with different skin colors and ancient Chinese people with different
social status. It is interesting that GW managed to identify similarities between fictional
characters a foreign film which set in 21* century U.S.A., with some of the Chinese people in
ancient China. What she did crosses borders and time. GW’s understanding of the characters and

her knowledge, views etc of Chinese people play an important role.

All the interview extracts presented in this section fall into the same category, which is Chinese
college students (CCSs) identifying similarities between fictional characters and equivalent groups
of Chinese people, with the one exception of GW, who recognized similarity with the character of

East-Asian people, to which Chinese people belong.

One thing worth mentioning is the words ‘on their side’ ({EA4/172) used by GW at the end of
her comments. As mentioned in previous section, many CCSs tend to use catch-all phrases, such
as ‘they’, ‘their side’ etc to indicate people represented by the characters. In the case of GW, most
probably she was referring to Americans. This means, GW not only identified similarity between
the characters and the Chinese people, but a tendency of identifying similarities between people
represented by the characters and Chinese people is also there. This will be the focus of the

following section.

6.3.3 Compare: Identifying Similarities: Generalised Group of People Represented by Fictional
Character(s) and Chinese People in General
| showed the clip, Shop for gun from the film Crash (2004), to a group-of-four CCSs. | asked them

whether the clip helped them learn anything about Americans, one of the female CCS said:

*2 Zhen means ‘I’ in ancient Chinese. This word was only used by Chinese Emperors.
** Gua Ren means the royal ‘we’ in ancient Chinese. Same as Zhen, the words were only allowed to be used by Emperors.
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(Q.6.3.3.1)

sL: W AALENE T, MMrJseH AR, (HRMOANE NPT REXX AN L
ERl, gkt BAMEEAG SR, B EEAN, AW EBNE
AERAMIAIR, ARG R Eig NRAA SR BigNE AR, REEZHE
N, HB—FE, HRPRIACT LS, KAt w, MM B, SR
B 7AMBT AR BN, BRI AN e ARAT A BN
FAVIE FIL AT AN, 5 RA — XM N, M BG5S EAE, Ay 7 — AN
WESE, A, PEIARMA, —NE RN, RSN RS
WA R, A ECRERA AR A, H ) 2 R0 TE X A2 AR A
&

English translation:

S1: Racial discrimination. | think Americans themselves, they probably are not aware,
but, as foreign people, probably care very much. For example, me too...| think,
there’s a bit similarities between American and people from Shanghai. People say
that people from Shanghai look down upon people from other cities. Actually, people
from Shanghai, like myself, absolutely do not think anything special about us (people
from Shanghai), we are all Chinese, all the same. But after | came to Beijing...before |
came to Beijing, my older sister who was in Beijing University, told me that: “You
must NOT tell others that you are from Shanghai, tell them that you are from the
South, otherwise, others will not like you.” Things are ok in my dorm. But, there was
one time at a gathering, with a course-mate who's also from Shanghai. He came with
bunch of students who are not from Shanghai. They said: “there are two types of
people in China. One is people who are from Shanghai. The other is people who are
not from Shanghai.”

S1 identified similarities between not only characters but also peoples represented by the
characters, Americans and foreigners, with Shang Hai Ren** (people from Shang Hai) and the rest
of Chinese population. S1’s view on Americans and foreigners, as well as their attitudes towards
each other, seems to be affected by her understanding of what happens among the characters in
the film. Second, as a person from Shang Hai, S1’s knowledge gained from her sister, as well as
experience in the college social life, played an important role in forming her view on Chinese
people, in particular, Shang Hai Ren and other non-Shang Hai Ren; as well as her interpretation of

the characters and peoples represented by the characters.

| showed the clip, The noble right*®, from the film Brave Heart*®, to two students JT and TXH who

both had watched the film before. After viewing the clip, JT said:

4 Shang Hai is the largest city and most metropolitan city in China. Ren, in Chinese A, refers to person and people.
Therefore, Shang Hai Ren refers to person/people from Shang Hai, China.

** The noble right: The clip was chosen from the film Braveheart (1995). In the clip, on the day when William Wallace
returns his hometown in Scotland, there happens to be a wedding. Including Wallance, while everyone is dancing
happily, musicians stop playing as a group of armed horseman with banners ride into the midst of the festivities. An
English nobleman stops in front of the bride and announces that he has come to claim ‘prima noctes’, which is the
English noble’s right to take Scottish bride’s first night. The bride’s father and husband tried to stop but couldn’t because
the horsemen point their lances at the villagers. In the end, the bride was taken away.

*® Braveheart (1995): A fictionalized account of William Wallace’s fighting against the English for the “freedom” of
occupied Scotland, Braveheart traces Wallace’s exploits from the revenge-killing of a sheriff and the storming of a castle
to the sacking of York and his defeat at the Battle of Falkirk. After a period in hiding, Wallace is captured and taken to
England, where he is tied, convicted, and hanged.
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(Q.6.3.3.2)
JT: HEHKEE T,

Interviewer: 1HEEFAY ?

T BRRIBHEFIREIBAN N 25 NHBGE A mR, BUaLHE %4 15 1A,
IR T SUR IR, 90 4 97 3 N R A4 1, GRS (58 L.
WG, W, AR T MILEX TP L, WARIE, KOYIE, S92 7R
JUER Sy, AR TSRS, ATRemt 2 By i (%, AT A [A] B e 2
Interviewer: X

JT: B/ Scotland 1 England, Ht/&XFhGHE, W42 England ek JEIE KRG, W
12 3 B AR BT TR ST A 1), i A5, 24 N ZE AR D [ 7 — AN 7 SR Il R, A
FE 7 52 E U Rr T REAE B RIS . T L D AN — BN R R R =B P G, e
RN AE 2R 22 B 1 R .. e K REE RS R ) —2%, e i R E S b
(= T, Ree b o, fa MR A . KA w5 RN,
Interviewer: G A2 4G5 ?

IT: R B AR HRE (5F).

English translation:

JT: I think this is so cruel.

Interviewer: Who is cruel?

JT: That person who seized the bride. It feels a bit like what’s described in the Politics
and Economics textbooks at the time when the Capitalism was building up the
fortune, occupying working people’s land etc, that kind of feeling (laugh) ... then, it’s,
| don’t quite know this aspect of the history of Britain, | also don’t know, because
now, how many parts in the U.K., (I) don’t quite know it’s history, probably it’s
because of the peoples at that time — they are different nations, are they?
Interviewer: Yes.

JY: It’s Scotland and England, is this kind of nation, it seems English developed first,
then invaded primitive people’s land etc, feels like, at that moment (when | was
watching the clip, | was) thinking about Britain’s history, how it became its current
scale. Plus, there’s time when England had a problem with Ireland, it’s because of the
issue of Northern Ireland ... (I can) generally notice some, it feels like the Three
Kingdoms in the Chinese history, that history, in the end (they became) one China.
Generally it feels like this.

Interviewer: Through wars?

JT: It’s brutal plunder (laugh).

JT sees the union of the kingdoms of the U.K. as similar to the Three Kingdoms*’ of China. This
view is developed from her understanding of the character and her knowledge of three nations in
the U.K. and the history of China. Lacking detailed knowledge of the specific historical context of
the film, JT used more general historical information, such as the U.K. being made of three

different nations, and the conflict with Ireland, to help assist her understanding.

Braveheart, set at the turn of the 14 century in Scotland, is about a Scottish hero, William
Wallace, who leads his people in a rebellion against the tyranny of the English King. Both England
and Scotland, during the time from 13" to 14™ centuries, were still in feudalism. Capitalism did

not start until two centuries later. JT's view that the cruelty of the character that seizes the bride

“Three Kingdoms (=[®): is a period in the history of China, part of an era of disunity called the Six Dynasties. It refers
to the period between the foundation of the Wei in 220 and the conquest of the Wu by the Jin Dynasty in 280. The three
kingdoms were Wei (%%), Shu (%]), and Wu ().
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is related to early capitalism, and in particular the idea of ‘seizure of land’, as taught in her

textbooks, is interesting.

What the above exemplary interview extract illustrates is that, whether or not CCSs apply the
correct relevant knowledge, making sense of foreign films depends on their existing framework of

knowledge of foreign people and countries, as well as Chinese people and China.

Let’s look at another example from GW when she was talking about an American film, Brokeback

Mountain.

(Q.6.3.3.3)

GW: H Sk, A1t AR 7E 56 [E i RMAEA BER 52, AN9R Brokeback Mountain /54 23
B S ABPIAN T3 B AE — i T8 5K N SO 2 el e AT s M, —JFUREEES 1,
IRJE XA RUFAT AR, S XA R A . RARATE A KBz, ([H2dk
wefg, XS, IR s E . SR 1R 58 X AN 2
A8 A BN EBRE B S X PRI, P . w2 —3EM A, BRI
MR GFHIN, KR WA AT DL . AT, #2923
A—FE,

English translation:

GW: Actually, homosexuals in the Unites States do not quite seem to be accepted,
otherwise, in Brokeback Mountain, how come those two guys’ families against them
being together? Especially when they, they got married at the beginning, then
became gay, then, feels like bisexual. They (people around two guys) definitely
cannot accept this. But | think, in this aspect | think, China and the west shares
similarities. Actually | think, American society, not necessarily everyone can accept
this phenomenon, so is China. For example, old generation (cannot accept). For
example, us, university students, | can accept this. People say, it’s the same love, it’s
just the person whom (you) love is different.

GW’s comments indicate that she most probably developed the idea of to what extent
homosexuals are accepted in the U.S.A. from viewing the film. Based on what she ‘learned’ about
Americans from the film as well as what she already knew about Chinese people’s attitudes
towards homosexuals, GW saw similarities between people from two countries, the U.S.A. and

China.

Now, let’s look at what GW said about another film, Princess Diaries*®. In another text extract
from GW presented in the first section in current chapter, GW identified similarity between her
own grandma and the character, the Queen, who is also a grandma, in the film. In addition, GW

said:

“8 Princess Diaries (2001): A fifteen-year-old American schoolgirl, Mia, is visited by her grandmother, the Queen, Clarisse
Renaldi, from the fictional European country Genovia. Mia learns that she is the heir to the Genovian throne and
attends “princess lessons” with her grandmother. “So begins a comical transformation towards poise and princess-ness,
including a media storm, jealous schoolmates, and a plot to take over her country.” (2001, Official plot summary) After a
period of doubt, Mia announces her acceptance of the throne at the Genovian Independence Day Ball.
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(Q.6.3.3.4)

GW: 15 Princess Diaries % FAER B Ak &, RN ARAS A 3, b A K A i 12
FEWR, AR MR — DMERPIR A — A 2R AATE . S g 9L e M
MEFIERAIRKRZERN, REES ZAS, 2RI ME—BRAERS
JEE RGBT, gl B vy 2 A AR A IAR 38 N SCAR AT — e TS b 2 v
R M NG 2 (B 228 o R AR JEWT, W2 LU BE RS, AR ST ARFE 25 11 Ha
WA 20, A R RINERR ) “IEERFERE” T .

English translation:

GW: | think Princess Diaries, what stirred my feelings most is that, because that
princess, she used to live in America, but her grandma is a royal member over there.
They are ... actually | think U.K. and U.S.A., two countries share great differences. U.K.
is fairly old and traditional, as a result, when both of them were together, there were
lots of conflicts and crash, it feels like, old thinking is clashing with modern American
culture. Conflicts often happened between her and her grandma. She’s relatively
relaxed, unlike the nobles with elegant manners. It’s a bit like foreign version of
Princess Peral®.

Two things strike me from GW’s comments. First, GW perceived the U.K. as traditional, whilst she
viewed the U.S.A. as comparatively modern. It seems that she most probably got this idea from
the characters in the film, the Mia (granddaughter), and the Queen (grandma). Alternatively, even
if she might have had this view already before viewing the film, it can be speculated that viewing
the film reinforced this view. However, all the characters and the country in the film, Genovia, are
fictional. Where did GW get the idea of that the country is the U.K.? This is possibly due to GW’s
lack of information about what happens in the film, such as the fact that the country, Genovia,
supposedly in Europe, does not actually exist. Even though there are indications in the film that
the country is not the U.K., GW did not pick them up. It seems that certain things portrayed in the
film matched GW’s existing knowledge and impression of the U.K., such as the Queen, nobles, and
being traditional. This example shows that, when making sense of foreign films, CCSs do not
always fully comprehend what is happening in the film. Occasionally, unexpected interpretations

of foreign films and TV series are made!

Second, GW noticed some commonality between the film, Princess Diaries, and a Chinese TV
series, Princess Pearl. Considering the plots of two shows, it seems that the similarities identified
by GW are mainly to do with the characters and things that happen around the characters, such

as a common girl becomes a Princess, conflicts between the tradition and modern, etc.

Although GW seems to be simply identifying similarities between two shows, one from the U.S.A.

and one from China, the fact that GW developed her views on the U.K. and the U.S.A. based on

* Princess Pearl (1998) (i1 Ef#%#%): is one of the most popular TV series in China. It is about street girl, Xiao Yan Zi, who
in a mix-up ends up as a Princess (officially titled Guan Zhu Ge Ge) instead of her sworn sister. The adventures continue
as Xiao Yan Zi tries to adjust to palace life, deals with the clashes happens in the palace with Emperor, falls in love with
the fifth princess, and all the while trying to give her sworn sister back the title of Princess (IMDB, 2009).
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her understanding of the characters makes me wonder. Did GW perceive Americans as the street-

girl, Xiao Yan Zi, and the British as members of the royal family?

6.3.4 Summary
The current section has illustrated another main category of sense-making activities, ‘compare:
identifying similarities’, which emerged from empirical data, with regard to how Chinese college

students (CCSs) make sense of films and TV series produced in the U.K. and the U.S.A.

In a similar way to identifying differences, CCSs identify similarities on three levels. First,
sometimes CCSs identify similarities (IS) between fictional characters and themselves, and
occasionally with individuals who are closely related with them or play a significant role in their

lives, such as grandma, course-mates, flat-mates and friends.

Second, at times CCSs recognize similarities between fictional characters and groups of Chinese
people. On this level, ‘groups of Chinese people’ are of two types. One type of group refers to the
groups which the CCSs themselves belong to. This usually happens when CCSs identify similarities
between characters and themselves and other individuals close to their lives, and then tend to
generalize their view from individuals to the larger group which they belong to. The second type
of group does not seem to include CCSs themselves in any obvious way, but appears to have
things in common with the characters. One special case is GW and her interpretation of the
character from Lost in Translation. She identified similarity between the character and East-Asian

people in general, which goes beyond the boundary of China.

Finally, occasionally, CCSs identify similarities between groups of people represented by the

characters and groups of Chinese people.

Four main variables which affect identification of similarities have been identified. They are

interpretation of characters, knowledge, life experience and gender.

As illustrated by examples in the section on ‘comparing: identifying differences’, CCSs’ knowledge
and life experience play an essential role in making sense, whether they view a clip or a whole film.
CCSs’ process of identifying similarity always involves the application of their interpretation of
characters and their behaviour, knowledge of the other peoples and cultures represented by the
characters, as well as the knowledge of themselves, the Chinese people and their culture. Due to
the fact the films, including characters, events, etc, are foreign in nature, sometimes lack of

relevant knowledge results in an unexpected interpretation.

In addition, the variable of gender stands out in the process of ‘comparing: identifying similarities’
in particular. The gender factor did not appear to be significant in the empirical data illustrating
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the process of ‘comparing: identifying differences’, but was very evident in the data illustrating

‘comparing: identifying similarities’.

CCSs are highly diversified in terms of interests, framework of knowledge on self and others, life
experience, beliefs and values. Framework of knowledge, life experience and interests appear to
be gender specific. Every student is a complex individual with her or his own characteristics. As a
result, due to the nature of diversity within unity, CCSs’ sense-making activities are culturally

specific, unpredictable and highly variable.

The following section will focus on another main category of sense-making activities, ‘re-

contextualizing’, which also emerged from the empirical findings.

6.4 Re-contextualizing

“I am more than certain that Chinese college students are rarely passive viewers. There are so
many things going on in their mind. Never underestimate the power of imagination one has
when making sense of foreign films.” (My memo on the 21* Oct 2009)

Previous sections have identified several main categories of sense-making activities from
examination of the empirical data. They are ‘comprehending the plot’, ‘compare: identifying
differences’ and ‘compare: identifying similarities’. The current section will focus on another main
category of sense-making activities which can be broadly termed ‘re-contextualize’. According to
the Oxford Dictionary, ‘to contextualize’ is “to consider something in relation to the situation in
which it happens or exists” (2000:267). Hence, the new term with the prefix ‘re’ suggests ‘to think
about or reflect on something heard and/or seen in a different context’. One might ask how CCSs
re-contextualize what they watch during the process of making sense of foreign films or clips of
films, and what the re-contextualisation has to do with intercultural learning. This chapter will

address this question step by step.

6.4.1 Re-contextualizing Fictional Character(s) in a Personal Context
A female CCS, GW, talked about the characters Bridget and her gay friend Tom after viewing the

clip Prepare for launch®, from the film Bridget Jones’s Diary for the first time.

(Q.6.4.1.1)

GW: RAEHBA T 2 LI Z oAb A, dthml LLBERZ gay AT A ). 4. /B4 UIE,
Hose IR A AT A% 2 gay, th AT DURT AP A5 (AR A, ELRE fin SR 3k A ] Pk 2t e A A

BRI FpE R, FMEEA M%RRAF, HAGEEZ. [..] ol DAbA I &,
(B2 B AU a2 R E (B H SRR, RMAKREEEZ T, H
SERAVEAG A BRI A M8, BRI R R IRATTER ] LA %2, LA,

30 Prepare for launch: The clip was chosen from the British film, Bridge Jones’s Diary (2001). In the clip, Bridget needs to
prepare for an important social occasion at her work, at which Bridget plans to entice Daniel, the man she fancies and
hopes to date. Bridget turns to her close friends, Jude, Sharon and Tom, to ask for help. The clip also includes Bridget’s
preparation in her bedroom, such as choosing which underwear to wear, practicing her introductory speech, etc.
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CRZ) AR VA R BRIV e, XA RO IR &K
AR, RIS REEA T, WHEK, /xﬁfﬁﬂaéiﬁiuj\éﬁ H2EAUE...
R (ERD & iR, SEEAE, XANAREREZA T[]
English translation:

GW: | think they are very kind of diverse, she can accept gay etc. For example, how to
say, actually | also can accept gays, and be friends with homosexuals, but if this gay
was in my family, and was related by blood, that kind, | cannot accept it. [...] | can be
friends with them, but ... how to say ... when it involves my own interests, | cannot
accept. In fact, we discussed about this in the dorm. We all said that we could accept
homosexuals. Nowadays, (people) all say that homosexuals should not be
discriminated. It’s ... this is because some people’s sexual preferences are born like
this, you cannot change this, no reasons, no excuse to discriminate them. But how to
say ... if (a homosexual) was ... for example my child, or someone like that, this | really

cannot accept. [...]

There are two levels of re-contextualisation here. GW shows tolerance or acceptance of gay
culture and homosexuality and has no problem discussing it with her flat mates in China. What is
more noteworthy in this quote is that, for some reason, GW went a step further by imagining (or
re-contextualizing) Tom as a family member. Her comments indicate that she clearly has
boundaries in terms of to what extent she can accept and tolerate gay culture in her personal life.
It can be seen that, fundamentally, she does not accept homosexuality, because her intolerance
of a family member (a more significant member in her society) being gay is clearly more

telling/revealing than her ‘tolerance’ of others who are gay.

PP, another female CCS, talked about the things that had made a deep impression from the film

Coyote Ugly™".

(Q.6.4.1.2)
PP: LA ... 5 R LA S T L AR (R W A T
WEte 18, 9 ZM. gl Foh(ih) B O — M, dt ar BUSGSE —1), Wk Ay
PAE O B AR R E DN SERE, RSl BT AE, sk
FAE, FEE-MEENET. AEHCEEEERTE, FFEAC. RBE
HE, XFREOORA T g, AR, % FORY, MOsR TR
‘“‘“Eiﬁ? , NEFREWHEL T, WRATE, ROLHIX AZZELEI’JE/E&, B

L EARTRWABA, (RN T H ORI, RwSAMETS,
ﬁﬂlﬁ%ﬁ%fﬁfm
English translation:
PP: One is independence. They ... American kids are truly very independent. Plus,
parents are also supportive. She is probably only about 18 or 19 years old. Simply
because (she) had her own dream she gave up everything; she moved out (from
home) and lived on her own. She’s from a single-parent family, and then she left her
dad, and moved out, and lived in a fairly run-down house. Then (she) went out on her
own and looked for job, supported herself. | think in China, this kind of situation is

>t Coyote Ugly (2000): This American film is about 21-year-old aspiring songwriter Violet leaves her childhood home for
New York City. After trying unsuccessfully to gain the support of any music studios, she takes a job as a bartender at the
public house Coyote Ugly. Working there gives Violet the confidence to overcome her stage-fright and perform her
songs.
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too rare. (1) mean, according to her age, she should have gone to college, already had
college life, and have got a good family. If it was in China, | have already got such a
good life, there is no need for me to ... although | too have dreams, but there is no
need for me to work that hard for my dreams. | think it’s not worth it; to give up that
much is just not worth it.

PP reacted strongly to and had deep impression of the leading character, Violet, including her
behaviour and things happened around her. On the basis of her interpretation of Violet, as the
underlined sentences show, PP re-contextualized Violet’s situation in her personal context, and
imagined what she would do. Although PP started by saying ‘if it was in China’, which makes it
look as if she was referring to a more generalized Chinese context, the rest of her comments, such

as ‘l already have such a good life’, suggest PP’s statements were on a personal level.

In addition to imagining her own reaction in Violet’s situation, it seems that PP developed a
generalized view of what most Chinese would do in the same situation. Also, as the first
underlined sentence suggests, PP seemed to develop a generalized view on American young
people and parents based on her understanding of the characters. It is possible to speculate that
the view already existed in PP’s framework of knowledge and was reinforced by her

interpretation of the character Violet.

The two examples above show that, when making sense of films and TV series produced in the
U.K. and the U.S.A., Chinese college students (CCSs) sometimes re-contextualize fictional

characters in their personal settings.

Two factors may play main roles in this type of sense-making activity: the interpretation of the

characters; and knowledge of self and personal settings.

6.4.2 Re-contextualizing Fictional Character(s) in the Chinese Context
DYY talked about the main character, the teacher Dewey, in the clip Step off from the film School

of Rock, which he had seen before.

(Q.6.4.2.1)

DYY: A& B 3, AN AT REH XA G0 . SR IR — AN 220, ARG
RIRRED 1o T BT RE, EASfRXFE—ENN, Wirmfi4
S ICE RS E— A2 2 A By VPR 2 i 25 PR A 4, AR —
NI, EADBIAL . EANEERLARKER. [.]

English translation:

DYY: For example, in China, it’s impossible for this kind of situation to happen. If this
kind of teacher appeared, (he’ll) quickly get fired. Plus, kids will also feel very
surprised: how come there appears such a teacher? Perhaps they would run (away)
and complain that they don’t want such kind of teacher, that this teacher is not good.
There are definitely huge cultural differences. [...]
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DYY re-contextualized the character, Dewey, in the Chinese context. What is interesting is that
DYY imagined not only how Dewey would fit into Chinese schools, but also how Chinese kids
would react to such a teacher. What were the reasons behind him being so sure that a teacher
like Dewey would not survive in the Chinese schools, and that the kids would not put up with a
teacher like him? Probably the reasons are DYY’s views on how Chinese teachers normally behave
in the class and the students’ expectations and attitudes towards teachers. For example, perhaps
his experience of being a student all the way from primary school to the college in China made
him believe that Chinese teachers should be serious, and not like Dewey, who seems to be quite
relaxed and can joke with students. Also, DYY might think that Chinese students would not accept
such teacher because they regard teachers as authority, and would never challenge them.
Nonetheless, DYY’s interpretation of the character Dewey together with his existing view and
knowledge of Chinese schools and students appear to be two main factors in the process of re-
contextualizing. As a result, it can be speculated that DYY’s perception of Chinese schools and
students was to some extent affected, and possibly reinforced, by his making sense of the film

through re-contextualization.

A female CCS, JT, had a lot to say about Sex and the Citysz, an American TV series that she had

seen before. The text extract below is part of her comments.

(Q.6.4.2.2)

IT: L) R G EF Sex and the City. JERIKIM, H OHRAREAIAZ Mt
TN s MY TE 2 R M . RAEATBAS, P ATTER X A, A YF
T, FORIERIA, AT WA e AT AR AT 0 . R A ) S
R85 B [ R 18 3R 0 A3 IXAE I\ AT BE 2 UK AESE ! 350 43 1t A7 58 A R ATTA
e MR T L]

English translation:

JT:[...] Then | watched Sex and the City. Later on | realized I’'m completely in a
different world with them (the characters). () felt that (our) thinking is completely
incompatible. | was thinking this because they were all the kind of people who don’t
talk about love, just about sex, these women. They lived pretty good lives. If (we)
moved their kind of thinking to China, | think people of this kind would probably be
drowned by people’s spit! | think they are people whose thoughts are completely
different from ours. [...]

The four main female characters in the show Sex and the City are four American women in their
thirties and forties in Manhattan, U.S.A. JT developed her views of the four characters by viewing
the show. It is clear that JT reacted with great intensity. As the underlined sentence illustrates, JT

re-contextualized the characters by imposing their ways of thinking and attitudes towards sex and

2 Sex and the City (1998-2004): The American TV series, Sex and the city, is about the friendship and relationships of
four middle-aged American working women. Narrated by Carrie Bradshaw, a column writer in new York City, this
romantic comedy series follows the lives and loves of Carrie and her three best friends, Samantha, Miranda and
Charlotte.
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love on a group of Chinese women in a similar situation, and imagined what things would be like
for women of this kind in the Chinese context. In doing so, it seems that JT noticed a huge
contrast and cultural clash not only between the characters and herself, but also the characters
and Chinese women in general. In the process of undertaking re-contextualizing and comparing
activities, JT’s interpretation of the characters and her existing knowledge of Chinese people

played important roles.

| showed a clip, Women and children first>, from the film Titanic to WZT who had watched the

film before. After viewing the clip, she immediately said:

(Q.6.4.2.3)

WZT: XA EGZ LLRTE 13, Wl B A EE, Hg, ERE, a4
W Btk o) L S B, AR XA AL o E R A B . AR [
TE AR A o IXMRE, BUEBA TAZ W], RUEE A XA E, Rt
g, enliiia T, Ec b BT AT AR 5N —FE IR AR LE
HLMEZT5 b, BATRAWEA L1, H2EA B THRNE EE
N, BHERAZR B BETE, ReAmAEZRERRZ, EE
HA, ZhE% 7 A% . XAy BRI R 5. 4 A
X b, U OREt, bkt o Ao Ral, Mt aRaees, ik
A E R E, XA EAIASH . SRR GEH L% B2 HE
PR 2B, —Eigae b D) 257 FRATES: BTR, LR L E,
FREC I AR AN 1, AT R AR, MR — A, R ENX T,
WG, TN, T TSI A, RN E T R RN ELS,
NIFFIb =AY —BEASGRB A —10 5 T o AR AHEB, Seikd
Hatta. A LRE, HiwE, AP ERLAERE, MHED 7, WA, %
BRI/

English translation:

WZT: When | watched this in the past, | probably would not think (about this). But,
when | watch this again now, his proposal, (the one that) women and children first
(to get on the boat), | think this, in China, (Chinese people) would not be able to
propose this. This would definitely not be proposed. For example, nowadays (when
people) get on a bus, if there’s really such rule, let’s say women and children get on
(the bus) first, although we do not count as children, basically (we are) younger than
adults, (they) would definitely not let you get on (the bus) first. China these days, |
think there are actually two countries, U.S.A. and Japan, there are so many things
that China needs to learn (from those two countries). | think (the differences) are
particularly obvious in these details. For example he (proposes) women and children
first, at that moment, whether (people) are going to accept (the proposal) or not, at
that moment | felt, if it was in China, there would not even be such a person to make
this suggestion. To suggest letting women and children first? There definitely
wouldn’t be such a suggestion; (people) would be like a swarm of bees (to get on the
boat). My course-mate, a couple of days ago, went to buy train tickets at the (Beijing)
West Train Station. For example, opening the window, their window is very strange,

>3 \Women and children first: This is the clip which was chosen from American film, Titanic (1997). In the clip, after the
captain was informed the ship which can come and rescue will not arrive until 4 hours later. The ship’s second officer,
Lightoller, asks he captain whether to get the women and children into the lifeboats. The captain nods abstractly. Flares
are sent up as water continues to flood the decks. Lightoller orders the crew to load the lifeboats. The band plays a waltz
as Lightoller invites women to step onto the first lifeboat.
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one opened first and everyone swarmed towards it. Then, half an hour later, the one
next to it opened, and then a crowd swarmed over. Then, half an hour later, again
another one opened, and a group of people again swarmed towards another side.
(There) wasn’t anyone to queue, (nor) compromise etc. Basically, overall, looking at
China generally, quite few, that type of people, very very few.

WZT’s immediate reaction and the length and richness of her comments show how strongly she
felt about the ‘women and children first’ suggestion proposed by the crew of the Titanic. As
underlined sentences indicate, WZT frequently re-contextualized the event which happens in the
clip in the Chinese context and imagined how Chinese people would respond. It seems that WZT’s
speculation of Chinese people’s reaction to the incident is heavily affected by her personal
experience, her knowledge of what her course-mate experienced, together with her existing

perception of Chinese people in general.

In addition, WZT’s speculation about the reaction of Chinese people to the incident triggers a
comparison between Chinese and people from the U.S.A. and Japan. What might have happened
in her mind was that she formed view of Americans based on her understanding on the characters
in the film and her existing knowledge on Americans. Although the character who proposes
‘women and children first’ is British and the rest of the characters in the clip are British and
American, WZT probably perceived those characters as Americans, because the research findings
suggest that CCSs cannot always distinguish between Americans and British. Surprisingly WZT also
mentioned the Japanese, but there is nothing from the clip that suggests anything to do with
Japanese. WZT probably had already developed certain views of the Japanese and the differences
between Japanese and Chinese. These views were brought out by the re-contextualizing activities.
WZT’s comments indicate that she has rather positive views and attitudes towards Americans and
Japanese, but comparatively negative perception and attitudes towards Chinese in general. WZT’s
perception of and attitudes towards Chinese, American and Japanese seemed to have been

reinforced through the re-contextualizing and comparison activities.

As the first sentence in her comments indicates, WZT noticed that her reaction and interpretation
of the same film have varied over time. WZT had watched this film a couple of years before. When
she watched part of the same film again at the interview, she reacted to and interpreted the film
differently. What made this difference? WZT comments about another clip, Dining saloon, from

the same film, Titanic, answer this question.

(Q.6.4.2.4)

WZT: XN RAEY] =B 1. IBANEHRER AR AL . (B2, 5KERE,
RBATIBA BRI, SR (2 A), AT BN R R R . EA I
M7 BERX N B, RUATRAT, VERBR2AUERIANEE T, BRI SR
[, w)ykh XL, EEEEER, FEJX =AY WAEFRE, N
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B EHER BN 17—, (H2W] =F R, Y =RATE 2 H
B SCRA B o B SCURAS L A53E T Titanic, SRJERATZ MRS BABEXAN Fr
FRRGIAVE 7 —14, a2 3555 Z 15 25 1V

Interviewer: Z5 14742 NI #4214 ?

WZT: FRERSIE. oA HCNIFER, Dbt DI RER. RS,
Eetniid, WAERTEMHEEMMESEE, S8 FER, FOYMERTIRIN-T 2
BAE— BB, BRI FEIRE TR KR, & HEEAZAER, HER
AL KL 1, FrLUE 2R 74 DL B B 8 A —FE

English translation:

WZT: | watched this when | was in the third year of secondary school. (I) Didn’t think
about this at that time. But, when | watched (it) today, because we study law, law (-
students), we have learned Jurisprudence last term. Some parts of (Jurisprudence)
mention about hierarchy. Because we, Jurisprudence referred to foreign law as well,
mainly stress the U.S.A., the judicial and hierarchy system, etc, the U.S.A., the U.K.
and Germany, mainly these three (countries). Now when | watch the (clip), (when )
watched it just now, it flashed in my mind, but (when I) watched it in my third year of
secondary school, because | had not learned about (Jurisprudence), we watched it in
the third year of secondary school was because it was in the Chinese textbook.
Excerpt from the Titanic was in the Chinese textbook. Then our teacher showed us
this film, we purely watched the film as a love story at the time.

Interviewer: What flashed in your mind?

WZT: Hierarchy. Because | just learned about it, (I) immediately can relate with it. |
think now, for example, to watch a film that (I) have watched it two years ago, it's
different, because your mind stays in one stage two years ago, because these two
years, after all, you are growing up, years are definitely not wasted, definitely have
some experience of growing up, therefore the feeling after watching is definitely
different.

It is thus clear that one’s framework of knowledge and life experience play important role in
making sense of foreign films. Furthermore, what happened to WZT illustrates how one’s
framework of knowledge and life experience change over time due to what people see, observe,
learn and experience every day. Therefore, one’s interpretation of the same film may not remain

constant.

One more thing worth noting is that, among all the forty-nine films and TV series mentioned by
CCSs, Titanic was the only film that had been seen by all the interviewees. When talking about
things from Titanic that had made a deep impression, the ‘women and children first’ scene was

the most frequently mentioned. For example, PP said:

(Q.6.4.2.5)

PP: e A L AN S I — %o S IREDR WA AR . Eatile, e FE, et
e NIRRT A Eobm, RS2 A XA, a3 R e E
RAZXME, 5@ b 2HPEL . SRR AN HZ RS .

English translation:

PP: The scene which (is about) ‘women and children first’. (It) gave me very deep
impression. How to say, in China, people’s deep rooted quality is indeed not as good
as foreign (people). | really have this kind of feeling. | think, if this kind of incident
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happened in China, definitely it'd be chaos at that time. More people probably would
have died.

PP re-contextualized the incident in China and imagined how Chinese people would react and
what would happen. In doing so, PP displayed a relatively negative view towards Chinese people
and a comparatively positive idea about foreigners in general. The word ‘indeed’ used by PP when
she talked about Chinese people’s Z Jii (deep rooted quality) not as good as foreigners’ indicates
that her views on both Chinese people and foreigners existed prior to viewing the film. There is no
direct translation in English for ZXJfi. Z i is a common phrase used by Chinese to refer to

individual’s deep rooted virtue, talent and ability.

PP’s comments indicate that she was most probably referring to people’s virtue. Although PP did
not specify what she meant by foreigners, and she might not know the nationality of each
character in the scene, it can be speculated that PP mainly referred to Americans and British,
using foreigners as a catch-all phrase (see the discussion on ‘concepts of foreign and western’ in
section 6.2.3). Last, but not least, it could be speculated that by imagining and picturing Chinese
people’s reaction to the incident that happens on Titanic, PP’s perceptions on and attitudes

towards Chinese and foreigners with regard to intrinsic quality were reinforced.

Looking at the comments from WZT and PP on the ‘women and children first’ clip, both of them
share similar understandings of and attitudes to this type of social phenomenon in China, and feel

strongly about it.

XY, a male student, talked about South Park®*, an American cartoon TV series that he watched
before. He had particularly deep impression of one of the episodes, although he watched it a

while ago.

(Q.6.4.2.6)

XY: 8%, A Philip, A 540N, BRI ARSI R L Py
FERAL E VIS, RGN A S ERE0R,  OR 5 S8 S KT aa 45 URT, VA
b wE, FEINE NS EEEAT L. B2 WM, A2 AT DL R 2 o
Interviewer: 11 4 &M, A7

XY Sl A AT SR AR T A B /N N A b 2 T A A AT T S 2 gl kA R AT ]
A SR A R o S ). SRR A R [ (14 Tﬁ‘é%ﬁzmﬁ“L/l\Tﬁ?’ HER
AN IAE A L3RR AL G SR E 4 BEIBOX AT B B4 1) .

English translation:

XY: You see, that Philip, there’s another person, (they) are those comedians in
Canada. Because (they) spoke dirty language on TV, the children all imitated (them),
and then American parents started complaining (about TV station), legally. In the end,
it turned out that Canada and U.S.A started a war. Kind of, everything can be

** South Park (1997-present): South Park is an American animation sitcom series about a group of four-8-year-old
schoolboys in the fictional town of South Park in the mountains of Colorado. Plots are set in motion by, often unusual,
events.
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exaggerated (by them).

Interviewer: What do you mean by exaggerated?

XY: Because their parents are very serious. Children learned dirty language from TV
and they immediately believed something was wrong with this program and
requested to stop the program. If it were in China, perhaps parents would think this
program’s not good, but they would just ask their children not to watch it, but they
would not complain about the TV station and say, ‘how could you broadcast such a

program?’.

XY re-contextualized and imagined how Chinese parents would react. In doing so, he identified

the differences between the characters and the Chinese parents.

To sum up, the examples shown in this section have illustrated that, although the films that CCSs
watch are foreign films either produced in the U.K. or the U.S.A., CCSs sometimes re-contextualize
the fictional characters, including their thoughts, behaviours and situations, in the Chinese
context. In so doing, CCSs tend to imagine how the characters would cope and the reactions from
Chinese people. As a result, sometimes comparison activities, in particular, between the
characters and Chinese, occur. Data indicates that, most of the time, comparison activities coming

after re-contextualization lead to identification of differences.

Several factors play important roles in the process of this type of sense-making activity, including
interpretation of characters and relevant personal experience, as well as knowledge of self,
Chinese people and China. In addition, one’s framework of knowledge and life experience changes
over time, and, as result, making sense of foreign films and TV series may vary with time. Last but
not least, sometimes re-contextualizing characters in the Chinese context may reinforce CCSs’
existing perception of and attitudes towards both Chinese people and people represented by the

characters.

6.4.3 Re-contextualizing Self in the Fictional Context

(Q.6.4.3.1)
SYY: AP NI, v, AT LZFIE, TR E A 54,
DR Ay At 5 W 2R

English translation:
SYY: Those two people. Imagine, if | were that girl, I'd like that man very much
because he is very funny.

The above comments are from a female Chinese college student, SYY, who watched the clip,
Rachel doing laundry™. It was the first time for her to view the clip, although she had watched
some episodes of the show before. The two characters mentioned by SYY are Ross and Rachel.

What SYY did here was to re-contextualize herself in the fictional setting. More specifically, she

** Rachel doing laundry: The clip was chosen from American sitcom Friends (1996-2006). In the clip, Rachael and Ross
are about the wash clothes in a public laundry room. A middle-age American woman took Rachael’s washing machine.
With Ross’s help, Rachael gets the washing machine back. Later on Rachael and the same woman struggle with the use
of a cart. Rachael wins the cart by sitting in it. Ross and Rachael were both happy with the result in the end.

157



H. YANG

imagined herself as Rachel interacting with Ross. In doing so, she responded to Ross with

affection.
Another female student, GW who watched the same clip, said:

(Q.6.4.3.2)

GW: XBRE LM R ss — S, B B AFIABA TR . 3
WAFMATECEGR AR, 5 EH SRBCH], aiR, Wefs, XFEEAEER
G b, LR EHE T NEIF. FINFFARX A Z WAL, AEIy TG
AL ERY ] UM A N 7™ 2E S SRR 11, SR il oh Jo B A H 4B AL RS
E WA AR, (PEAD SIASEEEAAT&LE N
ARRFER, AW Br g, hEA TR, EENRA—FE, i
AT SE, S92 H SRR — g E LR BORM, AMEFEARSE. THE
Nt e AR A B o AT I DT AT ], ZRPE 7 S A IR R Z R+ [
English translation:

GW: | have seen this episode. | think, first, that fat woman scrambles for the washing
machine with them. | think they fairly emphasize human rights, emphasize their own
rights, if, | think, this incident happened to me, | would think that it's better to make
concessions to avoid trouble. Because there are still many washing machines near by,
don’t dispute with others because of the issue of washing machines, then become
the centre of the attention from people around. | think Chinese have strong attitudes
of taking a mean course. (Chinese). Do not want to become centre of the attention in
the public occasions; do not make a showy display of ability. Chinese devote
particular care to keeping a low profile. Americans are different, they think, they, if
it’s own right then will definitely fight for that, do not care if it’s in public occasions.
Chinese people will find it very humiliating. In this aspect they should follow China,
there’s great difference between the western and oriental cultures. [...]

First of all, based on GW’s interpretation of Ross and Rachel, GW developed her interpretation of
their actions with regard to fighting for the washing machine with the other woman. Then, as the
underlined sentences show, GW re-contextualized herself in Rachel’s situation and imagined what
her reactions would be, as well as the reasons behind those actions. When ‘walking’ in Rachel’s
shoes, it would be reasonable to speculate that there was a comparison going on in GW’s mind
between Rachel and Ross and herself, in terms of their views and attitudes towards the washing-
machine-incident. Also the second half of GW’s comments indicate that she has a generalized
perception of both Chinese and Americans. Where did these ideas come from? For example, did
the concept of ‘emphasizing human right’ merely come from Ross and Rachel’s actions in a sitcom,
or was the idea from GW'’s pre-existing knowledge of Americans? Was her concept of Chinese
people being keen to ‘keep a low profile’ only developed by imagining her own behaviour in an
imagined scenario? It could be argued that GW’s ideas on both groups of people existed prior to
the interview, or even viewing the clip for the first time. If this was the case, those ideas
automatically played an important role in her making sense of the clip. However, it would be

reasonable to speculate that GW’s perceptions of both Chinese and Americans were affected, and
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probably reinforced, by her sense-making activities, including interpreting the characters and re-

contextualizing herself in the fictional setting.

Looking at comments from both SYY and GW, it seems that GW reacted more strongly and had a
lot more to talk about than SYY. This is probably partly due to the fact that GW had already
watched the whole episode before, whilst SYY only viewed the clip for the first time. Another
possible reason is individual differences. Although SYY and GW both re-contextualized themselves
in the same character’s situation, the things which were prominent to each of them were

different.

| showed a clip, Prepare for launch®®, to WZT, who had not seen the film before. After viewing, she
pointed out one thing she had in common with the main character Bridget: seeking for advice

from close friends before going out for a date. WZT then continued:

(Q.6.4.3.3)
WZT: [ SAER LA —FE T o IEMZERGE, A —fiEag, (ARAR) X
P RZ = IR B A, AN EALTOAIRSCE . (0 F)FAR S R TR E R
ANESRIEFONIRLAE . KB W (Bridget) /2 1R HIEALAE . (H2H [ IAE, &
BRXMET, IRERREMET, AERE)WRZXMET . (WERIR)AZ R
(O P 7. EAREE, RERWIR SRIREE, R0 i R e
BT PRECANTAR E A SR, R — P Kk, B, (H2%
P 2%E, B, BHDHBREBSKR, BT, Sikm, KRB, KFEH
O AN NER B E AT OR . AT, EREEAERIR, K
WAETIRHELERAC.
English translation:
WZT: [...] Girls are different nowadays. Girls these days are all, there’s a sentence, it’s,
‘(if you) like me, like everything about me’. Do not ask me to change for you. (If) |
change for you it’s because | am willing to change for you. Do not force me to change
for you. | think she (Bridget) changes herself voluntarily. But if it were me, this is how
I am, | am like this if you like me, and | am still like this even if you don’t like (me).
Then forget about it if (you) do not like (me). If you like me, and if | like you very
much too, | will gradually try to change slightly. For example, you like long hair, then |
will grow long hair, it doesn’t matter. But if | have to do that, ouch, wax hair off her
legs, that hair, wax, my god, torture herself too much! | am quite self-centered. |
cannot. No matter how much I like you, | would not go so far as to torment myself.

After first recognizing similarity between Bridget and herself, WZT re-contextualized herself in
Bridget's situation and imagined her behaviour and reaction, as the second underlined sentence
shows. In doing so, it seems that there was a comparison going on between herself and Bridget,
which results WZT seeing differences between herself and Bridget with regard to their attitudes

to a relationship. In addition, the words ‘girls these days’ (FIL7E*) % 2E) used by WZT shown in the

> Prepare for launch: A clip from the British film, Bridge Jones’s Diary (2001). In the clip, Bridget needs to prepare for an
important social occasion at her work, at which Bridget plans to entice Daniel, the man she fancies and hopes to date.
Bridget turns to her close friends, Jude, Sharon and Tom, to ask for help. The clip also includes Bridget’s preparation in
her bedroom, such as choosing which underwear to wear, practicing her introductory speech, etc.
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first underlined sentence indicate that WZT has a rather generalized idea of Chinese girls, most

probably girls in her age group, and thinks they are more similar to her than to Bridget.

Now, let us look at another example from the same student, WZT. Having watched the clip,

Director, from the film Crash that she had not watched before, WZT said:

(Q.6.4.3.4)

WZT: R S, FRANE T, A U 1E a5 78 748 55 A 1 51 47 1.
Interviewer: i ! 1FA2 M iGN IRAEN ?

WZT: Xf. SR FiAE]—4 N\, JacksonW.

Interviewer: /%! Michael Jackson?

WZT: BEEWIEL )\ KR, AEHERS 3 RN S M. AN E R, A2 Ui A
W, HSo B E O S A . R IR RAT AW, s, stER A
RERME, RS, RN EMRE, R HEEN. fEEA
A R Al A AR

English translation:

WZT: What he (Fred) meant was, that actor (Jamal), he spoke as if he was trying his
best to cover up his identity.

Interviewer: Uh huh! You mean he did not speak like a black person?

WZT: Yes. Then | immediately thought of one person, Jackson.

Interviewer: Oh! Michael Jackson®’?

WZT: Cosmetics surgery etc, a mess. (Michael Jackson) Wanted to cover up his own
black identity. That actor, it’s not (he) spoke less black, actually (he) wanted to
conceal his own identity. | think there’s nothing wrong with it. | think, for example if
it were me, my identity, if others discriminate against me, I'd do my best to disguise.
Do whatever | can do to hide.

As the underlined sentences indicate, WZT re-contextualized herself in the situation of the
discriminated character, Jamal (the black actor), and imagined her own reaction and behaviour.
Although my data cannot provide an explanation of why WZT would conceal her identity against
people who discriminate her, it can be argued that this re-contextualization sense-making activity
played an important role in WZT'’s interpretation and judgment of Jamal’s actions and intentions.
At this point, | cannot help but wonder what made WZT think that Jamal was discriminated
against in the clip? Was it because Jamal was black, and that made WZT automatically associate
the character with the wider black community and their stereotypical status in the society? Or
was it because the character that questioned Jamal’s accent happened to be a white man, which
WZT associated with racial discrimination? It could be either or both. Also, it seems that Jamal’s
behaviour prompted WZT not only to think of a person in real life, Michael Jackson, but also
identified a similarity between those two, which was to cover up their identity. Therefore, it
would be reasonable to speculate that, prior to viewing the clip, the idea of ‘concealing identity’

with regard to race and discrimination most probably already existed in WZT’s framework of

" Michael Jackson: Michael Jackson (August 29, 1958 — June 25, 2009), known as the “King of Pop”, was one of the most
successful and influential musician and singer. Despises his success in his career, his ‘changing appearances’ drew media
publicity, with changes to his nose and to the color of his skin (from black to white)
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knowledge and values. These affected her making sense of the fictional characters and real

people, and her own decisions regarding her behaviour in a similar situation.

To sum up, the examples in this section have demonstrated that, when making sense of foreign
films and TV series, sometimes Chinese college students re-contextualize themselves in fictional
settings and imagine their actions and behaviours if they were in the character’s shoes. Sense-
making activities of this kind are sometimes accompanied by comparison activities, which lead

CCSs to see differences and similarities between themselves and the characters.

Several factors influence the process of sense-making activities of this kind, including the CCSs’
interpretation of the characters, relevant knowledge of self, Chinese people, and people
represented by the characters, as well as personal experience. In addition, whether CCSs are new
to the programme as well as whether CCSs watch the whole or part of the show are another two

factors which may affect CCSs’ response to and making sense of foreign films.

6.4.4 Re-contextualizing Chinese People in General in the Fictional Context

(Q.6.4.4.1)

IT: R — A [ 55 N FnIE — A2y, b R A SCRA S I AGE R H R A —
BORRWIE, (GBS AR 4R 7, BiAg I

English translation:

JT: If a Chinese man knew a woman while she’s married and had a boyfriend and still
wanted to have a relationship with him, (I) assume that (Chinese) man would kill that
woman, would’ve gone mad!

The comments above are from the text extract of the two female students that | interviewed
together. | showed JT and TXH the clip, Chandler’s date®*from American sitcom Friends, which

they had not seen before.

(Q.6.4.4.2)

T WE—IFAFERAEAN BT #EE, iAok, m M, fh
—H [ bR R WA A BB AR e, BRI E NN N L NIX

FEFH A48 B — A E A RE— AN, W ERA SR B AR
FEHARAE—B LA, 505 M iE A AR 1, SR T e
Tats, — N2, BNFANEFEE, §RLHIXEART AR AT i)
o] A A, AT A 2 TR AT B B AN S B SR A4 R 0 K 1 i
AT AR B, MRS E, BE A RS IRA TS A —FF
g, mERAEA, —ABA, BB F3 0, FEPH AR EXEE, 8
JE At G SR A [ B BRI P SRS, Ath o gt B s i rIITARE, (R AR A AN S
PRIR L, FAMEII A B A, S AR E A IX A T?

TXH: XF, RWREH T

IT: BRI S M, — DNERRRA T, A4, (HRAATZ 81X 2 A A dHZ AN 3

*8 Chandler’s date: The clip was chosen from American sitcom Friends (19960-2006). In the clip, Chandler shares his
dating experience with a very beautiful woman, Aurora. Aurora is married and have a boyfriend, meanwhile, wants to
maintain sexual relationship with Chandler. Chandler tells his friends that he will keep seeing Aurora. His friends, Monica
and Phoebe disapprove, whilst, Ross and Joey support Chandler’s decision.
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R AT A0

English translation:

JT: At the very beginning, | thought that man (Chandler) was very calm, (when he)
heard that she (Aurora) had a husband, and got married, he (Chandler) kept asking
her whether she’s widow or not etc. | think he’s very calm (because) he didn’t think
there’s any problem with this woman’s behaviour. If a Chinese man knew a woman
while she’s married and had a boyfriend and still wanted to have a relationship with
him, (I) assume that (Chinese) man would kill that woman, would’ve gone mad! (I)
feel that, one is, that guy (Chandler) was very calm, that is to say, that woman’s
behaviour is not something that cannot be forgiven. Also, among their friends (they)
talk about everything here. Not something very big, they (talk about) common things,
to share with friends, no problem. But what is different from our culture is that a
man, if a Chinese, is very male chauvinist — all Chinese men are like this; if he
straddles two boats at the same time, he would tell his best friends, but he would not
tell a lot because his friends would criticize him, saying, ‘how could you do this?’
TXH: Yah. ‘You are too useless’.

JT: Straddling two boats cannot solve either one of them, etc. But it seems that,
among these friends, (they) don’t think this is a problem.

JT re-contextualized a Chinese man in Chandler’s situation and speculated how he would handle
things in the same circumstances, such as dating Aurora and sharing with his friends, as well as
the reasons for his actions. Although JT said ‘one Chinese man’, her comment ‘all Chinese men are
like this” indicates that, most probably, in her mind she was referring to Chinese men in general.
In addition, JT took a further step and speculated how this Chinese guy’s friends would react. It is
interesting that JT and TXH even thought about what the friends would say to him. Such a vivid
picture portrayed by JT and THX showed their perception of Chinese men, in particular with

regard to issues of views and attitudes towards dating.

It seems that there was a comparison between Chinese men and Chandler, as well as between
Chinese friends and Chandler’s friends. It is interesting that JT believed Chandler’s friends were
happy with him going out with a women like Aurora. However, if we look closely at what happens
in the clip, actually there were different opinions among Chandler’s friends on this issue. Two
female friends, Monica and Phoebe, clearly were not happy about it, whilst male friends Ross and
Joey were happy for Chandler, because they were pleased with the idea of sex-with-no-
responsibility. What made JT interpret Chandler’s friends in this way? This may be due to the fact
that the show is a comedy, and JT might not have been able to pick up the signals, such as
sarcasm and irony, which are culturally specific but help the audience to comprehend the show.
Another possible reason is language proficiency, because it was the first time JT watched the clip,

and she might not have understood everything that the characters said.

From the discussion between JT and TXH, it would be reasonable to say that JT and TXH

influenced each other’s interpretation of the clip to some extent. Therefore, it can be argued that
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‘peer influence’ is another aspect which affects students making sense of foreign films and TV

series.

Now, let us look at another example from JT when she talked about Sex and the City, an American
TV series. JT said that the four main female characters are very different from Chinese. | then

prompted her:

(Q.6.4.4.3)

Interviewer: 1 W7t AN T A —FE T o ELAD—FFET 7

ITHEMNREEE, CHRRTTE, JCHRPE AR RS E, B4
AR, PRI, A UL R M T — AR L, 4 D NI AR
—ig, BUETHS FERAMIEAN A B, HA SRS T, eI A
PR BEED, IR, YHRIRRAS, ET, REUF—Le 52 A 1R
L3 R EA, AN AEEER B URHEAR S 1, EAERIE R 4
AN N B3GR 1 158, R0 45 0T B AN AT RE Y, 0 A AR B2 AN AT RE I .

English translation:

Interviewer: You mentioned that they are very different from us. How different?

JT: Chinese are very reserved, especially in the East, especially Chinese particularly
stress being reticent; things like desire, sex, (Chinese) would never talk about. But
they sit in a restaurant, 4 individuals sit around (the table) together, and discuss
sleeping with some guy yesterday, plus, sometimes they talk with excitement, those
4 people talk with a lot of excitement, (sitting) there, talk very loudly, bang the table,
and then speak some language that (I) very much cannot stand. | think if it were
Chinese, two people would quietly talk (about it) at home at the most; | think it’s
almost impossible (for those two Chinese) to be sitting in a restaurant and talking
about it loudly. It’s impossible for Chinese to behave like this.

One of the social routines of these four fictional female friends is sitting in a restaurant or café
sharing with each other their thoughts, views and experience of dating. It seems that JT reacted
particularly strongly to and had deep impression of this particular aspect of the show. It seems JT
tried to put Chinese people into the characters’ context. In doing so, there was a comparison
going on in JT's mind which resulted in her seeing the differences between the four characters

and Chinese people in general.

To summarize, the text extracts in this section have demonstrated that Chinese college students
(CCSs) sometimes re-contextualize Chinese people in general, rather than any particular individual,
in the fictional character’s settings. In doing so, CCSs imagine Chinese people’s responses and
reactions in the fictional circumstances. Usually, this type of re-contextualization activity is
accompanied by comparison between the characters and the Chinese people in general. Findings
from the data suggest that the comparison activities usually result in CCSs finding differences
between the characters and Chinese people. From a linguistic point of view, the second

conditional clauses that are often used indicate re-contextualizing sense-making activities.
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Factors, such as CCSs’ interpretation and understanding of the characters, as well as existing
knowledge and views of the Chinese population in general, play essential roles in the process of

this type of sense-making activity.

6.4.5 Summary
The current chapter has identified and illustrated another main category of Chinese college
students’ (CCSs) sense-making activities, re-contextualizing. These activities broadly fall into four

sub-categories.

e Re-contextualizing the fictional character(s) in a personal context

CCSs sometimes re-contextualize fictional characters in the CCSs’ own personal settings, and

imagine their reaction and behaviour.

e Re-contextualizing the fictional character(s) in a Chinese context

At times CCSs re-contextualize fictional characters in the general Chinese context, rather than any
individual personal settings. As a result, CCSs normally try to visualize how the fictional characters
would fit into the Chinese context, as well as how Chinese people in general would react to the

characters.

Comparing these two types of sense-making activities, what they share in common is that CCSs
seem to move the fictional characters from the film and project them into reality, in particular,

into the Chinese context where CCSs belong.

e Re-contextualizing self in the fictional context

Every now and then, CCSs re-contextualize themselves in the fictional characters’ setting and

imagine how they would behave and feel.

e Re-contextualizing Chinese people in general in the fictional context

Occasionally, CCSs project Chinese people in general, rather than any particular individual Chinese,

into the character’s settings.

Looking at the third and final interpretative activities, what they share in common is that CCSs
appear to move Chinese people from the Chinese setting and project them into the characters’
fictional context. Sometimes CCSs picture themselves, a particular group of Chinese or a general

Chinese in the characters’ shoes.
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The findings suggest that re-contextualization sense-making activities are often accompanied with
comparison activities, which usually lead CCSs to seeing differences, and occasionally similarities,
between fictional characters and either the CCSs themselves or Chinese people, depending on the

type of re-contextualization activities.

Due to the nature of re-contextualization activities, there are three main parties involved. They
are the fictional characters, the CCSs themselves, and Chinese people in general. Only occasionally

did people represented by the characters appear in the process.

The data suggests the factors which play important role in the process of re-contextualizing
activities include knowledge of self, Chinese people and China, the CCSs’ life experience, as well as
interpretation of characters and their surroundings. In addition, whether or not CCSs have seen
the show before, as well as whether they watch part or the whole programme, appear to be
another two elements which affect CCSs making-sense of foreign films and TV series. When CCSs
watch a show for the first time, language and culturally specific signals in the programme, such as

humour, might be difficult for the CCSs to comprehend.

6.5 Perceiving as Realistic

“Tom Clancy once said ‘the difference between fiction and reality is fiction has to make sense’.
My data convinced me that the relationship between fiction and reality is far more complex
than that.” (My memo on 11" December 2009)

Having presented findings identifying sense-making activities falling into the main categories
‘comprehending plot’, ‘comparing: identifying differences’, ‘comparing: identifying similarities’,
and ‘re-contextualizing’ from the empirical data, the current section identifies and illustrates a
final category of sense-making activities, titled ‘perceiving as realistic’. The concept of something
being ‘realistic’ is a complex one. A film might be perceived as unrealistic if a hero shoots a gun
too many times without reloading, or is able to fight lots of people at once. However, that is not
the sense of realism which is of interest here. In the current study the interest is in whether the
film is perceived as realistic in the sense of being a true reflection of life and culture in the foreign

country. With the focus of current study, foreign country refers to both the U.K. and the U.S.A.

The issue of ‘perceiving foreign films as realistic reflections of foreign countries’ was briefly
touched upon in chapter five. As mentioned previously, in the Chinese context the term film has
been used to refer to both films and TV series. As illustrated by text extracts Q.5.2.1, Q.5.2.3 and
Q.5.2.4 in chapter five, some students perceive foreign films as realistic representation of foreign
countries and some students perceive foreign films as, at least to some extent, reflecting the

reality of foreign countries and cultures. Judging criteria fall into three categories, genre of the
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films, the type of film (i.e. Hollywood, blockbuster) and the maker of the film (i.e. made by native

English speakers rather than Chinese).

This category of sense-making activities is particularly important in the intercultural education
context. When CCSs watch films from different cultures, specifically from the U.K. and U.S.A,,
there is significant scope for misinterpretation, such as perceiving the content of the foreign film
as reflecting reality when this might not have been the intention of the director. Therefore, this
section will have useful implications for teachers who are keen on using foreign films in their ELT

classroom.

6.5.1 Mirror of Reality

(Q.6.5.1.1)
GH:HLRAR L2, A5 b i Esk.

English translation:
GH: Films are very direct, and also they are quite realistic.

Chinese college students (CCSs) do not watch foreign films with a blank mind. Rather, they watch
films with their existing perceptions and expectations of foreign films and foreign
countries/cultures, and these play an important role in the process of making sense of the films.
Do CCSs consider foreign films to be merely a form of entertainment, or a mirror of reality, or

more? We shall find out.

(Q.6.5.1.2)

IT: R —Fh LKA, T HL2 L Bs@ s i — R[] iR iR e fEd
N, T HRE EAMNO SIS, ATRE A, B A A T 2 H
1, BFRHT 2l T R4k

English translation:

JT: Film is comparatively popular, and also it’s relatively common. [...] If | rely on
Chinese people and view foreign culture through Chinese programs, it'd be
embellished, or some bad aspects would be exaggerated and some good aspects
would be over embellished.

First of all, JT, a female Chinese college student, believed foreign films can reflect reality, whereas
films made in China about foreign people and cultures would provide a distorted view. This means,
JT may see the content of foreign films as an accurate representation of how things are and what
is going on in the films’ countries of origin, such as the U.S.A. and the U.K. It can be speculated
that JT seeing foreign films as mirror of reality might make her a vulnerable viewer, in the sense
that she might take the films at face value without being critical. Hence, her perceptions of and

attitudes towards foreign people and cultures could be affected.

Other findings suggest that JT is not the only CCS who holds such views.
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(Q.6.5.1.3)

GH: IR EL R, AREHELEE S, Bt EA BN, WA, H—1,
AR PR, BRARHE, RZ Hiath AN A AR A

Interviewer: 15 i 1T TR IRAEA1 T4 B L2

GH: R, BA —LCIRIRZ AR T, o LLdd M sh (EFNE 5 R H
Ko HRBEWAE, HEIAME.

Interviewer: %7114 [ YE?

GH: PRUATR ISR AR, EETa AN RIS T iy 224k, PrDAEE S — 2L (a]. 1 HA S
eI TS, OB SRR — e BRI, T HR B SR, BTl
A, FrUlR%E T %, NEER NIRRT,

Interviewer: 1/ iR B 7%, 1R, Bl BB R

GH: HHHt e, MR AR E T, — AT T, IRA—EEAHAHE,
PR AR 2 A BRI AT, R AFE T, MHERAT AT, 18BN
ReS g AR T Sk . IRESR B R INE, Ml 21X, SfE2X T,
RIGIRIE B TE A BAALEN, EBABA R EXAET . shoRu, A A H b
T, P, MR T, REHRE, MREHTIIWE, 2006, 2007 4, XFET
TRP

Interviewer: SR 1T EL 7, FLEHAHEZR.. ?

GH: Xf, mittEAEE, REAFERIRE TiEH T .

Interviewer: JSIRITCHE ?

GH: #R &8 E, HRtA . IMARISE, A ORI FERIEAKE
Interviewer: /f 42 b 7R 4T 77 90— IR 8 ?

GH: Xt

Interviewer: Z§ g2 ? H 5B A A AE TN S8 H KA 2

GH: H2 B AR E N SiEn, /e i A\ SiEn. F4aTh ErE et i IR
£ SR IR 2

Interviewer: 15 il IR ATAE A AE H N IRIE ?

GH: JRERINHR, WHELES WA, EREHS CELMIFL RN, A2ECER,
Mk ), AR MHARARAR, &), w4, XPMNAERINEAGETE, £2H
FER eI R, AH RGN b [EANGF (1) 2R PE At A B R ), XA AR PE AR
B AE

Interviewer: 25 15 i SF L F7 51 B 5% 2

GH: "SR e rm—1E . PR s

English translation:

GH: Films are very direct, and it’s quite realistic. After all, they are directly made by
foreigners, pretty realistic. In addition, very fast. If | read newspaper, | do not
understand many words. Therefore, it’s hard.

Interviewer: What did you mean when you said ‘fast’?

GH: Fast means, there’s deep cultural things, which can be expressed by their actions
and language. But if read newspaper, it’s quite hard.

Interviewer: Why hard?

GH: Because reading English newspaper, after all, (I’'m) not English major, therefore,
it will take some time. Plus, watching films, because, after all, a complete story, plus,
it’s my favourite subjects, therefore very interested, can keep watching it, and learn
about their stuff during the process.

Interviewer: You said straightforward, fast, | still do not quite understand.

GH: Straightforward means, if you read classic novels, you probably won’t have any
impression after reading one book, you read again and a lot, then can through their,
what it is like to have meals, what it is like to greet, can slowly summarize their
culture. If you watch films, s/he is like this, actions is like this, then you can see how
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they are being polite, how to greet. It’s fact, it goes without saying that, fast means,
they have them over there, | watch films, it’s the latest, 2006, 2007, it’s very quick in
this way.

Interviewer: What you said direct, it means it has sound and picture ...?

G: Yes, it’s very interesting. You see, reading classics, I'll forget after | read it.
Interviewer: What about newspaper?

GH: All news, but there’s also things related with culture. It’s not very realistic, it’s
not realistic if look at things through coloured spectacles.

Interviewer: Did you mean newspaper is reported by another person?

GH: Yes.

Interviewer: What about films? Aren’t films directed by director?

GH: But they are not directed by Chinese director. It’s directed by native director. If |
film China, | definitely do it from my own perspective.

Interviewer: Is the newspaper reported by Chinese?

GH: Global Times, there are articles written by Chinese journalists, most of the
articles are translated (from English to Chinese), but written by themselves. They
choose, from other newspapers, select, edit newspaper. This content is how
foreigners look at China, they are translated directly, but the things which are not
good for China are not translated. You can find these things.

Interviewer: What about the foreign films made by foreigners?

GH: Reliability is higher. Reflect reality more.

GH, a male CCS, also clearly perceived foreign films as a reliable representation of reality.
e Concept of authority

Comparing JT and GH, it seems that both of them share a similar concept of authority. In other
words, in terms of reflecting reality of foreign countries, JT and GH believe that foreign films made
by people from films’ countries of origin hold authority over films made by others, such as films
made by Chinese about foreign countries. This is culturally specific, and shows a perception by
students like GH that the media in China is controlled by the government and doesn’t reflect
reality anyway. Students from a different cultural background may have different ideas. For
example, U.K. students may consider films about China made by U.K. film-makers to be more
realistic than films about China made by Chinese film-makers because U.K. students might assume

that Chinese film makers mainly want the audiences to see the best in the country.

(Q.6.5.1.4)

WZT: I Titanic S0 H B, EMAMEE, A8, S ng, NaA
FEFEEWMEBIN, ELi)LEL EBA, BIOERMAR, EXA L, K

Wt R, ERESER PR LUEE T, tE AR EIAESE, wh

RN AT AT, SUNNERT, a4, B, XA, A
AT 4, Z5 R8T, sRIABFER), SR A B R E XA B

TERAXAN [0 8, B Ao v AN S 1 ) (O DX AR IR A A 2 1 o R

WS, BRI, EIXAMICN—A, PR AR E, XAHE, REHM R

FABEE AR e S el (MK, (FIX U AR IR A ANMER, B R LR,
HRIX T T R A SRR, AR HBA [ P AR A AR A e 5, RN, BAZEHEA B4 4 B

HH AT 2 i) A e B 4 RAT 2 FE I RS . (]

English translation:
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WZT: Like that clip in Titanic, that is, there’s a problem, you see, why people in their
country can do that, the one about women and children first, our country cannot,
this is, it feels there is a kind of, can think about it after viewing this film, have a
feeling of thinking deeply, it’s like...give people food for thought ..., interesting and
absorbing, after viewing, think over, like this, made people, consider, like that, that
aspect. And there is a problem of white and black race at the end. Nowadays, the
racial issues cause lots of rumpus, this is also social problem. | think films, as,
ordinary people all watch it, films, | think can learn some social issues from films. For
example these films are all valuable because they are classic. For example that issue
of homosexual, you see, nowadays whatever problems exist in the society we can
make whatever kind of films. [...]

WZT believed that foreign films on the one hand are products of the society they came from; on
the other hand, realistically reflect aspects of certain social issues. WZT’s views seem to have
developed from her past viewing experience. For example, having viewed clips such as Women
and children first, Shop for gun and Prepare for launch, it seems that the similarity between the
clip content and the situations and people WZT experienced in real life made WZT perceive the

content of the clips as realistic.

Looking at the above three examples from JT, GH and WZT, all of them seem to share similar high
confidence in perceiving that foreign films mirror foreign reality, although the reasons behind
their views are different. However, other findings suggest that such views are not universal

among CCSs.

(Q.6.5.1.5)

GW: LA T8 2 RE i B SR — AN 5K, SRR, RESEEATREA T,
ERXH CEE g, VREESE R, EE AT R ) S ik rb ] ) ] i 2
T AFR 8 A5 I g8 ) — S8 2R 08, A g Bl 7 — N E R RE A
e, LFEREEHH AR FrUFRHE UG ERIRAA ST .

English translation:

GW: films cannot fully realistically reflect a country, it’s like, perhaps you do not
know much about the U.S.A., but you do know a lot about own country. When you
watch some Chinese films, could it really be said that they can completely reflect the
conditions of China? Therefore | think sometimes the films | have watched do not
necessarily mirror a country’s customs and practices. | am mainly satisfied by reading
about these things. However, | also want to personally experience them.

Unlike previous three CCSs, GW did not perceive foreign films as an accurate representation of
reality. Instead she believed that there is a gap between foreign films and the reality of foreign

countries. Another two female CCSs share similar views with GW.

(Q.6.5.1.6)
Interviewer: {74 =/ %af, G HIANT, [ T I E i F g 77 HIEE 5 215 H 1
LIk IRNTH R GIEARTUE THE—LE 254 X - A TE HIX Fl H 19 2 H9?

CM: %A
LM: &, RN RIS bR AT A 20 Al e A e 4 T HE
CM: X5 X5 %
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LM: FRR RN 7L AR K — 70 IR TR IR

CM:XT, THiE.

LM: R J5 IS 22 Wy iy Sy, S i qR H B B B0

English translation:

Interviewer: You watch American/British films. Meanwhile, except aiming to
appreciate the plot and improving your English, have you wanted to learn about
things ....?

CM: No.

LM: No, because there’s distance between films and reality. Some things perhaps
cannot be learned.

CM: Yah, yah.

LM: We only want to, the major reason is for entertainment purposes.

CM: True, for passing time.

LM: Then, at the same time, try to listen to English. English is very important.

Like GW, CM and LM do not perceive foreign films as mirror of reality. For CM and LM, the two
main purposes for viewing foreign films are entertainment and improving English. These views

appear to be very common among CCSs.

(Q.6.5.1.7)

HWY: AR H e, HARAGE, HEeH — AMSEAR, HEHREA
i A RS IE E S I S A s R IR ZS A DUAE [ Bt Ml N 25— &
AP RFE BRI . AERST AR OHE S, AR s, =
sett oI, #Rox LR L RIS AR, WX BERATTRE T A D L]
KA RS AR, 50 MRS N IR A 2 22 s SR (R M, st Al T ot 4 Bk 4%
XA ? ANERAATHE TR AR, B s], B, FFkEEA
PR IXANZR P, xf, B, Al e RS TT R 2 IR — AR A AT BA
MIXAN 1 JE R 3 B NAEIZA AL, T ST A B2, A2 TN A S
N & e

English translation:

HWY: Although films, because they are written by people, definitely do not
correspond entirely with the reality, but these people still wish to show the true
realities of society to our audiences. Therefore, they should be describing issues
which concern everyone. No matter whether it’s about people’s psychological issues,
weakness of mankind, or social problems, all will be presented to us. From this
perspective, we can learn a lot. [...] Because people who make films, they experience
the U.S.A. through their own perspective, so why do they chose this subject? No
matter whether they have a business perspective or other perspective, then you can
see that, “ah, it turns out Americans see business in this way, yes, erm, in films they
hold this particular view”. Then we can consider American culture from this angle,
their attitudes towards their culture, rather than to consider the stories within the
films.

Unlike GH and JT, who perceive foreign films as mirroring the reality of foreign countries, HWY’s
view is more critical. However, although HWY recognises the gap between foreign films and the
reality, she seems to assume that the purpose of films makers is to represent aspects of reality to
the audiences. However, this assumption is a bit over-generalized, because film makers may have

other intentions. It could be speculated that, having this perception in mind, HWY is more likely to
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be influenced by the foreign films with regard to understanding of and attitudes to foreign

countries.
Now, let’s look at another example from a group-interview of four CCSs.

(Q.6.5.1.8)

S4: [...] TIBE RA IR FLIER S E AL MG 1), B9 A i) s 3k e
Bk, BAMLEWH SRR, A2 H LR E2R? REK
FLA R AR N AN R Forrest IFEARREMFRIHE 2%, AU A M 2422
A SE S Shawshank Redemption B AFEREN N2 HAE, SR 5 76 AR A4
PRI I OISR 2 JgWe 2 AR B2 B AR ? B AR P 2
M, B ZERFMESE, WEHE AN TR, WIIR, BEWEHIAIROE
FIZRTE, (H R AR R B IR VR T IR AT

English translation:

S4:[...] | feel that it’s not close to the true American society, because | can see this
from Chinese films. They often have some artistic things. Is it real American society?
Can every American be loved by the society in the same way as Forrest? And love the
society that much? Is everyone treated unjustly like in the Shawshank Redemption,
and when in prison does the darkness make everyone that violent? Is the whole
society like that? It's merely one aspect, through artist’s inference and interpretation,
the purpose is to look good and attract you, to stimulate your inner thoughts, but it’s
not necessarily the real, very ordinary very prosaic life.

What makes S4 stands out among other CCSs is that he holds a comparatively sophisticated view
of the extent to which foreign films reflect reality. Instead of seeing foreign films as completely
realistic, S4 not only recognized the nature of foreign films as product of films makers for various
entertainment purposes, but also was able to distance himself and look at foreign films more

critically.

After hearing S4’s comment, | continued asking the four of them what they thought about the

clips they watched during the interview. They said:

(Q.6.5.1.9)

S4: IRGMA TR A HEE N . KE AWIA BB REAESR Forrest FFEF fih 2R

SN AE R . A Bz R, AU PR AR ATTRE AR I —Fh ARV I

R, (HEREIMFFARIRTA, B 2RI R b A S S A — s

Rit. MR, &t HRM .

S1: ME 2R AN B —iB 5y, #RrL A, 2iEER%, RGBS RING &
ALy, R IR Z IR E B N R . BRAREE R =Xk, EE

&, bl Titanic, ECEOMTS, (HESHIR RIS, HE K2 HERGRERTT

.

s2: LU Rl . R, FRBMRULHI R, EA RSN, Al AR TE AR
FE—J7 £ T R IR . 50 R N — A FEL 2 BT R AT e s Ak 2 B — R oAk,
IR RS R — DR IR, SRR A RRIRIRZI M B #4125 T e
WA RER X =220, BRIN, BEMERIN, $emzE T, MESSIRAER.
W BERIE S A BRI, A0 SRR DS ] e B A B S — AU

English translation:

S4: | think they (FFs) have been rationalised. Americans definitely do not behave
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every day the way Forrest does, thinking by using his thick head. They also need to
eat and sleep, and all that. | think they (FFs) can embody some things from real life,
but not fully, or what they do embody is bigger than life. It's been refined and
condensed.

S1: They are all commercial films, purely for entertainment. You watch films because
you want to have fun and relax. You don’t think deeply about the things connected
within (the film). Unless you like it particularly much and watch it repeatedly, such as
Titanic, very sensational, there you will be greatly touched, but most of it is for
entertainment.

S2: Quite agree. Art, well, like what he said, it's not real, it's the part of life from
which has been cut out and highlighted. It means you perhaps can learn a kind of
culture from films, but this type of culture is merely one-sided, it means you cannot
understand it very deeply and fully. Probably what you learn, see and understand is
not very deviated, but not quite accurate. She said documentary is good. If it’s
documentary, probably they are more realistic.

All above three CCSs seems to share the similar view that foreign films, as entertainment products,
are products developed from life but bigger than life. With regard to the group-phenomenon, it is
clear that S4’s view not only facilitated but also set the tone for the rest of the discussion. It can

be speculated the views of the other two CCSs were, at least to some extent, affected by S4.

During the course of the interviews, it seemed these young adults sometimes wanted to impress
each other, or myself, by expressing sophisticated views. This was particularly evident in the
group interviews. The CCSs are in the same age-group and with similar educational background,
and when they are sitting together and expressing their opinions, naturally there are social
influences at work. This was particularly evident when above discussion took place. | noticed
during this group-interview that S4 (the boy) seemed to be trying hard to impress the girls

(particularly S2).

The above examples illustrate that, in terms of the extent to which foreign films reflect the reality
of the countries of the film’s origin, CCSs hold varying views. Findings from the data suggest three
types of CCSs, believers, doubters and sceptics. Believers (i.e. GH Q.6.5.1.3; JT Q.6.5.1.2) tend to
believe that foreign films mirror the reality of society, and have high confidence in learning about
the origin countries via foreign films. In other words, believers perceive the content of foreign
films to be an accurate representation of how things are and what is going on in films’ countries
of origin. Sceptics (i.e. GW Q.6.5.1.5; LM and CM Q.6.5.1.6), instead of seeing foreign films in a
superficial way, tend to see foreign films as entertainment product, created by film makers who
distance the foreign films from actual reality for artistic or entertainment purposes. They have
very low confidence in learning anything from the foreign films about the people and culture
represented by foreign films. Doubters (i.e. HWY Q.6.5.1.7) are in between believers and sceptics.
They tend to believe that, although foreign films do not fully represent whole picture of the reality,
some things within foreign films do reflect the reality, because foreign films are part of the society.
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They reason that because Chinese films portray some reality but are not entirely realistic, foreign
films are the same. It is worth pointing out that the above three labels are used to describe the
interviewees’ identities in the interviews. This is not an attempt to label any individual

permanently.

Now, moving past CCSs’ general views on foreign, let us find out what they say about specific

individual foreign films.

6.5.2 Perceiving as Realistic: General to Specific

(Q.6.5.2.1)

Interviewer: /& 1 Friends, 5 th 1415 ?

DC: BN BRI B, et £ E Kb AEiE, JTH M2 a5+
JEM R, RIS, WA EZIRAMN T E. Foyes %l
W, ), 1M Friends ¥54: 7 10 45, 1 H'E LR BEA TSR T, 8
LY [ 10 FREF g, TS, B, KE, SRS
R, MO eREEE T iR A [

English translation:

Interviewer: Having watched Friends, could you please talk about it?

DC: Because it is a situation-comedy, | think it includes life in the U.S.A., especially
the life of those who are middle-class (people). | think | have a more in-depth
understanding of the life of that class. Because each episode is very short, [...] plus it
lasted ten years, and it’s almost a classic that can never be overtaken. It includes ten
years of the American middle-classes, their life and career, love, family, all sorts of
problems in all aspects, all (have been) included in (Friends).It’s very close to life. [...]

In this quote a female student, DC, talks about one of her favourite shows, Friends. For DC,
Friends is realistic. Given DC’s passionate comment about how much she had learned from Friends
and how classic and realistic the show was, it can be speculated Friends has had a significant
impact on DC’s perception of Americans and their country. However, DC did recognize Friends as
a sit-com, which is well-known to be a genre which tends to exaggerate reality. Nevertheless, it
seems that knowledge of the genre of the show did not deter her from perceiving Friends as
realistic. One reason might be, as the underlined sentence shows, that DC recognizes lots of
similarity between what happened in Friends and her own experience, or her existing knowledge
about Americans. In the case of DC, the similarity between fantasy and reality overpowered the
awareness of the genre. As a result, similarity between fiction and reality leads to the viewer
seeing fiction as realistic. Therefore, it can be argued that one of the variables which leads to CCSs

seeing foreign films as realistic is closeness to life. Here is another example.

(Q.6.5.2.2)

GW: F4i 15 Growing Pains, /N5, WHEERT. FR9E1F Growing Pains $EN
AR, RGERERESE . AREE AR R AR E B I —F#E. SRS Princess
Diary ZRUISIRAE N T, WIHAIR/D, 1 WA HEEF AR M. 5214 Growing
Pains, A5 Friends, HtENEATEFEREA XN EE KA. DFIEEGE
PRI K -
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English translation:

GW: | think Growing Pains and Home Alone are quite funny. | think Growing Pains is
fairly close to life, it feels particularly realistic. Those things are like (things that)
happen around me. And Princess Diaries, it's about Cinderella becoming a princess,
this rarely happens, it includes a bit of fairy tale. But, like Growing Pains and Friends,
it’s really like the sort of things that would happen in everyday life. Even small things
can be reflected.

The comparison between Princess Diaries with Growing Pains, Home Alone and Friends, further

illustrates the important role of this variable, close to life.
Two female CCSs talk about Prison Break.

(Q.6.5.2.3)

T E ..

TXH: XFXT %

JT: SR J& Scolfield 1R ...

TXH: I A AR R, R4 ..

T KA. B a0k, B .22 Prison break AN 75 AL...

TXH: B EAS RAXMER, A,

IT 0 H, AR BT . B — I LT, SRS, RAE T
English translation:

JT: Good plot.

TXH: Yah, yah.

JT: And Scofield is very handsome.

TXH: | think he’s so awesome, makes plans etc....

JT: Genius! First of all, the plot is enthralling ... but Prison Break is not lifelike enough.
TXH: This kind of things definitely can never happen in real life.

JT: And, it's becoming farther and farther away from what is normal. The first season
is better but it became more and more outrageous later. Then | stopped watching it.

Again, the factor close to life strongly affects the above two CCSs’ judgment on Prison Break,
which is perceived as unrealistic. Also, in the case of JT, as the underlined sentences show, her
judgment of the show being unrealistic had a negative effect on her interest and motivation to
continue viewing the program. Teachers should keep this in mind when they want to use foreign
films as aid to enhance CCSs’ motivation in the class. This issue will be further addressed in the

discussion chapter.

In terms of the CCSs’ comments on individual foreign films, it seems that the above two CCSs are
not the only ones who perceive Prison Break™ as unrealistic. CJY shared the similar opinion with

regard to the show.

(Q.6.5.2.4)
CIY: FARE T« MEXZATREARBF LR E HIELLR . X 3 Ed 2 R A L

> prison Break (2005-2009): Due to a political conspiracy an innocent man is sent to death row and his only hope is his
brother, who makes it his mission to deliberately get himself sent to the same prison in order to break the both of them
out from the inside out (IMDB)
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R AR 5 FRE . w215, BB AEE 2. LA RN X2 S K .
Interviewer: [ A/ 14 £ 77 1AAE Z 5K HTIE 7

COV: SEAIBREMIE AR 7 FURRISE 5 A0 005 A0 4 B, R
il b SAZ A TP X s KA . BUR 76 B A RlReE, BOZRA 4 .
TG Prison Break AFAMEHL, BEAEL T, WPRELM, FEEZLZER, 4nf
Shawshank Redemption 3 BLIHAI'EHEAA G 11), EEFINICA — LR 2 IACR,
IRZH, HEanid NJUR B+ S A, iy — S A ), RN,
HREHEELMZIMAH, WwihsRKEil 7, w3, LR w1
BUATRAREE RN, BRIXANMICERZ T, ZRELEEM. [.]

English translation:?

CJY: I watched all of it. | had never watched American or European dramas before
this. It's mainly because of the plot, which attracts me a lot. [...] | think it's probably
exaggerated.

Interviewer: What made you think it’s exaggerated?

CJY: | think that’'d be too scary if that’s true. My intuition tells me that real life
shouldn’t be that scary. | think they should have a system to prevent things like this
kind happening. Government is completely controlled by company. It shouldn’t be
that horrible. | think Prison Break, it’s too complicated, in the prison, casually with
policeman, at the time, Shawshank Redemption has something similar to that.
There’s a lot of communication between policemen and prisoners, pretty much. For
example, the prisoners can benefit by helping the police. But if it’s truly that messy,
it's indeed to complicated, | think, find a knife and then kill a man without any
concern, of course this will be punished, that’s for sure. [...]

Unlike Prison Break, which was perceived by many CCSs as unrealistic, Forrest Gump received
quite positive comments. When asked to recommend foreign films which can help CCSs learn
more about the U.S.A. and U.K., among all the foreign films recommended by the CCSs, Forrest

Gump appeared to be the most popular.

(Q.6.5.2.5)

PP: IS Forrest Gump BT AHA 1o KITFHM, BHRRES, W
. A A T mEHMEREE R T, ANEHEZ TR Dy 1 iEIRAT T
k.

English translation:

PP: I think Forrest Gump includes everything: the Watergate Scandal, the
assassination of the president, the Vietham War — it has everything. | watched it in
my first year of high school. At that time our teacher recommended that we watch it
(Forrest Gump) in order to know more about (American) culture.

Forrest Gump portrays the life of a low-intelligence man from his childhood to his late life. The
film includes a lot of historical moments and events over large period of time which are well-
known among CCSs. It seems that CCSs perceive the show as realistic when the content of the film

matches their existing knowledge about the target countries.

(Q.6.5.2.6)

JT: 5%, Tom Hanks FIHEAREF. BAE—MEER, RPN, RESEWE
DAEBRATH AT . ARG MR R T . AL FTRATAE AV B —TH 1 -

English translation:

JT: First, Tom Hanks has great acting skills. He realistically represented a very
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The fact that JT was aware the character, Forrest, was fictional, did not affect JT's belief in the
realistic aspect of the character. It seems to me that JT's judgment on the quality of actor’s
performance plays an important role. In short, good and convincing acting leads JT to perceive the
character as realistic. JT was not the only case. The British actress Helen Mirren’s acting was so

convincing that S4 believed that he learned something about the Queen of the U.K. from the film

kindhearted, innocent person in front of us. Then he showed ..., let us believe, there’s
good in human nature.

The Queen.
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(Q.6.5.2.7)
Interviewer: W — Z5 5 LE VRN FEH H T HE?
S4: NiZsa L FIE . [ E, 519, A0 it o b, "RIn

—IREHK T

English translation

Interviewer: Which film helped you learn about the U.K.?

S4: Should be The Queen. [...]. That queen, | feel, that actress delivered the strong
aspects of the personality of The Queen.

In addition to acting quality, some CCSs seem to value award-winning foreign films as
more realistic.

(Q.6.5.2.8)

CM: 5 —SE i 5 AR S LS (W o 3 LU 5 B 25 4R 1) Crash,  B45 2 LR SR B
Sto FRATVE A — ik 2 LR ...

LM: Hollywood.

CM: 13K KA AR s . Ehlil, Ocean’s eleven; Parots of Carobean.
PR A A B S AR VS AT K R o

Interviewer: (/i 14 Crash "5 ?

CM&LM: FATH A E

RABAR A A D45 J BIEEN S5 2

LM: R4 I BT Ry 2 AL W A AT ) . AT SR MR G, (R —EH KA %
B[]

Interviewer: 75 Ocean’s Eleven #7124 A H3E 2

CM: IR B3 1.

LM: B ANT] B R A I Fh =

CM: % o

English translation:

CM: Some of the films reflect reality very much. For example, last year’s Crash seems
to reflect reality. Some (of the films) that we have watched are relatively ...

LM: Hollywood (films)...

CM: Hollywood blockbusters cannot reflect reality. For example, Ocean’s Eleven,
Pirates of Caribbean. That kind (of films) has completely nothing to do with real life.
Interviewer: Have you watched Crash?

CM&LM: Neither of us has watched it before.

Interviewer: Why do you think it reflects reality?

LM: At that time | watched the Oscar Award Ceremony, | heard from them ... they
said that (film) was very good, but | haven’t watched ... [...]

Interviewer: Why is Ocean’s Eleven not realistic?

CM: Because it’s too far away from what is normal...




H. YANG

LM: This kind of thing is impossible to happen around us.
CM: Yah.

For CM and LM, there are two factors affect their judgment on whether or not a foreign film is
realistic. One is close to life which has already been discussed previously. The other one is award-
winning. They both seem to value the award-wining-film so much that they believed Crash is
realistic even though they had not seen it before, simply because the film won an award. In
addition, what is interesting is that CM and LM, in the first section of this chapter, both viewed
foreign films as not being realistic in general, due to being an entertainment product. However, it
seems that their general view of foreign films changed when it came to individual foreign films.
One variable behind this change might be award-winning. CM and LM are not the only CCSs think

in this way.

(Q.6.5.2.9)

GH: Pl 3 B AR P PG EB 44711, AR 1] LAk #8414 Brokeback mountain. iXA™
T IR G RE 08 S U AR RIS AR AR TS R AN 7 AR R AR R
T, HR B R R RIS, EAR B EARERN.

Interviewer: (52) Z 2E [ HLAZ4FHT 7

GH: It A—E, HEE—EFEEXLHH.

English translation:

GH: For example (if wanting to know about) American western cowboys, you could
choose, for example, Brokeback Mountain. Although this film is a bit controversial it
can reflect (American) western cowboys’ life, doesn’t it? Although they are gays, it
can still reflect reality. Otherwise how come it won the award?

Interviewer: (laugh®) it’s good as long as it’s award-winning (film)?

GH: Not necessarily. But there must be reasons behind its winning the award.

Chinese college students seem to particularly value authority. For example, although LM and CM
had not watched the film before, they perceived Crash as realistic because it is award-winning
films. The student GH has a firm belief that the film Brokeback Mountain can reflect reality
because it has won an award. In addition, as discussed previously, native English speakers have
been perceived as an authority on America/U.K., and the films made by native speakers of foreign

country are perceived as realistic by some students for this reason (Q.6.1.5.3).

Another variable which affects CCSs perception of whether or not a foreign film is realistic is film-

reviews.

(Q.6.5.2.10)

HWY: iXAS, BOAIRE L — S0, B b 2 N A SE E nl g, mf geix A
ISR 2 LR — e P DAIR AT 7 i X EUABOR, 3 AN S B () 1) 7 9 1% 2%
AL S — 5

English translation:

HWY: This (film), because | have read some film reviews (that said) it (Crash) is

% When analysing the data, | was a little surprised by my reaction towards GH’s comments.
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specifically about current problems in the U.S.A. Probably this (Crash) is more
realistic. Therefore, | think (Crash) can reflect reality relatively more. The problems
reflected by this film should be relatively more realistic.

In addition to film reviews, rearranged-from-a-true-story appeared to be another form of

authority.

(Q.6.5.2.11)

S2: 5 A& EN R EL BRI il A2 IS ER KA Z Wip o T LIRS N2 HU R S RS ne .
SR TIAIEE, PRSI S A e

English translation

S$2: One film that | have deep impression of is Erin Brockovich®. Plus, | think this film
should reflect reality relatively more. It’s about the environment. Because it’s
adapted from a true event.

Here is another example. When asked to recommend any films which helped him learn anything

about the U.K., S4 said:

(Q.6.5.2.12)

S4 %1% The Queen I8, KR B A 9 2 Diana T45E, X E=, XfHHE
REENEW, &F, RIZLIEFEESSE— S, Brel, Mizg, bRz
TRERINOZER S E R, HiR UHJE Diana T LRI —BE . AL E,
AT, NOAZAEA, WL F R, REIR - RIE R T .

English translation:

S4: Should be The Queen. Because it mentioned the death of Princess Diana, and (it’s)
influence on the royal family, the British royal family. Plus, it should be relatively
realistic. Therefore, it should be that what (it) helps us learn the most about is the
British royal family, especially in that period of time when Princess Dianna died. That
qgueen, | think, she (the actress) delivered the strong aspect of the personality of the
Queen.

A female Chinese college student, LAQ talked about the film Babel®.

(Q.6.5.2.13)

LAQ: B LM, BN H s, REH 2 ME TR

A S WL LS ) — L AR 7

Interviewer: H27in ?

LAQ: — M, HITEVIEE, A AR, Peter ikh—ZE NEAhAT, (HZHD
e NS N THATE AR, USRS AT E CE R

BERFE, FTCABEAD FATIHAS, IR —ZE AT EE T - BRI A e 54
PN R BER N RWAR], AL NSERRG T --- 110 H. Peter — ELFIHAT]

b, (HEMATEEE o [ A — DR, A LrsE®)s - 45 A N EA
DA R B 1 B RN L 19715, o Peter WERIC Lk — B8R4
IBASHERT, A BRI T IX—PIAR RN T8, gl JOE M, A

®% Erin Brockovich (2000): An unemployed single mother becomes a legal assistant and almost single-handedly brings
down a California power company accused of polluting a city's water supply. (IMDB)

%2 Babel (2006): Tragedy strikes a married couple on vacation in the Moroccan desert, touching off an interlocking story
involving four different families (IMDB). The couple LAQ was talking about is Peter (Brad Pitt) and his wife Cate (Susan
Blancett) went to Moroccan for a vacation to try to fix their marriage. Cate was accidently shot by two boys who were
tried out their new rifle. The rest of the story is about how the local people in the village helped Cate while Cate and
Peter were waiting for ambulance.
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BRPEXDMANSEREZ D [ REB W, A A5 N R A
HI, H2A g A rTRe 2 E B WA, 2B OBHR, IFEE
2 AR A

English translation:

LAQ: | think that the leading lady, | think after she was shot, there were two scenes
that particularly reflect something in reality.

Interviewer: For example?

LAQ: One (scene) is: at that time in the desert there wasn’t anything; Peter asked the
passengers in the coach to wait for them, but they only cared about their own
benefit and thought that if they kept waiting their own benefits would be infringed.
Therefore, (they) abandoned both of them. All the passengers in the coach left ...
because they thought that they (Peter and injured wife) were a burden ... the
ambulance corps hadn’t arrived either, those people couldn’t wait any longer ...
Although Peter kept asking them to wait, they still left. [...]JAnother (scene) is of that
woman after being rescued ... at that time, there was a black man who offered them
accommodation and food ... and found people to provide medical help for that lady.
In the end, Peter took a pile of money from his wallet and gave it to that guy and the
guy said he didn’t do all this for money; he just wanted to help them, rather than
thinking about how much money this white person could give him. [...] | think this
reflects that some people think other people who help them have certain purposes,
but, sometimes, others may see you in trouble and truly simply want to help you,
without any other aims.

The reasons why LAQ perceived those two scenes as realistic might be either because the
narrative was very convincing or because what happens in the story coincided with what LAQ had
experienced in China, or both. In addition, as the underlined sentences show, LAQ did not make
any distinction in terms of which group of people she was referring to. It appeared that she was
talking about people in general, regardless of nationality and country. She was pointing out
something people have in common. It can be speculated that LAQ’s perceptions of people in

general were reinforced.
A male Chinese college student, CJY explained to me why he thought Prison Break was unrealistic.

(Q.6.5.2.14)

CIY: ABE T« X ATRIEARBEEILRRERIESR, REE TG, XEE
W FAE T B RER 5 3RIE, ST, B&dEwL. By,
AR, B LY 3E EBUG IR B, R4 BaR RS, S
BlLBSHNEIER, B, YNBECE R, BEEFHGELEBELEMT 4.
Bl S — IR E T, BURBRUT 2t 4 . IF SRR, W]
e N 1Z A 5 5K 11

Interviewer: I 114 5 17 B A2 5 IR HTWE ?

CIY: WASTRRE HIE ARG 1 o FOR R WA %A AR A B . Pk 15t
HEE L NZ A T X P g R AR . BUR e A A s, NZBE B E,
15 Prison Break AS/MEHL, RIEAEL T, WSFRELM, BEEELER, M)
Shaw Shank Redemption. i BL I FIEHEAH R . 520 AU A — LR 2 A8,
IRZW), it NUBEE T St AaS, Mta —Sir a4 m, HERT.
Hev BHmEERARAE, esekKal T, RES, sk Amit ]+
PATPABEE RN, BRI NEEZES, ZRIEEEEN . EF —IKIEZ&, i
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Although CJY did not provide detailed reasons why he believed Prison Break was unrealistic, the
fact that CJY frequently used the word chaotic to describe how he felt about the stories based on
his intuition indicates that there is a gap between the plot and CJY’s common sense. For example,
the film did not correspond to what he felt it should be like in prison and how government in a

country works. The gap between fiction and what happens in real life made CIT perceive the plot

E R BT [ SR, T A AR . Al AT TR A 37 4T A AR B A
English translation:

CJY: | have watched all of it. | had never watched Euro-American TV series (TV series
produced in European countries or U.S.A.) before that. After | watched, the plot was
the main reason that attracted me. It's the plot, lots of suspense. Erm ... about
culture, | think, American politics portrayed in the show was very dark, things like the
President and the Vice-President, and the Vice-President initiates murder, including,
it’s not out yet at the moment, possibly the person behind the scene is a general or
someone else. Erm... it feels like everything was controlled, the government does
whatever it wants to. It seems very dark, probably it’s exaggerated.

Interviewer: What made you think it’s exaggerated?

CJY: | think it’d be too horrible if it's true. My intuition tells me that it should not be
that horrible. | think the system should be able to prevent this kind of things from
happening. The government is completed controlled. Should not be that terrible. |
think things in Prison Break, too chaotic, in the prison, casually with police, at the
time in Shawshank Redemption, it’s very similar to it. There’s a lot of negotiations
between the police and the prisoners, for example, the prisoner will benefit if he
helped the police with something etc, very similar. If it’s really that chaotic in there,
it's indeed too chaotic, | think, simply ask someone to get a knife and then can kill
someone, of course will be punished because of this, definitely be punished. |
remember, there is one time, there’s trouble in the prison, they can make phone calls
as they wish. At that place they can make phone calls whenever they like.

to be exaggerated.

Looking at two examples above of LAQ and CJY, it seems that the extent to which the foreign films

have a convincing narrative plays an important role in whether or not CCSs perceive foreign films

as realistic.

A female CCS, PP told me how realistic she thought American Pie was.
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(Q.6.5.2.15)

PP: 3577 1HI. RIRIX AR ESE T o a2 i b A TR A AT, w2
KEE T, R—FBRRE M JFRABA T A -+ K2 R0 N, FRATFEIX 34 72
XFE, AR F R AFE ) o ESEANHUAR GO M. T HARG &, PrRLix A
TR,

English translation:

PP: Life aspects. Because this is too real. (The film) describes their college students’
life, it’s, it’s truly so realistic, when you watch it, oh, they turn out to be ... because
(we are) in the same age, we are like this here, they turn out to be like that over
there. | really cannot imagine. Plus, (I am) very curious. Therefore, | can know a bit
more via this.
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PP’s comments as well as her body language and facial expression indicated how enthusiastic she
was about the film American Pie (there are two sequels; we are talking about American Pie 1). She
had so much to talk about and liked the film a lot. Looking at the underlined sentences closely,
there might be two reasons why PP perceived American Pie as realistic. First, she found it was
very easy to relate to the characters in the film, due to the similarities she shared them. Second,
PP’s expectation of the film played an important role. Due to the fact that she was very curious
about American college students’ life, she watched the film with certain expectations which made
her perceive the film as a source of information. Based on the fact that PP perceived the film as
being realistic, it would be reasonable to speculate that PP has gained a certain understanding of
American college students’ life from the film. However, whether or not the film is reliable

representation of American college students’ life is another question.

Now, let us look at another example from the same student, PP, who explained to me what made

her believe the clip, A father-son chat from American Pie was realistic.

(Q.6.5.2.16)

PP: B2l . 2w fF B4 vile.. e w5 IE 7 XA i BB fE AR
RABER T EHE . SRR B2 IR B
DARTA IS —2 7, 2 dRnT geEniE — fIX T AR, ARE—F, %,MF
ARG, BREM IR, A5 RASE AR AERE, "hE

102 R RS M K R 25 . UG EAUL, BRI ks sk
R 2R DB Bl L B 5 A

English translation:

R: What makes you think this clip is realistic?

PP: | just feel it. | think, how to say ... | really wanted to watch the whole film after
finish watching this clip. It kind of attracts me very much. What they filmed ... I've
known some of it, | mean, | may know a little knowledge in this aspect, then watch it,
oh, then systematic, it’s really, then | want to know exactly, probably | would look for
other films with similar subjects to watch. How to say, it’s just realistic. | really feel
that realistic things attract people a lot.

What PP said reminds me about the previous two examples which illustrate how sometimes the
plot is so convincing that CCSs believe it is realistic. PP’s comments further indicate another
variable, namely convincing narrative, which affects CCSs’ judgment of whether or not a foreign

film is realistic.
Another female CCS, CM, explained to me why she thought the film Legally Blond®® was realistic.

(Q.6.5.2.17)

CM: FREAGHREB A F1R B S il 52 [ K 22 AR ISP AR v o BRan e RN 2oy, Ak
MRE, XERERKFEL, EFRBERRSG, HIRHAIMEE—E. (HEAE
MEEREMaSE, GRImEHEMS 7. RBER - m At SR 821

& Legally Blond (2001): When a blonde sorority queen is dumped by her boyfriend, she decides to follow him to law
school to get him back and, once there, learns she has more legal savvy than she ever imagined. (IMDB)
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IWRIE o Bl 77 77 T2 AR AR NG, FRE 1SR LB RE S gt -+~ FR 45 PR IR AR
S E R ARG B ERL — A e A B SRS e AR —
e . FAGAFICTHNIT IS ) o T HLEE R ik, oo fs---123 ke E L,
T o

English translation:

CM: | think that film very much realistically reflects American College students’ lives.
For example, that girl, she’s very pretty, plus she’s a blonde beauty, very popular in
Uni, naturally she goes out with handsome guy. But dating and marriage are two
different things. The handsome guy abandoned her later on. | feel that it’s very ...
plus it feels like ‘instant love’. | mean every aspect develops very fast, | feel that it can
reflect ... | feel that it’s quite close to what | imagined how American college students’
lives would be. In the end, she proved that she is not a vase. | think it’s pretty close to
reality. Plus, the film is quite funny, | think ... | haven’t seen all three films, pretty
good.

The case of CM shows that sometimes the similarity between plot and CCSs’ existing perception
on people from the country of origin affects their perception of the reality of foreign films.
Therefore, it can be argued that the match and/or similarity between plot and CCSs’ existing
perception tend to reinforce their existing perception of people and culture in the foreign films’

country of origin.

Having watched the clip, Dining saloon from the film Titanic (1997), which WZT had watched

twice before, she talked about the character, Jack.

(Q.6.5.2.18)

WZT: filife — M. WAL 2 WA T DUMBEIR Jack —#f . R
N A RPN, A RA AR, ZEamikke, WERUEECELL
A, REQTWME, WARAE, Zapad, B RIERLEE, Tkt h
B, RABUA IR, MattBE M ZA RN, RERETEEA
BAR, RIEREH R4, Fodr=RmER, WART S HZ T
H 5 B AR TCATE R, BIXAEE, SR IE AR L, HlAEEE
EINGAA ML, gk GIXFET, ARATTHRIFMESE, e, KE
AN A BRI, AR R R & v 1E, a2 =T el
%, WRBXFEMARD, BAVNMESFHIXMN, [ —, RERNE
M st A2 5 ) R

English translation:

WZT: He is different. | don’t think many people who don’t have money can do the
same as Jack does. | think, when the poor face to the rich, he can only have two
attitudes, either make a determined effort, look, | will definitely be richer than you in
the future, | want to do this and that to be richer than you. Or, well, | am poor
anyway, you are rich, you have money so be it, this is the attitude of people who give
up on themselves. | have never thought how to get rich, anyway you live your life,
and | live mine, it’s not actually give up on themselves, it’s doesn’t care, like this. It’s
not satisfied with reality, but do not want to really do to the extent like others, like
that. Like him (Jack), neither haughty nor humble kind of attitude, it's keeping his
countenance and retaining his heart beat, you throw mocking words toward me, |
will fight back in my way. | think there are very few of this kind of people. | don’t
think people of this type exist in the society. | think, normally, the poor usually feel
very inferior.
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It seems that WZT has strong opinions on how the poor normally behave. Due to the fact that, at
the point when | conducted the interview, WZT did not have any direct contact with people from
English speaking countries, it can be speculated that these opinions were the result of her
personal experience and opinion of the Chinese poor. The conflict between Jack’s character and
her existing understanding of the poor did not make her question her existing perception of the
poor. Rather, it led her to draw a generalized conclusion that a person like Jack does not exist in

the society, which means that the character is not realistic.

SYY, a female CCS, talked about the character, Chandler, after watching the clip Chandler’s date

from Friends.

(Q.6.5.2.19)

Interviewer: F5H LR FE [ BN A A R ?

SYY: e[ BN AL~ T K], nZMEiR.

Interviewer: 155 133 1~ 1 15 & 5K15 ?

SYY: ARG H & A LS, LA P IS AR R, HE
WA MR R %, T EARARE KES 7 N IXFE

Interviewer: A 25 N BFFEHT?

SYY: XA WA FFE il — A N IHF e, FRafe .

Interviewer: 1 13 Kol PN L FEHT ?

SYY: A2 Uit & YR T

Interviewer: 1f/2 i A5l 7735 /F N 7

SYY: JIEXFE T -

[...]

Interviewer: i, FLHTFT 1o I P BES IR HT IR A -FHT X 52 [F A
HIHIR — 215 2

SYY: RENAA . I BB S E N, FRn A TR 2 L XU
English translation:

Interviewer: Does it help you know more about American men?

SYY: American men are playboys, eat, drink and be merry.

Interviewer: Do you think this clip is exaggerated?

SYY: | think it’s certainly exaggerated. | don’t think everyone is like this in reality.
There are definitely people who are reliable, plus, | believe most of the people are
like this.

Interviewer: Most of the people are like what?

SYY: This only fits his characteristics only.

Interviewer: What do you think of the majority of people?

SYY: They have sense of responsibility.

Interviewer: Do you mean majority of Americans?

SYY: | believe so.

[...]

Interviewer: Oh, | see. Do you think this clip matches your impression on Americans?
SYY: Not really. Americans whom | come into contact with, | think they are all very
gentle.

It is worth mentioning that, among all the CCSs, SYY had a lot more contact with people from

English speaking countries, in particular, U.S.A., U.K. and Australia, than other CCSs. This is
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because of the special context of her university, in which 70% students were non-Chinese
students who study Mandarin in Beijing. SYY’s real-life experience of direct-contact with

Americans affected the extent to which SYY perceived the character as realistic.

6.5.3 Summary
The current section has identified Chinese college students’ sense-making activities in a category

which has been named ‘perceiving as realistic’.

e Perceiving as realistic: general to specific

First of all, making sense of foreign films is a continuum process. CCSs’ sense-making activities
start even before the actual viewing takes place. For example, findings in this chapter have
demonstrated that CCSs already have a perception of to what extent foreign films reflect the
reality of the films’ countries of origin developed from their previous experiences of foreign films,

their experience of Chinese films and their life experience.

Secondly, when it comes to individual foreign films, with regard to ‘perceiving as realistic’, CCSs’

perception and judgment may vary from general to specific.

Finally, three types of CCSs have been identified, believer, doubter and sceptic.

As explained above, believer and sceptic are two extremes. Believers perceive foreign films as
window to reality, which makes them vulnerable, in the sense that they might take the foreign
films at face value without being critical. Their understanding of and attitudes to people and
culture of the U.K. and the U.S.A. will most likely will be affected by them making sense of foreign
films. Sceptics are almost entirely opposite to believers, and perceive foreign films as purely
entertainment products which do not have any value in terms of representing anything about the
films’ countries of origin. Doubters, are in the middle between two extremes. This means,
although they perceive foreign films as entertainment products, meanwhile, they believe that

foreign films, as products of that society, can tell us something about the society.

As mentioned above, with regard to ‘perceiving as realistic’, students may vary from general to
specific. Their believer, doubter and sceptic roles may also change according to context and time.
That is to say, some believers, who believe that foreign films mirror reality, might become more
critical towards an individual film. Also, some sceptics who claim foreign films cannot reflect
reality at all, may be much less critical and of an individual film or a clip and perceive them as

realistic. Doubters may also perceive individual films as believers or sceptics.
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In reality, each CCS is a complex individual who might be the combination of all above three
categories as to what extent they perceive individual foreign films to be realistic. From an
intercultural perspective, a teacher should not assume a student to be either a complete believer
or critic all the time, because students’ judgments tend to vary for each individual foreign film.
Knowing the reasons behind these differences will be helpful for teachers who are keen on using

foreign films English language classrooms from an intercultural perspective.

e Perceiving as realistic: variables

Several variables have been identified as affecting the degree to which CCSs perceive films as
being realistic. Firstly, students seem to respect and value authority a lot. Authority appears to be
one main variables which affect CCSs’ perceiving as realistic activities. Authority takes different
forms, such as native English speakers, film reviews, award-winning and rearranged-from-true-
story. This means sometimes CCSs perceive foreign film as realistic simply because they are made
by natives of target countries or rearranged from a true story, such as the death of the Princess
Diana in the film The Queen. At times, some CCSs tend to judge one or more foreign films as
realistic because of positive film reviews. In some extreme cases, CCSs perceive a film, such as

Crash, as realistic merely because it won an award, even though they have not seen the film yet.

The second main variable which appears in the findings frequently is close-to-life. To be more
specific, to what extent what is portrayed in the film is similar to what CCSs see, know and
experience in their real life effects this type of sense-making activities. The more similar it is, the

more realistic the film appears to the CCSs.

Two other variables, which have to do with the quality of foreign films, have been identified,
acting quality and convincing narrative. Sometimes an actor’s acting is so good that CCSs perceive
the character in the film as realistic. Similarly, at times, a story narrative is so convincing that CCSs
perceive it as real. With regard to the variable convincing narrative, there seems be a link with the
variable close to life. Take Prison Break as an example. All CCSs who mentioned this show told me
that it is not realistic because it is too chaotic and exaggerated. This is most probably because

CCSs notice that story is far from being close to life, which made the narrative unconvincing.

In addition, CCSs’ viewing expectations and motives strongly affect their perceiving as realistic
activities. For example, PP perceived American Pie (1) as realistic because she expected to learn

about American college students’ life from the foreign film prior to the viewing.

Last but not least, CCSs’ knowledge and existing perceptions of the people and countries of the

foreign films origin, as well as real-life experience, such as direct-contact with natives, play an
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important role in CCSs’ perceiving as realistic activities. Although existing perceptions and direct-
contact with natives have been identified from data findings, it can be assumed that CCSs’ overall
existing framework of knowledge and real-life experience play essential roles all the way through

their sense-making activities.

6.6 Chapter Summary

It would be reasonable to argue that Chinese college students rarely just sit there and watch
foreign films passively. Clearly they are very active viewers, and there is so much going on in their
mind. The process of making sense of foreign films is far from the linear process many language
instructors assume. The sense-making activities are dynamic, complex, unpredictable and

culturally specific.

The rich empirical findings suggest that sense-making activities fall into five main categories:
comprehending the plot; compare: identifying differences; compare: identifying similarities; re-

contextualizing; and perceiving as realistic.

The word ‘imagination’ struck me so much when | analyzed text extracts in the re-contextualizing
category. Re-contextualizing and imagination go hand in hand. Imagination allows CCSs to travel
between reality and the fictional context. Imagination carries CCSs to worlds that never were. It
allows CCSs to be able to interact with fictional characters and experience a fictional and foreign
world. It provides a space for self-reflection, comparison and enriches meanings of experience

from making sense of foreign films.

At this point, as a researcher in intercultural studies and an English language teacher, | am struck
by the potential value and power of foreign films in the language classroom my findings have
uncovered, especially from an intercultural perspective. The educational implications for English
language teaching from intercultural perspective will be addressed in detail in the discussion

chapter.

Having illustrated the empirical findings for Research Question 3, the following chapter will report
the findings related to Research Question 4, which deals with the effect from foreign-film viewing

on Chinese college students’ understanding of and attitudes to other peoples and cultures.
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Chapter Seven: Data Analysis — Research Question 4

The previous chapter identified five main categories of sense-making activities relevant to
Research Question 3 (RQ3), which investigated how Chinese college students make sense of
foreign films (including both films and TV series). The current chapter reports the empirical

findings relevant to Research Question (RQ) 4.

RQ4: Are there any discernible effects of foreign film viewing on Chinese college students’

understanding of and attitudes to other peoples and cultures? If so, what are they?

As explained previously, the qualitative data gathered by semi-structured individual and group
interviews mainly aimed to answer RQ3, which is the core research question. However, it was also
hoped to elicit empirical findings relevant to RQ4. In the process of data analysis, | came to the
realization that there is a very thin and blurred line between making sense of foreign films and
being affected as the result of viewing the film. For example, a student forms his or her own
interpretation of the film after viewing it. As a result, an understanding of and/or an opinion/view
on the subject of the film is formed. There is a blurred line between the understanding/view
resulting entirely from the student’s existing framework of knowledge, and the
understanding/view being the effect of the film-viewing. Hence, whether the film-viewing
influences student’s understandings of and views on a subject, or whether the film-viewing simply
triggers the recall of existing knowledge is not always easy to tell. To identify clear and strong

evidence of effect is not as easy as might be expected.

To gain strong evidence of effect, long-term ethnographical research would be ideal. The current
research was to a large extent just a snapshot which captures the students’ understanding/views
at a particular time, although there was some limited potential to identify effects by questioning
them before and after exposure to various film clips. The data gathered from the interviews
turned out to be rich and dynamic, and, as shown in the previous chapter, provides strong
evidence for Chinese college students undertaking a range of sense-making activities during film
viewing. However, identifying evidence of effect is quite another matter, because the students’
views and opinions can be affected by many other resources, not only by film-viewing.
Nevertheless, several possible effects of watching films have been identified, and these will be

discussed in this chapter.

The word effect is a broad term. Films can have effects on audiences’ emotions, behaviours, ways
of thinking, knowledge and attitudes etc. The empirical data does show there is significant impact

on students’ emotions as result of film-viewing. However, as stated in the RQ4 above, the focus of

187



H. YANG

the current study is to identify the possible effects on CCSs’ knowledge of and attitudes to

peoples and cultures as result of foreign-film-viewing.

In the previous chapter six main categories of sense-making activities (‘comprehending the plot’,
‘compare: identifying differences’, ‘compare: identifying similarities’, ‘re-contextualizing’ and
‘perceiving as realistic’) have been illustrated through interview extracts, and several of these

extracts also provide positive evidence that foreign-film viewing affects Chinese college students.

One of the main findings, which may be surprising to some, is that sometimes foreign-film viewing
not only has effect on Chinese college students’ understanding of and attitudes to otherness, but
also has effect on Chinese college students’ understanding of and attitudes to themselves and
Chinese people in general. Hence, the effect is two way. Empirical evidence for this finding will be

provided and discussed step by step in the rest of the chapter.

7.1. Effect on Understanding of and Attitudes to Self/Significant Individuals

(Q.7.1.1)

SYY: FRAFMATINAE Z [ 2R AR R &R, AEIRR U, ARIOUE AR B R A
AR R — M EE N, [ AEUE S E g R, R
SLERNEA AR, FREMU—e — g =, mHBRITEUERE R
PRAER o

English translation:

SYY: | think there is fairly equal relationship between the teacher and the students.

No matter whether | agree with your view, | show respect to you. In China, [...] when
in high school, | indeed encountered that problem. It seemed teacher was always
right, no matter what. Everything was measured by exams.

Having watched the clip Step off**, SYY compared and identified the differences between the
relationship between fictional characters (students and their teacher) with that between her and
her teacher in high school. SYY’s comments, in particular, the words #fi5Z (indeed) and 1] &
(problem) indicate that prior to watching the clip she already wasn’t happy with her teacher-
related-experience in high school. Hence, it is unlikely that SYY formed this negative attitude for
the first time as the result of clip-viewing. Her existing understanding and attitude were probably
triggered by the clip-viewing. As a result of identifying differences between herself and the
characters, her understanding and attitudes most probably were reinforced. Data indicates that
many interviewees shared similar understandings and attitudes with SYY with regard to the
relationship between teachers and students in China and the teacher’s approach towards

students. By providing a contrasting model in the fictional teacher, her understanding of which

64 Step off: a clip chosen from the film School of Rock (2003). In the clip, a substitute teacher, who used to be member of
a rock band, saw a boy was criticised by his father before he entered the school in the morning. He then tried to
encourage students to express their anger and unhappiness through rock music.
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aspects of her interaction with her own teacher made her unhappy may have also been refined.

However, she does not generalize her attitude to all Chinese teachers.

The above text extracts illustrates that sense-making activities, such as identifying difference
between fictional character and self, may lead to reinforcement and refinement. These are
associated with student’s existing understanding and attitudes towards self and/or significant

individuals. A text extract used in the previous chapter (Q.6.2.1.1) also indicates the same effect.

7.2 Effect on Understanding of and Attitudes to Groups of Chinese People in

General

In the previous chapter, text extracts (Q.6.2.2.6), (Q.6.2.2.7) and (Q.6.3.2.5) indicate that sense-
making activities such as ‘compare: identifying differences between fictional character and group
of Chinese people in general’ may lead to reinforcement and refinement of understandings of and
negative attitudes to a group of Chinese people in general (in these cases Chinese parents). Let us

look at another example below.

(Q.7.2.1)
IT: ABATTE S — PR EBC R B — Fh &S R . AR5 Hh [ AT e B ARt FH S —
Mo AU HCEZ T, N AaARE? TORA AT, RS,
WM, N AIREE MBI A RA? s BURIE 3. Ao s,
AR EH CRARIRIEZ B, RE LB IKE W&, MK, EERFX
il e o
TXH: R ERCEN T LFSRKEZMAE. mHRLIEH ST,
FRAHEEH CHER, O]9 23 8 Sa 8k bk, (HREman
NG ARDBEW A, ROSBE, BRE IR, T H S 20 ol 3 E=
(RN TR AE S A AR I I 2 P a7 ), WIORZHIES), REET K
U, TR T, A NRIXFE T, RE A g R 2 X
FEF 1. ATHEE SN A ML R E, A M REER T,
oA A e A, B RO IXFE AR . 2, A Al EL R TR
IRIEAS,  TAS R IR Fh A S Al AT T2 B D Bl T A
English translation:
JT: They have a comparatively more sensible attitude. And Chinese parents are
comparatively more emotional. They feel that why can’t | exercise control over my
own child? I don’t allow him/her to do this, | gave him/her birth, why don’t | have the
right to discipline him/her? Comparatively more emotional. They are relatively more
sensible. They don’t act like parents, they act like friends instead.
TXH: | think Chinese parents have too high hopes for children. Plus, they treat own
children in such a way that they don’t seem to want children to make their own
mistakes. They want to guide the children to go the way that they want. But the
children do not necessarily understand. Hence, the conflicts. Plus, | heard that
Chinese children work super hard while British children develop physically. Chinese
children suffer from too much pressure, and suddenly relax after enter the university.
Some people are like this. My dad was like this at that time. They treat their children
like independent adults. They don’t wish their children to become top of the cherry.
They wish them to grow-up with happiness and health, instead of just focusing on
being successful.
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Having watched the clip London bench day®, JT and TXH both compared the fictional character
(Sam’s dad) with Chinese parents in general, particularly in terms of the parents’ parenting
approach to children. In addition, TXH compared her dad with the fictional dad. Both of the above
students also showed the tendency to generalize about Chinese parents. It seems that TXH mainly
developed this generalization based on her personal experience. In the process of data analysis, it
seems that many interviewees shared similar views on Chinese parents’ approach to children.
Hence, it can be speculated that TXH’s and JT’s views on Chinese parents were due to their
existing perceptions prior to the clip-viewing. However, the text extract above indicates the
possible reinforcement of their existing understanding of Chinese parents as the result of clip-
viewing. They may also have refined their ideas of the aspects of Chinese parenting that they

disliked by observing the fictional character behaving in a contrasting way.

All four examples (three from the previous chapter and the one quoted above) indicate that
sense-making activities, such as ‘compare: identify difference between fictional character with
group of Chinese people in general’, sometimes lead to reinforcement (and possible refinement)
of an existing understanding of a group of Chinese people. Reinforcement of an existing negative

attitude was indicated by three out of four of the examples.

7.3 Effect on Understanding of and Attitudes to Generalized People Represented

by Fictional Character(s)
Chinese college student DYY had watched the film Crash prior the interview. Having watched the

clip Two black men again, he said:

(Q.7.3.1)

DYY: ARG THUR T, I THUK, wiail, LRKIHZ2MMEM, SRR
Blo MXTHEEAMN RS ALY, AN, MRS . £&DWIRAE 3
Tt BAARAT A O, 2R B AREDR I — B grnt . LA IE R A, —
I B A AN A, KIS T e [ ARATTRT B 2 A TR H R
T, ARESE IR IE X, AR LE A ZEOR AR M 2 By, AT R AR v A e T
V. FAMATEERHER S SR E, RO, BREMIEEZE T — .

English translation:

DYY: The black are overly sensitive, overly sensitive. | mean, they have been
constrained for long time. Hence, their attitudes are intense. The white, they are
indeed very outstanding. They are the main stream in various kinds of fields. Being in
the main stream naturally causes others’ jealousy. Asians are, small characters in a
big production, can never become main characters. [...] They seem to be only able to
work diligently. They don’t have strong sense of justice and don’t act against
expectations. They tend to live ordinary live. Like, they usually run business like
restaurants and grocery stores. They are relatively lack of spirit of taking risks.

® London bench day: A clip chosen from British film Love Actually (2003). In the clip, the 11-year old boy Sam sits on the
same bench with his step-dad. Sam’s mom just passed away. Sam has been very upset. His step-dad decides to have a
chat with him to find out what troubles him. Sam confessed that he’s in love with a girl.
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The clip was about two twenty-something year old black men robbing a white couple’s car and
running off. Data indicates that the most of the interviewees were aware of the racial conflicts
between the whites and the blacks in the U.S.A. prior to interview. Hence, it can be speculated
that the clip-viewing reinforced DYY’s understanding of the blacks and the whites in the U.S.A.
The word he used to describe the white, such as ‘indeed very outstanding’ (#f221R 1. 75), and the
way he described the black as ‘overly sensitive’ (i T#U/&) indicate his positive attitude to the

white and negative attitude towards the black.

There were no Asian people in the clip. However, DYY’s may have formed his view of Asians as
result of whole-film viewing®®. Although it would not be reasonable to conclude that DYY formed
this view solely as result of film-viewing or clip-viewing, it can be suggested that film-viewing has
reinforced his existing view of Asian people in general. As mentioned in the previous chapter,

when Chinese people talk about Asians, they refer to East-Asians.

The film Forrest Gump gave GW very deep impression after she watched it in the first-year of

college. She said:

(Q.7.3.2)

GW: Forrest Gump [...] X FAER—BIRHEE | ik, it AR ETRAERIRZ .
R F BFINHE R 1S Forrest, A FKubfl2 8 fe, SRR, ZImtiid,
A T R E AR S, — MR R, # EwiGEmA, Bt
ARG IR, EEEPESREH, BRI NETE AT EHEXK
IRZ A W], R R 5 B RGN oo R 0, 3R/ 5 3 O
R¥FEHCHIER, HEREET £,

English translation:

GW: Forrest Gump [...] | watched this film once in the first-year. Hence, | have a deep
impression of it. When | watched it, | felt that Forrest, other people say he is retarded,
| think he, our teacher also mentioned to us that, the film wants to advocate that a
person who seems to be abandoned by the God, everyone has own good quality.
American society is a very free society. Even if you seem to be having a lot of
shortcomings, as long as you have own good qualities, as long as you keep going, you
eventually will realize your own value.

As the first underlined sentence, in particular the words EJ % %% (deep impression), indicates
that the film had strong impact on GW. It seems that GW refined her understanding of American
society as result of viewing the film. Data indicates that perceiving American society as free
society is a common view shared by most of the interviewees. Hence, it can be speculated that
GW'’s views on American society existed prior to the film-viewing, and that the film-viewing

refined and reinforced her existing understanding of the country.

% Crash (2004): the film includes several stories interweave during two days in Los Angeles involving a collection of
inter-related characters from difference races in the U.S.A. The clip DYY watched portrays two car thieves (black) who
are constantly theorizing on society and race, rob the car which belongs to a white district attorney and his irritated wife
(white), especially after she’s robbed. In the film, there’s also an American-Korean couple who are people traffickers.
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The above two text extracts suggest that film-viewing may reinforce students’ existing
understanding of groups of people represented by the fictional characters. This is most likely to
occur when the fictional characters are similar to students’ existing perception of the people
represented by the fictional character, and as a result, existing perceptions are confirmed and
reinforced. Another example, (Q.6.5.2.17) which has been presented in the previous chapter, also
indicates that the similarity between the fictional characters and the students’ understanding of
American college students is the main variable in the characters being perceived as realistic. As a

result, reinforcement occurs.

The examples above indicate that film-viewing may lead to refinement or change of Chinese
college students’ existing understanding of the group of people represented by the fictional
characters. The main variable governing the occurrence of this type of effect is the degree of
similarity or contrast between the fictional character and viewer’s existing images of the people

represented by the fictional character.

As discussed in the previous chapter (see Q.6.5.2.15), as the result of sense-making activities such
as ‘perceiving as realistic’, students sometimes gain more knowledge about people represented
by a fictional character. In addition, due to the fact that students share different frameworks of
knowledge and life experience, as well as different personal characteristics, making-sense of

foreign films is a dynamic and complex process, the results of which are sometimes unpredictable.

For example, HWY told me what she had learned from American Pie and Mean Girls, both of

which she had watched prior to the interview.

(Q.7.3.3)

HWY: s, HSziXEe -7, 5% American Pie i&4f5 Mean girls, ‘EANZ U
AR TEDR, BTRAIRGEAE, B, R SRE Y TERAN, RA — SRR,
Wa, AMEZISeteS, R, RERA, RE, Rt ARs—KE, pril,
FE NSRRI, SE ML, KA, REATRAHE CAER
PEE iR IR, SR SR AR R R TG, B ORIy 7 S B AR
ZEBABE, [LEARZAGERX S Filar By, wfg A e mie Bk
AETE . AE, ILMEZ A TR IEREAARRER, (A2 B,
M, RAETERESA ST, SURMRMARER, X2, fJaeekEAH
CALERZ P2 Ik, RJE, Ao HIXFE R FHR S| — e E

English translation:

HWY: | think, actually these films, like American Pie and Mean Girls, they are about
high school students, hence | feel that, the current American young people are a bit
anxious, and don’t want to follow the traditions. The U.S.A., because it’s the most
powerful country in the world, hence, Americans want to, because they believe
things from their country are the best, and also they emphases human rights and
things like that, the films they produce include a lot of common people’s dreams [...],
because many people will develop sympathetic response to the film, think that’s
themselves in the reality. Hence, feel very warm by viewing many films. But those
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films follow the same pattern, which is, you know that in the end it will be emotional,
and telling you the truth in life. Perhaps this is because Americans are lack of sense of
security and hence produce this type of films to seek for some comfort.

Although American Pie and Mean Girls are about high school students, HWY reached a
generalized view on American young people as result of viewing the two films. In addition, HWY
has a specific view about the reasons and motivations of the people who produced the films. In
doing so, HWY drew on other generalized perceptions of American people which may have been
developed or reinforced by reflecting on why films like American Pie and Mean Girls were
produced. Again, the second underlined sentence indicates the potential strong impact from films

on audiences, including their emotions.

Comparing HWY with all previous students, they all showed the tendency to reach a generalized
understanding of self and/or other as result of film-viewing. What makes HWY different is that, in
addition to making sense of the content of the films, she went a step further to interpret film-
makers’ motivation and reasons of production. In doing so, her views of American people may
have been refined. It seems that HWY’s interpretation of the motivations of the film producers
may have been a cause of her view of Americans being insecure. However, a pre-existing view of
the insecurity of Americans may also have lead to her interpretation of the film producers’

motivations.

The current chapter so far has illustrated the effects of foreign film-viewing on Chinese college
students’ understanding of and attitudes to themselves, significant individuals around them,
generalized groups of Chinese people and generalized people represented by the fictional
character(s). In addition to the evidences presented in this chapter, text extracts reported in the
previous chapter also indicate the effect on understanding of and attitudes to generalized groups
of Chinese people and generalized people represented by the fictional characters (i.e. Q.6.4.3.2;
Q.6.2.3.6). The effects identified so far are mostly reinforcement and refinement of existing
understandings and attitudes. It is difficult to separate creation of new understandings and
attitudes from reinforcement and refinement, as the subjects of the study had already been
exposed to many influences prior to the interviews and clip-viewing taking place, and would have
had pre-existing understandings and perceptions about all of the subject matter presented. The
influence of film in forming these attitudes in the first place can only be speculated. However,
distinguishing examples of foreign films challenging existing knowledge/understandings/attitudes

is easier.

(Q.7.3.4)
GW: HJ BE R TRATT I X L [ 1 iR AR BRIR A IR ZIE . FREAFE XA T I
e, WAEHERLE Lmd, ARAEKRY:, HAsEABA, MEIX AT .
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TSI sgf A e B X A EE A B 1), BR— BT A0 S L NAE H N0 B IR B
7€ LRI T AR — . T HIXA 2 T A B H A Z 05k, iR
2, w, HARBEA W ZITT, B HAESRNEL, ESFEtan,
AR RS Al s, AN EN, TETT ARG S ) ST A A ) B RN 4
fib B o

English translation:

GW: Perhaps our understanding of the U.S.A. is superficial and not deep enough.
When | watched this film, | was in high school at the time, not like in the university,
have access to foreigners, have widened vision. At that time, | was deeply stirred
emotionally by this film, the character was different from the usual images of
Americans in Chinese people’s mind. Plus, this female character likes ancient
Japanese culture very much. She went to Tokyo, Kyoto, the oldest cultural city in
Japan. She watched the traditional Japanese wedding, went to temple. | was deeply
touched. It seems foreigners, westerners are also very much interested in Asian
culture. | was deeply stirred.

Viewing the film Lost in Translation (2003) affected GW differently to all of effects illustrated so
far in the current chapter. The female character does not fit GW’s existing stereotypes of
Americans. As GW pointed out during the interview (see Q.6.3.2.6 in chapter six), she felt that the
female character did not conform to the image of a typical American she had in her mind. Instead,
she felt that the fictional character was more similar to an East-Asian. It seems that the fictional
character challenged GW’s existing images of Americans. As a result, GW developed an altered
understanding of not only Americans, but also Western people in general. This also shows her
tendency of generalization. From an initial stereotype of Americans as having no interest in
foreign culture, she now thinks westerners in general have an interest in Asian culture. The
underlined sentence indicates that her change of life experience through direct contact with
foreigners seems to have reinforced the change in attitude first stimulated by film-watching.
Although GW did not specify the nationalities of the foreigners she had contact with and the
nature of their relationship (be it stranger, acquaintance or friend), what she had learned and
experienced in the college also countered her initial stereotype of Americans. She did not realise
that, like the fictional character in Lost in Translation, foreign students and foreign teachers in
China would naturally be those foreigners interested in Asian culture, and perhaps not typical of
all foreigners. Again, the words #fiiz)J](deeply stirred emotionally) indicate the emotional

impact from the film.

GW was not the only interviewee with direct contact with foreigners. SYY had several friends from
English speaking countries, including the U.S.A. Canada and Australia. Observing these two
students closely, it seems that their experience from direct contacts with foreigners plays an

important role both in terms of making sense of foreign films and the effect on them.

The example from GW (Q.7.3.4) indicates that direct contact with foreigners reinforced the effect

of change of existing stereotypes of Americans. Data gathered from SYY also suggests a similar
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finding. Having watched the clip Chandler’s date, unlike some other students who perceived
Americans as casual and do not care so much about marriage after viewing the same clip, SYY
pointed out that the image portrayed in the clip (she was referring to Chandler) is not the same as
the Americans she knew in the reality who appeared to be very gentle and polite. She indicated
that although she had seen many other films portraying similar images of Americans, she believed
that Americans in real life are not like that. This is also an example of SYY challenging what she
perceived to be a stereotype (Chandler in the clip). In this case her stereotype was based on the
foreign American students she knew, and her response was to reject the challenge, unlike GW,
who accepted the challenge to her stereotype represented by Lost in Translation. However, both
students put more faith in their own life experience of a limited number of foreigners than in the

stereotypes represented in many foreign films.

7. 4 Reinforcing/Challenging Philosophy of Life

(Q.7.4.1)

LAQ: B 7 1 HSIEAE, FIABBHEMIRF ZEE TS, WA FHeB4
M, IO L, RENE TIER 7 LU B E &AL T FREIRIEIR
A A YR N A 2 TEBE], 4008 R SR AN e 4 s
A S R e A A4 =R b 5 Ek%?&%lﬁhn A TE AT —AMB AN R
AR ] R T B BE.

Interviewer: A5 1R TN % 7792 ?

LAQ: FAAFXS o HALFR I F XN FIRIE 58, A [F] M b AL P I Rl 4
g, WER BN, BRIRBENEN, RREATET, AEET,

BRI A e ) e S R M 1 o R 5 S5 RIS R AIRAN [F] 22 ) R e s R e ixX AN - 1
ok t, it v A A B, HSEA I AR A4 s A, IR
A BAZTE N ARTEA A 2 = B, R IEX AN EE,  JE kR4 — 48
T S XA

English translation:

LAQ: That film is actually not bad. At that time, | also discussed with my course mate,
| said this film is so scary, like the roller coaster, many people are too scared to sit on
it after seeing that film. | asked her what do you think that film wants to tell us, such
a scary film. Actually, | didn’t know what the film wants to tell us, what else can a
scary film tell us? She said, the film wants to tell you that any single mistake in life
can lead to death.

Interviewer: What do you think?

LAQ: | think she’s right. Actually | didn’t watch the full film, we watched the film on-
line in internet bar, she watched this film, | was too scared to keep watching it, |
didn’t dare to watch it because it’s really very scary. Then, when we were chatting
the other day and we mentioned this film accidentally, | asked, what do you think
that film tells us. Actually | didn’t understand what that film was about, couldn’t
figure out the meaning of it with so many scary things. Then she told me what she
thought. | thought about it carefully later on and | think she’s right.
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The film LAQ was talking about is Final Destination 3%. What the above text extract shows is
neither effect on attitudes towards self nor effect on attitudes towards others, but rather effect
on one’s philosophy of life. As discussed before, due to the dynamic and complex nature of
making sense of foreign films, sometimes film-viewing has unexpected effects on students.
Although what LAQ said at the beginning looks a bit superficial, she still ended up having a
generalized view on philosophy of life. The underlined sentences indicate that there is another
variable for effect, peer influence. The meaning of the film was not obtained directly by LAQ, but

from her friend. It can be speculated that it had added weight coming from a friend.

Another example (Q.6.3.1.11) was presented in the previous chapter where a male student XY’s
philosophy of life was affected after viewing the film American Beauty (1999). The text extract
shows strong evidence that the forty-something fictional character Lester’s determination and
efforts on pursuing high school girl Angela had impact on XY’s philosophy of life. As the result, XY

developed the view that he should not be afraid of failure and should pursue his desires.

7.5 Summary

To sum up, making-sense of foreign films sometimes affects Chinese college students’
understanding of and attitudes to not only themselves and generalized groups of Chinese people,
but also generalized group of people represented by fictional character(s). The effect is two
dimensional, Self and Others. Here, ‘Self’ includes both the individual and Chinese people in

general. ‘Other’ indicates foreign people represented by the fictional characters.

Distinguishing between learning/developing new knowledge/understandings/attitudes and
reinforcing/refining existing knowledge/understandings/attitudes was difficult, as the research
subjects were all well-educated young adults, who had been exposed previously to the subject
matter addressed by each of the films used in the study. However, challenges to existing

knowledge/understandings/attitudes were easier to distinguish.
Four categories of effects emerged from the data.

e Reinforcement of understanding of and attitudes to self/significant individual: (Q.7.1.1)
e Reinforcement of understanding of and attitudes to generalized group of Chinese people:

(Q.7.2.1)

®7 Final Destination 3 (2006): A student’s premonition of a deadly rollercoaster ride saves her life and a few of her
friends but not from death itself which seeks out those who escaped their fate. The survivors mysteriously start dying
and it's up to Wendy to stop it before she's next. The two girls LAQ was referring to are two friends of Wendy’s who,
among a few of others, survived from the deadly rollercoaster ride. The two girls go to Salon to get fake tan but end up
dead in the fake tan machine (the oven LAQ refers to).
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e Reinforcement of/challenge to understanding of and attitudes to generalized group of
foreign people represented by fictional character: (Q.7.3.1), (Q.7.3.2), (Q.7.3.3)

e Reinforcement of/challenge to philosophy of life: (Q.7.4.1)

It is notable that viewing foreign films allowed Chinese college students to reinforce and refine
their understandings of and attitudes to ‘Self’, where ‘Self’ includes the individual Chinese student,
other Chinese individuals, groups of Chinese people and East-Asian in general, but not to
challenge these understandings/attitudes. On the other hand, foreign films were able to reinforce,
refine and challenge both understandings of and attitudes to ‘Others’ (where ‘Others’ indicates

groups of foreigners), and to reinforce, refine and challenge the students’ philosophy of life.

Three variables have been identified with regard to the effects on Chinese college students as a

result of foreign film-viewing.

e Framework of knowledge
e Life experience (e.g. direct contact with foreigners)

e Peerinfluence

The previous chapter showed that Chinese college students’ existing framework of knowledge and
life experience are two main variables which affect making sense of foreign films. A number of
text extracts in this chapter have illustrated the essential role these two variables also play in
terms of the effect of foreign film-viewing on students. Other examples of the role of these two
variables on effect in chapter six include (Q.6.4.2.3) and (Q.6.4.2.4). Data indicates that although
direct contact with foreigners is limited, among all the interviewees, two students (GW and SYY)
had foreign friends. As discussed above, it seems that their experience from direct contact with
foreigners plays an important role in terms of making sense of foreign films and the effect of
those films on them. Both placed more faith in their own experience of contact with a limited

number of foreigners than in the stereotypes presented in foreign films.

Peer influence was shown in the last chapter to influence how Chinese college students make
sense of films. This chapter also identified it as a variable influencing the effect of foreign films on

the students.

To conclude, the current chapter has reported the empirical findings relevant to Research
Question 4, relating to the effect on Chinese college students’ understanding of and attitudes to
Self and Others as result of foreign film-viewing. In addition to illustrating that effect is two-
dimensional, the nature of effect, in terms of reinforcement/refinement of and challenge of

existing understandings and attitudes, has been discussed.
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Chapter Eight: Discussion
First of all, let us revisit the research questions for the current study.

e RQ1: From which resource do Chinese college students (CCSs) think they learn the most
about the people and cultures of English speaking countries, in particular the U.K. and the
US.A?

e RQ2: What type(s) of media do CCSs prefer to use in order to learn about people and
cultures of the U.K. and the U.S.A.?

e RQ3: How do CCSs make sense of films and TV series produced in other cultures,
specifically films and TV series produced in the U.K. or U.S.A? (core question)

e RQ4: Are there any discernible effects of foreign film viewing on CCSs’ understanding of
and attitudes to other peoples and cultures? If so, what are they?

e RQ5: What is the current status of using English films and TV series in ELT classroom?

e RQ6: What are the theoretical and pedagogical implications for English teachers in the

Chinese context?

The purpose of this discussion chapter is to use the results of the current study and the existing
literature to produce a Foreign Media Sense-Making (FMSM) model, and to discuss the theoretical
and pedagogical implications of the research on the use of foreign films (including both films and
TV series) in English language teaching (ELT), particularly in terms of developing intercultural

communicative competence (ICC) in the Chinese context.

Empirical findings for the first four research questions have been presented in the previous three
chapters. Research Question 5 has been partly answered by the literature analysis on using films
in English language teaching both in Chinese and non-Chinese contexts (section 3.3). Some data
has also been collected from the semi-structured interviews with Chinese college students with
regards to how their teachers have been using films in the English language class. The findings
from this data will be presented in the discussion later in this chapter. Research Question 6 will be

answered later in this chapter.

As the three data analysis chapters show, both quantitative and qualitative data is rich. In
particular, the qualitative data gathered from semi-structured interviews is very complex and
dynamic. During the course of qualitative data analysis, one main feature which stood out was the
tension between the ‘particular’ and the ‘general’. Due to the fact that the students are highly
diversified in terms of their framework of knowledge, life experience, beliefs and values and
personalities etc, their sense-making activities are also highly diversified, individualised and,
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sometimes, unpredictable. The films students watch are also very different from each other in
terms of subject, plot, genre and context. Each individual student and each individual film could
be in a separate category. However, several common categories of sense-making activities
emerged from the highly diversified data, together with the key variables which affect how
individual students undertake these activities. Although the sense-making activities have been
presented in different categories on different levels, it is important to be aware that the activities

always intertwine and integrate together.

As discussed, the empirical findings to the first two research questions demonstrate the
importance of the main part of this study, how Chinese college students make sense of foreign
films (including TV series). Given that foreign films are the primary resource from which CCSs
learn about peoples and cultures of the U.K. and the U.S.A., and given that students would like to
make more use of these resources, English language teachers must understand how students
make sense and learn from foreign films. It is also important for teachers to know how films can
affect students’ understandings of and attitudes to peoples and cultures as result of viewing the
foreign films, together with the skills and abilities that can be developed through making sense of
the films. This knowledge will allow teachers to develop classroom activities based around foreign

films.
8.1 A Foreign Media Sense-Making Model

8.1.1 Mass Media Communication Models

Section 3.1.1 of the literature review discussed current models of mass media communication.
Many of these models are similar to Hall’'s (1980) model, which is presented again in Fig. 8.1
below. The interest of the scholars who develop these communication models is in the
communication process between the producers of the media and the audience. The focus is on
the message which is encoded by the producers and then decoded by the audience, and the
variables influencing the differences between the intended meaning and the received meaning.
Cultural background and framework of knowledge of both producer and audience are seen as

things underlying this process.

As discussed in the literature review, Hall’'s model applies to TV series and films (both domestic
and foreign) and the audience. Hall points out that both communicators, the producers of the
media program and the audience, are affected by their own cultural background. The current
study confirms Hall’s argument that the meaning as decoded does not necessarily correspond
with meaning as encoded. As a matter of fact, meanings decoded by audiences are highly

diversified. Although Hall developed the model in the domain of culture and points out that
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audience’s cultural background affects making sense of media, Hall did not explain how and in
what way cultural background affects the audiences. Also, Hall's model only gives a general
process of media and audience communication. No details were given in terms of decoding

activities.

TV programme
as a meaningful discourse

/ N\

Encoding Decoding

Meaning structures | Meaning structures i
; X
h 4 H
Frameworks of knowledge Frameworks of knowledge
Relations of production Relations of production
Technical infrastructure Technical infrastructure

Fig. 8.1 Hall's encoding/decoding model (Hall 1980)

This study focussed on understanding the decoding branch of the process. The empirical findings
show that when Chinese college students watch films made in the U.K. and the U.S.A., they do far
more than decoding messages encoded in the film by the producers, and this is why the term
sense-making has been used. In chapter 6 five categories of sense-making activities emerged from
the data, ‘comprehending the plot’, ‘compare: identifying differences’, ‘compare: identifying
similarities’, ‘re-contextualizing’ and ‘perceiving as realistic’. Although one outcome of these
activities was ‘interpretation of plot and characters’, which corresponds to ‘meaning structures II’
in Hall’'s model, there were clearly other outcomes in terms of effects on the students knowledge
and attitudes towards both foreign people and Chinese people, and even effects on their

philosophy of life.

Hall’'s model also suggests that the viewer decodes the media product and then combines the
results of the decoding with their ‘knowledge base’ and other variables to obtain the meaning.
However, my study found that variables such as knowledge and life experience affected the
sense-making activities directly, and that the final interpretation of plot and characters (meaning)
is only one of the results of the sense-making activities. Direct effects on knowledge, attitudes

and the other changeable variables also occur as a result of the sense-making activities.

Chapter five found that Chinese college students mainly watch films made in the U.K. and the
U.S.A. 1) for entertainment; 2) to improve their English; and 3) to learn something about foreign

people and culture. While one of the intentions of the producers of the films is to entertain
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domestic audiences, it is fairly safe to assume that they do not intend to help foreigners to learn
English and to learn about the people and cultures of the U.K. and the U.S.A. Therefore Hall’s

communication model cannot capture entirely the observations of this study.

. . 4 N\
Environmental variables Viewer variables
. IAnthuencs of others Fixed
e Atmosphere
: l;l e Gender
Jg |7 e Age
= e Personality
Foreign media Sense-making activities e Cultural background
. Inptglj Intellect
e Film/clip e Comprehending the plot * Inteflec
o TV series/clip E‘F’Ut o Perceivi list
. Etc. erceiving as realistic ﬁ Changeable
e Compare: Identifying T o Knowledge®
differences® o Attitudest
e Compare: Identifying o Skills and abilities®
oA ee 1 . . 1
similarities Effect > Llfg experlencg
e Re-contextualizing’ * Philosophy of life
[9] B /
&7 i
~ w
Interpretation of plot and characters
!Levels 2Skills and abilities
Local Linguistic and sociolinguistic
o Self e VVocabulary
 Significant others e Listening
e Groups containing self e Understanding meaning
e Groups not containing self (both explicit and hidden)

® Local people in general

Foreign Intercultural

o Individuals o Skills of interpreting/relating
e Groups o Skills of discovery

e Foreign people in general e Critical cultural awareness

Fig. 8.2. Foreign Media Sense-Making (FMSM) Model

8.1.2 Structure of Model: Foreign Media Sense-Making

This study sees the Chinese college student as a ‘consumer’ of foreign films. Foreign films are
viewed as cultural media products of a foreign culture. A new ‘Foreign Media Sense-Making
Model’ has been developed directly from the research findings, and is illustrated in Fig. 8.2.
Although the new model is developed from the empirical findings of current study in the Chinese
context, which aimed to unveil how Chinese college students make sense of films and TV series
produced in the U.K. and the U.S.A,, it should be applicable to foreign media in general, including
films, TV series, radios, newspaper, novels etc., wherever the media are ‘foreign’ to the viewer in
the sense of being the product of a foreign culture.
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In this model, foreign media refers to all types of media including films, TV series etc. In addition,
the media can be either a clip or the whole program. The key components of the new model are
the sense-making activities, the variables related to the Chinese student viewing the foreign film
and performing the sense-making, and variables related to the environment in which the student
views and makes sense of the film. The five categories of sense-making activities emerged directly
from the data during the analysis presented in chapter six. Variables affecting the outcome of
these activities were also identified for each category of sense-making activity (chapter six) and

for the observed effects (chapter seven).

8.1.3 Viewer Variables

In the model, variables related to the viewer have been divided into two types, fixed variables,
which are those that cannot be changed by watching films, and varied and changeable variables,
which are those that can be affected by watching and making sense of films. Fixed variables
include gender, age, and personality (some people would argue that personality and intellect can
be changed but here I've contrasted with more obvious changeable variables), all of which
emerged clearly from the data as affecting the sense-making activities. Despite all the
interviewees being Chinese, cultural background (which includes nationality and race) was also
seen to have a significant effect on sense-making process, particularly through the interviews
extracts from WZT (chapter seven, Q.6.3.1.7) who came from a Tu minority background. Intellect
has been added to the list of fixed variables, although it did not emerge clearly from the data. All
of the interviewees had achieved admittance to good Chinese universities, and so there was not a
large range of intellectual capability. However, it is reasonable to expect intellectual capability

and personality do influence making sense of foreign films (including TV series).

In terms of changeable variables relating to the viewer, knowledge, attitudes, life experience and
philosophy of life all emerged clearly from the data. In terms of making sense of foreign films,
knowledge, attitudes and life experience can be divided into different levels related to local and
foreign people, as shown in the figure. Each individual has different knowledge of, attitudes to,
and life experience of self, significant local others (such as family and close friends), local groups
containing self (such as group of same sex peers), local groups not containing self (e.g. Chinese
parents), and local people in general (e.g. Chinese people). They also have different knowledge of,
attitudes to, and life experience of foreign individuals (such as International students studying in
China), groups of foreigners (e.g. foreign English teachers or Japanese) and foreign people in

general.

Skills and abilities are also changeable variables relating to the viewer. The relevant skills and
abilities are listed in the box at the bottom right of Fig. 8.2.
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Listening skills, vocabulary and understanding the meaning (both explicit and hidden) emerged
from the data discussed in section 6.1.1, which relates to sense-making activities in the category
‘comprehending the plot’. These skills are not only important to sense-making activities, but they
are also the ones Chinese college students would like to improve as a result of watching foreign
films. In terms of Byram’s (1997) model of intercultural communicative competence (Fig. 3.6),
these skills are part of linguistic competence (vocabulary and listening skills) and socio-linguistic

competence (understanding meaning both explicit and hidden).

Intercultural skills and abilities (in the current new model) also both influence sense-making
activities and can be affected by those activities. Following the terms used by Byram, Nichols and
Stevens (2001), one category of these skills is called ‘skills of interpreting and relating’, which is
the skill to interpret documents (including films) from another culture and explain them, and to
relate them to documents and events from one’s own culture. The examples presented in
sections 6.4.1, 6.4.2, 6.4.3 and 6.4.4 of ‘re-contextualising’ activities (in chapter six) demonstrate
this type of skill (at varying skill levels). Another category is ‘skills of discovery’, which means the
ability to acquire new knowledge of a culture and cultural practices. One of the interviewees
appeared to have skills of this kind. She indicated that, after watching a film that she likes, if there
is anything she does not understand she would normally search for more information on the same
subject, such as history of a foreign country. Having gained more knowledge on the subject, she
would watch the film again to gain a better understanding of the film. Finally, using Byram’s (2009)
definition, ‘critical cultural awareness’ refers to the ability to evaluate perspectives, practices and
products in one’s own and other cultures and countries critically and objectively. The data
contained few examples of this ability, but a female Chinese college student JT (Q.6.2.3.8) in
section 6.2.3, chapter indicated that, unlike other students, she was able to identify differences in
parenting styles between Chinese and Western parents objectively without judging either Chinese

or Western parents.

8.1.4 Environmental Variables

In addition to variables related to the viewer, there are also environmental variables related to
the environment in which the viewer views the film and conducts the sense making activities. The
influence of peers on the sense-making activities of individual students emerged clearly from the
data (e.g. Q.6.2.3.7). During the semi-structured interviews, there were also occasions when my
guestions prompted students to perform sense-making activities that they wouldn’t have
otherwise undertaken. The film may then have affected them in ways that otherwise would not

have been the case. In the model the influence of peers and seniors has been grouped together in
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the variable ‘influence of others’. For example, after viewing the clip Prepare for launch® PWB
(Q.6.3.1.3) initially indicates that he does not think there are any differences between Chinese
girls and British girls in terms of preparation before going out for a date with boyfriend. However,
having been prompted by my question, he thought about it more and pointed out some

differences between his perception of Chinese girls and the fictional character Bridget.

The data showed that Chinese college students watch films in various environments, including in
cinemas, in dorms by themselves or with others, and in the English language classroom. The
atmosphere of the environment (meaning generally the mood and emotions of the people
watching) will also affect the outcome of sense-making activities. The data contains an example of
a group of Chinese college students comparing each other and classmates with Forrest Gump in a
light-hearted manner (Q.6.3.1.13). The mood of the group will most likely have affected the

outcomes of the sense-making activity.

8.1.5 Sense-Making Activities

As discussed in chapter six, in the process of making sense of foreign films and TV series,
audiences conduct five types of sense-making activities, ‘comprehending the plot’, ‘perceiving as
realistic’, ‘compare: identifying differences’, ‘compare: identifying similarities’, and ‘re-

contextualizing’.

‘Comprehending the plot’ has to do with audience’s understanding of where and what happens
and who is/are involved in the story. During the data analysis the outcome of this type of sense-
making activity was found to be most affected by the students’ English language skills (vocabulary,
listening skills, understanding meaning), existing knowledge regarding the subject matter and
people like the characters, whether or not the student had watched the film before (part of life
experience and knowledge), and whether or not the subject matter was familiar to the student
(also part of life experience and knowledge). The interpretation of the plot and characters formed

by the students both influences and is affected by the other types of sense-making activities.

‘Perceiving as realistic’ has to do with the extent to which the audience believes the film reflects
reality in its cultural context (the target culture). There are a number of variables influencing
perceiving a film as realistic which relate to the film being viewed, rather than the viewer or the
environment. In the model these variables are taken to be properties of the foreign media and are

not included in the model as separate variables, but form part of the foreign media box. These

68 Prepare for launch: a clip chosen from the British film Bridge Jones’s Diary (2001). In the clip, Bridget needs to prepare
for an important social occasion at her work, at which Bridget plans to entice Daniel, the man she fancies and hopes to
date. Bridget turns to her close friends, Jude, Sharon and Tom, to ask for help. The clip also includes Bridget’s
preparation in her bedroom, such as choosing which underwear to wear, practicing her introductory speech, etc.
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variables include the genre of the film, having a convincing narrative, having quality acting, and
having been adapted from a true story. However, viewer variables were also found to influence
‘perceiving as realistic’. The Chinese students interviewed valued authority a lot, and placed value
on films being produced by native English speakers, having won awards and having good reviews.
This relates to the variable ‘cultural background’. The degree to which a film was thought to have
a convincing narrative and quality acting was affected by knowledge, attitudes and life experience
related to the people and subject matter in the film. Students were also found to fall into three
categories (believer, doubter and sceptic) influenced by the variables ‘personality’ and ‘philosophy
of life’ and other variables. Because of the complex interaction of all the variables, individual
student’s perception of to what extent foreign films are reliable representations of reality in
general and individual films was found to vary greatly. Perceiving a film as realistic was found to
both affect and be affected by the other types of sense-making activities, and to influence the

effect the film and sense-making activities had on the changeable viewer variables.

‘Identifying differences’ and ‘identifying similarities’ are both the results of comparisons
conducted on various levels. Three levels were observed in the study. The first level is viewers
compare foreign fictional characters with individuals, including themselves and/or significant
others. The second level refers to viewers comparing foreign fictional characters with an
equivalent generalized group of local people, containing or not containing self. The third level
deals with viewers comparing people represented by the fictional characters with local people in
general. Here, ‘people represented by characters’ includes both groups of foreign people and
foreign people in general. These levels mirror the levels of knowledge, attitudes and life
experience listed in the box at the bottom left of Fig. 8.2, and indeed knowledge, attitudes and life
experience were found to be the main viewer variables effecting and affected by this type of
sense-making activity. In addition, gender was found to be an important factor in terms of

identifying similarity with self and groups containing self.

‘Re-contextualizing’ was the most sophisticated type of sense-making activity observed in this
study. The activity of re-contextualizing is closely related to Byram, Nichols and Stevens (2001)
‘skills of interpreting and relating’ which is the skill to interpret documents (including films) from
another culture and explain them, and to relate them to documents and events from one’s own
culture. Re-contextualizing was observed on four levels in this study: re-contextualizing fictional
character(s) in personal context; re-contextualizing fictional character(s) in Chinese context; re-
contextualizing self in fictional context; and re-contextualizing Chinese people in general in the
fictional context. However, re-contextualization could take place at all the levels listed in the

Levels box in the bottom left of Fig. 8.2. The variables significantly influencing and affected by this
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type of sense-making activity are also knowledge, attitudes and life experience, together with the

skills of interpreting/relating.

This classification of sense-making activities undertaken by viewers of foreign films presented
here is unique, and there are no comparable classifications in the literature with which these

categories could be compared.

8.1.6 Effects

The questionnaire results reported in chapter five indicated that Chinese college students
believed films produced in the U.K. and U.S.A. were the main resource from which they learnt
about the people and cultures of these countries, so clearly watching and making sense of films
affects knowledge. As watching a film is a life experience, watching and making sense of films

influences life experience.

The semi-structured interviews indicated that improving English skills motivated the students to
watch films, so it is reasonable to assume that these skills are affected by film-viewing, although
the current study did not gather data proving that these skills were actually improved. English
skills were, however, found to be important for comprehending the plot, and the exercise of skills
is normally thought to improve them. Likewise, the intercultural skills defined in the model are

exercised in the sense making activities, and perhaps could be improved through film watching.

In addition to the effects identified from chapter five, four other categories of effects were
identified through analysis of the data collect in the semi-structured interviews (chapter seven):
reinforcement/refinement of understanding of and attitudes to self/significant local other;
reinforcement/refinement of understanding of and attitudes to generalized groups of Chinese
people; reinforcement/refinement/challenge of understanding of and attitudes to generalized
groups of foreign people represented by the fictional characters; and reinforcement/refinement
of/challenge to philosophy of life. In terms of the variables in the model, understanding refers to

knowledge

While interpretation of the plot and characters may directly affect a viewer’s knowledge of and
attitudes towards foreign people, changes to the knowledge of and attitudes towards self and
local people also come through the sense-making activities directly. Consequently in the model
(Fig. 8.2) there are two ‘effects’ arrows indicating that both the sense-making activities and the

interpretation of the plot and characters affect the changeable viewer variables.

The ‘input’ arrows in the model show that the media, the viewer variables (both fixed and

changeable) and the environmental variables are inputs to the sense-making activities, while the
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‘output’ arrow indicates that ‘interpretation of the plot and characters’ (or in other words the

sense or meaning of the film) is the output of sense-making process.

Referring back to the review of media effects literature (section 3.1.2), Klapper’s (1960) three
types of effects have all been observed and captured in the model: conversion (here the result of
challenge to understanding and attitudes), minor change (here called refinement), and
reinforcement. In terms of McQuail’s (2005) classification into intended change and unintended
change, all of the effects observed and incorporated into the model are clearly unintended by the
producers of the media. McQuail’s levels of effect, individual, society, institution and culture map
quite well onto the levels defined in the new model, although McQuail (2005) does not consider
the distinction between local and foreign. The new model contains all three groups of effects
(Hovland et al 1949): cognitive (effect on knowledge); affective (effect on attitudes); and
behavioural (effect on philosophy of life). Many of the audience variables identified by Krugman
(1965) and Perse (2001) have been incorporated into the model, including individual differences,
level of prior knowledge, and whether or not the plot makes sense. In terms of the distinction
between short-term and long-term effects (Golding, 1981), short-term effects on the emotions of
the audience have only been included in the model as an environment variable (atmosphere).

From an educational point of view only long-term effects are of interest.

8.1.7 Implications of the Model

Although the new model is developed from the empirical findings of current study in the Chinese
context, which aimed to unveil how Chinese college students make sense of films and TV series
produced in the U.K. and the U.S.A, it should be applicable to foreign media in general, including
films, TV series, radios, newspaper, novels etc., wherever the media are ‘foreign’ to the viewer in

the sense of being the product of a foreign culture.

From an educational perspective, the model shows:

e By watching and making sense of foreign films the knowledge of and attitudes of students
towards foreign people, themselves, local people and cultures can be changed, and some

of their linguistic, sociolinguistic and intercultural skills can potentially be improved.

e The teacher can influence the effects of the sense-making activities (both directly through
the environment variables and through selection of appropriate media) in order to
encourage development of the knowledge and attitudes, and some of the skills, which

make up intercultural communicative competence (Byram, 1997).
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e The sense-making activities can be arranged as either individual or small group class
activities where students can also practice some of the two-way communication skills (e.g.
discourse competence, social-linguistic competence) which are not directly affected by

viewing and making sense of media.

e |n constructing classroom activities around the sense-making activities, teachers should
be aware of the individual differences reflected in the viewer variables and environmental

variables (e.g. group dynamics).

8.2 Current Use of Foreign Films and TV Series in ELT in China

To answer Research Question 5, which aims at researching the current status of using foreign
films in ELT, section 3.3 reviewed the literature on using foreign films and TV series in English
language teaching in both Chinese and non-Chinese contexts. To provide supplementary findings,
in particular with the current use of foreign films in ELT in the Chinese context, this section will
report the empirical findings from semi-structured interviews regarding how Chinese college
English language teachers have been using foreign films and TV series in their language class,

based on Chinese college students’ own experiences.

Among twenty interviewees, fourteen students indicated their English teachers had used the films
in the class. Several approaches to using films in English language class by teachers were

described by students based on their own personal experience.
e Relaxation and film appreciation

One common approach among Chinese college English teachers is to show part of a film or an
episode of TV series (e.g. Friends) during 10-mintue breaks between lessons®. This is indicated by

the following exemplary text extracts.

(Q.8.2.1)

GH: TATELE I 2T AT RHELE R4 10 2 i (A1, DARTZ B T H 2 —
TIREEMATE, ZEERL, FHIREE[.]

Interviewer: G N & 7

GH: HNE, HENREH. [.]

Interviewer: F 1R 11X LEZITH H 5, HELT s, T4 ?

GH: JBUEHt e 1, SRR,

English translation:

GH: Our current teacher sometimes lets us watch films during the 10-minute break
between lessons. Our previous teacher didn’t do so. But we cannot watch the whole
film during one lesson break. The teacher will keep showing the same film during the
next break.

69 . . e . . . . .
Break between lessons: In Chinese universities, usually there is a 10-minute break in the middle of one class. This
means, there are two lessons in each class.
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Interviewer: Are there any students to watch?

GH: There are. It is enjoyable to watch.

Interviewer: Then does your teacher organize any follow-up activities after viewing?
GH: Only lets us watch the film. After viewing, (teacher) has to continue the lesson.

(Q.8.2.2)

Interviewer: 11 TZ NI 521G 3207 FC2A1 4 2

GMX: Bl URAR I B 25 FRA T, BB 1 3.

Interviewer: F 1R TENI G LER T 252 2] — F B IBTHIA 2 7
GMX: AT o ARm 22 FRATI [...]

English translation:

Interviewer: What is your teacher’s approach of using films?

GMX: It’s just for fun. S/he lets us watch during break between lessons.
Interviewer: Did your teacher help you study the film itself?

GMX: No. S/he merely let us watch the films.

(Q.8.2.3)

LAQ: I o Al FRAT TR R TA] (R s i, [..]

Interviewer: 5 1 TE NI /1719 H T2 114 ?

LAQ: fiit 3= 2 7] BE 2 AH LR FRATAR B 32 — N EHE B B8 AN B o
Interviewer: I 5t /1 A 114 155015 ?

LAQ: 58 T #L7E 1 o

English translation:

LAQ: (Our teacher) has shown films to us, during breaks between lessons. [...]
Interviewer: What are your teachers’ purposes of showing you the film?

LAQ: Perhaps s/he wants us to experience the spoken language in the film.
Interviewer: Does your teacher organize any follow-up activities after viewing the film?
LAQ: No activities. Only watching films.

Students were not informed of the educational purpose (if the teacher had any in mind) of film-
viewing. Students’ comments indicate the possible purpose of this approach is for relaxation,
exposure of authentic English language, entertainment and film appreciation. There were no

follow-up activities or assignments after viewing.
o Improve listening skills

Another common approach is to use film-viewing to try to help students’ improve their English
listening skills. WZT’s English teacher is one of a number of teachers who were reported to use

films to try to help their students improve listening skills. Let us look at an exemplary text extract

below.
(Q.8.2.4)
Interviewer: ZEHIE R NTZIFLEFN T L 5, M TR T, B 27 REG 1T
K5I ?

WZT: AT s s A o — T, b RATB R, EEBEGEAILEI .
ARG 1, MU BT REE 7, R AEE 7, POATHRE
RPN T T, HEEAT TRIRAAEE T, RN L
THIRAGA T T, BORERITERD T, I HE 2. 24
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JafthiE5e 7 UAE, WA E WA AR E, Iz ul, =, AT —
NI, XA NVIERR SR A . BRI

[...]

Interviewer: Fi il 1= B A2 HI 5, HRIT 452007 77, AT4 0550 7

wzT: B WA AES), B, ARER R R, BRGE, RETZ i
X J T B S T R . AUl T — R, R

[...]

Interviewer: 5155 77 RN TENZ (RN T BT 24 196 75875 7

WZT: R SRR R AR . FERF R —KEK, AT, WA
K. BETHMTT . HERNMMERE .

English translation:

Interviewer: You told me that your teacher use films. Does he organize any activities
after viewing the film?

WZT: No activities. He only explains a bit, saying he will show us a film, he mainly
wants to help us practise listening skills. Let us practise listening skills. He got rid of
all subtitles. Then I didn’t want to watch because | couldn’t understand the whole
film. I don’t want to watch if | cannot understand the film. | cannot practise listening
skills if he added subtitles because | would stare at the subtitles. After viewing,
teacher did not introduce anything about that country. At most, he would say, oh,
this character is funny, you can practise listening skills. That’s it.

[...]

Interviewer: In addition to showing you film and helping you practise listening skills,
does he organize any activities?

WZT: Well, no activities, he never organized any. Sometimes he couldn’t show the
whole film due to time limitation. He would tell us the gist of the rest of the film. He
simply mentioned it, briefly introduced it.

[...]

Interviewer: Do you find what your teacher did was helpful, such as watching film,
helping you practise listening skills?

WZT: To tell the truth, there is very little help. It's mainly because | was confused,
didn’t understand the film and the language. That’s it after watching it. But we all
love watching films.

It seems that teachers simply let the students watch the films without subtitles and assume
students’ listening skill will improve automatically as result of watching the film. However, they
seem to be unaware of the fact that students encounter great difficulty in understanding the film
without subtitles, as this study has discovered. This study has also shown clearly that unless they
are able to understand the film, students will lose motivation to keep watching the film, and will
end up feeling confused and discouraged. This example shows a teacher engaging in an inefficient
way of using resource and time without achieving their purpose of improving students’ listening

skills. It is notable that no pre-viewing or follow-up activities are organized by the teacher.
e Improve pronunciation

Some teachers attempt to use films to help students improve their pronunciation. However, in
the same way as when using films to try to improve students’ listening skills, the common

‘teaching method’ is to show the film without any subtitles without any organised pre-viewing or
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follow-up activities. Teachers seem to share a common assumption that students will

automatically improve their pronunciation simply by watching the films. For example,

(Q.8.2.5)

PP: iX 2 A ESEURE M), BUONIRA I HE 2 R l EAR e #, d i

Ji T (The Queen) Je &Rl i, SRIGEUAETATI T o [.] b EURE SRS, E

b AN BRXAZ [ AR .

Interviewer: 2t 75 77122114 ?

PP: it 05 AN SRARUL R HT,  FERXFP TR, dhate.. L anii 2 RO

HTIEUJ&T , BRI 10 08, ARIE T, 2EEXHRITA L. RAERT
o ABRMA S ZIE, RN B AR R4, A XL

ﬁﬂJ/\EE'jE AR —F, REE B O E R ETEIR R A MA RS IRER

PHXLERPY

English translation:

PP: This (showing films to us during lessons) is something our English teacher does.

Because our English teacher likes the British accent a lot, she said the British accent

in this film (The Queen) is very good, so she showed us the film. [...] She often shows

us films in the class. Her purpose is to let us learn more about culture on the other

side.

Interviewer: What is her teaching method?

PP: She doesn’t use films to teach. She simply .... For example after working on

articles for a long period of time, we are tired, and she will show us film for 10-

minutes. (She said) watching more films is helpful for you. This is the only thing she

does. And she didn’t teach us, what you can learn from this, etc. She didn’t mention

these. She only plays some of the film, and if you like the film you can finish watching

film after class. She doesn’t discuss anything about film in class.

e Learn cultural knowledge

As PP’s comments above also indicate, another reason Chinese teachers give for using films in the
English language class is to help students learn more knowledge about the target culture.
However, like the other teachers, PP’s teacher simply shows the films without any further
instruction, pre-viewing activities or follow-up activities. It seems that the teacher assumes that
by watching foreign films, students will automatically learn more about the foreign culture.
However, the empirical findings illustrated in chapter six indicate that making sense of foreign film
is never a linear process like many teachers, such as PP’s teacher, appear to assume. This study
has shown it is a complex and dynamic process, and hence the type of approach clearly needs to

be improved.

Several reasons for using foreign films in English language class have been identified among the
teachers of participants of the semi-structured interviews. Some language teachers use films for
relaxation or film-appreciation. Some language teachers use films to help learners improve their
listening skills, pronunciation and knowledge of target culture. However, although the reasons
and intentions vary, the teaching ‘approach’ is the same in each case. The English language

teachers show either whole or part of the film or TV series in the college classroom setting
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without any pre-viewing or post-viewing activities, assuming that the students will benefit in the

way the teachers have in mind.

In addition to this approach, some teachers use film to provide a topic for other activities.
Although most of the students indicated that their teachers do not organize any pre-viewing
instruction or follow-up activities after film-viewing, one student, SYY, indicated that their teacher
had asked students to write a film-review after watching the film Lost in Translation. SYY’s teacher
emphasized that there was no need for students to watch the film again, but simply to go ahead
and write about anything the students felt and wanted to write about. However, due to the fact
that teacher did not show any subtitles, SYY could not understand the film, and ended up
confused. The teacher did not provide any feedback or follow-up after students submitted their
film-reviews. At the time of the interview, SYY indicated that she was still confused by that
assignment. Unless the educational purpose SYY’s teacher had in his/her mind was simply to give
students a topic for a written English assignment, it seems unlikely the teacher’s purpose was

achieved.
e Are students satisfied?
Now, let us look at how students feel about their teachers’ approaches.

(Q.8.2.6)

Interviewer: i 1T EZINFE A ?

T ERTBOE.

TXH: U4

Interviewer: {14 I 1Z25 171114 ?

TXH: _F iR

T BRRBG [T AN IR KB 1 .

TXH: R 93, ARG XA o074

T BRIETH, RERMAEFIEAR 7R, RERAFEMETT 4.
fdr 5, ARATHER IR, (UUE, B ERBMRRA LR i
THINEH .

TXH: (R A FIREBREIX AN A7 7. RAHEARIR.
Interviewer: 51l A2 FLIK— 45 7

IT 83 R R o BRI Dl b . S BB TR 23X 4 ol
TXH: X, Feth e 754 TC I o

JT: A .

TXH: [...] IAEHIHCF K boring [ .

JT: ARAG PR .

English translation:

Interviewer: How does your teacher use films?

JT: Just let us watch.

TXH: Didn’t say anything.

Interviewer: When does your teacher let you watch?

TXH: In the lesson.

JT: In the lesson. [...] | didn’t quite understand.
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TXH: Because the soundtrack is all in English without any Chinese subtitles.

JT: Only English subtitles. | couldn’t see the subtitles because | sat at the far back. |
didn’t understand what s/he’s talking about. S/he didn’t seem to use films to teach
us anything. That film was about environment. S/he only used it to lead in the topic.
TXH: And s/he didn’t play this film again and didn’t mention about it again.
Interviewer: Did s/he show you whole film or a bit of a film?

JT: S/he let us watch the film till the end of the lesson and stopped wherever the film
was. Actually, English lessons are always boring like this.

TXH: Yah, | also feel bored.

JT: Very boring.

TXHL [...] Teaching methods are too boring.

JT: Very uninteresting.

(Q.8.2.7)

Interviewer: 17 1T Z A2 U/ HSEHIHE 7 ZHHFNEHT G515 7 A8 H A2 ?
GW: et HoAlEZh . HEF T .

Interviewer : 1R JENIE L EFFHFZHT ? RN TEG L BG4, BEZE
Ji...?

GW: fli& A it AT At — AR L) 7 LR W, AR IR B,
B TRRRE A 2 . Disney FIBNE KRR Z o [..] A L& M) FAEIT,
Rl H IEALWT, SBEUPC, SIRNISE, Bl LA S . AR 48 LR R %)
MERYFRIAT o A — AR AT FRA T AR VS 1. [...]

English translation:

Interviewer: How does your teacher use films? Does s/he organize any activities? Or
just let you watch the films?

GW: No other activities. Pretty boring.

Interviewer: How does your teacher choose film? Do you get to watch whatever you
want or it’s up to the teacher...?

GW: S/he never asked us. S/he usually chooses those that have relatively more

simple sentences, not too difficult to understand. A lot of cartoons. S/he shows a lot
of Disney cartoons. [...] and some classic films, like, Pianist, Forrest Gump, Brave
Heart, Dances with Wolves, those classic ones. They are either very classic ones or
childish ones. None of them are close to our lives.

The exemplary text extracts above indicate a common negative attitude among interviewees
towards their teachers’ methods of using films in English language class. First, due to the language
difficulty, the students are not able to understand the film without the assistance of subtitles. This
dramatically reduces students’ motivation to keeping watching and paying attention to the films.
In addition, feeling confused leads to a lack of sense of achievement and to discouragement.
Secondly, as the final underlined sentence from GW’s comments indicates, the films chosen by
teachers do not always fit with the students’ interests. According to GW, films that are closer to

the students’ lives would be more attractive.

Comparing what is happening in the English classrooms of the students participating in this study
(which appears to be very thin) with the literature that has been written by English instructors in
the Chinese context, there is a huge gap between what is proclaimed in the literature and what is

really happening.

213



H. YANG

8.3 Critical Review of Literature Based on Findings

This section will revisit and review critically the literature addressing the use foreign films and TV
series in both the non-Chinese and Chinese contexts (literature review, section 3.3), using the
empirical findings of current study. In doing so, the pros and cons of the approaches presented in
the existing literature will be discussed (bearing in mind that no evidence has been found that
these approaches are actually being used in practise in the Chinese content). As usual, the word

‘films’ will be used to represent both films and TV series.
e  Why films?

The findings of this study confirm the main reason for using films in the English language
classroom suggested by the literature in both Chinese and non-Chinese contexts (e.g. Dou and
Wang 2001; Bo 2006a; Huang 2009, Sherman 2003, Hill 1999), which is that films are motivating
and entertaining. Films are potentially good for teaching, as they are attention-catching, and it is
easy to have discussion on various topics from the films, as the semi-structured interviews have
shown. In addition, the findings emphasise that both full-length films and clip from films can be so
powerful that they stimulate rich and dynamic cognitive and affective responses from students.
This further indicates the audio-visual advantages and potential of using films in an educational
setting. Also, words such as direct (EL%), quick (tR), Z£& (comprehensive), altogether at one (—
X 1H4) (chapter 5, section 5.2 GH Q.5.2.1) used by students to demonstrate the advantages of films
over other resources, such as textbooks (dry “T-[)’, not flexible ‘ZE[J’, sticking to the box ‘“—%k—
241, Q.5.2.6 in chapter five) indicate that the fact that films can stimulate students’ audio, visual

and cognitive senses at once makes them stand out. Students love films!

However, empirical findings cast doubt on another reason suggested by the literature. In the
Chinese context many teachers perceive foreign films as a realistic representation of the target
culture, or a mirror on Western Culture (e.g. Chen 2007b; Yang 2009b; Zhou 2009a; Zhang 2009b).
However, three types of viewers emerged from the data, believers, doubters and sceptics. Those
teachers who believe films reflect the reality of the target culture seem to fall into the category of
believers, who tend to take films at their face value. However, the findings presented in chapter
six clearly indicate this view is inadequate. Perhaps surprisingly, some students are more critical
when making sense of foreign films than language teachers who have published scholarly articles
on the subject. It is important to note that those teachers perceiving films as realistic directly
affects their teaching approach, choice of films, and activities, and also, their knowledge of and
attitudes to target cultures and perhaps towards themselves. Such teachers clearly will not be

able to make the most effective use of foreign films.
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With regard to another main reason for using foreign films in ELT provided by literature in the
non-Chinese context, the empirical findings confirm some language instructors’ suggestions, such
as Stempleski and Arcario (1992) view that films show how native speakers of English look at
themselves, and Holden’s view that foreign films can be seen as cultural products for
entertainment, instead of as realistic representations of reality. In addition, Macdonald and
Macdonald’s (1999) view that films providing countless examples of problematical behaviour,
conflicts and crushes, private lifestyles etc which cannot be provided by other means, seem to be
reasonable, as long as films are perceived as cultural produce rather than the mirror of reality
some language instructors assume. However, comparatively, Sherman’s (2003) perceptions on
films as ‘window on English language culture’ and Aiex’s (1988) views that films is the ‘second
best thing after living and studying in the target cultural context’, and Wood’s (1992) proposal of
films provide multicultural and multilingual oasis to language learners, seem to be rather too

general and express the same view as the Chinese scholars referenced above.

e What are films used for?

Literature indicates that, both in the Chinese context and non-Chinese context, one main purpose
of using films in ELT classroom setting is to improve students’ linguistic competence (e.g. Dou and

Wang 2001; Zhao 2002; Zhou 2009; Visscher, 1990; Rebhorn 1987; Stempleski 2001).

In the Chinese context, another approach is to help learners gain more knowledge of the target
culture and knowledge of the cultural differences between local and target cultures (e.g. Cui 2006;
Fang and Li 2008; Zhou 2009a). Although there is some discussion in the literature (e.g. Xiao 2009)
about using films to develop Intercultural Communicative Competence, as discussed in the
literature review, this seems to be interpreted as the combination of linguistic competence and
cultural knowledge (including knowledge of cultural differences) and is different from the notion

of intercultural communicative competence developed by Byram (1997).

In the non-Chinese context, films also have been suggested to help develop learners’ competence
and skills for effective two-way communication (e.g. Holden 2000, Ryan 1998). In addition, Conlon
(1991) proposed using the film Witness to help language learners (who were studying in the
States) improve their awareness of American cultural and justice system. Although Conlon did
acknowledge the fact that films are a form of art, the actual lesson plan and classroom activities
Conlon provides indicate lack of criticality in terms of to what extent the film reflects the reality in
the states. In addition, most of the tasks focus on analysis of fictional characters. The potential
richness of students’ responses when allowed more freedom, as indicated by current study, is

ignored. Wood (1997) used films to lead to intercultural insights and, although like Conlon the

215



H. YANG

dynamic meanings produced by students as a result of making sense of film are ignored, Wood
did point out the need to stop students from over-generalizing. Last but not least, Corbett’s (2003)
suggestion that intercultural skills of interpretation and critical cultural awareness can be
developed by analysing the cultural text (film) further indicates that, in terms of using foreign
films in ELT, the common ‘hole’ that language instructors fail to recognize is that rich, dynamic
and complex meanings can be produced by the students utilizing their own experience,

knowledge, attitudes etc.

Empirical findings (chapter six) on the sense-making activities clearly illustrate the complexity of
making sense of foreign films. As result of film-viewing, students’ knowledge of and attitudes to
peoples and cultures on various levels (as shown in the model) and philosophy of life can be
changed/reinforced/refined. Hence, it can be argued that foreign films have much more potential
and value in the English language classroom than the current literature presents. As the model
proposed here indicates, foreign films can be used to improve many of the components of
intercultural communicative competence (ICC) (Byram, 1997). Language teachers can help
improve learners’ ICC by choice of film and by prescribing or influencing the environmental
variables (i.e. interaction of students with teacher, interaction between students, classroom
atmosphere), making use of activities developed around the sense-making of foreign films. More
detailed recommendations on how teachers can use films to improve ICC will be presented in

section 8.4.

In addition, findings suggest that films also have the potential of raising students’ deeply felt
moral issues, such as social hierarchy (WZT Q.6.3.1.6) and views on homosexuality (GW Q.6.4.1.1).
All of these are issues teachers and students can discuss in the class from an intercultural

perspective.

e Selection criteria

In the literature, some Chinese instructors suggest using a film’s suitability to the ‘learners’ English
proficiency’ as one of the criteria for choosing foreign films for use in the English language
classroom (e.g. Fang 2008; You 2009). This approach is supported by the empirical findings. In
particular the findings concerned with the first category of sense-making activities,
‘comprehending the plot’, clearly show that Chinese college students encounter great language
difficulties when watching foreign films. Data analysis indicates that, for Chinese college students
who are not majoring in English, lack of relevant background knowledge, unfamiliarity with the

subject, and language-intense dialogues are three main challenges for the students.
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However, Bo’s (2006a) and Huang’s (2009) suggestions about using cartoons for lower level
students are questionable, because cartoon films are not necessarily easier to understand. As Lan
(2009) observed, the language in cartoons, in particular the pronunciation and intonation, tends
to be exaggerated. Although this study only identified one instance of a teacher making use of

cartoons (Q 8.2.1.7), the student was not positive.

In addition, there is some disagreement in the literature in terms of whether to choose films with
a large amount of dialogue (Lu 2009, Yang 2009a) or with simple dialogue (Ma 2009, Zhao 2002).
The findings of this study indicate that films with too much fast dialogue are not advisable, as,
even with Chinese subtitles, students will struggle to follow. On the other hand, simple dialogue
may be associated with childish films which do not interest the student and have limited value for
developing knowledge and attitudes towards the target culture, and so these are also not
advisable. The subject matter of the film should be considered together with the complexity of
the language. As discussed in chapter six in the section about comprehending the plot, the clip
Shop for gun appeared to be the most difficult for students to comprehend, even with Chinese
subtitles, because it has very long and language-intense dialogues without many body gestures to
help, and students seem to lack of knowledge on the detail of racial issues in America. The clip
Step off from School of Rock was a lot easier for students to comprehend, even without Chinese
subtitles, because it is about teachers and students, a subject they are familiar with, and the clip

has a rich context and body gestures to support the dialogue.

In addition to language related criteria, some teachers prefer to choose award-winning films
(Yang 2009b), films with interesting plots (Chen 2007b, Fang and Li, 2008), and films that are close
to life (Bo, 2006a, Chen 2007b). The empirical findings of this study support these suggestions,
because data analysis indicates that films with above features are very popular among students.
In terms of the criteria of close-to-life, first, findings indicate that close-to-life is one of the
variables which affect whether or not students perceive a film as realistic or not. For example,
student JT lost interest in watching Prison Break after the series became more and more
unrealistic, although she loved watching the first season (Q.6.5.2.3 in chapter six). When films are
perceived by students as unrealistic, they tend to lose interest in watching them. However, even if
a teacher perceives a film as close to life, data indicates that students may not share the same
view. The teacher’s own knowledge of and attitudes to the target culture, together with the other
variables included in the model, will influence their perception. Niu et al (2008) advocates
choosing films that reflect reality. While this appears to be an appropriate goal, in practice

teachers may struggle to achieve it.
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Also, the concept of ‘correctness’ among Chinese teachers is common in the literature. You (2009)
suggests choosing films that can help students develop a ‘correct’ philosophy of life and films that
can help students interpret western culture from a ‘correct’ perspective. However, such films are
unlikely to be of interest to students, who, as the data has shown, have access to a wide range of
foreign films through various channels and have their own view of the notion of ‘correctness’.
Secondly, this approach does not support the notion of intercultural competence, which
emphasises the ability to decentre and to understand issues and situations from various
perspectives without rushing to judging prematurely the correctness of any particular perspective,

and exercising critical cultural awareness.

Last but not least, although there is limited literature available in the non-Chinese context, the
criteria proposed by Sherman (2003), such as films should be popular, interesting to learners,
visually attractive, have a subject suitable to learners and be linguistically easy, are confirmed by

the current study.

e How to use films?

The findings presented in this thesis clearly indicate that both full-length film and carefully chosen
clips from films not only can engage students, but also stimulate rich responses. In particular, with
full-length films, some of the students still remember a film very clearly many years after
watching it. This indicates the how powerful these films are. Although both full-length films and
clips from films have been suggested in the literature by the teachers, the value which can be
gained has been under-estimated. Tang (2006) recommends the use of full-length films just so
that the students understand the story. Zhang (2009) and Tang (2006) recommend using clips, but
mainly for intensive and extensive language study. In the non-Chinese context, there has been
debate about whether to use fill-length-film or clips. However, from this study it is clear that both
full-length films and film clips have much more educational value than has been recognised

previously.

Table 3.4 in the literature review presented a range of pre-viewing, viewing and post-viewing
activities recommended by Chinese scholars. Most of these activities are designed to enhance
students’ comprehension and development of linguistic competence. However, this study found
only one of these activities actually being used in the classroom, the post-viewing film review.

Unfortunately the students involved were completely confused about the purpose of the activity.

With regard to the non-Chinese context, Table 3.1 in the literature review presents a range of
commonly used activities arranged by pre-viewing, viewing and post-viewing stages. Most of the

activities are designed with two common purposes, development of linguistic competence and
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enhancement of comprehension. In addition, although only a limited number of activities which
are culturally-related have been proposed, Sherman’s (2003) Over the top (students judge the
realism of film) and Picture it (challenge stereotype) activities appear to be consistent with sense-

making activities identified in this study.

To sum up, the current section has critically reviewed the literature on using films in English
language teaching both in the Chinese and non-Chinese contexts in light of the data findings, and
compared the recommended approaches with the current teaching approaches by college English
teachers in China. It is clear that although teachers do use films in the ELT classroom, they lack
awareness of the activities already available in the literature to achieve value from these films.
Appreciation of the value of films from an intercultural perspective, and in particular, to help
development students’ intercultural communicative competence (ICC), is absent both from the

literature and from current practise.

Having presented the current approach of using films in ELT in the Chinese context and the
critically reviewed the literature on using films in ELT both in the Chinese and non-Chinese
contexts by using empirical findings, the following section will provide more detailed teaching

suggestions for using foreign films in English language teaching.

8.4 Using Foreign Films in ELT: An Intercultural Approach

This section suggests an intercultural approach to using foreign films (including both films and TV
series) in college level English language teaching based on the Foreign Media Sense-Making
(FMSM) model described in section 8.1. The approach is called ‘intercultural’ because the ultimate
goal of this approach is to help college students develop intercultural communicative competence
(ICC), a widely recognized notion developed by Byram (1997). Although the study that led to the
development of the model was conducted in China, it is believed that the model and this
intercultural approach to using films in the English language (or indeed any second language)
classroom can be applied more widely. However, the particular challenges for applying this
approach in the Chinese context will be discussed, together with the advantages gained in

applying the approach in an ESL classroom in the U.S.A. or the U.K.

8.4.1 Intercultural Communicative Competence

As discussed in section 3.2 of the literature, Intercultural Communicative Competence is a model
of the competencies that enable a person engage successfully in intercultural communication and
interaction (Byram, 1997). Intercultural Communicative Competence includes four sub-
competences: linguistic competence, socio-linguistic competence, discourse competence and

intercultural competence. A person who is interculturally competent is one who is able to
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“decentre and take up the others’ perspective on their own culture, anticipating, and where
possible resolving, dysfunctions in communication and behaviour” (Byram, 1997:42). In broad
terms the requirements for each of the sub-competencies of Intercultural Communicative
Competence can be broken down into the categories of knowledge, attitudes, skills and abilities.
To align with the new model, all the requirements for ICC can be listed together under these

categories as follows.

e Knowledge

ICC requires knowledge of the social groups, products and practices at each of the levels defined
in the ‘Levels’ box of Fig. 8.2, and knowledge of self. Film-viewing can assist greatly with
knowledge of the foreign culture. Reflection on the similarities and differences between the
foreign culture and the local culture during sense-making activities can assist in developing a de-

centred knowledge of the local culture, and also of oneself.

e Attitudes

ICC requires an attitude of curiosity and openness to self and to others, again at all the levels
defined in the ‘Levels’ box of Fig. 8.2. Sense-making activities during film-viewing, particularly
comparison and re-contextualization activities, can allow students to challenge existing (perhaps
negative, positive, or otherwise judgemental) attitudes towards foreign people, local people and

self.

e Skills and abilities

A number of the skills and abilities required for ICC are listed in the ‘Skills and abilities’ box of Fig.
8.2. These skills and abilities can be developed through sense-making activities associated with
film viewing. ICC also requires a number of other skills and abilities. For example, linguistic
competence, reading, writing and speaking skills are required. For socio-linguistic competence,
the student must be able to deliver their message successfully in the target language. Discourse
competence requires understanding and using strategies of interaction when engaging in dialogue.
Within intercultural competence, skill of interaction requires students to be able access
knowledge, attitudes and skills under real-time communication constraints. These other skills and

abilities can be developed by activities appropriately structured around sense-making activities.

Having a clear goal (i.e. the development of at least some of the knowledge, attitudes, skills and
abilities required for ICC) for classroom activities based around the viewing of foreign films allows
both teachers and students to be clear about the expected objectives and values of their learning

activities, and allows teachers to construct a conceptual framework in which to place or construct
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these activities. However, in order to fully achieve the goals, students should be introduced to the

concept of ICC at the start of the course of study.

8.4.2 Teaching Material
Before going into specific teaching methods, the issue of ‘teaching material’ needs to be
addressed. That is to say, the current section focuses on WHAT is to be used before addressing

HOW to use this material.

According to the literature about using foreign films in ELT in the Chinese context, a commonly
recognized teaching material is film itself. That is to say, content of the film, and sometimes the
producer (e.g. producer’s intention of making the film) are the teaching materials widely
recognized by language instructors. However, from an intercultural perspective, the current study
provides convincing evidence that students themselves can be treated as ‘material’ in a sense that
students conduct complex sense-making activities which produce rich and dynamic meanings.
These should be used in teaching and learning too. This is to say, bearing the goal of developing
ICC in mind, not only is the film teaching material, but also the highly diversified, culturally specific
and individualised meanings, interpretations and reflections produced by the students as result of
undertaking sense-making activities can also be used as teaching material. These products of the
students are valuable and ready-to-use teaching materials that can be used to help develop ICCin

the classroom setting.

Hence, the proposed approach of using films to help develop students’ intercultural
communicative competence in ELT in the Chinese context encourages making use of the materials
provided by both film and students. This does not mean other materials, such as the internet,
foreign magazines, foreign newspapers and foreign books should not be used. They can be used
as supplementary material around film-based activities, or similar activities can be based around

them, as they are also examples of foreign media (in terms of the model).

8.4.3 Role of the Teacher

The term ‘teach’ can be interpreted in different ways by instructors from different cultural
backgrounds. A common understanding of ‘teach’ among Chinese instructors seems to be giving
information about something, giving lessons to students. For example, in literature produced in
the Chinese context, a commonly shared view on the role of teacher among many instructors is
that, in addition to helping students learn, the teacher should be telling students what to do and
what to think. For example, You (2009) suggests the teacher selects films to help students
interpret western culture from a ‘correct’ perspective and develop a ‘correct’ philosophy of life.

This view is not compatible with the development of true intercultural communicative
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competence, which requires students to de-centre and consider events and issues from multiple

perspectives without making judgements on correctness.

The intercultural approach emphasizes that the language teacher should act as a facilitator who
provides assistance and guidance to help students achieve the desired learning outcomes, instead
of telling students the ‘correct’ way of thinking. As mentioned above, the students need to be
clear about the concept of ICC and to understand that the activities they are undertaking will help

them develop that competence.

8.4.4 Learning Activities

This section aims to provide examples of teaching techniques for the suggested intercultural
approach of using foreign films in ELT that language instructors can consider using. The literature
review identified many teaching activities based around film-viewing. These were summarised in
Tables 3.1 and 3.4. The majority of these activities are designed to enhance students’
comprehension and linguistic competence. They are generally teacher driven activities with pre-
defined outcomes (right answers). While these activities are useful in the English language
classroom, and they help develop some of the skills which are required for ICC, the focus in this
discussion is on activities which arise directly out of this study and which are based around the

new Foreign Media Sense-Making model described above.

Some students will perform some of the sense-making activities spontaneously on viewing a
foreign film or clip, as this study showed. However, by the teacher asking appropriate prompt
guestions all students in a class can be prompted to undertake these sense-making activities. The
outcomes of the sense-making activities will be influenced by the environment in which the
student performs the activities, particularly whether they work alone, with a partner, in a small
group, or with the whole class, and the extent to which the teacher prompts or leads. Apart from
when students work alone, the learning takes place through a discussion, where each student
voices their thoughts and ideas. The reporting of the results of the activities occurs through
written reflective reports or verbal reports, and this reporting develops other skills required for

ICC.

Therefore, by selecting appropriate films or clips, asking appropriate prompt questions and
directing the students to consider the questions in a variety of environments (individual, with
partner, in a small group, as a whole class) the teacher can facilitate the development of the
students’ intercultural communicative competence. Just as sense-making was shown to be a

highly complex and dynamic process, the student’s learning which takes place through these
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activities is also not linear, but highly complex and diversified, involving all the effects described in

section 8.1.6.

Having students participate in one-on-one, small group and class discussions allows them to
develop a number of skills of ICC, including discourse competence and socio-linguistic
competence. However, perhaps more importantly, these activities will provide opportunities for
students to contact otherness (i.e. different interpretations, knowledge, life experiences) by
sharing their highly diversified interpretations and views, and learning from each other. Teachers
can encourage students to be open to and curious about different opinions from other students.
They can also encourage students to reflect on themselves and always ask themselves the
question of ‘why do | think in this way?’ In doing so, students can develop open and curious

attitudes towards otherness and the ability to decentre.

Only certain language teachers will have the capability to implement this approach well. Clearly
the higher a teacher’s personal ICC, the more effectively s/he will be able to administer this

approach. The need for teacher training is indicated here.

Two aspects of the new approach will be discussed here, the selection of films or clips and the

selection of prompt questions.

8.4.5 Film/Clip Selection Criteria

The empirical findings clearly illustrate that both full-length films and film clips have great
potential to develop students’ ICC, because they not only can engage the students and stimulate
rich responses from them (through the sense-making activities identified in the model), but also
can influence students on many levels in various aspects (the variables, levels and skills and

abilities in the model).

Due to the limitation on face-to-face contact time within the class, and the fact that teachers have
a standard curriculum to follow, in the classroom setting the use of carefully chosen clips is
recommended. The classroom is the place where teachers can directly influence the students’
learning. The use of clips allow many more issues and situations to be explored in the time
available. A single feature film may require 160 minutes or more to view. Experience gained
during this study proved that clips with average length between three to four minutes can
effectively grasp students’ attention and stimulate rich responses and discussions. Since much of
the learning around film-viewing will come from the related activities, clips of this length are

recommended.

223



H. YANG

To ensure the effective use of time and resources and to achieve the desired teaching outcomes,
appropriate choice of clips is vital. The rest of this section will provide recommendations on

selection criteria.

e Objective of teaching

First of all, the teacher must decide on the desired teaching outcome(s) of the activities related to
film-viewing. There will be other (not related to film viewing, standard curriculum) class-room
learning activities that develop some aspects of ICC. Due to time constraints only certain aspects
and levels of knowledge and attitudes will be able to be covered using the approach proposed
here. The teacher must decide what will be addressed and select an appropriate set of film clips.

Each film clip should have a primary purpose.

e Subject

This has two dimensions. The subjects addressed by the clips should be the ones that students are
interested in and familiar with, because they will be interested in watching and will relate to the
clips easier. They will also be more likely to learn about themselves and local people through the
sense-making activities. Findings indicate subjects such as parents and children, teachers and
students, school, university, young people, relationships, hierarchy in the society, racial issues are

the ones that stimulated rich responses from the students and which they are very interested in.

In making the selection, teachers must make subjective decisions to some extent in terms of
foreseeing the subjects that might interest the students. Both the literature review and the
empirical findings of this study indicate that teachers rarely take students-related-factors into
account or consult students. Indeed, some teachers let the students watch films simply because

the teachers like them.

e Films’ popularity

Clips that come from Hollywood blockbusters or popular TV series are likely to capture the
students’ interest. They are also more likely to watch the rest of the film or TV series from an
intercultural perspective after the formal class. Teachers can check the internet for film rankings
and information. In choosing the films according to the students’ concept of authority, popularity
and award-winning must be taken into accounts. Engaging and exciting the students is the key to

Success.
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e Language intensity

This study has shown that the students’ language level is a major obstacle to sense making. The
English proficiency of the students should be taken into account, and clips with rapid, intense
dialogues, strong accents and lack of visual cues should generally be avoided. In order for the

activities proposed here to be successful it is necessary that the students can understand the clip.

e Gender

Are the films of more interest to girls or boys? This study has found that due to gender differences,
girls and boys relate the characters differently and conduct different sense-making activities. A
blend of girl clips, boy clips and neutral clips should be used. This can stimulate a range of rich

responses and be helpful in organizing activities with groups of boys and groups of girls.

8.4.6 Prompt Questions: Pre-viewing and Post-viewing

This section presents suggested prompt questions which language teachers can consider using in
pre-viewing and post-viewing stages. First, teachers could consider asking students some pre-
viewing prompt questions. The purposes of doing this are to set the context and introducing the
theme of the film without directly telling students what the film is about. A few of suggested pre-

viewing prompts can be found below.

e Have you heard of ...? /Has anyone heard of ...?; What do you know about it?
e Haveyou beento..?/Has anyone been to ...?; Were you happy/scared/annoyed etc ...?

e Doyou like/hate ...? Why? / Does anyone like/hate ...? Why?

Different prompt questions will cause the students to undertake different sense-making activities.
This section gives examples of the types of prompt questions that can be used in the post-viewing
stage. The questions can be categorised according to the sense making activity they prompt.
However, each individual film clip will have its own special features which will allow the teacher to

generate alternative or additional questions for each category.

Comprehending the plot
e Whois/are involved?
e  Where did it happen?
e Whatis her/his nationality/race/ethnicity?
e What has s/he done or what happened to him/her?
e Why has s/he done so?

e How do you feel about what s/he has done and why?
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e What is the relationship among the characters? What do you think of it?
e Which character is your favourite and why?
e When you don’t understand all the language in the clip, what else helped you understand

what happened?

Perceiving as realistic
e Do you know anyone who is similar to the character? Why are the similarities?
e Canyou imagine someone like this can exist in the reality? Why?
e Does the character remind you someone you know or familiar with?

e  Would you be a friend with someone like the character, why?

Compare: Identifying differences/similarities

e Comparing yourself to the character, are there any differences/similarities? What are they?

e Comparing someone close to you or that you know to the characters, are there any
differences/similarities? What are they?

e Have you met anyone or do you know anyone who is similar to the character? What are
the similarities?

e Isitcommon in your culture for people to do something like the character did? Why?

e Do you think it is possible for the people where the character is from to do something like
the character did? Why?

e Does what happened to the character(s) remind you of anything of yourself? Someone

you know? Your own culture? Or the target country? What and Why?

Re-contextualizing
e Would you have done the same as the character and why?
e Would people around you like the character and why?
e If someone like the character did the same thing in your country, how do you think people
will feel about it?
e Canyouimagine someone like this that exists in the reality? Why?

e Canyouimagine someone like this to exist in your country? Why?

8.4.7 Application in the Chinese Context

Due to the tradition of paper-based examinations, Chinese college students normally have the
tendency of seeking for the ‘right’ answer. The intercultural approach of using films in ELT
suggested here emphasizes the development of intercultural communicative competence which

requires students to be able to decentre, be open and curious to differences, and to be able to
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critically evaluate self and others. Subtly encouraging students to ‘think’ differently is a potential

challenge for the teachers.

All the classroom activities can also be used in fieldwork and independent study. Due to the fact
that time is limited in the classroom setting, it is helpful for the teachers to arrange assignments
to encourage students to undertake the sense-making activities in their own time. In addition,
there are other resources that can be used in fieldwork and independent study. For example,
although direct contact with native speakers is limited, as the economy and tourism industry
develop in China, it is possible to make use of native speakers as a resource in the process. For
example, as fieldwork assignment, students can compare their interpretation of the film with that
of a native speaker and then produce a group-presentation in the class. Having alternative input
from another culture on the same film will be valuable resource. In terms of the internet, students
can be encouraged to check IMDB to find out film-reviews by foreign audiences on the same film

and bring it to class for discussion.

8.4.8 Application in the Wider Context

There is nothing in the Foreign Media Sense-Making (FMSM) model or the suggested intercultural
approach to using films in the ELT classroom which limits it to the Chinese context. Intercultural
Communicative Competence is a concept that naturally applies to people from all cultural
backgrounds. The suggested approach can also be applied in ELT classrooms containing students
from a large variety of cultural backgrounds, such as ESL classrooms in the U.K. In this type of
environment students would be exposed to a far more diverse range of cultural views and life
experience during the one-to-one and group discussions taking place around the sense-making
activities. In addition, in the Chinese context students will tend to perform the sense-making
activities in Chinese, as this study clearly demonstrated. However, in ELT environment where
English is the only common language of the students, all communication throughout the sense-
making activities would be performed in English, leading to more rapid development of

Intercultural Communicative Competence in English.

Although the new model is developed from the empirical findings of current study in the Chinese
context, which aimed to unveil how Chinese college students make sense of films and TV series
produced in the U.K. and the U.S.A, it should be applicable to foreign media in general, including
films, TV series, radios, newspaper, novels etc., wherever the media are ‘foreign’ to the viewer in

the sense of being the product of a foreign culture.
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8.5 Chapter Summary

This chapter presented a model of Foreign Media Sense-Making which arose from the data
analysis presented in the previous three chapters. This model recognises that when viewing
foreign films (or indeed any foreign media) the main focus is not on the communication of an
intended message from the producers to the audience by the media. Most of the effects
occurring when people view foreign media (such as refinement of knowledge and attitudes
regarding the target culture and the local culture, and development of communicative skills and
abilities) are unintended by the creators of the media. The model shows that by viewing and
making sense of foreign media students can improve their knowledge, attitudes and skills which
are relevant to Intercultural Communicative Competence. Through performing sense-making
activities students learn not only about the foreign culture on several levels, but also about their

own culture on several levels.

Part of Research Question 5, concerning the current use of films in ELT in China, was answered in
the literature review (section 3.3.3). This chapter completed the answer to the question by
looking at the experiences of the students participating in this study. A number of their teachers
did show parts of films in the ELT classroom, and the intentions of the teachers varied, including
relaxation, improve listening skills, improve pronunciation, and learning about the target culture.
However, in almost all cases the approach of the teachers was the same: show the clip without
any pre-viewing or follow up activities. Mostly the clips were shown without subtitles and the
students didn’t understand and felt that they gained nothing. The one exception was one
application of the Film review follow up activity. However, the students were left unsure of what

the intention of the teacher was and what they were supposed to get out of the activity.

Based on the data findings and the new model, the chapter then critically reviewed the current
literature concerning the use of films and TV series in ELT. Much of current literature was found to
focus on using films to help develop skills associated with linguistic and socio-linguistic
competence. However, according to the findings of this study, none of the techniques suggested
in the literature are being widely applied in ELT at college level in China. This study also showed
that films have the potential to help develop the much wider range of knowledge, attitudes, skills
and abilities required for intercultural communicative competence, something which is not

discussed in the current literature.

A new intercultural approach to using films in ELT was then suggested. Based on the new model
for Foreign Media Sense-Making, this approach suggests that teachers use the development of
the knowledge, attitudes, skills and abilities required for Intercultural Communicative

Competence as a framework for film-viewing activities. By providing the various environments
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(for individual and group activities) and asking appropriate prompt questions, teachers can guide
students into undertaking the various sense-making activities, and in doing so improve their

intercultural communicative competence.

229



H. YANG

Chapter Nine: Conclusion

“Although this study is approaching the end, | am still fascinated by the research, just
as | have been throughout this research journey, which is full of bitterness, sweetness,
confusion, excitement, curiosity, self-reflection and, most importantly, sense of
achievement and self-improvement. Coming to the ‘end’ of this thesis symbolizes the
beginning of life-long research journey during which | will make full use of the
knowledge and skills that | have gained throughout the days at School of Education,
Durham University .” (My note on 06 Jan 2011)

9.1 Summary of the Study

The main purpose of this study was to find out how foreign films (including both films and TV
series) are used in English language teaching (ELT) in the Chinese context, and what further
potential they have from an intercultural perspective. The study originated from a research
interest that the author had developed over the years, motivated by her own learning, teaching
experience and observation. This research interest was to explore and unveil the value of using
foreign films in ELT by looking in detail at how Chinese college students make sense of foreign

films on a micro-level from an intercultural perspective.
In order to achieve the main purpose of the study, six research questions were asked.

e RQ1: From which resource do Chinese college students (CCSs) think they learn the most
about the people and cultures of English speaking countries, in particular the U.K. and the
US.A.?

e RQ2: What type(s) of media do CCSs prefer to use in order to learn about people and
cultures of the U.K. and the U.S.A.?

e RQ3: How do CCSs make sense of films and TV series produced in other cultures,
specifically films and TV series produced in the U.K. or U.S.A? (core question)

e RQ4: Are there any discernible effects of foreign film viewing on CCSs’ understanding of
and attitudes to other peoples and cultures? If so, what are they?

e RQ5: What is the current status of using English films and TV series in ELT classroom?

e RQ6: What are the theoretical and pedagogical implications for English teachers in the

Chinese context?

Before collecting empirical data, the existing literature providing the background to the current
study was reviewed critically in detail (chapter three). First, the literature on mass communication
models, with particular with focus on audiences and effects, indicated that the mass
communication process is far from being linear. Meanings produced by audiences as result of

making sense of a media program do not necessarily correspond with the meaning intended by
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the producer(s). Little literature was found focusing of the effects of foreign films on Chinese
audiences’ knowledge of and attitudes to peoples and cultures, showing that how Chinese
audiences make sense of foreign media has received little empirical research attention. Second,
the literature on the development of the aims of ELT indicated that Byram’s notion of
intercultural communicative competence (ICC) appeared to be most relevant to the current study
in the sense that, following Byram’s definition, an interculturally competent individual not only
can conduct successful face-to-face intercultural interpersonal communication, but s/he is also
interculturally competent when interpreting cultural products (e.g. films) from other cultures,

which is directly relevant to the current study.

Having reviewed the relevant literature on research methodology, a mixture of quantitative and
qualitative research methodologies was adopted for the current study. The pilot study was
conducted in Durham and the fieldwork was conducted in China. Questionnaires were used to
answer Research Questions 1 and 2. Semi-structured interviews were used to provide answers to
Research Questions 3 and 4. There were 425 valid questionnaires with 208 male and 217 female
Chinese college students. Fourteen individual interviews and three group interviews were
conducted. Among twenty-one interviewees, there were seven male and fourteen female Chinese
college students. Research Question 5 was mainly answered by reviewing existing literature on
the use of foreign films in ELT in both Chinese and non-Chinese contexts. Data collected from
semi-structured interviews provided supplementary evidence on current approaches to using
films in ELT used by Chinese college English language instructors. Finally, Research Question 6 was

answered in the discussion chapter.

9.2 Summary of the Research Findings

This section will summarise the main research findings of this study. First, this study found
Chinese college students (CCSs) believed that they learned the most about the U.K. and the U.S.A.
from films (including both films and TV series) produced in the U.K. and the U.S.A. Although
English teachers and textbooks were also considered main resources, CCSs did not have high
expectations of them, and were not keen to make further use of them. Films produced in the
U.S.A. were the most popular. When CCSs wanted to learn more about above two countries, the
resource most would prefer to use was films produced in the U.K. and the U.S.A. Although CCSs
expressed strong willingness to learn from direct contact with native English speakers from these
two countries, access to native English speakers is limited, and is usually out of the control of both

the student and the teacher.

Second, this study found CCSs are very active viewers and do not watch films passively unless they

cannot understand what is going on at all. The process of CCSs making sense of films produced in
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the U.K. and the U.S.A. is complex, and is far from the linear process many language instructors
appear to assume. The process is full of sense-making activities which are dynamic, complex and
culturally specific. As result of these sense-making activities, the meaning produced is rich,
unpredictable, individualised and culturally specific. This study found that the sense-making
activities fall into five main categories, comprehending the plot, compare: identifying differences,
compare: identifying similarities, re-contextualization and perceiving as realistic. All these sense-
making activities are intertwined. Apart from comprehending the plot and perceiving as realistic,
the other sense-making activities happen on various levels, including individual, group and
local/foreign people in general. Variables which affect the sense-making activities were also
identified in the process of data analysis. They include variables associated with the audience,
such as gender, personality, existing framework of knowledge and life experience (including
whether or not the student had watched the film before), attitudes (including concept of
authority), skills and abilities (including language proficiency), and philosophy of life. Variables
associated with the film itself include the subject of the film and another four variables which are
specifically concerned with the perceiving as realistic sense-making activity, rearranged-from-
true-story, close-to-life, convincing narrative, and acting quality. In terms of perceiving films as
realistic, this study found students could be broadly categorised by type of viewer as believers,
doubters, and sceptics. However, various variables could cause students to change their type
according to the specific film viewed. Variables associated with the environment in which the
student views the film include the influence of others (including peers and teachers) and the

mood of the audience.

Third, making-sense of foreign films sometimes affects CCSs’ knowledge of and attitudes to both
Others and Self. In terms of the natures of the effects, reinforcement/refinement of and challenge
of existing understandings and attitudes, and reinforcement of/challenge to philosophy of life
were all identified through the data analysis. The main variables influencing the extent of the
effects were identified as existing framework of knowledge, life experience (including direct

contact with foreigners), and peer influence (part of the influence of others environment variable).

Fourth, empirical findings indicated that there is a huge gap between what is in the literature and
the reality of what is happening in the Chinese context. According to the participants’ experience,
although teachers have been using films for several purposes, including film-appreciation,
relaxation, improving listening skills, pronunciation and knowledge on the target culture,
inadequate teaching methods meant the educational purposes were not being achieved.
Participants were not satisfied with teachers’ approaches to using foreign films in the language

classes.
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Literature concerning both the Chinese and the non-Chinese contexts indicates that, used
appropriately, foreign films are widely recognized as useful materials in ELT in terms of improving
learners’ linguistic competence, communicative competence and gaining more cultural
knowledge. The results of this study indicate that, in addition, foreign films can be used to help
develop learners’ intercultural communicative competence (ICC). Here, instead of seeing films as
‘mirror of the reality’, as many language instructors appear to do, films should be treated as a

cultural product of the other culture.

From the empirical findings relating to students making sense of foreign films and being affected
by those films, including the categories of sense-making activities and the relevant variables
emerging from the data, a Foreign Media Sense-Making (FMSM) model was developed to provide
theoretical framework of the activities occurring when viewers watch and reflect on foreign films
(chapter 8, Fig. 8.2). Although the FMSM model was developed based on the empirical study
conducted in China and using the media of films and TV series, it is believed that the model can be

applied in a wider context (see section 8.4.7).

Based on the processes observed in this study and represented by the FMSM model, an
intercultural approach for using films in ELT was suggested. The purpose of intercultural approach
is to develop learners’ intercultural communicative competence (ICC), a notion developed by
Byram (1997). In this approach the teacher selects an appropriate range of clips which will expose
students to scenarios which are likely to help them develop the knowledge, attitudes, skills and
abilities which form Intercultural Communicative Competence. By influencing the environment
through asking suitable prompt questions and arranging opportunities for students to interact in
various ways to consider these questions, the teacher stimulates the students to undertake the
sense-making activities and to reinforce/refine/challenge their knowledge and attitudes, while at

the same time building up relevant skills.

This thesis discussed using this intercultural approach in the Chinese context. The intercultural

approach has several key features. The intercultural approach:

e Encourages making use of materials provided by both films and, in particular, the students
themselves (including their different backgrounds, knowledge, attitudes and life experiences,
the sense-making activities they undertake and the various meanings they produce as result).
The use of students as a teaching/learning resource has received very little attention from

language instructors.
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e Emphasizes that the teacher should act as a facilitator instead of an ‘authority’ who tells
students the ‘correct’ way of thinking and doing things, which is a common view of the role of

a teacher among many Chinese language instructors.

e While recognizing the value of both full-length films and films clips in developing students’ ICC,
recommends that teachers carefully choose clips with average length of between three to
four minutes, because it was found that clips of this length can effectively grasp students’

attention and stimulate rich responses and sense-making activities.

e Suggests several film/clip selection criteria for teachers to take into consideration, including
the objective of teaching, the subject, the film’s popularity, the language intensity and any

gender specificity.

e Encourages language instructors to make full use of existing film-based activities proposed in
both Chinese and non-Chinese context. In addition, it suggests that both individual- and

group-activities can be designed based on the sense-making activities observed in this study.

e Suggests prompt questions which fall into five main sense-making categories (section 8.4.5)
that instructors can consider to use or personalise, according to their own teaching needs and

context.

9.3 Limitations of the Current Study

As with all research, this research study is not without its limitations. The main limitation is that
the data was gathered from one country at one particular time. Although the theoretical and
pedagogical implications which were developed from the empirical findings are suggested to be
applicable in wider second language teaching context, no evidence has yet been collected to

demonstrate this.

Only college students were involved in the empirical research, since the primary focus of the
study was on them. However, interviews with teachers might have contributed usefully to the

research on current practices of using foreign films in ELT in the Chinese context.

With regard to effect, a longer-term empirical study may have allowed clearer identification of the

effects of foreign film-viewing on knowledge and attitudes (and perhaps even skills and abilities).

The FMSM model was developed from a study in which the only foreign media was films and TV
series produced in the U.K. and the U.S.A., but was suggested to have wider application. No

evidence has yet been collected to demonstrate that students perform similar sense-making
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activities when reading or viewing other forms of foreign media, such as books, newspapers, radio

programmes and magazines etc. to support the wider application of the model.

With regard to the suggested intercultural approach of using films in ELT to help students develop
their intercultural communicative competence, the approach was developed based on the
empirical findings, the model which emerged from these findings and the literature. The approach

has not yet been tried out in a classroom setting.

9.4 Directions for Future Research

Having developed the Foreign Media Sense-Making (FMSM) model, the next step would be to test
the model by using various forms of foreign media and using various groups of audiences from
different countries. This would involve performing comparative studies in contexts other than the

Chinese College student context used here.

Another direction of future research would be to test the suggested intercultural approach of
using films to help develop learners’ intercultural communicative competence (ICC) in ELT

classroom. This approach can be tested in different cultural contexts as well.

Last but not least, due to the fact that FMSM contains most of the sub-competences of ICC, in
particular linguistic competence, social-linguistic competence and intercultural competence
(without skills of interaction), further research could focus on ways of using the FMS model as

part of ICC assessment in various cultural contexts.

9.5 Concluding Remarks

In addition to being a contribution to the literature on foreign language teaching and intercultural
education, this thesis is also a fruitful reflective-journal of a (part U.K.-educated) Chinese
researcher’s intercultural journey exploring how Chinese students make sense of films and TV
series produced in the U.K. and U.S.A,, and what further potential foreign films have in English
language teaching from intercultural perspective, under the guidance of an intercultural team of

supervisors.

One thing | have realized is that completing a PhD thesis is not only about becoming a qualified
researcher. More importantly, it is about personal improvement and learning how to apply skills
and knowledge, gained research, in day-to-day life. In the process of analysing data, | realize that |
came to understand myself better and better. As | reach the end of this research study, | realize

that | have matured, not only as a researcher, but also as a person.
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One of my supervisors, Professor Mike Fleming, once said during one of our supervision sessions:
“research is about contributing to knowledge”. Indeed, research is not only about understanding
what is going on but also about sharing personal understandings and interpretations with the rest
of the world. Although my study only focuses on audiences making sense of foreign films, | have
come to the realization that we are living a life full of making sense of things around us. We live,
we make sense and we research. Every researcher is different. With the same data, each
researcher’s sense-making is individualised and culturally specific, shaped by their unique
framework of knowledge, life experience and philosophy of life. Hence, there is no absolute right
or wrong. There is always individual contribution to the shared knowledge of humankind. This
thesis is my personal contribution to the shared knowledge of the wider community. | sincerely
hope that my contribution will be of some use to researchers, instructors and students who are

keen on using films for English language teaching and learning.
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Appendix 1: English Questionnaire

Please choose the language of questionnaire.

Chinese English

Dear Students:

I’m a Ph.D. student of Durham University in the UK. The purpose of this
questionnaire survey, as part of my research, is to find out how Chinese college
students acquire cultural knowledge of English speaking countries, particularly the
U.S.A. and the U.K.

The questionnaire will take NO MORE THAN 10 MINUTES to fill in. The
information you provide in this questionnaire will be used for my research only. Your
personal details will be absolutely confidential and will in no circumstances be

revealed to any other parties.

Your time and help is truly appreciated. If you have any queries or concerns
regarding this questionnaire, please feel free to contact me at

hui.vang@durham.ac.uk.

Thank you very much!

Hui Yang
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Questionnaire

PART ONE: Personal details:

238

1.
2.

Name (optional)

May I contact you again for future reference if needed? (Please )
Yes No

(If Yes, please give your e-mail address & name

Sex
a) Male b) Female

Age

a) 16-20 b) 21-25 ¢) 26-30 d) 31-35 e) 36-40 f) 41 & Above
Nationality

Current residence:

City ; Country

Current institution that you are enrolled in

Type of degree that you are doing
a) Bachelor b) Master c) Ph.D. d) Post-doctorate
¢) Other

Which major/subject are you specializing

10. Which year are you in now?

a) 1% year b) 2™ year c) 3" year d) 4" year & above

n?
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PART TWO:

1. Which of the following countries have you been to and for what reason? (please v

the relevant boxes) AND, please enter how long you were there for?

If you have not been to any of the following countries, please go to question 2.

Country For travel For education How long?

United Kingdom (U.K.)

United States of America
(U.S.A)

Australia

Canada

New Zealand

South Africa

2. On a scale of 1 to 5, how much do you believe you know about the following English

speaking countries? (Please circle the relevant number)

5=3F¥L; 4=HBL; 3=—t;, 2=tkEBD>; 1=FFD

Country 5 4 3 2 1
¥ R —& WS>  JFED

United Kingdom (U.K.) 5 4 3 2 1
United States of America (U.S.A.) | § 4 3 2 1
Australia 5 4 3 2 1
Canada 5 4 3 2 1
New Zealand 5 4 3 2 1
South Africa 5 4 3 2 1
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PART THREE:

3. Looking specifically at the U.K. and U.S.A., from your experience, how much do

you believe you have learned about the people and cultures of these two countries

from the following sources that are available in China? (Please circle the relevant

number)
S=3E¥L; 4=WRL; 3=—8; 2=UED>; 1=FFED

Sources 5 4 3 2 1

EEL R —& WD JFED

a). English textbooks 5 4 3 2 1
b). Your English teachers 5 4 3 2 1
¢). Friends and/or relatives 5 4 3 2 1
who traveled and/or lived
abroad
d). Interacting with Native 5 4 3 2 1
English speakers
e). Radio broadcasts 5 4 3 2 1
produced in the U.K. and/or
U.S.A.
f). Radio broadcasts 5 4 3 2 1
produced in China
g). TV programs produced in 5 4 3 2 1
the U.K. and/or U.S.A.
h). TV programs produced 5 4 3 2 1
in China
i). Films produced in the 5 4 3 2 1
U.K. and/or U.S.A.
j). Films produced in China 5 4 3 2 1
k). Books produced in the 5 4 3 2 1
U.K. and/or U.S.A.
I). Books produced in China 5 4 3 2 1
m). Newspapers produced in 5 4 3 2 1
the U.K. and/or U.S.A.
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n). Newspapers produced in

China

0). Magazines produced in

the U.K. and/or U.S.A.

p). Magazines produced in

China

q).- Internet & Computers

(e.g. computer games)

r). Other sources (please

specify)

4. Of the above sources choose ONE/TWO source(s) that you prefer to use if you want

to learn more about the people and cultures of the U.K. and U.S.A.

1)

2)
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PART FOUR:

Although many people simply watch films or TV series for entertainment purposes, in
this part of the questionnaire, I’m interested in knowing about your views on learning
about the culture of English speaking countries through films and TV programs.
Some films and TV series are listed below.

5. Please_+ the ones you HAVE SEEN. For each one you have seen, please say how

much you think vou have learned about the people and culture of English speaking

countries.
5=3EHL; 4=HBE; 3=—18; 2=UED; 1=3ED
Films Seenit |5 4 3 2 1
kL W —& WD EED
An officer and a Gentleman 5 4 3 2 1
HH 5
All the President’s Men 5 4 3 2 1
KT TEHAT
American Pie 1-3 5 4 3 2 1
% Ek
Back to the Future 1-3 5 4 3 2 1
[ml FAR K 1-3
Braveheart 5 4 3 2 1
B
Basic Instinct 5 4 3 2 1
ARE
Blazing Saddles 5 4 3 2 1
P
Butch Cassidy and the Sundance 5 4 3 2 1
Kid
PRSI/ T
Bridget Jone’s Diary 1-2 5 4 3 2 1
BJH 5 Hid 1-2
Cars 5 4 3 2 1
R RBN 0
Casablanca 5 4 3 2 1
R =R
Crash 5 4 3 2 1
i 4
Charlie and the Chocolate 5 4 3 2 1
Factory
AT L)
Cold Mountain 5 4 3 2 1
il
Dances with Wolve 5 4 3 2 1
HRILEE
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Devil Wears Prada
7F PRADA 1% i

E.T.
SHEN

Gone with the Wind
LINLEXEIN

Good night and Good luck
Wz, Ifia

Harry Potter (series)

SRR (R

Forrest Gump

By H 1EA%R

Fahrenheit 9/11
G 911

Ghost
ANRIERT

Grease

KIER T

Lost in Translation

RIS AT

Love Actually
ARZEL

Meet the Fockers
FENAEACKRAN 122

Miss Congeniality
MR /NH GRSEEEND

My Fair Lady
& JE L

Mary Poppin
PR i A T8

Modern Times

BETERE X

Notting Hill
i ]

Mr. Bean’s Holiday
e A Y]

Pirates of the Caribbean 1-3
hnEh e 1-3

Pretty Woman
BN (AAHEND

Queen Christina
SN2 ] L

Raging Bull
ESLPAGE

Rocky
%A
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Shrek 1-3
PR s Efi v 1-3

Shakepeare in Love
VT

Shine
TN R R

Star Wars
IR 1-6

Snow White and Seven Dwarf

HEAESEMEA

Stalker
AT H

The Adventures of Robin Hood
L=Vl ST

The Blair Witch Projec
AT SR IR LAk

The Bodyguard
R

The English Patient
JE A

The Graduate
bR

The Longest Day
FIMAK REKH—K)

The Shining
N R

The Proposition

Kt

Titanic

BHER S

The Philadelphia Story
P

The Silence of the Lamb
TR G E

The School of Rock
PR

The Lion King
Wiy F

The Queen
ZF

The Wizard of Oz
SREFAL R

Toy Story
oA S 3N

Watership Down
LA
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Walk the Line 5 4 3 2 1
—HETGHT
TV Series Seenit | 5 4 3 2 1
FEHE W i WD JEED
24 5 4 3 2 1
24 /INEf
Charmed 5 4 3 2 1
LB
CSI: Crime Scene Investigation 5 4 3 2 1
JEEIL I A
Desperate Housewives 5 4 3 2 1
R
ER 5 4 3 2 1
(ERIVY IS
Entourage 5 4 3 2 1
AR
Family Guy 5 4 3 2 1
B
Friends 5 4 3 2 1
L
General Hospital 5 4 3 2 1
IR B
Hollyoaks 5 4 3 2 1
Heros 5 4 3 2 1
L
Lost 5 4 3 2 1
One Tree Hill 5 4 3 2 1
KR o
Prison Break 5 4 3 2 1
TR
South Park 5 4 3 2 1
F A
Sex and the City 5 4 3 2 1
AT
Scrub 5 4 3 2 1
T EAERE
The Simpsons 5 4 3 2 1
AR
The Office 5 4 3 2 1
INAE
The Wonder Years 5 4 3 2 1
PI/INTC N
K BTG 5 4 3 2 1
Mickey Mouse and Donald Duck
Ugly Betty 5 4 3 2 1
H LK
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6. If there are any films or TV series not listed above, from which you feel you’ve
learned a lot about people or culture of English speaking countries, please write the
names below.

1)
2)
3)
4)

THANK YOU VERY MUCH!
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Appendix 2: Chinese Questionnaire

THLEA FEE SRR

H3C E3's

REMIFEZ, BHF:

RE—ZEZHELE, BRIERBEHRRERE. FEARNELREN TN —H2,
A RS EHRET 7RSSR ERZERIMTIRBCS T IGE B K CHMEAR, &
HIRFEEMEE

HHERBEAED 10 08RRS . BROENEBMHTANELRER . &1
PMNEEREZRLNRE, PAEEMEBL T ERSEM—T.

EXE, RXYTFERE RS EBRR B MR RSN T 8 55 AT 58 1) 5%
JBiE, BN SRR, REFARZ: huivang@dur.ac.uk

E |08y

7E~3
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HERS

B0 MANER
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1.
2.

9.

w44 (RAIH)
I ARRE R TR ZER U, ] LSRR ? (GFIT V)
el AETEL

(WERFTLL, E 5 BSR4 e-mail:

P

a) % b) &

Fhe

2) 16-20 b) 21-25 ¢)26-30 d) 31-35 ¢) 36-40 )41 LA I-
[ £

P

) {7

K RO

TEBRA A

b) AF} b) it c) it d)P LS5
e) HAth
165 (5 M/ e AT R

10. KRB AL 5 LA ?

¢) 4 b) B A o) =4 d) FHIUERLLE
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1. BEFUTHMEREK? ZRREARMTA? GEEMAXRRBTIT V)
HEH, BEREEREERTBA?

WMRBEAELUTEMER, FEEEE R 2.

EX

#3

EEHTZA?

xE

xH

BAH L

JIE O

=

ElS

2. BWABMUTERTHESD? (ERIEHENET)

5=9rH¥%; 4=UKE,; 3=—"k,

2= gD,

1=3%D

Country

5

4

3
FEZ HERZ

2
—& D

1

D

xH

1

xH

1

BAH L

1

JIE O

=

ElS

WD | | | | W

N N Y Y S

W Wl W W W W

N N N NNN
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BE=E5

3. BIFHHAEE, UTHHKERNRBEMBIMEREY, B INFTHE T
Z/ORTFEREMEEPARCA? (FREIEEMNEF)
5=3kH%; 4=HEKZL,; 3=—0,; 2=WEKD; 1=FED

BIREFNRE 5 4 3 2 1
EEL bz —& D> FEDH

a). JEHAH 5 4 3 2 1

b). FREIIEIEZ i 5 4 3 2 1

©). B&EEIMRERE T 5 4 3 2 1
IR BB &

d). MIEEAEHER AR

e). ZEEH/SKE K T H

f). FEKHFTHE

g). T H /= E AL B

h). HE BT H

i). TEE /K E B

j)- P E R

k). ZEE /58 F AR i P 4R

D. 5 B AR B

m). JE /5 B R AT IR AR

n). o B RAT BIR AR

0). T/ H H ARAI AR B

p). *FE MRS

WD W | U U | U | Un| | | | Un W
L N N . N N R - B - B N B N R N N
W| W| W W W W W W W W W W W W
N N N NNNNNNNNNNN

q). P2 IR RR(H
HEL R XK

r). HABSRIRGEER) 5 4 3 2 1

4. MRBBTHELZ R TEEMKENANSLEKE, EUESIHEEES, BF
BN (BHA ?

1)
2)
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BIUE S

BRBENFREMEMEERANT RS, BEUTHET, RIFEEFFIETHRE

Xt SR BRI T SR A X AR E SRR .

—HIGE RPN B 2SN, ENEELKEP AT V. NTEED

FIEE R AR, EERREREBAT 7RI THRERKHNS KRR .
5=3FH%E; 4=HEBD; 3=—8; 2=UED; 1=F%D

5 4 3 2 1
L Eid | wgr & w8 EEd
An officer and a Gentleman 5 4 3 2 1
K=
All the President’s Men 5 4 3 2 1
KT TEHAT
American Pie 1-3 5 4 3 2 1
% Ek
Back to the Future 1-3 5 4 3 2 1
Bl FARK 1-3
Braveheart 5 4 3 2 1
B
Basic Instinct 5 4 3 2 1
ARE
Blazing Saddles 5 4 3 2 1
PIFA h
Butch Cassidy and the Sundance 5 4 3 2 1
Kid
PRSI/ T
Bridget Jone’s Diary 1-2 5 4 3 2 1
BJH 5 Hid 1-2
Cars 5 4 3 2 1
R RB) 0
Casablanca 5 4 3 2 1
A2
Crash 5 4 3 2 1
i 4
Charlie and the Chocolate 5 4 3 2 1
Factory
AT L)
Cold Mountain 5 4 3 2 1
il
Dances with Wolve 5 4 3 2 1
HRILEE
Devil Wears Prada 5 4 3 2 1
7 PRADA {135
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E.T.
SHEN

Gone with the Wind
LINLEXEIN

Good night and Good luck
Wz, Ifia

Harry Potter (series)

SRR (R

Forrest Gump

By H 1EA%R

Fahrenheit 9/11
G 911

Ghost
NRIER T

Grease

KIER T

Lost in Translation

RIS AT

Love Actually
AHRZEL

Meet the Fockers
FENAEACKRAN 122

Miss Congeniality
MR /NH GREEEND

My Fair Lady
& JE L

Mary Poppin
WG RLPNL

Modern Times

BETERE X

Notting Hill
i ]

Mr. Bean’s Holiday
e A Y]

Pirates of the Caribbean 1-3
hnEh e 1-3

Pretty Woman
BN (AN

Queen Christina
SN2 ] L

Raging Bull
S PAGE

Rocky
%A

Shrek 1-3
PR s Eifi v 1-3
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Shakepeare in Love
VT8

Shine
TN R R

Star Wars
ISR 1-6

Snow White and Seven Dwarf

HEAESEMEA

Stalker
AT H

The Adventures of Robin Hood
L=Vl ST

The Blair Witch Projec
AT SR IR L Ak

The Bodyguard
R

The English Patient
JE A

The Graduate
el 2

The Longest Day
FIMARK GREKH—K)

The Shining
N R

The Proposition

Kt

Titanic

BHER S

The Philadelphia Story
P

The Silence of the Lamb
TR G E

The School of Rock
PR

The Lion King
Wiy F

The Queen
ZE

The Wizard of Oz
SREFAL

Toy Story
brH e s i

>~

Watership Down
HERLSS

Walk the Line
—fFTCHT
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5 4 3 2 1
AL B | wz wmr —x wws FHS
24 5 4 3 2 1
24 /NEf
Charmed 5 4 3 2 1
LB
CSI: Crime Scene Investigation 5 4 3 2 1
JEEIL I A
Desperate Housewives 5 4 3 2 1
eV ER S
ER 5 4 3 2 1
(ERIVY IS
Entourage 5 4 3 2 1
AR
Family Guy 5 4 3 2 1
B
Friends 5 4 3 2 1
L
General Hospital 5 4 3 2 1
IR B
Hollyoaks 5 4 3 2 1
Heros 5 4 3 2 1
L
Lost 5 4 3 2 1
One Tree Hill 5 4 3 2 1
KR o o
Prison Break 5 4 3 2 1
TR
South Park 5 4 3 2 1
F A
Sex and the City 5 4 3 2 1
AT
Scrub 5 4 3 2 1
T EAERE
The Simpsons 5 4 3 2 1
AR
The Office 5 4 3 2 1
A%
The Wonder Years 5 4 3 2 1
PI/INTC N
KZZ B AN 5 4 3 2 1
Mickey Mouse and Donald Duck
Ugly Betty 5 4 3 2 1
H LK
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5. ISR\ NERER R ERE LRI AT DAL T B B kT3 E /R E A 53Xk,
T B BA BT REITE, FEH.
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Appendix 3: Interview Questions

Interview (English)

(I will explain the purpose of the research and that the interviewee will have the right to
withdraw from the research or the right not to answer any questions.)

A.

Personal details:

1.Sex a.Male b.Female

2. The tertiary institution you are studying in
3. Which course(s) you are taking
4. Which year are you in
5. Hometown (if it’s different from the current city you are staying)

W Eem

Warm-up questions

In your experience as a student in the university, what are the major resources
available for learning about the people and cultures of the U.K. and U.S.A?

If you want to learn more about the U.K. and U.S.A., which resource(s) do you prefer?
And why?

General interview questions

Here is a list of English films and TV series (with pictures) that | have. Could you please
have a quick look at it and then tell me which ones you have seen?

Among the ones you have seen, are there any of them that made a deep impression
on you? And why?

Are there any films or TV series, either in this list or not, that helped you learn more
about the U.K. or U.S.A or people in these two countries? And Why?

Clip-interview questions

I have some clips from several films and TV series. You can choose the one you want to
watch. Which one would you like to watch?

Could you please tell me your understanding of this clip?

Does this clip help you learn more about U.K. or U.S.A or people in these two
countries? And Why?

Follow-up questions (if there is enough time left)

Has your teacher used English films or TV series in the English class?

(If yes) Why and How? Do you find it’s helpful?

(If no) Do you think it’s a good idea to use English films or TV series in the English class?
And Why?

4. If you were asked to recommend any film or TV series to help learning about the U.K.
and U.S.A. or people in these two countries, which one(s) would you recommend?
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Appendix 4: Interview Film Card

259



American Pie Braveheart Basic Instinct Bridget Jones’s Diary

K EIYR B5 BT oL Z=fe BJ 2.5 Hd

Gone with the Wind
71 ﬁ[ﬂﬁfik

e —

T —

Mean Girls Harry Potter Forrest Gump Lost in Translation

s iz 3 e BT B H 1EAR RERARTL

N'ﬂ ( [om
Crlpmans, [ U | KS
4 ﬂ Forrest
), Gump

N

Pirates of Caribbean Shrek Star Wars Titanic

hn#h bhiE s T ST 5T EERAHER FIHEE S




School of Rock
FRIERZ

The Lion King
P+

Dances with
Wolves

The Graduate
LA =

Desperate Prison Break
Housewives FERFR
ZEEE B =1

PRISONSREAK

Dewarfs [1E A X 5-ENNE

Casablanca Devil Wears Prada
S S e ZF PRADA HJBEE

Shakepeare in Love

TSI s

Snow White and Seven

=8

Sex and the City
BREEHR T

The Simpsons

R




H. YANG

Appendix 5: Film Clip Descriptions

e A father-son chat

Film: American Pie (1999)

Setting: Jim’s bedroom

Characters: Jim (final-year high school student); Jim’s father
Duration: 2.5 minutes

Clip description:

One afternoon, Jim is examining a condom he just purchased. His dad comes in with three adult
magazines, saying he wants to have a father-son chat. Jim’s dad sits next to Jim on Jim’s bed and
tries to explain several female parts to Jim by using the three adult magazines he brought for Jim.
Although Jim seems to be embarrassed, he lets his father keep on talking. When Jim’s father asks
him if he knows what a clitoris is, Jim seems to be annoyed and says: “Oh my god. Yes, | know
what a clitoris is.” The two talk over each other and then both apologize. Then Jim’s father
decides to leave the magazines to Jim. He opens Jim’s bed stand’s drawer and sees a condom. Jim
wants to stop his father from finding out but it’s too late. Jim’s father remains calm and says:
“well, it's better than tube socks.” Jim’s dad then leaves Jim’s room and indicates will see him at
the dinner.

e Before the ship sinks

Film: Titanic (1997)

Setting: the ship Titanic

Characters: Rose (young woman) Jack (young man), Thomas (designer of the ship), other
passengers

Duration: 5.5 minutes

Clip description:

The ship is about to sink. People are running around trying to figure out ways to survive. Rose and
Jack run into the designer of the ship, Thomas. Rose and Jack tell Thomas that it’s time to leave.
But Thomas decides to stay on the ship and gives his lifejacket to Rose. After Rose talks to Thomas,
Jack reminds Rose is time to go. After saying goodbye, Rose leaves with Jack. While chaos is
everywhere on the ship, the band is still playing a live music. After the end of a piece, the band
members say goodbye to each other. However, after the members start walking away, one of the
band members starts playing violin again. The rest of the members then join him to play the final
piece. While the music is playing, people show different reactions towards the coming life-
threatening moment.

e Chandler’s date

TV series: Friends, Season 1, Episode 6 The One

Setting: Central Perk Coffee shop

Characters: Aurora (Italian woman in her 20s), Chandler (American man in his late 20s), Chandler’s
friends who are at the similar age group (Rachel, Ross, Joey, Monica)

Duration: 2.5 minutes

Clip description:

Chandler enters the coffee shop and greets his friends, Rachel, Ross, Joey, Monica. Chandler then
starts telling his friends his date with an Italian woman Aurora that took place the day before.
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According to Chandler, the date went very well. Although Aurora is married and has a boyfriend
as well, Aurora tells Chandler that she only wants a sexual relationship with him. Monica says she
is sorry things didn’t work out. Chandler says he is seeing Aurora again. Chandler says he has got
used to the idea that he will get the good aspects of a relationship, calling his relationship every
man’s dream. Phoebe and Monica dispute this. Although he denies it at the beginning, Ross then
admits that this relationship is his fantasy.

e Change the lock

Film: Crash (2004)

Setting: Rick and Jean’s home

Characters: Rick (husband, white), Jean (white, white), Daniel (locksmith, American-Mexican),
Rick’s colleagues.

Duration: 2.5 minutes

Clip description:

Rick is talking with his colleagues about his work at home. Jean comes to the ground floor from
upstairs. Meanwhile, an American-Mexican locksmith, Daniel, is changing the lock on a door. Jean
asks him how much longer it will take for him to finish the job. Daniel indicates that’s the last lock.
Jean then walks to Rick and says that she wants to talk to him for a minute. Rick walks to a corner
in the house and lets Jean speak. Jean then asks Rick to have the locks changed again tomorrow
because she thinks the locksmith is going to sell their keys to his gang members. Rick thinks Jean
is over-reacting to what happened earlier (they got robbed by two black men). Jean is not
convinced by her husband and tries to convince him. What she says contains some sensitive racial
issues. Rick’s colleagues remain quiet in the house. One of Rick’s colleagues is black woman. She
does not seem to be very comfortable with what Jean says. While Jean and Rick are arguing with
each other, Daniel finishes the final lock and put the key on the table. He looks at Jean and leaves.

e Couple dinner

Film: Bridget Jones's Diary

Setting: a dining room

Characters: Bridget, Mark Darcy, Natasha (Mark'’s girlfriend), Tommy,
Duration: 2 minutes

Clip description:

Bridget is attending a dinner hosted by one of her friends. Among all the guests at the dinner,
Bridget is the only one who is single. All other people are either married or in a relationship.
Bridget ends up sitting at short end of the table, because two long-sides of the table are filled with
couples. After people start eating, Tommy asks whether Bridget is still going out with Daniel, who
works in the same office as Bridget. Bridget feels a bit embarrassed and says no. Tommy then tells
Bridget to hurry up, while he points at his wife belly, indicating she is pregnant. Tommy then says
that he doesn’t understand why so many office girls with fine bodies cannot secure a man.
Bridget asks Tommy whether it is one in three or one in four married couple who end up divorced.
People keep talking and eating, and don’t seem to notice Bridget's question. However, Mark
answers the question by saying: “one in three.” Bridget seems a bit surprised. Another female
raises another question, asking why there are so many 30-something single women nowadays.
Everyone looks at Bridget expecting an answer from her. Bridget indicates that she doesn’t know
and says: “perhaps it doesn’t help that underneath the cloth our bodies are covered by scales.”
People then continue eating.
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e College day

Film: Forrest Gump (1994)

Setting: in front of Foster Auditorium at the University of Alabama

Characters: Forrest (a simple man in his early 20s from Alabama, U.S.A.), , George Wallace
(governor of Alabama), reporter, crowd (full of students and local people)

Duration: 1.5 minutes

Clip description:

Forrest is on the way to the University of Alabama and sees a crowd gathered in front of the
Foster Auditorium. Forrest asks the guy next to him that is happening. The guy tells him that black
people are going to the same university with them (white students). The Forrest sees the Alabama
Governor George Wallace standing in front of Foster Auditorium in an attempt to stop
desegregation of Alabama University by the enrolment of two black students, Vivian Malone and
James Hood. While George is delivering his speech concerning the trend of military dictatorship of
the country, Forrest is standing right next to him and a bit behind one of the solders next to
George. Meanwhile, a reporter stands behind the crowd is describing the situation which is
broadcasted live on TV. After Forrest moves away from the entrance of Foster Auditorium to see
what is going on, two black students who have signed up for the summer courses walk into the
building. The female student, Vivian, drops her notebook on the ground, but she doesn’t seem to
notice it and keeps on walking. Forrest picks up the notebook and returns it to Vivian.

e Dining saloon

Film: Titanic (1997)

Setting: first-class dining saloon, ship Titanic

Characters: Jack, Rose, Ruth (Rose’s mom), Cal (Rose’s fiancé), other guests on the ship including,
Molly (middle-aged woman), Thomas (designer of the ship, middle-aged), Colonel Gracie (middle-
aged man) etc.

Duration: Four and a half minutes

Clip description:

To thank Jack for saving Rose’s life, Jack was invited to attend dinner at first-class dining saloon.
Jack, in nice black suit borrowed from Molly, meets with Rose and walks with her towards the
dinner table. On the way to the dinner table, Rose introduces Jack to different people.

The seating arrangements: Jack is seated opposite Rose, who is flanked by Cal and Thomas. Also
at the table are Molly, Colonel Gracie, and four other guests.

Cal explains to the guests that Jack is from third-class and that he helped Rose. As waiters serve
caviar and champagne, Rose says that Jack is a good artist and has shown her his work. Cal says
that his opinion of fine art is different from Rose’s, but that he does not wish to insult Jack. Jack
waves at Cal. Rose coughs and gestures at Jack as the food is served. Jack takes his napkin and
looks at the silver on the table in front of him. He asks Molly if this is all for him. Molly tells Jack to
start at the outside and work his way in. While other people are talking, a waiter leans in front of
Jack and asks him how he takes his caviar. Jack declines the caviar, saying he has never liked it.
Rose smiles and looks down. Ruth asks Jack where he lives and how he can afford to travel.
Rubbing under his nose, Jacks says that he works from place to place and, with a repeated
downward pointing motion of his hand, that he won his ticket on Titanic. Colonel Gracie says that
life is a game of luck. Cal says that men make their own luck and asks Jack what he thinks about
this. Jack replies with an upward jerk of his chin and a back-channel hum. Ruth asks if Jack likes his
rootless existence. Jack says that he has everything he needs with him. He bites a bread roll and
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says he loves not knowing what will happen each day. Ruth is watching him. He takes more
champagne and says that life is a gift. Cal puts a cigarette in his mouth and Jack throws a box of
matches to him. Jack says that they must “make each day count.” Molly says he has spoken well
and Colonel Gracie says, “Hear! Hear!” Rose raises her glass “to making it count” and the guests
drink to this.

e Director

Film: Crash (2004)

Setting: studio

Characters: Cameron (director, black), Fred ( member of production crew, white), Jamal (actor,
black)

Duration: 1.5 minutes

Clip description:

Cameron, the director, is very happy with the shooting of the commercial and the actor Jamal’s
performance. As he walks away to get some coffee, Fred follows tells Cameron that they need to
shoot the scene again. Cameron says that the shoot looked “pretty terrific”. Fred asks Cameron if
Jamal is seeing a speech coach and if he has noticed that Jamal is “talking a lot less black lately”.
Cameron laughs. Fred asks Cameron if there is a problem between Cameron and himself.
Cameron says that they do not have a problem. Fred then claims that Cameron is “the expert” on
this issue, but explains that one of Jamal’s lines rings false. After looking at Fred for a while,
Cameron shouts to the crew that they will shoot the scene once more.

e Lesbhian wedding

Film: Friends Season 2, Episode 11: The One with the Lesbian Wedding

Setting: event hall

Characters: all six friends (Rachel, Ross, Phoebe, Joy, Monica, Chandler), Carol (Ross’s ex-wife),
Susan (Carol’s partner), guests to the wedding

Duration: 2 minutes

Clip description:

All six friends attend Carol’s wedding to Susan. Carol’s parents’ won’t give her away. Ross decides
to give Carol away instead at the wedding. Joy and Chandler complain about not enjoying
women'’s attention at the wedding. Everyone witnesses the wedding ceremony.

e London bench day

Film: Love Actually (2003)

Setting: On a bench next to London Thames river, U.K.
Characters: Daniel (step-father), Sam (son, 11-year-old boy)
Duration: 1.5 minutes

Clip description:

Daniel and Sam are sitting on a bench in silence, looking across the Thames. Daniel has been
worrying about Sam because Sam’s mom recently passed away. Daniel feels that he needs to talk
to Sam to find out reasons why he’s been so upset recently. Daniel turns to Sam and asks what
the problem is and tries to find out whether Sam’s been bullied at school. Sam reveals that he is in
love. Daniel laughs and says that he is relieved because he thought it was something more serious.
However Sam tells Daniel that nothing is worse than “total agony” of being in love. Daniel agrees.
Both of them then look across the river together.
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e Phoebe calls London

TV Series: Friends Season 4, Episode 24: The One with Ross's Wedding: Part 2
Setting: Monica’s living room

Characters: Phoebe, British House keeper (in London Emily’s house)
Duration: 1.5 minutes

Clip description:

In Monica’s living room in New York, Phoebe tries to get in touch with the other four friends in
London to warn them that Rachel is coming to London to tell Ross that she is still in love with him.
Phoebe is worried that this will destroy Ross’s wedding with Emily. She decides to give Emily’s
London house a call. A middle-aged British woman answers the ringing telephone, announcing it is
the Waltham Phoebe asks this woman if it is Emily’s parents’ house. The woman in the house
identifies herself as the housekeeper and tells Phoebe that her telephone manner is inappropriate.
Phoebe listens as the housekeeper tells her that, on the telephone, first, one identifies oneself,
and, secondly, one asks for “the person with whom one wishes to speak.” Then the housekeeper
puts down the receiver. Phoebe shouts, “No!” but it is too late; she redials. The housekeeper
again answers saying it is the Waltham residence. Phoebe greets the housekeeper and introduces
herself. Saying “please” many times, Phoebe asks to speak with Emily, “if it's not too much
trouble.” The housekeeper informs Phoebe that Emily is at a rehearsal dinner and that it is
impolite to mock people. She says goodbye and moves to puts the phone down. Phoebe shouts,
“No!” again and promises to be nice. She then asks for the telephone number of the location of
the rehearsal dinner. The housekeeper declines to give her this information. Phoebe tells the
housekeeper that the wedding may be ruined; she threatens the housekeeper and demands the
number. The housekeeper is annoyed by Phoebe and hangs up the phone.

e Prepare for launch

Film: Bridget Jones's Diary (2001)

Setting: a bar in London

Characters: Bridget (30-something British single working woman, Sharon, Jude, Tom
Duration: 2 minutes

Clip description:

Bridget needs to prepare for an important social occasion at her work, at which Bridget plans to
entice Daniel (her boss), the man she fancies and hopes to date. Bridget meets her close friends
Jude, Sharon and Tom, at a London bar to ask for help. Each of the three friends gives her tips.
The clip also includes Bridget’s preparation in her bedroom, such as choosing which underwear to
wear, practicing her introductory speech, etc.

e Prom

Film: American Pie (1999)

Setting: event Hall

Characters: Jim, Kevin, Chris, Finch, Michelle,
Duration: 1 minute

Clip description:

Upon graduation from high school, Jim, Kevin, Chris and Finch all attend the Prom. Jim attends
with his date, Michelle, who keeps telling him about her stories happened in Band Camp. Kevin
and Chris attend the prom with their girlfriends, whilst, Finch attends the prom along.
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o Rachel doing laundry

TV series: Friends Season 1, Episode 5: The One with the East German Laundry Detergent
Setting: laundry room

Characters: Ross, Rachel, middle-aged woman

Duration: 3 minutes

Clip description:

Eager to spend time with Rachel, Ross pretends his building's washroom is not working so he can
join her at the laundry room in Rachel’s building. When they are both in the laundry room, Rachel
puts her basket on the washing machine so that people know it is reserved. However, a middle-
aged woman moves her basket away and puts her clothes in instead. Rachel tries to get the
washing machine back but gets told off by the woman. Ross sees everything and tells the woman
that she should give Rachel back the machine because she knows the rules. Then the middle-aged
woman gives in. Rachel is very happy with Ross’s help.

e Return home

Film: Brave Heart (1995)

Setting: Wallace’s hometown in Scotland

Characters: Wallace (Scottish young man), Murron (young Scottish woman), Hamish (Wallace’s
childhood friend in his hometown), other villagers.

Duration: 3.5 minutes

Clip description:

After growing up with his uncle abroad, Wallace returns to his hometown in Scotland. On the day
of his return, there is a wedding party in the village. Wallace walks around and sees a beautiful
young woman Murron who looks at him too. Suddenly, Hamish drops a big rock in front of
Wallace to test of his manhood. Hamish says that English do not allow Scottish people use
weapons, and hence they train themselves by throwing rocks. Wallace and Hamish start a
competition to see who will knock the other down by a rock. Hamish throws a big rock towards
Wallace but misses. Then it's Wallace’s turn. Wallace picks up a small piece of stone from the
ground instead and throws it at Hamish. The stone hits Hamish’s forehead. After a short while,
Hamish feels dizzy and sits on the ground. People start cheering happily. Hamish welcomes
Wallace back home. The party goes on.

e Shop for gun

Film: Crash (2004)

Setting: A gun store

Characters: Dirk (gun store owner), Farhad (American-Iranian, 50s), Dorri (daughter to Farhad, 25,
Andy (security guard)

Duration: 2 minutes

Clip description:

In a gun shop, Dirk, gun shop owner, after showing a revolver to his customers, says: “You get a
free box of ammunition, what kind you want?” Farhad looks at the handgun and turns to his
daughter Dorri then asks her in Farsi: “What did he say, ammunition?” Dorri then explains to him
in Farsi what Dirk said. The Dirk asks what kind of bullets they would like. Farhad and his daughter
start talking Farsi (subtitled) to discuss. At this point, Dirk says “Yo, Osama.” Farhad and his
daughter exchange comments in Farsi (unsubtitled). Farhad then asks Dirk if he is insulting him.
The shopkeeper ridicules Farhad’s English. Farhad raises his voice and declares himself to be an
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American who knows his rights. Dirk pulls the gun back to his side of the counter and calls to a
security guard, Andy, who moves towards them. Dorri tells her father to wait in the car. Dirk and
Farhad shout at each other as Farhad and the security guard leave. Dorri tells Dirk to give her the
gun or the money and that she’d prefer the money. Dirk slides the revolver back across the
counter and repeats his question. Dorri asks for whatever ammunition fits. Dirk lists many kinds of
ammunition, saying that all these fit the revolver. Dorri asks for “the ones in the red box”. Dirk
takes the red box and places it on the counter with the gun. Dorri snatches them up and leaves.

e Step off

Film: School of Rock (2003)

Setting: A primary school classroom in U.S.A.

Characters: Dewey (a 4th grade substitute teacher), Zack (one of Dewey’s students, boy), and
other students.

Duration: 3.5 minutes

Clip description:

While Dewey is walking to school in the morning, he sees Zack’s father tell Zack off, telling Zack to
do more work and no more rock music. After enters the school, Zack sits at his desk with his head
on his hands. Dewey notices this. Then he praises the students, telling them they would have
perfect grades, but also tells them, “Rock ain’t about doing things perfect.” Dewey encourages the
pupils to tell him off, to break the rules and to enter into the spirit of rock. He then declares that it
is time to write a rock song and asks the class what makes them angry, singing each of their
complaints back at them in the form of rock lyrics. Zack is asked to provide a line of the song; his
phrase (step-off) becomes the chorus and the whole class sing it together at the teacher’s
prompting. The children laugh and then clap as the teacher takes a bow.

o Stifler’s party

Film: American Pie (1999)

Setting: Stifler's mom’s house

Characters: final-year high school students (Stifler, Jim, Kevin, Sherman, Nadia, Chris, and other
students at the party), a college female student

Duration: 4.5 minutes

Clip description:

Stifler is having a house party with a lot of final-year high school students attending. During the
party, Stifler, the host, greets the guests, especially the pretty girls. While everyone is talking to
everyone, Jim believes Nadia looks at him. Jim’s friend, Kevin encourages Jim to go for it. Jim then
tries to start a conversation with Nadia, unsuccessfully. Sherman tries to show off to Kevin and
Jim that he is probably getting laid with a girl tonight. Jim and Kevin don’t believe him. Meanwhile,
in a field outdoor, Chris is sitting in a car with a college girl. Chris attempts to have sexual contact
with the girl but failed. The girl tells Chris that he should be sensitive to girls.

o The noble right

Film: Brave Heart (1995)

Setting: a village in Scotland

Characters: Wallace, Hamish, groom, bride, villagers, English noble, English soliders
Duration: 2.5 minutes
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Clip description:

On the day Wallace returns to his hometown in Scotland, the villagers are celebrating a wedding
for a Scottish couple. While people are dancing and celebrating, a group of English solders are
approaching. The English noble declares that it’s his noble right to take the bride to his bed on the
wedding night. The groom is very angry and wants to fight back but stopped by the solders with
weapons. The bride stops the groom from struggling and indicates that she will go with the noble.

e Two black men

Film: Crash (2004)

Setting: a street in New York city, U.S.A.

Characters: Anthony (young man, black, early twenties), Peter (young man, black, early twenties),
Rich (husband, white) and Jean (wife, white)

Duration: 2 minutes

Clip description:

Anthony flies out the door of a diner, Peter just one step behind him. Anthony is complaining
about the service at the diner and suggests their poor service was racially motivated. Peter points
out that the waitress (like Peter and Anthony) was black. Anthony asks Peter whether or not black
women think in stereotypes and says that the waitress thought they wouldn’t tip because they
were black. Peter asks how much Anthony tipped. Anthony asks Peter whether he expects him to
pay for the sort of service they have received. Peter laughs.

Meanwhile, a white couple, Rick and Jean walk together past a cinema while talking to each other.
Anthony and Peter stop walking and watch the couple. Anthony says that Jean is afraid of
Anthony and Peter because they are black. Peter says she is cold. Anthony says that they do not
look threatening and that if anybody should be scared it is them. Anthony asks Peter why they are
not scared. Peter says it is because they have guns. Anthony and Peter then each remove a
handgun from their trousers and run toward a black car. Peter opens the car door, raising his
weapon, and shouts at Jean, telling her to get out of the car. Anthony points his gun at Rick’s face
and demands the car keys. In the end, Anthony and Peter drive Rick’s and Jean’s car away.

e Two policemen

Film: Crash (2004)

Setting: a road in New York, U.S.A.

Characters: police officer John (white), police offer Tom (white), Cameron (director, black),
Cameron’s white (half black and half white).

Duration: 6.5 minutes

Clip description:

One evening in New York, two police officers on-duty are informed with the description of a
stolen car. John sees a car running on the road and starts following the car. His partner Tom who
sits in the car with John points out that the car they are following is not the stolen car reported.
But John insists that the couple in the car were doing something. He stopped the car and asked
the couple to get off from their car. John starts checking whether Cameron has been drinking.
Cameron’s wife gets annoyed and says that Cameron never drinks and is Buddhist. John then asks
both of them to put their hands behind their heads and stand against the car. Cameron’s wife is
angry and indicates that the reason why John is doing this to them is because of racial issues.
Cameron asks his wife to stop talking. After searching Cameron’s body, John starts searching
Cameron’s wife body when she only wears a cocktail dress. She feels humiliated. Cameron asks
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John to let them leave with a warning. John agrees and asks for Tom’s opinion. Tom agrees by
saying only: “yah.” Cameron and his wife get on the car and drive away.

e Virgin deal

Film: American Pie (1999)

Setting: living room

Characters: Jim, Chris, Kevin, Finch, Sherman, a high school girl
Duration: 3 minutes

Clip description:

Three final-year high school boys, Jim, Kevin and Chris are resting in the living room after a house
party the previous night. Finch, another high school boy, comes in and greets everyone. While
they are talking about why Finch missed the party last night, Sherman came out from one of the
rooms with a high school girl, they tell each other how special last night was and hugged goodbye.
Jim and three of his friends were shocked by this scene. After the girl leaves, Sherman walks
towards four guys and tells them that he is a real man now. Jim asks Sherman how he managed to
make that happen. Sherman says it’s just his time. He then wishes luck to other four guys and
leaves. Jim and his friends cannot believe what happened to Sherman. They realize that they
probably will end up going to the university as virgins. They decide to lose their virginity before
high school ends.

e Women and children first

Film: Titanic (1997)

Setting: ship Titanic
Characters: Captain, ship crew
Duration: 2.5 minutes

Clip description:

Not long after the Titanic hits the iceberg, the captain is informed that the ship is going to sink in
one hour’s time, while the rescue ship will not arrive until four hours later. Hence, it becomes vital
to get passengers on the lifeboats. However, the numbers of lifeboats on the ship are only enough
for around half of the passengers. One of the crew suggests to the captain to let the women and
children board on the lifeboats first. The captain agrees. After the decision has been announced,
the band starts playing a live music on the ship. During the process, a little girl asks her mom
when they can get on the boat, and her mom says they have to wait until the first-class
passengers get on the lifeboats.
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Appendix 6: Sample Individual Interview Transcript

INTERVIEWER: E| T b 5T > 50 2

GW: I R IHESEARIR I8, (23] 15 Ry 1, 3R 0.

INTERVIEWER:JIS 2% > g ?

GW: b RKZEE— 4 —JFIARANIE B[] 2B B Sl A 30 97 124 A 0 JSCPE B L[+ R i B RA VW -+
{HRBE AR BIER T .

[.]

INTERVIEWER:HSRTE R 2= BA TR /O i B 2, el e B AL [, R0 2 ey
1) We. 2

GW: &, WAHEZIN, FATOE R EREZEN—ITR, IAZINERE Lo — e i)y
M. R, RERELREZ, EAHE BRI . AR5 Ff IR ImE e Kl
BATE

INTERVIEWER: 7RNIA BEEIAEAN 0 &, AT AR A&

GW: 21 e Jeif i,

INTERVIEWER: Mk !

GW: #i&—uk, FITiRRAAMEEREEIOE, Rk rE B M — Sy b mmm, 1218
BIERIRAS, T HRABAS ZE R E, B DURRRESE 1)K % B O AR

INTERVIEWER: & REMRAELE 2], IRGIEEX AN FREFAERANRILBIRA L E, SH 2 IRE
CTFHI, REELLAR N S sl 36 (1 — o5 7 ARG 2

GW: VLA RILHEMTIRIT . FR—MABRIIRIE &, X B AL S B J\EM T, B 22 B30T ) E A
B, AR BT IR, X S B AN E R AR, S REARAS - AR e

INTERVIEWER: 12248, &XKH.

GW: AR TN 7 5 7y 22 (1 B K LA B, e an e S8 BRI gE [, Foont o (5 3 LU 0N R, % AR ey
s, B HRHES AL [l IR 2 1T 5, B v AR BT A T A, SR AR R AR R
FHRIN, LT E B IS SR A B SRR R Z

INTERVIEWER: HSVR— 45 FE AR H )52 ---?

GW: il

INTERVIEWER: Mk ! HSAR M 22 AR P 2 J@ T AR 2

GW: X, AN AR, Ft 5 Lh .

INTERVIEWER:TEARI M5 295, ARG ZIMFT I B iR mr, IR A BRI ? 2, 763
WIXTrTH, ZITR B A ?

GW: RUNERATHE — MM, A —AEE AN, M ERGATBAM A AR — LI, 83 Kot
s MBI PPT SAEATE, ZITFE ERF, WS ERXFEMERARMSS, et 2
YR R EVE AT, RDW R s R T B, R E BRI TRE X, BRI H P L
BUb— R, IR R, RIATT EASEEATEAS W 2R RIS T 0, AthiE 2 BTt A FRAT N 28
THRFERIBE R, B/ R0, T8 ERgt e vt —u

INTERVIEWER: VAT & ITA 3% A it s ?

GW: ZHI, A LAEM, KRR, WEEH 4, 6 RIWES, RIGEIM, FOERERE A
218 Friends. —%4, REABHEL LN, —MHSERATN—IRBEARNE, H—ib=)e )
H o BORAS W I, I, B s E R I SRR, B2 IR,
INTERVIEWER:ARATTZ T2 dife] FH EE S 1R 2 H A TS 3G ? a2 R R ?

GW: A4 HAh G B, BRI T .

INTERVIEWER: ISR 12 B AL #E B2 1) ? MR ERH 2B 4, ERE?

GW: Al A I FAT. A —FRER LA L) T EL AR B 1, AR IR BRI, Sl Ay R R £
Dysney I RN Z o [++] A L& I FANERIN” , B H IEf£W, Brave Heart, D 5RKI
5, MR IVRA I . ARENE MR RN MR IRIAT . BRBA — NI I A 1A G . R,
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T o BUT —ANREREI, SR —Nd, TGN EA, REHERrERRBN, iR
o

INTERVIEWER:ARNIA BB 2 AL, A ArErI e, WALRl? REefiR— T2

GW: MHITATEI o 3B AR s SCA B o bl dn 56 30 [ DA R SO ) AR s AT A B IR L, FRAHE IR
BT, A 2 REM R EN IR, WARRNZ, (HREFHIN, KEIMIEEMN
R EE .

INTERVIEWER: Mk, &g ?

GW: Bl HAAFEHICH, 1 Dynsney KK HREXKE

INTERVIEWER:AR WA 15 31 3= 22 IR 18 2 @ik i sg AL, IRBEMRE— A — T AR B4, TEWE
—J71h, IR TIRREER T ? i, AW, ST R ARG ?

GW: Hi/2lid TG SIE. fs, EHEABEME, REmADUKTEER, PR EREIER
A 2B AL 54— FE o A AT B AT D E AL . Sl AR IEE S5, ATRL T AR AT
SYE T AT A8 Jeie WERA IR S R IE R AR S, ARAS T AN 208 7 () R4 7
INTERVIEWER: %A W LS 4E UREN R LR IWE, MSCHIX AN B, B 2R 43 B AR IR
LR 2

GW: Forest Gump M. it ‘0 RHAHF Good Will Hunting, &6 The Shawshank Redemption.
INTERVIEWER: EJ % HLHR ?

GW: X o RNIXANZINEH TR, ARG BN R HIRZ o

INTERVIEWER: AT A 25X A IR ZIWE ? F R MR I 1TIE & BEAFE?

GW: EERMFHIE T, A NIHTER.

INTERVIEWER: M .

GW: WU LA @ — i), IR wtRE il = XCE Princess Diary, 55 —#BERHK T .

INTERVIEWER: A F Hid @& A& BN AR — DR/, S8)5 2529 A = FRAN?

GW: X, HEHA.

INTERVIEWER: /1 A4 1% 4 5 00X AN LR ?

GW: KRR 71 & b3 MK GRAR 24 32 B IR A U . B A 3 I, SRR o

INTERVIEWER: HBR54%, HEINXAHEE R T AFN, IR A LR I AW, 503 2
ST, S B SRR A TR, AR

GW: R 543 Princess Dairy X IRIE KM AdZ, BTN A T AR &L VEESE IR, 1l 2t i9)
Yo — BRI IA I — A2k A, o o KSR REEWAEFKIERARRERN, JEEILE
W ARG, SR MATIANTE R R AR 2 EE RN, SR o 2 ) AR R IAR 36 N SC Ak
AT — b AR . R A AN YW 2 (M 28 2 R AR TE W, o LU Ay, A RS IRARFE 28 1
HATEI A A1), A R RINERR “EERAEAE” T .

INTERVIEWER: XM TR 2 — MR WML (B &R, B Princess Diary A A LEARXT
a7, Han g2 E S 3E 2 AN IX ¢ R A — E N IRIE ?

GW: FILAFAH EA—FEM T HEZ (1 . AT E TRAS LI B T P Lok & LU ER AR 1Y) . B AR I
—FEE B AR, AR, ANEXMGIRE, v A ) R ) SOk
oA AR AR PRI, AT RAEESE — e AR . JRn A R R B A A KR ZER, ORGP AR
W2 R A . B A AR RS T E R U, T E IR R AR I LA KT RE,
HER KR, KPR, S B

INTERVIEWER: ISR 545 A5 EE AR 1 K BE RN 2E 2 [RI R OC B2 an (T e 2 SRR A O |, (HR A —
2

GW: T IEE, A EMNIZE B, SEMMATEZEBCN 3 OB RAEFm, BT 0P
P RMApE]

INTERVIEWER: ZE/R P[], 3-AT 10 B £ EOE L R Ae, IR R YR ) 3?2

GW: VOA.

INTERVIEWER: ! VOA.
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GW: SR fEZIMIELLFAINT BBC HEAHH . Ak, ZIMibIAIT A EE B K 2 EIEERA TV 1.
AT IXAER PR _E T DB IS RA IR KX AA—FE . A TH S W — L) 34,
INTERVIEWER: M !

GW: RGN BEEMRNBINT JI1 o $EUFI . aniRA8 73 W A AR VE IS, FRACAF T IX AN
T A E N 2

INTERVIEWER: VRTE ¢ J 77 1 — H A AR ok 2

GW: Xt .

INTERVIEWER: /RE TR %152

GW: EMARIEBZ, FINmE S =B EER . BRI EEmSE . BT 32 E A AR
PG 2 APl e, HEmEm i iG (1), AR E P EAR . BB RREFEE S — 38, JEEA 28
MEGEEE TN, AESEMASRE#  SOGIB 7 HFE A . ST RS — EAR R A i, K
WA A FESHE — O BRI, JE1S S H R kS AR S T, (H R — SRR R A IR R
AETEAA . BRI, ARV AR L, HERA @R I BRI S — KN, AE
TN ETFAE—, NZT, W%, B, 2% BAHBsmiAcLE, -] ki 2N NZTF, LT
FHEMAMKRE LG, fAEIBA LIRS Bra, 285 G I A7 ith s o {0 1 2 BR U A0 O AZ T, 35
b 275 )5 25 Wb Bk IR, FRACAFAEIXAN T THIE, R AR AR O TH R E R A S BRI . i AR
X KIB RO AL TR A SN E — IR A Z, Ut G H 2 1R iU 2R b e 1]
P AXEF EFEA TR TS AsiE K. R—8EE ANAIEIF, A LA EEE X 37
M, ZEFHIAGFEPFMAFEETERN. mHMEE W X i, R E STz 5
(CONIE

INTERVIEWER: #ft /& 25 /R ED G IK 2

GW: X BRI —EEE N SR RR. T HAEZKER M B H. BN L&ZA—NDNEH, Rt
EHEW, RuBHaEPEERES, ANEWHEMARNZE, #SAKIEMIGIE, TAIXKHEFEH
WUt GHEH L 2B 2B SR Uk KAR 2, 20 SR R IR T G At B — e I BB, W] 2 it 1) 285 2 3ol S5 e AHL 4 T Be 28
WA B, ERGEASE R AANE . BR R EHEAS—FE

(Interviewer: explains about the film cards)

[.]
GW: FFIf b2z Hil, BT LA H AR SO PR B M
Interviewer:: Xt, AT AHEEZIH .
GW: XTI Lost in translation ENGRERIIRZ . A RMEMIESVREL, BRI TS, B AR5 AR it 5 S
WRERA—FE . R BIR B I
Interviewer:: BENBEMRE— T ?
GW: A Bt 5 5 SCAL A 77 SCAL Z A E R 1T . S HAXASRIGAMFEL . . o S HAHE
AR, AT BRI E 2, (HRA R LT A T AR, FRTE H A RO PE R A B
KWK Lost in translation. HUETEHA, HAANGUEBGAMRA B EH CERREIAJ7H, Al
ATE FEEERATEHCSEEMAKITEAN. « « SRR TELSEEE, i, . B2 EEHAR
TBA R A 7 58 T I AR v, AR PR B B 22 ) R PR BSOSO O RIEIR IR o BRI 3R T i H A B %
BAGWIDI S, E YN RN R ERE T L], ATRMMA S E IR, —BRIHEH], et T
H ORI 2 510 I S A R AL, B B 0 N R AL AT T, AR ALSR Y, RRE
H# T A —dmE, EEEN FERERH CWER, S ZE IR A, At 584 a] LR
FH—FOE. o o WHRIBMAEFE, KREE E- RESRE A Sk RS H A RO 5K 20
&, AKEE R BRI —T . ki RERE IR — .
Interviewer:: {RAZILTE 222 ?
GW: Xfo BHSHFER® T —MNHAMAKRIZK . FFHEHARN, FREHERKN R T, FTaibE %,
R AKMERET W T 2 MEMZ PRI Z W =4 7 AD BEERERA A1, 2 REd2aRE
A FESE . BARH AR A E R BRI E K, ] RIS A RE e E R anii IR
A T WA T AL SIS R, A i E IR KN AR, R — AN S A AR, B 5 e
WA, SRERWEEREMNA IR UG K FE 1S H A NRA AL, a7 RN 2 H
TR, FROCASPAESE E R, B BRI IX A 2 E, o] DA R AR AR MEARS ESCEART . w2
R FRAEHANAIRZ ALY, FRATHH B o B 2 5 AR B e, T2 R 1A AT st 2,
FARZWIALT T, B NG4S Ih R B2 AR SE . 2 R A BERMBAT O A8 1
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Interviewer: FRICAFFREZS T Lost in translation 5 43, M XALXANAERE, REEMERE— NG ?

GW: Hi/ed —MEW, Wi LUENI, SRS EMML M, FONREER Rk
18, AbATTE TN, KT E, Bg, REMNZe HARMEBEE A0, R REIRR, B
RAF e, P EWNZA, ER T EASH AR RIRT B, SRS —N RS AT Y
REATEN, WAL KR EARATE & s s, & RBEAS/NEZF R R, RPOZ R
FEHHE, MATERFTUAEE TN, BIEIRFE NS E A A1, R85 RS XA S £ b E AR A
ANATRER A o XA RN I A N AE IS 77 TR 50l T TBCRRT R JFG At SV 9 16 A L ASEhE e ) T TECEE R
FrTfe [++]

Interviewer:: AB/R M Lost in translation %F H A AR 4 T fing 2

GW: HS AN v HF i IL 2 2L E N .

Interviewer:: ANEEIEE AL H AN, REEUEUEIE.

GW: I SZPART — B LAy B A AbATT Py st b, A R E NG A R VGER 27 A0 s
BVRCHE, PRI, WAETEIH, 2 AEEWIRM, flsEN, hEASESXE, TR LFM
RBNREWE, X &AM L, B ORI A 1, A5 IXE R A% B GO A .

HRAT DAAEAS AR A Rl o iR B R — B SR E NP 7 AFETEI N O TR S 20 . fhf14s
PATTH IR S R RS RS ), A AT T OB I A s, RS RIIR, S EIRAS R, TR
TE PR ORI R TBAN L 38 A g 2 IR 0 N AR bR, 3 N S s B AR SR, 8N
A BT ARER), A HORKER. AIRIENRIRIAZ]

Interviewer:: M LEAR b 754 RN HAth (1) 58 BAA—FE 2 2

GW: AJRE2FRAT I o0f 36 [ 7 AR kR, ANEIRZIE . FEAFHE XA T, BN 272
b, ARE R, MRS EANGA, WEIX AT IR B XA SE R s ), R
B3 EONAE B0 H AR IR 5 € AU 58 A K —HFE o 1 HIXAN 22 A R 250 H A
B, WERE, RS, HAREEG N E XM, FHAELSGSEL, EFRftan, %
Kbz, iRz, g AME N, T I7 AL ) SO A O R, B Rl )
[...]

GW: Titanic, B HINMEE BN, C AR 4

[...]

Interviewer:: [---] RWT BEAT AL [ XA BRAFAT A1), FE R P s T LLE HLRE .

GW: Xf, FATFERIEIEANRGE, HZHAR, LK, B, AKRMTANEAREMN RS RE7]
B BB

Interviewer:: VRATTANGE _EARATT ) N B 1 2

GW: JR#SZ N ESM, #ELLFRINIE, EREARE LM AT —BEM BT, BRIGFR, 2L
Emk, RELTEE

(Interviewer: asks GW to indicate the ones she had deep impression on)

GW: Titanic AT AEIR T o IEAIHgEdenlN, 6, 7 ZIE.

Interviewer:: 1} Friends.

GW: g E#HisE, Friends 7EHEBE & AN KA A E AR SR ZUHER 1o AbnT, ARSI IR 22 A A
427 Friends. Friends HTEAE 5 K BN G 45 sUARSE FELT 1) o

Interviewer:: Why is it so popular that even teachers recommend students to watch it?

GW: F—EiEK. ERM—EREGE], WA, MR . 5 N R ERER, WM
WA LB ATE . ARE LK, KREE 3, 4 FWHEAT.

Interviewer:: Is Friends the most popular recent years?

GW: Prison Break #E/k . {HERKEIT.

Interviewer:: A H ATELIRENRIR, B3 H IR HL T ?

GW: [--] A MFenlar B, HiA N L EMI Phebee, BWIBHLZAT Joke Al BRI T H.,
fibfiT 6 N AZIERAREZRREE R, XN NFE—&, REXIT, RE XAE—ifE. s
FEPE— RN NEE—E, RE0IF, H ARG, AT DUZRE, REHE—F, —1ra L
LA, ERTUVEATS, Rt SEA T LR,

[...]
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GW: L3R 543t/ 1(Ross and Rachedule)ixX Fhi e R A& A A1 TR R R o AN NIEE BT AFE L /E
LFEHF R R . AN NGFZJGEAREMON A, BB, A1t 2 BAEIR I, open.
Open FIfEE, BIHZEA—F. AT EOE—EME—&E, AEWHaH, SHCERK
. SRS B, B E, B, R E NE S EE OB AR, BHEIAERK, BA K
BT, NTEXTEE R, NTEZTFWELR, BB EIREE, WA ANEREEE T, 8
N M R

Interviewer:: A IXAN B 70 A & RAR— Lo AR IFE SR ARG ) AR 75 2

GW: AT ARER RIS . BN REANERER, KEXOPNENSFEREEN . WA W &35 E HAh
J7 TR A4 1

[.]

Interviewer:: EJ R ELEIRIIEH Gone with the wind, BEANRE i 156 ?

GW: Gong with the Wind. FEXH /N IR E . BT DSTIXAN T FERR AR . & = FEAEM. [F2%
WEREN. RIS ML EIR R, Fregis %, MeEaREKEMuL, mWEa NEERHF .
VER VA =p Ny & At A NS T 1Pt e =l N A sl b [ = o ) T I T A 1 E M 4 o
ARG E X ERAdiER, Ha, BT SEEMA QA M, WA, N THRIPEC
IR, ARG R, LaE B, BARN, B 7R, RE5HFEMARMANF G
R A —Hf .

Interviewer:: W\ SCALIXANA EERUE, XA A A LRGBS I — 2 19 12

GW: X EE IR ILERG A —E T k. B2, w52 R EIRLBERW, K24 Scarlett W15 A —/~ 2
W, HERREA, REEEPIAES, #2ut ks N O, sk i AEEERS R, Balbfilx
NGRS SR L AT . LR B, AR, BRI, DLRT Z FE R E AR S,
SRS TR, W3 E FE R R A IX A BRI T .

Interviewer:: /RRIA UL B DGR [-], RN ASH XM 2?2

GW: &, BT EILER, Bauile, FEXHERE, HRBAVEFEF EIXAHTT,
=R EESEHEC, WAOHEF T ETF CARE], iz NS & SRS, o EE AR ORI,
IR AR b

Interviewer:: IR WS IX 3 FEMIE T T ARG -2

GW: BRI, FsrgRusd, wide g E SR, Heedh b e AR E K, WA,
MANFELH, NREILEREH, 75 E AEFEGE SRR Y AR A BB B M A 25 AR
HOEZRERAG. HeRurs BB 22 A 2 58 82 ) A & s, Rl e 54—
AR RS E QR E SRR G Rz LR B E K.

Interviewer:: RN 4 &8 X FAEVE? FHESTE R A — N AEREME O EZK?

GW: FEEAEHEW, EREXRESCHHE. et E—wHEW, AR RmERERE RE
R A, BATREESE, TR LR R AR 2 89 WA, Ui KREdr. AR LKA
ZHTAET U E 89 X R 2,

Interviewer:: JRANENIE ?

GW: BAFNIE. b NRBURHE %, M ANLEIEN. REX AV Z M & 51m, WS R
Nz, WA RS EE KA AR —SA A B EHE. TR EAEEX NS T
S E 3 R

L]

GW: T HE el 7 HARII A, TRt A B H AL 26 1R K IS4 L1

Interviewer:: VRNIA B BIDGRASTT T, R4 SRR EAR 2 5152 AT TBUR 4 K 1 We ?

GW: [FAFRXS SCAL ) SEARIEGHR o X & AN E K1 ST BE B GR [1]  HAL EZEE,  [R] sk 78 51 (14 [
XK, BRI, i, BIMEERSEA4, FEBUFSUANTS KT, RESEBIFE SRR
MimE. mHEARE T AP G WEER I AR, AR DEE NG 8 EBA 41
AR IR NIER e HE, B — A9, i Scarlett MATTEBIRSEITN . AREAI LB RIS,
2 AR RS2 AR, FE T 20220 N, B d B RIS A4 1 RN AR I 245 TR AT T B0
A RE AT B RESERE. 2RI, AW, NEEWMMts, HESFIFAMKR AN B
PLUt, AR ARES, B Scarlett @A IZAHE, X ANFeAIAE ., (2B Eset 537, AR
% Scarlett XJIFAN BN Z W WhHs 3 SOBI -4 10 . (HRE WS NOEZE RPY, W] DU 3Eab /).
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Interviewer:: A2 MAT4 B 46 A e for 251X AL 2

GW: ZHIEME, REEUUATEHE . RXTIMERBMGEBE, KK KUEANEE, DJEEEE
R, WRZFIMERLE, ZHIBWRENMNE, s, ERXTHMAEZE. FHIBEMS
Fefoh HASCAL AR, PR gnIE A BN H AR NG BRI, EAFh B B RO%e 0 J& 1 18 i XA
I RIS T 2 I, TRt 4548 I BN FLS23t ) ) IR R I RN T, FRaefs H A il & A8
K2 HA, KSR HARBUR, HARZENEIRE P, FEAII LA H AP LA L. Frid
Tt = AREE HARAN B AEN . w48 7 A B8 AR, (-] T HIBREE 3 B
P, [l i A A ANE A AR T R IRATT R S A A — .

Interviewer:: VR4 BHEF 4G5 H T 1) ?

GW: MW =, WI=IFaa). (B2 B R%Z A IEEs /s . E L R4,
Interviewer:: fE/RE L HIX L FrFH, WA 7 b R3S AN B K AN SCGE T fdEle 2

GW: & Forrest Gump, 2 Z RN WAILTHEZIT#HETE, OB, ArbUXA A TE
KR—WIEMER T 30, FrLAREIZASINIRZ. (HEFE HRERLETS Forest, AZKUift 2Rk, ek
WA, I, ERAMRTFREIESEERE, — MR R, # LW EEERA,
KAFEER AT NEA NG E, EREMESREH, MBREMAEFEANS EEREZA
JEW, HE REY FANESAE NSt ki, SBaE M REE CMIERH, RERER
%,

[.]

GW: FHA The Shawshank Redemption /8L EN RAEIRI . S T PIL . FAS 7 B 2 ALk
—MES. MARKES, BN RAIIERT. HIHZE—NMEARA, Wa] DI EAEEmRk, m
HRTHAZE, AR, WRKREIRLNIL, XFFEE A REEER, 754 EEEFESR
Ho HERA TS, Fha b, 5 = ZCE FfE i 3R 515 E RNz WA

Interviewer:: YRNIA UL EL Forrest, WL AN S SH K 0. AARGEAFEATH ENE? GAthIXFER
AN?

GW: ARG,

Interviewer: %48 —T,

GW: REANGKRENK, —EHEH, BRESWHRIN. HEEFEWTFAS—FE. MfFEEERZR KK
BE, RRKEENE-FE. AR s A, af7Ed EW A R e b2t FIEW A, RIER
HOZAMIER, MABTFASHBFER, B — Mo REERSREN, MmIIESS ) T 31X A
FERE, DA REEIAZ, SR nl KIAANME A, 2 & E BIIRSS 12N E T L. A
KR — A ARG, ARG IR ENAT DU B ILAE X AL F o XRRREA A B E, TR NIZA X
G ANAZ RA M E R AL, w B2 EREH A BLES it fEne, B A JEE— N
B, iR s 7T — AR, g, AR IR SR AR, EAITIX A K R IA 21X
MKFECE RIS 1, A S X AE. MEAMIN, KEEMEES 5, hn] IRSIX FK
A AN ERA YRR BIX K, KREASHRMIRCRE wAI IR, a2 —0
R4, B, MASERNRZE, FERSEERMAE, FarsE, RIESER, KRESIR
B4 BIALEH EXA 5 H R AR D . FA NBVFA s e, FRAAF0E
Interviewer:: YR U AT A VAT AL]

GW: TNk T .

(Interviewer: explains the background of the clip)

Clip 1: Friends — Rachel doing laundry

(After viewing)

Interviewer:: 4 WM 58?2

GW: XBEREEN . T — A, RN NFEAT G 50K L. an RIR G A AT b 3o
WARL 5 E AR, RBREEXFEEREERY L, Rl EHET AL, FA
SN AL YRR, AEN T IXANVEARNL B @A L RN A4 . SR E A EBEAER
IS BB E N2 ESERN . IASBREEARTEILE BN A RES, A
LM AT RGN, P E AR RN EE AR, AT, 182 H S AR —
BB LG RORFN, AETFAEAR S, FENRS AR ER . AN ZX A E, K53
AR KZSF . Rachel AIULYE Ross MHIFT, HCOMIWSE AR LAEEK, Peitam. mHAMmIm 24
I IR B R R LK RN . sl SAE B 2 5 o R 2[RI Ok RIX 5 TR AR 1R 2519
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(Interviewer: explains about the second clip)

Clip: 2: Friends — Lesbian wedding

(after viewing)

GW: JEAR R o8 T RIMEZAR 7 1 o X AN, A0 I [ xog [m] 1 22 ) e

Interviewer:: /R4

GW: RN i FRATT_E OB BRI e 2 AR T — AN O BRI 5 AT Sl AR, S/
— N, WA N NRFEMER, R TE R R T e N AT PLVAEAE S, e i) (A
5o UL SR FL SR R 2 AR R M AR IR R BT o X PR S AT LAz, (HR KA H O
RS T REPERE N, (HRRAEENAN S EREREEEMEN . W R U, B R 2R A B[R] A 2
2. WRILSERNFRWA . BTG R, (2 S TR R LRI A = L4518
AMEHFEAKAT AW 2. RAT DFEHL TR AT, (HRERI G L REEHT A, SHREMA
KL H 2 AR T T

Interviewer:: IXN/INF BOA A ARSI IEAT EIX AN R AR L B A BA 4 T E?

GW: FRANJHE [A] P 280 A AR L A R PR o 24 R Dy H ARV 18 7 4t S 520 e ) K. H AR I8 e A —
B PSR CRE C, BERMERMER. B UIRHEE S AT, (MRS S RRE
ANE, NGRS ZWA A1) BT AR, FIIEX SRR T HFRAT T AR 22 A Xt
R AR . W RS L= TERE, RIEATX 2 KON, BEiEERtS, SR IEER
X — AU IS, SR IX PRI R A [ I8 2 AR e e 52 [P
Interviewer:: AR AR [FVE AR RAESE [, BRILAE M & 2 M HhA £ ?

GW: s [w) ME 7N7E 35 [EiT S AN REMFE52, 4S8R Brokeback mountain /B4 2 B 5 AP AN B HE—
A BETE 5 BN O o R R ABAT T A, — ARG5S 1, ARG MO R RAT 2, I A U 2 At )
MFh. FAMNTE A KR HRRWAE, XmFEws, FHrETEeq a3LmE g, Hseai
BEERXANME, A—E AR AR XM ZE, FEEE, fiaZ —E0mAE. 8RRkl
REAGBIN, Rl 2. A1, #2%, ReZigAs—F.

Interviewer:: YR%FABA Brokeback mountain /&4 % ?

GW: B FEIL . IRAEA EALLRE.

Interviewer:: X, Aibd&. FREFMEME !

GW: RFWAH . Wi, FRILH Creazy English BLIHA & B, wiAZWEA Jack %61, S4b—
AN EMh S A AL SR E, (H AR Z Bt B PEAN SR X R R A R E A SR [ P, B
W AF I PRI AN R AR . REAE .

Interviewer:: RF11E Brokeback mountain #11)&k FAHA FEACH 715 2

GW: ANKJEE ., RIEARZIARHIXIE ., NiZh & 80 A, 90 AR BEA-£E kit . FRINAE vl Ll =&
AdE—MEAE,

Interviewer: IARKIA 4, Friends ZHACHI A T-. Brokeback mountain &7 T HBHIEAKIFE. B
HIARGEARE A FERAEZ, (FRAEIAEFFERTT L, VRN B, ABATT#R A S 1 3 ] [R5 28 7 T
fwl s, ARG, o ?

GW: BT ENEMA A% Brokeback mountain IFANMERMIEE. KEANETHLZ+HE, WiF
MK ERIG Friends BIBFE, RENFFRIPERSE—FF. SRS 3E AR DL IX AN
SET o PN S I REA NI FETERRT . B AR m O], A r. S8 3 AN A 2 AUk
SR ], B AER R RV A, A AE B R K SR AR AT 4, S, B
HEIr . 5 W AFRATX —ARNAX RIS B BT O . Wird 7 -H LA LAz, 45
WS AT 2 1o il R AR A Ul R 2] DLEE S, AN JniE 36 B A VAR R AR nl AN o] LA 45 .
(EPRL N ESPNIVAL AR E S IV IV SINEY LD S

Interviewer: A IXAN/INF BUIS A NI U /N Be A WA ARG SE RN 3E—5810 7 e s IR ? BX
FARRIERA B, XA BOALRIE— PN 7, Aig?

GW: 33 E NEHE W MEMMANRK—FE. i, a2 S s, &7 fE X
HE B AR, #A 5 AMERES. AT EEmaIisd, s EA SR, SEEAS U E K
HABAFEA AW, 2R ER—F, BIEEEEIFTEFEEH, E3HEREA—
FEWRATHIE. BERA—FEW . ARUIER KM EIRZ T I3t 4 RS BER, RASHEE,
AKFATRE. (critical) RAEEE, KK ATLAE A S AT AT A, (HRIX PR Z 24 E A — w1715
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. B P EWAES R E B mH, FEANEEIRM, ZERFREBNEANER AW, KA
ANSRRERFETERRZ Y, RNARE. X700, RIEEAA—F, EEANOK, X,
PEAB AR, EEAUSTEANEAAH, AFEREEE, HRIAEEH AR, TEFES HE
FIEE, WRARFTRIAEFTE, CERBREZ T, wHE7, HolE ERC, Wl 2t
GRS, BEBEE T, IUEEANZRFEANEA BH, HEEBEA—FF, miTEkAE
TEFFRATA—FE . AATIE SR FIERIRA A —FF.

]

Interviewer:: VR¥EE L £ EJR?

GW: %H .

]

(Interviewer: explains about the background of the clip and the film)

Clip 3: American Pie —Virgin Deal

(after viewing)

GW: FRERVRUE—FFE1E, WTFAMSHIER . RS —F T, mpElemE—FE2nE, KEF
VLT, RIS, BRI, BAELF 2 KA A A T AR R . A ANE, SR
AR [F] 220, Wil 1# R lr 2 DA RERRT .

Interviewer:: YR e L 12

GW: L& ¥ %2, FETWEn %, Sk e ir Soe I f A 220, 5 AR %R Rz 1,
AT R PTG 3, 4 S TR,

Interviewer:: | 7 REJG IR+ ?

GW: b 7 REZ JEHiRARIBEE T o AR AIHER KM, FR 15 & RIS 22 (P BER, 4F
BR, REREURIEMEY:, VS, SRR, Wi EE SN, P LA B EA T
i, —NED, HIUANYE, SCRIERY R L BRATER R BT — L, T BARA TR AR S A 13X 4
SH, FUdlE, AURA A RERRBERE TN, YIHdf.

Interviewer:: /541 TR 5 A A& AL 7 7L ?

GW: B 7 thEHF I, AL ZE 7. AAFZEHOZ) M, 35 AL A AE A )R AR AP O
o MAIE RS A o] HAHARATREH BEAF A, RIREA T#f. VARTE S A IR e E, ILE KK
#ERET, BIEABALAEE R, A2 BRI 55 A A LA e — A A . fE—
Herl m A R KR [ ] AL AR, AR AR A4 )

Interviewer:: X Fft \ it -7 0] 2

GW: [+ A BITE KA IS R . A B R BRI 28— IREIF R IE G =M. A
AR T B 2, AR 2 KPR, ATd, B ERIAY, WAERZE, B
IR, e BRBEME 2., REEWORERS, AHEMEME, RMERE, NEHE,
AR, ARTE AR 1. ]

Interviewer:: IX /N BB A LR E BRI S P AEF —E R T R?

GW: TSI BT — B AR RS L NAEHSAN 7 THHE T80T, 45 R A R A 14
AL AP 2 AR R A S — 7 AR L . BRI S U A 1. FEFRAR G 2 Hp A T . 2 A8 Z R,
B ERES — MR T, EEAEAY), HimARFRE, MEmes, L7 —12ES
AR AT R A TR ZR, a5 RIS B A N1

Interviewer:: WF 7T ?

GW: FitR&ubAuh B M AEEERAERXRRGE, IANTAE, w2 ERE L& T, SRExT
TS5 T EUEE R, AR, AN TR AR T, Biehd 10 4E DL E T, RN SE E R A A LA T,
TEAS T, iR

Interviewr: I3 T )G BARE T ?

GW; AN L ikt kK AERAR T o

Interviewer:: 2R J5WE? DLUEEAILTS T .

GW: IB—RARENREERIR . XN, AT — a8 A 5 (R L f, Wi ia g, g5 RN 5
A R B, ERIBALERRIBEE, WARE, AR BEEMA B, MG
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GHEERAZIN, T BB, - R AR P72 BRI, B AR SN H 4. T HIELE
KB, AR2 BAERMGENZ A BAE R, ERLSEET.

Interviewer:: F X Fh A4 ?

GW: H, A BERZEAESET T . BT KW B[] AT — Rl AR 2 Uie
FEAH o

[...]

Interviewer:: #/RE 1L Crash 15 ?

GW: Wr it . Wr SR w22 7. (HE R = .

(Interviewer: explains about the films and the clip)

Clip 4: Crash — Director

(after viewing)

GW: FAKRE T —Le, W FIXMNAANIE, XANMEN, HBEEZYFHENG T A0, A5
B BN UREART A BARRE T, M TEANREEST T, st fs me 17 &0
Mk, RJEMibAh Iz R (HRIREEMAE, ZEREE DA AE?

Interviewer:: &,

GW: 5 B CRIMER AL, AtV R & B & —2E discrimination ST, SR JE A58,
flEt IR, FRATTIEAS B 2 MR FRA T Ui, IR 2 Nt I FRAE, E—R NHE—3, UK
MI—RBEEN, SRR IR G2 8, BIRE S ZIRED RGN Wir%. J& T, %3
BN, s B AS FXRE 7 SR s . Xt SO PRI . (EE RN IX AN S A B 2R N R
N, AR B B AR IX AN RN B Fh BB I . RN N ] P2 A 00 JE N BEHE 1. IR XA [ NIk
SN RN R KA DL o J8ns G rb [ o AR Pt 6t 0 SR I, R 2 B AT DAY G, Y ZEN
P28, ANRETRL) G Ui S AL o FEANATTAR I S I AE ik B 2 TR AP, ASRE R SR IE . REA

=
B

Interviewer:: [---] AARULIXAN BN T8 — 4R AT A AR R AN TR 2 1 R PE e 2

GW: fihH CAEERI AR AN S RN, XA, fhE S —FRIERRE T, WirE
ARPIMIER NG SR 2 —FEEIE W RIRE 7=, e AR, ROAM A A8 R A =S4, g
fEAVE A P BT FAE RS, fhrT LA B SR M, TaiEme, BgEREyE 7 2, B AR
HI—FJ4 o AH SR TE 3 OFR i BN S ZEAMA TR A SR B AN K —HE T -
Interviewer:; AR G A4t J5 SR A A4 X [E T W 2

GW: AR A EEHRIE , A — AP Z il FIXAS AN SR A BEEW, 52518 5 /ERt compromise,
Interviewer:: FRVR AN AR B RA SO SR, WX 4u, A ?

GW: X, A B —wdud k.

Interviewer:: AR Ui A4 — @ B ?

GW: iR MERRETAEEL S TN, WX —%, e 749, BARXHMAAN
SCALIX 23 (P B B 2 — A IXRE RS E A 2 I I 22 5 .

L]

Interviewer:: FRFIRIGER T, BRARIRXAFIRFIAE, REAIEEIIMERISFE S+, Wi— 5Tt
B LY ARGCAFRS T U [ K Sk T B ?

GW: REER A, FN, Wimi— MR EE, BEBAAE PRk, RIRIHMbr Scie 7
fERE, BIMERAEEAMAE R, @t AT B ge 7 el i Sl S R K = B . X
FAE SR, B IR R EHE R S IS R R Z, B B RS X — A, [1F
A 32 T B B O — AN A], [ ] FRAEMOE IR T B e 2 X AN &, [-+]

Interviewer:: BEAARGEAF SCAC LG EE L, AEGEIRE R, RIS FH 21 Bh 3 1 TR /R = o0 2
HHABA A

GW: R A FIEERAE I . WBuX A2 T RL, (B EE R, 1 HER & IE, AR
ets, PUNHEEWA R R LA M —NEEK, AR, MEERA THE, HENED
EXRTME, REFHE -, MG ik i EE 2 By AR SE IR R — SR 1,
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A—EHRAEEI T — "MERAORNER. REEREE BT A, FrARRARDLE B RIRA
2 UUF o ANVRIEE AR AR T

Interviewer:: FRA/R 1 ARG Bh AR 6 A2 414 ?

GW: Bk—LE M A 351, BSEH, AEZARMLBA, CERLKRKEZIN,
Interviewer:: A WA 1, IRIEFEE— 12

GW: HEALREINE, FRIKHETF Growing Pains, /N, WMHEEIR. KIS Growing Pains HEMGIT A= i
B, SRR ESE . G g R Ok AEAE H 510 —FE . SR)5 Pricess Diary KUGUIRASAFE, IHHIR
A, T HA A BEIFERAE E . (HR24 Growing Pains, I&F Friends, miE A VEPAEREAIX
FERISEE R A . NS BER I H R

Interviewer:: IR GE1S AT TS RE B B anfa] 2 B %A CANE?

GW: HBAEE . Bt w5 %X A Crash, /2 LL Discrimination N AFLA . FRATHEG X 55 H 52 A
i, WAFEA RN DU v, (HRBRATAE M XM R . AN ZIEL XIS E R E
JTe ORNBESEIKE — N RUCRE . XA SRR E B S RIS, HERRBEE DN T
B AT, S A S . REBARERE N 2 HERE AR N, ©RHEAFE R,
il ABARBE A A R HE R, PHE—K, iR REEFIMMEEERFENIRYE, HEHEF
T — AR,

Interviewer:: YRFH} B B2 A IX 7 HAH?

GW: &, KERlEE B AT R E ), SRR E ANRBEARN, HAZRFW, & 152+
EZ R HAZ R T2 R A1, GEMERMAER, HSzEIEMBEASER H A B 24 A 1241 40
FIHERE, ARG HARANEEIAE, HERBELERMALZERDT, RIEMAT, EER TR
TR “FIRAZRAZFEMEAA, BRETEHEXRNEEZ — 5. IALLFWREIS, K—
EEWME, ERELLT, NR—TF.

Interviewer:: YLILF, AEHLF. R T . BHRET .

(end of interview)
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Appendix 7: Sample Group Interview Transcript

(interviewer talks to interviewees very friendly to let them know to relax and be honest to the questions, do
their best to tell the interview what’s in their minds; then let each of them introduce themselves; asked
them whether they are used to the lives in Beijing. After S4 introduced himself, the interviewer asked the
girls to speak more loudly so that to ensure the recordings clear, everyone laughed. The atmosphere was
pretty friendly and relaxed.)

[.]

Interviewer: MRAEVRATT IR ZE A0S, IROE1S 2% ) Joif B 20 ?

S2: B,

Interviewer: Uit N4 ?

S2: RINFRWAF, JOER—AEBEMLR TE, BN /REMM AR, ZIAE, BRI
kK, BRFZANEN, wlEae A B e AT, ]

Interviewer: F AN A EH AN ? AT A FEE?

SLI WA IEE B RN N SIE . BN E R R, SOk T, BRI R P o 202
HUOE, SRS, EHRNISER SN, BRI, NESIEERAHAER, BT K
UG ESRMPARIA—FE T, B22TH, MEEESMATL 7, KREEWEE 4 9, X2 —FiE
. 1]

S4: K —HIRHEX B EESR MR, B2 LR -2 EETEMAAN, FIEEBT AR,
#RHTGESN, A EREIOERL, FOELE — SRR TR L, 1R 2 TR Al
WA K. WRAEZ R ENIZAHF S EFA RS AAZ R, R EHER R Z
HETES.

Interviewer: /RIEH 114 B4 TR ?

S AMBA T ZEAZ I,

Interviewer: [...] 229515, AU EIX LIRS, XTIE? IA/RYL, ST T220aB @S, wigaE i E s,
bhanit, SRR, SSMEmT, JEE, XX AN E KNP St —2 0 7 g, R11af E 2 ? R
I NINH, RAEAFERT?

S3: B A A A EEL,

Interviewer: fERE— T, NiHA4?

S3: Mt b2/ b7, BWABUE T .

Interviewer: BilfJiF. IVRHIENE? (looking at S1)

S1: 2R ZIRE, [..]

[.]

Interviewer: /R{11_E K2 4 FFERZ TG IR ?

S1-3: BH4E.
Interviewer: A K=K PU/E 4 -1 2
S2: HoV A

[.]
Interviewer: MRIFFATH CHIALK, Aadifaml, HiEE KRR Z, EIRERRFAES X
—HEZ, FEIRRRAEN, ERZ RS, T U E K, Rl Sk B E, WE&EATh
] [m] i LU 22 () o ARAT] 32 2 A Tl MR S YRS e ?
S1: HHF
S2: %, BHHHEZIN.
Interviewer: &, {RIE?
S3: EAZ
Interviewer: {/RWE?
Sa: FiF i
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S2: M, Il

Interviewer: & f2 I8 [ ?

S4: Wi B W IEIBCE, T ARANE .

Interviewer: VR Ui H S HAR 65 BR80T o 6 4 2

S4: 5%F, AHZWERBLR X SEE T I MiIEE R BEHRE, BHE CNN.

Interviewer: /RAITREWCF] CNN, XL 2

SAAR. ATRATE. ATLAIONE .

Interviewer: Bk !

Sa4: f, AEANKAEHAT LA .

L]

S4: CNN LF SO S [ .

L]

Interviewer: /R 1iX B K £ BBC 5 ?

Sa:fg, AILL,

L]

Interviewer: 7£ H & ARG, ARIT=AS ANNIA BE RS, AW, k12

S3: WL E R E 1K E AL

Interviewer: LMY, K ?

S3: ¥ EWAHA ). (giggles)

Interviewer: /& J& T il NHEFE L 2N D FAt B A8 2

S2: EAZ RV IIIA

S3: EAZHAT I, A HNHEH CAEE R,

S F Ly, hnEL AN, P EEH. TR REE TR AR.

Interviewer: {4 A FIXLL Jy 12

S2: (immediately) RN 15 B LLIRE 00, 28— G A 1 BRI 1)

Interviewer: I !

S2: XM ? KEHBFE, ©HEAMIME. mHEHKRE T —mIEBESM, AT,
Interviewer: {4 w34 ?

S2: FLIEEE A ?

Interviewr: 1,

S2: WALTFRIFHIEIRZINT, HORL PG 7R EE, MBI IR, WS, mHEEHM
NG A

Interviewr: AN (R # FE S B B AL AR S 2 U0 TELE— R

S2: FUNIRE, FElise Buiing, mdkkgederr e T, 7 emiElE, Frildeiy i ok,
e LG RR A R AL 7, BRI MITER BT s, HSLE A Mt id, POz e, Wyrg,
AT RE 2R — T R XS, R —J7 RN, XFE R A RTRER, (Ha e Rckud, dbJrseit, w7
Wa, WWRIERR . WAL MuR, (FRERNHEEERHEE T A, R IXA GRS
ZHIXANE Ko RS R R, e EAGL S, AR — SESE RN Y L, B B R T
(CONGHEENE

interviewer: 1} SE A3 FIARLE 7 52 45 247 B E [ 22 205 2

S2: 0%}, HL R WA RN 25 1 figix S Fi At

Interviewer: &, HEE. IRE, RIEHBA T AEZEHTR?

S1:H

S3 & S4 (silence indicated had nothing to add)

Interviewer: AR FE IR VRATHT, ARATUWIER 23R 151X L R 2

S2&S1: MR,
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Interviewr: P _I T #;?

S3: Tk, AN e MATE BN AR E . [ ZO0iE.

Interviewer: IB/RE L2215 ? (looks at S4)

S4: HIMEE . EEEZA IR Friends RAEVEI, HESLHE, WHERER, EAHEE.
interviewer: /R 1#E IE 2 A 10 ?

S2: W H

SLKH

Interviewer: FLAEE 15k 2

S3: HE R K.

Sa: FHAREE AR Ff

Interviewer: AARAT, VROTFIEAF ? W O 7o, R ITas, RN A TH#?

Ss; — MR RTEL, TIF .

S2: %,

Interviewer: AfHA4 W ?

SN P AR SOE FHE 0, WA A P CFER. (520 A3, X)), RERLTE. HE—EEET
3, et HAad A

s2: (laugh) WURAEITHIEREESR L, —RKA)FHET LT .

S B/VUET, B

Interviewer: YRIITE FECRIH SCFHE, — i GER 13T ?

S28&S3:— R EB AL 1 .

interviewer: ARARATT UG SIS HEWE ? BRGNS 2 it ng ?

S2: WAL HMAIER, BHiL—MHIK, EATFE. BE. BOVERA, RGRISCWAZRENLEGT, 1
ARFEE, JUPFRAL. BFONE, HEUE, AIRestbbacth, Rl Kma) gt an, &
RWFFAR SR ZN T, MAURHEC, RFURR, BIRIRISE0RA 1. WAL EAME, A1 7 R E
B, RN EE, RRSEGEFUEES. BEMENAT, WA T .

S1: WWERIEGE T — Mo, OSSR « SRR /MBI A) FER LS, SRS
EENT . MARE R SRANEE SR, RAERET, RERKEENELANE)T, OB
A RIRE, HRKEE)FEAE 7. (smiles and shy)

Interviewer: FRYRIE ?

S4: HIHERIR Z 7 nl e AE, (H2F 1 W =it of — SR — s R AR

(interrupt)Interviewer: PR A2 i B < SR L F 5 ?

SA:E, Xf. FEHFEZHPHILN AT, BEARLLEIE L, (H R I A e EE S EEEUINE, B A
TEACE], DA P ik 2 ] LAY

Interviewer: ARURATUIERTT LLGEERE, ARICAICISAE W& R Rl ORAT, SRR mT BLIG$R 03, IR
AT o od o W o U 2

B e

S2:IE R HLY .

Interviewer: AfHA4 W ?

SL: FUNAEAE A E . AR, SHETATRGE. R E T TEEGE T .

S2: (laugh) 5 THEHR T .

S2: 1M HIRWAFHLIE, RE, Bl Uiimnghat, OO0, £, REFLLEY:, E3EH R,
BAUTEE, EHEEETD, HIEREHEAWAAMETT L. XA .

Interviewer: IBRWE ? ARAHAFE? RS IRMEEE? /R NI, RS NI .

Sa: IR A SME N LR T ARATET

Interviewer: JI 28 i £E0e ? (AU

S4: MR L TR R,
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Interviewer: F & Ui 7 E AL

S4: B,

Interviewer: AfHA4 W ?

S4: IS R TANESHRIGRZ, REEAHIRZ K TAMEN, LB g2 T,
Interviewer: AR VRTEIR 2 i Lk 1) 2

SA: F 2 FEARIT DU H R N I FAR

Interviewer: M% ! Jn Lt

SA: {H Rl L8 i, FIRES T, — DM EEZ, H— 2R, FEA.
interviewer: MR EE AW b2 R wf3 MR Er, (HRRARAEERL?

S4: ... RIER A CHRZAT N, EANERE M b2, HeEmARRAERL, RER
TNV o

S1: FAH T

Interviewer: /R 15 o

S1: WARAME S TER A IR . L] RS, R EEERN ST, B
e )& S04k

Interviewer: FEILA () BEUR HLIHT, WERRELAEOTE, BHH?

S1:AH A HLEIE .

S2: HELEREAE M BN 8 sl LU s &

Interviewer: RATIMZEES A4, KA?

S3: K)o

S1NF, FEA FARAE T AR RE

S:PFINAIERI WA Z, SMEEIHEE, R E N ERATEAIE, FE N IRATE
AHGE T . RA ML FL SRR RN A BEFIE . Lk, ARATERAH BAs TR,
L]

(interviewer explains about the film cards, and gives instructions)

(while students filling in the film cards, sometimes they talked to each other)
S3: ARATHER I BB 0 ? B AR RE 2 W2

S4: BEUIL...

S2: WhHEL . BdI ko TERTRM 1o FRAHARRE T 7175
SLH . BN IMMZ.

S3: FHELHOHFIRA A 3K 5l 21X AN FRATTE .

S1: XA

S3: e ANIEH 3K SE?

S1: AL T s

S2: ML T s

[...]

S3: WH MR Z HIF e M H 11 .

S2: s, Rt

S3: FATHImH

[.]

B Queen RE T L7 4 F 2

S4: %A ..

S2E, BAIIGEZIMLER. [ A L E ISR K...
S1: AR X,

S2AHRARAE B o
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S1: fAARA A

s2: 4 H.

[.]

B st41115 4 AR Forrest Gump. 3R SEAFIRAT I URIR 5 o
S4: N ? (laugh)

S1: /RFIFEA™ Forrest Gump.

$1,2,3: (giggles)

S4: (giigles) FATHERA LA —A> Forrest Gump, {H& A& 3K
S2:ifE?

S3:ifEN ?

S2: R ? ANFATIA H—FE R !

S1: A+ Am? FHHEFATAANR.

S4: YY, ARG ?

S1: (immediately) %, FINUE, FATE—ADELTBI,
[.]

S2: FRAAFh A A L

S3: M ?
S2: RERB .
S1: hahaha

L]

S1: PRIEAFIX 4 DML HELF R ?

S2: FAIFE

S3: W42

S2: BRI

L]

S3: FRALAF I BRI IE o JUHRARHUD A%, RIS, R R A TR A L !
L]

Interviewer: FRA T I ZR VRA TR0 22 F A2 15 ?

Ss: &L, XJl,

Interviewer: #& 1 H 1) /24T4 2

S3: HMmlie #oxis.

Interviewer: BRI E WS 2 42 FIX -2

S3: WALFFILAT

S2: H i 15.. A% . (group influence)

Interviewer: A [} [ F IRV G T, IRITETE 17g?

S3: I 1,

SLA S ZILxKF .

S2; WA AFZICEN, AR, B irRNEEAN S BREME AR T,
$3: X F .

S1: 1 HIRATE & TECH .

S3: T TFE B st S A BR 05 2 I IR %
[.]

S2: Ve SCARE T N 2

S1: HAVEE . AEIRE IR i A 15 .

$3: hahah, — EHHS K EE .

H. YANG
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interviewer: & SE1X v 1 J5 BB GE 4] ?

S1: FAAMN L EEA S WHRZVFRIFIE, K& Prince Charles and Princess Diana. A &7
BBEZFEHWZ 1, HERKWA T, & 7T ELRMWMA S TN ANREZ.

S2: A, FE TIRZ . M HAXN S EEE WA — A MEEAR T, & & Bukim Palace &ftAFE
T

interviewer: FRYRIERIZA X Prince Charles and Princess Diana B2 &S, VR& T3] T4 ? fRi&id
FEG?

SR LARTE L, B E L%, AR Z R0, KTMImAe, ®E 7. —HHEE
2, AHREREMATANES 7. H2XNHEEE, R w S L EREXMER . BRI 3 1
LitT.

Interviewer: (smile) 1R %75 ?

S AIE A RIBEH . AR EE TG . LR TA R A E XK Diana, A T—Fh
JE77, ANReRIUARAT] A AR o

S3:%F .

Interviewer: (looks at S4) YR L 2

SAFREE L . WAMATIFAEIEA R AE i 1.

$1,2,3: (laugh together)

Interviewer: AR E KL, IREZ /DT ?

S3: KA 1 =2,

Interviewer: = XHg ?

S4: HEE IR -

interviewer: A %A FI G LLEIR AT ?

S3 TN T A2

Interviewer: B =% e

S4: FZAME K Rachel A,

Interviewre: B, Ross!

S4: fihiE KA R

Interviewer & all three girls: 1 !

Interviewer: YRTEA Y FRERS 22 B — Lottt A 3024 A 2 A4 X A ER 53X 4 R ?

S4: AR FE. B, M EiEsR, —BEHE4L, Uil E T Rachel J5, 1 Rachel /0 BWAWEZ), &
E#A Friends, FINEEA Friends B IBATE G, WA — R MERMER . (HRMEH 5
PRI IX L AR P, PRI LT 1)

Interviewer: % ! BRI ? ARG E ALK AN 2

S BT — . WAt WAHR L T, HSLRMEkt 4 T .

Interviewer: WA 4 T, AR?

S3: WL AR LF . BERSEI .

Interviewer: T E VR 1#HE T Titanic, HXKE?

S4: XK

Interviewer: A4 e ?

S4.:...

Interviewer: ER IR 2 AR ? WHR?

S4: KMEAMA R ERE. —/MERFABUE A . HR R, Hh— 4/l 7

Ja, WEMPAEARNR b, B EMEKBESHEEBR, &aIEEHRIE T SN,

interviewer: ARURBEEZEALAS, ARAA BN GUIX 4 TR ?

S4: FIARBOL L EMA S RIE, RIRETE, BRIUMEE, BFMAL2 1 ETEESTHH,
RAL2ER, M ST SRR ZEZMN, @i, FHSEIRIBO A TIX Fh 22 1 82 MIBASIE T 46 1,
SEPS TR R (EPEEISC eSS
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interviewer: JSVRAT TG A RTINSk B i BOd i LU RGE 2B 1 2

S3:afi e A LAY BB R 25, O h ek, HEIRIRIE T .

Interviewer: 1%, FABIIE? 845 12

S3:LH AT HARRIBAS, A BB

Interviewer: BEFR/N AT,

S3EAH LA RPN

S2:MEXT i NERAERRA:, MATTIEAEEZE (S1 & S3 agree), AL )G

S3: #E 7 FH o

interviewer: B4 Jlj 32

S3: HLRIEK WA RIKAT, FRIATEZM . T ERBA AR KM Z 0 AEX T TH -

S2: S N BIAERBE AL HIRHE, R—TFEH T, HA2EAEN T .
interviewer: ARMIA BAR K ZE 50, et 4 S 82

S3: WIWAFHRA . RIVNIAVERAL BT, st ge R TN, AEMmitE cR T,
RIGIEA IR, X E RSP EMS. o o TR IFRIRIEN RS, 1T A8 R
Pl FR AT A RBAHELF (1) ENGARER, ROIEBEGEA—FF .

interviewer: /R AR Ui T4 S4?

SAFAN R, MR RIS EL, —/NE 80 fERTHIME b, HAMETE 80 LU, ML TN
100 £ % [FJE AROKIIHEE, WA B e, it @ IR PR BRI, 1F Ui )E 5 F
XL EMUL, RSEIREKS, B, SAEERTR, (RIRIEE — Mk o R .
S3: R AHMATI R A TR EEA —FE . RAPERTE, WVFHSNES 7, HRAATEE T —1.
S1-3:H [ At AR 1R

S3: MM IS 1 — A T X MEA—FE.

20 TAE A S A —FF .

S3: XM, WLEX AP o EMATEE T IRERAN, HER DRI T, ZEEHH,

L AR A3/ A A W& We ?

S2:RWAFMBA I 1% A2 LS 1 A dw i, RSB e — A se A . R E ARG — R, FRIE
AR LB X, FRIFERIXER . RIPE A, #ER—M, AW, B3 2 A
T L — Mok, B, SCEPER AT LB ROk, KRE#ERIN NS T e dtiit . whad
RXFEIRE, B Th IR A8, SURRIRIRIE . (H2MAIe, SRMREE, AAmAEmas
R HiR v, MIAS VRN, B, JIERENE, (HR2IRIE2HIR—E L. HEMR
A, AR ZHTE, A AN 1) N REER K SE4F

Interviewer: % !

Sa: FL PRI R I AT SR 2 )«

S2: HBEAEET .

S4: —Fiu P E TR, DL 2 I S ol EANEARIE A A S TS, A ANE R
BN AR — AR, WK SRR A~ B2 A 5, ROA A BB AE O rp A XM, JRBn
& — PIRIR PR G T A s it it 20 (R —

(all the girls, including the interviewer, were impressed by his Chinese, very beautifully put)

[.]

Interviewer: M43 10 b 78 1) 5 2

S1: WAAFI B WAELF Vi) SRJEICA A TR KIS Lady first, /NMZAZEZSEE, REHE ]
REEH E 18, Heon B O RA S X R S, (R A SME AR RIS R S, BASA
SRR T, AL ANMEZTHeE, s, R M — Mg, HRELERHEN, MR
LEHMEZToE. A RRFEAITIXFES. (52 laughs)K N EER I Z IR BRI, Fad3R i fgw
BT A5mE . RIERE 21X BEPRIEIRN . ARG TAME N KIS, RAAT =2 LAz 4
AT WIAEAE, AT A2 — M ERMESEI . ARPE, RSP EZ 5,
BRI .

S2: &, XXXt o
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S3:FRID A A & AR P A At by GO T TR 1 R S AU ? B 7. o S E S
M St A EE LT, RS n. Bmg

STAMATIEER MR . PEANEENTERE CBE, HEAKX BN K.

S EIEMELMH T,

SLAN S GABAT I AFE G Mt

S2AEG M EA—FE . T NETA . iR ER.

S4: [R IR Titanic, A KR G FLAE 1 110 F — H 4 LK Waterloo Bridge, &1L ?
Interviewer and all the girls: M8, VREXEAF.

S4: 5T & Titanic BLEANAHT AN, HTHE, BEMBF LR, HHARBOGD SR 2GRS
PR A Titanic 2822 ARAEAR A ALK, (ERR R HA P TR o 5 Sy & R Fh AR T R B 1), AR IR B
il

Interviewer: 7EARMITE I (XS 2 RAR R, A BA M EIREAS, 8, hIRXT S AW, A+
NiE, WA AEREIR, HF%EE, Saf T #ne

S3: (immediately) iEE [F45 .

Interviewer: ' !

S2: i S LA i

S3: F 415 Forrest Gump B AHSH T MOKITTEHAE, XHIE(s4: Xt xt), EFRRES, ik
ik 5+

S4; (interrupt) 5 FE 5 4 .

S3: MR, XPXf, MEEERE. ATAEE T L] moEEEE S T, INEE IR N TR RAT T A
o [LIR—RTENXET K, REX—EEWY, FrllERIREZ.

Interviewer: JRAEULAA ? (to S2)

S2: WA WA, WIRAG— S0, NEEE T, HS#HE 7, RBiEg. mH, fhibEANALEEGS
i, BARESESEMIFEA, BERNREE, RREIL, (H2FREMTIXR—EEET—F.
XE R TR . I5F 5 E Gong with the Wind, 92 i St 5 THIHY .

SR 15 HE BE B8 S WAAT] SO AL B & T 5t 2 I A LI Iy s — i, R G S SR R AR A FL s
ELA T — . % Harry Porter, Pirates of Carobean, XZERIIRMEAEMIA 2 AR S — D E R 104k,
RONABATTER 2 (s RBLT T, TEBSEAE AR , BATEE TG, B S 2o E A
VS, ATTRE, S WIR U, JelE NEREBEVEIN, AETEE .

Interviewer: AB/RA 1515 Friends We ?

S2: XA AT LL. PR A TS L . BT TH (S4: XTRT) o

S3: i, WEILRMHAT, WRMER N E, EEEElE, Rsidata T, Wil
FIIXAS, F Friends ZANZ /). BLRMIIR B AR KA.

Interviewer: /RIEAH HA%NFE 11, Forrest Gump or other films?

S1: FUNEIEHEEEZ T, Wid Ak 7o (RIS TN 1) Ik g - B2k S [ AN A1 B FL 2 1 2
Shirley Temple RFIMI/INEFZ . (S2: A FE IR BEE L F S0, Hied, BAm, REMH
SCRIER, SRS 0T LUE B A8 ECFH BN —FEIE . (H /NI 1R A R AR, H A2 2 e
AR R A — A, BEdE A B ANE AR . AR T AR, IR AR B A A . AN
TEHKMWRER, Harkk, ZEOMIEE, AEMPEANEERA—F. R TR, Shirley
Temple FJHEZELA T, ATRERA THE,

L]

S1: K— i LLJE%& T Growing Pains.

S2: Wk, HANFMERE.

Interviewer: ABARATT0E 15 M SCACIX 7 T 4nfer 2

S2: I AE . A

S1: AT B MR ERm RS, WML T— Pl 3ANET. iR, TTUERMMAICEEEA
FEEHOHEZ T MATH R, ibZFEME cERMMOES. RENEZ IR . A%

I
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W EACREE 2, P EACRHE AR R WA, MATTER — R A 2 T s . v DU ARV @ A A
B B /NEZANAC BRI SR A S B4 [, SRR BEABA 0 A . [...]

Interviewer: A NG it ACE AR L2

S1: EL.

Interviewer: AR IEIFEARE? WX AEPE? BERE LR
SLAR WEAFBATIRIF I A& R 1 78 AR 36 b i B B e Ath AT R 1 2
Interviewer: I EEHLEZE?

SR, —M—AM, AghEAN, BRiFHE—EmE—A, REAKTHA L, REMITEES
EEWE, AEAMHE, TS RKNI—ILH, RERRAE—HRR, HREANRT, i
X TR T

L]

Interviewer: ABRA1HE1S Friends P ?

S3: [.] AT A BN GEFRIIRZINT, BIEHTE T AR IRE .

S4: FRIEDE, WRAMEE— TFIE, Friends #je FECE B T —FhSEE AU AR B QRIMOSIANE, BH KEE
N B A b G B DA SRR o DR — TR UG 2 AR R B 224, A TAE R ABIKEE, R
T2 SR — Nl B A AR, (E R R SO — S HERERIME T . WX RIS, Wi MRS E E 1R
AR 1 8 % JEAREML 1), (HE N HEIRE LB AR K Bk, CLRIFN, R oAb T &R
fEtE 2 BATAR, WEMEIR B AW T, B S W—FordE, X AENR, G T 55 E 1R i
Pt 2% . WHEREE B BRI — P S i A, B35 A AR A 2 .

interviewer: VRULIIXT K IIEK, BEMERE DL TG ?

ATER]—HL, ARG L2 RGN N, (HE 55 AT R H 5 5 X — R TR A .
[.] B A TAE O EXRE K M.

[.]

S4: FRIBGABATEEAS, M Friends B SRET, AR 2 0 25 3] 3 0 XX 2 N4k IR E EY)
TE, MANTMIBHEER, LA H ORI, ] E B AAOBE I B, AR AR TS 75 =0
W, AR ZERER, NREERAMAE, TE-A, A NMaeRES, ALEERE, &
TEWERTRTIESR, ARG BAMBAIEAAS b, W0 b, FSZEE A IR 2 Fr Fae B OO EE 2R 75 A8 A AL
PRET

Interviewer: /R 1B %A B FHVE IS (S3: 3 Titanic) (HZ W B CALMEA KR ? Titanic 204 2

S3: IALIFIEA W

S2: IR R

S4: i ZIEM .

S3: HIE [ AR U A HE £ IR

Interviewer: A4 Wg?

S3: Wi R TAEMM, KTHARKEEEZN.

S2: AR, BAE FRTG.

S3: 1T AEBIRA—FF

Sa4: PRI ...

Interviewer: /R AR B3 B4 B2

S4: Foknt, EZEMX A/, XA Forest Gump F Titanic, Waterloo Bridge, 545 — £ 51| £ [H HL5,

S WA AN o DR X 8 F A AT S B R AR I H 2R 2 1, 2R 5183 Friends and Sexy and
the City, EARAIH, BERZIVRMEZ, (HERFAMRMZANEHIFARTG . 1725 NIRRT,
{H/Z Forest Gump A—FF, MM/NBIRHAAL— %%, (interviewer & girls laugh) {5 = WA £,
B JE I Loz At 2 et r E A N . BT LAFR 515 Forest Gump &3 [B 2218 W FEL 52 HL AR AR e 51
HIZ< 5. Forrest it —HARH, RILTMAEHI.

L]

Interviewer: BESRRAIFE T Titanic, RBLAVRAT— Titanic BT — NN B [ AR08
AU W ?

XREHFELAN.?

&
R
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S1: 4.

Interviewer: Fig&o. R1ITH CLikME (explains each clip. then every decided to watch Dinner with rose)

Clip One: Titanic — Dining saloon

(after viewing)

Interviewer: JEAFE? KK ? MESEULUL?

S2: PRI . M S A ' AN R A — R AR B . 1 HIARPRAEY ZA AS R 1 Sl —
FE, AtFahE, MNPFEREGER, JERMITEAES T . RSN E s, v e AE LA
TESEEW, BURER FrEH], XM AL S H S JO S8 2 L R .

S1: WA WX PR, BURSERIER . KEM EEA—F, FEEARKEN, PHERIRHETT
o, SRGIEA KRG, BRI BEHUE, FFIXM party, {H2RFEZ—FER—H,
AT, REXLE NSO 2R, MHERE SRR ERE, a2 B iReE—4 BN, R
BURNAZANX R NIRIE—/L, TRELSZSINIXF party, KEEAHOEZR, HUEREBIRE, REM
MIRFRAE A L, — BRI, RENEREXMTEN, B, RE. . -

Interviewer: FRAT TG AN IEAT EEHb 78 1 L) 2

S3: B, EAZ,

Interviewer: f/RWE?

S4: FRIFEE, Ath EBIRTE X PP EE U AR RN party HL, {HE3RBTIE X P party B REHS S B jack 1
FEFhGE IR, BE VA TICE s R (TR, 4G IR R X P AR A TR T L A IR . 5 AR
s RIS RO W SRR, ARG — B A AR R IR I A LU BRI . B ARATTIS [R)AH
H%.

Interviewer and the girls: laugh.

Interviewer: KiZ [ .

S4: 1S, LWEMNLAEELF Jack &5 L iR AT Bt AR 5 5], it =& R A AT
PRI ARG ERAR A 2T, RERE LEARATT = A Z G B EA 28 . PAATME R Titanic WA UTE, REXALH,
A2 2

Interviewer: Rose.

S4: X, g ECR jack FE—#D, AATHIARTE ST ? it o AN AR SR B S I AR TE AR X
JEER RGN ? M A REURAE NI ? T3t 2 A T, 2R AE R M) REEFRK, FEIiN
Ja AR TASHTIROR, B B AT X A AR T, AT BRI A2 0 & 1 b — 2.

Interviewr: Bk, o

S1: I — A EAN 7

Interviewr:M%, R,

S1: I — . BUER T IXNHBURAEEE K, Jack J5 K& Rose £ N, MMl —BksE, HAAI1E
HNTFEN, BRMATEA LN, M2 RE S MEE&E—k, REHWAERN, M
X FSE AU E RO BRI AR, BTN 2 A A A A, AR N SN R —i it
YR, (HR2ANEPAAAMATE T SO TERE B RS, Jack FER T, /EA—1NTHEA
P& Lok, BEMME AT AZERISER, (HRMITAEET R EIFO— M. HRifizEs
YA ST A 3 T AN A e A ) 2R 1 o

Interviewer: HRRATTUEAFIX AN I BOA B LEARXT 24 0] 1 26 B B 2 e [ A 2L 7?2 B A A SR
—HEEIREGE B ARE? B R ARATRIA B — 2

STAREE 2 TRATIIEN R o RHABAT AL HIEN R o

S2: X

Interviewer: FAAVRA T Friends, iF ANIF? FRATTAT LLEEELL T (explains the clips)

[.]

(decided to watch both clips)

Clip Two: Friends — Chandler’s date

(after Chandler said: and none of the responsibilities; girls laughed.... after Ross said: of course not .... Yah, it
is. Everyone laughed)

Interviewer: i ll, H A4 B2
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S2: AR I TEIRFH ST o BF OB o ELFR L T T80W
SL: AR T Al , AR BAT AR 4
S3: Fnn A5 B — A 55 i e A — i & ABUX A Y.
S1: XIf
S2: HERSFEGE, H 37 EAL AR (S3: X 1 ) EAIREE — AN RO B ) [
S4: HSLRAFIX AL, AATX M, EUE ERA AR AT O R A RS IR A LF, A REE R —
AN FEEHHE
Interviewer: G [I[EZ200, AATIE SE T IXA/N BURBE, A B E 2250500 56 BRI 3843 77 o 454thAr ]
A H B . IARATT AT e 2
S2: [.] WL A4, I (laugh, feeling a bit shy)
Interviewer: FF i ?
[...]
S2: AT AR, HIFIE.
KE?
S1: AR ELSE
Interviewer: H !
S2: VRIS, WV, RARBONERE DR T, RN — RS E A .
S1: FATAFAOAT AT BEAT R TS AMER AR TE 1o ZETERE UM (S2 & S3 laughed) AN 2 2 —
T BRITEE . (all girls laughed)
Interviewer: /R A1 14 L AHE I X AN i BOLE AR 43 38 B 5 AT [ 55N A4 A R g 2
S2: MMAHT .
Interviewer: /B AA[A ?
All girls laughed (looked at S4)
Interviewer: NEFH [EAMFEAAE, AU 4.
S1: FE 155 N, ZAERE— S, #EE—.
S2: RE5RMSEE, B,
S1: WNSARIEACA 7 RS St 2 B RTE AR R i) . A Nl 5T, il i S A S AL,
PapANY
S2: FRNIA AR TAR BLA S RO N0, A VF b 0 55 AN XA AR, AN A H B ST 4 1,
{HRABAT—EAZ U, ] FMIRE TIRFER) . s — RS IX ). mang.
Interviewer (looks at S4) FIL7E %18 BKE T (S2 laugs)
S2: [A] ik S AN [F] = 2
S3; [A] R IE 2 AN [F) = 2
Interviewer: B SGIR R SCAGIX AN BE, ARG PE UL AT T e -
S4: HIHULSAE 1o BB A E, K0, AT R, (Ha2RA] 30 %
40 %385 W] LLIX 2 1t Wik o
(interrupts) Interviewer: IX ™ B Bt RELEARE Y Sleix /N2
sa: W, FHKT . FRAEQFEIBA KM, AT RIS, A S E A
R B ONRES—REE, IR ? (S2:Mk, EREMEE. S3:R, IERME) M EN A X5, S
TEHEA X, AHSRAh .. S 3% 2 KX
[...]
(interviewer explains the background of the clip)
Clip Three: Friends — Pheobe calls London
(while viewing)
Students did not laugh when Phebee says: “l do, | do, | do”. After Rachel said: “you don’t know, it’s not over
until someone says | do.’
After Pheobe says: .....shir. S4 laughes (got the joke)
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(after viewing)

Interviewer: & AFE?

S2: (giggles)

S2: HEUF BT,

Interviewer: A A4 MG EE? BRI A2 172

S2: i £ [E AN AN [ N B4 4 R A — ],

Interviewer: B AR—FE? it ?

S2: A K E NR R AR VAT A U4 . JEE A s LA (S1: 2 Rk TR, A a0k, 4R 22 LA
EREEEW, RE, EFHEIEM U IRE, AE S L i RE R W, FRENEE DR YER, A4
B, B—KHE.

Interviewer: FABIX & AR JE R 5l A1E HIE & X AN BCE R ? 8l 2 B ARE?

S2: AR EEX A EFZAHAX A BT ERGANNIEZSNE N, HIEmsE N, HRIE X
AR, IX AN B AT B R se R A =R, HerEARE RS R £, DAk
AR E IS 2 AW, (ER T R A—FE T .

Interviewer: A 14 EEAN 78 (AL 2

S1: W AFXEFIEE AA—FE. EEANTREENEAERZ L, A1 IR AR, AE
A BB B LR B YE . A%, M REBREE 4R aE, AR, RIBAMESEZRWE, El
KUEHREREZ AR RS T, #E—EZWR, WA —L R SBIAR, ST
A TR AR D [ A S XA DT

S2: XXX o

Interviewer: X2 URATTIE AN 8 — B XA 0 i 2

Ss Xﬂ‘y ﬁg#ﬁ\o

S2: LB IXNE, USRI, REERIRIME

Interviewer: /RATTHANWE 2

S4: BT, MATATE TR UE. EETTREZIE= /A, EEZE =/ (the girls: wow). ZL[EFBATAERL
AP EE, LARNEEIEOR, EEZ BB,

Interviewer: K OEH b 1, KR4 = B2

S2: At AN AR AR JE 1y (7] R 2

S4: Ao FRRI=FH (draw a picture) SEEALFPIRES R LRI, TEE A B8 (S2: LLi &) AHXTHE R

IRVGELE 2, ARSI EEECR—s5IE, (feels as if he wants to impress the girls that he’s
knowledgable)

Interviewer: B A ML R TR ?

S4. ...

Interviewer: I8 /& H B R —FlUs 3 2

S4: WA SR 7, BONIXEER T ARIRZE .

Interviewer: iX /N B2 LEUR S 0L B YT, BRI —L, R UL SR 2

S4: #RAE

[.]

Interviewer: 5177 i School of Rock?

Together: % H

L]

Interviewer: FANE AT EZAR . FREG VR R Y TG TG 755 (S2:b .00 Z E AR E AR, IR
R 2 b2/, REFEPRBAIE GO IXFEIEIE L, Ry 4 GubRE ¥ AR E S
Z/b. HEm?

s4: &,

Interviewer: ANRAEFZIR . w2 RIRET U, B, MLSERENE, WAL FEE., RERE
R, FRZMEHE, BHRCBEZEANGERZ D, HEaE?
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Ss: B,

(interviewer explains background of the clip briefly)

S1: IXAN R FAE

[...]

Clip Four: School of Rock — Step off

[...]

Interviewer: RAI1ZG HIFR A KR . BHZ/D? FUE 75?2
S1: A AHERIHA.

s2: &l
Interviewer; %, F1iE/E 4 B &00?
S1: &l

Interviewer: 7E1% 551X J7 THIWE ?

HEANRE MR — TR KA TH A FE?

S2: fH— L) F R BA KA, B EE—REE,

S1: B,

Interviewer: AR VRITTREAN RE UL UEIX AN IS R LEAT A T 2 ASRAEFHZIZARWT, e AR R ARATT A R AR o

S3: HLRAMBAT T #E, BRI HEAEERIA ok, RS TR . e A B, R AU
HRHHT, g, WM EE.

Interviewer: AR ARATT AN A i B A — A0 2

S1: ARG AR — MG TR AR T BRI OB, A2 ?

Interviewer: &, VRWE? VREVIRFFEAT A7

Sa: AL ITA Z A7 EEFF TR BETEIR I

S2: %t

PRATIBEAFARATT R T A2 DG R G 2

S1: I A Bk 2

Interviewer: ARRVLLE E 4 1 [E g 2

S2: ZIghe . A iRe EZIMg2Zm, T 7 IRIRAT A Y T A, R — ARAE TR A EARAT]
#HAZ, Bt FRG R, FIRREE, GRNHEE 2T LU E O R, HR2 R 2 g 2 U
— e AR B AT A

SA4: JRE e [ AR AR A 5 2R AT RE A AE LI BB P — 28, AMEBEIEIR, EHE). HERWEEMN
KIE, KONATRESZ 2 4E R AR S, A IS AP T S50, ARIKRE, — Ul iR IRIMZNn,
FRA L 1, HREINEA B XM AR TIRATE . T REAE AP E AT Aefn R _E i 2 P B s i) 1
RAR) T2 WEMT,  HE AW, AT ALY HEE, (HR A T B ROX A S, W
A REMUE T o WEFEZ RN Z /D F G AR, XEE MBI RS R H K E —
R T TE LR, — Ul B RANIIATT, R RN —FF

interviewer: /R i) IX L8 VA HIIX AN /N BOR NS 2 BRAME TRl AR 1, A Xk ?

S4: R AT X AP I R, ARFFI, &R, BTDARRER R T — SRR AR

Interviewer: /R G 1S 1R A &N 2

S4: %o

ST NZIEMZ TR . (S2: %F, /NZEARZINHD N A #E .

Interviewer: QIRLE —ANE A HHIE, (RITH DA Bl 7200

S2: FE M F LR T2

Interviewer: /& EEf#E, WHFHFET.

S3: IRk,

S2: FEA EhIIAE .
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S3: G —Fs 1.

Interviewer: FRIE? FRSZUE, HORZ/DEiE/b.

S1: 5797 F 70% MAZA M. 15 HE (S2: 40%) — M. B2 LI EAEE, AR5 RIG KIS, EE
JAS A R I

Interviewer: {/RWE?

S4: g e KRS R A ERg

Interviewer: REEANBE UL — FHET92fH4 2

S4: — G, RAEAHHIRET .

Interviewer: FAE LEARBHEW], REM 7 HA4?

S4: —ANEERE, BRI T AR A, ik R A 1T Kk R AR R S AN, SR R EiiX
MNERCT — P R, % stet up (S1 speaks with very little voice: step off) B4 FIFFr. [...] RJE a2k
H CFT R H I BIFRFPRER 1 P e

Interviewer: VRIS RER ARA 1AM 2 35 X g 2

S3: SR HEE XA T 22

S4: F&MWr Beyond AN o AR H [E AL AL Ff o

[.]

Interviewer: FRATWT 15t $8 423 30 -1 2

S1: Crash

S2: %

Interviewer: /R4 12 [M#EA NG ?

Ss: & H .

Interviewer: FILAE A (EARATT 5 5 AN Jr B ?

S1: ZKids

Interviewer: Z it (smiles)

S4: Titanic.

S1: F 321X M(School of rock)

Interviewer: {40 ?

S1: W E XN LA L IR MR .

interviewer: JSHAt A PE 2 JHAth N BRI 2

S4: FREXX Titanic (S3 laughs) XA L& L,

Interviewer: AFRWE 2 AR5 WA 2

s3: & ? ZAIL.

Interviewer: AP/ ?

S2: L2 WA EERA TR, #HHAFIEAT -

Clip 5: Crash —Shop for gun (they all haven’t seen it before)

&

(After viewing first time)

Interviewer: YRITTE B E 75 ? §iS21,

S3: WIHEWH.

Interviewer: 1R £ [F] %% [ /2 B AT

S2: S, B, NI USRS TE S A LIRIE, REHAER T .

S4: ...

Interviewer: (stops S4 and lets S1 speaks) AR /RIE ?

SL: M TRAREANBTRAIN, SREIAE, RIGIR M ESLEGAAT, SOREMRE, =4 172
(S2: ime) RS T .
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Interviewer asks S3: /R ?

S3: A -

Interviewer: AW ? R ARKNEA S 7H5?

S3: 1l

S2: HeA LHEANHE, MR

Interviewer: “FHAA SRR . FARATT 0 E AR (7S B gy 2

S2: NIt

Interviewer: Aft24ALF?

S2: Al AT IS ?

S1: RIS R IE ?

Interviewer: fHAFE IR IC £ ?

S3: ARATTPIAN & AT 2

S1: AR IR NIF R

S2: ABATTHANAS & AT 2

S1: AT N BRI N (S2: BRI N? ) HEAZEERA

S2: S Hh A i A2 AR IR, TSR e AR T T ) ] R

S1: 3 [\t R 1 AN 7 TH LB R A

S4: TR E AKX 911 FFA K

Interviewer: ARVRUEBEAR A A 1442

S4: PUAMBEE L M, ZARIT AR RAA N, AR AITMSL A AbA T, UifdR A 717 KHLE AR 1T
B, Ut RTRERRAZ, BT 911 IR B B A M 56 [ BB ANR R AT RO R UIR, BAR, AT S
e, SR RAT A AR RS2 E Sl R AR X — B VSRR F T30, e, RIE Lo BT
M NEIMEZ AR AE T AR AN Bk 4

Interviewer: IE M SCWKRTE, XA BORE B EA AR EE G —E 0 7?2

S4: — FIHENCAA AFE L8 L 454, — 5T /S 911 WA A AT TR A A R e o BT AP Tt 53 A Kb 2 A
Ak, IRZJVRZAMIRE S, (EAh— 7 T2 B, e BThAT N, R X AT 7] i i) o7 SR A A
BRI, B, W5 T R, B D 4R S G R A o AR T BARAT TR BT R AR A LA
Ja BRI 7 AEE TS

Interviewer: AR AR EAFAG PR BARAE BT 2 RD045 2

Interviewer: FREGEFIMRFLSEAK, AHSZFRE Z [0 /00 & A0 40 BAE B BE K. o — PP ADIRES,
M Rt AR R BT, Bl A N B AERBAR A A 2 AT S, 2 R TRATTH S 2B

Interviewer: /R {111/ 911 15?2

S2: W, IXANFHIE

Interviewer: ITAL I 56 2 J5,  ARATT D 45 Atk 158 (/) 06F 1 2

S1, S2: i fl 2 m.

Interviewer: {2 A Rl ?

S2: BUNRAE 17—k, M HFRMEAEFE, RWER 747 1WA REMBEERE X,
BEHRNTH, WEBERWARFERR, (RREEE. WAHESEET 4.

Interviewer: LMK —12, BEHEMRTAHUDEURM A HE . BEEARAEZIIKI.

(S3 left to answer phone call)

(After viewing the second time)

Interviewer: X {X i ?

295



H. YANG

S1: WG GBI RER N, NiZa XM EFE., FoAh—FE, I, SREERA
FIIBMATEAE, REARETE, MR NRETEUR KK OEAFG, REERASHHERT
M i Ta] 15 .

S2: EAZ,

S4: HLR BB — AR T REA FIE AR Z TR N, H A2 — Wy B 2R R AR A A .. — R e A 5 s
gafth, BESEAT ARG, Mg, JERMATHTRE Tihe, ERiEesk, BrUEmAL T .
S1: ABMINIA R, ZABAZAERT N SCENRE R AT A —FF 4R vT HE LA AR 2 BR At 75 3 K — ] Re Al
ARSI, R K AE S E AR SRR E N, I ARX MNERBN, REK
BIBAEZMR — T F X ZARKHIE, LN FIEEAL, 2% Ne S FR AR 5 A0 AT 1A IR
Interviewer: ABARA X AR SO 5 H B AR E E TR D2

S1: KMEENIE S . DLRTER— M H0E, ZEEEAN, BABSGET AR EHE, LIt ERZkmA
AT . AREIRAR kil T

Interviewer: AR XA Fr BU A A L AR 3 ] b i s e WX 5 THI AR AH20 1 i, 38T ) 2R R 38 2 B SR I8 A4 ?
S1: WwHAEEANE S, fholageH AR, (ERMHCHINE NS REXT XA LRAEEIE, SRS,
W AMEEANE LSS, RV BN, TR LEEANERNLINABR, A5 ZEXF AR AER
Wit L NEAR, KREE2FEN, #—FF, HEERIIEU G, Rz, REEAIE
bRE, UiARE] T AN T AR BN, BEUREUAR R TN e NRAKSAE R FATE
FHILATDANE, JERE — IR ANRE, MERHEZ, i 7 —NMMES, ik, HE—3H
RN, — b, — PRI AREREREA SR, AFEECERAWIRBX AN E 8, H
M N SRTE XA E R UK . (distinguish)

Interviewer: YR 14 [F] BN 2

Sa: B, . .

Interviewer: 7 156 2 BA/RAT A 3 2o 1y 2

Sé: S H ] TS B A A4 B

Interviewer: A2 UK S1 R hi A N BBURE, ARTEM i 2 BB ARG 2

SA: 5 — S,

Interviewer: 5 — 5 ?

S4: R T 2 EHUERE T . — AR UGS RT RN 911 L.

Interviewer: IX &R A 56— B0t 2

S4: Xt o

Interviewer: AP i il (9 ANBBURE, FEARPIARVR PSR ZIL ? B &b e 5, wfs, M, M @XFE?
S4: Miubizent s2 sifh, A IEH,

Interviewer: AR IEASIE 2

S2: A3 (S1) 1 1 LAE st A5 A TEHE

Interviewer: i 52 i i 1X Fob 1 B G T2 R 3 BOURAT] T 00 B X SCALIX T T, X Rl 1R AT =
AER? FAU?

S3:4f .

S2: 4 AU

Interviewer: 1RV N A1F?

S3: WM HELAEN, LM AHET .

Interviewer: VRULIATAEE T, WHHA?

S WPk, S, ARIERERIEAMAN TIPS, EHEE W, G RN, TR ERZAE, XER
EPARMT, FuctF, BERUE S, SR 2R IANE S 1N

Interviewer: V/RNIIA Ui 47 2 & 4 AT A = 2

S2: FULIF R 4T, (HZH e it & EE T, HEMARRERIESSEIT .

Interviewer: {/R A2 15 A2 & 1 ?
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S2: Xt F2A R 2T . VREEIX PR ARG — W A — E A W, B A A TR A E
fES, AR ERFEN SRR A EE R R E A . W, XAERIEE, AR
. AT LIER— T,

Interviewer: FBARGE 43 N SCALIX T7 THIWE ?

S2: ALIE AT PART, RONARE TSt & X BB TR S i, SME MRS es 2T
YRR, s e S tl.

Interviewer: /RIEFH BRI 2

S1: WHOYEMN AL LINE, RESENIdRF, Z£EWH, BHE. ZIRE, HElLmE, ’ENHR
ANZHE T, M. (H2mBIReic g, A%, HEmAESENFRILRAZREE T, I
LMK, THMEZRTXANER, B —E. WH, HABASERAGEEMB], FroA X R,
L]

Interviewer: f/RWE?

S4: GNHRAS N B E IEIX R 7 e 7, HE I R be i i 2 2 ) SEE R e B2 HIME S
Interviewer: A CALIE ? 22 M FHIX Fp R B 2

S4: HXMFE LR, FNVERBIERA. HZ2, TEGE /AR IEREE SR,
N E R E R, EEEWAE —RZE AR R, fMENEESEREE LS ? EE
I ESEH 2 AT NS Forrest FIRFEARRETS 42105 (girls giggles)fih IS A 524422 RAE
% Shawshank Re HLHIFSFEREAN NSZRAE, SRS EMRHR B AN 4 RS IE A Fh B IWe? A 23 N4t
SRR ? EMCRIEH A (S2:5 R)FIRAD A, @ ERKME L, EEHIT AN T I
B, WEIMR, BEREIRIROERRIZRTY, [H 24t M2 IEIR T LR TR 4R .

Interviewer: ABFRATINIA O (IR LA A B ey 2

S4: WIGAA TR LR . IREEFE A RN, EE ABIHA R RETETRZ. AIER Forrest
TR AR B S e B R . At BN IR RS, #H W .

Interviewer: A VIRA TN A £ 1) EL U4 Friends, Crash, I8N, anfaf 2

S4: FBSTABATRERS AR —FAETERI AR, HEAIKFFARRTE S, i 2 RIR L IEA TS &

Interviewer: RULHE G2t A X ?

S4: DR A A AL e R, LRI UEnEA] 5 AN AFE— R ULTE, ARJE IR T, ARAS KT
.

Interviewer: YRA1WEARAINIA B E XA E, [ NS HSRE, BEAME? RN N
14?

S1: MMERLRIR /N — 453

Interviewer: B, 1Rt

STARE RN AR, 485 ARE B2 KR GRS, AR LR E IR I £75 FEAR I WAEER R .
FRAEpRar S B =Xk, BEEMIE, tbin Titanc, 4N Rfhzh, (HR2SGR KRz, (H2 K2 HE
FEUR IR JTTHI o

Interviewer: AR/ [F] &1 2

S2: LA . ZRWE, BERUUi IR, EARESLN, e NATE AU R — T A R R
WA o 5 YR M — AN B 5 AR T e AR 2 B —FhSctl, (H2 X Mgt g — AN A, @
TRARABIREZI e S T e, g /R X B #20, &20F, HEMERN, @AWz
T BREAEIRAES . WU AIE R A BT R, SRR A AT A AT B LS — A,
Interviewer: [...] 15 ZHF X JUAN F FAE DSBG9 WS A SR B V6 A N E NS ?

S1: MiZAH .

Interviewer: IX & /R { B SE AR LN 2

S1iE. BMBEMWIA, BiF—B, ZMMEBARIXFESER, bFANTEEE, FBIRASEHRPAREHEA
/DR, (everyone giggles) ARG KZK, FHSAEEIHATAAMEA W, ks FEIEENEEELZRE,
mMAEXBEmMARNEE, MaNE WO RBIEZEN, THRIAK, ARFEEMRE. BTSSR
W1, BEMKT, XFETHESREZE,

Interviewer: {/RIE?
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Sa: B PR R LS IX PP R AR R . (girls giggles)

Interviewer: hahah, 543 A 7 KK RS T X &R A SE ARy 2

SA: SEW . B SER RS RIH 2 A, RIS, Bl R R AT
Interviewer: /R 1FIX JLAN Fr BEOCAHGAN B RS, ?

S4: SCALOMESE R -

Interviewer: "85, A2

S4: FERIA AKX LN T, ASZEe AT, - - M Friends, &4 Titanic 845 School of Rock,
AREMABERI T T E R b, BT Re b — i, AR EGEE — i, HRZMITIAA R T7
[ Z ARG AL 28 S 1, PRSI 4 —Fioki ol AP J&E AEAE, eI, EEH 21
— L8 B A A

Interviewer: FRAT A& AN & LA 3B XA 26 200 ?

S1&2: AW . — AT

Interviewer: VRATTAIT- /3 O FRE XA B LLSE S XA H € 1F . RAFHRATRVTIX A [.] 23
PRATHIEAE,  SEAE 2RI T .

Ss: WHKF.
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Appendix 8: List of Data Analysis Codes

List of codes and sub-codes

H. YANG

Code

Sub-code

Compare: see similarity

Character & self

Character & dad

Character & teacher

Character & Chinese

American with Chinese

Western ppl with Chinese

Group with Chinese

Compare: see difference

Character & self

Character with parents

Character with teacher

Character with Chinese

Westers (7 & H [117]) with chinese

Film clip

American Pie_Father Son Chat

BJ Diary_Couple dinner

BJ Diary_Prepare for Launch

Crash_Director

Titanic_Dining Saloon

Titanic_Women and children

Films have seen

American Beauty

American Pie

BJ Diary

Brave Heart

Casablanca

Coyote Ugly

Dead Poets Society

Desperate Housewive

Devil Wears Prada

Forrest Gump

Friends

Ghost

Harry Potter

Legally Blond

Lion King

Lost in translation

Prison Break

School of Rock

Sex and the city

Shrek

Snow White

South Park

The Graduate

The Queen

The Simpsons

Titanic

Interpretation change over
time

Watched before

Watched with friends

Learned a lot till college (knowledge)
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Recontextualize

Character in self place

Self in fictional context

Chinese in fictional context

44 P

5

I AN A8 5% [ S [

Films do not like to see, comedy

Effect on perception

Films does not like to see, female subjects

Reinforce the existing impression

shape understanding, view, impression, perception

Titanic

interpretation, characters

recall scenes

recontextualize

Make sense

Make sense

1_Activities after viewing

1_Apply knowledge to understand

1_Basic comprehension, wrong

1_Compare_ldentify differences

1_Decenter, critical

1_English soundtrack & Chinese subtitle

1_Hard to distinguish British and American

1_Identify similarity

1_Recontextualize

1_#47 B 2% Transposition thinking, ability to empathize

Admire characters

Apply personal experience

Compare American TV and Chinese TV

Compare foreign with China

Compare the characters in the film with Chinese

Critical

Critical low

Discuss with friends

Diversity interpretation, Crash

Diversity, Forrest gump

Good actor

Identify similarity

MS, Interpretation of the text

MS,Understanding text

Perceive as realistic,Mirror reality, close to reality

Produce meaning based on personal understanding on the story
and intepretation

Recontextualize character in the Chinese context

Recontextualize the situation in own context

Relate to Chinese culture that ss are familar with

Relate to the characters in the film

Speculate

Viewing triggered memory of personal experience

Language indicators

compare

Re-contextualize

Film can or cannot help learn UK and USA, students attitudes

Motivation, purpose, expectation of viewing film

Parents and Children, typical images

Sense Making surface comprehension

Stir feeling deeply

Teachers and students

Affection to character

After Viewing

Before Viewing
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Effects on students'
perception of people and
culture

Further enhance

Further enhance existing impression on American and British, other
resources,Friends,Clip Phobee, understands humor,

Further enhance existing views

Generalize

Learn more

Mean Girls, American Highschool girls intrigue against each other,

similar to Chinese girls

Perecption

Views on Chinese people's intrinsic quality is not as good as
westerners', Titanic,deep impression on Clip Women and Children

First,

Views on college students love in China, Titanic,heartshaking love

Factors influence sense
making, interpretation

Film review

Interests in films

Interests in film, important, low
interests, not think about it too much

Interests in films are important, high
interests, keep watching and
studying

Involvement

Making distinction between
British and American as well
as British and American films

Cannot tell whether Shawshank
Redemption is British or American
film

Hard to distinguish British and
American, easy to tell Japanese
and Korean

Students' views on whether
films and TV series
produced in the UK and
USA can help them learn
more about these two
countries

Film TV series helps learn
UK and USA

Crash, learn more about American
and USA

Film, help learn UK and USA,
Amercians approach

Films can help learn UK and USA,
critertia, recommendations

Films help lean UK and USA

Films help learn UK and USA
through language

Films help learn UK and USA,
American Pie

Learn from comparing and
differences

Learn through Chinese films

Students' talk on films and
TV series cannot help learn
more about UK and USA

Films are
exaggerated,commersialized,
intentionally and deliberately, not
most origional things

Films are made in cultural
context,compare, learn from
differences

Films cannot completely reflect a
nation, need carefully chosen

Types of Viewer

Inactive viewer

Inspiration Seeker

naive

Opposite to native
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Motivation, purpose of
viewing films

Film help &4tk 511K systematise knowledge

Film, cultural product, learn by comparison

Film, enriching self, classic sentences

Film, enriching self, classic sentences (2)

Films, enriching self, memorising scenes

Gain new knowledge

Likes to watch films very much in peacetime

Purpose of seeing film, improve English

Purpose of seeing film, inspiration

Purpose of seeing film, practice listening skills

Reason, like to see classic films, enrich self

Value of film, film as something inspires people

Students' comments on
value of good and bad films
in terms of learning

Bad films, cannot learn anything

Master piece is much better than bad films

Students' prior expectation
brought to films and TV
series

Expectation from films, class films are better than bad ones

Films are made in cultural context, compare, learn from differences

Learn most about USA, American Pie, because its so realistic

Viewing film for the sake of viewing film

fb B EEBOR, R, stir
feelings deeply,

films or TV series which
they have deep impression
on

Deep impression, Titanic

Film, Coyote Ugly, deep impression

Film, deep impression, Coyote Ugly, American Parents, supportive

Film, deep impression, Coyote Ugly, American young people,
enthusiastic

Film, deep impression, Coyote Ugly, American young people,
independent

Films which give students deep impression

Films, deep impression Forrest Gump

Reasons, learn UK and USA, American Pie, KX 52 1 incredibly
realistic

Typical images

American

American teacher

American young people

Chinese

Chinese parents

Chinese teacher

Chinese young people

Fictional American parents, relationship with children

Fictional American teacher

Western parents, with children

Interpretation on character

Not sure

Preferable resources to
learn more about UK and
USA

films

Internet

Language partner

News

Teacher

Purposes of learning
English and important skills
students believe they need
to develop

English in films is completely different from English we normaly
speak

English that Chinese college students are learning is very formal not
useful

Main purpose of learning English, important skills speaking and
listening

Resources for Chinese
students to learn more
about UK and USA

Film magazine produced in China

films, English teachers, magazines

Internet
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Pay more attention on
learning more on UK and
USA on purpuse

Resource, English class

Resource, films

Resource, Magazine

Resource, Newspaper

Resource, Radio

Resource, teacher

Resource, textbook,

Resource,Games

Sense_making and
interpretation process:
Maijor topics

American Pie, Clip Father and son,parents
communication approach

American Pie,Clip Father and son, American
sex educaiton, parents attitude and

approach,
Parents and American Pie,Clip Father and Son,parents
Children communication approach,like

friends,compare

Coyote Ugly, American and Chinese parents
and children

Coyote Ugly,deep impression on American
young people, parents, generalization,think
of self

Growing Pains, parents and children,
cultural differences

Princess Diary, grandparents and younger
generation of family

Teacher and Mean Girls, speculate teacher and students
students relationship in America, compare with China

School of Rock, American and Chinese
teachers and students,

School of Rock, compare American and
Chinese teachers, teachers and students
relationship, does not admire blindly

School of Rock, reminds about Dead Poets
Society, teachers approach, compare with
Chinese

School of Rock,place the teacher in the
Chinese context, compare American and
Chinese teaching approach

Personal interpretation on
the clips shown

Andromeda, interpretation,attitude effect, over publicize America (2)

Crash, interpretation plays essential role of effect

Crash, learn more about American and USA, interpretation of name
and film

Interpretation, retell story, own interpretation of scene

Interpretation, seeing too much from the film, generalization

Interpretation, using own knowledge in American

Interpret text, use existing knowledge, stereotype

Knowledge and interpretation

realistic

American Pie, Learn more about USA, becuase its so realistic

Realistic things are attractice, complete knowledge system
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Types of reaction after
viewing

Types of reaction after
viewing

American Pie, Clip Father and son, recall, think about own
experience, sex education

Associate

BJ Diary, Launch, Gay phenomenon in UK and China

Compare

Coyote Ugly, compare American and Chinese young people,
parents

Crash, Clip Two Policemen, makes him think deeply

Crash, deep impression, and thik deeply about racial descrimination
in USA society

Friends, Chandler date, views on sex relationships Americans are
open, connect and project self

Intercuality

Mean Girls, speculate teacher and students relationship in America,
compare with China

Mean Girls, speculate teacher and students relationship in America,
think of similar topic in China

Place self in others position

Project Coyote Ugly, Project self in similar situation
Project, associate, imagine,BJ Diary launch, own view on gay and
explaination
Project, Friends, relationship

Relate Titanic, heartshaking love, promoted thinking about, trigured,

students love in college

Students talked about
American Pie

American Pie, Clip father and son, Generalizing,

American Pie, Clip Father and son,parents communication
approach

American Pie, Virgin Deal

American Pie,Clip Father and son, American sex educaiton, parents
attitude and approach,

American Pie,Clip Father and Son,parents communication
approach,like friends,compare

American Pie,Clip Stefler Party, film as only resource of info,
students tend to believe

American Pie,film for entertainment, American young people are
open, similarity, comparision, generalization

American Pie.

Students comments Babell

Ss comments BJ Diary

BJ Diary, Couple dinner

BJ Diary, Launch

Brave heart

Brave Heart, deep impression on last scene, interpretation,strongly
emotionally involved

Brave Heart, heartshaking, spirit of freedom

Brave Heart, likes the film, yearn for freedom, deep impression on
last scene, cultural admosphere

Brave Heart, Return Home

Brave Heart, Wedding

Brokeback mountain

Brokeback Mountain, gays are not accepted in American society

Coyote Ugly

Coyoge Ugly, gives her deep impression

Coyote Ugly, American and Chinese parents and children

Coyote Ugly, American young people are open,imagine in China

Coyote Ugly, compare American and Chinese young people

Coyote Ugly, deep impression on American young peoples
characteristic

Coyote Ugly,deep impression on American young people, parents,
generalization,think of self
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Crash

Crash, Change the lock

Crash, Clip Director shooting film

Crash, Shop for gun

Crash, Two policemen

Crash,Clip Two Blackmen, effect, further enhance existing views

interpretation plays essential role of effect

learn more about American and USA, interpretation of name and
film

learn more about racial siaution in USA

Dead Poets Society

Desperate Housewives

Devil wears Prada

ET

Final Destination

Forrest Gump

Forrest Gump, College day

Forrest Gump,students talk about FG in general

Friends

admire lifelong friendship

Chandler date, American are open in sexual relationship, place slef
in others position

Chandler date,only resource, use info from other resource

compare attitudes to relationship, project in Chinese context

Friends, Chandler's Date

Friends, Lesbian wedding

Friends, Rachel doing laundry

Friends,Clip Phobee, understands humor,further enhance existing
impression on American and British, other resources

more indepth understanding on American middle class

popular, close to life

Ghost

Gong with the Wind

Gong with the wind, learn knowledge, decenter, highly critical

Good Will Hunting

Growing Pains,

impression on American TV series and Chinese TV series, parents
and children

Harry Porter

Kill Bill

Kill Bill, American violence culture

Legally Blond

Lion King

Lost in Translation

Love Actually

Mean Girls

Mean Girls

Mean Girls, role of personal experience,does not like the film
because personally hate complex human relationships

Mean Girls, speculate teacher and students relationship in America,
compare with China

Mean Girls, widen her vision on American high school girls

Pirates of Caribbean

Pride and Prijudice

Princess Diary

Princess Diary, elder member of the family with younger member of
the family relationship

Princess Diary, unexpectated interpretation and reaction

Prison break

Prison Break, reflect American society racial situation, apply own
knowledge in interpretation

Pulp fiction

Pulp Fiction,inspiration, philophy of life
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School of rock

School of Rock, American and Chinese teachers and students,

School of Rock, compare American and Chinese teachers, teachers
and students relationship, does not admire blindly

School of Rock, Dead Poets Society,interpretation on teacher, great
teaching approach

School of Rock, reminds about Dead Poets Society, teachers
approach, compare with Chinese

School of Rock,place the teacher in the Chinese context, compare
American and Chinese teaching approach

Sex and the City

Shawshank Redemption

Shawshank Redemption,like it very much, interpretation on film,
emotionally involved,

Shirley Temple

Shrek

Sleep over

Snow White

South Park

The Graduate

The Graduate, learn more about American and USA, generalization

The Graduate, similarity, related, compare, connect

The Queen

The Simpsons

Titanic

deep impression on Clip Women and Children First, effect on
perception

deep impression on Priest scene, speculate strong religion in
foreign countries

deep impression on strong class characters,status in foreign
countries, generalization

Titanic, Before ship sink

Titanic, Dinner with Rose

Titanic, Women and Children first

Titanic,heartshaking love

FKANZ )

Students' views on the
English in films and
textbooks and differences
between them

Compare language in films with language in textbooks

Teachers use films and TV
series in English classess
in China

approaches

satisfication

Ways of accessing films
and TV series produced in
the UK and USA

Cinema

DVD

Film club

Internet

Intranet on campus

Pirated DVD

Films, like to see

DGFilms definately see, blockbuster, new blockbuster, films with
good publicity K F

DGFilms see, old films, reason_influence from mom

Films like to see, has deep thoughts ideas in it, films that inspire
my thoughts

Films like to see, adapted from masterpiece

Films like to see, Blockbuster

Films like to see, Braveheart

Films like to see, class films

Films like to see, close to daily life, about history, Blockbusters

Films like to see, Crash

Films like to see, like the actress

Films like to see, plot

Films recommended to see, associate with characters
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Films see a lot,

cartoon films

Films see a lot

popular ones

Films sees more

American films, know America better

Films want to watch

Reason, want to see a film, common language with peers

Reason, want to see a film, everyone talks about it

Reason, want to see a film, have read the book

RNEXNE Y

Films do not like to see, Block Blusters

Films do not like to see, comedy

Films does not like to see, female subjects
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