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Japanese students’ EFL experience: the role of the students’ voice

Abstract

Japanese students are often said to have little success in developing communicative skills
in a foreign language. This is evident from Japanese media, researchers in education,
public concern, and from government policy documents. Much of the existing research has
examined factors in the environment or in the psychology of the learners. However,
Japanese students ‘views have not been adequately taken into consideration in the debate.
This study investigates Japanese students ‘views about the teaching of English as a foreign
language (EFL). In doing so, two main research questions are set; 1) What are students’
opinions about EFL principles? 2) What are Japanese students’ experiences in the EFL
classroom? The data was collected from 14 Japanese students at universities in Tokyo by
interviews. Thematic analysis was used to identify similarities and differences between
participants’ views. The data shows that: 1) the students were well informed and had clear
views; 2) they do not consider the situation problematic; 3) instead, they offered possible
causes of the factors that affect English performance and suggestions for improving
practice. Finally, several suggestions are offered to improve EFL classes arising from the

students’ views.
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l. Introduction

1. Background of the study

In the past few decades, the demands of higher education in Japan have increased and
competition is fierce. University entrance examination is a challenging process for
Japanese students. For them, English is one of the most important subjects to qualify for
higher education. In addition, due to spread of English around the world, students are
facing a challenge to master communicative skills in English for intercultural
communication. As a result, increasing numbers of students are seeking coaching after
school in Asian countries including Japan. A few decades ago, the fact that communicative
skills in English were not tested was unsurprising since it was not a globalized world. In a
new competitive world, could native English speakers of English become the
front-runners? Alternatively, what happens to students who have less developed English

skills?

In making a pitch to lead in the global society, Non Native English Speaker (hereafter
NNS) countries have taken steps to encourage students to improve communicative skills in
English for various reasons but mainly  to secure national security (e.g. political and
economic power). However, critics of World English such as Phillipson (1992) argue that
the dominant use of English language for global communication leads to imbalance of

power - linguistic imperialism - a term that he coined.

Referring to the interrelationships between language and power, Kachru (1992:66) claimed
that the non-native models of English are linguistically identifiable, geographically
definable, and functionally acceptable, but they are still not necessarily attitudinally
acceptable. Native models of English in this study are defined as English spoken by native

English speaking countries (namely, Received Pronunciation (hereafter RP) and General
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American (hereafter GA) (Kachru 1992:50). Kachru (ibid.) noted that the spread of English
stretches in three concentric circles; an inner circle where English is spoken as a mother
tongue, an outer circle where English is used in institutional setting, and in an expanding
circle where English is used for global communication. The characteristics of English in
these societies derive from the patterns of acquisition and the functional domains of
English. Consequently, inevitable linguistic changes are taking places in English with local

variations.

One of the problems that arise here is that the language changes, namely in spoken
language, affect interpretability. The issues are important for intelligibility and pedagogical
reasons (Kachru 1992:49). In addition, varieties of English have a close relationship with
cultural identities as we recognized in RP and GA. Both native speakers (hereafter NS) and
non-native speakers of English (hereafter NNS) need to be aware of the situation to

encourage learning from each other.

Against a background of globalization and world Englishes, many researchers have been
inspired to investigate the EFL situation in Japan and observe that EFL at Japanese schools
is problematic. | observed that Japanese students tend to make English communication
harder by thinking too much about using correct forms of English (e.g. NS’ pronunciation
with correct grammar) rather than trial-and-error and focus on successful communication.
Consequently, their English could be a poor imitation of native speakers. What stimulates
communicative skills? There are two views in Japan that communicative skills in English
are nurtured by experience while some others discern that language skills are prominently
a matter of nature (i.e. personality, culture). The issues are controversial and complex
because how English is learned involves various aspects of ELT i.e. pedagogical,

educational, psychological, and socio-cultural issues.
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2. Current debates in Japan

Some researchers taking the second view hold that Japanese students are innately inferior

in language study. For example, Honna (1995:57) stated that:
The late Edwin O. Reischauer, former UA ambassador to Japan, seriously listed
Japan's miserable performance in English teaching as one of the seven wonders of
the world.

In this respect, Seargeant, (2008:122) summarized the debate of EFL in Japan as follows,
It has long been a received truth that EFL in Japan is a problematic issue, and that
the students’ achievement has failed to match educational investment. While a great
deal of research has been carried out in this area, the difficulty in effecting positive
changes in an education system, which is characterized as being incompatible with
contemporary theories of language learning remains a constant theme... The issue
has become an explicit priority in many of the policy reforms enacted by
governments, as English language education is increasingly being associated with
wider social changes, especially those relating to Japan's international
relationships...within the global community.

Seargeant (ibid) suggested that it is not just individual students but also entire schools have

little success effecting changes in EFL. However, the arguments are given without any

direct evidence and it remains unclear where the assumptions come from, or even whether

the situation of low English proficiency is a phenomenon specific to Japanese students. |

speculates that the observation does not properly represent the general phenomenon for a

number of reasons. Firstly, EFL in Japanese schools focuses on accuracy in English and the

students concentrate on grammatical accuracy rather than on fluency. As a result, Japanese

students are frequently under stress in using accurate English. Secondly, communicative

skills improve with language experiences, albeit to different degrees when non-native
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speakers learn the skills in a natural process. Consequently, setting unattainable
expectations (e.g. fluency and accuracy in communicative English skills) would
de-motivate students. Further, an important goal of education is to promote basic skills
such as universal literacy and provide opportunities for successful experience rather than
failure. Sadly, the negative view of Japanese students’ language success might be

attributable to attitudes that tend to put the student down.

Problems that researchers identify of EFL in Japan include: low TOEFL scores (Chujo and
Nishigaki, 2003; Hashimoto 2004; Takanashi, 2004; Schatz and Sullivan, 2007, Sullivan
and Schatz, 2009), a lack of motivation (e.g. Benson, 1991; Mori, 2004; Watanabe, 1996;
Kikuchi and Sakai, 2009; McVeigh, 2004, Dornyei and Ushioda, 2009), low syntactical
(Takei and Fujiwara; 2002), phonological (Boyle; 1984, Broselow and Finer, 1991,
LoCastro, 2001 ), and communicative (Eckman et al. 1995, Gottlieb, 2008; Sewart, 2009)
skills. However, Davis (2003) explains that ‘...Whilst there is a demand for the traditional
ability to analyze, think critically, and work independently... this is accompanied by an
increasing demand for ...transferable skill...communication, team working...and problem
solving.” This implies that English study for a global world is more complex and it requires
persistent learning. Internationalisation requires a new vernacular - English as a
communicative tool. The emancipation in the 21% century is not as easy as it appears to be.
The question is whether the problematic phenomenon that researchers’ debate are inherent

in Japanese culture or not.

3. Contextual background

In Japan, before the age of six, most children attend at least one year of kindergarten.
Compulsory education begins at age six, and includes six years in elementary school and
three in middle school. 98.5% of junior high school graduates go to high school and 70 %

of them attend university (Makarova and Rodgers, 2004:51). In order to be qualified for
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Japanese universities, applicants sit for written exams in February. It may be sufficient to
say that these educational experiences would determine the students’ levels of self-esteem,
self-efficacies and even their future careers. Competition is vicious all the way, and some
students attend cramming class (hereafter called “Yobiko”) to prepare for the entrance
examinations. English is one of obligatory subjects in a common exam i.e. common
first-stage- exam and students use memory strategies to sit for the exams. The obvious
corollary is that the extensive use of proficiency tests of this kind has motivational

consequence for students and teachers.

In 1980s, in reaction to the global changes, the Japanese Education ministry (hereafter
MEXT) restarted a plan for curriculum reforms by declaring that communicative skills
among Japanese students are insufficient. In 1987, the Japanese Exchange and Teaching
Program (JET) began with the aim to improve communicative skills by inviting native
English speaking teachers (NETs) with an incentive of cultural exchange. In 2000, the
number of participants had grown from 848 participants from four countries in 1987 to
6.079 participants from 39 countries. In 2002, integrated learning ( #2& #7253 O FE )
was introduced, and foreign language activities as part of international understanding
became an option as one of the themes of integrated learning. In fact, many schools used
this subject for English. Consequently, the vocabulary taught at high school was reduced
from 1,200 - 2,100 in 1951 to 900 words in 1998, which is about 100 fewer than in the
previous curriculum (Honna and Takashita, 2003: 184). Amid emphasis on oral skills, an
increasing number of students from affluent financial backgrounds began attending tutorial
courses to compensate for gaps in their command of English. In this light, Makarova and
Rogers (2004:6) noted that English study has grown as an industry supported by dozens of
publishers, teachers, universities and schools as well as learners. With hindsight, it could
be argued that, in the light of these developments, the communicative approach might not

have been in the best interests of all students.
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4. The statement of the problem:

The selected references show how EFL is framed within the debates in Japan while little
has been done to discover what learners themselves think and what their explanations
might be. All of these bring us to the inevitable questions: What are the frustrations with
EFL in Japan? Why are Japanese students’ English skills disputed at all times? Do the

Japanese students favour turning their frustrations inwards and keep silence?

The underlying assumption is that the students have authentic views that are shaped mostly
by their experiences. These experiences are deserving of systematic study.

The motivation behind this study is to break the opaque myths — about genetic inferiority -,
and review and support the students in careful ways. Brooks, (2012) calculated that more
than 40 percent of human action is governed by habit, not by actual decisions. Then,
Brooks (ibid.) added that we could change our habits by inserting different cues that are
reinforced by strong yearning for admiration and righteousness. In other words, the
motivational factors determine not just the goals toward which the students aspire but the
way they seek them out. It is important to get back to the whole pedagogical and strategic

discussion to provide what the students needs for their future in a global world.

5. The purpose of this thesis

This research aims at scrutinizing Japanese students’ EFL experience as they see it
themselves and their views on EFL pedagogies. This aim is important to better understand
the issues described in the Literature Review below because it adds a new perspective.
This research lets EFL students speak their own minds on their learning experiences in
response to specific questions. The goal of this study is to capture important truths about
the students’ EFL experience, and to expand our understanding of variables affecting EFL

at Japanese school by presenting qualitative evidence from Japanese university students. In
17



order to understand the situation of EFL in Japan, the present study poses the following
research questions, which were formulated by myself so as to investigate the student

perspective:

6. The research questions
1. Main Research Question 1 - What are students’ opinions about EFL
principles?
| asked students’ views of the following English teaching principles without reference
to any political agenda. These principles are widely present in the Japanese education
system.
a) What are their views about the use of the Monolingual Method?
The use of the target language in the classroom has long been a dogma and this is the
standard expectation in Japanese schools even if not always fulfilled.
b) What are their views about advantage and disadvantages of NETs and
NNETs?
Native speakers (NETs) are invited to many Asian schools to improve students’
English ability. | asked the students if they agree with the assumption that a native
speaker of the language can teach them appropriately.
¢) What are their views about the belief ‘the earlier, the better’?
The issue of early learning of English is perennial from political and general
perspectives. | asked about the starting age from socio cultural perspective.
d) What are their views about learning English as a lingua franca or Standard
English?
| asked if the students are happy with current learning goal of Standard English at
school or think it should include non-standard English as a lingua franca.

e) What are their views about the use of the Direct Method in English class?

18



The Direct Method was developed in response to learners’ needs in communicative

situations i.e. oral and listening skills. This question aimed to explore how the next

generation in Japan viewed these pedagogical choices.

f) What are their views about the goal of EFL of the native speakers’ norm and

the question of grammatical versus communicative language learning?

In this context, the traditional view of teaching the native norm of English is being

challenged. This section examines how Japanese students see their goal of EFL. The

role of English may vary according to learners’ needs and the cultural context and the

schooling needs to be responsive to these needs.

g) What are their views about the relations between Language skills and

national interests?

Researchers argue about role of EFL as in its utilitarian value or national interests (i.e.

economic) rather than educational purpose. While the spread of the English language

around the world has led to changes in historical, cultural, ecological, educational,

socio-political, and psychological perspectives, the students were asked if they think

English language skill would affect national power balances.

Main Research Question 2: What kinds of experiences do Japanese students
have in EFL?

The question was intended to reveal Japanese university students’ EFL experience at

school and outside schools to ascertain the realities of EFL in Japan.

h) What are their views about the perceived low level of Japanese students’
language skills?

This question asked the students’ belief about low English attainments at Japanese

school.

i) What are the students’ levels of, their attitudes towards and their
opportunities for learning English?

In relation to the previous question, | first asked the students’ self-evaluation of the

19



English skills (i.e. the most/least proficient English skills) and their opportunities to

develop the skills at school and outside school.

J) How did you learn these skills?

This question was designed ask how the students succeed/fail to achieve their micro

English skills.

k) What type of English skills do you further want to learn?

This question aimed to ask students’ English skill that they further want to improve
or need?

I) What kind of change do you want in EFL?

This question was set to ask the students’ suggestion to improve EFL in Japan.

7. Overview of the research

Many research papers describe the relationship between variables e.g. teaching
methods, cultural traits, and psycho-linguistic factors (e.g. motivation) and linguistic
performance. This study utilizes natural inquiry - open-ended interviews. As Denzen
and Lincoln (2008:10) noted, the lack of such inquiry in general might be partly
because the academic resistance to qualitative research or the politics might be
embedded in this field of discourse. This study posits that it is difficult to understand

differences in students’ perceptions and opinions from quantitative inquiries.

8. The originality of this research

This research is not the first to examine student perceptions of EFL aspects, but the
first study to take a holistic view of EFL teaching and to use student voice in Japan as
a major source. Previous studies have all focused on factors such as integrated skills
approaches (Sasaki and Hirose 2006; Watanabe 1996; Benson 1991; Mori 2004; Baker
2011; Makarova et al. 2004) different communicative methods (Sullivan and Schatz
2009; Saito and Ebsworth 2008; Busch 2006; Chihara and Oiler 2006; Jackson 2002,

Kobayashi 2001; Cheng 2000; Hinenoya and Gatbonton 2000; Dwyer and Murphy
20



1996) and the role of the teachers (Sakui and Cowei 2011; Stapleton 2002; Gray 1998).
The present study aims to take a holistic view of EFL and uses the student voice in

Japan as the focus of analysis.

9. The organization of the thesis

This thesis consists of six chapters with the following topics.

1) This first chapter lays out the research background, research context, aim of this
study and goal of our inquiry.

2) The second chapter discusses literature, which analyzes the EFL situation in
Japanese schools and the nature of difficulties with five dimensions (teaching,
educational psychology, culture in language students’ view, environment, and
change).

3) The third chapter provides an overview of the research methodology, which
includes reliability, validity, and ethical issues.

4) The fourth chapter describes the data analysis.

5) The fifth chapter is devoted to the discussion of the results of data and conclusions

and implementation questions.
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I1. Literature review

“How do researchers define and explain problems of English learning in

Japanese Universities?”

Introduction

This chapter looks into how researchers see EFL in Japan in the globalized context of

language learning. It will address four main areas as follows

1. General evaluation of language learning in Japan
a) Communicative skills
b) Pronunciation
c) TOEFL
2. Instruction
d) Teacher centred instruction
e) The focal skills (FS) approach
) The direct translation method
g) The grammar - translation method
3. Environment
h) EFL in the education system
1) University entrance examination
j) Fear of internationalization
k) Curriculum reform
4. Personal factors
I) Motivation
m) Attitudes

n) Reticence

22



1. General evaluation of language learning in Japan
In the following section, | will look at the literature describing the pedagogical principles
that are often adapted in EFL inside Japan (and that are also found elsewhere). I will also
review research that explains how personal factors affect EFL attainment.
a) Communicative skills
As described in the introduction to this thesis, in popular perception, Japanese university
students are said to have low English communicative skills relative to other countries, and
media/researchers treat the situation as in need of attention. The economist and widely
acknowledged commentator on Japanese culture Kwan (2002) wrote;

Most Japanese fare poorly in English, as widely acknowledged by both foreigners

and the Japanese themselves.

Kwan added that Japanese poor performance in English communication creates diplomatic
problems. Kwan’s negative view represents two groups, namely the academic and the

commercial worlds.

b) Pronunciation

LoCastro (2001:77) reported that the English by Japanese speakers in classes were easy to
understand and friendly, but unpleasant to listen to. Eckman et al. (1995:49) agreed with
LaCastro (ibid.) in that English spoken by Japanese students is problematic. He added that
Japanese speakers repeat the main clauses and they lack contrast of /r/ and /I/ (ibid: 275).
Then, he concluded that the deviant English by Japanese speakers would interfere with
global communication in its interpretability. It appears that, although the presence of
phonological features might affect interpretability to different degrees, it would not be a
phenomenon limited to Japanese students. In a similar vein, Takanashi (2004:1) noted that

Japanese students’ attitude toward English mismatches with their oral performance.

c) TOEFL scores
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Takanashi (2004) commented on the problems of Japanese students’ constant low TOEFL
scores and their insufficient communicative skills. Takanashi (ibid.) gave several possible
explanations for this. First, TOEFL education starts late in Japan (at junior high school);
second, compared to other countries, the total number of class hours of English per week is
low; and to add to it, EFL classes are large in Japan. It implies that the teachers cannot
devote sufficient time to individual EFL learners. Takanashi (ibid.) added that
communicative modes in Japan (e.g. indirectness) have significant effects on students’
motivation and Takahashi recommends utilizing the preferred modes of communication in
the English language. It implies that language learning involves language users’ sensitivity

to social and contextual factors such as formality, status, power, and social distance.

Similarly, Schatz and Sullivan (2007) described the low TOEFL scores of Japanese
students, namely the second lowest among Asian countries (approximately 27 countries)
and examined the relationship between language proficiency and national
identities/language attitudes by using a survey of 381 Japanese university students
majoring in computer science in Fukushima. Previous studies that found that students with
strong national identification have less positive attitudes toward the foreign language
studies (Schatz and Sullivan 2007:15). Schatz and Sullivan’s study is echoed in McVeigh
(2004) in saying that the goal of foreign language study in Japanese higher education is a
form of collective desire to please someone else ( i.e. the corporate culture, or national
collectiveness). This touches on the issue of motivation of the learners, which | will

address in a later section.

In sum, the researchers contend that the factors that impact English skills attainments
include late start of EFL instruction, too few dedicated hours in the curriculum, negative
attitudes due to misplaced nationalism, and unproductive source of motivation. As
researchers contend, there might also be some problems in the Japanese EFL learning

programs. However, it might mean that Japanese universities share a similar concern to
24



other countries with increasing number of unmotivated students. The next section will look

at instruction that Japanese schools adapt.

2. Instruction

Byram (2008) said that the aim of acquiring a foreign language has changed from
understanding cultures of great civilizations to being able to use language for daily
communication and interaction with people from other countries. From this perspective,
researchers have paid attention to English acquisition theories, which place emphasis on
communication. Hereafter, I will see how language teaching has changed from teacher

centeredness to learner-centred approaches - i.e. to communicative approaches.

d) Teacher cantered instruction

Teacher-centred instruction in language classes in Japanese schools has attracted the
attention of researchers. Matsuura et al. (2004) studied instructional preference by the
teachers (N=50) and students (N=660) at universities throughout Japan. His study reported
that the students prefer teacher-centred instruction from Japanese-born English teachers

who use some Japanese in EFL classes.

Concretely, Kito and Hamada (2008) emphasized integrating skills by recommending
adapting an approach based on students’ strengths. The pedagogical recommendation has
an explicit learning goal with prescriptive exercises. Japanese learners above all learn
written language from a teacher-centred methodology. The subsequent section looks at

the effects of skills-based instruction.

e) The focal skills (FS) approach
Eckman and Iversion (1995:29) explained that the basic idea underlying the FS approach is
that the macro-skills - listening, reading, writing, and speaking - form complex and shifting

patterns of functional interrelationship during the course of L2 acquisition especially when
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the target language is also the language of instruction. At a given stage of development, a
skill may be dependent or autonomous. Dependent skills can be sub-divided into focal and
emergent skills and will continue to develop without special attention through normal
language use. A focal skill needs a focus on intensive efforts to develop it as rapidly as
possible. In this section, we will describe what approaches are used in Japan and how

macro skills appear.

Saegusa and Gay (1988) looked into the Japanese students’ low listening skill, and
administered an English proficiency test for the purpose of comparing the grammar skill
and listening skill of 265 students at a Japanese college and compared the result to 677
non-native English speakers in the United States in six groups. (Midwestern community
college, university affiliated language institutes attendants, French — speaking Canadian
students, and others). The result included the highest scores of 94 to the lowest of 16 with
mean scores of 41.40 for listening proficiency and 62.68 for composition. It gave support
for the widely accepted theory that Japanese students are better in grammar but weak in
spoken language skills including listening. Saegusa (ibid) attributes the cause of difficulty
in listening comprehension to English pronunciation, intonation, vocabulary, or structure
and emphasizes a need for comprehension practice at normal native speaker English speed,
which is approximately 150 to 200 words per minute (ibid: 13). There is an indication that

communication skills need to be given more emphasis.

As for attitudes to these skills, Matsuura, Fujida, and Mahoney (2004:477) said that more
than 60 % of students wish listening and speaking skills to be stressed in EFL, whereas
only 34 % of teachers indicated likewise. Ultimately, listening is the first step in

communication and their research has implications for this study.

For writing, Sasaki and Hirose (1996) investigated factors (e.g. writing strategies, L1

writing, L2 proficiency, instructional background) that might influence Japanese students’
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English writing from 70 freshmen at a Japanese university by distributing post/pre writing
questionnaires and utilizing an English proficiency test (i.e. CELT) as well as a translation
task from L1 to L2. He reported that the students’ English proficiency and their L1 writing
ability influenced their English writing. He explained that good writers’ pay more attention
to overall organization. This meant that L1 writing and L2 proficiency influenced each

other.

Constanzo (2009:107) said that, while research in English teaching has traditionally
distinguished writing skills from speaking, a new approach considers writing as more
anti-social and the spoken discourse as a social activity. From this, he (ibid.: 114) cited that
the ideal language for social and communicative purposes involves students working
together on dialogues of written work and negotiating meanings through integrated
activities (e.g. group works or pair works). Then, students would learn to elaborate ideas in
speaking which bridges discourse into thoughts. The above literatures showed how
speaking skills are interrelated to other English skills. In his account, Clouet (2006: 55)
points out that language performance requires not only language skills but also
understanding of the socio-cultural aspects of the target language speakers. For learner
centred approach - i.e. activity based approach; he described the importance of materials.
He recommended using primary texts (e.g. novels, film), authentic materials (e.g.
advertisement, technological resources) and literary texts. This study will also look for
what the students say about teaching materials. The next section will look at the direct-
translation method, which is the most, frequent approach used to improve reading skills at

Japanese school.

f) The Direct Translation Method
The direct translation method is translation back and forth from L1 to L2, which is
prevalent in Japanese schools. According to Stevick (1996: 160), the direct translation

method treats language as an object before it becomes a medium of communication. Then,
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what to say is less important than how correctly | say it. Kasuya (2000) said that Japanese
students have not learned figurative use of lexis because they learn vocabulary by the
direct translation method. He suggested that, since English has a wide range of alternative
terms for core words, it is difficult to replace a word by direct translation methods (Jullian,
2000: 38). Thus, the word-to-word translation gives a syntactic problem, which can impair

meaning of the text or understanding in intercultural situations.

In this light, Jullian (2000) pointed out two learning problems arising from a lack of lexical
knowledge; first on the reception side, learning would fail due to a lack of comprehension,
and on the production side, speakers have a limited ways to use lexical knowledge to
convey meaning. Whether aiming at accuracy or fluency, Jullian (2000) recommends
teaching paradigmatic and systematic relations i.e. using concordance to improve
comprehension. This study also asked the students’ familiarities in using concordance and

few students utilize the program.

Similarly, Halliday and Hasan (1985:3) described the weakness of the direct translation

method in that

There is one limitation its emphasis on the concept of the sign (i.e. lexis) which
has tended to be seen in isolation, as a thing in itself, which exists first in and of
itself before coming to be related to other signs.
They suggested that the meaning existing in texts cannot be separated from its context;
thereby any communication that does not take into account its addressee and wider context

may be meaningless.

g) The grammar translation method
Similarly, the grammar translation method is relevant in Japan, which requires students to:
1) remember rules exactly; 2) use these rule with other grammatical sentences; and 3)

remember ‘which “what”’ could be used in the same set of whereas’ (Stevick 1996:211-3).
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The method focuses on accuracy rather than fluency, which, is suitable to apply to the

university exams.

3. Environment

In the following part, we will now consider the effect of teaching in Japan.

As research shows, multiple approaches to language learning would be more successful in
terms of the language acquisition of students, than EFL courses offering, and utilizing, a
reduced number of options, or strategies, for language learning. On the other hand, Gillette
(1994:210) notes that the learners’ goals and L2 success are predisposed by learners’ social
environment and the use and value of English in their communities. Only ultimate goals
may allow students to withstand the difficulties and get themselves off the negative spike
they are impaled on. There arise inevitable conflicts between academic goal of students

and social needs. In the following, we will describe the educational environment in Japan.

h) EFL in the education system

In Japan, compulsory education begins at age six and includes six years in elementary
school and three in middle school. Since 2008, English language was introduced once a
week from fifth graders at elementary schools without assessment, and students learn
English as a compulsory subject at junior high school. After the completion of compulsory
education, 98.5% of all students go to high school and 70 % of them attend university
(Makarova & Rodgers 2004:51). Until entering university, in 2000, about 4 million junior
high school students, and 4 million senior high school students were studying English and
approximately, 600,000 university students were enrolling in English language classes
(Makarova and Rogers 2004:6). In line with the Ministry of Education (hereafter MEXT)
guideline in 2002, students are studying to improve their communicative skills by

increasing vocabulary and improving listening. These changes are reflected in curriculum
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and examined in university entrance examinations. In focusing on receptive skills in EFL,
Krashen’s (1982) natural approach is officially promoted as a way to cultivate
communicative skills in English (ibid.: 2004: 90). This approach resulted in the following
three outcomes. First, listening activities increased at secondary school level. Second,
listening comprehension tests were introduced in a number of university entrance
examinations, including the National Centre Tests in 2006; and finally the score allocation
of listening tests in the widely used standardized test (STEP) has risen from 31% to 41 %.
However, despite political efforts to improve EFL, the various reforms have not been

perceived as successful.

Takahashi (2004:6) wrote that, in 2000, around 95% of junior high school graduates in
Japan advanced to senior high school, 70 % of whom went on to universities or colleges.
Recognizing this increasing number of students with a mix of educational needs for
attendance, higher education cannot meet all the individual needs/goals, which vary at the
beginning point of their entry. In addition, failing to recognize varying abilities among
Japanese university students is seen as problematic (Cagen 2002). The following section

will look at research investigating the significance of university entrance examinations.

1) University entrance examination

Benson (1991) surveyed over 300 freshmen at a private Japanese university in order to
assess their attitudes towards English and their learning of the English language. He
suggested that there is mismatch between the memorized knowledge students obtained by
preparing for entrance examinations and practical usage of that knowledge. In addition, the
study also assessed levels of students’ exposure to English, their self-assessment of English
skills, and the students’ motivation for studying English. The results showed that those
students who had little exposure to English, and whose self-rating of their own skills was

low, had low morale and little motivation for learning English and little success in learning
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English. Benson (ibid.) also suggested that English was seen as useful for a selection of
international situations, but that English was not seen as useful for domestic and local
situations, with only those students who saw themselves as needing to go abroad being
motivated for dedicating themselves to studying English. This shows that EFL and

internalization are interdependent.

In regard to vocabulary, JACET listed 8000 frequency words to prepare for the exams.
However, Jullian (2000) noted that active English vocabulary is made up of the most
frequent words. The conclusion is that students try to memorize a large vocabulary, which
Is indispensable for successful goals of entrance exams while communicative goals require

fewer words.

Concomitantly, Kobayashi (2001) focused on English language education within the
Japanese social and educational context by looking at Japanese high school students and
university-preparatory high schools in Japan. In doing so, a semi-structured questionnaire
was handed out to 66 Japanese university-bound high school students, with the results from
this questionnaire suggesting that the internationalization of the Japanese society, and its
association with the English language, helps Japanese students to develop an orientation in
order to communicate with native speakers of English. It was argued, however, that students'
orientation towards an international perspective is somewhat dampened by English classes
that are generally devoid of communication with native English speakers and that are focused
on examinations. It is also dampened by Japanese society outside their English classroom
experiences, which, generally, lacks any practical need for English, thus belittling the
studying of English as a practical endeavour. Kobayashi (ibid.) found that many Japanese

students had only their university entrance examination in mind in studying English; and
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very few students admitted to wanting to learn English because they were likely to need it for
international communication. Many students admitted that they saw no link between the
English they were learning and potential communication with native English speakers, and
finally, many students highlighted that they believed that ‘broken’ spoken English would be
sufficient for any communications they needed to make in English with native English
speakers. These findings suggest that, perhaps, the pedagogical approach to English language
learning is misplaced, with the findings suggesting that the English language is taught, and

therefore understood, as an abstract concept to Japanese students.

Makarova and Rodgers 2004:41) agreed with Watanabe (1996) and Kobayashi (2001) and
gave the underlying reasons for failure: 1) teachers’ lack of confidence, 2) cultural
expectations of pupils, parents, and college and 3) teachers’ beliefs. Makarova (ibid.: 42)
continued that the valuable advantage of EFL in Japan lies in its intangible aspect, namely,
in its hidden and non-utilitarian effect on the mind. In sum, we have seen that researchers
identify the following key factors in the system as a cause of problems: dominance of
exams, lack of practical use, questionable role of vocabulary learning, and the lack of
attention to communicative skills. According to these researchers, there are problems in the
education system in a global era. A lack of English skills may be disadvantageous to
enjoying the benefits of globalization, and so the next section will discuss how attitudes

toward internationalization affect English study.

1) Fear of internationalization

Cogan, Torney-Purta, and Andersen (1988) studied the knowledge and attitudes necessary
for global leadership, and investigated the international knowledge and awareness among
50 freshmen and 50 seniors’ students from public universities in the U.S.A. and Japan. The

result shows considerable differences between the U.S. freshmen and seniors whereas
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small differences were found between Japanese freshmen and seniors. The conclusion of
the study is that Japanese students’ progress is small during their four years of higher
education and, confirms the widespread belief that the Japanese university graduates are
dysfunctional learners (ibid.: 296-297). They (ibid.: 297) contended that if a goal of
Japanese education is to meet challenging needs of globalization, the internationalization
of education has failed. Broadly, Cogan et al. (ibid.) called for changing the learning

context instead of changing the students.

As seen above, EFL at Japanese school essentially focuses on learning lexis and syntax to
improve reading skills for university, rather than communicative skills in the context of
globalization. However, recently, MEXT is taking steps to encourage students to improve
communicative skills in English particularly to secure national security (e.g. political and
economical interests).  Globally, with the shift from written to spoken language in English
study as an international language, there are a number of changes taking place in Japanese

school. The next section will consider the curriculum reform in Japan.

k) Curriculum reform

Byram (2008:29) suggested that the current Japanese goal of “cultivate Japanese with
English abilities” aims to provide English communicative skills for national interests in
economy, which is limited to political incentive. This raises the question whether this aim

coincides with that of the learners.

In relation to cultural influences on curriculum, Weinstein (2002:255) stated, “Obstacles to
reaching higher (levels) lie in contradictions between classroom effort and the large
culture of the school.” Paradoxically, in the competitive educational environment in Japan,
one of the motivations for students may be to protect their self-worth from their friends and

to preserve their social identity. As for text reforms, school textbooks are revised with an
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increase of dialogical texts to aim for speaking skills. Consequently, vocabularies taught at
school are remarkably reduced from 1,200 - 2,100 in 1951 to 900 words in 1998, which are
about 100 fewer than in the previous curriculum. Woolfolk, Hughes, and Walkup,
(2008:68) said that the average six-year old native speaker has a vocabulary of 8,000 to
14,000 words growing to about 40,000 by age 11. The problem arises that the students

learn relatively few words to express themselves.

In summary, this section described the interrelationship between globalization and EFL
curriculum. In the following section, research on socio-psychology factors will be

reviewed.

4. Personal factors

As the above research stated, individual differences in motivation, reticence and attitudes
influence school learning. This section will examine how individual factors in psychology
affect learning. Ushioda (2006:151) contended that there is growing recognition of the
impact of globalization on language learning motivation, and theoretical refinement of the

concept of motivation. This section starts with motivation in EFL.

Nicholls (1989) asserted that motivational inequality is prevalent in school. Woolfork
(2006) agreed with Nicholls (ibid) that this motivation inequality has increased rather than
decreased in the years since it was first noted. For example, some students with optimum
motivation have an edge such as adaptive attitudes and intrinsic interests while others
failed to adapt strategies, goal setting, and self-monitoring. Notably, Butler and Newman
(1995) said that the much of the widely reported school failure is a result of students failing
to expend the efforts to do high-quality work. It means that success or failure has been

attributed to individual accounts i.e. purpose or emotional reactions. Seeing affective
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factors as volatile, what we are concerned with here is motivation inequality. What are

Japanese students’ motivations to study English?

I) Motivation

Gardner and Lambert (1959) pioneered the study of language learning and motivation. In
the earlier study, they focused on integrative orientation of language learning and aptitudes
of learners. Then, during 1970, the socio-psychological theories of motivation have
illustrated communicative needs and language development for European integration
(Ushida 2006:148). The social psychological models on motivation described
communicative needs and language development among migrant populations in Europe
(ibid). During 1990s, research attention has increasingly focused on classroom
motivational process (ibid.:149). For example, Tremblay and Gardner (1995 in Schumann
1997:95) considered that motivation needs to be reappraised as a direct influence on EFL
achievement. They considered that adaptive attribution toward L2 culture would influence
motivation, language learning attitudes, and, resultant language proficiency. Then, Dornyei
(2001: 22) linked motivation and expectancy-value theories such as individuals’
“expectancy of success” - the value the individual attaches to success on that task (ibid:
20); and “self-efficacy” - “people’s judgment of their capabilities to carry out certain tasks
(ibid.: 22)”. It means that goal-setting theory is compatible with expectancy-value theories
in that commitment is seen to be enhanced when people believe that achieving the goal is
possible (ibid.: 26). In this case, orientation is content-dependent determined by “what to

learn.”

Subsequently, Gardner (2007) focused on two types of motivation; 1) individual
motivation for language acquisition and 2) classroom motivation. He said that educational
and cultural contexts having influence on the degree of integrative motivation (e.g. positive

attitudes towards the learning situation and 2) the integrative motivation toward L2 culture.
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‘Integrative orientation’ here means having a personal interest in the people and culture

represented by the other group.

In contrast, Ushida (2006:151) argued that, due to the spread of English in global era as a
lingua franca, there is a problem of applying the concept of ‘integrative orientation’
because there is no specific target reference group of speakers in LF situations. Then, she
(2006:149) said that theoretical framework of motivation theories needs to be reappraised
to focus more on the socio-psychological issue of intelligibility and identify. Ushida (ibid.:
158) contended that motivation of language study has an overtly political dimension,
which appears not only in language choice but also to the day-to-day processes of

engagement with language learning.

Bernajus and Wilson (2009) investigated Spanish students’ interrelationships between their
achievements and teachers/students motivations by using six determiners in questionnaires.
Bernaus et. al. (ibid.:31) reported that the high level of achievement was related to high
level of integrative motivation and parental encouragement to learn English. This can be
explained by the fact that language learning is different from other subjects studied in that
the contexts of EFL has fewer factors in common with their culture and students’ attitudes
toward target culture influence their learning activities. Those findings are informative for
our study to understand how students see their experiences in EFL classes. It implies that

EFL is influence by individual factors (e.g. personality) rather than classroom factor.

Turning to the Japanese context, Makarove (2004) contended that the low levels of English
proficiency at Japanese schools are also related to the low level of motivation. Her

contention is that motivation is not exclusively intrinsic, but if optimum motivation is to
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happen, learning takes place by “its environment i.e. milieu”. This is supported by Marhr
and Midgley (1996 in Shunk, Patrick, and Meece 2008:350) who suggested that a major
priority of EFL is to build a classroom climate where students support each other for

learning and care about their classmates.

Mori (2004) looked at the relationship between students' motivation and attitudes toward
reading outside school, how well they read English, and how well they performed in the
English language. Reading proficiency was assessed by a questionnaire and reading reports
were collected from 100 first-year students at a women’s university in Japan. The results
showed that the students’ motivation and their reading habits were indicative of students’
English proficiency. He suggested that the absence of interaction with native English
speakers is not as problematic as was expected, given the fact that high levels of motivation
and good study habits predicted high levels of English proficiency, even in the absence of
interactions with native English speakers. Consequently, Mori (ibid.) agreed with Watanabe
(1996) in that internal factors (e.g. motivation) have effects on students’ performance in

that these traits are difficult to change (Mori ibid.: 75).

LoCastro (2001) looked at individual differences in second language acquisition among
university students learning English at a Japanese university well known for their language
studies in Tokyo with the usage of group discussions, essays, and language awareness
worksheets. Interestingly, our study also includes a student of this university as a
participant. LoCastro (ibid.) suggested that positive attitudes towards learning English
provided by students do not match their language-related behaviours. She found that many
students professing their love of learning English do not act in a manner consistent with this,

I.e., not studying or making any effort to improve their English language proficiency. When
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pushed, the majority of students who profess their love for the English language and for
learning English admitted that they need to learn English in order to advance along their
chosen career pathway, or because they want to study abroad and so need to know how to
speak English, with very few students showing any genuine motivation for learning the
English language per se. LoCastro (ibid.) suggested that the students’ motivation to study
English is extrinsic while attitudes toward internationalization is intrinsic in quality. It is an

interesting question how this will impact on proficiency in English in a global era.

In sum, this section described motivation literature from different perspectives. First, the
literature described socio-psychological motivation, which focused on motivation in
individual contents. Then, research focused on motivation in English classes, which
determines not only the goals of language but self-efficacy, and attitudes toward English
study. Then, education theories have redirected attention to socio-cultural dimensions in
that the concept of motivation has expanded to include social identities.

In the next section, | will discuss the role of students’ attitudes toward English speakers

and the target countries.

m) Attitudes

Burr (2003: 131) explained that an ‘attitude’ refers to a coherent and relatively stable
orientation on an issue or object and there will be high degree of coherence in what is said.
The meaning of ‘attitudes’ in this study is taken from Sarnoff (1970 in Benson 1991:35) as
“a disposition to react favourably or unfavourably to a class of objects.” Stephan (1987)
was the first to propose a detailed model of how exposure influences attitudes and
behaviours. Stephan argued that social factors (e.g. social structure) exert their nature on
the interaction, which is expressed as stereotype attitudes. According to Dornyei et al.
(2005 in Csizer and Komos 2008:170), an amount of exposure to target language will help

to promote positive attitudes up to a certain point, but beyond that level, it works against
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positive inter-cultural relations. There are various ways of interpreting why this is. For
example, in Japan, in which direct contacts with native speakers is rare and short in
duration, it is unlikely that negative attitudes will be reduced. Similarly, Lyall (2000)
contended that students’ perceptions of language study are important in determining the
success of learning. Maggi-Lieg (2009) explored the Japanese university students’
perceptions of native English speakers and reported that, although their perception
appeared to be positive for the most part, the stress or nervousness in talking to foreigners
appeared to be related to their English ability rather than their negative perceptions of

foreigners.

Chihara and Oller (2006) investigated Japanese students’ attitudes toward EFL, toward
themselves, towards other Japanese students learning English, towards native English
speakers, towards travel to an English speaking country, and finally towards learning
English. A total one hundred twenty three students at Osaka YMCA participated in the
study. The study utilized 1) cloze test from Oller, Hudson, and Liu (1977: 2) an attitude
questionnaire modified by Oller et al. and 3) self-rating reports of English skills. Then,
these measurements of attitudes along with these variables were related to EFL proficiency.
The results showed a weak correlation between attitudes and proficiency, suggesting that it
is not only attitude that has a bearing on the student’s attainment in the English language.
He concluded that the relationship between attitudes and proficiency in a target language
might be indirect and therefore weak, or that the attitude measures were invalid suggesting
that language proficiency might depend on classroom environment rather than attitudes.
This contradictory result might arise from individual difference such as language exposure.
It suggested that the interrelationship between English study and learners’ attitudes is

unclear.
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Gardner (2007) has developed measurement of variables that affect students’ learning
concerning 1) motivation, 2) language anxiety, 3) integrativeness, 4) instructional
orientations, 5) parental encouragement, and 6) attitudes toward learning situation in six
countries; Japan, Spain, Croatia, Poland, Romania, and Brazil. The result reports amazing
consistencies in that motivation is correlated the most to their marks whereas attitudes
toward the learning situation are least correlated so that teachers have least effects on

students’ performance.

In short, there are conflicting views whether learners’ attitudes are linked to appearance of

English skills or not and we await more empirical evidence.

n) Reticence
Mc\eigh (2004: 212) considers the English problem in Japan at the national and historical
level and wrote that:
It is not unusual for Japanese people to apologize for their lack of English-speaking
ability
Mc\eigh (ibid) draws from his 15-year living experience in Japan and ascribed a hindrance
to language learning to: resistance by nationalist elements; the unfocused mission of higher
education towards the corporate culture; and a lack of academic motivation which impairs
performance (ibid.: 223). McVeigh’s discussion of pedagogy recommends a natural
approach as opposed to formal learning where most Japanese students sit down and read
authentic materials with the dominant goal of passing university entrance examinations.
Makorova (2004:24) joined McVeigh’s claims,
One of the typical problem” in EFL classes in Japan “is the inability to overcome
their shyness and the fear that they will make fools of themselves in front of

others.
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According to Nozaki, 1993 (in Makarova and Rogers 2004:50-57), Western teachers
working in Japanese universities ascribed Japanese students’ passiveness to Confucianism.
By contrast, Rogers (1977:70) said, “the students are best governed by being kept in
constant state of fear.” In the next part, literature focuses on the relationship between level

of reticence (e.g. passiveness) in English class and English proficiency.

Cheng (2000) described the explanation of cultural attributes of Asian societies being cited
as the main causes for these reticent and passive behaviours as an over-generalization. He
noted that if some Asian students are quieter than expected in certain classes, the causes of
this are likely to be situation-specific and not due to cultural factors. Cheng concluded that
interpretations of reticence and activity/passivity that are based entirely on cultural attributes

are not an accurate diagnosis for the problems arising in English learning by Asian students.

Jackson (2002) assessed why Asian students hold back from participating in discussions in
the classroom setting and considered what can be done to increase their involvement in
lessons. In order to better understand the reasons for the Asian students' reticence, Jackson
used surveys, interviews with lecturers and student, as well as observations with analysis of
video footage from actual classroom settings at Hong Kong university business course. The
result indicated that, many students wish to break the tie with negative factors. A mix of
socio-cultural (e.g. fear of losing face) and educational factors (e.g. teacher-centred
learning habit) played a significant role in determining the level of students’ interaction in
classrooms. The recommendations from the research were that specific, targeted strategies
need to be utilized by English language teachers of Asian students, in order to overcome the
reticence of some students and to increase levels of active participation in classrooms, in

order to improve English language proficiency in Asian (particularly Japanese) students.
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Jackson found little evidence for a major effect of culture on English language learning in
Asian students, rather finding that reticence is present in only some Asian students and that
this can interfere with their degree of, and success in, classroom learning. The important
thing is for teachers to understand students’ perception of the classes. In this case, it is
important to note that Laney (2003) explains introverted persons take a longer time to
overcome inherited reticence. Laney says, “Introversion is a natural characteristic
occurring in about 25 % of the population”, and the next section will look at this factor in

more details.

Busch (2006) focused on internal factors and their relation to English learning by Japanese
students, looking at how positioning along the introversion-extraversion scale affects
English language learning and the EFL proficiency of Japanese students. Busch formed a
hypothesis that extraverted students are expected to attain a higher proficiency in English
because extroverts take more advantage than introverts to take opportunities to have input
in English and practice the language with native speakers. In this account, in order to test
this hypothesis, 80 junior college students and 105 adult students at YMCA night school in
age from 17 to 69 took a standardized English test, completed a personality questionnaire,
oral interviews, and completed another questionnaire on their impressions of English and
English learning. The results from the analyses of these questionnaires showed that
extraverts are not always proficient in English, with extraversion having a significantly
negative correlation with pronunciation and introverts having higher scores in reading and
grammar. With respect to the cultural factors predominant in Japanese society, Busch
concluded that, the tendency for Japanese students is to be reserved when faced with native
English speakers; but a mixture of introverted/extraverted students is found within English
classes not containing native English speakers; and that care should be taken when native

English speakers are invited in to classes. In addition, in terms of ensuring that lessons are
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managed in such a way, all students can benefit from EFL experience with native speakers.
Busch summarized that cultural factors and individual characteristics can have a major

impact on the ways students learn and the learning that students take away from classes.

More broadly, for Takanashi (2004), the formality and politeness in the use of English (e.g.
teachers- students’ relationship) greatly affect EFL practices in Japan. It might imply the
difficulties of pair-work or group presentation. In his account, Dornyei (2001: 34) wrote
that teachers should be an emotional amplifier of the students as a-motivator or
de-motivator. However, according to Holiday (2010: 176), from cosmopolitanism views of
the world today, the social structure of nations does not necessarily define and confine

cultural reality.

Summary
The literature has suggested that language learning/teaching reflects inequality partly
because the level of proficiency is influenced by psychological factors and the environment.
These discussions are important in terms of structuring this study and in the construction of
the methodology for the research, given that certain aspects of EFL environments can affect
how students are taught, and learn, English. 1 now give a summary of the factors that
literature mentioned above.

a) | first reviewed teaching methodology that are employed in Japan and outside

Japan

b) Second, I reviewed EFL environment and showed how cultural isolation from
the English-speaking world and entrance examination have been interrelated to

EFL.

¢) Third, I discussed the nature and contents of students’ EFL motivation, and the
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lack thereof.

This was an attempt to investigate the students’ motivations and attitudes to see whether the

relationship between English skills and national power is disputed.

It appears that using cultural debates to influence the political debate on EFL would be
highly inappropriate; for what it is worth, the strategy would likely to be ineffective to
explain the myth of low English skills in Japan. As literature showed, there were gaps in
the research because the most of research in Japan has been studied by questionnaires and
tests and talked about cultural characteristics e.g. reticence etc. However, nobody has asked

students for their explanations. This study aims to fill the void.

44



I11. Research Methodology

Introduction

The literature review suggested that there are conflicting views of EFL in Japan. Japanese
students are thought to have more limited ability to learn English compared to other
countries, and changes in EFL approaches and principles show little effect in improving
their English proficiency. This study examines students’ EFL experiences and their views
on English teaching principles and this chapter presents a map of the research methodology

of the present study.

1. Research Paradigms

Before providing details of the study, a brief account of research paradigms provides some

of the background thinking that informed the approach taken.

A ‘paradigm’is a world view that represents how we think about the world. However, a
paradigm is not be proven but deeply embedded in the socialization of the adherents and
practitioners. Research inquiry has passed through a number of ‘paradigm eras’;
pre-positivist, positivist and post-positivist, and in each era, inquiry is guided in quite
different ways (Lincoln and Guba: 1985:15-20). The positivist era began early in the
nineteenth century, primarily in France and Germany (Lincoln and Guba 1985:19). John
Stuart Mill published “A System of Logic” in 1843, in which he illustrated political,
economic, and social revolutions of the late eighteenth and early nineteenth country.
Habermas (Cohen, Manion, and Morrison 2007:10) described five aspects of “positivist”
views; objectivity, hypothetic-deductive theory, external law-like relations, the use of

formal language, separation of facts from meaning, and the opposition to different
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interpretations. In essence, positivism favours logical and mathematical data to verify data.

However, critiques of positivism state that the problem of positivism is its determination to
explain human phenomena (Cohen et al. 2007). Paradigm shifts in academic research is
linked to changes in social and political dimensions. For instance, whether an issue (e.g.
death penalty) is un/ethical or i/legal are relevant to culture contexts. In short, a paradigm

shift would influence the whole society - i.e. in terms of what counts as ‘lawfulness’.

In contrast, ‘post-positivism’ considered that reality is holistically constructed and any
inquiry reflects the time and its context. In this regard, as a way of construing
post-positivism ideas, Schwartz and Ogilvy (1979 in Lincoln et al. 1985:51-56) outlined
seven characteristics of a new paradigm (i.e. post-positivism) to interpret reality as follows:
1) Reality interacts with environments: 2) Different perspectives exist side by side which
do not have a real order: 3) Reality is interconnected by different perspectives that create
three-dimensional understandings: 4) The future is unpredictable and ambiguous because it
is conditional to a nature: 5) The idea of causality has changed from a linear to mutual
conception and 6) Natural inquiry is open to change: and lastly, 7) Observation provides a
partial picture and does not yield a complete result. In this regard, Lincoln et al.
(1985:61-2) defined ‘post-positivism’ in that the human being is internally and externally
connected with other people around them, and that human nature is unpredictable and
changes take place suddenly. It means that reality is dynamic and varies by individual

perceptions.

Given a lack of coherence in understanding the EFL phenomenon in Japan, the aim of this
study is to fill the gaps of existing research findings. To do so, this study will apply the

post-positivism in that | will see how the students’ views are different from others by the
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natural inquiry. The next section will describe the research method of this study.

2. Research method

Quantitative studies emphasize the measurement and analysis of causal relationships
between variables and deductively understand reality within traditional norms. For
example, researchers in educational study use this scientific approach to make valid
decisions. On the other hand, variables in educational contexts are frequently too numerous
to identify and control in a systematic fashion. Then, it is hard to solve problems by
inductive reasoning alone (Ary 2002). Some qualitative researchers argue that the
mathematical model of quantitative research seeks only probabilities from large numbers

of randomly selected cases and fails to see the details of real life (Denzin et al. 2008:16).

Since the birth of qualitative research in the early 20™ century, qualitative researchers have
held that a competent observation can report the world with sufficient objectivity, clarity,
and precision. Recognizing that individual perspective may be difficult to understand with
quantitative measurements and to assess casual relationships between variables, qualitative
researchers have used a variety of sources including personal experience, life story, and
cultural texts to describe routine or problematic moments and seeks meanings in
individuals’ lives (Denzin, and Lincoln 2008:5). Consequently, qualitative researchers aim
to understand what lies behind any phenomenon, which is difficult to unveil from

guantitative methods (Strauss, and Corbin 1990:18)

3. Qualitative Method of the present study

This study values the importance of interpreting and understanding individuals’ subjective

experience. Fraenkel & Wallen (2006) quote general characteristics of qualitative research,
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which bear on the current research methods:
1. The natural setting is the direct source of data, and the researcher is the key
instrument supplemented by audio- videotaping equipments.
2. Qualitative data are in the form of texts in words and oral or visual forms such as
video / picture to portray the scene with maximum accuracies.
3. Process of the investigation is equally important as the product. The people’
interaction/ reactions are the most important for the interpretation.
4. The hypothesis is inductively produced by examining the parts and put them
together to reach to the conclusion.
The explanation fits into the research goal of the current study to fill the gap of research
findings in the some existing research in the literature. In doing so, the following research
questions were set with a description of the areas that were addressed in the process of data

collection.

3-a) The Research Questions of the study
Research suggests that there has been an attempted change of teaching methods in Japan in
recent years due to the focus on globalisation. The major principles of the change were
identified and the reason for focusing on them in the research questions for this study are
explained below.
1. What are students’ opinions about EFL principles?
Specific areas:
1a) Monolingual method
1 b) The ideal teacher is NET
1 ¢) The earlier English is taught, the better the result.
1 d) English should be taught as a Lingua Franca for international
communication. (EIL)

1 e) English should be taught through the medium of English in a direct
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method.
1 f) English is essentially learnt to interact with the Native speakers of the
language.
1 g) English as a world language affects national power.

2. What are Japanese students’ experiences in the EFL classroom?

More specifically:
2 a) What do you think of Japanese students’ language skills in general?
2 b) What is your achievement of your English skills?
2 ¢) How did you learn these skills?
2 d) What type of English skills do you further want to learn?
2 e) What kind of change do you want in EFL?

What follows presents theoretical frameworks that | relied on to organize the sub-research

questions.

3-b) Reasons for choosing the research questions

A number of English language principles are widely held by professionals and applied in
EFL worldwide. However, critics argue about their effectiveness in EFL classes such as
their pedagogical models (e.g.to provide codified forms, syntactic correctness,
interoperability, authenticity) or as their utility (e.g. fairness, teachers’ readiness). This
study will look for student views on these principles, which includes usefulness of the
principles and their suitability for EFL goals at Japanese schools. In what follows, the
scholarly literature, which supports the debates of each principle, will be identified. The

following research questions were chosen to contribute to these debates in the literature.

Main research Question 1: What are students’ opinions about EFL principles?
a) What are their views about the use of the Monolingual Method?

The monolingual method (using only the target language) has been popular since the

49



early 20th century, and influential in Japan as elsewhere. Both learners and teachers
have been affected by a belief in this principle (Medgyes 2003:64). For one thing,
there are several restrictions in applying the monolingual method in EFL (e.g.
students’ lack of proficiency, teachers’ readiness, lack of fairness). On other hand,
Malave et al. (1991:8-111) noted that culture is transmitted through language and
creates cultural identity through the process of mastering L1. The question concerns
the relationship between language learning and cultural identity. This study posits
that the question is useful in taking account of learners’ English knowledge and
performances.

b) What are their views about advantages and disadvantages of NETs and
NNETs?

Native speakers (NETs) are invited to many Asian schools to improve students’
English ability and they are expected to use a monolingual method. The JET program
in Japan has earned high recognition as a way to cultivate human and culture
exchange. However, the usefulness of native speakers in EFL is still controversial.
According to Medgyes (2003), the number of students who expressed preference for
native English teachers (NETS) or non-native English teachers (NNETSs) was almost
the same although 40.3 % did not take a view (Medgyes 2003:70). It means that it is
difficult to compare the different parameters and the number is not high but important
in considering the utility of the principle. I consider that the question is crucial in
drawing out students’ views on utilities (i.e. advantages and disadvantages of
monolingual methods) in EFL classes. | asked the students if they agree with the
latest assumption that a native speaker of the language can teach them appropriately

and better.

C) What are their views about the belief ‘the earlier, the better’?

The issue of early learning of English is perennial from political and general
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perspectives and in Japan language learning has recently been introduced to
elementary schools. There are disagreements in views about when language is best
acquired. For example, Singleton (1989:266) writes, “Learners exposed to early
second language instruction probably have some advantage in the very long run over
those whose exposure begins later.” Lennerberg (1967 in Bongaerts, T. 1991: 133)
took the view that “Language could no longer be completely successfully acquired
after the close of the critical period between age 2 and puberty.” It implies that
young learners have fewer barriers to study English. This study will investigate

perceptions of how starting age affects English skills in EFL contexts.

d) What are their views about learning English as a lingua franca or Standard
English?

There has been continuous growth of English usage as LF in the world with
eventually, over two billion English Speakers worldwide (Kachru, 1985 in Kubota
2001:48). This led to numerous debates on the choice of native or non-native
standard for English study (Jenkins, 2000 in Makaravo 2004:3). With the spread of
English as a FL another question arose related to its interpretation and authenticity.
Molave, et al. (1991: 117) suggested, “Linguistic accuracy is less critical to effective
communication in a second language than the accompanying para-linguistic and
extra linguistic aspects.” The idea is useful in describing the parameter models of
grammar, pronunciation, and lexis in English as LF. However, as the literature
showed, Japanese students focus on accuracy in using English, which might be

attributed to their academic needs or social-cultural factors.

e) What are their views about the use of the Direct Method in English class?
The method serves as a response to the Grammar-Translation method. For example,
over hundred years ago, Francois Gouin had painful experience studying German

when moving to Germany and memorized a German Grammar book and returned
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to find that his 3 year- old —nephew acquired fluent L1 while he failed to understand
German. Series of methods such as Berlitz’ Direct method were invented afterwards.
(Brown 1987: 34-45). In Japan, the Direct Method has been influential. This question

asks about the utility of the method in EFL contexts.

f) What are their views about the EFL goal of the native speakers’ norm and the
question of grammatical versus communicative language learning?

In the last two decades, ““ the aim of EFL has changed from understanding the high
culture of great civilizations to usages of the language for daily communication with
people from other countries (Byram 2008:6)” However, critics of World English such
as Phillipson (1992) contended that dominant use of English language for global
communication gives an imbalance of power. It implies a political dimension in
language teaching. As the literature reviews reported, the EFL policy in Japan is
vulnerable to the influence of the global spread of English around the world and its
influence on national power (i.e. economic and educational). Byram (2008:29)
considers that Japanese policy of EFL aims for economic purposes- investment in
human capital. This question looks into the students’ view on their pursuit of learning

English and their needs of English in daily life.

Although Kubota (1998) said that an important goal of EFL is to meet the needs for
internationalization, investment in English education in Japan is lower than that in
South Korea and China (Hu, et al. 2012:353). A reason could be, as Kobayashi
(2001:71) reported, due to lack of social need for the English language. Then,
teaching native speakers’ norm for university exams is not mirrored by the students’
needs (Kobayashi: ibid.: 71). Mochizuki et al. (2008:11) agreed with Kobayashi
(ibid) that it is not uncommon for EFL teachers to object to the effectiveness of the

communicative approach in their large English class for students who have few
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opportunities to use English inside and outside classroom. This study looks for the
students’ views on a learning goal of the native norm, which influences pedagogical

choices.

g) What are their views about the relations between language skills and national
interests?

The spread of English around the world is relevant to globalization. In this regard,
Seidlhofer (2002) argues that a dichotomy of native and non-native speakers’ norms
of English in teaching is worrying because it has influence over political force around
the world. It is clear form MEXT policy statement about ‘Japanese with English
abilities (as discussed in Chapter Il) that there is concern in Japan too. This study
looks into the students’ views whether they think English language skill would affect

national power balances or not.

Main research Question 2: What are Japanese student’s experiences in the

EFL classroom?

h) What are their views about the perceived low level of Japanese students’
language skills?

Inequality of English proficiency may arise due to socio-cultural influences. The use
of systematic investigation is important to break out from established patterns of
thinking (Strauss et al. 1990:87-89). This study does not apply quantitative
measurements because the value of English study differs for each student and it is

important to go deeper into their reasoning.

i) What are the students’ views of their levels of English attainments, their
attitudes towards and their opportunities for learning English?
Participants of this study have different educational backgrounds, which are

education at schools; 1) in urban cities, 2) provincial cities, and, finally 3)
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international schools. The question set to look for differences in their achievements
as they themselves saw them, which includes the best/least proficient English skills
as well as the attitudes of the students to different skills; and 2) toward their

opportunities to acquire these different skills.

j) How did the students acquire their English skills?

During the interview, the author asked about students’ painful or pleasant memories
in the EFL classes. This question aims to identify contributing factors to attain
English skills in three perspectives: 1) instruction, 2) classroom factors, and 3) social

environment.

k) What type of English skills do students wish to develop further?

In this question, | will see how individual variables come into play to develop
language skills and look for their present needs or perceived needs of English skills.
I) What changes do they want to make in EFL classes?

The term ‘changes’ refers to the students’ wishes to make changes over a long period
of time (i.e. in the past, present or future) in English study in three respects: 1)
teacher- student relations, 2) learning activities in which knowledge was developed ,

and 3) the learning materials .

3-c) Justification of the qualitative method

This study is an empirical investigation of the students’ experience and perceptions of EFL

via qualitative method using interviews. As to the research instrument of the interview,

Kvale (1996:70) wrote, “An interview is a uniquely sensitive and powerful method to

capture the experiences and lived meanings of the subjects’ everyday lives.” Woods (1986)

added that, an interview requires trust, curiosity, and unaffectedness. For example,

interviewees faced with obscure questions or the interviewer’s use of leading questions,

would affect the reliability of the data. As Kvale (2007:24-8) demonstrated, the author will
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try to use strategies to understand presentations without prejudice. The following section

describes how the research questions were presented to the students at the interview.

3 - d) Linking the Interview Questions to the Research question
In order to make the interviews more friendly and relaxed, the current study has two sets of
interview scripts; 1) research questions in academic form and 2) interview questions in

vernacular form in table 2.

Table I-1.
Research question (Academic form) Interview questions ( Vernacular
form)
EFL Principles
1a)

1. What do you think about learning
What are their views about the use of the

English by using only English

Monolingual Method? Language?

2. Is L1 usage and translation helpful
or hindrance in English classes?

3. What type of English dictionary do

you use?

4. Do you use concordancer?

1b)

1. Do you have any experiences of
What are their views about advantage and learning English from both NT and
disadvantages of NETs and NNETs? NNT?

2. How did NTs teach students?

3. What are the strength and weakness

of NT and NNT?

4. Which of the two do you prefer?

lc)

What are their views about the belief | 1. Do you think that, by the age of

. leaving high school, you are better at
‘the earlier, the better’?

English if you begin in elementary
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school or only in junior high school?

1d)
What are their views about learning
English as a lingua franca or Standard

English?

1. Should the aim of EFL teaching be to
speak like a NS or to speak like a NNS?

le)
What are their views about the use of the

Direct Method in English class?

1. Do you think that only English should

be used in EFL classes?

1)

What are the students’ views about the
goal of EFL of the native speakers’ norm
and the question of grammatical versus

communicative language learning?

1. What type of English do you want to
learn?

For example, do you prefer Standard
English or varieties of English?

1.9)
What are their views about the relations

between Language skills and national

interests?

1. Do you think Japan is losing power

because of the dominance of English?

General Question for ice breaking

What kinds of experiences do Japanese
students have in EFL classes?

Please tell me about your learning of
English, when you started, where you
learnt, your feelings about it

1. When did you start learning

English?

2. How long have you been learning

English?

3. Why did you start learning English?

4. What are your experiences with
English before entering schools?

5.  What kind of good exposure did you

have with English language at school
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and at home?

6. How do you enjoy your EFL?
7. What the

experiences?

are negative EFL

2a)
What are their views about the perceived

low level of Japanese students’ language
skills?

1. What do you think of Japanese

students’ language skills in general?

2b)

What are the students’ levels of English
attainments, their attitudes towards and
their opportunities for learning English?

1. How did you learn English at

schools?

2. How did you study English outside
classroom?

3. What kind of effort are you making to
improve your EFL?

4. What do you think of your English
skills?

5. What do you think you can do in
English e.g. what can you read, what
can you understand when people are

speaking on TV etc.

2¢) How did the students learn their

English skills?

1. How did you learn your English

skills?

2d)
What type of English skills do students

wish to develop further?

1. What English skills do you want to

improve or need now?

2e)

What changes do they want to make in

EFL classes? (e.g. myself, environment)

1. How do you feel your English
learning experience could have been

improved?

Closing questions

Where is English used?

Please tell me how do you use English in
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your life today?
1. When do you use English?
2.  Where do you use English?

3. With whom do you use English?

4. How do you use English?

In order to elicit in-depth data from the interviews, the author conducted pilot studies in
Durham to improve narratives and interview techniques. In what follows, | describe the

process of the pilot study.

3-e) Pilot Study

A pilot study aims to practice interview skills and improve the interview questions to
answer the research questions. For all interviews, before the interview recording started,
the author explained the research background and the purpose of the research to the
interviewees and delivered a consent form (appendix 1) for the agreement of the
interviewee. In order to ensure accuracies in data, every interview took place in Japanese
and was audio-recorded with some note taking. Interviews began by asking students’ social
backgrounds and recording started when 1 first asked about EFL experiences at schools

(see appendix 52).

With the support of feedback from the supervisor, and with reference to the relevant
literature, the interview questions were developed. In order to make interviews operational
within limited time with little stress, the questions were re-examined and revised into eight

main questions with sub-questions in three focus areas.

After preparing the interview questions, | began contacting Japanese students studying at
the University of Durham. Two days later, 1 met the first interviewee and set up a place

and time for the interview. Four individual interviews and one group interview were
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conducted.

After the pilot studies were completed, the digital data were transcribed into the written
texts. Later, | sent the transcriptions to interviewees for verifications of the interview
content. One student pointed out one area where the report was different from her intention
and added her explanations as to attitude toward English proficiency. These pilot studies
became a good initial practice to reduce unnoticed bias or prejudice. Overall, I learned that
it is important to construct a set of interview questions, which include common questions
and give the interviewees equal time. Consequently, it helped to reduce any possible

prejudice and increase reliability. The details of interviews are show in appendix 3.

The following reports the data from the pilot study, which is relevant for improving

interview questions for the main study.

3 -f) Reflection on the pilot study

The third interview with two students at a fast food restaurant made us recognize how
non-verbal components such as noise, seating arrangement and atmosphere affect the
interview. The fourth interview was held at a university in Durham to pilot improved
questions from a student majoring in economics. The male student was sympathetic and
helpful to participate in a pilot study and the researcher was able to pilot not only improved

interview questions but also interview skills and seating arrangement.

Following four individual interviews, | thought it important to conduct a focus group
interview to exchange their views on the issues partly because she learned that some
interview questions are salient to some interviewees but not for others. For example, NT

and NNT are not important for those who have long overseas living experiences.

In the process of interviews, some students talked long (e.g. the third interview) while for
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some others (e.g. the first interview), it was not easy to create a relaxed atmosphere. At the
onset of the interview, the interview environment (e.g. seat arrangement and distance
between interviewer and interviewees) affected the relationship between interviewers and
interviewees. Toward the end of the interview, students became relaxed and talked more
freely about the research topics. | tried to avoid leading questions. However, when an
interviewee had a long pause, it was necessary to introduce some reference to literature to
make the research topics familiar (e.g. more than half of English speakers around the world
is NNT today). In addition, | talked about educational psychology and some lexical terms
(e.g. self-efficacy and attribution) that were unfamiliar to the student. Then, it was thought
that, the interviewees appreciated new lexical knowledge, which brought up their idea to

answer the questions.

From the pilot studies, | learned to; 1) keep to the interview schedule; 2) describe a focal
point clearly; 3) ask the same questions equally to every participant even when their
answers were anticipated; 4) avoid unconscious leading questions; and finally, 5) use
probing questions to confirm the interpretations. From these experiences, interview
questions were improved to use for the main study in Japan. At the start of the interview, it
was difficult to break the ice to share common ground due to a lack of mutual familiarity.
Breakwell et al. (2008:236-7) wrote that explanations of research are important to
encourage participation and provide confidence in answering the interview questions. In
addition, it is relevant to explain why the interviewees were chosen for the research

purpose.

After each interview, the order of interview questions was revised or added to and new
questions were colour coded. Although I had interview notes ready, these were not used

during the interviews to create a better atmosphere. | also found it important to have at
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hand more knowledge in theories of teaching and learning English (i.e. EFL principles), in
educational psychology, and in the cultural contexts in learning English. It was thought that
the students enjoyed talking about issues related to education psychology such as
motivation, attribution, and self-efficacy because few students had opportunities to reflect
on these ideas in their lives. After the data collection, the data were translated into English.
During the whole process of the pilot study, the following issues were raised by the
students; 1) usefulness of translation in EFL; 2) the importance of teachers’ praise, a lack
in English lessons in Japan, 3) burdensomeness of EFL textbook, 4) usefulness of stories
readings in contextual texts, and lastly, 5) difficulties in choosing English teaching

methods.

In sum, the interview worked unexpectedly well due to the students’ openness and
appreciation in learning English. The transcribed texts were compared to the notes taken.
Finally, the order of the interview questions was improved to prepare for the main study in
Japan. To be more specific, as shown in appendix 1 and 2, the interview questions were
divided into three categories which each sub-questions were followed in order of students’

experience, their views on EFL principles and psychological issues (e.g. motivation).

After all, from the five pilot studies, the author learned that a level of students’
understanding of language study is associated with socio-cultural backgrounds as well as
individual frames of ideas in life. It meant that a qualitative research method is useful to

draw the hidden assumptions by examining the properties of individual experience.

4. Description of the Interview Process
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Needless to say, this study was possible owing to the cooperation of gatekeepers. Prior to
this study, | attended a workshop at a University where a Professor of Engineering, (i.e. the
first gatekeeper) introduced his work. After obtaining consent from the supervisors, | sent
an email to introduce the research purpose of this study and its design. The professor
agreed to offer his help to get a permission to conduct a study at the university and to
provide access to his students to participate in an interview. Then, a meeting was held at
the University to discuss the plan for data collection with the first gatekeeper. During the
process of data collection, the study required a few more participants. Then, I sent a mail to
another professor (i.e. the second gatekeeper) to ask his help to find more participants at
the university. He swiftly sent a mail to a PhD student studying English. Still, the study
needed more female participants. 1 made a phone call to my friend (i.e. the third
gatekeeper). Finally, the fourth gatekeeper was a participant herself who brought two
friends. The following is the detailed description of this study. The following is the

detailed description of this study.

4-a) Instrument

| had prepared a handout to outline the research purpose and a biographic data
questionnaire as seen in appendix 3 and 4. At the beginning of the interview, | asked each
interviewee to fill in their biographic record (e.g. location of the birth) as well as academic
background (e.g. location of schools). Secondly, the main data were collected from
open-ended interviews with the author note taking. Although this study did not look for
quantitative data (e.g. agreement or disagreement toward EFL principles), some numbers

naturally emerged as we shall see in the presentation of data.

The important basis for a good interview is interest, respect, a desire to understand and
sensitivity to the narrator’s feelings (Yow 1994) as an interview is influenced by the

interviewers’ personal characteristics including race, class, ethnicity, and gender (Denzin et
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al. 2003). From the pilot studies, | had learned that an interview reflects an interviewer’s
character. In addition, an interview was a useful tool to capture the EFL experiences, which
emerged naturally from the subjects’ descriptions of everyday lives.

As to the interpretation of interviews, it involves personal factors (e.g. motivation,
attitudes) that are not easily revealed in quantitative data. Interviews will provide

formidable advantages to explore affective factors.

4-b) Participants

The participants were BA, MA and PhD students studying at three universities in Tokyo. It
was the first time seeing the interview participants, thus it was possible to maintain
neutrality and avoid bias. The participating students were from high status universities,
which were chosen partly because they represent a wide geographic and social section
of society. There were nine male and six female participants and all participants were
Japanese citizens. In order to protect participants’ anonymity and confidentiality, details of
the location of the interviews and detailed demographic data will not be included. Also

names of participants have been changed.

4-c) Data Collection

From the pilot studies, | learned that interview location affects data collection. Therefore,
the interview locations were chosen to be inside the university compass except the one,
which was held at the coffee shop in front of the university after the participant finished
her experiment late at night. The two prime criteria for the selection were convenience and
comfort. From the pilot studies, | found that it is comfortable to choose the location near
the universities to generate discussions. As to length of interview, between one to two

hours was the standard norm from the pilot studies’ experiences.
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The first interview was held in a meeting room reserved by the gatekeeper at the
department of engineering. Unfortunately, recording failed for this first interview. At the
start of the interview process, | found it difficult to stay on the topic and to make follow-up
questions. Then, interview questions were revised with post-interview comments and notes.
Gradually, the interview technique improved to stay on the same topics. After completing
six interviews in the same location, the author encountered difficulties to find more
participants. However, owing to the third gatekeeper, | was able to meet more female
participants at the different campus of the university. The last interviews took place in

September 2011.

Ultimately, every participant was articulate, answered the interview questions clearly, and
expressed their opinions. Helped by the environment, every interview finished without
external disturbance or restrictions. During the interview, notes were taken at minimum
level to maintain eye contact. After the transcription finished, the transcriptions were sent
to the participants for confirmation. Until the last interview was conducted, there was little
time for data transcription. The process of transcription was conducted after | returned to

Durham.

5. Data Analysis

5-a) Transcription and extension of the interviews

For the first transcription while still in Japan, I listened to the recording several times. Then,
I checked the first transcription back against the recordings for accuracy and found that
some interview questions were not asked from the two interviewees. This might have
happened owing to the tight schedule. The two interviews took places late in the evening.

Thereafter, in order to complete the interview, | wrote to the two students to ask for second
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interviews and saw the students again. Finally, when students’ answers were unclear in the
interviews transcription, | sent emails to follow up the questions and all students except
one replied to this email with gratitude quickly. The second transcription included
non-verbal sign such as long pauses, smile, interjections, and tones. The translations were
colour-coded and studied by taking notes until the final stage of the data analysis when
reading literatures of communicative theories for reflection and interpretation of the data.
Finally, with the help of the supervisors, three core themes were identified from the
plethora of information, which will be described later. Although it took long to finish the
transcription and translation, this time allowed me to become familiar with the students’

comments and the delay in doing transcriptions did not jeopardize the analysis.

Finally, the interview data were disassembled into sections of key categories. The data set
was read and reread to review the themes until no new information was found to reach
theoretical saturation (Lincoln and Guba; 1985: 200-204). This means that the data
analysis is continued until a point where no further new knowledge of information are
yielded (Kvale 2007:44). Finally, during the process of the data analysis with the help of
supervisors, three major themes emerged; 1) EFL experiences, 2) Teaching methods; and

3) Communicative skills in Japan.

5-b) Translation

| translated the data into English. The meaning in the data is reflected more strongly in the
Japanese texts but it was necessary to use translations for the intended readers of this thesis.
Pym (2003: 485) described that translation requires linguistic, cultural and professional
knowledge. Fay and Davcheva (2011) wrote that a lack of fluency in English makes for
further linguistic complexity in this situation. | revisited the text to improve the translation.

To assure that no data was lost, | included the Japanese original in this work.
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5 -¢) Thematic Analysis

Breakwell et al. (2008:251) said that there are four ways to analyze interviews; 1)
Categorical approach looks at data and establishes units of salient data; 2) Thematic
approach examines categories emerging from the complex elaborated statements; 3)
Network approach link themes which clusters with sub-categories and may form another
categories; and finally, 4) Holistic approach summarizes the data where researchers
describes the stories to draw meanings. The current study used thematic approach which
involves a number of different elements that are habitually linked together (Silkinson,
2004a in Breakwell et al. 2008; 251). Thematic approach emphasizes similarities and
differences between participants’ views concerning the dominant themes (Breakwell
2008:270). According to Kvale (1996: 186- 196), the analysis involves a process ; 1) to
structure the interviews and give the overview of the occurrences; 2) to show differences;
3) to make comparison with other investigations; and 4) to obtain code reliability. The
interpretation of the data has two ways; 1) the process explanation to construct a theory to
draw general laws and predict future: and 2) the functional explanation to explain reasons
of how, as opposed to why, those explanations are not mutually exclusive to explain the
same phenomenon (Breakwell et al. 2008:8). This meant that the thematic analysis

emphasizes similarities and differences (Breakwell et al. 2008:270).

)

Analytic processes of this study involved two processes; the first step was “open coding’
to select characteristics of the sampling phenomena by giving key words (coding) to
classify the concepts, which break down the data and conceptualized each discrete event.
The collected data was categorized (coding) with sub properties (causes) to explain the

phenomenon with emerging dimensions.

The second step is the selection of the data that includes elaborated statements, which were
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emerge from the interviews. The followings initial codes (themes) emerged from the

interview data. These codes are useful to construct the theoretical framework.

Table 111 - 1)

Codes and categories found for students’ experiences

Codes

Sub Categories

EFL experience

Beginning of English exposure

After the birth to nursery school
Nursery school to kindergarten
At primary school

At junior high school

At senior high school

At higher education

Memory span

EFL experiences in Juku

EFL in private class or institutions for

cultivation
EFL after returning to Japan from expatriate
life

Private lessons

EFL at Yobiko ( preparatory school
for entrance exams)

To prepare to enter the private junior high

school
To prepare for the university entrance

examinations

Entrance examination for university

and English skill

How students prepared for the entrance

examinations?

When did the students developed the high
level of English?

Teaching

Students’ views of textbooks

The contexts of junior high school textbooks
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The contexts of senior high school textbooks
The contexts of textbooks at Juku

How students used the textbooks

Teacher-students’ relationship

Good EFL memory
Bad EFL memory

Teacher factors

At junior high school
At senior high school
At Juku

Good teachers

Communicative skills in Japan

Role of communication in EFL

At work
At school

With friend
At home
Self-efficacy

How do you use English now?

Proficient skills
Motivation

Language and power

Authenticity

Interpretation

Finally, in line with the constructivist paradigm, the author read and reread transcriptions
to identify the important themes. The opening codes were useful to generate codes, to
compare and contrast EFL phenomena, and themes naturally emerged. For example, the
students reported their anxieties to learn English at school. To contrast, a senior student
who began working for the trading company recognized peer pressure as a motivator to

work harder. The approach allows topics unknown to researchers to emerge from the data.

5-d) Credibility, Transferability, Dependability, Conformability

In qualitative inquiry, the conventional criteria of internal validity and external validity fail

because the inquiry lacks generalizability (Lincoln and Guba; 1985:43). However, these
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criteria are also important in natural inquiry and counterpart criteria are needed (Lincoln,
and Guba; 1985:218). They suggested the term ‘trustworthiness’ to replace the
conventional criteria of internal validity, external validity, reliability and objectivity.
“Trustworthiness” means whether an inquiry can persuade his or her audience that the
findings are worth paying attention to (ibid.: 290). It involves “truth-value,”
“applicability,” “consistency,” and “neutrality” (ibid.: 290). However, in natural inquiry,
these four axioms are inevitably flawed because “true value” resides in individual” minds.
Consequently, naturalists replaced the conventional criteria of validity and reliability with
the four terms; 1. credibility, 2. transferability, 3. dependability, and 4. conformability

(ibid. :300). Lincoln and Guba (ibid.) introduced several ways to ensure these criteria.

Firstly, “credibility” is ensured by prolonged observation. However, distortion of the data,
or misinformation might arise during the process of long inquiry (ibid.: 301). Then,
investigators must decide whether misinformation has occurred. In addition, investigators
need to establish “trust” to ensure that interests of the respondents will be honoured as
much as those of investigators (ibid.: 301-2). Secondly, “persistent observation” would
reveal characteristics that are relevant to the inquiry (ibid.: 304). Thirdly, “triangulation”
makes the data trustworthy, which has two ways; using different designs or different modes
of data collection (Lincoln and Guba; 1985:306). Finally, the use of different investigator

or the use of multiple theories is effective to ensure “credibility.”

Secondly, “peer debriefing” i.e. talking with others about the interpretations, in this case
with supervisors of the thesis, is the second technique to establish “credibility.” to (a) probe
the data, (b) test working hypothesis, (c) discuss methodological design; and (d) ensure

good judgments of an inquiry.

Thirdly, “negative case analysis” means a process of revising the hypothesis with

hindsight (ibid.: 309). The revision does not mean a previous inquiry is unaccountable but
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negating instances are studied (ibid.: 311). Kidder, (1981:244 in Lincoln and Guba; 1985:
312) suggest that negative case analysis is to qualitative research as statistic analysis is to

quantitative.

Fourthly, “referential adequacy” means the use of recorded materials to provide

benchmarks for the data analyses and interpretations (ibid.: 313).

Finally, “member checks” means that the data will be checked by the stakeholders.

In sum, creditable findings will be produced by prolonged engagement, persistent
observation, and triangulation. One might suggest spending much time in the embedded
situation. However, it may cause person distortion and overreaction (ibid.). This study
utilized data transcription, the use of multiple theories and participants’ checking of the

transcripts to ensure credibility.

Now, “transferability” implies external validity in conventional criteria. However, the
naturalist set out working hypothesis within a given contexts in given time. Therefore,
transferability is not included in naturalists’ inquiries. Then, “dependability” implies that
the participants will be satisfied that they are not victims, involves examining the record’s
accuracy, and finding that the data interpretation and recommendations are accepted (ibid.
318). Finally, “conformability” means that findings are logical, and have clarity (ibid.: 327).
In sum, ‘truthfulness’ requires the establishment of balance of fairness and ontological

authenticity.

Kvale (2007:123-124) explained that validation of natural inquiry is embedded in every
stage of the construction of knowledge, which involves constant checking of research

questions and theoretical interpretation. In order to ensure the four criteria to ensure
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credibility, the data was transcribed into written text with verbatim description, the text
was reread and examined to increase translation readability and the copies of written texts
were sent to the participants. In all, | tried to give all participants equal hearings to reduce
prejudice and construct consistency.

5-e) Ethical issues

‘Informed consent’ suggests the subject will receive careful and truthful information about
the research and a researcher receives consent. Confidentiality means subjects’ right of
identities and his/her privacy protection Fluehar-Lobban (1994:7) suggests that some
participants refuse to sign the informed consent. On the other hand, Wax (1995 in Denzin
and Lincoln, 2003: 412) argues that the strict adherence of informed consent makes
fieldwork impossible. In addition to the consent, Yow (1994) suggests to receive a
signature on a release form of information. Clearly, an ethical issue, informed consent has
also legal ramifications when it helps to prevent misuse of private data. Usually, the social
science professions encourage open and public dissemination of the research findings.
Other ethical codes include the permission to use tape-recording or the degree and nature

of researcher’s involvement at the scene of research. (Denzin & Lincoln 2003)

From the outset of the study, ethical issues were considered both in regard to privacy of the
participants as well as the effect that the outcomes may have on them. Prior to the study,
The Durham University Ethics guidelines was noted and adhered to. | applied for a
research approval from the Durham University Ethics Committee. Participants were given
anonymity and confidentiality. Consent to use the information was obtained from the
participants. | also obtained permission to conduct research from requisite authorities in

Japan.
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IV Data Analysis

Introduction

In the Literature Review, we have reported on concern about the level of English
proficiency in Japan. However, little has been said on this from the perspective of learners.
The author surmises that these bleak views ignore socio-cultural perspectives. This study
aims to examine English as Foreign Language (EFL) learners’ experiences on various
aspects of their learning (teaching, psychology, and their culture views) through qualitative
data from semi-structured interviews to analyze the situation and specific factors, which
they think to be important in the language-learning context. The participants in this study
came from different school systems, which included private, public, and integrated schools.
In this study, an integrated education refers to a school, which has kindergarten to higher

education.

This chapter analyzes Japanese students’ views on the EFL principles, which have been
used in the past around the world and in Japan and their EFL experiences. The overall goal
i1s to examine the feasibility and practicality of these teaching principles from learners’

perspectives and to get some implication for EFL in the future.

The organization of the data analysis is as follows:

First, 1 will report the results of the interviews about seven English teaching principles in
the following order: a) English only class, namely the monolingual method b) The
students’ preference of NETs or NNETSs, c¢) The students’ views on early education of the

language d) The students’ preference for learning of EFL or Standard English, e€) The
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students’ views of the direct method f) The views of the native speakers’ norm, and lastly
g) The views on the role of the English language in the international power balance.

For the second main question, the author asked students views on Japanese students’
language skills in general, more specifically: h) The students’ achievements in English
skills i) The learning process of English j) The English skills that the students further wish

to improve on k) The students wishes or needs for change in the Japanese EFL arena.

In addition, in order to find the implications of personal characteristics (age,
gender, type of school, academic performance) and the students’ psychological
dispositions, the author asked the following questions to identify variables to deepen
understanding of the students’ views.

» What are their motivations for learning English?

» What are their goals of their EFL learning?

» What do they attribute success and failures to?

Let us now start the data analysis of the use of English only instruction at Japanese school.

1 - a) The use of the Monolingual Method

Recently, constructivist theory has prevailed in language teaching and learning which
focuses on learners’ interactions with other people and environments. The monolingual
method originated from this belief in forging communicative skills by using the target
language. Teachers and learners naturally adjust to construct meanings and develop their
language skill. During the interview, | asked about students’ experience and their opinions
about the monolingual method. The result showed that two students supported the method
while seven students disagreed, and five students had mixed views and saw advantages and
disadvantages. Very few students had in fact experienced the method. This section opens

with the data from a student (1) who had mixed views. Within each section, students are
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numbered consecutively to be able to refer to different views within each topic. Each

quotation is followed by an abbreviation of the name to preserve anonymity. The first

student (1) had English only classes at her private school:
| learned English by the monolingual method at my junior and senior high
schools from both NETs and NNTEs. The students naturally adapted to
English-only classes, and they took it for granted. Gradually, when we advanced
to higher grades, students started to prepare for university exams. Then, at senior
high school, teachers began using Japanese for explanations and Japanese was
easier for students to understand cognitive meanings and their translation. For
example, a teacher would explain, “This word is used in another word in
Japanese to reflect its contextual meaning. That is why the translation would be
this way.” In English-only instruction, the students only understand the surface
meaning and fail to develop logical understanding. A teacher explaining in
Japanese is more persuasive to understand grammar rules and its applications
than in English. Therefore, it is rather hard to choose the language of instruction.

In reality, it is important to have both monolingual and bilingual instructions.
W& L Monolingual FATL72D T, HARADEABIEECR¥EL LTV E Lz, ZRIEHIZON TN DT,
ZAEZHLOIED HFARICZFIANTOREATT R, RECAD L, bLHE IR L, brokids&V

WA TRWT &, AROZBREEMTO2REL, AARFLMED L2120 MWV =a D ADENTE

STV TL0%EFMATL01E, BAFGEDOIZ D 2D RLT o7 TH, flxid, 2282 Z0EKRITHAETIX
ZOWVIEIIEZIEIDT, TIHIRDBLENIZEEZLoMVEFETE 5, BB -2 HEEMICZITANT

LES. Lonh LB BT 25 Z Lk, BARGECIHEDREL LN ENLonbh & B
BICHMTE D ZERHELDT, EEL LW RE, EHOERHEME VD Z LIERWN, MhHo T
WEBWET, EobAiaktE v Z L& BVWET Ms. Hi

This student (1) learned English by the monolingual method at her private school and was
neutral in her view. It is useful to note that many private integrated schools have their own
school goals and most students at this type of school are from affluent families. The
general point the student is making is that use of the monolingual method prevents learners

from getting a thorough understanding of grammar etc and meaning - and so although she
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says students adapted naturally to this method, it has this weakness and therefore both
monolingual and bilingual methods are needed. This corresponds with the two goals which
MEXT (2011) pursues communicative skills at junior high school and accurate reading for

university entrance exams at senior high school.

Another student (2) also took a mixed view but pointed out the lack of feasibility in the
monolingual instruction:
Let me see, the idea would be rather good. But | worry whether beginner students
would understand English fully if a lesson takes place in half measure. A lot of
effort is required. Then, | could not understand English at the beginning level. It

takes time for students to learn English by only English.

5 TR, F— WWEIFRWETR, 7 - BRERCRL LR RN E . RESHBLETL
LIWET, RV BHOTITH L2720 T, HORE, RIS LRV EHLZ20 EnES, (Mr. Ka)

This student (2) took the view that Japanese schools are not ready to use the monolingual
method. For example, there is a lack of competent teachers for English - only class. Then,
he focused on the problem of understanding which the first student had commented on: the
students may not understand the contents if it is only in English. Finally, he said that, it
takes time to promote the method and, since the classroom time is limited, the efficacy of
the monolingual method may be obstructed by a lack of teachers’ readiness and students’

proficiency levels.

Another student (3) attended an international school and was also uncertain:
Let me see...How | shall say. The suitability of the monolingual method depends
on students’ ages. I was only an elementary school student when | began studying
at an international school in English. I am not sure if | was able to understand
grammar concepts at that time. However, | was able to be familiar with learning

English. In Japanese junior high school, it is good to mix both bilingual and
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monolingual. (vs. To)

ZH TR, D—A, FEICLD LEVETR, MEARMEIT, B FEELZREEIT TH > TODRHTE 2/
AETLIZDOT, LiEEZORRTEH > TERBH TN E I NE VI DE, BT L, 7272, HFEIHFLTO
BLLODBEF Tl LW ) S, EFELRBETHALOIIB LAZH T VW) BIRTHREZEFE CHALATZ LV D

FNT T AN TWDEDOTTIFE, PRI -T2 HIRETHE A BART U ARNNDe— & BNV ET,

This student (3) began attending an international school at the age of six and agreed with
student 1 that she adapted ‘smoothly’ but she also agreed with students 1 that students at
early age do not understand the logic of grammar. She does not say if this is a problem in
the way, that student 1 does but she agreed that both methods are necessary as with both
previous students. This student and the others seem to believe that, at elementary school,
the monolingual method might be better for learning language - an issue we shall discuss

under research question 2.

Now, the data analysis turns to students who agreed with the method. The next student (5)

described her view from a socio-cultural perspective. Even though she begins by

expressing a reservation, she goes on to express her support for this approach:
It is hard to agree that the monolingual method is good way to learn English.
Nevertheless, English only instruction is suitable especially for Japanese students
who are shy to practice English. Students tend to use Japanese language whenever
it is available. It prepares Japanese students to attend NETS’ class. Japanese
students tend to use English to understand English. Japanese society is very
conservative to people from different cultures. Therefore, 1 wonder how many
students can help foreigners in trouble by saying “Can | help you?” When I was in
China as an intern student, 1 could not speak Chinese well, but many Chinese
people helped me. In the research room, Japanese students work with exchange
students. But | think that Japanese students would be reluctant to mix with
foreigners outside Japan. It is only a matter of time to get used to mixing with

foreigners.
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NRELVIDITE ) b——y\ FATE ITAARNIH L THFEZT IR EBNWET, FHCHANE WS T2DIE,

Shy 2R3 5 DT, AARMNITHFETHE LT VW EBNET, LW OIXHATESEBL S &E S & HAGE
EHEOCLEI VIR LERHDDOT, HEADORAETE ) LTHIEEZHEDARITIUZNT 220 &0 ) R
D EBWET, HBRTIEREELTIWTHENL D L LETME, AARIISINERIZAICKT L, FgHH etk
RIZEBENET, EDAEABK S TVBIFZ, ‘canThelp you “E WX 50289 M, BIZIEFETLE 726, T
WA VB =TT, EEZNEZEFRERENTE o 7cFTH, fil, &, iz onTtihsn Ty,

2 BOFREILIIRININEN & —FEN D E WD BER S 0 9 & SMEIZAT - 7RIS, B8 & & 56
TEDLNENH EREFVMY ZHZLTLE D LRWET, BT, BHAHEKRL2O T £, (Ms. Ku)

This student (5) visited China and France for her internship, and agreed that the
monolingual method is good for Japanese because of their reticence. She implies that
because Japanese students are shy and Japan is a conservative society when dealing with
foreigners, they would benefit from the English-only class. In another part of the interview,
she described the psychological sensitivity of Japanese students as compared to students in
China and France and wished that the students would increase their communicative
competence by the monolingual method. She seems to imply that the method would

change students and make them less shy.

Another student (6) talked about her experience in Arabic language class and contrasted

with her experiences of learning English:
From my experience, one American lecturer from a protestant church taught
English conversation by the monolingual method, whereas NNETs teach English
reading and translation by using Japanese. | think monolingual method is better to
improve English, but it creates gaps between fast learners and slow learners. The
monolingual method is more difficult in small class. | have not attended English
classes by the monolingual method before | entered university. Now, | attended an
Arabic language course by the monolingual method. Today, when students do not
understand a meaning well, the teachers use gestures to understand meanings and it
helped the students to keep learning in long-term memory. The monolingual
method would take a longer time at higher cost. However, the monolingual method

would be an effective way to learn a language naturally.
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FLORBEMN HIL, WRFELZFIET AV IOTa v AT AZ U b F v —FNERTNDET AU I ANDOTAETZERT
NRTRDRFEERS TVE LD, SEHIT L AV EAARFETREL VD AX AL TT LA, FAlE Monolingual ®i%
IBIERDL EBNET L, A TESHTLEY ERVES, 73K AER DRV EHLNEBNnES, K%
WZADHE, FAE T RICHGEEIT OBEL V) OIEHZ 2 LRV TT, 7T ETHOKRRMELC>TLEN
FITR TIETEESHDOY T A% Native D27 7 ADFRETT A, BRI S 22 IFIE Gesture 78 &2 22 2 TH

ZTNDRE, SENRDNLLIRVEE, SENT-E D LHIRIED LRVWET, EOMNIRLDLDE A M

%
Mo TLEIEBNETITE, ZIVNIEICCSTEHARDANE L 2L 29 BRICHEEN LoD L oIk
Db LivianE g L, (Ms.Ho)

This student (6) agreed with an idea of other students (1 and 2) in that English-only
instruction is not always easy for students to understand contexts. However, she supported
the monolingual method because it would improve English proficiency with increased
exposure to English. Interestingly, she supported monolingual class in large class in that
the students are passive learners whereas in small class, the monolingual method creates
gaps in the level of understanding between beginners and advanced learners of English.
Then, contrasted with other students (1.2), she had more positive attitudes to the
introduction toward the monolingual class, because she was impressed by NETSs versatility
by using gestures which made students understand what is happing in the class and helps
lift the students out from anxiety and dismay in English only class. Ultimately, she

supported the monolingual method in higher education.

The next student (7) described advantages of the method:
| think the monolingual method is useful because we can learn how to think in
English. It is difficult to speak English unless we change our cognitive mode into
English. However, at the university, many students have to think in L1 first and
change to L2. Meanwhile, it is rather difficult to switch two languages at a time.
Let me see...But NETs do not use Japanese in class. So...I still think it is more
comfortable for students to have a mother tongue When | was learning French in
England, I felt it more comfortable if a French teacher spoke some English in class.
For example, when a teacher asked the students “Do you have any questions?”,

even if someone had a question, he/she would not know how to ask the question in
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English or they would be caught in fear that if he made a language mistake, other
students would correct his errors. Thus, the monolingual method would compound

the fears of the student.

TE, RV HLERTITAMZ L BNET R, b, FEETT TR, RETEET L 2 Law

ECHE

BRI EMNET, THORFTITo TR ATTITE, KIEONFRIEY —FE, AAGEICE S 2 TEWT 2R
WEESATT R, BLTH ) —EIGEICEB L TEWTRVATTR, 295, HETEMP-Th,
RAMNZBBEELE R RV ESEERHRNTT LR, 9—A. THNa tiveDEEIAAENTERNTT
L, e S—A, THRIIY BEER ST HF P ZDERD D TE RV EBNET, H5—A, THE-
Y77 AFETROoTVDRE, TV D LEENKET LSRN TN bR o722 8 BWE Lz, 00T
D, BRANEENT 5 LHFFEEE > THREEL, HMES o TOWNR DM S RN ERWET, Fl2i3k
A TEBBH Y E90 ) EEDNERE, AYEIHDLDICTNIEE IRS>TE > TOWb LRV EN, BNk
WL, RARICMMNEbND L, EBo TWTRDENES TERVED, 2030 Z4iL23, monolingual
EEAEND EEWET, (M Ta)

This returnee (7) learned French in the U.K. and described an advantage of the
monolingual method in that students are expected to think in English in the monolingual
class and it would be better not to switch. However, he worries that students would be
placed in fear in English only class to ask for help in the class that inhibits effective
learning. Japanese students’ reticence may be present in class with students with different
English proficiency. It implies that the students learning would be muted with anxieties.
However, in another question (e), he described English only class in the direct method and
said that English only instruction would be difficult for public school at early age, but
suitable for advanced learners for higher motivations and goals. It implies that advantage

of the monolingual methods run in proximity to its disadvantage.

Hereafter, the data analysis will turn to look at the students’ views who mainly disagreed
with the monolingual method.
The next student (8) pointed out the importance of fairness:

| am not in favour of the monolingual method. Because it will widen gaps among

students and it would be more damaging than helpful.

RIFVENE, 2D, BRFEIWIBZFIFFE CHRNTT, £ 97220 L kD A& RN ADIRENIRA 2
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EWVVH M ERNEBRE VD T D R DATREMED B 5 L 9 A3, (Mr. Ha)

This student (8) learned English for the first time at Junior high school and said that the
monolingual method is not good because it would widen the gaps between learners. The
implication seems to be that teachers would not treat students equally, which creates
discrepancy between fast learners and slow learners. He implied that levels of English
proficiency differ in school. Parents send their children to private language lessons and
prepare children for competitive academic environment while some others’ English
exposure is limited to EFL at school. It may imply that the monolingual class has relation
with socio-cultural perspective.
For the monolingual method in beginners’ class, a student (9) disagreed by talking of its
lack of efficacy:
The monolingual method is inefficient. For instance, we look at ‘apple’; we will
know its meaning at the first glance. In turn, it is difficult to contextualize texts
without Japanese explanations. Therefore, it is more effective to give meanings
with verbs and nouns in Japanese. | am in doubt to expect noticeable progress in
only English. Nevertheless, the monolingual class could be effective to a certain

extent.

Monolingual method IZFEZIRIZ L BNET, FIZIZVATEZHENT, [WAZE] L4 <hbhoTh, 4R
BREIZ D AT LH TR TV A0 TT L, AAREEZ A A LR TEHMET 203 LN EEBNET, The,
R, AFATHHFENTHOHERETIESEE-oTCLE I FRHRNTEEE S OT, WFELTELENS> DL
IIMNTES D ERRWET, HHREITRWEHWET, (Mr. Se)

This student (9) said that it is faster to explain in Japanese for young learners. He also said
that it is difficult to understand concrete ideas without the mother tongue, a theme we saw
above even among these who were mainly in favour. Therefore, he implied that mixing

both Japanese and English makes meaning more explicit.

The next student (10) talked about mismatch between different cultures:
At school, English only instruction...At junior high school it is difficult to learn a

new language in monolingual method because students do not have any linguistic
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knowledge to understand English. I worry that English-only class would create
mismatches. What shall | say...? | mean that English language conveys different
feelings from Japanese language and that it is difficult to understand English

without using our mother tongue. Hence, | do not prefer the monolingual method.

FHT, —, RDIFLRDIFE, PERLVSERT, HO, W& FLETHOUEN T RVBRET, English
Only W5 DiE, Z2iieny, RIEV, IATyFENBELLIOTIERVNLEIDOTTIFE, bo—, Lo
DIETE L WD DO, ARGEDER L | BIZIZTGEOET L WO DONRH L LB DTHTITE, TANRESES &
D DIE, R 2IEXY BAGEEZ DR RV DBR CEIRNEE S DT £ 9 Voo R TIE, BT o2 5, English

only LW DX E I MEBNET, (Mr.OF)

This student (10) also focuses on the difficulties of understanding but adds the idea that the
languages convey different feelings. However, he added that different language conveys
different meaning which supports linguistic externalism (i.e. Sapir-Whorf hypothesis) in
that language control thoughts. Thus, he considered that the monolingual method is not
good for compulsory education. In order to improve these situations, another student (11)
suggested:
Let me see... if a classroom goal is to develop output skills (i.e. speaking and
writing), the monolingual method is suited. In this case, teachers need to give
students reminder notes in Japanese (e.g. test schedules) to avoid possible
miscommunications. | guess that an efficacy of the method depends on learning
goals. If the goal is input skills (e.g. grammar, pronunciation), it is more efficient to

use Japanese explanations.

5 —A. Output WHRIDIRETRD7E, TRTHEBETHLVDWNDTTRA, TARDHBRLED, £5\0\ 9 HEHIE
720, AARGECXEML TSR TEHILERHH LEIOTTITE, THLZEDIEFNDEZ A Output ZHITH
ML, TRTIFETRWEBWE T EL Input 8B H72 5013 0 BARGEZ 57213 5 DN IEEOBMN R 725 &
BH50T, BMIZH XD EBWET, (Ms. No)

This student (11) said that the feasibility of the monolingual depends on the goal. He
suggested that Japanese explanations are more effective to provide receptive skills (i.e.
input skills in his term). Then, he referred to a need of ‘reminder note’ in Japan to ensure

students’ levels of comprehension and interpretation. By contrast, the other student (12)
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said:
The monolingual method is difficult for beginners to understand English
meanings. Therefore, memories become fuzzy and difficult to store in a long-term
memory. Therefore, explanations in students’ mother tongues are important.

Indeed, translation is important as well.

9 TR, WEIZTEE, ERL-UINWEIDS OTT R, FICHOE B ZITOEZ B WE LA L
7, BEASEERIC/R > TLE D LHWET, TAUTREICE VIS WTT L, BIZITAD T EMAIL Tk

12, R XV EFIC/RD &S OT, By, REREOMBIE VD DI 1E 0 KFZEBWET, (Ms. Za)

This student (12) began learning English at her primary school and said that the challenge
of using English all the time in class is too ambitious. She offered some support for some
other students’ views in that the learners would fail to understand learning context fully in
the monolingual classes, and that this factor likely to decide the levels of students’
linguistic knowledge which it is assumed to be a lack of knowledge for later use. Therefore,
she recommends teaching English through a mother tongue to build concrete
understanding. She might indirectly imply that it is difficult to develop language skills at

school by the monolingual method.

Summary

This section asked the students’ opinions about the monolingual method. The data showed
that few students had attended schools that used the monolingual method in their
compulsory education. However, during the interviews, students were aware of the
advantages of using the monolingual method that includes extensive exposures to English
and opportunities to use English for students who tend to suffer due to their culturally
inherited reluctance to use English. Nevertheless, few students expressed trust in its
applicability of English only instructions. The reasons includes 1) impracticality (i.e. lack
of teachers, large size class, and students’ insufficient comprehensions skill), 2)
inefficiency (i.e. it’s faster to explain mother tongue) and 3) impracticality (e.g. a shortage

of English lessons), 4) misunderstandings may take places between speakers of different
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language and cultures or among students with different language proficiencies. In addition,
5) students cannot check accuracies of their understandings. Students’ memories become
unclear and they fail to develop skills to contextualize the knowledge into different
situations. Lastly, 6) Japanese students preferred to have a comfortable atmosphere in the

class and thus errors corrections become problematic in the monolingual class.

The data suggested that the monolingual method, in most learners’ opinions, is good for
elementary school when students are less self-conscious and enjoy using English in class.
Gradually, students prefer to have both Japanese and English instructions to ensure

accurate understanding.

1 - b) About the advantage and disadvantages of the native

English teachers and the non-native English teachers

Due to the spread of English in global communities, English teachers from native speaking
countries (henceforth NETs) are invited to many Asian schools to improve students’
English ability. NETs are considered better because they have high communicative skills.
The vast majority of NETs in Japan are Westerners and approximately half are Americans
(Parmenter, 2000:13). This section explores the students’ views of L2 learning from NETSs,
non-native English speaking teachers (henceforth NNETS), and their preferences including
their advantages and disadvantages in English learning. For this study, the term NETs
refers to teachers who use English as their mother tongue or first language whereas NNETs
is used for teachers who acquired or learned English as an additional language.

The result indicated that four students agreed that learning from NETSs is better while four

students disagreed. Six students had mixed views and explained strengths and weakness of
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NETs and NNETs. In line with other research questions, this section starts from students

whose views were uncertain.

The first student (1) is clear in using the phrase “regardless of their nationalities.”
| prefer pair teaching with NETs and NNETSs regardless of their nationalities. NETs
are able to demonstrate English appropriately. However, some ideas of NETs are
difficult to understand for students because they are derived from the culture and
taken for granted by NETs. By contrast, NNETs’ sometimes use deviant English in
grammar, but they understand students’ difficulties in interpretations and explain it

clearly in our mother tongues.

T—L HARL LTE, Native D5 & BARADT W, BINCHARANIZIRY £ A7%, Non-Native D5 & ~ AT
— WO OPEMTITRNNEBNET, 3L LTUISRDZ L3 H NNETs D8ra NETs (ZHART, 346568
B RBDR o TLEIOT, BIZE, brob LEEOMELSEELTLES Z LBV T, £
Fre LT, =—&, NET OF53flx1E, Native Speaker (2 & » TR 2 & ThH->ThH, Non-Native Speaker
LS TUIHTZDRITRNI ERH YV ETOT, £V H T LIZKRDNT ELWHEBAAENRD L5 2 &45 Non
—Native D F DEFTFTIEZRW N EEWET,  (Mr. Su)
Firstly, this student (1) described advantages and disadvantages of NETs and NNETSs and,
then he said, he preferred to have both NETs and NNETs in a class. One of NNETs’
weaknesses is inability to have native-like competence to perform the language. However,
he said that, NNETs have an important role to help students to understand contexts well.
Secondly, the student pointed out the importance of cultural dimension. He implied that L2
teaching does not rely solely on knowledge of language but also cultural knowledge. In a
way, it is very challenging to communicate with English speakers without knowledge of
their culture. It is rare to hear English spoken in daily life in Japan and it is not easy to
have many opportunities to see many different cultures. This student described the
strengths and weaknesses of NETs and NNETSs. Then, he supported to have pair teaching in
a class. Meanwhile, pedagogical consideration in relation to the contrast between NETSs

and NNETs are less important in teaching said another student (2) who described teachers’

personality as more important than whether they are NET or NNETS:
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It depends on the personality. Good teachers are good because of their personalities
rather than native-ness or non-nativeness.
Zhb N2k D EBnEd, Native DEAER—FONEITEVETA, (Ms. Za)
The student (2) believed that ‘ningensei’ —humanity- is vital for teachers to develop a good
relationship with students. Language learning is unique in a sense that language teachers’
influence on learning is seen to be much more significant than those of other subjects’
teachers. She continued.
NNETs know the concept of ‘language’ by comparing the two languages. For
example, NNETs can explain grammatical rules better than NETs because they
know differences between Japanese and English. In contract, NETs can perform
English with native pronunciation with colloquial flair. Virtually, quite a large
number of NNETs’ English pronunciations are bad and students pick up these bad
examples while NETs tend to continue their lessons without checking students’

levels of understanding the contents.

NNETs D RFNIEFEZH O A DMELFS I ENTED LW IR LIEWET, Fil 23, BhF & DA &,
SREBNANEBEZDOPRHIZEBNET, NETsORFIIE I LTLORoTNDM0, HHEREHILoTZDH
FEEME O TV DDONERET D Z LRk D T, BEICENEZFAT, HRICHEERD L5102 EBWET,
NNETs &REZIE, 21D BENBNEAEL DR DWT, TREROBKRIZONTHEELTHAEL X 5 LA T
HELEI PN ZEDRDH ST, TOENEFZEICD ITHA TND LD T, NET OFEALITIH LA 5ERIC
P CE TR THLBENEATLE S £, EMTETVEINEI D EHA LN E FITRENEATLE
YL TANHHERNET, (Ms.Za)

Early on, this student (2) agreed with the previous student (1) in that NNETSs can explain
difficult points (e.g. syntactic and semantics) by using their L1 and L2 knowledge.
Secondly, she appreciated NETs’ presentation of authentic English, which becomes models
of learning. In this regard, she pointed out NNETs’ inappropriate model of English
pronunciation and she worries that deviant pronunciation by NNETs would become models
for the student. She implied that Japanese students have the desire to speak like a native
speaker. Although the students wish to learn native-like pronunciation, in the

communicative approach, students are apt to be provided with phonetic categories in
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continuous mode (i.e. pronunciation in contexts) rather than subtle exceptional training of
phonetic contrasts. Thirdly, she said that, during lesson, NETs tend to fail to assess
students’ level of understanding that makes students difficult to have individually tailored
feedback. It may imply that NETSs class is designed to provide communicative skills (e.g.
fluency) in earnest rather than analyzing accuracy of English (e.g. grammar, pronunciation).
Certainly, whether authentic uses of NETs’s English would be distractive or helpful might

depends on levels of English proficiency.

When discussing connected issues of humanity, another student (3) said:
| felt repugnance toward NNETs. Firstly, except NNETs who teach Jyukeneigo
(English for university exams), NNETSs tend to have more pride. It might be a good
thing, but I accept it if the NNET has good phonic skills. NNETs appeared to be
confident without much of these skills and some NNETSs are intolerant of students’
language errors. Of course, if a student cannot fix it after a lot of help, it is the
student’s fault. Unfortunately, language skill is unlikely to emerge so early. | have
heard many students complaining that even if speakers of the same language fall
into errors, they do not understand why NNETs gets angry with students for L2
language errors. From my experience, students with low proficiency tend to face
anxieties to use English in class. Students need to feel comfortable in immediate
situations to use the language. | do not know why it happens. It is good enough to
express ourselves comfortably in language class. If we have negative feelings, we

tend to have negative feelings toward it (i.e. English study).

FLTHFFHZ A RN DAEREO S B HEEIE 2 R > TV E T, ZRIEELZHZ TV EAEDINE, ETH IR
FEFESOZEICAEEZRF > TV RENLL T, TNV L TR L2 LT L, 32<&hn
BIEFEDRELE ST EBEAAZNUENEDRNOTTT L, BOMRHKD LWV I RFFHLEE> THD ARZ
DT, B LITE-> T, R EE > TWDEENZ VDT, —5OKAEIL, EENRD Lo L I AL L EITH
WISV T DT, TRITHHAA, ME, WHONTHEERVOIFEEDIZ) BN EEWETA, TH

SHEOMR L, TCICEES LV BDOTHRNWEE S DT, ARARLETIHELTHEZS, SVHENLH LD

=]

2!

. D LTHARADEAIZ Native TIERWERAEIZZARIZE bR bW nontny Zex X<, £
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ZHLHIELHICLET, &) BROAVICWIEAAANDEEDFERATTTE, HD, £ 5 bHKA:R
WAL TE I DIE, BICTGERANTE LA FRELFFLROT VY, £ LT FRAN, SiFEV IR G
LTWBIHZAR b LLFRETZENTOWDIT TR, Wb Lo L ThN R bR oL, HiZbod
I, BB AR > TLE D EB S AT, (Ms. Ku)
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The student (3) agreed with the previous student (2) about NNETs’ weakness in that
NNETs lack linguistic and performative competences. It may suggest that NNETs choose
to teach grammar rather than pronunciation. Secondly, she is in agreement with the
previous student in that the character, humanity of teachers is important, and she says that
NNETs are intolerant to students’ lexical errors in oral tasks in class, which are
unavoidable and acceptable to practice English. She said that it is depressing to receive
error correction by non-native speakers of English who are not fully competent in using
authentic English. It appears that different criteria are used to define a good teacher
between NETs and NNETs. Thirdly, she pointed out that NNETSs have insensitive attitudes
(i.e. superior complex) would de-motivate students and affect their self-efficacies. This
implies that, first, it is important to create comfortable atmosphere in language class.
Then, she (3) further claimed:
Nevertheless, | do not think NETs are always the best to teach English. NNETS
have the same learning experience with students. Conversely, NETs have faster
reactions to students and teach appropriate use of English. I learned English from a
linguist from Switzerland who is NNETS. I trust his view of a language as NNETSs. |

consider that NNET’ view (e.g. Swiss) is important.

BRHLVWWETEWERAL, BARADOEEZZEENEERETEGT LIELDWVORBRHD LES> DT, AARA
DFAEFTRBERNEITRNEREA, 1272, O, TRV EROWE BnES, filzid, KEE-7256 NET O
FRNE BNETHEDNRENDOTT L, ZIHORHIZ IV IHENFZ LRI E NS Z L2 H 2 TINDHDT,
T EBEHEORAENLFSTZHTTA, D native THEH Y FEAR, THHROEENTRICBIT RVNEZ
AR Z IR AFETHE o ED )Tl Non Native OAOHCTIE—FHEETCEL LEVET, 270

5 W TIE Non Native Speaker @ i 7 1348572 L B x5, (MS. Ku)

She valued teachers’ knowledge of English and Japanese languages by referring her

experience to learn English from multilingual speakers (e.g. NNET).
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Another student (4) reinforced the advantages of NETS:
It is good to meet NETSs in the class because it is not only for pronunciation but -
rather as an experience to meet native English speakers. Then, students will know
that it is OK to talk to English speaking people and these experiences at school
provide positive effects on students’ willingness to communicate in English and
understand different cultures in the future. If only NNETs teach English, one day
when we become adults, it is difficult to talk to foreigners in English despite
grammatical competence that we have. Intercultural communication is scary
because it requires experience of the world. Therefore, it is good to learn from both

NETs and NNETSs.

HIIZIZSFEE WO L0 b, Native DZDAFED, ZOHRZEZIZNE o L2 b0 LoRWTTh, FE LM
Cx7e< T, Native LW I D7z& ), TOABRND LW | ENR—FEHETZ LB ST, RALF IR, £
DNE—, BHEDEDORHIZ I NI NEFETREE D GELTWWAL L, FELTRURELE D ZORER A Fr
DIEN, F— FRED, BRATEASD FELE D W EBL D FEE O LT AL ETHLESDOT,

U—r SR, FO— FW, EHTTR, RAKEAS, BEHETT - LIIGEOMIROFFICHAAND ANIC

HRZTHH2TETHLRRNTT N, £972&, AL, E—. Eo L RAIXRSEFEIZ, HORNISNEDF
Do EHTELRIT, FEERWVWERS ATH, W< B Vocabulary & 22305 E D332 DNIA S TN T h, il
LWV I —A REDFEROT, —in, —&FT 5\ HET Native DIFEDITNWEBNET, Best 0L 5
M. 5T R, BIICES EES ATTIFE, (Mr. Na)

This student (4) is more positive about learning from NETSs in that, before students fully
encounter the situations of intercultural communication, students need to learn and practice
how to operate the conversation in English in intercultural situations. He implied that,
communicative skills require not only linguistic knowledge but also experience to use
English with native speakers. Therefore, he expected schools to provide opportunities to
use English with NETs. Here, intercultural communication has emerged as an important
factor in language teaching. He meant that, in a country like Japan where the students have
extremely scarce chance to interact in English outside the classroom, it is natural to have
resistance or anxiety in English communication. Therefore, he considers that, NETs at
school provide students opportunities to handle their anxiety in English communication,

A student (5) described her experience to learn culture:
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Whether NETs or NNETS, it is not desirable to learn language in a large class.
Especially, teachers have many students in a class and students have to practice
English with other students, which was quite boring. Nevertheless, at the university,
| was able to learn how to think in English from NETs and the idea that it is
acceptable to express opinions without rules of formalities. The advantage of NETs

is to teach their culture.

Native 7°5CTh—xMass TRDDITHEVBERDP RN R—LIECELT, BT PR DOTERFETO—XF mass T native
speaker & students SR ST A TITITE | KR, —xt—ELORFRINIRND T, F5R. BEONEFEL THDHENHT
LTI, B HEV D ELRD ST EIFLIBBDVELT, B o7 WHRITFEFEO LD LY | DO —, HFEN
EBZLNID, RYRVBEBELTRWVWE WD ZEEFRIZE WD T L Ly, Culture Z%52% Z & 7% Native Speaker

DREWEZATZLEENET, (Ms. Ho)

In contrast to other students, this student (5) focused on a large class-size and said that it is
difficult for NETSs to deal with individual students for oral tasks. However, in another part
of the interview, she said that, English classes by NETs is more suitable for large class
where students’ English proficiency vary extensively but students are unable to have
individual feedback by NETs at school. Importantly, she appreciated the opportunity to
learn communication style in the West from the NETSs in that they talk without formality,
what they want to say whereas, in the East, people talk indirectly to respect harmony
within groups. These two students (4, 5) meant that language learners need socio linguistic

competence to engage openly and respect others in intercultural situations.

The other student (6) considered different situations of English uses:
Let me see, for a student who wishes to speak in native-like English, the principle
is correct. However, for student to write essays, it might not be the ideal model.
In addition, between Chinese and Japanese communication, we are not apt to

attain native speakers’ fluency.

ZHTTR, 9 —A., Native DEDIZFEE LWL, ZiUIVWEBNWET, ZREEFETMXEHE N
communication 35K, A 7% Native D X 5 REFEVRAYIZERINTNDMNE I M2 T AV LInA XY
AEMEI NS OREREINTNDEDONEVNI DR, b ro LA U ET, fliE, BARANEFREA
MHEFECTEE TS, &2 E TORGEL ML S LENRRNOT, (Mr. Ka)
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This engineering student (6) studying to analyze oral skills of Japanese language learners
commented from an engineering perspective which make distinctions between fluency and
accuracy mandatory. Earlier in the interview, he referred to English in Japan as non-ethnic.
It means that there are no particular targeted countries and the purpose of English
communication is mostly for academic and vocational purposes. Here, the notion of
interaction is an international community at large where, in global community, English is
used for instrumental purpose. In the question (d), he said that it is difficult to attain native
level of English “r5wv-tcex-zszun<, 2. He is more positive than others are and said
that native-norm of English accuracy and fluency is not realistic goal. Then he further
continued:
I think, NETs’ classes were more enjoyable than NNETs. It was not only enjoyable,
but NETS’ pronunciation was attractive. A disadvantage of NETs is ... I am not
sure if it is called a disadvantage or not, but when students cannot understand NETs
well, students, especially beginners, will be in trouble. In addition, NETs have
different teaching skills, and | prefer to learn from teachers with a lot of teaching

experiences.

o T, Ro1IE0 ., NETs DIEAEDHN, Lozt BnEd, £—, BLhozL, T—, BENXLHLD
TRMM-7ZEBWET, 55,80, £ TTR, AN E I 0b AN, ELBEBN Loz, HD
—, HO—, FWEO LUPERWVREETIZ, HO—, Wb, BHRAHLARVWOTHERSL LD Z &, HE NET Ok

ELRBROZENRGH D ER D OT, BADENRITI DOV ERNET, (Mr Ka)

He (6) agreed with other student (2.3) in that NETs’ pronunciation is attractive. In addition,
he added that NETs’ classes are enjoyable. This student described EFL as enjoyable and
many students in this study wish to feel comfortable in EFL classes where they face the
need to learn accuracy for their university exams. In addition, the media advertises an
image of NETs having more humour during lessons than NNETs at Juku. Naturally,
students can enjoy NETs’ fluent talk using good pronunciation and their real use of
language with their culture flare. In addition, he pointed out the difficulty of listening

comprehension in NETs’ class. Ultimately, there are a number of advantages to learn from
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NETs. Nevertheless, regardless of whether native or non-native, he preferred to learn from
teachers with more experience. It implied that teachers need not only syntax, morphology,
and phonology, but also they need to understand students’ motivation and their culture (e.g.

comprehension). It implies that good teachers are not born but made through experience.

The preceding six students had mixed views by describing strengths of both NETs and

NNETs. Now we look at students who supported the use of NETs more strongly.

The first student (7) appreciated learning English from NETSs:
I learned English from NETs in UCLA a month ago. There were many students
from Europe (e.g. France and Spain) and | found it difficult to understand them,
partly because our English is not fluent. However, NETs’ English pronunciation is
very attractive and easy to understand. In this sense, NET is indeed better to teach
English because of their authentic pronunciation, and they can understand students

faster. It was a good experience to learn from NETS.

UCLA OAEFETNWANWAREDHFANT, AIENET TLETE, RoiFEVFHEL TN T, 77V ANENAAS
VANED, F— RIEEDRADLRAL LN ENI ZELHDIATTITE, R RPEBELILNWEZARH -
T £H VoL EHKTIE, Native DFEAFEENRLS T, BERTH-72TT L, 2H6080 9 & RIREEL TS
NEDOT, oY NET DRAEICE DT oz, WNRBRIC AR s L BnEd, RIXVBFRERNTT
L, 266059 ZENRLBEDDL L, RFY NETIZRWEBWET, (Mr.Ot)

This student (7) stated in the earlier part of the interview that after he got a job offer from a
trading company, he attended a language school in UCLA in summer. There, he
experienced many European students’ successful communication without full grammatical
competence which had given him significant understanding of communicative strategies
used by non-native speakers from other countries. However, he agreed with the previous
student in that NETs’ authentic English is easier to understand than non-native speakers’
English with accent is. Further, he described the strength of NETs that they understand
non-native speakers’ deviant English well. Ultimately, for oral skills, he supports learning

from NETs because their immediacy in understanding the students is important for
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professional success. In addition, he found that performance competence by non-native
speakers is more important to use English in convincing ways. Therefore, the doubts about

the quality of NNETS are justified.

The next student (8) supported the idea with reference to authority in NETSs.
| agree that NETs have authenticity and students become more attentive in the class.
Japanese students respect NETs, but do not show respect to NNETs. NETs are
professionals who are aware of their responsibilities. Most of all, it is possible to

learn how to think in English with NETS.

RolE 0 %5 T, THULZ DY 72 & By yE 9, Native Speaker 72 & F 3 AN —I12 NET IXAEMREDF A,
HoBEET L, AN RIFXVARANESTEBERBIZTLITLEITE, ZOANRAEAI LBV T
HTLEITE, 55 BEFLHEEL Lo THIETEZTLEI L, #XDFLR0EY rT7 v aF i N
DTEIVI ARER > THATINDERI DT, 20, RALWVI N, FFETLDEEZ DL NH T L

BH¥ D EBVET, (Mr. Ta)

This bilingual student (8) had lived in the UK and attended elementary school since he was
six years old. He said that language problems were the most difficult barrier. (ixv s@mEo %
BB H T TT, o0 FFEAS KRV LOR A b itk ciae, ) He emphasized authenticity in
language that NETs have.
Referring to authentic pronunciation, another student (9) suggests the use of NETS;
| trust teachers with good English pronunciation. | judged quality of English
teachers from their English pronunciation. In this sense, | prefer to learn English

from NETs.  (MsKu)

UL, BFRELVI LDOEZ AL TERE VO 2, BELHBEEL LTATWED T, BHARANDEENRREE
BEFLRRVWE, HEVEMALTWRNSTZEWV I D £ I D EKTIE, Native DIeAEZIFATVE LTz,

This student (9) said that having authentic pronunciation is prerequisite for English
teachers. Thus, she preferred to learn from NETs. Then, considering English teachers’
criteria, she implied that, it is important to provide learning models. Therefore, she talked
in a similar vein with the speaker (2) that communicative competence in oral skill requires

accuracy and fluency.
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Now, the data analysis turns to students in disagreement with the idea that NETs are better

than NNETS:

The first student (10) described matters from the point of view of pedagogical feasibility:
The advantage of NNETS is that they speak in the same language with students and
it is easier to understand. By contrast, the advantage of NETs is to experience
native speakers’ talks. I wish that I had more English conversation class. In reality,
at beginner levels, it is better to teach in both Japanese and English. Gradually, as
students advanced to senior high school, they will be able to cope with
only-English class. By then, it is totally acceptable to learn only in English.

Practically, it is good to learn oral skill from NETSs, and writing skill by NNETS.

RNIV, BARADEATT L, ZHZ L HAFBCHRFBOREL T HINLHDIT E LN, BRANDEAD
W EZAEFRSIEY BAFETHH L TS NE0 00T WL, BHRACH Ot FE2 L Thb,
NET DFEAEDVNE ZAITRIEYD NET OFEADFEICHILD Z L AHK D, B2V & ZAIEXE DR D727 -
7oo b O LESFEORRZ R L T Lo, EERMBEL LT, I, 1T C OO A AGE L RGEL
FIZDOTOWEBWETR, HOHRE, SRAEMIZRST, HOIREBINRONWTEILL, FFEETOREDL W
WERBWET, B<KHEEEZITTH OK T, HARADEEITT A HEER L o200 D, LWELH D L E
WET, REFHCHA LTI I B LBWETR, EEMHAFZICEL TUILTLLE S TERWEENET,

(Ms. No)

In contrast to other female students, this student (10) focuses on experience with the NETs
rather than their authentic skills (e.g. pronunciation). Then, she noted advantages of both
NETs and NNETSs in that she considers that the question of efficiency in English study is
less relevant to the dichotomy of NETs or NNETs but rather depends on learners’ age and
proficiency levels. It may imply that communicative approach does not always help
students in production of linguistic knowledge.
Another student (11) described his preference of teachers:
| prefer leaning from teachers with experiences who are skilful in teaching English
rather than just to be ‘native speaker’. For example, my Japanese teacher of English
knows very well how to teach pronunciation because of her learning experience and

conscious efforts. | have no problems learning from NNETs who have good
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teaching experiences.

NET &5 KD, HFEEZRS DL T Do Lo BERLZNTHWEBNET, iz, FADEALFIHEEN L
THRELT, EO2RETHREDPEZEHRNITHINTVDIOT, £IWH ADIFZ I, BEHICFATHND AKX
D, ZH2TIUEZH 722 L FIHABATHA THH2HDT, EHLALIETE 5725 NNETs Th W& Mg
T, EKBRAH D NZHDLY 20O T, b LESBH D25 NNETs ThWNEEWET, (M. Se)

This English teacher and PhD (12) said that being native is not the only criterion to be the
best teacher and agreed with the student (6) in that, regardless of NETs or NNETSs, he
appreciated teachers’ experience in showing a successful ‘learning’ model (i.e. the way to
learn pronunciation). Referring to NNETS who are able to connect with students better than
NETs in their difficulties of learning English, he described students’ need of instructions
about how to listen and pronounce rather than only aural input. Interestingly, this student is
contrasted to the student (1) who learned listening skills at early age before English study
at junior high school It implies that only aural input is more useful at early age whereas the
explanation about how to listen and pronounce is necessary for higher age. This might
imply that learning listening skills by aural stimuli only is overstated. He believes that it is
possible to strike a pedagogical balance between communication and grammar during
task-based performance by both NETs and NNETSs. In addition, he raised another important
matter - the question of motivation- and how NNETs may have more difficulty with
motivating students from his own teaching experience at a private school:

| have hard time to motivate students, because the students are able to advance to

the affiliated university without entrance exams.

FIIVWFEHZ TNWDEZARTAD L —F—TRFZETITPNTLED L Z2A2DT, BB THZTNT,

£ 9 R0 TAERED motivation Z @@ & 522 E#95 LTWET, (Mr. Se)

He (11) explained how in his school students can enter the university with which the
school is linked, without Entrance examinations, and this affected L2 learning behaviour

and motivation.

Another student (12) agreed with the previous student that teachers need training:

| agree with the view that being a native speaker of English is not the only
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condition to be a good English teacher. For example, being an American is not a

condition to be a good teacher.

WEED NET BNIEFICEVWES IDETEL TWVDDOTT D, H—ZIUTNO WA LR 20T, 012, Native 72
BHLEST, FavbBEXTRET, BIZIET AU HAEDDE VST, SR AAMCITEE L HILD
LIRS AT, FAUEE L & BN ET, (MrSa)

This student (12) received a satisfactory training at his integrated high schools and
advanced to Japanese university to study English. From his teaching experience, he said
that the native speaker ideal is a fallacy and he asserted that teachers need to be trained to
attain an idea and skills of L2 teaching. This implied that a teacher is not born but is made
with experience and efforts.

In aforementioned results, there were equal numbers of supports for NETs and NNETs. It
implied that the incentive of cultural and linguistic experience through NETs might be
aligned to support both NETs and NNETSs. This also means that the question was difficult
to simply agree or disagree about because the answer depends on goals of students.
Therefore, students described advantages and disadvantage of NETs and NNETS, which

can be summarized as follows:

Summary

This question explored a pedagogical choice of NETs or NNETSs. In the view of the
students, the pedagogical conditions of NETs and NNETSs differed in the following way: 1)
NETs are able to use authentic English; 2) understand and react faster to students’ deviant
English than NNETSs; 3) integrate the language and culture in enjoyable ways (this is
highlighted by MEXT goals but they did not refer to this). However, 4) NETSs fail to check
students’ comprehension in the class. Importantly, 5) Japanese students have less approval
of non-native accents and appreciate NETs pronunciation models.

By contrast, 6) NNETs’ deviant pronunciations are recognized by the students. 7) Thus,
NNETs need to use phonological rules strictly during instructions. In addition, 8) the

students at higher age need to have explanations of how to listen and pronounce.
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Conversely, 9) NNETs can share the same learning experience with students and better
connect with students and NNETs can demonstrate learning models. Moreover, 10) the
students preferred to learn from teachers with experience and training — and this applies to
both NETs and NNETS. Finally, 11) the students preferred the teacher to provide a
comfortable environment in classes. In short, in class, NETs appears to have authenticity,
which the students’ favour but NETs lack in understanding students’ learning difficulties
while NNETs lack English skills while they emphasize accuracy. Consequently, the
dichotomy of NETs or NNETs may depend in part on age and levels of English proficiency

and their needs.

Indeed, there are always differences in language skills between NETs and NNETS.
However, being a good teacher involves methods, idea, material, and more importantly,
personality of the teacher. NETs can show a model of English, whereas NNETs show a
model of learning. This reflects traditional models of teaching, which expect students to

imitate. In the next question, the author asked about a suitable age for English learning.

1 - ¢) The belief ‘the earlier, the better’

The question of starting language learning at an early age is perennial in educational and
political perspectives as well in that of the general public. Education in the national
language and national cultural are inseparable and the MEXT action to introduce early
English education was slower than that of other Asian countries because there has been
much debate about the possible negative impact of English on learning Japanese language
and culture. This research pursued the issue from a socio-cultural perspective and asked the
students about their views about this popular assumption and the principle established in

the literature and analyzed earlier in this thesis. The aims of this section were 1) to
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establish the students’ views on including English as a compulsory subject and 2) to
investigate their views on the starting age of English study. Practically, the participants
included four early starters of English study who had lived aboard before the age of six,
including three students who attended an English-speaking school. The results
demonstrated that five students supported the proposition, while three students disagreed
and six students remained uncertain. In line with other sections, this section begins with

students’ neutral or mixed views.

The first speaker (1) described the importance of mother tongue:
English and Japanese language studies... Let me see, I am not sure if I agree or not
agree. Although English is an important subject, it is more important to master the
mother tongue first. If the second language has a negative influence on the first

language, the priority is wrong.

ZH TRz, KiE—. EFE—. NEEOrLEAT S LIS LT, 2—, 9 TR, 2B
WX, Z—, BRABRWTTITE. veryclearly 7272522 L & LTIE, EHELLHAAKRFETTITE,
SIFED, BAGEZEARETT O Lo Wil 3 R&ZLEVET L, 20—, EFAEEE Lm0 BT,
F—SHE LT, 20, B AEELD LV BERTIE, AEEOBIET, 1300 AAEEE. EiEHE 2B

W25 TCLE I DIXZUIZEN TR b O EBnET, (M. OY)

This student (1) acknowledged the importance of English. However, he stated that, a
mastery of L1 is the priority. It meant that the development of key skills (i.e. numerical and
literacy) are naturally inseparable from L1 education in compulsory education. He implied
that early acquisition (time) of the mother tongue of their own country (i.e. the birthplace)
is the first priority. Then, | asked him if L1 skills predict L2 skills;
“It may have some effect. v, 206200220 9%b LETR, (MrOD
The next student (2) was uncertain about the proposition:
I am not sure...It may be good to start learning English early. English language is
not necessary for our life in Japan. Therefore, we forget what we learn at school
early. I am tutoring a six grader and her mother complained that English study at

elementary school is inadequate because of its shortage of time (i.e. once a week)
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and impractical learning contents such as “This is a piece of chocolate.” It is a
waste of time. It is better to teach basic language skills such as writing the alphabet

and nurture communicative skills by oral practices.

EO9RATLEI R, TNTEYD S RWHFRBIEZ 20BN RN OE LIWERADR. £ 5 LTHURMICHEEEH
DRLTEINTRNE VIR D LR LHNET T E, STAARBLET TLEETHT 206, ®ED, &
KCESZ LB BT LENET, BRWEREHAZ L TV DA S AW NFRONEAE THE —BIEEEORE
BHDHEVIDOTTIFE, BNORD EEBRHFITONTNARNENSTNT, ZhRFaalb—hTTen &
RHFIZONTNRNE NS | FARAIESTEDLNERNWAREBNET, LRALHEHZ TN RLhINEDA
MHEE, BXTUEL»o7cBNET, ROALESTELRIC—EITIEY DATTN, ROIAESTZLELRALL
—ANOEVIZ, BETIHHSE B2 T, IFLRILY KIXFNILFESH0T L HNIEPLo TR LD E B
¥, (Ms. No)

This student (2) studied International relations and said that L2 communicative skills are
not critical for survival in Japan (this view is in contrast to what MEXT emphasizes though
she did not mention this). Consequently, she considered that the consolidated effort for
early language education might be wasted. However, from her English teaching experience,
she said that, some parents consider that the current teaching time and materials at
Japanese elementary school are inadequate. Then, she suggested teaching practical skills

by getting them to express their idea in writing or use communicative activities in English.

The next student (3) is an early starter and emphasizes the question of anxiety — which was

also raised in the previous question regarding NETS and NNETS:

The assumption underlying the early language education to reduce students’
anxieties of English study in later days is valid. However, to tell my embarrassing
experience of my early learning, | still cannot distinguish phonemes of /I/ and /r/
although I can hear my own. From this, | assume that, the early learning of English
does not give advantages to students’ English proficiency in EFL environment
unless students keep learning by themselves. Therefore, in Japanese school, unless
students have English lesson more than three days a week, it is difficult to meet the
advantages of the critical period and the concerted efforts for early education may

end up in half way.
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To&Fo ko, WAL T DLV EHRTIZRWIAD 201X VOt LLEEATE, 2—&TT
RAFPLOFETTA, LE RIF, B TEENTELOTT A, £, BHHTHOTEDO LR EVWbID &,

Eo &, TRIFERFIRONRNDTTR, £1T, o, FHRENHLoTWT, LA R DORBIR, B
TIEEAITELDOTTIFE, Th, ABRCoTND EXFAOHR, BOORBRNLE ) &, bo—, Frb
RoTNTH, Io&Folckoic, H—EED, BFTODTLED &, EFEIATHRVOTHIUL, EFL B8
BT, 0TI 72 SAPNERTIRIBEIER NS, Z0E 50 IDICEFLRERNWERS DT, ThiZiTi
EATFEDOREMA H 572500 DOTTIFE, DL ICHZEIK BN Eolz b i oTLE 9 DT,

HO, Z—. BRRIE, 4 ORUTITES TS RODDOTIERWA L BN ET, (M. Se)

This student (3) said that, despite his early learning, he failed to hear phonemes. Again, as
we saw in the discussion of NETs and NNETS, the question of pronunciation worries
students a lot. It implies difficulties of hearing ‘perception blind spots (Lado, 1957:11)’,
which frequently agitate Japanese learners. Ultimately, he said that L2 learners need to
have continuous language learning environments or English exposure outside school. For
example, learners would make use of media (e.g. TV) to develop language proficiency. In
term of language stimuli, his English at kindergarten did not teach the alphabet. He also
agreed with the previous student that the current curriculum in Japanese schools is not
adequate to develop language skills. For example, there is lack of English lessons to meet
the advantages of the critical period. Thus, the students (2, 3) suggested reconsidering the
elementary school English curriculum.
Similarly, the engineering student (4) described productive skills:
My research topic deals with developing the system to evaluate the Japanese
accents spoken by non-native speakers. Some pitch patterns in Japanese language
are very difficult for some foreigners because of a flat melody in Japanese.
Japanese language is particularly difficult for English speakers. Let me see, for
early learning, although it may have some positive effects, but early English

education might influence learners’ ideas or L1 culture.

BAFEOT 72y MZOWT, BAFEOY v F /% — T, HEARFEF LIZICD LEICR: D, ThE HENT
FHlT A A EEA D L, EWVWIHIFEERA D) LB TWET, 1TV, BABEOY v F /R Z— T, 1T,
FIUEZ DL O BRBDOEEV TV EEWET, 25, LW —0RHHE 5T, EHLTHF
RN —FEHE L, H—, TEFEFEEICE > U —BFBHELWATZNWTT, 9—A, £THTTR, £—, BWEFny
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WO DIFRNS LIVERANR, BEITH L TOREL D, LR b DO~DERDH Y £5, (Mr. Ka)

This student (4)’s research topic is to assess Japanese pronunciation spoken by non-native
learners of Japanese. He spoke from the engineering perspective that pronunciation is
equally difficult for non-native speakers and agreed with the previous student (3) that the
notion of difficulties of English learning might derive from gaps between L1 and L2-
acoustic features which is a common problem to other language learners (i.e. Japanese
language learning for English native speakers). These students (3, 4) agreed that
difficulties of English might be obvious in pronunciation and implied that the initial age of
learning could be identified from learners’ pronunciation. In short, the results revealed that
earlier English start might promise better pronunciation, but EFL could be need to prevent

disappointing results (e.g. inter-language).

Now, in contrast to the aforementioned students, the data analysis will look at the data

from the students who supported early education.

The next student (5) reflected on her early learning:
| think that, early language learning, let us say at kindergarten, may not determine
future language skills. However, experience of having contacts with native speakers
at an early age is good to develop awareness of different cultures. For example,
early exposure to English speaking people nurture motivation to study English or
alleviate anxieties toward language learning. Consequently, having exposure to a
different culture at a young age might contribute to affective domains for language
learning. Therefore, | think it is good to start learning English as a compulsory

subject from the first grade of elementary school. Kindergarten is a place to enjoy.

25T, BET NS VBFHIIEEE o T h ZNAEROIGE T EBEE N D LIER YV EZTVARNDT
Th, F—IHEENZ 0D LRALTRSTNT S, 7272, ZORHAMESHYLICHN D &5, SHEAICZS S &
MZ D Vo BRI D & BOET, £ TEIAEAMSH LTT LA —2872< 25 &, AMEO SIS E
WENE I Wb OIETEREN % BIF D Motivation 12722 &0 ) BIR T RHITSGEAFTXE®RLNH 5 L BV E T
J &, BUTNERE— RN DIAD B ORI E LIEVET, B LV D ORIERE ZATT L, INEROEE
HENIEE D & FFHCERE & 0B E M FRRE L s & o TR [R5 - T RN R & 05 HERD
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TIEDPOHE L RFEIZITITO TV H 0NN A Lo d BunEd, (Ms. Za)

This early starter (5) began learning English from the first year at private elementary
school onward but her early education did not develop language skills, as we shall discuss
in research question 9. Although she supported the previous students (3.4) in that early
learning of English does not promise English fluency she supported early learning because,
owing to her early English learning experience, she became familiar with cultures of
English speaking countries and has enjoyed her English study. Again as in the previous
section, the question of anxiety appears here. As there are a number of the students who
support early education, there might be something in there. This student raised a
relationship between language and culture because her early learning experience gathered
her communicative competence with people from different cultures. It implied that
language education and culture learning are inseparable. It would suggest, and could
answer to the previous student’s (4) worry, that English exposure at early age had a
positive effect on her cognition. Then, she suggested that it is desirable to include culture
knowledge in English curriculum. In order to make early learning more effective, she
suggested teaching English as a compulsory subject along with other core subjects.
The next student (6) is a returnee to Japan, having spent some years in the UK.

From my early experience, | agree with early education. | think it is good to learn

English between the ages of 6 to 10 years intensively for memory retention.

However, the earlier they learn, the earlier they forget the language in EFL

environment.

FUIRIIV AGEELE I BVWETR, AGEFORENAL VST, £4r, —F, 60D 10 5% < VORI
PFEEDFEFE DO LR IR ZART VW ERWET R, 55 EREF VNS WAL DL RNT L
KHODOBLENERNET, (Mr. Ta)

This student (6) arrived to the U. K. at the age of nine years (3 9 i o2 HEESHZIT> TV =D T)
and keeps his language skills while his sister who arrived in the U.K. a few months old and
left the country at the age of six could not keep her L2 skill. He agreed with the

aforementioned students that the principle has good effects as an experience. However, he
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is in line with the student (5) that early English learning does not promise English

proficiency. However, like another student earlier he also says that what is learnt early can

be easily forgotten and refers to his sister’s experience of this:
| have a sister nine years younger than me. She began attending a nursery school
four years after arrival in the U.K. and later attended a reception year 1. At that
time, my sister used to speak perfect English and we talked in English all the time.
Strangely, she understood Japanese from our parents. Her English pronunciation
and gestures used to be like British. She was only six months old and a little baby
when our family arrived to the U.K. My sister only ate English food such as fried
food. My sister spent a lot of time with her English nanny and was surrounded by
English speaking people. Her English pronunciation and gestures used to be like
British. Then, after four and half years in the U.K., our family moved to Thailand,
and my sister entered Japanese kindergartens and she spent a lot of time with
Japanese friends. My parent made this decision for her future life in Japan and out
of financial considerations. Within a very short time, she lost her English skill. If
we learn the language, too early, English skills disappear quickly. 1 sometimes
speak to her in English. She now lives in Japan and does not remember that she was
able to speak English. Our family speaks Japanese. | sometimes speak to her in
English. From this family experience, | think that early exposure to English does
not provide speaking skill. Ultimately, it is difficult to develop communicative
skills in English at Japanese school. My parents sent her to Japanese kindergarten

because of financial reasons and the family prospect to return to Japan.

T2 —DBRBSND O TTAR, WOEFANZERNDDTTAR, A XY RfF-THE S Y 4 R HWTEMOD
Primary school ® Year 1 | Reception 2\ > T, Year 1 ZIXW5REID Year 11217 ->C, TN FE THLIIHHMON
UrseryiAToTWT, T, MAITHEENERIC RS20 T, BABEMEL ALIHERL T, FTET -
WEETLRRoTNT, FLEETLLRoTNT, EERANREHAZZ LI, BABECENMINS S L2h
D5 LOATT, bhoT, BIEHEETES T 20 TT, MLIIRT L 18X LT R CHEAZEET
FERICETIAATNEDOTT, AENTHLIE, RbeATLE, B LBITYHTNRY LR
L, ZE<SHW0NRHA F I ZAOAREIARTZWRANCHT LN TNWZOTER, FORA XU ZAALRRNT
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T ENLEETT 200 TNT, ZNNLX AR>S T, HRADHZ LIEDLVHEEGoTNT, HAD
PIFEEICAT > T, LI BIGERANTCIZEN LS 2T, SEIIAABETLNE AR o T, THI/EI LR
VR EVIFIELOLRNTE, RIDOLRNEEBNET, 130, #FHFEL k2L o T, SIXARICHE
ATNT, 4, BWEEZHRICETTORATWRNWTT, AAETT, THE#ELRE AR o7, HEEE
WET, £5EFRDE. BADNERTHRFFEZRL2DO b —F T, AV OABEMAARANRZ L BARARENHKGET
A2 =V arELDDEFHLVWERNWET, HED LD R RVERWET, ZIUTREY
ARICRDEL B L T, BAGEELAITERVWEARTEN TR EBSTLLRVET, HERIIEBRNRE
HKbhbLEVWET, ARRSTA U EZ—F Y a FTART =~ fTREDLDELDOT I BENINDH LR

DT, RN BHEMIT ARDFRIAT 5 1= A & Bstz EBONE T, (Mr. Ta)

He (6) said that English skills - in particular for oral skills - derived from early exposure to
English does not remain without maintenance from the environment and a desire to
maintain the skills. This student agreed with the student (3. 5) that the positive evidence of
critical period needs to consider starting ages and levels of exposure outside class. Finally,
he was concerned that language education is related to socio-economics in that students
need parental support to maintain English skills at early age. Although the overwhelming
majority of the students so far support the earlier learning, earlier learning has numerous
problems. The next female returnee (7) described the advantages and disadvantages and
agreed about the experience of forgetting:
I lived in the U.K. from the age of one, attended kindergarten, and returned to Japan
too young to keep my language skills. I was fluent in English until I was a
kindergartner. However, after returning to Japan, | lost all lexical and syntactical
fluency that | had in the U.K., but my English pronunciation is better than other
students’ are. Realistically, my English study began from scratch at junior high
school. | envy returnees who have English skills. Nevertheless, | was lucky to have
a living experience in the U.K. because | enjoyed learning English at school. Thus,
I support teaching English at elementary school. | appreciate the native-like English
pronunciation and wish to provide pronunciation instructions. I do not think it is
necessary to include syntactic knowledge for young ages. Therefore, | think it is
good to focus on oral skill (e.g. phrase repeating) and add writing skills for

subordinate information.
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AF Y RCWIZRHT AR E S B D L2 »> T o CELDOBRENSTZDT, ZDdh EIHEITEATY
T TEZABNT, EoTWAHATT IR, £29VNIDEHTI HRELWR— BT, film, REHINE
WEIRELFESTWDHL, £IVIDERTHRELWREE S, BoT, BEXWILERMMoToz—E W
&, ZITHLRL ST, INEROM, HFEEE S22 BN OT, R —EREHIF A WS 2 &
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BB ERTE DT, 20—, FEEICMN ISP NFRDOHLDIXERNH L0 EBNET, £9 T
Th, Fnl, BFEEEL Do TE RO T, 785X FKHe 5 HIT NS DFEFITMND Z LiFnn &g
DONEWVIHIG T, 7272, SNEIE STV HEETE 5720 | 2 9 W o ol Enaki) 7 2 & ARd % 3 2 AU & 2
RHEN) ZEENSVENST HRENRRL T, FREPFERICAS TOL+aHkd EBVWES, 20—,
HEOEFFIERNSVEFENSHNTNEZ & T, FTTWIEGRH - T, FHUT L - T, ZHICHFEITH
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D EEEIRNZR D TICRo TINIZON TITo TRM o BV E T, HiEEH 2 5 L0 IFRiHERZ -
20, VE—=RENTL—=XLWn I BVRFTEOMVIELTHENWNERWETN, Z95 5 Speaking 23H10

T, ZAUTEBME L TFHRB HIITNH & (Ms. Hi)

This student (7) had a long interval before she began learning English at junior high school.
First, her opinion is consistent with the proceeding student (6) that it is difficult to maintain
linguistic fluency in EFL environment. It implied that the effects of early language skills
depend on levels of exposure. Secondly, she agreed with the student (4) in that differences
of learning duration were obvious in L2 pronunciation. It may suggest that a language
history is vividly reflected in skill in pronunciation. Then, her experience confirmed the
student (5)’s view in that L2 there are isometric relations between culture and language. In
terms of intelligibility in language, she emphasized fluency rather than accuracy at early

age.

Consequently, she has enjoyed English study and English became her highest scoring
subject to study pharmacology at the university (3134507 > 720, EBEOZBROWIRE T 5 O
xcL7L. ) It meant that early language education might affect self-efficacy (e.g. students’
learning and identities). Lastly, in order to improve early English education, she suggested
teaching pronunciation at EFL in primary school. Interestingly, most of the students in this
study talked about pronunciation, which might mean that Japanese students were in favour

of native-like pronunciation.
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In short, the students who supported the principle explained that although early linguistic
memory declines, their experience might remain to be significant in later life. Now we
shall look at the views of students, which expressed a clear disagreement with an early L2

education.

The first student (8) described the limits of the early language education:
I do not agree with the principle. | have many bilingual friends but none of them
is a perfect bilingual speaker. A ratio of their language skills between L1 and L2
would be 80 to 20 at its best. Japanese students are busy studying L1 ‘i.e. kokugo’

and it is better to start learning English from 10 years old.

Z 9 BWER A, FAT Bilingual DR EEZZL F->TVETH, IFLEAEDANE L LT, F 1578 perfect
7ol b I AN ARERTE -T2, —FBELTH80 : 20<HbWVWEERWET, b, WmlE bl
HkD NTWERA, ENLHEARATLESTELHAFETRADZEN—MHLDT, 10 HNTNNE g

9, (Ms. Ku)

In theory, she (8) claimed that bi/multilingualism is not possible. In terms of bilingualism,
some students with mixed parents and they are native speakers of more than language
while other bilingual students are monolingual speakers at home and study in English at
school (e.g. student 6). In terms of fluency, whether they are native, or one or more
language speakers, she considered that, it is impossible to have equal fluency in two
languages. It appears to be a grand saga whether perfect bilingualism — i.e. equal
proficiency in both languages - is possible or not. For example, Davies (2003:211)
considers that, although it is rare, it is possible to master more than one language. Secondly,
this student (8) agreed with the student (1) in that an early L2 learning might affect mastery
of a mother tongue (e.g. mastery of Kanji). It means that L2 acquisition at early age might

delay L1 mastery.

The other student (9) described a goal of primary education:

I think kokugo is more important. If you chase two, you will lose both.
ARGEZEICROoNEZEENETR, LWVODIE, 2D ZoDZ LZFERHIRAH & LT, TE D AFW
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WOTTA, AL L EFSTHLRANTTHE, (M. Ha)

This student (9)’s view is congruent with the proceeding student (8)’s opinion in that it is
difficult to achieve two goals equally at one time. “Kokugo” literally means “a national
language” used by the majority of ethnic group of a country and is ‘Japanese language’
taught as a mother tongue. Every student enrolling schools under MEXT jurisdiction have
to learn Kokugo including roughly 2000 (e.g. 1006 in primary school, 939 in junior high
school) and grammar to acquire literacy of their national language (i.e. L1). Students are
expected to have Kanji test every few weeks for which students use memory strategy to
practice them. In reality, numerous compounded nouns and verbs - nearly 3000 kanji are
necessary for fluent reading of Japanese newspaper. Drawing on this, in the next question
(d), this student (9) will describe how the complexity of Japanese language makes it
difficult to operate in computer system. He implied that “A man who chases two horses

will miss both.”

It may suggest that language skills require confidence and identity, which is maintained in

L1.

Another student (10) also disagreed:
| often hear the theory of critical period but I am not sure if L2 learning abilities
decline by age. | began learning English at Junior high school and it was not too
late. From my experience to learn English from Junior high school, it was early
enough. However, this is my experience and it may not apply to all other students.

As for myself, junior high school is good.

E57ATLE D, £< SLA L THRAMIEHA S Y £32, €O—, BEOHGEESHEORB LT, Fu
FBAENST, ZhoTAY TR, ZIh— BOND—, BRADEAKEIICR S 2O EENS T
Frh, ThhbThLHAMICA -T2 LB IRBB D720 TR, THEANRRRNH 715 LE-T, 1F

PONTHTEESD LT D Z IRV TT L, BOLAXE AR Z2RER CHEEAEN L THOMIZA 5 72, (Mr. Sa)

This student (10) studied English in Japanese school and earned numerous successful

records in achievement tests (i.e. TOEFL). While he agreed about advantages of early start
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of English education, he is more sceptical about employing early English education
because he was able to achieve successful results in achievement tests without English
exposure in his life. Nonetheless, he cannot clearly see the need of an adoption of the early
English education. In sum, it may suggests that, although the student does not see the
measurable impacts of early learning on production of English language, some advantage
of early learning could appear in later days. Hereafter the author summarize if there are any

plausible explanations to justify early learning.

Summary

This section looked at the students’ experiences and opinions about the implementation of
early language education. Most of the students are aware of advantages of early learning
on motivation. However, several contrasting views were uncovered with regard to the ideal

starting age of L2 learning.

The advantages of the principle extracted from the students’ views include; 1) nurture
positive self-efficacy, 2) motivation and 3) interests in different cultures. In another words,
the results of this study reveal that students see that L2 learning and culture are bounded.
As of language skills, 4) the difference between early starters and later starters remain in

their pronunciation. It implies that early starters hear language.

In contrast, the disadvantages of early education are 1) negative influence or delaying of
L1 development, 2) that might affect identity because it is transferred through language at
early age. In other words, Japanese students are busy in mastering L1 writing i.e. a mixture
of four separate orthographical forms, hiragana, ‘katanaga’, ‘romaji’, and ‘kanji’ by
repetitions and memory strategies which is time consuming and may influence both L1 and
L2 productions. Then, 4) the students (4, 5, 6) suggested that English exposure at early age
might confer students’ identification which provides motivational base for learning the L2

rather than identification with integrative-ness to a particular groups of target language
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(Ushioda, 2008:150).

In sum, the achievement of early learning depends on culture environments, which
involves socio-economic. It is noticeable those students were very concerned about
pronunciation and that there are indications of the differences between younger and late
starters in pronunciation as well as lack of anxiety, another concept, which appears
frequently in the previous section as well as this. However, some students pointed out that
their lack clear prospects for the implementation of L2 at elementary school in Japan. One
doubt is about culture and language in that early learning of L2 might impede identity and
L1 proficiency. This is related to the teaching materials, which are followed by the next
section in which the author discuss about the goal of English as a lingua franca or Standard

English.

1 - d) English as a lingua franca or Standard English

In this study, ‘Standard English’ refers to a codified form of English spoken in native
English speaking countries, namely in the U.K. and the U.S.A., whereas ‘English as a
lingua franca’ was first conceptualized as English spoken by non-native English speakers
in the outer circle (e.g. West Africa) or expanding circle (e.g. countries in Asia and the EU
(Kashru, in Quirk et al. 1985:12). English as a lingua franca (henceforth LF) has spread
around the world through migration, economic exchange, and access to digital
communications. Seidlhofer (2011:7) refers to LF as “any use of English among speakers
of different first languages for whom English is the communicative medium of choice, and
often the only option . Jenkins, Cogo, Dewey (2011) point out that English as LF and EFL
are distinct as the former is a phenomenon of global English use, while the latter is a
phenomenon in modern languages that attempts to approximate the native use of English.

Most countries are multilingual today. Moreover, the global use of the lingua franca gives
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rise to questions related to interpretation and authenticity of the English language.
However, despite these developments, the students’ voices of LF, discussed below, are still

more similar to be the traditional definition.

During the interviews, the author asked the students if they were happy with the current
learning goal of Standard English at school or whether non-Standard English or English as
a lingua franca should be included. Establishing a clear goal is quintessential for any

program of learning, and the issue is important for English teaching and its assessment.

The interview data shows that six students supported learning Standard English (SE), while
one student was in favour of LF and seven students were neutral. Some students were also
asked an additional question about the dichotomy of communicative versus grammar
approach. There were reasons for this extra question. First, during the interview, |
discovered that the term “LF” was unfamiliar to some students; secondly, the students’ EFL.
lessons had been to learn accuracy in SE, which is termed as Jyuken-eigo or Nyushi-eigo.
As a student said, Nyushi-eigo is one variety of English. rAo=sisEssEcI» bR, Sa
Hence, | began to feel uncomfortable asking this question of students who had no choice in
their learning. However, given the multilingual situation around the world, this question is
still important. 1 was therefore not able to account fully for the students’ situation, taking
into account various forces (e.g. political, social, and economical). Still, I trusted that the

situation would not affect the result of the research question.

Now, before reporting the results in detail, this section starts by introducing the students’
accounts of English as a world language. The student (1) stated as below:
The use of Esperanto as a world language is not possible today. Naturally, the
spread of English is unavoidable. I think the current spread of English started as the
result of rapid development of communication technology. The technology requires

communication protocols to transmit texts to the other side of the world. There are
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three compelling reasons to explain why English dominates computer operating
systems: 1) at the time when technology saw rapid advancement, English was used
in the U.S.A. — which was the strongest country of the world (i.e. strongly armed by
economic, military and political forces). If Korea was a world economic power then,
Korean language (Hangul) could have been the world language. 2) The computer
system was running in English language at that time. 3) English won the race over
other languages partly because of its use of phonograms. Although the Soviet
Union was one of the world powers, the Russian language could not be the world
language because of its use of symbolic letters. Symbolic letters take more time to
process on line. Similarly, a disadvantage of the Japanese language for operation
system is clear because Japanese language use symbolic letters. It was only after
introduction of Window Vista in 2004 that kanji characters (i.e. symbolic letter)

became manageable on the computer.

HAREBELNEN) & HREORBERKE PozDTIREBWET, SEHROERICE, 4, MEICER
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oo LIRol L XL —EORETH ST A U HOHFFHETH V AFETH D IFENLRINCIEE > TV o720
TEHARVNEENET, F—, arEa— g —JIHEETHOTWEATT, bk, 20, HEVICH, R-o1F0
WL D LFIE T L Ea—F— 5B DIERRIE 57280 ) 2 e e b 0ET, BIRIE, 70 ICHERT A Y
HDOSNIGTE ST, N TNAVLTFEFE S TN B A T2 S T2 B BRI EEIZ RN T2 A LR 20 TT 0y,
IO K D IR B\ D ST (symbolic character) U 7E o 72 B A, T O SCFHREE M 2 D K D170 72 D1 Window

DOERHZNBRATT, (Mr. Ha)

This student (1) studying acoustic engineering explained his views from the engineering

perspective and attributed the spread of English around the world to technical development

in the past twenty years. Further, this historical change is reinforced by the economic

power that the U.S.A. enjoyed. In addition, English is suited for the computer system

because it uses a phonetic alphabet. Considering the world history, he asserted that the

situation is a natural consequence. Then, he said that as people, and even more so,

countries, tend to resist change. As a result, English as a world language fulfils an essential

need. | asked him if this situation benefits the U.S.A.

110



Given that, the U.S.A. benefits considerably from the use of English, English

language further benefits other countries as well. Therefore, it is not problematic.

HENMCHFI LTV ERVETE, U ECMOEDRT 2280800 LB IO ThrEDRNEEVET,

(Mr.Ha)

His answer returned to a student’s perspective who receives benefit of English from digital
information. Other students also expressed positive views of the spread of English around
the world:
The spread of English language worldwide is a natural phenomenon and | do not
mind about its spread. Native English speaking countries have advantage from this

spread, but other countries also have benefits from the spread of English language.

A——&, FEENEED LV O DIE, ALV I RO RO TR E DR EBWVES, HEPICRIT
LTV ERWETH, TR LCHMOEGEELT L2203 HD LB D ThrEDRVE-MNET, (Mr.Su)

Overall, these views illuminate many students’ views in this study that the social
implication of the spread of English as either a LF or SE is favourable. This is a way of
developing economic cooperation and LF helps industrial collaboration i.e. division of
labour and distribution of products around the world. I further discuss this issue in question

7.

Then, data analysis turns to the neutral views. The student (2) lived in the U.K. from the
age one to six.
Learners’ skill to distinguish varieties of non-standard English is useful in
interactive situations. The priorities depend on the students’ goals. Once a goal is

set for communicative skills, it is desirable to introduce LF for speaking.

FHUITZ LS, WS ITIUZERRH D, ([MOZIZHFEEZMIRT 200D | IO BRIZY, B 213 Interactive
WHGEZ RS 5 L) B HIICH D7 HIE, #RE 2V 9 FERCEET Z EAEBAIN LI RE—,  (Ms. HY)

Clearly, this student (2) values skills of being able to distinguish different LF
pronunciations. However, she stated that, whether to include LF in curriculum depends on

goals. She may have had in mind that in reality, a current focus in Japanese school is
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reading skills notably for entrance examinations and the objective of English study is not
straightforward in Japanese schools. Ultimately, she pointed out mismatches between two
different academic goals (i.e. SE for academic and LF for social needs).
The next student (3) also agreed with the proceeding student (2).
Non-native speakers’ English such as students from Spain and France were difficult
to understand partly because we were still at the learning stage. Seemingly, I
acknowledged that | learn a lot of English grammar through preparations for
entrance exams. Then, | proved this feeling in UCLA. However, | saw European
students using English well without linguistic accuracies. Then, | began to think

that it is acceptable to speak English with some grammatical mistakes.
RoET T UVANEPARL NIT, F— DRFETEBERRALRAL LN ENIZELH Y T L, &
DR ESHNEND Z LR T, RN ZRBM TR LT IS EF bRz n)s Z e adT
T LET, UCLA MToTWTH, RITY, WECEH L THARAR—FHRTND LW HFTIKCELE L,
RoIED . MEVS TLERHKARL Th, RoiF), I—0 v ALV I DIFRLRE Lo TNT, 5
5, Z?—, communication £\ I HIKTIE, I L Lot XENRDHLLOLL THRLRRONZ—L NI DE
FTIWELE L, (Ms. O

This student (3) studied English at UCLA one month before the interview took place and
described his oral skills in relation to LF users (i.e. European students). He thought that
European students’ English was difficult to understand when adapting different dialects in
speaking. It implies that LF creates problems in comprehension owing to its use of dialects
in pronunciation and incorrect grammar. However, he was surprised that the non-native
speakers from European countries are good at English communication despite using
incorrect grammar. Ultimately, he realized that grammatical competence of Japanese
students was high but overshadowed by lack of communicative skills in English.
Nevertheless, he did not recommend teaching LF. It may suggest that due to a lack of
English exposure in Japan, students do not have image of target language speakers (i.e.
neither English speakers nor native speakers or lingua franca speaker) which makes it
difficult to set a realistic goal (i.e. lingua franca or Standard English). Nevertheless, as he

stated, Japanese focus on reading skills of Standard English.
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The next student (4) talked about his experience of LF speakers:
When | made language errors, | wanted to stop speaking English.
Miscommunication in English... In Bangladesh, difficulties in English
communication ... let me see... English with accent, My English skill is not
enough to distinguish English variations... then, how Englishes were different...I
cannot explain well. But was able to understand English in Bangladesh. The
difficulty came from my lack of vocabulary knowledge rather than pronunciation

with accent.

WO bLEEX D EFETRBARL RS, IATISS—var, =k, AT TF v a AOFETIECTH Y IC
KMol ZATTH, d—A, 5 TTR, - oV Lo TLEIDOTTIE, 22 FT, FEEED
KR COLRBETIIRVOT, HFROT, EINEI NI MITRES>TWIZLF SO, WRICHH TS 2o
TTHE, FETHDLRDSHVOMY AL E S D, H—A, V0, Vocabulary DD A% 0o 7= L BOET,

(Mr. Na)

This student (4)’s answer was not entirely clear. However, he agreed with the previous
student (3) that he tries to use accurate grammar in speaking. He stated that language errors
de-motivated him to speak English. He reveals that, despite his efforts to learn English, he
could not successfully establish connections with his English Knowledge and
communicative skills. Secondly, he described that difficulties in English come from a lack
of lexical knowledge rather than pronunciation. Consequently, this student was
disappointed that, he was not able to express his ideas. Bearing these students (2, 3, 4) in
mind, it suggests that communicative confidence may reside at the heart of a speaker,

which derives from awareness of current English as EIL.

The next speaker (5) described difficulties in English grammar:
Let me see, how | shall say...I wish to have simplified forms of English from

Standard English to the extent that there is no miscommunication. Then, it is easier
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to use English.

5T, Y=k, EHEEAL L= FERELT, #AEEL LTELNLDS LD OTRONE, 5T,

EVRARADD Y= THENSE X RVERET, b REMISLSEITERTFSNDG 2D, bo LT

<lpo TV EBWET, (Ms. Ho)
Firstly, this successful learner of English (5) was uncertain about the question and
addressed difficulties in mastering grammar rules at school. This student is in line with the
other students (2, 3, 4) that grammatical difficulties de-motivate students to learn English.
Secondly, the student (5) appears to point out that language learning takes time by saying
‘busy people’. Consequently, she wished to have simplified forms of English grammar
derived from Standard English. Certainly, the question was rather difficult to answer for
the students who studied SE for many years at school, and possibly will use English at
work in the near future in Japan. The students (3, 4, 5) said that language learning in
isolation does not create communicative skills. Clearly, there is a need to help the students

to improve their attitudes toward communicative skills.

A bilingual student (6) described the question of authenticity of English:
| always wished to learn authentic English. It was good experience to learn from
British Teachers. | do not think English spoken by native speakers is necessarily
correct English. In addition, there are increasing numbers of non-native speakers
around the world. Therefore, learning SE may not be sufficient. It is good to
include some LF as listening or reading materials in the course. Furthermore, one
could invite LF speakers to practice LF. For example, in Hamamatsu City, there are
South American, mostly Brazilian, immigrants who are native Portuguese speakers

and whose English can enrich the learning experience of a Japanese student.

ROBGRVOND LIAWTT T &, #EEE I 0D, EbAL LEIGEEE WL B> TnELE, %
STTRR, 9—A, ELWKRENRZELZLHLONE NI L ZAIZHENR®H Y £3 242, Native Speaker 25 L
STVBHFENE LWIGEN LD &, ASEZ ) LotV EBNET, AR WARLO L SHEREGRSH D &

BODT, Ro1X0, 11, EOLThH, AEADEEICIGEEZHE S DIFRY B RV ERWET, AU 20D
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SENCHZ TR WS EEDO T NIRRT s - L BOET, A 6Id, HELFETHTLIESOKE 50N
MEEALELRDTLL S, Zhud, —EEAARIERRT DA, MM TITS ACIEB L T2 5 2 & T,
ENDFRETHENDWLHRAT 4 7OREZITERNTH o TIERWERWET, VA=V 7EMITIZZE S W
STEEXAT A T2 O, FETWEANTHEAWSAS LIVER A, £72Z20EROHBEMEICR S T2ANE A L
DIGEIC L DRFEAREL THRVWOTIHRWTL X 25 FIXIEARERADOE  THeliads & ClERL b7
N Y OFFEEFET AL ERZIRLICY . AV RROZL THHUKTIZE S WI ALbEFETRETT, 250
ST R THZ D IFEDMEAG L | FEO Grammar RFfE D HHOETITo TV L KV R TH D L BAWET,

(Mr. Ta)

This returnee (6) lived in the U.K. for four and a half years and later moved to Thailand,
and attended a British school for four years and half. After nine years education in English,
he entered a Japanese university. Meanwhile, he saw NETSs in the U.K. school and NETs
from the outer circle at an international school and became aware of diaglossic situations.

He recommended introducing LF as an addition to the teaching material.

By contrast, a female returnee (7) supported teaching communicative English
I think it is important to teach communicative English. | entered an American
school at the first year in elementary school and I did not learn English as a school
subject until | entered to the Japanese university. Therefore my opinion is rather
objective. From my experience in teaching English to Japanese students, | think
that Japanese students consider English as a subject to study. However, English is a
tool of communication. Therefore, LF is acceptable for speaking. At the university,
I am attending oral communication class for the first time in my life. During the
lesson, although there are individual differences in their personality and place of
birth, many Japanese students feel apprehensive about speaking English because of
their desire to be perfect. While students are thinking how to say and what to say,
the conversation proceeds. | do not know if there is any correct English
pronunciation. There are many LF speakers whose communicative competence is
good. Low proficiency in speaking among Japanese students could derive from

their mental constructs.
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. E, FAEL £ TR, RAD, DD IEEELFET I LET IKEANICR2DOBNNO TIERNMNE
Bo TWTIEMERIEE L WV ) OF, FAOFIRZQRATT I L, FUTHATIEELZE > TORVO THEN S DER
AT E, BITFEEM C, AARAOEREDTELMINT LI LBHDIATTITE, £25VODEEL THE
DT EE, ETHEMICETZLICH L TEAL TS LI RATTTE, HiEE WD ERANFERO X 9 ITH
ZRDATTITE, FiR., FEEEHBREEROT, BhuFnnEBnET, B2 TWD 5 BIZEFHEITEA T
DT, ZHIVHIEHRT, £V HBERHEEZ L TOIUT W E BWET, FUTED TRFAIZA S THID TR
BHEEEZTTCVAHATTITE, TN T, WEOMETTOT, Zh T, HFHBOREAFTEZIT TEANLE 1
IZEZ L CWAATTITE, AV—F 707 TRAZECWA L, TIKE) Z&F, MAZERHY £ &,
HEHEDMEANZERSH D EBNVETITE, BEXRVNENI T EEBZXLTNT, EERVARZNEERS AT
T X, ENTEFE S TEAEABATHATT LR, ZATIUIZANE ZIF2EV 0L HHNZITE R
STVD I BICRFENEA TN ST2D | FAFSNVHTERVWATLE LB S5 TND 5 BIZEFENEA THRTT M
b, ZARBUZEDRNTT, ZHZHIELWREEITRATLL W) 2 LT T2, AZ U4 — RREEENRE
DORETRVWABRLZNWERSATT, TNTHELNRII = —2a VREIBRZONE WD L2 5 TixRnE R
T, RN EBWET, (Ms. To)

This returnee (7) studied at an international school from the second year of the primary
school to the graduation with teachers and students from outer circles. In question (f), she
agreed with the proceeding student (6) that it is difficult to define native norms of English.
Then, she is in line with student (3, 5, 6) that Japanese students appear to spend a long time
just forming accurate English and by that time, the opportunity of speaking often just goes
away. It means that Japanese students have different attitudes from other non-native
speakers toward the use of English in intercultural situation. It may suggest Japanese
students’ desire to be perfect might be linked to saving face. It might mean, “Learners may
develop cultural expectations of the language classroom. It is part of the classroom culture
(Seliger, H. (1991 in eds. Malave et al. 1991:39). Then, it raises an issue of whether error
correction is better or not in class. Concomitantly, she supports teaching LF to focus on

communicative skills by creating more comfortable atmosphere in class

The preceding data showed that the ‘neutral’ students had mixed views about the
introduction of LF while one student was clear about the need to teach communicative
skills at school. The analysis will now turn to the data from the students who prefer to learn

SE at school.
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A student (8) learnt English from elementary school onward in Japan:
The global spread of English is irreversible reality today and the assumption
underlying its value is not in question. However, this notion of English around the
world does not imply that native speakers of English do not need to study foreign
language. It is important to have multiple views of the world that we can learn from
different languages. Teaching accurate knowledge is important in education.
Students can be exposed to English outside school and it is possible to
communicate in English with some language errors. However, if discourses contain
too many grammar mistakes or pronunciation errors, it is difficult to understand it.
Therefore, it is important to teach foundational knowledge (i.e. grammar rules and
pronunciation) at school. In this sense, rote learning is essential to some degree.

Then, the learner can use this knowledge for communicative purposes.

b ) FAUTIR DRV ERO T, HUCHENSHRAOSHEL L THEDRL TV 2 ERFE I HEINLIRE TIERVWER
WET, THEND &> TNET REFHFLSDFEEZ FITR TN L EI igo Lo TWT, RIEV DS
LIMOSTEE AT, SR L S LV FEHMEHOL VI DI, R RERER L EWET, AEOHS
TIHEMRS VI DIFIRFLEBVET L, bO—, 2ENENI & BOIUZOWEWOIE, ZE DS T
<TCo RoFVEETZLIFRFRATTITE, 9 LTHEMRRNE LeNR2NTT L, MLV IETS D
MEZTHELD LR RWNTT 2, THORVICUELHEES TV EENESTZDTHLREV@ELRNTT
A, TTP O/ AR OMFITIEBEN R Z & TT L, T2 EHHIBERLANETTL, ZhnbEng

{8 > T Communication 23 T& % & 51272 TITIHIE, EEEOHFTTE 5 L5 IZRX Vv EBWET, (Ms. Za)

At the beginning of this quote, this student (8) talked about the role of foreign language
study in the global era and suggested the value of learning different views through other
languages. It implies the usefulness of foreign language study with regard to culture.
Moreover, she said that foundational English knowledge (i.e. grammar and lexicon) shall
build English proficiency and subsequently, communicative skills would appear in due
course. Ultimately, she agreed with the other student (6) about the importance of teaching
Standard English at school whereas students learn communicative skills outside classroom.
She worries about miscommunication derived from incorrect use of English grammar and

pronunciation. Consequently, this student is different from the students (3, 4, 5) in that, she
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considers, the deeper linguistic knowledge, the easier to use English. Adapting a relatively
different approach from the previous student, she emphasized school’s role to provide

accuracy in linguistic knowledge during compulsory education.

The other student (9) expected to learn SE for practical reasons:
| support learning American or Standard English even though it is unrealistic to
reach to the native-like English. However, we start from SE, we can progress
toward that goal (i.e. Standard English). If a student wanted to use LF, they can use

LF as needed. Nevertheless, | think, learning SE is good at school.

T AV DBEEPEREFGET VN E W ET, ERER oL TAT, FEETIITERVWDT, £ (SE) 20572
O, ZIPDAARABD LIGEZR A TS ERWET, ZI(LF) 2X°-70& ZAT, BT LWV I 2Rb,

ZDEIRHDEMEZITNNEBNETR, PREE L7 GEERGE TRV E BN ET, (Mr. Ka)

This acoustic engineering student (9) considers that mastering Standard English is not a
realistic goal at school. However, he supported the view of the previous student (8) to teach
SE at school as the base of English knowledge. He added that the structures of LF is
changeable and it is hard to establish a consistent learning experience on the base of LF.
Subsequently he settled on leaving LF learning to the individual, while maintaining the

importance of learning SE as an ideal at school.

The next interviewee is an English teachers and PhD student (10);
| would like to learn Standard English (i.e. British English or American English). |
think David Crystal denied this in “English as a global language”, nevertheless, |
think that, if I learn English from non-native teachers, take Singlish as an example,
which is different from Standard English, English keeps changing and by the end,
learners have no way to check its validity. Therefore, instead of learning a changing

form, it is better to learn codified English.

FMENE LT, AFXYANT AV IOFFEEBH NZNER S DT, L\WH DOk, 72 Lo David Crystal (3% 5 C
72U & English as a global language CTHE LW E B ATTIF E, D7z LAW-2HE S O, Native TZ W AIZEK

DoToRFE LD OIX, Bl 21 Singlish DJFEE #Hd> - 7= 5, Singlish (X British English & 135289 OC, JEFEN
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EANEAMTRN TS TLE S TREFDIFRIZR LR 22 LEIDT, £9b 25 F-ARN, KELs, &

A ERBEN TN KD R IR 5 SO EE 5721 AN EFVET, (M. Se)

He (10) is teaching English at high school and, early on, he said that he has a hard time to
motivate students to study English. In the theory of David Crystal of global English, he
criticized that LF shifts its focus from building coherent knowledge to quick fix, i.e. he is
looking for an immediate solution. Then, he agreed with the previous students (8, 9) to
focus on accurate meaning and form by teaching SE in instruction. He implied that the

students have to focus on appropriate contexts and materials to assimilate into social needs.

Likewise, an engineering student (11) talked about objectives of EFL at school;
What is lingua franca? | do not think it is necessary to set a goal to native-norm of
phonic skills, but it is desirable to learn Standard English at school such as
American English or British English. Let me see, instead of learning new English -

changing forms, it is better to learn formal (i.e. codified) English.

LF X772 A CTh, BINCHRE & MBI U CITsekEsr BT BNV EBWETN B I EFEOA X AL E LT,
TAVARDAXY ADEYRBEFHEEEIIFZINNNERETWET, 29T, HH2ES L0z, 24H

HTH, ALV Dy, Formal 723352 WA 2T & B4, (Ms. Su)

The student (11) agreed with the student (8, 9, 10) in that learning LF would be too early
before learners make use of Standard English and as a result, level of English proficiency
could go backwards. He showed that an important goal of English at Japanese school is to
build around the teaching of four skills and its subcomponent (e.g. phoneme). It means that
the student (9, 10, 11)’s goal of English is clearer to focus on EFL at school. In short, these
students who support SE at school pointed out that, although LF is beneficial outside
classroom, the value of SE would meet the diverse demands for academic and social needs.

Hereafter, the results extracted from the interviews will be summarized below.

Summary

This section asked the students’ views on their goal of learning English as a LF or SE. The
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result indicated that most students wished to learn Standard English. The students were in

no doubt about the need for a tool of global communication.

According to the students, advantages of learning SE are; 1) its compatibility in writing, 2)
suited for assessments, 3) its authority, and 4) its agility and speed of the response to offer
needs (i.e. IT). However, the student said that, learning syntactic and lexical rules of

English give insurmountable difficulties, which de-motivate some learners.

The students said that an advantage of LF is in its flexible use of grammar rules and lexical
items which overtook the results to support SE. On the contrary, a weakness of LF is that it

may create misunderstanding because of its flexibility (i.e. language errors)

In sum, this study showed that boosting LF at school might be a good idea in theory, but
hard to achieve in practice. Facing needs of communicative skills at school, the student
suggested introducing LF as a part of teaching materials while teaching SE. In subsequent

section, the data analysis proceeds to the students’ views on using the direct method.

1 - e) The use of the Direct Method

Schools need to make decisions on the medium of instruction, teaching material, and
education goals. Economic and political forces often influence these goals. To this end, this
section explores students’ views on the medium of instruction. The basic premise of the
direct method is that L2 learning is similar to L1 acquisition (Brown, 1987:57). This

section aims to explore how the next generation in Japan views this pedagogical choice.

The results reveal that five students supported the method and one student did not, while
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seven students had neutral or uncertain opinions. In the whole group, there were five
participants who experienced the method, two were students at primary school n, one at
high school, and the remaining two at universities and one is uncertain while the rest of the
four students support the method. This section begins with the views of students who had

neutral or uncertain views:

The first student (1) said the following.
The success of the direct method depends on the individual. It is difficult to
measure its applicability. The grammatical knowledge is important for non-native
learners in Japan, while the direct method works for ESL learners. Here in Japan,

the grammatical approach might be more practical and suitable.

FRH ALY F4, AN ED 52000 &IV 2 F A, Non-native speakers & - CTld 7 T~ — RN HE T,
TDONNEFEZE I BBV DR SR DR EHEH LR NEBNET, THHEVIC LW AFIETR -
7~ 7 NRERITE L BV E T, (Mr. Ku)

This female engineering student (1) contrasted the direct method with learning grammar
and said that grammatical knowledge is necessary to speak English. She suggested that the
importance of the method depends on the individual learners’ background. In another part
of the interview, she noted that students’ university exams rarely require them to compose
in English.zstnacx o wagwannd, wmni ey LTndaicitins & auned, It means
that ‘Jyuken Eigo’ (English for entrance examination) examines constitutive knowledge but
does not require them to express ideas in English. In a similar vein, the engineering student
(2) said the following:

| think that the usefulness of the direct method depends on availability of time. The

method might not work if there is a lack of time. | prefer teachers to make error

corrections on the spot, because it is not easy to fix them later. (vr. ka)

ENTETREREZNT DD E NS ZLZE b RNETR, R R R b LitEtA, HEY
BEIEN D 720 EEBR R BERI S0 DT, HE VRIS RV ERWET, 29T, . BANREARE L
TIHZEDH TR THRLNTT, (=T7—aLb s ay) AL, BICRHLEIND LETORRERDT,

He (2) said that the direct method might take longer to develop language skills. By this, he
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seems to think that the direct method is similar to L1 acquisition in that the development of
communicative skills requires English exposure inside and outside school. He added that in
English only class teachers tend to ignore students’ language errors, thereby leaving
language errors to be diagnosed by the students themselves. He is ambivalent about the use

of the Direct Method.

The next student (3) is uncertain.
Let me see, | think a flexible use of the direct method and the grammar-translation
approach is best. The applicability of the method depends on the students’ goals.
However, Japanese students focus on grammatical competence in order to prepare
for university examinations. In return, grammatical knowledge might improve
communicative competence. Accurate pronunciation may not be so important for
oral skills. However, it may be in the Japanese culture to value Standard English.
Although non-native speakers from other countries value fluent oral skills,
Japanese people prefer accurate English. | think it is more legitimate to study
grammar rather than memorizing situational dialogues because grammar
knowledge will provide a logical understanding of English and that student will be

able to contextualize knowledge into different dialogic situations.

D —h, WHRER DN L BoTWT, Z0 Situation 12X - TE S V31T, Grammar ? 2 2 #5552 BieqE
T IF~—NUBELROTHEANIC, 7 I7~v—DBRERONREBSTNT, L7 I7v—RNb5Z L THELZD
STEHEED ZENH L0 Grammar NRFLEES DTTIFE—, 5 —A, W—, UELITFHEER OV E G
FTEATIRHE Y ERSNRWTE, HORE, BAASEOHIRE LT, ELWHEELFES 2 TIWNT 2N
DTIERVDRE W) FElBBdH->T, MOETHEYBERIN TR TH, HAORE L LTRERLS T~
— & LTHE N & B ET L, Dialogue 2R 2 TWIE I 28, 2B Z 9109 ZEE VI D&, UENR B
DS TOVEEBMF LT VONnE, BUIZZ O W) LXEI IV RETRELE, oL ZIIEANRN RV E -
IDT, £ NI EIRTIENLE L BbiE T, (Ms. Hi)

Firstly, the student (3) agreed with the student (1) in that the grammatical structure remains
the backbone of learning. Then, she agreed with Munby (1978 in Carole and Swain

1980:5) who said, “There are rules of grammar that would be useless without rules of

122



language use.” In her view, valuing ‘correctness’ is part of the Japanese culture. Globally,
as the students said in question (b), non-native speakers from other countries do not see
grammatical knowledge as prerequisite to their sense of communicative competence. She
implied that language errors could be stigmatized as a marker of education level in Japan,

meaning that grammatical competence enhances communicative competence in Japan.

The next student (4) spoke as follows:
| understand that the activities in the direct method include presentation or group
work by using English. | think that group work or a presentation in the direct
method would create gaps between fast and slow learners because the students’
level of participation varies a great deal. For example, extroverts and fast learners
progress a lot by using English while slow learners sit back and keep silent. Then,
in fact, it is good to introduce the direct method once in a while because a lesson to
use English in class is enjoyable. However, it is not desirable to focus on the direct
method. In fact, it is desirable to use English knowledge learned from syntactics
and reading classes. Essentially, adequate use of the method would raise students’

motivation to use English.

Direct method &9 & ZA—T"TIEELTZY EnES NS ZETTR, RN 7N —7"THIRL & 5 &%k
L7e0d25E, HEDAEHFKRDADENRLS HTLE > OTTR, EENEGE R OB 72, HOo—
ENEMESTLNALT v 7L TWT 2 EBWETR, —F, FGEOEFEREFF > T0D I Enb X - LT
PER 2N, HO—, T2 TWDHIET &0 S HEERIFHEIC/R > TLE I DT, ROT, £, £IH50H
B D B HAAMAWV L, ZFIIFRY AN HFBEWETITE, TNEREHEOTNIBLOEHEY BL
BRONDTEROD e —BNET, HETEIWVIRET, RA LWV 2, HEOIE L ) Reading THATZHEGE
. O, F—TmFIFE S THRWEHE A 72 L, Motivation 12572 5720 T, &9 W) IR~ B 2

& THLED Motivation Up (25 THHIZITWV W & UV ET, (Ms. Za)

Although this student (4) was similar to the student (2) in that she is aware of the
usefulness of the direct method, in her view, English-only class might not be equally
effective for all students because of individual differences in personality. She said that

occasional use of the direct method might improve students’ motivation. Thus, she agreed
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with the student (2) in recommending a mix of the grammatical approach and the direct

method.

The bilingual student (5) learned by the direct method and said the following
When | was at the UK school, | did not use a dictionary and did not translate words.
Nevertheless, | had a Japanese- English dictionary with me, but did not use it at
school. The direct method may not be so effective for beginners who do not have

writing or reading skills. In addition, language learning requires high motivation.

BEIEA F Y AOBHAE TR S 572D THER L 12— 872230 72D TY, T lEMBEFFEIL R ICR o T E LTz, #E#
HRF> TV T, Ffo TRZATT &, BEOPTIIRGELT 220720 TY, AARDFAHEE PHIRR VBTl
STRSTEHHE Y BRNRVNE LNARWTT R, AIH0EEN R0 EFEATR R EE LRV E B E
7. (Mr. Ta)

He considered that the direct method might not create measurable gains for students
without sufficient reading and writing skills. In addition, he said that language learning
requires higher motivation. This returnee stressed the importance of motivation in language
learning throughout the interview. In his view, the effectiveness of the direct method also

depends on the age of the learner.

Later, he (5) described an English class that used the direct method:
| attended an English course by NETs at the university, and recognized that most
Japanese students do not want to speak English in class. They answer teachers’
questions in a word or two. It means that they can understand discourses but they
do not know how to answer in full sentences. Returnee students can construct full

sentences and respond in full sentences.

KFETHEBLEH ST RER B FTN, KEOEEITRIBNICIEEL L5 L LETA, L LIEDEEEN
REMIC LTI, —S S HEOMEARLET, DR VHTEMIZE o THENIEhMrsM, &9 ) EE
ZEETIPRONERNE VSR LT, —F, REFLLEFETELEVHL XL LTORELET Z &
NTEET, (Ms. Ta)

This was his first time to study English as a compulsory subject. He suggested the
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importance of answering in full sentences in class. In his view, students’ language anxicties
may hinder students in English only class. While analyzing the data, the author was not
clear about his opinion. Then, the author emailed the student about his opinion about the
direct method and he wrote:
| began to think that the direct method is more effective after learners of a certain age
with basic literal and contextual knowledge. | am taking a math class taught by NETs
once a week at the university. English is a compulsory subject for all the students in
the math department. The students prepare well for the English class. As | mentioned
earlier, the language study requires motivation and it would be difficult to utilize the

direct method at public school in Japan.

AV FAYy RiZ, & 5FEMICELEMMREFICOT THLLOENRMIZEEE I Lo TEE LA,

A ORFTIL, BT, Native DSEEIT K D IGED B 5 UMEDFFD course 038 5 O T3, fERFRITHE
Te NIZDGENMIA L 72 Do DEMED 2hve —ERAfMm L 3, oMb o7z L5 I o0 L
BRI B LW ERRWET, D, BARDEMONS T THEA LY b Ay Y FERY ANTHAERE

FRERDDODGNERNTZDIRNPDI2NTL L S, (Mr. Ta)

He said that the direct method is more effective for the students with higher motivation.

The subsequent section looks for the students in agreement. The first student (6) spoke as
follows;
Definitely, it is a good idea. However, it may not be so feasible in Japan because of
a lack of competent English teachers for English-only class. | still think it is not
necessary to study all skills at school. I also think that also the direct method
requires textbooks. Let me see, I still think that grammar knowledge should not be

a priority at school. (mr. Ha)

blo—, WOERWET, R0FV, AMRED RO LSRN TT A, MEEALR59 LY L, 5 LTh,
BRI A L= S Ll I AT, BATOFBRICHE L LD Lo BEO LUK, ZRARKY
DSLAANEI R LNE Z AL BNET, RAMARD LIERETOLMENRRNEENET, RIThLE,
~=a T NVEELRNE, DA, ol ENR I LIXFARITRETRDRER 2O TR E,

This engineering student (6) does support the method but points to a lack of competent
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teachers. He pointed out that the efficacy of the direct method depends on students’
proficiency and teacher training. Secondly, he suggests that textbooks might help students.

Nevertheless, this student supported the communicative approach at school.

The next student (7) spoke differently:
| attended an integrated junior and senior high school and the goal was to send
students to prime universities. Then the school differentiated the teaching methods.
For instance, NETs taught writing skills by the direct method, which is a
prerequisite for university exams. While students practiced writing, NNETS stayed
in the back of the classroom to help students upon request and they rarely spoke in
the class. In contrast, NNETs taught reading skills by the grammar translation
method in Japanese. | suggest utilizing both the direct method and the grammar

translation in the Japanese curriculum.

Zib Direct method DIZEDLHLRETZLBHIATTTFE, THDLITEF 0. FIAIEERORETIZBRIRIZIT-
72D TYF &, Native DIFEENNS - L DT HARADEAIZIANINLIZ RN TR A THOA B IRWEFEIZT R3A
AFTHBNTIEEAERIZHEDRNTT, Native DIAENITEA LA TREEZRS > TVT, EARMITIE
Writing. & D —, KA E BRI T35 Native DIEAETHHEKS Z & Bl ITHBREELOEZ S, LFR—b
DEEFHINRZ b EBRICRAENRA LT, EBIAEEICENE LRI EE2 LT, EELDORDE
D% Native DEADBRLDIEKCTZ 72O TTIFE, FiLEITFEZHNT Reading DFEZZEILH AN DN B ARGEZ ML
WP LR TWZDTY, #5H 5 2 EON, &2 Direct &2, £ESRGETIER T, 9 M ELT
FVIRY TEAUTEGFTED EHNET,  (Mr. Se)

This English teacher and PhD student (7) agreed with the student (3) that mixing
monolingual and bilingual instruction are equally important at school. At Juku, he had a
successful run of the direct method to prepare to apply for universities. Then, he suggested
the need of explicit instruction and feedback for productive and receptive language skills.

Therefore, he recommends flexibility in instruction.

Likewise, a female student (8) said,;

Prior to matriculation to university, 1 only had a speech contest by the direct
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method. After entering the university, | took discussion and presentation courses by
NETs. From this, | thought the direct method is effective. However, | found that it
is rather difficult to understand English spoken by Japanese, notably due to
irregular uses of pauses. Additionally, I thought that reticence of Japanese students
is rather problematic. I think it is good to introduce the direct method at an earlier
stage. However, the direct method is difficult without NETs. When | was at high
school, I attended a Juku, where NETSs had ten students for ninety minutes. Students
prepared well in advance and were active in discussions and | learned a lot from

other students who use English naturally.

HAORBRE LTI A LI DAY Y REMISHE LTEAE—Fa v TR M RHE < BT LER, ZhicH
EERHY E L, VNI EELITENE LA, 22 CRBEICR U2 Lt BRADKEIDHALRNOT
T IR, BIAEBAANDREEIERL ZATESTLESTY LTEI NI BRSO 2N ERBHY E L,

ZNDLIRAIRTHZIE, WIS NHLND EZARHDHATTIR, £ 99 EET the direct method &\ 95 D% F
VBB B ATV AR TIEHAVDEBVET, &/ A—7OHI Native BN T RN E Fa v &
BRLW e e BN ET, FHUE, @EORHIES TOB, ZHU3ilio TOE TR 0T a v EB LWRT, b
@, Native DA DL T Discussion ZETT 5 EWHRET, FELIEWVERo TR L TWEFEF L, 20D,

B4 THEMICHERPER AR A0 TF T, 22T LB O, RN CTHRRERE M- TV D AN

HZENMREVWEENET, (MsHo)

Firstly, she said that English spoken by Japanese was not so clear because of a lack of
authentic use of English (e.g. non-standard use). Secondly, she pointed out that Japanese
students’ shyness interferes with natural speech. Then, she disagreed with the student (5)
that the direct method is effective for students at young age. Fourthly, she said that NETs’
presence is essential in English only class. It implies that students need the native norm of
English (i.e. accuracy) in class. Looking back, she said that the students in the direct class
were motivated and prepare well for the class. It implies that the method is promising for

highly motivated students and unsuitable for unmotivated students.

Another student (9) agreed that his English improved in the English only class:

| am not sure if the direct method is suitable in Japanese class, but | acknowledge

127



that my English improved in monolingual class at the university and | gained
confidence in speaking. When | did not understand the meaning well, | used

dictionaries afterwards. Therefore, | support the method.
Best 722 9 VM D EHAN, HOREDHENDH S LBOET, REZ I NI NEND L, KEORHCT R THE
TRBI T ARG ST-OTTR, TRTHHYNNOVEATTR, Zhb, ZRTHNARD HRONEDT,

WERBWET, BAGEIL, 2V TT, TlEbMLRWEEICH L THLTHARIZY LT, (Mr. Sa)

This student (9) is an English teacher and has successful achievement in TOEIC and

TOEFL tests without experience of studying abroad. From his experience, he said that the

direct method leads to confidence in using English. Those students (8, 9) who gained

competence in linguistic knowledge are more positive about implementing the direct

method in that they can learn from other students in class. In regard to error correction, this

student diagnosed errors and corrects them by himself. These students (8, 9) did not

experience anxiety in English only classes.

Hereafter, the data analysis looks at the students who disagreed with the method. The

student (10) expressed his views as follows:

In reality, Japanese students focus on writing and reading skills for the university
exams. Then, it is after matriculation that the students begin using oral skills. Then,
once Japanese students face communicative situations, | think, they would be able
to manage conversations using knowledge that we learned for the university
entrance exam. | am not sure if the method is suitable for students in puberty. It is
rather embarrassing to speak English between friends. I had similar opportunities to

speak English in class, but | did not try it.

TOADBR, W, KEZBRIETTL, WeT HEDIAAT, #OAAT, £—. ZIhbEMAWARD T,
BEOLRF RS> TNOD LI RENTHATT L, Hid, 20—, X5 X5 REEICIT 720 &1L T,
VWEETOXRFVRILTAT, fioT, Th, ZNTHLZRTHDIAATL FHIRHEK TNEDT, 27 HU
RAENRBATT R, ARAOREIZHINEI DLV &, P NLA-72D EALT, 2509 HEARH
F BRI L, EEOTTHE ) VDo IRIZEL T L BOE T &, BPh L7 DA LT, IR,
BEMBROT, AEAEO D LIFETELASVARAT, “DolbdVE—, "AAVARKRLT, £—, €51

SRR D o721 & FESRhoTe, EHRRICHE S TS ZER LAZITERICH H 0 E DD, BEITE DR
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MREAKELET, £—. Th, o TN RENEINT, broLHLRWTFE, /-5 &, fT— (Mr. Na)

This student (10) attended a private school and said similarly to the student (1) that
Japanese school prioritize grammatical knowledge before studying at university. His
views are similar to the student (3), that grammatical knowledge is compatible with
communicative competence. Next similarly to students (5, 8), he raised the issue of anxiety
about oral skills, which might hamper the efficacy of the direct method. He revealed that
the efficacy of the method depends on the age, which may suggest that the direct method is
better for elementary school and in higher education. He is the only student who did not

agree with the implementation of the direct method in Japanese schools.

Summary

The demand for communicative skills is rising in Japan. This section considered the
implications for the direct method in Japanese school and the result are mixed which might
mean that an implementation of the method is not readily available. Hereafter we
summarize what the students’ views are:

Firstly, according to the students, advantages of the direct method were 1) increasing
exposure to colloquial English, 2) flexible use of teaching materials, 3) NETs’ feedback

and role models, 4) increased motivation in speaking.

Secondly, the disadvantages of the direct method includes: 1) shortage of teaching hours,
2) difficulty of error corrections, 3) lack of competent teacher, 4) lack of students’ English
proficiency, 5) students’ reticence, 6) apprehension in speaking in class, and lastly, 7)
unfairness arising from differences in students’ English proficiency and personality. In

short, these problems of the direct method are not easily controlled by teachers in class.

Implications for EFL classes in this study are: 1) as the students (3, 6) said that, after
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acquiring basic knowledge of English, mixing the direct methods with grammar instruction
is effective to improve students’ motivation: 2) the students (8, 10) suggested applying the
method earlier age (e.g. in primary school) and in higher education, where students have
less anxiety and reticence in using English. Lastly, the student asserts that NETs’ presence
is indispensable in conjunction with communicative interaction. In sum, the suitability of
the direct method depends on learners’ age, levels of English proficiency, and motivation.

In the following section, | asked the student views of learning goal of English study.

1 - f) “The goal of EFL is the native speakers’ norm” and the
guestion of grammatical versus communicative language

learning

Several varieties of English have arisen owing to the global spread of English.
Consequently, the traditional view of teaching the native norm of English is being
challenged. Educators have failed to offer concrete advice on the use of methods that are
specific to the various norms. This expands on the issues that we have seen in the previous
question, where success in learning involves not only the role of a language, but also the
consideration of personal factors of learners such as motivation, age, and language

proficiency.

This section examines how the students see their EFL goal in face of various norms of
English in its specific cultural context. Noteworthy is that the schooling may need to
respond to these needs (Richards, 2001:51-55). During one interview, a student said, “Our
goal of English study has long been to communicate with native speakers.” In hindsight, |
suspected from the findings of the previous section that an EFL goal of LF might have put

students at odd with SE, which is prerequisite when applying for universities. Then, |
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extended her questions to ask specifically about their preference for grammatical or

communicative approaches in the lessons.

The aim of this section is to ask whether the students’ goal is a native-norm of English in
conjunction with a pedagogical preference of the communicative approach or the
grammatical approach. The ‘native norm of English’ in this study refers to English spoken
by L1 speakers of English in the U.K. or in the U.S.A. The result showed that four students
agreed with the proposition that their learning goal should be that of native speakers, while
four students disagreed, four students had a neutral stand, and two students’ answer was

unclear. This section opens with the students’ neutral or uncertain opinions.

The first student (1) said:

It depends on the individual goal whether to study for native norm English or not.
FhiE, Hx o, BEITE-> TV EEWET, (Mr. Su)

This acoustic engineering student (1) attended a public school outside Tokyo. Although his
opinion was neutral in respect of the proposition, his opinion and his own situation appear
to be that of most English learners’ in Japan who do not intend to go abroad to study

English.

In contrast to the previous student, the next student (2) had returned to Japan from the USA
one month before the interview. Although this next quote appears to disagree with the goal
of the native-speaker norm, | interpreted his position as neutral:
Let me see, when | was at language school in UCLA, | spoke English with
grammar errors (e.g. “I will met”), but people still understood me. Then, I gradually
began to think that a language is a tool of communication and that it is more
important to communicate with people than trying to use English with correct

grammar. Therefore, | thought that non-native English — even called ‘Japanish’
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would be acceptable for a communicative purpose.

ZHTIR, ZThbHRIEY UCLA ORENLT DL, RIFVVHENLEGFETRS Th, X°21FY communication
BENTHT, RoXVEHED, KO HEMIE, £ Communication O —b, ZHAMEKO B L EES
DT, F—, BELBSMDAEZIUE, 20, bho Tl Thb, EEEL Twillmet EnEARDEH L b
RZlEEoT LESLDOTTIFEENTHLELELIZL, HO—, TOVSLERTIEIEZETEZob0 &L
Te3EETHRSTH 1008 — MEELARSTH, RERa I 2=r—a VBHERLERET, ©H0<b

£ Th, £—Japanish TH A5 LRATHA D &, {biuThER N L EVWET, (Mr, Of)

This economics major student (2) attended elite junior and senior schools to prepare for the
university. He sat numerous achievement tests and obtained the highest mark in the TOEIC
test. Before summer 2010, he had a job offer from a trading company. Naturally, he placed
importance of English study (henceforth ES) on oral skills and attended an English course
at UCLA in summer. There he found that, compared to Japanese students, European
students were more successful in communicative skills despite their occasional use of
ungrammatical English. He said that, since they have no planning time for interactive
situations, speakers could rely less on linguistic knowledge learned at school. Following
this answer, | asked if he wanted to break away from the grammar approach at school:
My English skills improved a lot between the first and second year at high school
in the standardized preliminary examinations for university. When | was a freshman,
I had only 60 points in our scale. In the following year, the score went up to 80
points. At that time, | felt that my reading skills improved a lot in preparing for
university entrance exams. At UCLA, | experienced relatively higher grammatical
competence of Japanese students than that of students from other countries. In fact,
I thought that Japanese students’ level of grammatical skills was the best in the
class in UCLA. Paradoxically, | saw many European students communicating well
in ungrammatical English. Then, | began to think that it might be acceptable to

speak ungrammatical English

2o BRI TIECE LT O BE LFoRz20 0 ) 2 e 2T IURUET, MOV LD OIER
THEIDLNT, HbO—, ML BolmlE, REMOTENE N LERICASTHLLEYZ =l E 1T T
WEDTTR, B EEDORIH Y BRL T, SHRENZOME S LBNET I &, R AFETE
Fr=b. b5 NENZDL BWICR>TWT, £—. ZOBRRICRITY FHE &0 5 B TIRIER 0 =0
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ML) ZEREKRLE L, UCLA ~ToTNTH, IV, WECHLTARAR—FEHBRTVD &0 )
FTIKRELE L, 210, eV TIHERHRZRS TH, oD, I—ryXAEVnIDIEASLA5L
RS TNT, b, Z0O—, communication & WO EIRTIE, OB Lo LIUENDHRDHH L THRLKR
DPR—L VI 0TI, WUE L, b, GEICELTTT2, EEICHLETE, UEICELTIE, AR
Nt L TR T T e S B0 E LT & Speaking 2B L CIFEAIT TV AR EENE Lz, (Ms. Ot)

In language learning, he showed his emancipation from the grammatical approach.

Likewise, the female student (3) who went to Australia commented.
| forgot to tell you earlier, but | had another opportunity to use English. In the
summer of my junior year, | studied English in a language school in Australia for
three weeks. It is commonly known that European students have strong opinions
and participate in active debates in English with strong accents while most Asian
students were reserved in class. | confirmed this image in the Australian language
school. Then, | realized that native-norm phonic skills are not a prerequisite for
English communication. From this, | felt that native-like pronunciation is not
required in English communication worldwide. From this, | began to think that
accurate pronunciation might not be a priority of EFL at Elementary School. In fact,
it is more important to catch up with the natural conversation. Therefore, |

recommend practicing speed dialogue and colloquial English exchanges at school.

ES0XFFTVENTLESTZOTTITE, KEIZAS THLIFEICSNDIMEN L H VO E2H - T, KED AED
B2, A=A 7V 7 OBEFFRIC BT T2 TR, —RWICEDR TS ZEZEESDTHITE,
S—a PO NTERNIRS T, Debate LT, EENES THEKERTDOIATTIE, 77 ADANEH
FEVFEREZLRNE V) —RIIA A —UBH o T, FEZILLLENELL, ZIT, BEXbrobhEo
TWTHELILUZN VW ONE . ZANEOM, HREERE L SNTERORFERONRE FUTEWE Lz, #EE
Mokt &9 DIV NERIGESE O LT H V027 &, 457, speed Dialogue 725720, 7 L—X DRV By

D IZ5 0T 50RO 7—E FNET, (Ms.Hi)

This student (3) studied pharmacology and agreed with the preceding student (2) that the
goal of native-like norm of English by the grammar approach does not produce
communicative skills. She put the emphasis on pronunciation as the main element in the
idea of native-speaker norm, even though there are other aspects of this norm (e.g. use of

idioms) and recommended increasing dialogical practices instead of practicing isolated
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words. As in the previous section (b, c), she appears to always worry about pronunciation.
Her story after her visit to Australia continued as follows.
Then, | took an optional debate course at the university. After five lessons, |
withdrew from the course because | lacked opinions to participate in discussions.
Furthermore, the course was not compulsory, and | became busier with my science

study.

Option T T b DRI T, REAFEDHZYFIT, 2 — L. Discussion >, Debate & 2 Df¥%E NE DT, £h
IEAE R E— TIUIER B TIEe 272D T, FtE THAW T, 5E<CHWHTDropOut LTLEWE LT,
BEHNREZP-ELH Y ET L, HOOFTRY 720 A% /178 Discussion skill 72 & o TV o TN ZD T &
THEBEZT TH T, 20—, ¥EEAKROAF /L X Y Discussion HIKD AF LD FAKRYIZ E Bo T, fERERL
72 & Diseussion RN E WS ZEbHoT, TNTE—, fTT R LoTLESTLENIZ BBV ET,

(Ms. Hi)

This student (3) dropped out of a course, which would have allowed her to join discussions,
showing that in addition to language skills, the ability for communication is embedded in
wider competencies, which are not a matter of what is learnt in class. Her experience
agreed with the previous speaker (2) that lack of oral skills (i.e. the ability to express
opinions) among Japanese students might be a cultural matter. The corollary is that
successful communicative skills require not only knowledge of language but also life

experience for intercultural communication.

The next student (4) talked about the whole language learning:

It is difficult to choose one out of two. There are two reasons for that. The priority
depends on the learners’ goals. Firstly, students in engineering and in humanity
studies need different English curricula. Secondly, in online communication, we
simultaneously use listening and writing skills. Thus, grammatical skills and
communicative skills are linked and it is difficult to have only receptive skills.

FIUTOE DD DIFEE LW TT, BIESTE2H 0 £9, AMICE > TEWVWET, HIZIETEOMML T
BALES TROUABR LT BZF ATHEOVDIT TEb Y £t A, b, BEVCERLL>TWEDT, fi

ZIX Chat # L TWAKEZ, MEARBbEI DT TTN, BAEWMREKELTWD DT TENNDE ORI EZMIL
FTOTHEE LV EBWES, (Ms. Ku)

The engineering student (4) agreed with the student (1) that learners’ needs vary greatly.
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Secondly, she pointed out that all skills are needed in communicative situations.

The aforementioned students were neutral, uncertain or gave only generalized answers.

Hereafter, we will analyze the data from the students who supported learning native-norm

of English. A student (5) describes a debate course at Juku:
Yes, the native speakers’ English has been my goal in ES for a long time.
Recounting my experience in senior high school days, | attended debate courses by
a NET at Juku. The students discussed a variety of topics e.g. the jury system or the
death penalty. Afterwards, we had a writing assignment of 200 words and we
received NETs’ feedback. I enjoyed the lessons a lot because the students freely
expressed their opinions. After matriculation to University, 1 do not have any
similar debate experience, speaking is rarely demanded, and the barrier for

speaking has risen.

ZHTTR, THoOLEZTNEEELTHML CELRICBEVET, & &, BRZEESBNETTTN, &
M, NET DA & =], BTRATTITE, Bl 2 &— MITHELINLGRENE S AL Jury System
IZHOWTESEIMED, FHVNIZIGITOT=D T —~IZONWTH AL Discussion T A&, HEBENTE, T
M2 0 0XLFSHWNO WritingReport # BT, F=v 7 LTH Lo T, FEEBZEHT LS I 2 LE20o TVl
I, REFVHARTEZELLEL, LNV hofehr b, EOZAEFETZ LeXoTnELZL, Bho
TR, IV ZENRRL o T, RFCASTLESTHDIE, N—MARELRoTLEVNELE

R, #ETZEic, (Ms.Ho)

This student (5) pointed out that Japanese students have to create opportunities to use
English outside classroom. Notwithstanding, she is different from other students (2, 3) in
that she enjoyed expressing her opinions freely in English at Juku. It suggests that the
feasibility of ES activities depend on learners’ personality. It would also mean that it is
easier to speak English in a small class without assessments at school. Lastly and

noteworthy, this student said that peers’ feedback and teachers’ guidance are beneficial.

The bilingual student (6) spoke about the definition of native-ness.

Defining native-English is rather problematic. | do not think that English spoken by
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native speakers is always correct. | always feel that native speakers understand my
English even though it is not perfect. On the other hand, in the case of verbal
interaction between non-native speakers, it is often difficult to understand each
other. Let me see, from the beginning of this interview, | wanted to say that | hope
to speak English, which is different from the English we learned at school. For
example, | want to express my opinions persuasively and convey my feelings in
discourses appropriately. There must be oral skills that we might learn outside

classroom.

I—A, ELWEENRE LT H D00 E WD & ZAIZMENRSH Y £3 42, Native Speaker 23 L =5 T4 b
FENIELWIGRENE WD & AMTZ 9 UopnEBunEd, -1 0, Native Speaker D A & L5 HIUTR
% &, T Native Speaker IZZHHNHFEY EFTIEHRVEFETLX R THEML T NDH LEEI>DOTTN, H
—A, R VIFERHE Y TERVARER Lo b EOBESH LIRS W EBNES, #E3e L5,
FROMIRTITARL T, AN 9, KFh. I FVRFENTE DHFEN TENUT Lo 7ele— > TRV
MoOTeDTTIFE, 2 & ANFROIEGETIFR T, AEBMST DHEEL &2 EF G EIRZ DIGHETE & D,

FRTEHEVBATINRVETEE NI DORH L ER D DOTT X, (Mr.Ta)

This returnee (7) moved to the U.K. at the age of seven and attended British school. He

studied with native speakers of English from a variety of family backgrounds and

ethnicities. First, he said that native speakers English and Standard English are not

necessarily isomorphic. Then, he agreed with the student (2) in that native speakers

understand non-native speakers’ English better than non-native English speakers. It implies

that he is more comfortable using English with native speakers. Thus, he supported the

goal of the native-norm of English. With the privilege of bilingual speakers, he wishes to

acquire native-like fluency including communication with humour.

In contrast to these students, the following students disagreed with teaching native-norm of

English. The student (8) said:

I do not think so. It is difficult to define native-norm of pronunciation. At my
school, non-native speakers enter frequently, and we were used to communicating

with these students without English fluency. 1 do not have any uncomfortable
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memories of this. There are many non-native English speakers around the world

whose have good communication skills in English.

ZABRBUCEDRNTT, THZHIELWEFIERATE LWV ZLICRD TR, AZ U F— RREENEDD
BETROANRZNEE S ATT, Non-native Al L3552 T 25D T, EHLNTERWVWTER AL TEZ LN ) K
LTZ 9\ o722 & Communicate 32 DI DOEEEE L 2WTT, FAbEZEFTIE, ELWEWIARWTT, £h

T 575 Communication BE /I3 RN E WD &£ D TIERWERSATY,  (Ms. To)

This bilingual returnee (8) attended an international school from the age of seven until high
school graduation, and she disagreed. She took a positive view of the potential of
non-native norm English communication. This student is similar to the student (3) in
suggesting that native - norm of English implies native speakers’ pronunciation. She agreed
with other students (2, 3, 5) that non-native speakers’ L1 effect on their English does not
necessarily interfere with communication in English. Interestingly, there are differences
between the two returnees and in that student (8) studied ESL at an American school
whereas the student (7) attended the British education system with a prerequisite of fluency
in English before admission. In both cases, the major language experiences were formed at

school.

The next speaker (9) spoke as follows.
Let me see, from an equal opportunity perspective, considering that non-native
speakers of English outnumber native English speakers, | do not think my goal of
English study is to communicate with native speakers. Let me speak about Jazz,
which is relevant to language learning. Jazz players use a technique called
improvisation, which is an ad-labium method deriving new form from old ones. They
use codes and add accents to their playing. Some player can charge his playing with
his emotion. Quite a few musicians believe that improvisation technique is relevant
to language teaching. For example, some English learners are superior in
spontaneous talk, while some others are less able in this regard. This is similar to

music playing. In theory, there are two ways for music teaching: First, learners start
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from theory and then mimic others’ players; and the other is to mimic other players’
playing techniques one after another without knowledge of music theory. Of course,
the majority of musicians work on collaborative practice and study theory

simultaneously. | did not take any systematic trombone lessons and learned mostly

by playing.

I—h, F— FHITROVERNET, BIEMIC, Native DOE bEEERNZR E ZAIZWDDOT, BIZ Native DA &
ST TRV ERBWET, TR TES Uy XL 9 & oad-live play 23 T340, ad-lib 2y T Y ICR5 &0 H | code
signal 238> T, FIFENRE > THRICRESTWT, TDOLET, ZOLETHSTART 4 —%2E-oTW &, Zh
STHRDANEHRZODARNET, £—, AFEHETTN, 20—, V¥ XET7 RIT7L0WH DT, SiEOH
BTHREODTF DADT2 SANT, RoX D RERLFEFT AL L) TRVALENWT, T FITHESICEIRAT,
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EEFRABWETR, TV, bBAHA, WHRLLLENIABNETL, F—FI50I AN —FLNWTT, k4

Bol=Z L1370 TF, KREREEBTTN, EEFRED2D-72TT, (Mr. Ka)

This acoustic engineering student (9) expressed his disagreement of the principle by
focusing on his English needs outside of school. Then, he compared acquiring musical
topology to language learning and described two musical analogues of language learning,
namely 1) improvisation, i.e. a communicative approach in that learners practice English
by infusing their feelings into words, and 2) studying theory, i.e. a grammatical approach.
According to this student, most learners utilize both approaches, which he appeared to

favour. This indicates that language training may be helped by a variety of activities.

Summary

This question explored in particular whether students thought they should try to achieve
native speaker norms and the consequences for the pedagogical choice of grammar or
communication approaches. As the number of non-native speakers is increasing both in
relative and absolute terms, non-native speakers of English continue to be singled out in

their written and oral discourse. In response to the global needs of English, this section
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presented students’ views of the goal of native speaker norms and the teaching
methodology, notably for schools in an EFL environment. The results are mixed which
may imply the students’ changing attitudes, which may underscore a traditional learning of
a native norm of English.

The data indicated by the students in setting a native-norm of English in EFL class were:
(i) native speakers’ superior English pronunciation, (ii) native speakers’ abilities to
understand a variety of highly varied texts or discourse due to inter-language influence,
and more enjoyable atmosphere in class. A student (7) suggested that miscommunication
might arise in non-native speakers’ communication. A problem for a native norm of

English that the students said is its high hurdle to achieve it.

The advantages of the communicative approach that the students mentioned were the
contextualized learning in dialogue instead of rote learning of isolated words and the
ability to pick up the natural flow of the conversation. The disadvantages of the method
were uneven speaking opportunities and the shortage of class time. The divergent and
conflicting students”™ views may suggest that many students are independently thinking
strategies of learning and using English. Thus, the students are flexible in the strategies
they adapt in studying English and communicating in English. It implies that they are no

longer passive learners of English.

Interestingly, one student compared learning methods with Jazz improvisation when he
spoke of building the language foundation first (i.e. the grammatical approach) versus
infusing feelings and gestures into the oral English usage (i.e. the communicative

approach).

In addition, a variety of factors contributes to undermine both approaches. For example,

Japanese students’ academic goal of university exams making it more difficult to use
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communicative approach and cultural expectation of European students, which focus on
fluency, rather than accuracy of native-norm of English is seen as a most important

advantage for communicative approach.

There were no signs that either gender or individual socio-cultural difference distinguish
the students’ views. It may suggest that culture as transmitted in school through L1 and L2
instruction would influence the students’ views.

In the following section, the data analysis shall present the students’ views on how the

global spread of English might influence national power.

1 - g) Language skills and national power

The spread of the English language around the world appears to lead to changes in cultural,
educational, and socio-political perspectives. However, the result of the English spread
remains unclear in absence of an empirical analysis in specific segments of affected
communities. Phillipson, (1992) pioneered the studies of language power and its
imperialism through economic perspectives and said that the dominant use of English
language for global communication might lead to an imbalance of power (hereafter — the
proposition). This study is not politically oriented but rather looks into whether the
worldwide diffusion of English is seen by students as a threat in the community at hand,
either in economic or in cultural or political regard. | asked students if they think that
English language skills would affect national power balances. The data shows that eight
students agreed with the proposition while four students disagreed and one returnee student
was neutral or uncertain. One student was not asked this question.

The data analysis begins with this neutral or uncertain student (1).

First, | thought that language affects national power. However, considering the
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history of the past 100 years, Japan has achieved economic success, which is next
to that of the U.S.A. and bigger than that of the U.K. or Germany, despite the
latter’s higher English proficiency. | began, therefore, to doubt whether English
affects the national power or not. It shall depend on the direction of future
economical expansion. If the service sector (e.g. tourism and banking) becomes an
important sector in the Japanese economy, Japan needs to have an increased

number of people with English language skills.

WFEDZ S M oTWeDTTN, THIDHESHW, ToLZ50bNTWVETIT L, HAIZE ZORFER
FEIZ2 572 TIERWTT D, AF VALY, FAY LI, TAUIERIE LTRAE, BFNEIR- -0 TR
WTTh, £9B2DE— Lo L, ZRDDIPRBEARE D TEIMNEWVIFHEICRD L, Zhh b AR EHIE
KT TR TV DEFE L VWO T, AEHICY—E 23 L0 M0, FHREMBOLEIT, LD LR
DIFER S o L EEIR > T 2D TEARWNAEEWET, BOLA A AITRZ TROVO T, SAEAND RV DI,

HEEME LRV E VD ERH L0 LILEE A, (MrTa)

Referring to the size of the Gross Domestic Product, which is a measure of economic reach,
this student spoke about the relationship between the spread of the English language and
power from the business perspective. At first, this student (1) drew upon the history of
economic growth in the past 100 years and concluded that, in the past, the success of
Japanese economy did not rely on language skills. Then, he said that it is not possible to
know if this will be true in the future because how English language affects national power
(e.g. GDP) will depend on the direction of future business development. It implies that it is
not clear if bi/multilingual countries enjoy lasting economical advantage in global arenas

or not. He is the only student who was uncertain about this question.

Hereafter, the data analysis looks at the students in agreement with the proposition. One
student (2) spoke about the importance of tourism and international business:
In addition to travel agencies, some Japanese companies (e.g. Rakuten, lon)
gradually adopt English as their official working language. Thus, their employees
began studying English at language school, while others take private lessons, which

are very expensive. | am also considering taking English lessons. Generally, the
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English language would affect national power. English is used as an official
language in international organizations, and the accounting system worldwide is a
good example of a European standard that has been adopted for the world
accounting standard. In this case, Japanese accountants could not fully participate
in the discussion due to their lack of English skills. They now have to follow
European standards in international business. In this way, English language skills
might affect national power. It is not necessary for all Japanese people to have skill
in English, but the present number of Japanese with English skill is not sufficient.
Therefore, it is desirable to have more Japanese who can communicate in English

in international situations.

SOBIOFELZ S TT LR, 22—, 4. #lxiE, FAEA, WEHAROEE, FEEDL, BRENM 0N
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B AMRSZ T o T BN ONE L BN ET, (MroY)

This student (2) described implications of the global spread of English from an economical
point of view and was worried that Japanese companies have become followers of
international rules in global arena due to lack of English skills. He implied that the de facto
establishment of English as a working language might threaten economical power balance
rather than cultural or military balance. In reality, a problem of economical imbalance in
global era (i.e. uneven distribution of wealth) is a fundamental operating proposition,

which appears to pose the most serious challenge in capitalized society today.
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A female student (3) stated from a historical perspective on colonialism:
Yes, language affects national power and it dates back to colonial history of the past
500 years. It is difficult to stop the spread of English around the world and it is not
good to question the situation. It does not imply that native English speakers should
not learn foreign languages. | believe it important to cultivate multiple views

through languages in our lives.

T, EACEELTODERWET L, BEOEEL NI, 205 0 0FEOMEHRFROEEHEEIR L T
5LEVET, I TNIEALNRNELRDOT, HICHKFENRMROZEL L TEDRL TSRV Zsh
HRETIIRVERWES, THE05 &> T native speaker NIFELISN D SHEL TR TNV E, EH R
S LEoTHT, RIFVEL BIMOFFHEEFIE S ZHMERL O LWV I ERER S LW HDIE, RITH KRk
FrLENET, (MsZa)

This student (3) studied at Cairo University for one year to extend her Arabic studies at a
university specializing in foreign language study. In her view, the origin of the proposition
is in colonial history. She implies that language (i.e. English) does not represent a cultural
identity. Secondly, she said that language strongly influences people’ ideas. It means that,
by transferring languages to other countries, languages transfer different cognitive ideas
(different ways of thinking). Thereby, she suggested that multilingualism benefits people in
understanding other people. In another part of interview, she (3) spoke of language
relativity:
Taking about syntax, different language has a different syntactical system. For
example, English and Arabic has ‘gerund’ while Japanese language do not. Then,
when 1 find it difficult to translate Arabic words into Japanese, | translate Arabic
into English first. Then, I translate the word into Japanese, because English has a
more similar structure to Arabic. It means that English and Arabic share more
similar syntactic features than Japanese and Arabic. Consequently, it is easier to use
an English-Arabic dictionary to understand Arabic texts. Another reason to use
English for Arabic study is that, Arabic study has long history; the Arabic language

study is not so popular in Japan. Consequently, we use English - Arabic dictionary
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to study Arabic at the university.
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The European colonization of the Arabic world has resulted in good English-Arab
dictionaries in the past, and now serves the interviewee to access the Arab language. It
could mean that the former colonial countries who adapted English as an official language
advanced multiculturalism. This student acknowledged an advantage of using the English
language in understanding other cultures. However, she said that Arabic study is not

popular in Japan.

The next student (4) spoke from a cultural perspective:
| agree that language affects national power. However, if another language such as
Chinese were a world language, the situation would be the same here in Japan.
Japanese people are not good at communicating in foreign languages. The basic
problem is a lack of communication among Japanese people, which is separate
from the issue of foreign languages. This lack of communication is already

affecting diplomatic and business sectors here.

ZhEEWET R, TH ARDEEIE. ERELRT OO/ o T2 D THRENERAN R o TOET R, thoFES
PHTEXEHFE LIZRDNENI EZ ) ThVnEBWET, &2 FPEBEAHICAE - TH, 0LV R UK
B EBRWES, RENEWD & SEFETO communication skill IZK 1T TWA S TY, HAZELID

communication skill 23 YR A THARITHHEL TS EBWET, (Mr. To)
This bilingual student of English and Japanese (4) studied French as a foreign language
and majored in international relations. She pointed out a lack of communicative skills in
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Japan, which is separate issue to foreign language difficulties. She claimed that this
communicative apprehension among Japanese is embedded in the culture, and it is not an
effect of English because the same would happen if it were another language, such as

Chinese.

Another student (5) spoke of the importance of English in the global market.
Let me see. Low English proficiency may diminish the opportunities to participate
in international trading markets. For example, even if a company has a competitive
product, it is not possible to sell it without English language skills. Consequently,
the market share will shrink. What shall | say, | think, many Japanese students have

a difficult time learning English, therefore they do not enjoy or like it.

FHH LCOBFEME ) DI, #553 HAOURE bIRSBANE2- & Bo T, ZO—, BHIHLTO
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Firstly, referring to global commodity markets operating in English, the student (5) agreed
with the students (2, 3) in that lacking language skills would damage Japanese economical
power. Secondly, she noted that problems facing Japanese students in ES are not their
motivation but rather difficulties in finding efficient ways to study English. It suggests that
the students are ambivalent about learning a new language and that the economy suffers as

a result.

The next student (6) studying international relations spoke as follows and focused on a
different aspect of power, diplomatic, as well as economic.
Yes, | agree. | think that Japanese opinions will be weakened at an international
conference. Although 1 have not seen it, a lack of English proficiency among

Japanese representatives would affect their diplomatic influence. With increasing
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international diplomatic occasions, this situation will be repeated and I am very
worried about the situation. | totally agree [that language proficiency affects national
power]. In the past, Japan was able to develop our country by ourselves.
Nevertheless, today, population in Japan is shrinking and our country needs to rely
on international market. Japanese people are slow to take actions. | feel that Japanese
people are slow to take actions. It is not only in language, but they are not
competitive. For example, Korean people take actions promptly not only in
international business but also other issue such as developing nuclear reactors.

I wish if there would be an increasing number of Japanese people with English skills
who deal with international affairs to hear our voices and maintain our status in
global arena. An idea has just flashed in my mind that Japanese people do not
understand what people with different cultures have in mind... It may be due to a
short of foreign residents in Japan. | think that my awareness toward realties in a
global world today has deepened at the conference. | began to think that it is good
enough to maintain economic stability rather than aiming for economic growth. After
I spoke with many people in Egypt, | recognized that world today do not wish to live
in harmony but they think of their own interests first. Then, people around the world
today prioritize their economical interest first. 1 was shocked to learn this reality.
Japan could be at risk when Japanese lawmakers trust the proposition of global
harmony. It is important to stand by ourselves. | learned need of awareness of risk

management at the conference. English skills could preserve national power.
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This student (6) noted that English skills among Japanese representatives working in
international meetings are lower than those from other countries. Secondly, she highlighted
Japanese people’ reserved attitude, which is embedded in Japanese culture. Thirdly, she
pointed out that Japanese people lack understanding of people with other cultures. Fourthly,
she learned from the international conference that people worldwide began to focus on
economical benefits rather than being cooperative toward other countries. Ultimately, she
expressed that a weaker communicative skills in English might risk national security. Then,
she added:

| think native speakers of English have advantage due to the global spread of

English, which is nearly out of control. However, the term ‘advantage’ is not

synonymous with superiority. They are receiving more benefits out of the

globalization than people living in non-native speakers of English are.

1% & OSHFIBREICH D EBNET, B fi@EICdH DBV D72, Superior TIEZRW T, BHEE L CHGE

Ffo TOTENMAAR AW 7238 C Spread L TV > T, BELEWIMLEIZH D LD 51K T FE T, (Ms. Ho)

She implied that benefits of globalization are unevenly distributed around the world. Then,
people in native English speaking countries may benefit more due to EIL language skills.
Overall, she appeared to suggest that there is a lack awareness to serve to other people in
global world today. Difficulties may lie in lack of communication. Then, she concluded

that language skills affect national security.
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Likewise, the next student (7) spoke from an economic perspective;
I think English skills have some affects [on national interests]. 1 do not know
whether it is a good thing or not, but there is [some influence]. Levels of impact
vary in each sector. For example, people working in an international environment,
for example, engineers or journalists, at least need fluent reading skills. If Japan
lacks a population with English skills, it takes longer to operate business in global

market. Perhaps, people working for global markets already have English skills.

TR, TNEHLERVET, HHEEVETL, HEVRNILENEIDDNY EFEAN - £ 5 TT
. FE— HWICED LBVETS, EHEZR L TS QL L, £ TR BIRRRSBZE . R h ok
FETHNTET L, FEERHKD AR DA LR D L, THEI NI NESL I EESHE 00 L
WEHEAD. (Mr. Ka)

This engineering student (7) was somewhat hesitant at first to answer the question.
Subsequently, he agreed with the students (3, 4) descriptions of the usefulness of English in
the global market. The reason for his initial hesitation might show that the students had not
recognized the benefits of EIL. Other students who supported the proposition answered
briefly. 1 felt that during the interviews, the students had not considered the issue deeply

because of the obvious benefits of using English in their academic and personal domains.

Then, we look at students’ views who disagreed with the proposition. The next student (8)
did not agree with regard to the business perspective on language power:
The benefits of EIL do not amount to a zero-sum game. The situation of non-native
speaking countries can be applied to any other non — English speaking country. If
the Japanese language became a world language, would Japan be superior in power
to the U.S.A.? Today, the U.S.A. has an advantage because their mother tongue is
used around the world, but Japan may not be inferior nor disadvantaged because of

this fact by itself.
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This student does not subscribe to any mono-causal explanation of the international power

balance in terms of language. He appears to question this assumption as simplistic.

A female student (9) described diplomatic skills rather than language, which affect national

power:
| do not think that language affects national power. But, considering the Japanese
political debate, | feel the popularity of Japanese politicians is low. For instance,
Switzerland has three official languages and leaders need to speak three languages.
Many participants from France and Switzerland or other countries, even Chinese
diplomats have good political skills and leadership. Therefore, even if the English
skills are disregarded, Japanese diplomacy is still problematic because a quality of

human resources in politics here is low.
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WEBWET, (Ms. Ku)

This acoustic engineering PhD student (9) was critical in describing the relationship
between language and power and agreed with the student (4) in that a lack of diplomatic
skill is a central concern in Japan when facing intercultural situations. Crucially, referring
to Japanese relatively low skills in handling international issues, she noted that it is not

language skills but more the attitudes of politicians, which threaten national interests.

Several further students expressed agreement or disagreement without adding new ideas.

This section will be summarized below.
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Summary

This section looked at the students’ views on whether the global usage of English would
threaten Japanese national interests or not. Despite vehement debates about English around
the world, students gave different views from diverse perspectives. The result showed that
nine students agreed because of their business and culture perspective. Among them, two
students spoke from a political perspective in that Japanese people are slow to take actions
due to their language skills; one student referred to cultural inheritance of reticence or
conservativeness; and four students commented on functional criteria of English in the

global market that low English proficiency would affect national interest.

Four students disagreed with the proposition because the world language benefits global
communities and the situation is not seen as problematic. In addition, other factors e.g.
diligence contributes to national power. One student was neutral considering the post-war
development of Japanese economy, which did not rely on foreign language skills only. The
majority of the arguments advanced were in favour of benefits that the students feel result

from a world language.

In short, the students appear to worry about a shortage of physical, cultural, and
psychological connections in the world today. It may suggest that we need awareness to
reconnect each other through intercultural experience. This section closes here, and the

data analysis now moves to the next main question.

2 -h) What are their views about the perceived low level of
Japanese students’ language skills?
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The prevailing opinion of the media is that Japanese learners have low English proficiency
(hereafter called the ‘proposition’). | thought that it is important to analyze the students’
perceptions of these views because if they share these perceptions, then this would
de-motivate them or affect their confidence in their English study. | trust that students’
achievement can be improved, since, as education psychologists (in Christophel and
Gorham, 1995: 293) confirm, most students are capable of making rational choices for
their goals and, if properly motivated, take action to further develop their abilities.
The results show that seven students agreed with a popular perception that Japanese
learners are inferior in learning foreign language as compared to people in other non-native
speaking countries. In contract, two students disagreed with the negative views of Japanese
learners while seven students were neutral or uncertain. This sections starts by looking at
the neutral views.
The acoustic engineering student (1) is an early starter of English study;
I wish Japanese people would be able to improve their English skills. The reliability
of the perception varies individually, but | generally perceive that the
communicative ability to carry out casual English conversation is weak among

Japanese students.

FNREETEEHVNEHNET, 295 TTR, 2—&, BB I LHNETR, [EFLNEFFHEEZ

TWE, (Mr.Su)

The reticent student (1) appeared keenly aware of growing interest in learning English and
has in fact attended English classes outside his school for 12 years since he was at
elementary school. He said that the perception of low proficiency of Japanese learners

might apply to oral skills but he did not mention other skills

The next student (2) spoke about individual experiences:
Different students have different requirements, for example reading English

journals for academic purposes, while others wish to communicate in English with
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the desire to be acquainted with people and with the culture of the target language.
Thus, the assumption is half-true and half untrue and unspecific. 1 have not
travelled abroad, and my English proficiency is not high, but I still do not think that
Japanese students’ are inferior to those of other non-native speaking countries. If
we denote the students’ skills of various countries in a line chart, the line would be
horizontal (i.e. the same). | recognized that exchange students have good
communicative skill regardless of their nationalities. There are mainly two
categories of students, i.e. high or low proficiency groups and only few students are
between these two poles. A characteristic of students with lower communicative
skills is that they are not willing to speak English. This tendency only applies to
oral skills but not to writing and reading skills nor to communicative skills in

Japanese.
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ELTEILRRNVWEZAT, NG TETRHREMRTT —FEEDTRFT, REYZZINREBI EZAHARHY
FT. d—A. EHELTETOVD AOEEIHRET R, THREPEL TIRVAEORIEN KD NE 50
HERHA, T—, BRALEFETIANTEEDABZ O T, AVER TR L sZ 00005 L) 7REA
NLUET, THRPEMFEE D NIRY WARNERVNET, HRBEWATZLOREIT. S—A. ETHEHZIL LA

W, BEE D L LRV, BEAEXERNCLT, WRREFEZT T, (MrKa)

Firstly, the student (2) said that any assessment of English proficiency would need to be
specific to a purpose in studying English. Secondly, he contended that the level of English
fluency is a result of students’ attitudes toward using English, rather than of their language
abilities. Finally, he agreed with the student (1) and stated that the poor reputation of
English proficiency might apply to their oral skills but not to their reading and listening
skills. Overall he does not accept the proposition, finds it too simplistic, and attributes it to

personal traits
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The next student (3) reconsidered the issue:
I wonder whether this strange assumption of low English proficiency is correct or
not. I am not sure about it. | think one origin of the dispute might be pressure from
stakeholders of English such as the Japan Economic Federation. Then, the story
might be exaggerated by capitalist propaganda, which does not reflect students’
ability. I think it is necessary to reconsider our educational purposes. Since 1980,
the communicative approach has flourished and English literature has disappeared
from English class. Now, scholars emphasize their own expert fields of studies e.g.
literature, linguistics, etc, and EFL becomes the subject of political debates. This is
my real concern for EFL. | am a researcher of a history of English teaching in
Japan and many people ask for my views. Curriculum reform took place in the
Meiji period and similar issues e.g. teachers’ quality, or error corrections have been
raised repetitively. | hope the same mistake will not be repeated. | cannot trust the

proposition.

ZHZ b HARADHFENPMEN L WD DITELWHEIBIZRA T2y, DeLb, TO—, FEIIC HARADRRE

BLWIDOBENDNEINENIHERELWALE I PHLRNOT, FAbRAEBEFNEIBRNDOTTT
Eo TNBELONLE I PHEBRNOT, 4, RFR, AARINPENDW]D 7 u— UEEHT BT,
ED—, T—, BFHEE PP EBEIENZNT T, £V WMANRAET L, b HoBE Lide
HLEBMAROD, HRTHET D E VI OB KMEDONE NI 2L Z2EXFIC, R, BREHRORHT, T
HEBETDDERAIRDON., THR—ADEERENE I RO LEIBRVTTIFE, boD L THOHEIX
{72 DDE 2 DENDH 5 & B FE 9, 1980 418> Communicative approach #7> 53N 7o T LE- -
Ly BHND, TRICKH LT, WDWAIRSTRIZR AR TR T, AZOFFICKD I L 25 5D T &, HX
FOFEMFERETE T, WLFERNL, ENTHHOEMLTHEZAZEBFETRNLNI . T, SiETHED
HDRo THDORHAWE, Z0bHEICANA L 12 6H5. Ideology 1% C. Political T2 &, Thn
BALET DL AT, WOTTR, WHEHABTLER - TV HENLTDH L, REHBFLERL- TV DIENLT
5 &, WIROKRLRL> TN 20TTR, FLELI 7%, BEOE, #R, NARCTHEZ THA LN D, TR
Talb s F o, BERHLOE L), £5TTR, RALBFARVOTTR, IR LR CHE 2 0 K
LTERRLL 2Ty d, B, BOSMIIRD D 5 AT E . A A= Politic 7o T L, £ Z TRENESA -
TEY TR, FEICEBIESHROVFERMTOA TV D LOICHICEEZET, 56 HEVEMTE

72\, (Mr. Sa)
The student (3) is teaching English and researching the history of English teaching in Japan.
He considered the proposition as being unfair. In the first place, he remarked that this
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negative perception of the proficiency is fashioned by capitalist values of English
education rather than reflecting the needs of students. He pointed out that the dull image of
Japanese learners is created and sustained by dominant groups of society and does not
represent general views. Then, he reconsidered the history of EFL in Japan and said that
similar discussions (i.e. pedagogies, qualities of teachers) took place during the Meiji era
(AD 1868 - 1912) and worried that the recycling of this discussion is detrimental to
progress. Referring to historical prospective of EFL, this student was eager to endorse that
pessimistic views surrounding Japanese students’ English proficiency was what

stakeholders want people to believe.

The next section will look at the data that show agreement with the belief that Japanese

students have poor language skills. The first student in agreement (4) spoke as follows:
| think that the English proficiency of Japanese students is poor because the
Japanese environment created this situation. First, Japan has achieved an
economical success without English skills, even in a short period. Secondly, Japan
is surrounded by the sea and people living in a homogeneous country tend to be
conservative. In this respect, the U.K. and Japan are both island countries but the
realities on the ground are very different. Japan achieved its economic success
without English skills and the country lacks a sense of crisis because people are

patriotic.

E—HRARVEEEEGET, BELVIREEL . BEL VI BREOT T, BT HRFENMD Z R L
CLEBETHS L CHBENTTL, »EVMELRRLED L LAY, MOEEESTEICN, B, BAA
OO ERABDLOT, BAANES LTHKT L9722 L b4 THAVTTA, RUBECTLAF) RER
AFKRSEBAOBENEN > 7= L BOETR, —F, REREOE Y ST, EEERLRTHR-TIH
NI B0 R 2T R, BEE-7-2EE VI 2L bbb EBNET L, HOAARKEE RO

TE—NDALRRNTT D, (Mr. Ha)

The student (4) described the situation through cultural and economic perspectives and
claimed that an alleged conservative nature of the Japanese culture would affect negatively

people’s motivation to English study. Only looking at the past, he appears to suggest that
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economic success and conservative Japanese people have no need and motivation to

learning a foreign language.

The next student (5) agreed on grounds of his teaching experience:

What is language ability? ... | also think I do not have English language skills.
There are many university students majoring in English literature who cannot even
get 600 points in the TOEIC score. The situation is not good at all. TOEIC is to test
only reading and listening skills. However, | think low English ability is a problem
not only in Japan. | think the situation in other countries is similar and so | do not
think it has a biological explanation here. The media introduces only people who
work in an international environment, but the situation of ordinary people would be

the same as in Japan.

RITDREFRENTT e 2——&. BBV ERWET, BSICMLTHARVEBRWET, UFOKEHE
D 4FHETTOEIC 23600 S HLWVDFANIHIZWET, ZIUTET VO TIERVAL VO BENET, ToL
NEE LD Z LT Hho AL RTARVO T L EWET, TOEIC T, TOEIC i£Htrd LM 7215 T3
i, < OBHRRWOTIERWNEBRNET, 13, 2—&, BHARZTHRRNWE W) DO TIEARS T, o
EHbHFEIFINTIERL T ALMNIHE Y TERVDOTEHARWNLEESTHT, EW0HDIFXT LETHTS A
HAHD NEN D Bo THNT, DAL, RCHB LV OTEHE Y HRARNOTIZARWE BOET, (M. Se)

The student (5) is an English teacher at a well-known Japanese senior high school and
based his agreement on the relatively poor TOEIC marks of his students and on a negative
self-assessment, he agreed with the proposition. However, he remarked that the situation
might be similar in other countries. To an extent, he said that if the current study included
L2 learners from other countries, then the proposition would hold there as well.
Consequently, he suggested that a problem with EFL is not only an agenda in Japan but

visible in other Asian countries.

Next, a female student (6) also agreed on grounds of her experience in Egypt:

| agree that the language skills among Japanese are low. However, it appears that
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the research experts are not worried about the situation. They let it go as it goes. In
Cairo, | attended an international conference discussing life and death. Delegates
from Islamic countries expressed their ideas well, while Japanese speakers spoke
English very slowly as if they were reading the sutra. The attitude was inferior to
the other speakers and they were unwilling to communicate with the international
participants of the conference. Therefore, | consider the assumption correct.
However, it is not only English study that they are slow to take up. In contrast,
Korean people take action swiftly. For example, their action is fast in developing
nuclear reactors. | wish that the Japanese would take on international challenges

more swiftly. This is a prerequisite for securing our present status in the future.

FEEZE ) BNETR, THMEEOFITITRALENRDZDOTIEEB S TNDLDOTIERV)E, EEEIZ 2V
TR —THEIATTITE, ZHETVT FT, A r TERIHEETWZIZWZDTT R, T, 1
AT HERARDIIZ, LD LY, =UT b ERAROEAEBOBNOZ X, HICEZWT 2B 57 mT 50K
CULARHS T, FIUICHESETWHWERHIE U Z ERATTITE, TOARTADANIZHL LMY HGO
BREZZATWEOTTNR, ZRICKHLT, HRADNFILEAL EALTNWT, XEEAHLOLRIAD L ST
T ET L, BARANDIFECLNT HH VA>T, Communicate L L H & LTEWIH LV, LEEFHATND
WS, ENERZLI ETHIEERRVIE LN >TcDT, £—, ZOHRARWE WS FERIZTR ST & E
WET, ST TIERLS T, BRADHIENDOEIRTZNWRbOZEUETITE, HlxiX, A, 25, HT
R T, WBE PR ALDFEF N EPEVTVDSEEICAKRITHEY AT TLOENTNDENEI NS Z L,
ZONIHT L, ZHINI=a—RERTVD & ZITTFEFNR L O THET R RUHTTIT 2 HRADEE
STHTWITIUEZ, BARNIE YT THRIZ S o LHIf, (LEEZF> TWIT 2D TIERW NS BVnET, . (Ms.

Ho)

On grounds of her experience in Egypt, the student (6) identified two important factors to
confirm the proposition. One was identified as attitudes and the other was identified as
culture trait, which comprised measures of low language proficiency. She pointed out that
a characteristic of slowness was distinctive among Japanese speakers and worried that this
Japanese characteristic affected their performance in English communication.
Consequently, she seems to agree that there is a cultural explanation. She further suggested
that, today, a low proficiency in English language affects the international outlook. The
students (5) and (6) both agree with the proposition but have a very different outlook on

the issue.
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The next student (7) studied the Arabic language at a university, which specializes in

foreign language studies and agreed with the proposition:
When | was a freshman, | attended a language school in New York City and met
many students from Asian countries, including Japanese students. Japanese students
appear to have willingness to study English, and their grammatical knowledge,
writing, and reading skills are fairly good. However, Japanese students spoke
slowly and lacked desire to communicate with other people in contrast to students
from other countries whose English was not accurate in pronunciation and grammar.
They know that it is important to use English. For example, Taiwanese students
could communicate well without accuracy of English knowledge. Japanese students

lack their desire for communication.

—HEORHNCEF L TWIEHARA LS SAWVWEOTTIT E, #6 b RGELZMRT 2T HALH Y T8,
fEME, FERLILHPRA 0TI &, SUEMBE 5720 reading IIFEMH TEX 50 THT T L, HO—, HEORFEIHEME
LT, LoD A= RRENPSTY, ZHZH LoNAH ) L) BB T2V b OO E O NIZH~T,
TR LU T, tOED NI, EE o be belZ L, BELBESZVT5ATHIT L,
ZNTHNWDDS LI LeRb ZERKREFEL LN ) 2L a2HLIRICE > TWT, BEBEOANRY, UL, ##
GED AT ET E LoD LWV ABFEE—HOE LIz, R0 LoD ENRKRFELLEIRFLNA
ANFENE BN ET, (Ms.Za)

This student (7) agreed with some of the previous speakers in that the negative notion of
low proficiency is attributable to a reluctance of the Japanese students to engage socially.
She also felt that Japanese students spoke English very slowly and that this affected their
interactions. Seemingly, she has the same view as the preceding student (6) in claiming that
there is some kind of biological factor. However, she brought up that Japanese students had

strong syntactic and grammatical knowledge.

The next student (8) agreed implicitly:

| think that English skill in Japan is low. How can | say? It is not English skills but
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rather Japanese people lack wiliness to speak to other people. | do not think that it

is because of a lack of ability of learning.

HEORZRWERBWE T, ZRATEA S, HKRNEWS K0 b &b L ORBITFEMBIIC L 55 L Lignen)

DIeos BENBINEND = & TIEARN EEVET, (Ms. No)

The student (8) is studying international relations and teaching English to some elementary
school pupils. By her teaching and learning experience, she said that Japanese students’
English proficiency is rather low. She implied that Japanese students’ oral communication
skills in English is lower than other English skills, which could come from their attitudes

toward English communication.

The next student (9) is a bilingual student and explained the perception from a cultural

standpoint:
Yes, | agree. The low English proficiency is attributed to culture. In Europe, there
are many different cultural identities. In addition, the European education system is
different from that of Japan. Naturally, the social environment influences language
skills. In Australia, the immigrant identity is a frequent occurrence. For example,
there were 30 students in my high school and only one student whose parents were
both born in Australia. In this respect, Australians are motivated to study foreign

languages. For instance, many people speak both English and Chinese.

0, I ELENET, 5T, AN, MEESS & AU, BEHFERLRI LI LEHD LT
BOCETA, 30y STHEBEAED LI, FESRES TN EVI0ORKENEBNET, ThY R
=—HZHIWVIHIEKRTIE, Asia THEIATTN, ¥V F=—o>TT I TIZEWDO T, HERE L @ Bilingual 232
T, A=A N7 U7 ANFEE AEFEEZE W EES TS EBWET, A—2 7 U 7% multiple identity &
WHZEEHLSTHETN, TH Australia 17 7 O— &L\ ) Identity ZFRiHIZLHTN D, A—AMT VT
TAUBABRICHAAEL VD OBHS 20 A —2 b T U T NEARARON, BREEZELTOTAF YT 47
A =, 7o 2, BORBRAEILS O ANWTHH L bA—RA T U T ATEE NI AT~ AL id o7 T
T, ZHTTR, REA XY AL T AU DCEARERRZNOCHY T EAN, 72U BLVGEEEER S L
D FENRERNE BN ET, (Ms. To)

This student (9) had her education in three countries: at an American school for her

elementary education, at a Japanese private school for her junior high school and at an
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Australian high school. From these educational experiences, she spoke about social
environment, and pointed out a facet of second language that is identity. She said that
family cultures (e.g. mixed parents, multilingual country) affect language skills. She meant
that L2 skills thrive in immigrant cultures in Europe and Australia, whereas L2 skills in

homogeneous countries as in Japan are lower.

Finally, the data analysis turns to the students’ views who disagree with the proposition.

The first student in disagreement (10) said that the assumption is theoretically inconsistent

because of inappropriate use of data:
The reliability of the argument depends on the supporting data. 1 do not think that
research data of this kind of study is convincing. To begin with, take China as an
example, where the percentage of students who advance from school to university
is much lower than in Japan. Thus, Chinese university students belong to an elite
group. In Japan, most senior high school graduates advance to universities.
Consequently, English skills i.e. TOEIC scores of Chinese students are higher. If
you compare students in Chulalongkorn University (Thailand) and this (elite)
Tokyo University, the result would be compatible and reliable. In short, the media
coverage refers to inappropriate data to claim the low language proficiency because
the data is limited to those from internet poll participants. | felt that Chinese
students in the southern part of China speak English better than students in the
northern region do. | visited the Microsoft Company for my internship and our
meeting was in English. When | spoke to a German student in China, our English
communication was not so fluent. After all, I feel that I cannot blame Japanese
students’ insufficient communicative skills in English. It does not mean that
Japanese students were lacking in English ability because the issue is not
convincingly proven. More generally, the position is not logical because there are

no differences in human abilities at students’ level.
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FITFHMIC L £3 0, FIE, SOFERLT L HEEEZ LT D TRV ER A, 72 ZIFFEOEE .
RFEFEFTHLEIEGRHARLIEE L TIERNWTT, KRFECAT2TWDRERTH Y, 2720 by TDOANZHTT X
R, TNTEDANCHLDPEEER > TWLDIFROT, REBIOLHMT U7 Lt ANEd, Bx DL, ARNT
FLAEDARRFENMTIDRETT LR, £98B22L, BEOFEHERS> TWDIET L. by 7OV %L
S>TLBHEF T, FlREF2Tnra—rREDFESALEHROFES AOF@EELA~D R WY £510
. LE b, Toffle OFFERATE I W IRIZHODTWNEDLDLIY FHAL, HIZIEA ¥ —% > hORER >
Tembe, A2 =3y heffoTWAHALRRBRNEZZONRVOT, RESMERNEONET DR, FF
R BEZ L, & AT ANICHENCAT s TR DITE £ &0 IMOFEIZ EFNTT, 1 ¥ —IfT
SO~ A 7Y 7 SO TIHEEBEDOI —T 4 VT HRFETL>TNDHETATT, THRE, I —A
RA Y I ORFEFAS A LTORBEZR S BEENFEE L0 E NI & 29 THRY, REV, £H3Fx5L0TL
H HRABRFE TRV EITRDRWEBNET, FUIZARICERNREN L VD bDIZEDE b ZE ARKGE
BRWERWET, PIZIEA ) U Ey 7 LIFBRAERFERRNE NSO TOVETR, Fy L bn)d &
IEEEIFRICT D, FFRR L~V TIEHEAANE BAEA L bR &2 EENWET, (Ms. Ku)

This student (10) first pointed out that the study uses skewed data to compare English
skills in different countries. Secondly, she said that language proficiency is regionally
different. Lastly, she mentioned her experience of intercultural communication with
European non-native speakers of English and implied that the fluency in English does not
depend on ethnicity. All her comments revealed that having English skills involves more

than language ability and she thinks that international comparisons are unfair to Japanese.

The next student (11) said that the perception of low English proficiency of Japanese
students is distorted:
I did not see many students from Asian countries at UCLA. However, | perceived
there that the Japanese students’ listening proficiency was quite good. In another
words, their listening skills were the highest in the class. Overall, Japanese students
narrowly missed to achieve highest or have equivalent skills to other non-native

learners.

FHTTR, TVTOHRT, TVTDANE UCLA Thb D Z LB ighrolzd TR HLRND TN, HiEns
HiZk7Zpun & | Listening Base (I L2720 TETWH E | N—F0i3 0 i top class 72 & 5 DT, 2B % 9

LrokDEZATHoEVIIC, (M OY
This student (11) attended an English conversation course in summer and returned to Japan

one month before the interview. From his fresh memory, he said that he did not see any
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notable differences of language skills relating to nationality. He implied that the image of
Japanese students’ language skills is prejudiced and rather an issue of introverts versus
extroverts. In UCLA, he said that the Japanese students had good listening skill, which
does not require shared experiences. It implied that the negative perception is a result of

prejudice.

Summary

This section reviewed students’ views of communicative EFL abilities of Japanese. Nearly
all students were either neutral or agreed with the negative perception of L2 skills.
However, two students said that Japanese students had comparable or even higher skills
excepting oral skills in English. The students who agreed with the proposition had the
following explanations: geographical isolation from other countries, slow delivery of
speech, a lack communicative skill, reticent attitudes toward English use attributed to
anxieties, and conservative attitudes derived from a homogeneous culture. One student (6)
appears to worry that a lack of oral performance may risk the security of the country. The
student (3) said that there is political intervention by interest groups, insufficient lessons of
communicative skills, and a goal to pass educational requirements, which fail to raise
students as independent thinkers.

Some students suggested that an L2 skill is not solely predicted from knowledge learned in
the classroom but results from affective, cultural, personal and pedagogical factors. Male
students are concerned with lack of EFL goals apart from tests, grades and academic
achievement, whereas the female students appear to worry more about the issues of using
English to communicate with people with other cultures. It is no surprise that this question
is not only a language matter in a narrow sense but is more squarely part of an agenda for
foreign language study. In the following section, I shall look at students’ achievement of

English language skills.
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2 - 1) What are the students’ levels of, their attitudes towards

and their opportunities for learning English?

In this section, the students’ self-evaluation of their English skills will be presented. More
specifically, there are two purposes to this section: to discuss the attitudes of the students 1)
to some of their competences; and 2) toward their opportunities to acquire these
competences. Here, attitudes are socially embedded values (i.e. negative or positive
feelings) (Bertram, 2010:12) that the students have. | was interested in the students’ skill
ratings as individual judgments of their own proficiency, relying on neither certificates nor
the results of achievement tests. In particular, it was not necessary or important to know
their scores in these tests. The reason for this is that the students in this study had to
achieve a minimum level in English to get into the university and the students achieved
passing marks. However, at the interviews, some reserved students were reluctant to talk
about their competencies. To this core trait, the frustration at not having the necessary
skills (e.g. oral skills) to match their self-efficacy appeared frequently. Reticence is seen as
one category of frustration. Before the interview began, the author asked the students to fill
in a form (see appendix 2) to ask the students to describe their best English skills and least
developed skills.

Hereafter this section starts by presenting a brief summary of the results of their

self-assessments and then the analysis will proceed by presenting students’ verbal answers.

As it turned out, six students identified listening as their best English skill, while speaking
was the best for four students and reading for four students. Nevertheless, writing was
perceived to be the most challenging skill. Seven students perceived speaking as their most

limited skills, while writing for four students, listening for three students, and reading for
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one student were their most limited skills.

The structure of this section is organized into three groups of students. The first group
deals with the L2 learners of English who had English education before they entered junior
high school. The data analysis in the second group will proceed to the students without
English education before they entered junior high school. The last group of the students

studied in an L1 environment abroad.

Now, let us look at the description of the students with early English education. The first

student (1) described his listening skill.
The listening skill is the best for me, but the speaking skill is not satisfactory, and
reading and writing are at acceptable levels. The result of TOEFL or TOEIC
showed that to me. My worst skill is the oral skill. The second best skill is writing. |
think 1 am good at listening because | began learning English early when | was a
kindergartener. | had a hard time to write the alphabet in primary school days. At
Juku, I was involved a lot with NETSs in English and NNETs played an observation
role in the back to help students. They used the Japanese language only when
students could not understand the NET. In this semester, | am taking an English
course, and | will take another English course in the next semester. Those lessons

are not statutory requirements.

Listening NfFE TL oD Z LI EVH/E TR T, SiAHEZTHLIBREKS L BWET, 72 FORERT,
FRDT A KT, Listening AR RNV T 50T, 29K CET, (RFERAF /L) Speaking, (ZFKHIZ
RFERIGED ZAF V) 2—&, Writing 72& W ET, /PNEROFTIK HWVNDLT 2 EBFWEILDTZORENoT2L
BWET, WNEROZATNT 7y NBRBRPRDEZ BT Z &b, DO HWTL X 95y TOEIC &
M TOEFL D A D N LD WD TE S BNE T /INFRD Z AN HIITAT > TWeD TR, ZDRFIZE—,
R EOIEEZMON TV 2O T, ZRTHEIC RO EEVES, BEETT, 3V, £5 T, fliHliéZ
AIFHFETHRIS ST, EFLTHHLRWVWRERE ZAFHAGECHAL TWZEE L, WEOREND L

SH0FET, ORI, TRFNCHLEFED? 2 LI bORH Y £, HETIEARWTTR, (M Su)

This was the first interview at the department of acoustic engineering, and the first
interviewee (1) spoke briefly, and inserted pauses between the answers — which might

suggest a lack of certainty- when speaking about his listening skill, which is considered
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difficult for Japanese students (Saegusa and Gay, 1988). Then, the author asked a
follow-up question of how he developed the listening skills. “I think it was learned from
English conversation with NETSs for over 12 years. Uafio = 50 bt > T o TR, Z ORI
F—, FKROBHELMOTWEOT, TR THEICR-0E EBOET, 1 2ECH0WTT, #ie Lty 1 He
suggested that he acquired his listening skills by practice in EFL environment. The acoustic
characteristics of English such as rhythm control, stress, and unstressed durations in
English are different from Japanese, which causes difficulty in listening. This student

learned to listen to them at young age by NETSs speakers in classroom composition.

The next female student (2) also studied acoustic engineering and said:
| began attending English classes when | was 9 to 10 years old. My oral skills stood
out. I am not good at listening and writing. | did not have English-speaking
environment at home, but my parent studied French and taught me French
vocabulary. 1 am blessed with luck. My father always told me that | have nice
people around me as | need. For example, if I want to study Chinese, there are
many Chinese people in front of me. If | want to study English, I meet linguists. |
think the environment affected me the most. | do not have much fear of
communicating with other people in English in daily conversation. Spoken English
does not require correct grammar rules. 1 do not have a memory of studying the
English language enthusiastically. English proficiency did not improve much while
| was preparing for the entrance examinations, but my level of English improved a
lot when | made friends with whom | spoke English. I am gifted with
communicative skills and I enjoy it. | think I learned English communicative skills
by using it. For example, a visiting Swiss linguist gave me English lessons once a
week while | was helping his data management on the computer. English has
improved a lot from this experience. Considering non-native English speakers in

Europe, if we have negative perception of ourselves in that European English
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speakers are much better than Japanese. We feel uncomfortable communicating

with Europeans.

9N T ADDLIIINEE L, £HINIHI L EHY A, FRICHFENRE VI Z LIRFEA LDV EHA,
7elE. RERNT TV ATHIRL TWIZDT, 77V AFEDOHEELHZ TN | EREZHZ TN &b,
INEVRENPLH Y E LT, FAIETI<KERNVNOT, RIZHLEILSELNE LR, HEIALLBRLOFTILH
AIVTHABTIKVWALELERE LT, FIAIETEREAMB LIV E B2 PEART S —L BHORIC,
720 L, BEEEE R LIV E B o7 b2 HIZR o TV D ARFITIZWZD 7280, FAE L CIIREN—F X
Epolt EBWET, RIFEETHEA —FETT, B 2L EEL I LIFITNFEBETIEARNTT, HEICED
FTOIFIEFBICARRRNTT, LWV DEZIUIAE—F TIERVD T, ZOERE S T THENEDRNO
T, Th, AEFHARZ LG, BHCHELTEIEA L THRALI LIEIRBRARES LV A TR, Bl IE2RE
FRICEALTYH, MO EVZRIGEEZRY LN L, ZEAE LTI o7 &, HERICE ST, HE
FRICLTHEFEICLTH, ZBRMWEEZ LTV DRHIS L VMO AT E, W2 BR & B 7o Rp A
NTEMHC, AU L BWEY, Zhi Communication BES72 & BWETH, ZNIE -7 SRIIEER &
BET, ZHWVWHAIC, BAEIELTWRVEEOEN, B2 X5 LTnaEEIn b, ITF—LHARICH
WTWAHIRD SN, bob EFRL D EBWETR, EWVIDIE, AR EHEFOXAEICEHI) D o7, H—
B D2ORFEALBR TINIEATT, "DIXBEEM-720 T5 0T TIERNWTT A, R UMEERIZWCSHEY

FHETAAL ANDETETR, EOH L Ly RAVPNDORERIZELKFEL T LD TTITE, Ly AL DOFERD
T, RALHIELTWARVWOT, RBILRHEAET, flia—rm oy hoREALFELTND L, ZOA
TEBIFRENTE L DT TIERVD T, —%—TEHELTWD L, TOANEHEKDDIZESIFHRZRWDZEE o

TVDE, LoD bDH Lo 25 EENET,  (Ms. Ku)

This PhD student (2) appeared comfortable and confident during the interview and had a
positive attitude towards English. In contrast to the previous students (1), she enjoys oral
communication in English. Firstly, she said that her family environment had good
influence on her positive attitude to communicate with others. Then, she has no anxiety in
communicating in English. Secondly, she noted that oral communication is enjoyable
because oral communication does not require following rigid grammatical rules. Thirdly,
she described the notion of cooperative attitudes in face-face communication. It may imply
that the mutual understanding is solidified by cooperative attitudes toward intercultural
communication. Fourthly, similar to the student (1), she voluntarily created opportunities to
use English outside class. She showed that learners’ attitudes towards the use of English
affect development of different English skills. She showed how environment outside

classroom influenced the development of her English skills.
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In contrast to the previous one, the next student (3) finds oral skills difficult.
| attended English conversation lessons by NETs since my fifth grade of primary
school for five years, following my parents™ wishes. | sometimes felt embarrassed
to speak English. Later it became my will to attend English classes. | do not have
any proficient English skills now, but my reading my might be better than my other
skills. Reading English journal is important for my study and | use English mainly
for academic purposes. | sometimes speak with exchange students at the university.
The students are clearly divided into two types; some students enjoy English
communication wholeheartedly while the others do not try to make use of it. As for
myself, recently, 1 wish to improve my reading skills to read research journals. |
used to check words in a dictionary. Today, | am trying to read English without
‘word to word translation’ because | understand the context. | am now making

efforts to understand English in English.

(Primary school 5" grade) &&%H.0LC Lz, MEOBEMZ 72 BET, BONE I BoTHnRLELZTH
FH A, Sometimes, feel embossed to speak English). (¥, £0Z5WH5 &b bV ELR, F—FTL, £9
TR, BAOBETLE, —. b4 —THTE, 25 TTR, LWTEIRLHLIHNTT, 2—&,
RUED . KEEFR T, MTEFEOLONTL SAHDLDOT, TNEFHALEY, BFEEDOT L BFHEE -+
HZUELHVETL, HECHILELHY T L, £, IFLALREBFHETT, AVER TS L -X D5
2D KD RENLET, FRPIRIFEE D AEIRY VARV EBNET, HRAVATLLORMIE, 5 —A, F
FTREELI E LRV, GET I & LA, BAEXIIFNCL T, WRHEEET T L, MXETLT 0 LD
D8NRIVl REOHFEZFATZY, 72, HEV BERFEE AN LT, RLAVRLHLOTHGFE L
RIRVDT, HARFENRAD L HAGBICED SN THSRRLDT, ROINKTEDEETEBELNEFE LT

WET, (Mr.Ka)

This engineering student (3) also studied English before taking it at junior high school.
However, in contrast to the previous student (1, 2), he did not develop any proficient
English skills and he thought his oral skill was unsatisfactory. He supported the student (2)
in that people who have interest in communicating in English voluntarily look for
opportunities to use it. Today, he wishes to improve his reading skills for his study. It
appears that his attitude toward English study is a typical of Japanese students who have a

general desire to do well on English study but lack of opportunities to improve it. It may
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suggest that motivation is prerequisite in studying a foreign language. So far, whether there

Is gender difference in oral skills is not yet shown in this study.

Now we will proceed with the other female student (4).
I have lived in an English- speaking environment when | was young and therefore |
was able to start learning English at junior high school with joy. English is a
compulsory subject for all students for two years at the university and the marks in
exams count towards the degree; my reading and listening marks are consistently
high. 1 am not good at debate. | think my experience of staying in the UK at an
early age provided me an advantage. Sometimes, | wish to have stayed longer to
retain my English proficiency of my young age. | returned to Japan at the age of six
and | lost English fluency at that time. However, my English pronunciation is better

than that of other students. Consequently, | was able to enjoy my English study.

TEHABINZ /N SOVEN D IGEZ AN DN B o 7292 D 2 AR b IRPU e < TFEO MR R T X 72D T,
KFEAS TR BEFR S FEMTIEEREIC R > TWDHOT, SAfkd LTLRE L THEND D01V | reading &

Listening TJ 43, B/ DOH TR Y 220 A F /1238 Discussion skill 72 & > TV o TN =D T &, AN Tl T
BN DR, TEEE M -7 Z LD T, 1300 — RIS HDRI L WS 2 LT Uk y b SR

o T, FICEE AT W BEE LT Z S Vo e ik L~ i3 ) By hEn T, FEoE@Eofhme L TA ¥ —

FLIZEB OTTIFE, 20—, BEOEIEIEBENI VRSN TN 2 & T, FTTVLELIDRH -

T, ZRUICE ST, ZFRUCHEREBICK L COBEFERIZ ENEI Vo bOBMIT LA ERPoT2DT, £ T, M

ANBPZNRTE LDy F— KRDHEIZ L Dy, FEEHRNC R D TICR 2 TN DR TITo TR o T2 L W E 94,

(Ms. Hi)

This student (4) lived in an English speaking country at young age. After returning to Japan,
she was not able to keep her English skill except for her pronunciation. Interestingly, she
did not talk about speaking skills, but she said that she is not good at debate skills. It
appears that oral skills and gender might not have direct relation. Then, she said that early
exposure of English has positive effects on her pronunciation. It might imply ‘musical
intelligence (Gardner 1991) which considers that musical sensitivity such as rhythm, pitch
and some others has developed at early age. Then, the student appears to agree with the

student (1) that acoustic input at early age has good effect on listening. Secondly,
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although she forgot her English skills, her experience of living in the UK gave a positive
effect to develop positive attitudes toward English learning. It suggests that different
cultural experiences would have positive effects on self-efficacy. This student and the

student (1) showed that aural input at young age remains without efforts to keep it.

The next student (5) is a high achiever in the TOEIC and TOEFL tests:
| began learning English at Juku when | was a third grader at primary school for
one year. At Juku, we listened to native speakers’ English on tape and I learned
listening skill. It was worth spending this year there. | did not attend English Juku
from fourth until sixth grade because | was preparing for the entrance exams for
junior high school. At junior high school, I did fairly well in English. I learned the
alphabet for the first time, and struggled to learn writing especially with cursive
writing. By the third grade of junior high school, my listening was good because |
practice a lot by oral reading of the textbooks. From this experience, | think the oral

reading of textbooks is good to acquire English skills.

PGERL VI DL B E LI L, ZFEDRHI—FRo 7D TTR, /NEK 4 5 6 FIIH FZBRNRH 7D T,
PEEETRO - TVRNT, o TV LRV RNTY, EFEHIZAFELEDRFIIL Lo X070 TY, T—72R<H
WTWzD T, WEEOFKFILI O NI DRELNI &< bhroT, TIHIVIBRTITAET T EEnE
To ZA. NETOREPEETL2HOEZMNT, THIVIRELENI ZEE2EH IO T, AlZ/p—LnEAR
FELEDDNEBWE LT, HO. BT, TORTERIMHDDTTNR, 2B3dH 7D T, FTiERE
T, £HT, taperecorder 725, Thisismilk. Z2ATHRNATLS 2ATY, TN THAR T mik“ RATEIDT
T R0, HO—, HEOTr—2L 72 SABHV E Lk, Wo—, RICHLI I LR BTNt ns 2k
IR 27T, BIFERELZ LCEREZLTWEOTT L, ENTAXEEZISKREIBLH>DOT, Z1T
ARFEICHTELELDONRZDOEEFTE - LHTEDBLL HIATT R, MSTEENG, ENbEREFELERTIX
MY KD D37 — o> THRWE L7z, (Mr.Sa)

This PhD student (5) had a positive attitude toward English learning. In contrast to the
previous student, this student did not have English- speaking friends outside school. He is
one of the highest core earners on TOEFL and TOEIC and he assessed that his reading and
writing skills are excellent while listening and speaking are good in four levels. He agreed

with the student (1, 4) in that early learning had positive effects in his English skills (i.e.

168



listening). However, unlike the other students (7), his achievement of English skills has
mainly relied on self-study. In other part of interview, he said that he enjoyed English study
owing to his teacher at junior high school. It implies that teacher-student relationships
affect English learning. Today, he is an English teacher and a researcher of history of

English teaching in Japan.

Similarly, the next early learner (6) is an English teacher and a PhD student:
| have attended an English conversation class during my kinder garden years,
which was taught by NETSs. I continued until 1 was in the first year in high school. |
still cannot distinguish /I/ and /r/. However, | did not have opportunities to use
English in daily life. Therefore, early learning experience was good. It is not only
an issue of early starting, but also of attitude, because the learning context at Junior
high school is not difficult; the students feeling toward English study affects their
proficiency. English study is still difficult for me, but | had an advantage when |
entered to junior high school. For example, | already learned how to change
assertive sentences into interrogative sentences at Juku. Therefore, early Juku was
good, because | learned Basic English knowledge. | had advantage to learn a new
subject at junior high school. I acquired lexical knowledge through reading.
However, | cannot read and understand entire texts (i.e. long text). Therefore, |
recommend teaching reading skills and pronunciation rather than oral practice at
Japanese school, which eventually develop listening skills within the limited school
hours. | already know that | wanted to be an English teacher when | entered to the

university.

PRFMOBIT A AFAEE T TOE LA, RPICRINZRESH 0 LR, FELVI LY, EF5
RO TWZDTEED—IZ>TVE L, TV, T2 LFAUERIAToTWE L, 2—&THha, dn
LWEETT M, IWERNEL, B THRENRTE 20O TTR, EiL, HOTWTED/ U HE Wbihvd & o2& 0,

ZHUE ERBIB OO TT I, (Juku) Y —/b & LTHES L0 ) Ok, HEEZX 20O T, fixlcsns &
MERPSTZERBVET, S—A, oV BEholc LBWET, BRI~ &) KV iE, motivation DORRET,

169



R CTADEE T, BT &> TW=D T, advantage 23 >7-D T, iz k- X HORETHD
DE0IE, Tok, bO—, Bipolcle—EBnET, FERE—FE LV OIFIRESELORBERE LS DT,
WEEDRFED RN TRMSIOMEY T2 L, e 0TOIUE, BERS AL—XICBITTED LR, 2—L,
STHHLVEBoTWETITE, LS Did, BANRELHZTHWTNDS DT, HilzllEl 5oL i3%01ig
NTVDEWS Advantage D -7IC T, ZIHIBERTIEE o EBWET, BTN A LA—XIZH¥kRZ &V I &
BT Aol LEWET, PEEOR R TIZEWTT A, B EICR > TETHL A R —4—0&H-> T,
ENEBHFNT DFAN DI olz &) ZER—FEG LT ZATT, vocabulary IZFite i CHA L C&z L
BnEd, HombobbHs L, BHT, FRTEHSLBDOLHDL L, £9TT, I —A. BonihThiud,
FTeZ & speaking &\ D KV IR EEIEAD I ENKREITZLEBVET, L0 DL RIBIC LoD E D h
I EIBENRY RVOTEINR L, ZZFETTELIONRERVETN, BHFIEboAL LickAEICE 2
NEHHREITHD L D250 T, ELWEEEEZIE, LHRBZ > T0WHOT, Hk2FIZ0hi N
BWEBWET, &, MK ELHRIFICRD EBVET, TNRFRTTELZENET VDL ZARONE
BhEd, —BLRWHHTHEIC 2272 W IIRB LET, RFECADRER THIREOHBICRDRFFBICR-

TNZDT, ZOVHEUCE ZAUTKRF—FEIZLENET, (M. Se)

This early starter of English study (6) appreciated his early English education at Juku that
motivated him to be an English teacher. He rated that his reading skill is the most
developed while speaking is the least developed and listening and writing is average.
During the interview, the author thought that this student was different from the previous
student (1) in that he had a negative attitude toward his English achievement levels.
However, from his early learning experience, he suggested that, firstly, attitudes toward
English study affect the proficiency in English study. Secondly, unlike the students (1, 4),
he still struggles with distinct blind spots. The difference between the student (1) and this
student (6) is that, although both students learned from NETs from kindergarten days, the
first student learned the alphabet earlier than the latter student did during their early
education of English. It might imply that visual and aural input is more effective than only
aural input for EFL learners. Fourthly, apart from early learning experience, the student (6)
mentioned his difficulties of comprehensive reading. | note here that reading requires not
only linguistic knowledge but also contextual understanding. It may imply that anxiety
may affect reading. Then, for instruction, he suggested that teaching pronunciation rather
than speaking and reading skills are important and the only feasible goals to improve

English skills, which also improves listening skills within the congested time schedule of
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school at Japanese school.

The next student (7) who is studying Arabic at a university specializing in foreign language
answered the question indirectly:
| attended a private school and learned English as a compulsory subject starting
from the first grade. My speaking is the most developed skill. | developed the oral
skills from my experience with many American classmates in Egypt. | also studied
English in New York City when | was a freshman. | tried to follow English

conversation at a natural speed. I also learned English from the school textbooks.

Speaking 23— L BVET, ZIUIHA 0 OFEEEROFMBERT A U BN - T=0T, (KHHRIC K
TLoRBLAL TN Rd o7 & v, K AEAEDRHT NYC ~To TS Z RIS R b o7 L, &5
DLbHBHDT, 250 HRBREMEZ LIS > THOAL D EFETEANE o EBVET L, bi, RAk
WWET, Lo_BIFC, ELNELS EAREERLAVEIICLTOT, ZRED, AE— FEhRdE
DHFHUZ AN TN LS ICLTVEDOREFEET 2 ETEIRFERONE Mo TWT, FTRHIZAE KIIC LT
WET, GREE) BICo7 BN ET, (Ms Za)

This female early learner (7) is different from the student (4) in that she learned English
from early age at language school due to her parents’ wishes. As a result, she was quite
good at English in her school life. She said that speaking is the best skill while she rated
her listening “good” while reading and writing average. She appears to enjoy
communicating in English and, in contrast to the previous student, she paid more attention
to fluency rather than accuracy. Then, she noted that she learned English knowledge
through reading of school textbooks. Interestingly, although the student (6) and (7) have
different focuses on ES, both students agreed in that reading is one of the most important
skills at school. It may suggest that reading is the most important skills for EFL learners.
Unexpectedly, later at the university, she discovered that there are noticeable differences in
English between English learners in an EFL environment and those in an ESL environment.

Her story continues in Research question 9.

The next section will look at the second group of students who did not attend the English
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lesson at a young age.

The next student (8) is studying acoustic engineering and briefly said:
I do not have any successful English skill. English skill is poorer than anyone else’s
is. | could not learn English via grammar and conversation studies, and | tried to

systematically memorize English vocabulary.

BERLOBZN BEWTT, « FEIZS>THS LY FIEWRWOTERONEE S SHNTT, FERLON
RNTY, BoE, b, BRICEBTDZENTERD SO TUYATT v 712, £O—, U9 HIEHGE

LEDORFEE DT ORI LE L, (Mr Ha)

This student (8) is studying acoustic engineering to develop a system to analyze non-native
speakers’ English pronunciation. This student (8) had a clear opinion on every interview
questions and spoke quietly throughout interview. He rated his four skills in English as
unsatisfactory. He said that he failed to learn English skills. At the interview, the author felt
that the question was difficult to answer for him due to his modesty. Following this, the
author asked about his motivation and goal of English Study (ES).

English was dispensable at school. Today | need to read research articles in English

and work with computer in English. | have not had any goal of English study. |

rarely think about setting goals.

R BHIZMBEARAIKIZ 720 b, BOLRNWTT, MXbimtER TERLRNL, 2 Pa—F—bik
EETEDLARL TIIWT ARV, BT —VEREL TWARAVWERWET, S—bEVENITZEI W) 2 &iEL

2T, (Mr. Ha)

A problem here is his narrow interests in ES. He illustrated that Japanese school have
failed to provide a primary impetus for the students to study English. For example, there is
a lack the chance to test his English skills. Nevertheless, from this perspective, he appeared
not to be anxious about his English proficiency. He may need extra support as to “Why |
do?” or “What I do?” to provide a consistent learning motivation. On the other hand, those
who had more desire to communicate with NSs had set their own goal to use English and
had a higher degree of satisfaction in their English skills. He showed that there is a need of

critical awareness that students can experience ES in different ways.
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The next student (9) spoke about difficulties of oral skills:
Indeed, English is the most important subject in applying for universities. Therefore,
| set my goal towards English to achieve higher scores on the TOEIC test. Together
with my fellow students, | took the Eiken exam in my junior high school. We aimed
to pass the third level in the second grade. At school, | needed to learn a variety of
vocabulary with the same meaning for university entrance examinations. To take
‘endure’ as an example, we must memorize the synonyms such as ‘put- up- with’,
‘stand with’ and a few more. In addition, we memorized many grammatical rules,
which are not significant in daily conversation. This is my enduring memory of
English study. It was difficult to study for communicative skills since the oral skill

is not included in TOEIC and we could not have any assessment of that skill.

RFYV EZEZTDICLTHIGRIRICL TS, RITVEFBITREEH AL L BVET L, HREZ T DR
b TEA MIEWTTOT, FAERRITZ]RN T—LT L2 L, Rl TR 0 28 s Y 720 & 2% Motivation
TR TWETL, FLTOEIC BAHEVEL RAVOTHELRHEEINEZBEMNE L TR L TWEOTTIT L, Kk
10150 . Communication 3P0 X0 kD X HImDdDE | 127220, HD—, TOEIC IZAENB Lon) HDH D
T, BEDNESE D LTWADOTET L, Communication 73 E DAL TE L NVNDNE | ZHIER- XY Fa vl
HRIT, AR B I ZNRIET2E D LR TEDLSEDLTWHDTZIULE D LEInded, HlxiX
FEBTHENIEWNRH 7= T D &, Endure, Put Up with, stands with, ~— 5> L W OnhH o712 B DT
T, ENAEEHE X T, £ PutUpwith 725725 Catchup with & W o 72 X5 REGENRH - C, F£o, Z0iE
WERLZTZD Ly, &h, e E £4r. HERF RO E VDRV OTIZARV S S0k, SWRILE 7

CEAVRZENGIND LD DNRENST-DTe—, (MrOt)

This student (9) appears to be confident about his achievement and articulate in interview.
During the interview, | felt that this student is different from the previous student in that he
said; “I have had school rivals throughout my life. | appreciate my family as well who sent
me to private schools. Finally and the most of all, | have worked my best that I am proud
Of it. onucTA  ABNE LEL, I FH, LoF 0 BICEDE TS Dol B bBbETh b 7B
b2 D TT, BT, R0 BAE->THAEHETENL T, BHHS THLR-TEX LV S HAIZHY £ T,

However they are similar in that they attended private school in Tokyo to apply for elite
universities. In his student (9) private school, all were required to take an English exam

(i.e.EIKEN, TOEIC) and the results were used to advance to higher education. He rated
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that reading is average while other skills are unsatisfactory. He mentioned that his goal of
studying English was the university entrance exam, which was the prime goal of his school.
This made him work hard to develop reading and writing skills. He experienced frustration
about this kind of repetitive learning, which did not develop language competence. He
rated speaking as his lowest skill. Nonetheless, he perceived that the concept of
communicative competence is vague and hard to measure without assessment. The trouble
with students without English opportunities in their life is that the oral skill is difficult to
learn without assessment tools. He showed that, in Japan, English is the first and the
foremost important subject for entrance examinations to higher education. Consequently,
the programs offered English in junior and senior high schools. Thus, similar to the

previous student (8) the students engage in memorizing vocabulary/idiomatic expressions.

The next student (10) spoke about how she succeeded in English without early learning.
Oral skills are the worst. Speaking was better when | was practicing it at Juku. Now,
I would like to improve my weak skills of English, which are writing and speaking
skills. My friends feel the same way, that since it is difficult to develop oral skills,
some friends are taking English lessons by NETSs, or go abroad to improve oral
skills. Consequently, | feel that we can develop listening and reading skills by
ourselves, but writing and oral skills require opportunities and feedback from an

audience.

o 1EY, Speaking 23 —FHER2NTY, EFRITPLoTWEET, LWLIHIDE, HFEETL DB ENR D -T2, £ 9 W
IRFIRMNSTATTIT L, ZINOHNTLE-T, £5TTR, Th, BV TRNEIAEMITLIZNRENDEZS
BHOET, 2T, ROBE | FEETH D ERIET DR RV2NEBNET O T, Z3d Writing <> Speaking 72L&
WET, TN ENEEC TODEADBEL B EICREEFEFRAT 720 BRI S720ENLIZD LT, £25VHD%
RO T, ZREZTNTHDTREYZRWVOE, Listening & Reading (X H 2 THHSEDDTTITE | HAIRNELRD720

TEARVOIE Writing & Speaking 728 BV Ed,  (Ms. Ho)

This student (10) had been helpful throughout the interview and introduced her friends to
participate in the interview. She appeared to be successful at academic achievement

throughout her school life. Comparing her English skills to returnees in the university, she
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rated her reading as the most developed while her speaking the least, and her writing and
listening skills as average. She stated that speaking and writing skills are difficult skills due
to lack of opportunities. This student agreed with the student (4) in that EFL and ESL
learners had gaps in their level of English achievement. They agreed in that the difference

between L1 and L2 learners might be in their oral skills.

The next student (11) spoke similarly:
| attended a Catholic school for my junior and senior school and the school
focused on English reading and writing skills. My reading is good. Speaking is
very poor and | wish | had more time to use English. First, Japanese students feel
awkward to communicate with other people. Willingness to communicate with
other people is more important than worrying about using correct pronunciation.

The writing skills are also important.

BHL ARSI HEH B E DD T, EDLEBORCIMWBICHD SO TT, Lo bDRALITEET [H- L
Lo MM E o TELAo T, | LBOET, BRAMILSSS D LICEFE#E b, THNNNS &
Z Loh ) EVHRICRBRNE, RHEEVI LD, CEDLFIC, FARRELY, Lon i@ X
1Ty 90 WBERICEo TRLOLE O ET, R0, XFARHBRNE, (Ms. No)

This student (11) rated similarly to the previous student (10) in that her listening, speaking,
and writing skills as unsatisfactory and her reading skill as average in the questionnaire.
Then, she pointed out that Japanese people are not good at oral skill due to their lack of
communicative willingness rather than lack of language skills. Then, for instruction, she
suggested schools to help students to develop communicative skills. She recommended
teaching speaking and writing skills concurrently at school. These four students in the
second group showed that oral skill is the final skill to appear for EFL students. These
students’ (8, 9, 10, 11) main goal of English was for academic needs. Compared to the early
learners, it appears that early education provided by parents has impact on the students’
achievement for a long time. It implies that students’ achievement of ES is judged in the

historical context of ES.
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Finally, the data analysis turns to the bilingual students who studied English outside of

Japan and were at that stage not primarily motivated by the hurdle of the Japanese entrance

examinations.

The next student (12) lived abroad for 8 years.
| did not have much experience in writing long essays and my writing skill is the
most difficult. Native speakers have more vocabulary, which made me realize that |
was not a native English speaker. | enjoyed reading and read three times more
Japanese books than English books. My handwriting of the alphabet was not neat
and | had a difficult time to learn the alphabet writing. In terms of grammar
knowledge, | relied on my intuition in the university entrance exams. Articles were
still difficult. For writing, Japanese teachers do not teach writing skills, and it is
better to learn writing skills from NETS. For listening, | comprehend almost

everything. | think my listening skill is the best. | need to improve my writing skill.

RS ENE S ELE R LB D DITFEENR XV DN E o Tn s Tk, bbb LE K
EFROOMIFE T, FHEEANLH S, DRBEICHERR D > T, BAEFRR D -T=0 TR, £ 2 THE
BRDHo T, MEETIEARBOREZ SAFAE L, BAFEORTEBLY ZHCHLVREHIFTHAE L
R, EXXE, DFEVEVIEHEVENZZ LR -7T-0T, HH LELE, &, Handwriting 1%, B - &,
FREDS DTy RN ENNIDT R0 ORED ST TT R, 1FEALHBTLET & EOLAITE
IV OEFEEMELS BAETHOEWELIEMICEZRNT, KT, L XBRELTIANSSh LWL E
S7b, BOTRYRVER LR S, FALEAID TS ATTR, TINRHARTRYHATERLANLED
ATT, T, KIEHEZHATT L, 22 -FHLOOI Article, a &2 the &7, $i, HIUTNL HHEE LT
HHOR ol MLWTT R, BARANDEAERT vy E— D E3HA T NARVDTT R, IR0 A4—H<D
WEL TIERWTT Dy, £ 9 WO RHISNEAD T RN TS, 244, Listening 233572 & BuvE4, 13w, HY
F9, REAVEMRFELLENETIT S, RIEV ., Writing (I2o X £, HRARCELZEVV- Y . Formal
BRFMEBENZDTIHRENMADEESOTTITLE, 250 ol 7+ —vAREGHEE LA LAEN TS T

LTV RTRIENT 2 E BnET,  (Mr Ta)

This bilingual freshman (12) returned to Japan to apply for mathematics study. He rated his
listening skill highly, while his writing skill is lower than other skills. Firstly, he increased
his vocabulary by reading and noted that the lack of vocabulary put him at a disadvantage

to native speakers. Secondly, he has no problem understanding oral communication.
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Interestingly, similarly to the student (1, 5), he found that the alphabet was difficult to learn.
It may exemplify that students who are used to learn characters (e.g. Japanese writing)
have difficulty in learning phonographs (the alphabet), which has much fewer symbols. Or
it may be attributed to a gender difference in perceptions (e.g. expectation) toward
handwriting. Unlike EFL learners, he demonstrated that contextual writing skills appear the
latest skills to appear for ESL learners. He has a positive attitude toward language learning
due to his needs and opportunities to use English. Finally, he reported on his efforts to
maintain his English skill in Japan:

When | was abroad, | paid more attention to the content and the manner of speech

(e.g. with humour, persuasively). Now, in Japan, | recognized myself that | pay

more attention to acoustic features in English (e.g. accents). I do not know why my

focus of attention has changed.

WAMTWNIZRF L & ) G5 NICHESG CTERE Y T TV oIz L, S BARTHEEAFET L EIE T80 X512,
DEYVHAZDOT 7y FREICKP NS> TLELS TV D HRICRDE F L, MAKITITFTTNAZ L8 &b KR

BITHDITROIZREZE I NSO & ZAIZEMPIT > TLESTZONNTHHY FH A, (Mr. Ta)

He discovered himself that, in an EFL environment, he is unconsciously paying more
attention to phonetic details of his English. This might suggest the Japanese culture that

English users in Japan value native-norm of English.

Another student described her experiences in ESL:
I like to communicate with people. Therefore, | enjoyed studying at an American
school. 1 knew nothing about English when | entered an American school in my
second year at elementary school. I think the language skill is affected by learners’
attitudes, which may be similar to other subjects, but students’ attitudes affect EFL
more than other subjects. | think it is important to begin communicating with

people rather than worrying about how to speak English.
FET ORSFE RO T, 1 SBThH-EDRLBVET, ZHZLFETOMFEROT, Ta L BVET,
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BRETENEST2<HSRNTT, ESLABMLE L7z, 7272, FAOSL LT, BBFE L VI DFLFE & I
FNEVSOPMEL TV EBVES, £— EPOBRA LX) TIR, O THLTELL WS 2 LEHL L
RIPNTT 2, ThH, FEEEIEANBONERNET, FIZIE, EFOIETTA BOELEY, BE->THW

Winh, I BREETRET & W) T ERTEIUEV W EBNET, (Ms. To)

This student (13) attended ESL before she mixed with native speakers, whereas the British
school attended by student (12) accepted only students with native — norm English
competency. She enjoyed oral communication, which, she said, is in her nature. Then, she
said that communication skills and resilience in L2 learning might be a result of the
learners’ personal character (i.e. their aptitudes). She is similar to the previous student and
had positive attitudes towards communicating with other people. The students (5) and (6)
are similar in the way that they communicate freely in the target language. However, their

salient skills are different, which might be attributed to their personalities or gender.

Summary

This section summarizes the students’ best and worst skills and their attitudes and
opportunities in English study. Most students’ English proficiency was upper-level, which
was confirmed by the results of a survey of the students’ English learning history. Most of
them (nine students) had received private English lessons prior to beginning English in
school. Four students reported living abroad for longer than three years. Two of them
attended local schools from the early state of elementary school, while the two other
students lived in English native speaking countries before entry to elementary school.
Individual performances were widely spread. The transcripts are presented in Appendix 1.
We note that the symbol ‘L2-1" is used for the students who learned English before
students entered to junior high school. ‘L2-2’ represents students who began learning
English at junior high school. In addition, the entire data of the interviews are incorporated.
Hereafter, the data analysis starts with listening skills. Let us summarize the findings of the

students’ highest and least high skills before we discuss each in turn.
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Summary of answers on Listening skills

As the onset of the study showed, six students identified listening as their best skill and
three identified it as their worst. One of the students (Male L2-1) said, “My listening skill is
the best because | heard a lot of English at Juku.” Similarly, the other male (L2-1, 5) said,
“I attended Juku for one year and listened to native speakers’on tape, which contributed to
my listening proficiency.” In addition, the other male (L2-1, 4) student said, “My scores for
reading and listening are higher than for speaking and writing skills.” The L1 male learner

(11) also said, “I think my listening skill is the most developed.”

On the other hand, the female student (L2-1, 2) said, “My speaking skill stands out, while 1
am not good at listening and writing skills.” It may suggest that male students develop
fluency in listening faster than in speaking. For the opportunities, all of them learned
English at an early age. The opportunities for listening include attending English lessons
outside class or practice listening by self — study.

In sum, we conclude that 1) English study at young age had advantages for the
development of listening skills; 2) students without English environment developed
listening skills by practice; 3) language anxiety affected listening skills; 4) there may be
relations between gender and listening skills; 5) students who learned writing concurrently

with listening at young age developed better listening skill.

Summary of answers on Oral skills

Four students said that speaking was their best skill and seven said that it was their worst
skill. The attitudes about speaking include positive ones - “Communicative skills are
talents and I am good at it” (L2-1; 2). Similarly, a female student (L2—4) said, “My English
pronunciation was the best in my class. | was able to enjoy studying”. The other female
(L2-1; 6) also said, “I developed the oral skills from the experience.” Furthermore, the

other female L1 speaker said, “I enjoyed communicating with people.” By contrast, a
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male (L2-1; 5) said, “I did a lot of oral reading of the textbooks and store words into my
long-term memory”. The other male student (L2-1; 3) also noted, “I sometimes felt
embarrassed to speak in English.” Then, the other male student (L2-1; 9) pointed out, “The
oral skill is not included in proficiency tests (e.g. TOEIC) since it is difficult to examine.”
This illustrates that male students learned speaking by self-study, while female student

enjoyed communicating in English.

To summarize speaking skills, 1) English education at young ages had positive effects on
speaking. 2) Personal character would influence English communication. 3) Female
students had more positive attitudes to initiating conversations with L1 English speakers.
Sunderland, (1998:76 in Williams, Burden, and Lanbers; 2002:507) said that if girls speak

better, it is not from the innate superiority but because girls feel more comfortable in class.

Summary of answers on Writing skills

No student said that writing was their best skill and four said it was their worst. Attitudes to
writing include; a male student (L1-1; 2) “I did not have much experience in writing long
essays and writing was the most difficult.” Similarly, a female student (L2-1; 10) said, “We
can practice listening and reading skills alone whereas writing and oral skills requires
shared experiences and feedback.” So, the other female (L2-1; 2) student mentioned,

“Students seldom use writing skills to prepare for entrance examinations.”

Ultimately, taken together the present results suggested that 1) writing is the most difficult
skill to develop. (Writing skills here include lexical and syntactical accuracy as well as
fluency in creating or retelling the stories). 2) Learners need to create opportunities to
incorporate their ideas into writings. Interestingly, 3) Three male students struggled to
learn the alphabet at junior high school. It may suggest the need for teaching the alphabet

at primary school.
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Summary of answers on Reading skills

As for reading, four students said it was their best skill and one student said it was the
worst. The students’ attitude towards reading was generally positive. By the way, the
students described prominent factors of reading difficulties as followings; I struggled
with reading long stories (e.g. intensive reading) L2-1 (6) while L1 (10) mentioned his
fluency as “I enjoyed reading.” He talked about using reading for deliberate vocabulary
learning “I did systematic reading for memorizing vocabulary” (L2 -2; 8). That might
mean that reading is used at different levels for different purposes i.e. vocabulary learning,
enjoyment, or comprehensions. For opportunities of reading, two students used oral
reading. It seems to suggest that the four English proficiencies are linked each other to

build English competency. Finally, the list of students’ comment is presented in appendix

1.

Summary of section:

This question asked the students’ about their opportunities for English exposure and their
perceived communication competence. Taken together, the present result suggested that:
1) Female students have more positive attitudes toward using English than male students;
2) In terms of fluency, although it is in contradiction to Bailey et al. (1989), who said that
listening skill is the major concern for English learners, the students in this study
considered writing as the most difficult English skill. This may suggest that writing is the
final step of achievement in English study, as it requires both accuracy and fluency. 3)
Language education at a young age is beneficial to create positive attitudes to language
learning rather than to language competency. Bailey and Nunan, (1997:509) said that
motivation to language study might decrease with age. 4) Students without an English

milieu developed their English skills by self-study (i.e. oral reading). During the
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interviews, the interviewees answered all questions from their own experience and the
data shall be a reliable compass for skill development.

In sum, with regard to the research questions posed pertaining to communicative skills,
the students’ self-confidence in L2 communication was widely spread, which was
combined with communicative anxiety in English and its proficiency, which is explained

in detail in the next section.

The following section will look at how students learned the skills from the perspectives of

instruction, student — teacher relation, and the learning environment.

2 - ]) How did the students acquire their English skills?

In recent years, the communicative approach has become popular in language learning. In
order to explore the practical classroom situation in this regard, the author asked students
about their learning experiences in a variety of physical and socio-cultural contexts. This
section aims to analyze the interview data to identify contributing factors to English
learning from the following three perspectives: 1) their instruction (e.g. types of input); 2)
their teacher-student interaction; and 3) their learning environment. The goal is to consider
the critical importance of social and affective factors in language acquisition.

For the data analysis, the participants were grouped according to their school environment;
1) district schools 2) schools in the capital, and 3) international school. Thematic analysis
was used to examine frequent factors in English language instruction, teacher-student
relations, and socio-cultural aspects of English learning. Now, the data analysis will start

by considering the learners’ early experiences of English in district schools.

The first student (1) explained how he attained listening skills.
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| began learning English at Juku when | was about to enter primary school. The
class had five to ten students and | attended this class for 12 years in total,
following my parents’ wishes. We did not have textbooks for speaking with NETs,
whereas NNETSs used textbooks for grammar instruction. At first, the NETs taught
us how to ask and answer questions. We learned about the sentence structure and
students used these English constructions to practice the transfer to other situations.
We sat summative tests every two months to check our progress. My listening skill
is the best among the four skills, but my speaking skill is still not satisfactory on
assessment tests. In my fifth and sixth grade at elementary school, |1 had NETs a
few times a year. | had a difficult time to learn the alphabet in the primary school.

Today, | use English mostly to read research papers.

INERDET 572 & BOVET, BUTAT XD TE oI T, 12 BT, RICHAHERE o L BOET,
HEVEZTORNOTTR, MEOBEZ 7L BNET, #ME LTTT, SeNEETHME LTZhT
BZHIEDEDoTEBNET, BRI ACRER BRI RS TTI L, TRETATLTEDY T 2
B> TENTIHEREZ M- TOE L, (NETS) ANEROED b @O E T o LB > TV Lz, Sk
DIFH DRAEZARNT, REEOHFIEH T 5 AT LEREN—ANT, EHA, 29 TTh, 5 AND 10 AT
ENTRFHEZ L TN LEWH ZETY, HifE, BMCEIRILEZFH S TOT, DoV IRnbolbZ DRk
BafoTH LIS LTVELE, 3V, BSHOEMEZNELE )R- TEZLLVWREE > TNT,
E—HlxE, BESIC LD s THZITAROEERbDOEEZTHNIRD FTLE, EARIERNOTT
B, WEOT AN, Bie, Zr AIC—ESHNRs TWT, ENETEALENERC> TWE L, R THRE
EBED BT AS, VERE 5. 6 DB, EICKIEIRRE, B ATRFEOME N b KD IBVET,
INEREDEE, T T 7~y PRRNRIHZ Doz 2 L, ZOLBNTLL 92, A E HE

IFEAL T, (Mr.Su)

This acoustic engineering student (1) is from a small town, where people are rarely

exposed to English and live in a non - competitive academic environment. His parents

wished to give him an early English education. The main focus of Juku was speaking and

grammar. He developed successful listening skills through the monolingual method, but

lacks good speaking skills. He was clear about the roles of NETs and NNETs in his

learning. His set of English skills suits his needs for the university entrance exam and for

reading English-language research papers. He would therefore be a successful English

learner by the standards of his environment.
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Similarly, the next early learner (2) attended English class from kindergarten to high school

days.

My parents sent me to English conversation class at my kindergarten. The lessons
by a young NET were enjoyable in the familiar environment of my kindergarten
and my friends. We did not learn writing or reading skills, and the lesson was
similar to a L1 environment, without any apprehension. In my third or fourth grade
at elementary school, we had English lesson by NETs. The students were waiting
for their NET at the gym and we had oral lessons using flashcard or playing games,
without using writing and reading. At junior high school, | had EFL three times a
week, where NETSs visited once a week. The rest of the lessons were by the NNETSs.
The textbook called ‘Crown’ had many pictures, songs, and poems, and most of
them were skipped. However, | learned my Basic English knowledge from the
textbooks. In senior high school, NETSs visited the school once a month. Our school
focused on reading and writing skills for the university exam. | attended the same
English class until I was in the first year of high school. It was part of my routine.
EFL once a week is not enough to improve English skills in an EFL environment.
In my senior high school, we learned writing skills from the NETs by the direct
method and reading skills by the NNETs by the grammar translation method. From
this experience, | believe it is useful to use both the direct methods and the

grammar translation method at school.

BUCTGERIAT I E T H ol b W) ZED (FEREEDTE o00F), PHEE DT OBROHP TR TW=D T,
ELIHPTLRNLA TN D DT TIIRNTT, DHEROTAKETTL, bEVHAEE TERVOT,
HEVHRHEES LV TNETII o L MnET, Tl SR CHAB TR LI RILEZIHETHLT
RABEIREUE o2 BONET, TOBMMEIE P BNET, e &, Tk, SRz %
(LB LZORICANIDLH ST bdH 272D T, bEDLELEDIR LN TeDE s biEoic L BN
EF, FREOLAENMNEE LTI L L RNTE, 4, MAR—3—4 FIDWIESTLEEWET, NEROWE
BRDOWE L7720 THIEVEICED TH H o T, oA, (KESDY RICHTREZRDDEFF->TE Tl
BaLELl, SAZY, BNV TH0TIERS T, 25, BEPI— FaFoT& T, B LE L7z, FHi
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INbE, FENLTT, 22—, R, FEETE=a~ IO Thofc EBWETR, ZHEBIC—E S50 NET
E—fET, TN T LA, Aa i —EBIOFEEN NET EWo L LT, %IEAARANDI AN Crown D
BE2fioTOE LT, BB%L<, ZhEEioD T o725 Paper Book 1 02— (2 b= 722 D TIZARWL D
REBoTWELRER, HLEREEBOMICHE PFFNRT S T L BWETR, £V )5 & ZAFIERMICRIT
LTWE Lz, BERMIZHEFEO MM A D OIFIEZICL -7 EBWET, NETORERH-T-OTTITE, %
Bz otz T, HIZ—E<SHW Lo fc EBWET, SUEFLTT, REshOBITIT@EmK —FEE TIT-
TWE LR, BRIGRUNTEFHIH D E L2, HELE VI LD, ENLRS TWED TEEFEDO—HRIZ/ > T
WELIZ, B0, ToRACHRIToTWELL, BOORBRNLE D & HO—, FENbPLoTNTH, &
SEFor&oic, W—REER BRTROTLES &, EFUTHRVOTHIIL, EFL BRET, H03 <
7o SANFIRTHGBIHER W E . Z2HEIVI DI EFL bR B DT, ZN7E1T72< S AKFEDRERH]
BHDLRENNOTTFE, GOLITHEZEL bW Eo7 bR KD > TLE ) D TERVOTIEEWN
NEBVET, KFAREBFRSEARND Native DEATHHNRD Z & FIXITABBELOEEXTS, LAR—b
DEEHHINRT L, ERRTEENHTHAL T, EBIERICENE LAV I L2 LT, ELORVE
D1 Native DSEAEBRLDIEKUTZ 72O T E, £ LT ETNNT Reading D 3E1E NNETs 23 H ARGEZ i Ve A3
LROTNEDTY, T, bDO—, BB ZEDON, A Direct &>, REFSRFETIER T, D F FH

ELTHRIVIRY TERFHAFTED LEVET,  (Mr. Se)

This English teacher and PhD student (2) is similar to the student (1) in that he learned
English from kindergarten by NETs before entering to school and continued until his entry
to senior high school. In kindergarten, he enjoyed learning from NETs. The difference
between this student and the previous student (1) is that his lesson focused only on
conversation and did not include wring skills. At elementary school, similar to other public
schools, NETSs visited his school. However, from his experience, he said that it is difficult
to maintain the skills without English exposure. In high school, he attended Juku to prepare
for university exams and found that flexible use of both the direct methods and the
grammar translation method suited him well. Importantly, from his nearly 20 year long
English learning experience, he said that it is difficult to maintain communicative skills
without English exposure in daily life. He implied that infusing of communicative
approach into the grammar instruction was effective in his EFL situation. This is consistent
with the observation that “idiomacy” is best learned via target language cultural and
interpersonal experiences (Seidlhofer et al. 2006:3). This student said in the other part of
interview that he quit the lesson because a new NET began using Japanese language in

class, which he found unsuitable.
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The next student (3) also learned English from age nine:
| started learning English from a Canadian teacher at Juku when | was nine to ten
years old. There were about 10 students in a class and nobody spoke Japanese, as if
there was a silent agreement. We did vocabulary games, reading books and
grammatical rules were explicitly learned by English composition without direct
translation. | do not have any good memory of EFL in junior high school. | felt
uncomfortable with NNETSs because lessons were so boring. The textbooks were
filled with fictional dialogues, which are not useful in our everyday life. | felt
repugnance toward NNETs because they were over-confident. | accepted those
NNETs who could teach English for university exams and those who spoke English
in good pronunciation. Students with low English proficiency do not want to speak
in English. NNETs were intolerant of students’ language mistakes. It is a small
mistake. I often hear students’ complaints about the Japanese teachers who pointed
out the vocabulary mistakes of the students. It is not acceptable that teachers points
out such a small mistakes. Error correction is acceptable among friends. | learned
English and Chinese from native speakers by communicating with them. For
Japanese learners, the Chinese language might be easier because of our familiarity
with Chinese characters. Today, | am using English with my friends abroad in

internet chats. I presently do not take any English class.

U HREN S RBIATEE Lie, BT HATL, fMOIGELIEATEY &b, BAGEEZ Lo TEWF2en
LIXEPNERATLEN, RALRLSFERXND, Hip, HEFEEHES bOEE->THELE, 10 ASBNTL
72o 10 ASHBWT LIz, grammar H°0 EL72L, B ro LR AZFALY, F—2b LE LK, TEOHIT
HEYV. HO—, DI THRIT L o TFHEZ DT TERREFEDORETII RN -2 TT, TOXREBEND
F O HEREDM & TR o T EBVWE T, FMTFHT AR ANDSMERE O ST A > TV I, £RIEEE
BENNENTII RS, ZRIGEEZ BTV DL HRAEDSMNI, ETE RGO RETIASDOZ LICEEEZRF - T
WDHIAENLL T, ZHUTOWZ ETEHLI0E LT L, T2 ENOVARBEDREE S T2b b bAAE
NENEDLRNDOTTITE, ELHHEROAD, BAF-TLeRA I /DR, HDOAEZ H ) HEEN
EIDin&n, ZABRIEIFNSVWETE RN E, TRIKERLEOZFTFETIINWTTITE, BXDUHITH
HBAMPHEAREESDONDE - 8O LT AN, ZEEED ZEBZNTT, £9&F2DL,
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PRBEBA T NT=DF, PEETHLIRETHIZLAENET OFBITLAERATTR, EOFELENLENIC
B LINHLDT, BAMICHEEPHE LV ENSZE A, IEBARNIK L CHRAZFEE TV RIX, HFE
HoTVLDTEDFKRTIIMBETT R, FEHIH LVSELEND, Lo L HLZ IR Z 2R EEVET,
HMELOBKELLIEETT vy & L) LET, TRENNTD | BV Leo72h | WANATRIC

20 FET. FFEOREIINEZ T TOERT A, (Ms. Ku)

This acoustic engineering PhD student (3) is different from the previous students (1, 2) in
that she learned oral, reading, and writing skills concurrently in a monolingual
environment. She raised several new issues about teacher-learner relations. She does not
accept being corrected by NNETSs in front of her peers. She sees them as arrogant and
thinks that they place too high importance on details. Their behaviour de-motivated her and
her fellow students. However, she is different from the previous student in that she
successfully developed oral skills outside classrooms by socializing opportunities outside
of class. Her opinions reflect a lack of authority of NNETs in Japan resulting from their

perceived lack of subject skills.

The next early starter (4) spoke about his admiration for America:
| started learning English when | was in third grade of elementary school. | admired
America at that time. | had asked my mother to attend English conversation classes,
and began studying English. The class was located on the top of a mountain and the
teacher was married to a foreigner. She gave nicknames to students. About eighty
percent of the lesson was in English. We used CDs for listening and used textbooks
for reading and speaking. | attended the same class once a week with four students
in a class. | attended it from the third grade to the first grade in senior high school.
NETSs visited school for two weeks and the students practiced the expressions with
games with other students and reviewed the grammar. NNETSs stayed in the back of
class to help students. I liked to study English, but I do not recall any pleasant
memory at EFL in school. | dropped out of high school in my second year and

prepared for university by myself by rote memorizing. For example, | looked for
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important vocabulary in the textbooks and memorized those words. My English
improved a lot when | was preparing for the university and | feel that university

examination is a useful opportunity to study English.

INFREZARE DR T, FOYEE, T A Y L DELFONR & o T, BHTEREER 7 — LZIBN VW E S5 T,
FEFELE, 2—&, RUSHFEEMOBOT, INFEDE S FEOEFE L VEATTIT L, —f#< 2ich>T,
BN AN NCEEO B4 EHSTFBNT, FIMEDOF T, POEMENTLESZATTITE, Z0%
WEREL ST, EELEY, FIXEFREELY, ZOALEENRNLRFESELY, bLEHETI=F—
LERSTD | HEZ I TTREI V- HOBREFE-HH, 2—&, —BREECHNTLE R, EE
NEBGEE 512, NEICHWHEET LR, —%t 4 SBVWTLE, ZEENLER—FEDESHVET, b
EV, RAES BHTH, BEEEESIL b E LR, TIETETHANSETT, PEEERO
T AD NETs 28 N, ZOMIOFRITNET, LWIELETEY £ L7z, 2ROV TWDEENLT
WE LTz, TEND NSO LSNEAD Native DT NB - AREET 5, TR TEDNRE LINEADRESR
BOACEEETD L, TN THECIIZOAEADHIRELED, NNT 2384 1380 5 8 U CRensi
A2 L B E T, ISR T, BEEO S T AT, HAED ., T DD LinEd, 0 Linotz b b,
AL, B AFRAE AN T 2 RN T, BT, F T ML, BYVIEL, U070 TTIT L,
25 TR, EORSEOR, XEOTICHZ H_EHEL, FAT, BRMH2—TE-T, ROR—IICE
ABENTHLDT, ZNEHT, =TI RAEERST, XEOEREANTOETHEAE Lz, #IEH
BR—FETERERLDTNDLDOT, 95 TR, FEEEKE—FETEIFRMT-oTEOTTITE, ZF=ZFLo
TVAVDT, WROEELIEZD L - L) OTTIFE, 2T, BENASTRTHRL O TTR, —FHR

ZT= DRIV HEERT L7, (Mr. Na)

This student studying at a private university was initially motivated to study English by his
admiration for America. Throughout the interview, he was reticent and polite. In line with
the aforementioned students, he attended English class earlier than starting English at
junior high school. His English study at Juku is different from the previous students (1, 2,
3) in that he learned English by a NNET focusing on reviewing English classes at school
with occasional use of retelling stories by using aural or pictorial stimuli. It appears that he
had a good relationship with the teacher at Juku. In contrast, he dropped out of high school
in the first year. In Japan, the dropout rate is very low and the author did not ask his reason
for leaving his high school. His opportunity to advance to university therefore depended on
self-study, which was by memorizing. He said in another part of the interview that setting

goals is important for his life.
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The next student portrayed difficulties of acquiring linguistic competence at school.

| started attending an English conversation class from fifth grade of elementary
school and, since my family moved to another city, | learned English for five years
at two schools. I enjoyed NETs’ lesson more because they created more enjoyable
atmosphere and because of their good pronunciation. It was good to see foreigners
at Juku with lack of English milieus outside school. | made this decision by myself.
| began learning English as academic subject from junior high school. At school,
lexical items that | learned at schools were not enough to prepare for the entrance
examination. | learned a lot of vocabulary by self-study. It took two years to get

into the university after high school graduation.

INFREDFAREDORE, JeRFEFEAT o TOE Lz, L, TORSFEAEITIL 3 FlfT-o Tz T,
B L7-D T, TOBOERTEHEICIT 24 HVT-TE Lz, NETs D A& D NNETs & AT fxfi T Lz,
FHIC Lo TS &V S HTT, Ro1X0  NET DEEDH R, Lol L BMNET, Klrroll, £—,
BEENDNNOTERN-TZEBNET, THVAEABITEAE VNSO T, £ Native DALFHETEHZ &
HERR o EBWES, AOBRTLL, FROBEL L UITFENS TT, HRERALL BE- T
FHATLIERN WEFFROBFREEHD & L INET LR Lo 7z & BV E T, mfk7E & Vocabulary
XZDEZDATTITE, Fo1E0, HREBZH S TWDILOETREE, REELEWIECIEHY T340, KEF
ZErA LIS, 45 Vocabulary I A K 0 D7 EBWEFTITE, RLIFVES TR £ FUTTRLEZD
TTH, (Mr. Ka)

This engineering senior student (5) changed his school five times in Japan due to his

parents’ moves. Firstly, after attending five Japanese public schools, he recognized a

variety of accents used in Japanese language and learned code-switching to accommodate a

new culture. This motivated him to study acoustic engineering to analyze Japanese accents

spoken by foreigners. Secondly, he said that NETs English class was enjoyable. As a result,

students are exposed to a different culture. Thirdly, he is similar to the previous student (4)

in that he relied on self-study to enter to the university. He used positive words (e.g.

enjoyable), which may suggest his positive attitudes toward ES as well as other people.

All of the students who studied outside Tokyo attended English Juku before studying

English at school. It may suggest that English has gained importance for Japanese students.
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Academically, English is a sine-qua-non to advance to higher education for them.

The next students studied at private schools.

The next student (6) addressed a number of issues but at the end, he spoke about peer

pressure.
My motivation to study English had been for university entrance exams. Now, | got
a job offer from a trading company and | wish to have communicative competence
in English. | started learning English at Junior High School. I had no
English-speaking neighbours near my house. | do not recall any enjoyable
experiences of my English lessons... Except that, | was excited to see a teacher
checking our English essays. | took a correspondence course in my Junior High
School days to prepare for the entrance examination. | attended Juku during my
Senior High School days. The focus of my English study has been reading skills.
We had conversation classes by NETs who understood some Japanese. The goal of
English study was passing the university exam and for this goal, reading skills
come first, and then writing and listening. | always felt that | want to achieve as

well as my classmates did.

HIXRIVZBRT L, SRR EN B A D Z LIZR 5 O TR BT LB &, o X EAFE
BAIC AT ST, AANE DI ESEVRALTNELENERI DT, TV o/ftFD% L\ 57 Motivation
T, PHARTT, (uku) 1703 ->72 TR, BKOARNCHENE Lz, RETIBENE LT REWD
DT EIRIEEAERP ST, H— THELISDITHEMESTOREIZ, oY B TEIEXZES T,
FEICHREI L T2 Z OBEIL, M Loz & BnE+, Buk, 295 T, ZBRMRE V) BT, BE
AL 78 E~SRITRICATE £ L7z, 13V, b ORKRAET, b—, PO LT Z 20T L TWELE, @
BHBROT, TXAIPELNTE TIEELFLTRIN V=T 4 VTICEEERDLRD T, ®oF0 &5
L ES D & Reading ~E X 2B\ - fhiE—, o &, 72 FIZ Conversation &9 BB Y £ Lz, £Z Tk
Native DSeAENNVE L7c2d, FEARMITIZTARAOSRAENRRCD £ Ui, ARDEANTET, LoiX Y AARGE THH
LTWEE L, BECLoTEREY, XL E O ORETIIHEFFR AL 572D T, RITVZBRITHE Y Listening
MIRNTT L, 7272 FTH 12 Reading 738 o T, £ DIKIZ Writing A34> 5 T, Listening 238 > T, % 41T Speaking
IRFEAE RN TTR, RUTVMIRT L, —FROLDIIRLLKIE o — L EoTWT, BIIZIERFAICEH
L720 TT LD, HVDIFTAITTE RN E W S KFF D b IR R < T, (Mr. Ot)

This student (6) had experience living in the U.K. at an early age and then he entered a
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private integrated school in Japan. Similar to other students (7, 9), he had little memory of
his life in England. Secondly, he said that he did not enjoy English study. He did not give
any reasons for this, such as students’ anxiety, or NNTs’ lack of efforts to create
comfortable atmosphere as NETs have been seen to do. Lastly, and interestingly, a peer
pressure was a strong motivator for him in Senior High School. It may suggest that one of
the significant de/motivating factors is the learning environment. It may also imply that

motivating factors are student-owned.

The next student (7) described de/motivation factors at school.
My parents were eager for me to learn English and | attended English Juku since
the fourth grade at primary school. Syntactic rules were implicit in the taught
material and the learning at primary school was good in teaching grammar rules.
The students were from affluent families and many friends at school attended
English Juku. Textbooks named ‘Progress’ were used in my school and they are
very useful. The textbooks were written by a foreign missionary and this advanced
series of textbooks is used by a number of private schools. We had LL class once a
week by the NETs. During my senior high school days, | attended Juku and learned
‘discourse grammar’, which was very useful for understanding the story and
summarizing the context for the university exams. | like teachers who have the skill
of teaching grammar rules well, teach briskly, and have immediacy. At the
university, | took reading and listening classes in the first two years. Then in the
third year, | attended a discussion class with exchange students. | have seen many
students with English proficiency at the university and | began to feel that my
English skill is not as good as | had believed. Consequently, my self-efficacy has
dropped. I wish | could maintain my self-esteem and that my achievement could be

better than it is today.
b3 % W0 7= DI, FAR NS FLSL O/ VAL CHFEHE &/ MFR D DI ATV DT 5 T AT i,
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EESCEE LTHZ DRI/ NER Tl < T, Bl id 2 iU Thisisapen &fite A TT L E WS BT
STWNThH, HEE is Tli> T, HEITIL Are L5 2 LTRDo7DT, BEEIND EVWIELTLE, INVE
KOFFEDOMIRE L UTZEN TR T EBVWET, F—, Audio 2> TbWWEBWET, & & iiflILGE

—AEBMIT L IR oD T, INERORHITEREOBITE > TV T, (ERhE) &Iz & BuvE9, Progress
English £\ 5, HDO—, RIRDRIZHD, HDO—, WHREMES BB ERH > T, KIL<KHILOTE—EDFK
THOLATWHOTTN, 1T, FaviE— EEOHOHARETTN, ThEZOFRBME>TOETHR,
IBLLENEMD ANTWCHRBICRERDH Y E LI, BN TTF gy EBEIZSTZ & bbb o T, FEEDFEKA~IE
STWEABEVICHTZ SAVWELTZ L, & ERMUIRFEZBROIZOIC TR AT TV e D TR, B =4H
O, ZNTEOFR TEH - I EDRRITASTZRENNT, ZOFUAREHRATTIIE, #5EL, 0ER
TR, SUELREITT R, BEEUHEL W Ox RIZBKFTLED, MREET, Z2B3BlxbIFTns &
DT E T TENE ES R L TV R E XDFEAFEHA TN ET ENNEEN>72TT L,

REARIZH BSRITL 72 TR, TORENR, £—, SETEHSEEOTTHSINS —FLF & REETT,
ZH TR, BRhoeAEid, FRTEHT I TS EEZHRP L TSN LER I o ERnET, %
CHWTARD EBDIT) & —FERMTL > TV TFEROREEZRV R o TR poTc ) ZLbd Y ET 1,

( University) —44, 4, ZHFAOAPEE T E > TE Lz, — 4FORHE Reading O35 & 5 72z L
Listening OfRZEZMHERICL TWVE LTc, FUTIKRFICASTZRZIC, RIIVEV OFRNEFEL KD L, AoNE
STZ Y HRARNE NS ZEIZRBNT, F—REBIRO T LNV DOENANRE NS T RFTE 72D T, Bolz kb
HABHRKRNE NS ZERH-T, BrobBEEZRLTLESLZY, WANWAITTH I ZHEDLTLEST, &
—, RFECEFE LB STZOTTIFE, F—FITEIRSTHEEZRDRWT, BhE LT ohTW\Web, %
FEARADPE b2 L ENM o TV EEIATTE AROLVUVZHEBICEFF L THR>TWITFZEERS>D
TTHE, BrobZ I T, RHIANVBHT, §I L, BETLERHHOT, FILEDILERHLOT, 2T
HIEZRDRNT, TOEFEATHWI L, WFEOHELT TIER T, WAWSRET, 450 B> Tnizo

TIERWNEBNET, (Ms. Za)

This enthusiastic student (7) studies Arabic at a university specializing in foreign languages.
Due to her parents’ wishes to give her an early English education, she attended a private
primary school and learned English from both NETs and NNETs. A natural approach was
used, such as retelling or using the story as fluent as possible without grammatical
explanation. Secondly, she pointed out that the school textbook was motivating. Thirdly,
she agreed with the students (4, 5) in that the teachers at the Juku had effective teaching
skills, which met their needs in the university exams. Fourthly and finally, in contrast to the
previous student (6), she was de-motivated to study English after seeing returnees at her
university. These had a higher English proficiency than herself. Although she was
extroverted, she realized that her L2 English was different from that of the returnees. The

other students’ superior English proficiency affected her motivation. For this student, the
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de-motivating factor is not learner-owned.

The next student (8) spoke similarly about his school textbooks;
My school used textbooks named “Progress”. | learned English by memorizing
these textbooks. At home, I did oral reading and studied vocabulary. My school and
a Canadian school had an exchange program. As a result, a Canadian student stayed
in my house. He had studied Japanese language and we talked in Japanese. When |
visited Canada for a school excursion, | was able to help other students in English.
All students have to stay at Canadian families, and | helped students as an
interpreter. In the third year, “Progress” was replaced by “New Horizon” and they
were much easier. After school, | attended Juku from the first year of junior high
school until the end of senior high school. Juku focused on reading skills. For
listening skills, ten- minutes - listening stories were used followed by
comprehension quizzes or close tests to ask about the content. | practiced dictation
a lot to prepare for university exams including oral reading... Indeed, I am good at
mimicking people. At school, when | saw a person, | could understand their
expression and | mimicked them on the spot. English pronunciation is similar with
this. It means that learners copy native speakers’ English pronunciation. I was
influenced a lot by my English teacher in the second year at junior high school.
After senior high school, | have not had such an experience. Nevertheless, the
Japanese English teacher had such a good English pronunciation and I admired him
a lot. It is my self-effort, which moves me forward. | must work alone to continue

my research.

FAT= B M > TR ET progress & V0D DTZ 572 ATTIF E, Z1d book 1 & book 2 #°-7-DTH X,
FNTHE2EDORIC, REOHBPRS> TOBIETRATT, I3 TH, TNLEF TRV LT, £—, B0 R
WEBEST, BOTARRIZIT-> T, HEBEZ2E - T, TZTHANTRA TV 27O TT, ZNTT A MIHBIA
FTZNE, fHHRHEED OB HE U WEERIC LTI SARIC, BERIRIZRV Lz, I HH O LA L Tn

T-DTTN, FROFEN, FZTHR—LAT—BHT->7-DTTR, FAOFEIZHLUE W B FEDFEES VBELD
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IBICHRSTELDTT L, TNTEEVICRT, HHMMARDHE LT THZOTRFE LB TEEL
Too ENTERIAT O AT HIAT o 12l FMTTGED U E 725720 T, ZHICRL TELDT, HAURDZD
WA R D Z L IR 0T AT K, BRI TFTIANOREIANSGNTLEI DT, [FE brolkn,] &
VW9 DT, B A DEICELA R > TV 72D 23, New Horizon & Mile Stone 725 72 C¢9, #1232 4 % Tl Progress
oIz ATTIFE, ZHTEF0S New Horizon (2725 T, ZHUET I BHAREBELE 72D TY, b
TTEL2HDEFETTELTLES T, HLIFRTREARITHA D L1V ZETY, Juku TOFEFHEE, X
EHILZ EIC, AAEERGAORIET Lo, BUESE TIBIZ 0, T NEMRILEL- T, RXBREIRLV E
L7 72l 2131 03 HEWOR =Y —2 BT DR E 2 2 TMaE > T 5L b L Dictation
LRV ELER, ZBRMOBRTLE, FEEREL LSEHRE L TV TT L, MSTEENE, 225
BREZTHRTUEN RV HKL 07— o TRWE L, b—, BORRERENMIRICRsTnEE2 L. B
FRRBELESIZ LD LR, BRORHIGEDOEEDELZ L TAEZEDEY &, RV E
WIGLTEERD OTT L, o130 TR AELDORHIIS ST RFEOREOBRE T, 10, F¥EETIL. 7%
EIICIRARSEA & A 08T, ZRUBIIEEDSDBILE S ) DIXFEAERNTT, B THEL TOD
RTHUTITT 20D T, (NNET) BEOWWIEAEZ 70T, 72K ZNICHIA/NTTEZEVI Z L b o7z
DTT 4, (Mr. Sa)

The student (8) agreed with the preceding student (7) in describing a number of factors,
which are seen as motivating or effective to achieve their English skills. The motivating
factors they found are; 1) early start of English study, 2) useful and challenging textbooks,
3) good teacher-student relations, 4) repetitive oral reading, and 5) autonomy of study. This
student admired a teacher with good pronunciation, whereas the previous student admired
a teacher with good grammatical knowledge. It may suggest that grammar and
pronunciation might be the most de-motivating factors (i.e. difficult) for Japanese student.
In addition, he is similar to the previous student (7) in that their parents were eager to

promote an international environment for them.

The next student (9) also learned at a private school in Tokyo.
After returning to Japan in the first year of primary school, | attended Berlitz
School until I was in the third year of elementary school. Then | stopped attending
English class when | began preparing for entrance examinations to junior high
schools. NETs visited the primary school once in two weeks and we played English
games or watched videos about the NETs’ home country. I entered a private

integrated junior and senior high school that valued English education by inviting
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NETs. When | was in senior high school, 1 visited America for a home stay of three
weeks. Then, | attended Juku to prepare for the entrance examinations to the
university. | attended Juku in senior high school because | had good results in
achievement tests. | enjoyed studying English for the entrance exams, and | spent a
lot of time at it. Teachers at Juku were skilful at preparing for the university
examinations, and | trusted the teachers at Juku rather ‘liked them’ and followed
their instruction to get into higher education. | trusted the teachers who had good

English pronunciation and | preferred lessons by NETSs.

INFRRD— AT E T D72, AARGED AARANDOFERITHE — 1T > TWE Lz, /INFRORHIRGE TR0 o
TeATTTE HAMIZEEZ SN2V E I ICBAENRNE I IZNZ o TTSHH-ULY w2, [T & AT
FEPHEZTOERAT EMEPESTWT, £5, TEZRBIAES T, BFHELEZHTERLS o720 T, LIX
5 BIRHE L TOT, PR HITFR CHRFEORELZ T MO E Uiz, MHERIL, #E L LUIENZT T,
FRATE S TOARNTT, @R AFEDRHIIT A U HITAE— L AT =T FRH - T, 3EMITEITo T
DTTFE, ZD, Hi< HVORFIC, FHEEENCOTVDRERIL v ATz 2 B H Y 77, NEEE
FEECSHVE TR, 1FE A PIEFRTITMN TORY, ALY oI T2 TWZDINER 3 ESBNET, /k
IRDT, EPRITEE AN THRNTT, 2950V RITHoRELRH Y 58, %9 WRUT/NFR DT
T AV B EAFTEORARHEIZ B OV, B3 ho7z T, JHEMIC—EC DY, BEOS — L%
LEL LI ED, YO OAEFO Video 2 720 LT, BIHOAEFIMNL TAHAEL LI 0, T2V o200
N0 E LR, BROBPLIIAT> TWEZDT, ZORERA L LTOXNELE VNI DEZITTOE Lz, F
. EEEIBE RIS 212D T, FFEOZBROMIRILT 5 DIFLF & T L7z, BOEETZRIEGEDO T 1 L) Bk
T, BEIZLTNT, ZOEAENLET T T4 L0 RIBE 2R L TWFIERIEZRVA Lo RWInEE
JALTWT, d&. FKDOIFH OFFEIT, — LDl LOBES> TWFERIITE —BZE o7 AT L, BT
NEANTNT, FROFFENEL BBV EB STV R T, 20O, ZRENVRELS SEHoNH-> T, #
BOHFEDZER LV D R TITMAWIIEE 5720 §5 L 2A%2Ro TV DT, ZRICESL DL, RFPED AR
DHEIZ, A=A NT VT OFEFFRIZZHABAIToTND TTR, FIEETLNILOEZELSTEME VI 1 %
BAHBEEL L TAHATWEDT, BRANDEEREEN LFE LSRN E HEVERALTWRNESTZE VI D,
Z 9 ) BIRTIE, Native DY %4 A TWE LTz, (Ms. Hi)

Firstly, this student (9) majoring in pharmaceutics is similar to the student (6) in that her
lexical and syntactic knowledge of English at her young days did not remain. Secondly, she
and the students (7, 8) are similar in that their parents provided them with an
English-speaking environment. However, as a consequence, unlike the previous students (7,
8), she did not choose to study English in higher education. She, as others, admired

teachers with good pronunciation. For them, the level of English is established by the
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quality of pronunciation.

In contrast, the next student (10) learned English for the first time at school.
At the beginning in junior high school, | was not good at English. For instance, I
wondered why the third person uses “does” and the first person uses “do”. It is just
a rule, but I could not understand it. | felt it was not good to continue in this way.
Then, | asked my mother to look for an English class and | entered Juku. Our
NNET from Hokkaido learned English at a church. After | started learning English
at Juku, I enjoyed learning English. | received a lot of praise for my good English
pronunciation. | was always the best student in the class. Only few students
attended Juku in my school. Since my second year at junior high school, I had
perfect scores on English tests. | did not work so hard to memorize textbooks. I
read the textbooks many times, and prepared for next lessons as well. Before the
examination, | reviewed again. NETs had too many students at school, and it was
quite boring to speak English with classmates. However, at Juku, | learned in a
small group taught by NETSs. | owe a lot to my parents. My parents always gave me
praise. I felt that my mother brought me up with praise. Recently, my self-efficacy

is affected by many highly capable students in my university.

BT E CHETIZ oA TR, 728 He ® & X% Does TZH, You DEFI Do 2D e, EH L THEID
MEZINS ZERDNRS ST, F=b, ZIVIFTEEDPLLI VI LOLLBZTDWO TR, 2dh
LHBST2DTY, ZNTEDOEELSRLEDIE LMo T, FFEEELMBMLIZVE V> TREBEL TN T, £0E4E
FALEE S O TR, EOYE, BEIICES THFELRATHRS D LTI, £5TThA, RiFH., B
PFRHLT, BEODLEIICRS>TEID, HO—, EENSNWIEZLEEDND L HICR-TEY, L, 7T A
T—BFETEDLICRSTELDHTO DL, BEOREWIKE L T L, 1TV, EBEIRE, WRAATZWRKLE T
L7z, TZETEESEWNDLTLEE, HEET, WFEHMPTR 2 o7oD T, Ry FUHWITR>T, £
RURNZ o T oz nETR, Zhid, ZFED -T2 Z L 2R L7221 EAVE LT A MT
TRTHEBEZHET DL TLLEOT, ERFLHRTNTEREIHAD DT TTOT, ZhaRA bR
LT, FERLABBT LTS ZLE2R-T, RATLESLI LT, HRAEDOTIERWAEBWET, ZARIZ
NDAES TR LIZE S O TRIFRVOTTR, FlT LT LR TEOTTITLE, 25T, THESR
EMELRLoET I LR EEWET, EFTEELC, BEICHEAT, LTI TEEBWT, FREFHLT,
FERABRAIELEE L TCERVIRL TR ZEEEEVET, NativenbTh—%Ma s s TRDHDIE
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HEVERNR W= LU E Lz, ZTREMBIZWOLEDLNTESTZEWVIDEH DL EBVET, AN
AFELSMI B NANARBRTHRINT LTI EDONELIZL, HERI L2 TELDWLRLRT, »
ObLFHlENDEE NI, HEL DEL VPR TENDOLHESNANRLE SV I DIFEN - BN E
To MRICASTHD, bok, WRICESRALD, WRICKRERELZRL TV DIAEZRD LI NI DIC
BT, BRADRADEDEREV) BNET 5 2 ERPEICHERTEL Ao L EVWET,  (Ms. Ho)

This student (10) majors in international law. Firstly, she spoke about the difficulty of
English grammar. Secondly, she agreed with the student (7) that she made an autonomous
decision to study English. Thirdly, she is similar to the student (7, 8) in that she described
the importance of reviewing the lessons. Finally, she is unique in showing how praise
works positively for the students’ efficacy and the resultant progress afterward. She
mentions her parents’ positive feedback on her academic success. Finally, after seeing
many returnees with better English proficiency, she realized the difference in the quality of

L1 and L2 speakers. Her story continues in another part of interview.

The next student (11) spoke about her experience at her Catholic school:
In my catholic school, | had English lessons three to four times a week and English
conversation classes took place twice a week. The nun teachers were fluent in
Japanese but they did not use Japanese. The class size was about 20 students for a
teacher in a class. The goal of the school was to develop reading and writing skills
and we had little time for oral skills. I liked one teacher who prepared handouts for
grammar rules that were helpful. It could be more to her personality that | was
attracted to. Her English pronunciation was very clear. We learned from a NET
once a week. The teachers at school were very strict, but they gave students a lot of
praise. My parents also praised me a lot and my self-efficacy would be higher than
the reality justifies. If there is a need to use English, we study well. However, today
in Japan, we can live comfortably without the English language and forget what we

had learned at school.

FARIFLEFEORETRIC 3 FENAESEWH Y £ LT, HEMICRIERFORHMBHY Lz, B y27 D
FRREST-DTU AL —PRERXF ZHATHNE LT, AARFEIEIALALTLE, HELMEWEEATLE, &
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DEEE VI LY BERIEFEICH > TEREONEICONT, BENEHTEMT LT TL, 13120 <H W
TF, @R LAYSICHAEZ TN T, EHLEHEORUILBICHED LOTTH, LoB0FAYICERT
[bob LoD EEoTZ L2772, ) EEWET, NET ZBIC—E < HWTT, HFEORORFED A
T, BAADEAETLIZITE, LTHHURLTLEREONELZHRA LTI NTT Y ML TEEELT N
T, SUERETHL AV E Lz, RAF U HE—RRAZANT LR, ZORAEDBNNT T, HEOHRKP I X2
STZDN—, THETHHOVLThoTT, ZOBFROTY v b, BEBHLX A TEEEZLIZZEND
ST, BAADHRAETLIETE, BEFDETHLRNS7-TT, NET [ZEIC—FSHNWTT, L7 T,
ENRRT AR S NDTZ L, ZORAET L, Lo ERSHEA LED T NEFHTLE, £,
RS RNTIED TETCCNDZA T Eo7DT, Al ih, BER, FHBRFEoTHRNDIZ, H
DLV NRIFLIEL > TVDRNRLET, REITHET L) BETH, &5 LTHMRMICIGELED
R TUTWITFRNE W R/ D LD EBNVET T E, WEIXZBARGEZIT THEETWT L6, KiELTE
TEHoLZEERENTLENET, (Ms. No)

This student (11) attended an integrated junior and senior high school. Similarly, to the
student (8), she appears to have a good teacher-student relation with NNETs at school
owing to their positive feedback to her. She appreciated NNETs’ good pronunciation and
their handouts on details of the grammar. Lastly, this cheerful student was similar to the
student (10) as they have received positive feedback from parents and teachers, which was
expressed in their smile. This shows how teachers’ personality turned out to be a strong

motivator for their students.

The next student (12) spoke about motivation in a similar way.
At school, 1 had NETs for English conversation lessons. They understood some
Japanese, but did not use it. | took summer courses at Juku and learned from NETS.
| attended a preparatory school, which focussed on grammar for writing and
reading skills. The lesson started with five basic sentence patterns with basic lexical
knowledge such as “I, MY ME MINE . | used vocabulary notes to memorize. At the
university, we had several English courses but | avoided all courses conducted in
English. 1 do not recall any exciting nor painful memory in English classes. | have

not used English at all in my life. I begin to feel that I need to study English now.

HHFEE L 0Z 909 OZZIT 2RI NET T L7z, FRITRFERHIC NET 236 0 £ Lz, HAADEAER SN
TWE L, AEBRTEE L, BATHERMTo72OT, 22 TCOTHKROBRIENREL > ATT, THUT,
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MEOERED LD ICRFENDIAE DO TIIARL T, VWE 2D ENLIADE Lz, Imyme &y, HITRY)
CRV E L, SUEPLTLE, SROFESBEDLTLE, 30 ASHV, F—MiuiLTE Lz, SEDSE
THEBEZMHET 5L VIR LOTLE, 3V, AAATLE, EH#E &0 50 ) O&Z TR
NET TL7, ZRITEFEMEMICNET 850 £ Lz, BAADEAER SV TNE LTz, FENENI LD)END
L0, BRICEETERDSTOT, FEEITOETHHBREZRA THEEETLEVE Lz, HGED
BRI ECHoEIHY E L, WEOEKRATKRDY £ L, 27V EEEH Y £ LN, 2T E
Lize BRADED, BZELNWENELNENE S HER1-72TF, WETHLHEFILL SN TVANDT, %

AHE A SN RN EWT 20— BoTHETR, L) Lo Ty, (Mr. Ha)

This acoustic engineering student (12) has not travelled abroad and his achievement solely
depended on his self-efforts. In contrast to the previous students (10, 11), he seemed to lack
interaction with teachers in class. At school and in Juku, he had teacher-centred instruction
in a competitive environment of preparation for the university exam. This teacher-centred
exam preparation ignores other needs of the students. Indeed, after entering the university,
the student (12) developed an intrinsic motivation to use English, but found himself

insufficiently prepared.

The aforementioned seven students in the second group studied at private schools.

Lastly, the students in the third group have received education abroad. The first student

(13) described how she learned at an international school abroad:
| attended ESL at an American School for one year and a few months. Every
non-native- English learner is required to attend ESL. While we studied English at
ESL, native English speaking students studied L1 English or took sociology classes.
All students studied together for subjects such as mathematics, science, music, or
art. At the beginning of every academic year, the school conducts a proficiency test
of English for ESL students. Then the school asked the students who achieved a
pass-mark whether they were comfortable to leave ESL. | spoke to the teacher that
| want to leave ESL in the middle of the third grade and managed to leave ESL then.
The students who stayed in ESL longer tended to spend more time with Japanese

friends rather than mix with English speakers. | like to communicate with people.
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Therefore, | did not have any problem to learn at the International School. I did not
experience any language problem since my third or fourth year at elementary
school. After returning to Japan in the middle of my fifth grade, I attend a public
elementary school for two years and the school did not have English lesson. I
attended English lesson for returnee students to keep their English skills. We read
English books or discussed about the topic chosen by the NETs from the U.K. or
the U.S.A. Teachers did not speak Japanese at all in class. The class had about 15 to
20 students. | stopped attending this class in sixth grade. Then, | entered a private
junior school in Japan and studied French with seven to ten returnees every day.
NETs and NNETSs taught us three times a week. | also had English lessons once a
week. Then, | advanced to a public senior high school in Sydney. | also studied
French there. | have studied French for ten years in total and have affection to
French culture. My level of French proficiency is B2 level in the DELF scale. It
became part of my identity that | can speak three languages. In addition, | enjoy

communicating with other people and this is my nature.

ISBIZETAL LMY LR2NDT, ESL ~AS TIT O TT &, ESLIZEDREITE D> TN E N H DR
FoTWT, Writing & 72>, EEEOREL M, HED L ZAELNRNT, F ZOREORHIIAENT 21Tk A
TF &, TESL O T1EKA IV, | o C, THHEE MBI E S E Y BRA, FBEIZ, TT2 5, Art & 2> Music
FEHTTND, FITRHZWTW2WnE N ST, /INERO ZFEERD 20D LWL T eD T T L
SHEADEIES LWL WV SNHARNo T2 TT, R ERNBROADBNE LT, EOANIHARADOANE
—HETND B E ol ERWET, FEOIIUDIZ, KK L WD, Follow Up Test 3% - T, fli#72 7
ARTF =y 7 ENDHATT, BERCVRELTT, ZFEOKREN DMEAITRILIT L, RIFFHTOR
WHERDT, 1 SBThHoTDZLEWET, ARDFPRITEFEDEENOLAFEEETTT, REDKEIIA
STWELITE, BEDRED ) X 27 L FRPERISED HNLDT, WIEOREITRN-T2, JWET&
MEADRC - TWNBRED S EHMERFT 5 BT RGERFFRE L WO ORH > TE ZIZH—FIEWE Lz, REHAT
BRIV TEEN BERENT —vEZRDOTENERSTZY , FHIFNCE DS T-OTTR, BHIXT AU I AT
WAXYZNTL, £ FHEERVTY, & 15—20 ASHWNWTY, TEXARNWTT, b, Hozid Lk
E, BARGEE, BETIEUELR SO T, BAEBARBERED L HWHIBZ L2052 TT, /INER
REAETEZ LD E L, REZED 7—10 ASHNWWOT, EEED D OIRE L7z NIZKIE T 7 0 AFEZ L
LHATTR, ZNT, A1 ERH D EWVWIHIRFIZ, AR THREETHREZ LD L2, XEEL Lo L5H D &0,
FAENRLFEE B> TETHRALY, FBEHATEY , WHOBRNEEE L7z b Lz, @3y R=— 0Bk~

WO TWDATTRPEZFENT > &7 T U AFETTR, 77 AFRERE L, FREORENSE —-HIAY OTT,
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W5 [E7 T AFEN BT, @ EIE NET TH=E[ENE NNET TL7, Delf &\ 5 7 F v AFEOHEMIZL-> T
577 AFEORERBEZ 51T, B2ETH > TWET, HEELSOFEENRTE S L) advantage /&% U TE
FTh, TRLSMITE D L WN) Z LI RFRERNRH D LBWET, FITEET OB FX0T, 1 SBThol
DELENET, ZLZLETOMGFEROT, TAEEMNET, (Ms. To)

This self-claimed extroverted student (13) spoke clearly and fast during the interview. She
was able to integrate with native speakers when she was about nine to ten-year old. By the
beginning of puberty, she felt comfortable in English and took up a second language. Her
extroverted personality helped her to develop her English skills by interacting with
students of different cultural backgrounds. She observed differences in ESL achievement
among her peers and attributes them to their social habits. She is highly aware and

observant in her peer group and is in control of her environment.

The next student (14) had a similar experience in the UK:
Six months before we moved to the U.K., | attended an English class near my train
station once a week. We learned very simple English expressions — for example,
“This is a pen.” or “What is your name?” from a Canadian teacher by playing
games with flash cards or listening to music. When 1 first arrived in the UK, I did
not use these phrases. Nevertheless, it was enjoyable to learn English with my
friends there. | entered a state school in the UK, and had a supervisor attending me
every day. | was told that he would help me solve academic problems, if any, for six
months. In addition to this supervisor system, | attended a private tutorial outside
the school once a week. | learned English grammar and English comprehension
there after school. By the end of grade six, | was doing well. | was able to learn
English in a natural way because it was necessary for me to use English in my life.
For instance, when | arrived in the UK, | wanted friends to play with. Then, |

thought that, if I can rattle English on gaily, | could make friends.

A Y AT BN AR E > T BIMCATS T TRESH VOB G Y F LA, ZOMICRAORS
AT =0T, ZIITHEY, BHAHEO LI R OERYIHERZ LA oA TTIT L, WEBH
AT CHhD EZ AR L, [Thisisapen) &V o TZ EIER0DEWRNLVOTEmile) HIic—EITY, s
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BTN T7 7Ry MIRDTEATER, £l LIZFHOIZATTTLE, THROo), EHELENZY F
EPDEREDEFSTEETHENWI LT, BFFANTLE, 1TV, BLIoTT, KED—FHEIITo
TV T, NSVIFTT IR ADATT X, BEKGHTZ >V OAEFEZ LTV D EREDN-> T D X9
725 AT, FRIT Supervisor 72\ W e TN T, TRTOREIZ OV TE TINT, FREE T IR < HFL
DR L, TARTOBATHLRWERDH LM LIS b T, FESLEN—HEICOPNTINT, Z0
ANZNWAENAEMENTEEIICLET, ZheMmx T, #H—FE, FREITELINT, RFEOFEEHET O NI
WTW T, S0k E M TEEED Comprehension & &> TWE LTz, ERMETLIZ, A XY AATLRZ, £5. #.
R TR 72 S o 72 & 7», Primary School 7> Year 6 & 7x, % DAT - T HMI A FASAL TIE S O Wil OREE 91T
THRELKRTLI, Z2HVIHIEKTIE, AARFEEIOHEVHE S TUTWERATLRET E, FEEIXAARED TR0
bREWET, A& T
WCETE ST D T, BRICHE R IO, WEESEIMLETE ST BT, A F Y R THREEDPHE LTS T=D
&

Voo ERWES, £ TR, “FHNZERCLY, 1 0mSbWA—FHMOT L

THEAELER I DT, AF ) AT BT, RIFVAEFEDOR VI 2, BARRICE S EAENIILN-T-L

BESHERZLN272OT, RoFVWFEE LN R IEB L#ERSD L, (Mr. Ta)

In contrast to the previous bilingual student, this mathematics majoring bilingual freshman
(14) spoke without gestures in unusually polite Japanese, which might indicate his parents’
education or his living or studying experience in the UK at an early age. Firstly, similarly
to the student (11), he talked about the simplistic learning material at Juku. Secondly,
regardless of their learning history, four male early learners (2, 4, 5, 14) said that that
English lesson by NETs with his friends was enjoyable. It is not clear whether the result is
linked to learners (i.e. gender) or whether it depends on teachers. Finally, in contrast to the
student (6), he described his intrinsic motivation to communicate well to make friends. At
one point, he thought he was a normal British (z 5 U7=mig, B4 6 8%il01 £V A A CThHIUEE L & E
% L7, ). Similarly to the previous returnee, at an age of eight, he developed the desire to
communicate with others. Finally, he said:

Three years after | moved to the UK when my English proficiency was improving

rapidly, | found myself talking in English to myself because | was surrounded by an

English speaking environment outside my house. But it was difficult to switch to

Japanese language at home.

AEA TS ZAED E 0 72 - TABICIEE NN EB o TOEb B, 5EHSOEZRMY § 2 WHETTA
TE2TVHZEICRSEE L, HEARO R TEDOA TREICHELE > T HREZ I o TLE
STOTLE S, 727, FITRHITH LI ARBETHES RS TEIARLRWED, TZOG Y BEANELN-7-T

9, (Mr. Ta)
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This student was nine to ten years old when he was able to internalize his discursive
thought in English. However, he had a difficult time to use code-switching at home. This
might suggest that true bilingualism is difficult for students who have monolingual L1
environment at home. | have here another case of a successful learner constructing his

opportunity for a natural English-speaking environment.

Summary

This section investigated the students” EFL experience at school and outside school. All of
the participants from Tokyo studied English before taking English at junior high school;
and attended private integrated schools. It may imply that parents’ attitudes to early
education would have strong influence on academic success of their children. Their
English skills vary widely. In this section, in a way to summarize the results, | will describe
the motivating and demotivating factors that emerged from the data.

The motivating factors that the student mentioned were (1) early learning experience in
small class in familiar environment, (2) NETS’ ability to create an enjoyable learning
atmosphere, (3) teachers willingness to help students, (4) good teacher-student
relationships, (5) teachers’ superior pronunciation skills and handouts for grammar learning,
(6) parents’ positive feedback and students’ reviewing classes on a daily basis, (7)
appropriate or challenging English content level, 8) interactive classroom atmosphere, (9)
interesting textbooks and finally, the students’ autonomy. It may imply that their

motivation factors depend on learners’ attitudes toward English study.

Then, de-motivating factors that students mentioned include (1) unsocial teachers’
personalities, (2) rigid teaching methods, (3) teachers’ low English proficiency, (4) NNETs’
boring lessons, (5) competitive classroom atmosphere, (6) uninteresting content, (7)

students’ unwillingness to use English, (8) lack of motivation.
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The data have suggested that the majority of de-motivating factors are teacher-related
rather than student-related.
In addition, difficulties expressed by male students (3, 4, 5, 6) is learning the alphabet and

for others learning articles, pronunciation, and grammar difficulties.

However, | thought that despite learners’ busy schedule in their competitive environment,
1) students think that the entrance examination is a positive experience, 2) few students
had an experience of direct methods such as presentation, group work, or discussion, 3)
there is a lack of communication with NETs at school, 4) the students have unpleasant
experiences of rote memory learning, 5) school peers affect students’ self efficacy and
motivation of ES, 6) effective early listening skills;,7) effective oral reading, 8) positive
praise at home and at school, 9), a limited memory of early English education and

finally; 10) importance of autonomy in English study.

In sum, few students experienced setbacks and the students realized their need to enjoy
English study. The following section will be devoted to the English skills that the students

further wish to learn.

2 -k) What type of English skills do students wish to develop

further?

In a previous section, we saw how individual variables come into play in developing
language skills. Some learners are good at communicating with people and developed oral
skills, while some others are competent in receptive skills such as listening. These
differences were shaped by the individual and social environments surrounding the

interlocutors. We have also seen that the students’ individual needs of English skills are
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skewed by the mid-term need to pass the university entrance exams. Later, after entry to
university, the students note the gaps between their skills and those of real-life situations.
As a result, the students desire to gain critical English skills to fulfil their needs. The term
‘need’ in this study refers to ‘desire’ or ‘want’. The data analysis of this section goes on to
elucidate specific English skills that students wish to master for higher education and their
life. Finally, the author will address some implications for the EFL syllabus (i.e. material,
instruction, and method). The following Table IV.1 reports the students’ skills that the
students wish to develop. In the question (i), where the author asked the students’ about
their most proficient skill, there was a general observation that female students were better
at speaking than their male peers were. Therefore, the data in this section has been divided
into two groups; the data in the first group were from the male students and the data in the
second group were from female students. The table 1 reported that more students wish to
improve speaking, writing, reading, listening and finally pronunciation in descending order

of priority. The data analysis of this section follows in this order.

Table 1 V.1.
What skill do you want to improve or learn more in school?
Speaking Writing Reading Listening Pronunciation
Mr. Ka Mr. Ta Mr. Se Mr. Sa Mr. Se
Mr. Ha Ms. Ku Mr. Ka
Mr. Ot Ms. Za
Mr. Su
Ms. Ho
Ms. Hi
Ms. To
Ms. No

Now, the data analysis opens with data from the male students’ perception of speaking

skills.
a) Speaking:

The first student (1) said:
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My life is confined in Japan. We can study grammar from books by ourselves.
However, speaking is difficult to learn alone from books. It is good to focus on

conversational skills at school.

FolKERNMET, HAERATEVIELTT, LoV HEIANLE DL LR THHERRWER 2N TT
Do RTAZZDE, THERK[FHIHL VO TIIRNTT D, £V ) OEFERNER T 5 & TIE RV T,

(Mr.Ha)
Likewise,

I was born and brought up in London until | was three years old. However, | do not
remember anything about my life in UK. | was surrounded by Japanese community.
Now, the salient goal of ES is to develop communicative skills. | regretted that I did
not practice speaking and listening skills at school.

oy R TAENELT, ZHETHEOT, EBEITRVATT, ZRETROT, 24K, A THWRNTT,
W Z, W7o TR, £ OBARANCHERE Ls, &#ZIZRLIXY ., Communication 23°-1X 0 H3kD X 5
12725, TIVWEEBLTWDDE, °-iEY Speaking & Listening & £ Y S EZRB N, oD FE L £—,
KFELZ 5T L, (Mr.OY

These students did not have a need for oral skills prior to university, which resulted in a
failure to utilize opportunities to speak in English. It implies that there is a need for
teachers to create opportunities for oral skills in class. At university, reflecting upon
individual needs for English skills, these male students (1, 2) wish to develop oral skills at
school. It highlights the gaps between the English skills before entering universities and

after matriculation.

A returnee (3) noted:
I usually think in Japanese, but when | get mad, English articulates my feelings
well and 1 switch to English because English has more vocabulary that is
aggressive and it is easier to express anger in English. | think that language

stimulates feelings.
HAHZORBNADVND & FIEEE, AAFETEZ DO TTR, BIMICR S/, DVOVBGFETELTL
F5ATT L, BIZIERY SHELHWFEOH A, straight TT L, FEAHY T L, ZANVLRT L, 5

V. AT BRHDHAT, £OFEZDERTYSHEMEELZ NS EDLZLRHLHTL LS, (MrTa)

This student (3) implied that culture is decoded in language. It means that, culture is
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interwoven with, formed and transferred by human interaction. Other male students
expressed their desire to improve oral skills in a similar view. The subsequent section looks
at the female students’ views. The next student (4) said:
| enrolled in an optional debate course but dropped out after five sessions because
of lack of time and of opinions and it was not compulsory. In addition, I lacked
opinions to participate in debates. Students from western countries are good at
debating skills whereas Japanese students rarely learn these skills at school. | would

like to have instruction of these skills.

REZICAS T, LR HHER D AEMTIEEBRRICR > TWDHOT, HFRIMERH & LT, TR TKRED %
PFETRETISHY E L, &EITARADEAENTS Writing DIFZFEEZZ T2 EVWET, & & Option TxIF
LILDIEET, KRFEAFEOH T, 2 —&. Discussion 2>, Debate & D% NET AT, ZhUEHER. £
FUTERHE ClE R 272D T, Feth ETHZ2WT, 5EICHWHETDrop Out LTLEWE L7z, FHERE -
72FbHY ET L, Debate TEDHLWVI DT, HARTIERY 2WTTT E, BTN W EEITHbTWT,
EL AR LA OHEEDOENE VDD TIRIARANTY ), I—my RERT AU Lhe, ERbE 50 I Ha
BHIE LD -7 BNET, (Ms. Hi)

Firstly, she (4) described her problem of knowing what to say rather than how in English.
In order to solve this problem, she took a debating class. Then, she dropped out of the class
because it was not required and she had no opinions. Secondly, she agreed with the student
(3) that there are differences in attitudes between Japanese and English speakers. Her main
problem might not come from English skills but from a culture in public speaking (e.g.
reticence). She may suggest that polemical skill is prone to be developed by speakers’

mother tongues which limits what language instruction can achieve.

The next student (6) spoke similarly;
Our curriculum included reading, listening, and some writing skills. However, the
class was too big, and | feel that learning from NETs was wasted due to a mass
class. There was a discussion class with foreign students but the class was not so
active. | wish we had a chance to speak with NETs during the recess at campus if

only for a short time.
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FOFERHT, MOFRHE, B & 2EF LT 9 WEEDOREITRVOTT R, b OBBFEHTIL3 — 4F
Lo THRFEL H 2 —ERMH, WMORTIERLRNEND ZERHY ¥, 72722 2 TIERITY . Reading
& D> Listening 23F & A ETT R, Writing OFEDLH Y 323, —%f Mass THRAEDLHE VKB 720K 9 7k
BT, EFICb ol — L BoTnET, HEARKRTNDIOT, BFELZRLX T, #56 L BATIZS
T Discussion EWHFEEL, E—, BETFIZRY oOHV T, HEid, IXIFZEH L EIF7Z, Native Speaker
2L D, SHEO Writing @ lesson & D F L7z, LTI &, it 700 o720 &, HIVIZWEFEA
TLESTD LD ZERA P VRITEL D 2 ENREh- 2 TT, FROFUT Native DIEERN =D ]
Linighodzb | FEENZEERH ST, b LEDEAEEL 1 05 THEVNALEDI A LHE T LM 5 2
LN TV L RNz EBNET, (Ms. Ho)

The student (6) is well aware of the shortcoming of a large class for learning speaking. She
agreed with the other students that Japanese students lack opportunities to practice oral
skills. She implied that this problem is overlooked and suggested that NETs should engage
in students’ conversation outside class.
The returnee (7) talked about language anxiety:
Successful communication depends more on expressing ideas rather than on using
accurate English. While Japanese students are looking for suitable words,
conversation is proceeding. Japanese students lack communicative skills. 1 think it
is important to teach how to express their own ideas by using their English

knowledge, however limited it may be.

LTI NN E ZHIEFIEVNEDHVRITE B TND I BIZAFEREA T2, FrZWHERWAT
LEHSTWD I BIZEFENHEA THLRTT NS, SERETO communication skill IZKIF TWA NS TT, HOM
FEEOMS> TV ARIAOHT T, ZThEBEL TEZETRENTEEINLENI Z LE L& LTHITF bLLEN

WEBWET, (Ms. To)

Reflecting on the Japanese culture of reticence, this student (7) agreed with the previous
students that Japanese students tend to cause delays in oral communication. It implied that
oral skill is affected by culture (e.g. paralinguistic interaction, turn taking). Then she

suggested that oral skills would improve by trial-and-error.

Now, the data analysis will turn to writing skills, which are seen as the most needed skills

and the least proficient skills for the students.
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b) Writing skills:
A student (8) said:

It is the English writing skill that | need the most now. | did not have much
experience in writing long essays and | had a difficult time in writing English. At
the university, | will have a lot of opportunities to write formal letters and essays in
English. Regardless of academic disciplines, there is a clear need for English
writing skills at the university. Talking about neatness of writing, before entering
university, students had to hand-in papers in handwriting and my handwriting was
not neat and I had difficult time with it...(with smile). From now on, I wish to write

in English as much as possible.

OlX Y. Writing I2oE 3, EXE, BFEVEVWEH TV EVEZZ R0 T, EHFLELE, M
HIZ2 A F V2D . Formal 2 FME TNV TSN 2 5 /MO0 TTITE, bLidimer, R E
BEFEIC BT LTI BB B2 O T, ML HIC L THMERDHICL T, HEMMILEELOT, T LEEHE
DI OITITHEGER LI/ DT, FIRDO BT EZERLETT, H L. Handwriting L, Hro b, FREL-TD
To ENNILWVIHERT, 4629 TTITE, i, FA50D T, (smile) A2 ENWITNTRhoTeD
DBENSTTTR, TIVNSTeT =~ A REEE FALAETNTOSTI AL THNRITFIEN T 20 & En

£, (. Ta)

This bilingual student (8) mentioned that he lacked experience in English writing prior to
university entry. He also implies that there are differences in formal and informal writing
e.g. presenting the ideas cohesively and persuasively in academic English. Therefore, the
school needs to offer opportunities to practice English writing prior to university. He
briefly talked about handwriting. In a different part of the interview, this student said that
the dichotomy of native-non-native becomes relevant in lexical knowledge (7-7=%- % v sz
BOSEE R LBL S OEBESCIEV LRV E BT soTd L, ). He may suggest that writing

skills require an audience and teachers’ or peers’ feedback.

The next student (9) described the pleasure of writing;
| enjoyed when | saw teachers going through and fix my writing with several new

revisions afterwards.
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U TZDIFTAEL ORI, Lol B CTHAECEES T, JEICIHRHI L TV D ZOBIE, FEER L
ST EWET, BEEAEICHTEH BT, ZOREITHE L7, (Mr. O

This student agreed with the previous students that the students need correction to improve
their writing. It may imply that teaching writing skills requires feedback, which may
increase the teachers’ workload. Despite this, writing skills are clearly needed at higher

education.

A female student (10) spoke similarly;
| appreciated a teacher who taught me a discourse grammar at Juku. For example, it
tells readers how sentences are connected each other. Yes, discourse grammar was
also useful in university entrance exams because students were often asked to

summarize English texts.

WL SUEE T TR SRS REITT A, BEEE LV 0%, RICHAKETED, MAEET, 2%
HFTNDED, T~k EFTEREEIRBEL TV AR Y, XOHAFEHZ TLNDEAET, TRANHEE
Mol T L, KEARICH BRI 572 TR, LEOFLFTTR, — XX TR T, XOSRN™Y %
A TLIEE 5T, 29T, RECEEHLASVE NI MELARTEL IHEDT, ZOREICLRYEL

72 (Ms. Za)

This student (10) firstly spoke about differences between English and Japanese writing
principles. Secondly, she said that speaking and reading skills are correlated.

Time constraints make it difficult to learn writing skills. It implies the school needs to
teach composition skills such as paraphrasing expository texts, where students need to
practice a short essay by using their grammatical and lexical knowledge. The
aforementioned students (9, 10) suggested the need of teaching coherent writing skills.

Next, the data analysis will turn to listening skills;

c) Listening skills:

The first male student (11) described shadowing skills:
Although it is rather hypothetical question, | wish if | had more dictation and

shadowing practices at school.
Dictation & 7> shadowing % BURIRY 2B & 6 - L /NS WEHN LR TWe b b 9D LE LARIGEEICH > TV 2,
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IETARIZ TR EBWET, (Mr. Ha)

This engineering student (11) would have liked the use of a shadowing technique — namely

quietly mimicking recorded native speech — to improve his listening skills at school. It

implies a lack of listening opportunities for EFL learners. | tried assessment tools to use

shadowing at his research room and found that shadowing may be more efficient than

chorus-reading because of following native speakers’ English.

Finally, a female student (12) had difficulty in listening at natural speed:
| wish to tell the following difficulties to native English speakers. When it comes to
interpersonal situations (e.g. one to one), native English speakers modify their
speech rate to accommodate L2 speaker. However, when it comes to an open
conversation, native speakers tend to speak fast ignoring whether non-native can
follow the content or not. We (i.e. non-native speakers) feel isolated or ignored in
this kind of situation. There are quite a number of Japanese people who feel the

same.

KA E VI M NESIZE W2 & TTR, EOIFRE Lo RDRFIHFEO AL — RE/FE LTEHELTWH E WD
DM, RS LI o< D Le o T #LD, FATE - TiE Communication 23& W 2T WD TH Y A7 T
TR, IN—TOXFETH S ERHIA Y= REHK L T2 LiTExtRnoTya, —x—OrdE s LT<nET
B, IN—TTRIETORHIAE— FE2%EE L TINDZ 3L R0V T, B X TV 5 open discussion 1 H
ERLVWEWEZ LTS E NI, BIHIN TV AEB LET, TIUIHBEZ WV ARARZE I T I DT, HDO—,

English Native Speaker (238925 D Tl & BWE4, (Ms. Za)

The student (12) spoke about her difficulty in following the natural speed of English in
conversation. It suggests that, in a group discussion, the participants may require not only
English language skills, but also content knowledge as well as communicative skills. She
meant that a variety of English spoken by the participants would interfere with listening. In
a group discussion, attendants have little idea about the participants’ language

backgrounds.

The aforementioned students attributed difficulties of listening because of paralinguistic

features, which do not exist in Japanese. In order to offer a solution for this problem, the
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student suggested giving instructions for awareness of pitch patterns and using a

shadowing technique during lessons. The next section will look at reading skills.

d) Reading skills

The first student (13) talked about his reading strategy:
| want to read research journals more easily. For example, | do not prefer to use
dictionary nor translate English into Japanese because translation makes the

meaning unclear. | am now making efforts to understand English in English.

LI, WX ETOLTHEHDDL IRV L, FFEOHFELZTANTZD ., 7272, bEV BHARFEEZANTZD
LT, RLAERLHDOIFHFE L2 DT, BAENRADL L BAEICEDENTHL AL DD T, 725~
PEEOEETBEZVEE N LTVET, (Mr. Ka)

This student wished to improve his skills in reading academic articles. This student agreed
with the returnee (8), who said in another part of the interview that, it is important to think

in L1 language.

The next student (14) spoke as follows.
| think teaching reading and pronunciation skills should be prioritized at school.
Then listening skills will be naturally promoted. School can offer these skills

despite a limitation of school hours.

R Thiud, HteZ &, speaking &9 XV IZHF A2 D Z EARUE L BVES. B EL LR
2B L BWET, ZNBFRTTELENE VDL ZARONREENET, (M. Se)

This English teacher and PhD student was aware of advantages of reading to develop
listening skill. This student contradicts student (1) in that he placed a priority of ES in
passive skills within give time at school. The contradictory result seems to indicate that

there exist individual differences in skills of English.

The next male student (15) spoke about the level of textbook content.

“Progress” textbooks were used for two years at junior high school and they are
very interesting. Then, “New Horizon” was used for the third year in junior high

school and it was too easy. | was class president and asked an English teacher to
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change textbooks saying “The context is not good enough for us.” This appeal did
not go through. Therefore, | decided to pre-review textbooks, and studied for the

entrance examination at Juku.

HREE AR T Progress 72 o 72 AT £, ZUT AN S New Horizon (272 o CL ZAUT T I < B AR HRHES
STEOTY, BOHEECARY L, BOBEHIC > THRESRIZITo THREELE XA LHEACS > &
BbOET, ZARALREDEL, BAXTNAD-72TT, EPD¥KRTTE2 03B TELTLES
T HEFRTRFARIMGAD £ H 2 & T, (Mr. Sa)

Likewise, a female student (16):
Our school used “Progress” edited by a missionary for high proficiency learners at
private school. The texts were long and challenging. At first, | found it difficult to

understand the texts. Gradually my reading, writing and lexical knowledge have

improved a lot over time. | learned a lot from these textbooks. (vs. za)

Progress English &\ 95, HD—, KRMPRIZHD, HDO—, HREEBES BB ERH - T, KL< FASLOTE—
HOFRTHEDA TN DO TTR, 3V, Fa vl s— EEOENERETTR, Thiad < 0P~ T
WETR, 9B ENEZIMY AN T THBICEENH D F LT, KITLo7c L BWET. BOFKOEHEIX
INNEDZEEDME S TN D HRE TR - 7=D T, Progress English &5 #HEEZ 57O TENITD Y & LN
ARE LT, R LWERE TRORE > 72 L, BEXOREMEE L o720 T, SV TWHF RV &N S D,
TRBTEEICHAD LD Z LB LALERVOTT R, TRERVIELL-> TV 2Tk T, AVOEFH

RS LVERIIH Y, HREIIFIET T Reading & writing & grammar TL 72, HiZoWeE BWET,

She (16) agreed with the previous student that she successfully developed her reading
skills thanks to the challenging reading textbooks used at school. In this vein, both students
(15, 16) singled out the most/least interesting textbook and showed that learners’ with
higher motivation prefer challenging reading materials. It means that good materials serve
to supports students’ motivation whereas some materials were below their proficiency
levels. Then, the student recommended teachers’ needs to prepare extra readings for higher
levels of learners. Referring to reading, in the research question (j), these students agreed
with the usefulness of pre/post-oral reading of school textbooks. (ruizgsiss & < 34 L=
DTT L, HREEFRTUER Y kS 57— CEvE L7z, ) This means that simultaneous uses of
aural and visual stimulus would foster their potential communicative skills by keeping

language input into long-term memory. These students (14, 15, 16) agreed their preferences
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for reading difficult texts to easier ones.

In contract, another student (17) said:
Textbooks at junior high school were boring to read and, | think, even teachers did
not like it. English in the textbooks were so easy. But textbooks for the high school
emphasized reading skill for university exams and | enjoyed reading the stories in the

textbooks a lot.

PARLDBREL VD DIFOELRNE N IND TER, ZOXRAEBERNDH E Y FEFEPIME TIERP o722 -
WET, D) DEFNAERRVICHEHTHRETELEBNET, BESFETIXIARSTEEZ L2V U2 RN TT
VI BONRPTETWEDT, HEVHEBENH RN -72TT, ZAUTH_RTERITZEREZTRY AT\ oD T,
LeRXBIEIRHEV VO TTN, FHH TIHEAYIICELEL LTHEADT, REBOKHIFHA TV D & AR,

HOPLEETRATEVARLEESIAER L L Ibr THTEE L, (Ms. Ku)

This student (17) was able to scan and read long sentences. She agreed with the student
(15) that textbooks in junior high school were boring for her while textbooks at senior high
school were enjoyable and enjoyed reading. It implied that reading comprehension

activates when readers concentrate on getting the gist of the content.

To summarize (1) the students lacked contextualized English usage, as more challenging
contexts were more interesting; and that (2) length of textbooks de/motivate students in
reading; and (3) easiness/difficulty of school textbooks may be attributed to content
knowledge.

e) Pronunciation

This study implies that Japanese student learners value the native pronunciation and prefer
learning the native-norm of English pronunciation. In contrast, Korean students did not
prioritize this as long as their communication was successful (No, et. al. 2008:83). First,

we shall see how Japanese male students (18, 19) said:

| admire a teacher (i.e. NNET) with good English pronunciation.
FEDVNEAEL SO T, T ECH I AT, (M. Sa)

Similarly;
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NETSs’ pronunciation is attractive I enjoy learning from NETs.
FERVEENRENNTT L, 2HHDF5 2L bE<BEbLS L, 130 NET TV EBNET, (Mr.Ot)

Regardless of NETs or NNETs, these male students agreed that native norms of

pronunciation have an authenticity and motivate students to learn English.

A female student (20) agreed with the male students:

I can put up with NNETs’ intolerant attitudes if they had correct English
pronunciation.

FEFEFOZ LICARZF > TV L HRENEZL T, $TIKENWRBEEDORLELE ST b bAALTNITNED
20, Ku

Likewise the next female student (21),

An advantage of studying English at an early age would be to develop better
pronunciation because many Japanese students are reluctant to speak English owing

to their English pronunciation with an accent.
BNERWEED OIFRFOMET, BEERUCLTHRARL 2D ARARZVO TRV E JHD THIEL

E9 L., (Ms.Ho)

In the same vein, another female student (22) said,

| value a native-like pronunciation and want to learn good pronunciation at early
age, whereas at junior high school it is early enough to learn grammar and

vocabulary.

FUIHEFE 2P Do TEZIE I DT, 7B FiR72 D HIT NS OFFITHND Z LI E RO EVHFI
LT, 272, SUERE STV HEEERE 720, £ Vo il WAGRN 2 Z LI Z2 R 2T E D En)H =
EER/PSVENL T HMENR T, ZAUTFFERICASTHL ks EBEVWET,  (Ms. Hi0

She noted that it is difficult to achieve the native like pronunciation. Nevertheless, they (20,

21, 22) agreed that native-norm of pronunciation is important for effective communication.

To summarize, many students value native-like English pronunciation in class, while they
are more relaxed outside classroom. It may be that our groups of students are more
sensitive to English pronunciation within classroom than outside. The argument by both

male and female students favours pronunciations of native speakers.

f) Communication

| think my parents wished me to be familiarized with English speaking situations. |
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did not have any idea whether English will be useful or not for my future, but
attended English lesson at early age because it was enjoyable. Next year, | will
become a full-time English teacher. | would like to develop better communicative

skills in English for the situation with NETSs as well as for my teaching in class.

HELTE, FHOENSIEGEICHE LATHLLWEZWEDEZRH >0 L BWES. Hofld LTiE, &
FERRITSIO EME D Vo T BRNIEHC RS, TAZIENSEE NI BWOEHA Lok HICEVET,
KEENOEEFROPGERE R DDT, EEICHZTZY, XA T 4 7T AE—T—0OHE £ HICERB6E N

TEDLEHCLIED T HLEDICEGEEFATHET, Mr. Se)

This PhD student (13) who got a job to teach English at a well-known senior high school,
agreed with the student (12), and wished to communicate with native speakers freely. Since
non-native speakers have limits in comprehension, it is difficult to see how well students
communicate within limited time. It may suggest that the students need to overcome
anxiety and self-doubt for effective intercultural communication. For this student, whether

it is written or spoken, communicative skill plays an important role in ES today.

Summary

This section aimed to elucidate the students’ needs in respect of English skills that prepare

them to deal with their educational or occupational requirements as identified by

themselves. It was found that most students want to develop productive skills (speaking
and writing) to tackle with their disciplines’ requirements. The major findings are as
follows:

a. Speaking: Male students had more reluctant attitudes towards speaking than the female
students. However, this deviation does not appear to correspond with their respective
English abilities. The pedagogical recommendation is to conduct oral activities (e.g.
mock-up telephone conversations) or debates at an early age. In addition, students
welcome opportunities to speak with NETSs outside class.

b. Some students added that topics in English conversation classes were boring. i#ic—rf

P REFEDORHE N D> 72D T, TN THFHDEAEDPRT, E-MIERIAND TR, T MIETT &, Doyou
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ski,? Yes T do. & 70, ACMIcfiilize = L CL &, fiiicoxbam-=cd, It may imply that teachers
need to identify topics that are interesting to the students. (vr. sa)

In this study, writing was found to be the most difficult of all English skills. Three male
students said they had a difficult time in mastering the alphabet in junior high school.
Finally, the student said that they need teachers’ and peers’ feedback on their writing.
The content of their writing was not mentioned as being critical here in the way it was
felt to be in speaking. There is no difference between native and non-native norms in
writing. It is a rigorous discipline in language learning and the generally
high-achieving group of students that we interviewed was particularly frustrated about
their (perceived) low achievement in this category.

The students’ listening comprehension was affected by a variety of English
pronunciations and L1 interferences such as phonological blind spots and by speed.
The student recommended using oral reading, shadowing, and listening with visual
stimulus (e.g. flash cards).

Reading is perceived as the most required skill at Japanese school. Main factors for
reading include inadequate levels of reading material, insufficient length of reading
material, and the appropriate reading strategies such as reading without L1 translation
for high proficiency readers. Oral reading is strongly recommended by the students.

For pronunciation, both male and female students considered native-like pronunciation
as most desirable. For this purpose, early education was perceived to be effective.

One student (an English language teacher) wished to improve communicative skills in
intercultural communication. He considered that reading and pronunciation are the top
two priorities to teach at school because he perceived that, those skills are vital to other

language skills (e.g. listening).

The students in this study identified learning priorities at school as speaking, writing,

listening, reading, and pronunciation practices in descending order, while Moore
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(2002) prioritizes listening, speaking, reading, writing, and culture. The results are in
line with MEXT’s goal of communicative skills. The increasing demands of speaking
and writing skills would be reflecting the demands from cultural and economical
globalization. There was no gender deviation in the corresponding data. In the
following section, the data analysis will continue with changes that students want to

bring about.

2-1 ) What kind of change do students want in EFL?

Having had the opportunity to look into the students’ insights and feelings, the previous
section explored the skills that the students further need. Finally, | asked the students’
suggestions on changes to their language program. The term “changes’ is defined here as
modifications that students wished to make on a long term basis. This section aims to
present collections of students’ views on EFL in verbatim quotes in said regard, as a way of
capturing changes that students’ desired, and identify selected primary themes in these
examples towards a critical language study review. The data analysis in this section is
grouped into two sections: 1) instruction) and 2) the learning materials. The data analysis
will proceed in the same order. The similarities and differences of the opinions will be
highlighted to understand how these perspectives were shaped. At first, we will look into
the activities the students found useful in ES.
1) Instruction
The first student (1) talked about translation:
I am not keen on literal translation. | feel frustrated to translate from Japanese to
English at a word-to-word level. | think fluency is more important to interpret
English naturally. Even if we do not know the meaning of an adjective in a sentence,
we can still comprehend the content. Thereby, | believe that cohesive interpretation

is more useful rather than emphasizing for a word-to-word translation. (vr. su)
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Z—E, ZHTTR, 2—&, FEREVIDOBHEN TETIEHRV LS D, BFER, FFEOV L SOHFEZ O &
ODOARFHICHEEIEZ TN LWVIDIE, 2—&, HFEV—, RICLEZRVDTERWALEZTHET, L=
BEROERATNTHIXEL S T, Bl2E BEFE LT, 2 Tniesd, BERNZERRDNSR<TH,

LEOMPBZFNTZNDNL NI EHEAHDLIOT, ZZ52HEVHEB LRI THOWVDOTIERVNEEZZTNET,

This student (1) pointed out problems of the direct translation, which treats words in
isolation without their cohesion in a text. An early learner might not consider parting
individual words from meaning, but this advanced learner suggested a change in
instruction from semiotic translation to coherent reading of a text.
Similarly, a bilingual student (2) spoke about co-referentiality.
The students in the UK spend a lot of time on reading, while Japanese university
examines accuracy in grammar and lexicon usages. In my university entrance
exams, | relied on my intuition to answer the questions. This is a difference
between students in Japanese school and native speakers...Yes, my intuition was
mostly accurate. Questions on articles were the most difficult. For example, | still

need to improve how to use “a” or “the”.

BEIEA ¥ U RAOBHIL TR 5 o 72D THER & 22— 872035 7o D TY, MO RFEDORE TIISUEIIR B RWT,
BN TDT, FEALHHTLIET L, T HERTIINE S NEMMEL RO BT, —fOE% Y T
D HHINT, EOLEITE DV OEMBE M GETHNH DB IUEMITIZE L RWT, T, 7L 2138
MLTINNSIDb LWL S72h, BOTRY RUVBEELARR S, EAEAI DTV SATER, 220
AARCTIROMATELZALEI ATT, TV, KEHTZDATT L, 7Z—FBH L\ DiT Article, a &> the &
2, dnE, HAUIN L HHE L TH RN o7z, BELWTT R,  (Mr. Ta)

This returnee (2) agreed with the previous student (1) that they have to read and understand
the text directly in English. It means that advanced learners’ reading strategies are similar
to those of L1 readers. They supported a finding of previous section (K) in that reading is

one of the priorities in English study.

The next student (3) spoke about listening:
It would have been better if | had an environment to constantly listen to English

language. Thus, | would like to have increasing English listening opportunities at
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school. (mr. Ha)

RIEY AL ALY MCHEFEEHN S DB D oo b E LE o2/ L BOE T, FREHTHNEEVET,
In contrast to the previous students (1, 2), this acoustic engineering student suggested uses
of audio stimuli rather than visual materials in instruction. This may be an individual
preference of learning style.
For instruction, this contradictory result seems to indicate that there existed differences in
proficient skills. In another part of interview, the students (1, 2) said that their listening
skills are good, while the later student (3) said that he has no proficient English skills.
However, it appears that three students (1, 2, 3) suggested using vernacular English which
improves comprehensive understanding of a text. It implies that effective teaching

depends on students’ competence levels.

The next student (4) talked about the compulsory nature of English study;
| wish | had a compulsory discussion course. Debate skills are important outside
of Japan. | think that debating skills are acquired in education in the UK or in the

USA. | think it is important to teach debate skills in EFL. (vs. Hi)

ZOIEFFITB L TERIX, b 5 L Discussion 3~ 2R BHI I HIUT Ko 7ol — L RN E S, FREIFIC U=
eholeinnb, BABETZITITE, REEZLE-0DWNRERITTLENE L, BHOD Ho72lE )N
W TT, iR Debate Skill TE 2 &5 OIE, HARTIZIRY RVWTTT & MEAClEde BB Th TV T,
K< HAREWSINDOHE DFENE WDILD TIERNTT D, Z06E 5 W IBERBIUL I o7c L BVET,

As we have seen in another part of this study, this successful learner of English dropped
out of the debating course due to her lack of opinions. She suggested including debating

skills as a compulsory subject.

The next student (5) spoke differently.
Whatever comes first, communicative willingness is important in language

education. Instead of worrying about accuracy in grammar and vocabulary use, it is
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good to introduce interactive oral activities. However, writing is also important at

school.

AITHENNNE LN LeRE) LNIHIRIERBRNE, BEEWVWI LD, ZEDLLTIC, ZARFBEELY.
TP LSFEEE D LD, EHIVIERBE LI TIRLWEEWET, TV, XFRDBLLRNE, (MsNo)

The student (5) is in line with the result in the section (k) in that communication is the goal
of English study and speaking and writing skills are the two priorities at school. She might

suggest that apprehension of English use or self-doubt might affect communicative skills.

The next female student (6) spoke about the early education.
At Japanese school, students sometimes develop an inferior complex in leaning
mathematics or music. | mean that some students are gifted with musical talents
whereas some others are good at drawing. This might be the same in English. Then,
preventing to develop an inferior complex in ES is pivotal for early age learning.
Therefore, | prefer EFL at elementary school without assessment. Then, |
recommend teaching listening skills, which may be in line with the critical period
hypothesis. In addition, | suggest change that learners will be able to enjoy learning
English for conversation rather than as an academic subject in its own right.
Therefore, instead of teaching grammatical and lexical rules, | suggested teaching

listening English even if the pupils do not understand the whole text.

SORARDEEDHY HTIE, L THREDR —FLEDRENLEFIZE NN IHRNEDTHEN, HEERLT
A RTHELSENST R TN LD, £ 90D F0%L T, Haha RARDIUTEAD 5 HAN 0 E BN ES
B, TIB, ERERARAETNTLUE ) BRMIMTE RV EBEVET, ZRTF 2 b ERFHIRL< 2 <
T CHBARNT EENTEE TV AT TONE D, EboTE D bATENWARLEDEELENTNST T
WNDTLE S, BERBIORIORET L5, ZORINGZ 50 HIERANDDOTLE SV EBNET, b
L Change T 7, B#IN 6 SCECHIFEM L72& U THA SN TV O, BIOPICIEFRZH 572 REET S
BOAZTHEL T EWIOREVOTEZRWNEBNET, SUTETARENERZTOLHE Y D TR T,
EPTRBHS 2L THE Y HATENTHD LN, 20 ORAVEBNET, (Ms. Ho)

First, this student (6) meant that different things work for different people. She agreed with
the previous students in addressing the following changes in EFL for early age learners: 1)

avoid having the same expectation of all students, 2) place EFL in a less competitive
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environment, 3) increase input for listening, 4) create a comfortable atmosphere in class,

and 5) select native-speakers’ listening material.

The female returnee (7) spoke likewise:
Most students began learning English at junior high school, and it is important to
cultivate positive attitudes towards English study because an ultimate goal of
language study is communication. Therefore, it is important to enjoy learning the
language. For pronunciation, I think it is more important to focus on fluency rather

than on accuracy or worrying about making mistakes.

FEIIOWTE AR, AN DRI TR L RO E TR, IR LTOBR LR LD, TEELV DR
LRFEZOND LRI EBHITOVEROET, BESWREMIRZ LN ZEICRDE, ARITa I
== a DY oeDT, BLWEMZ BT RHAITNNERWET, fl2E, HFOZETT

B, AEVELEY, MiE-oTHWWNG, LI HEFETHT LWV 22N TETOWE BWETS, (Mr. To)

This returnee (7) agreed with the student (5) about the highest priority on communicative
skills in EFL. She agreed with the previous students in suggesting the need to create an
enjoyable atmosphere. Here, we see that more female students (5, 6, 7) spoke about the

teachers’ efforts in creating a comfortable atmosphere in EFL.

Then, a male returnee student (8) talked about rhetoric.
From the beginning of the interview, | wanted to say that | want to improve oral
skills e.g. speak with humour or being persuasive or with the ability to convey my
feelings. These abilities are not the ones that we learn at school. These skills may
come up by seeing many people, watching television. Then, we can expand a

communicative network.

BIFTe LA, FROMMTIZRL T, RANI I, BFF. IFVRFEN TEHEEN TENT LMo 2—>T
BANCWVNE oD THF &, 72 L 2 R OTGETIEARL T, AEBBT 2B L L0, S 2 EEEEL
DHGET L. FRTHBE VAL TINAVEREL VI ORHL LS OTT L, ZhUib-> LA 0nARA
DFEEBNZD, WANAARTLEEREZD & LT, FEREFATED, T30S LIAEMMLEL, ok A
MBIRBIER SO TIERWNE 5 TWET, (Mr. Ta)

This returnee (8) asserted that the effective oral skills might be unconsciously learned
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outside classroom, which has two layers: 1) utilizing multimedia outlets and 1) sharing

activities with native speakers. He agreed here with the student (4).

The next student (9) talked about priorities.
I lack oral skills and opportunities to speak in English while I can write English by
myself. Furthermore, speaking is the most demanded skills when travelling abroad.

But EFL in Japan ignores this situation and students have to attend English school.

FLIERRIL Y FEEA IR L TV TR Y /g & 5 Z &3 Speaking T, Writing 1Z— A THED T &L BN 20
720, EBNRho bk L, T, EESEIZIT > T—FE 5 DIE Speaking T, F N HATIIE
HENTWRL T, FERBEODPDLE IV, FREFRITITS10D L2V, TIWIEEEEL R0k

W5, (Ms. Hi)

The student (9) agreed with the student (7) that Japanese students lack opportunities to
speak English. The aforementioned female students (5, 6, 7, 9) stressed a need for oral
practice at school to meet their needs in intercultural communication. Oral skills might

arise with intercultural experience.

In sum, the suggestions that the students made for the changes in EFL were: 1) appropriate
reading instructions incorporating the learners’ comprehension levels, 2) the mixed use of
aural, auditory, and visual materials, depending on learners’ learning styles, 3) to develop
English rhetoric for higher achievers, 4) to provide speaking opportunities, and 5) to

introduce listening practice at an early age.

2) Textbooks

In the previous section (k), we had seen that a textbook plays an important role in
instruction and students’ motivation. In this section, the students talked about textbook
evaluation.

The first students (11) commented about his textbooks at junior high school.

Most of passages in the textbooks in junior high school were colloquial dialogues.
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When | was at school, | was not aware of a shortage of content. Now | wonder how

the students learnt from the limited material of the textbooks at school.

PR OBEREFTZERNSFTE LA, 5 TR, £—, ARERAL Lo TRP- T TT I E, WEHFK
DEREZZHFET &L ZTARATHIRTE 727 &, 2N LR L o7z L EWET, (Mr Ka)

This engineering student (11) pointed out a lack of content in the textbook at his public

junior high school. It implies that textbook at public school lack stimulus.

Likewise,
The textbook at my school - “Crown” set out with a four-panel cartoon. At first,
cartoon characters appears from the drawer and introduced the key sentences like
“Hello, my name is Yoko.” or “Nice to meet you.” Then, teachers explained a story,
and then, students did chorus reading and practice the phrases with students by
language games. After that, students learn grammar rules such as how to use the ‘b

verb’.

ZOHFE, WavBEAWRERERH-T, ZOHOXy 77 2 —N5[ W LOPIZ, hello, Tam Yuko”&
7>Nice to meet you.” & 22> 72 ik U O A 72N DR 8o T B AR ISERA T AN Z DOSEEHHA L TN T,
FLEDBABRPTAT, ZO— RATOI NG, TREBDNRRE, F—LENBOANLRoTRELL S LWV I K
LT9, T—, %IFZDO, SGEOFEDIALRLI- VWO L H Y £ LT, ZHUL BEFI—, (Mr. Na)

This student (12) also attended a public school. Firstly, he agreed with the previous student
(11) that the textbooks at public school have a lot of visual aids, which are uninteresting to
the students. Secondly, he noted that the major purpose of the textbook is to teach
vocabulary and grammar domains in short sentences. However, the students said that the
sentences in English textbook used at private school are longer than those in public schools
and the contents are enjoyable to read. It suggested that the school needs to provide

different materials for commutative skills i.e. speaking and reading skills.

The next student (13) is an English teacher at high school:
What change do I wish to make? Firstly, | want to change the English textbooks at

school. The reading materials are insufficient. There would be many good reading
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materials such as short stories using the most frequent English words for the Test of
English for International Communication (hereafter TOEIC) at the market. Such
material is good for junior high school students. However, teachers are allowed to
use only the textbooks at school. | want to use these additional materials. The
problem is not the syllabus, but I think, it is necessary to improve textbooks content

by adding more exercises for practical purposes.

RIEREDS TN EWIETT R, EINEXDLELEDL, —BILEWVWEVLOIK, 21—, DEREFHSTECTT
R, Ho—, BIzIE, 4. TIKHMRRELTNT, HO—, TOEIC ORBRHNIFERE /T, T OREEIT
%% L)L DFEETT & o T Rewrite LC, fliHUZEDL TV D BARD/INGL & DIMED/NEN T EAH D E
BOOTTIFEL, HDO. 2509 bOThHNE, THETHMHBEIITHDL LA I DT, LD, HD—. 4
wERDRLT, FRTEON2BEHEELOMEELE L WS DL, FRIE, BRETRO-72I L LABERWDIT
TINLIFFITDRN—— LEIDT, ZOLVIELE ZOSRIEE, EHBEXTHIGEIIHIZONRNR
LWVIDEIHNET, OT, HbD, HALIAFLEWI LD b, FlE, TR THIRELEE WD Z LTI
BT WEHZTOBSRTUEDEDRNDD, boTNERLY, o7V T 5A%E 5L 5K 5 ITHE
EBEYETAREZTEERVET, (Mr. Se)

This student (13) said that a textbook influences teaching methods, classroom activities
and students’ role. Then, he agreed with the previous students (11, 12) in that the textbooks
are below their students’ level and suggested a need of textbook evaluation. It means that
textbooks present: 1) material, 2) practice contents, 3) review materials, and 4) students’

autonomy.

Lastly, a female student said:
| usually do not regret about myself. However, | wish if | had met a Swiss friend
earlier. | learned a lot from this intercultural communication.

72 EAbo T, EICHGEICEL T SADZ L5 H X TINE L, (Ms. Z3)

She recommended having English - speaking friends to enjoy language learning. Other
students spoke similar about their suggestion of changes without mentioning the new

topics. This section will be summarized as follows.

Summary
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Let us first summarize the change that students wished for the future. Five students talked
about instructions for reading in that they want more attention paid to 1) textual coherence,
co-referentiality in reading rather than direct translation, 2) teaching debate skills, and 3)
focus on listening skills at elementary school. Meanwhile, six female students suggested
using the communicative approach, while one student suggested using speaking and
writing skills concurrently. A male student recommended utilizing more audio stimuli and

practices rather than visual materials.

As for textbooks, the students pointed out that the textbooks using dialogic texts were easy
and boring. A student recommended a need for textbook and uses of materials with higher
language levels. Despite teachers’ limits in choosing teaching materials, one suggested

teachers should use handouts to supplement the textbooks.

Overall, most of the students spoke about materials, which requires students’ need analysis
and renewals. This suggests that choice of teaching material (i.e. textbooks) would largely
determine teaching methods, providing input, and students’ role. Furthermore, the
textbooks influence the students’ motivation. In this vein, the data showed that the
students’ views on textbooks are important because textbook contents influence the

pedagogical choice, which is relevant to classroom activities.

Conclusion of this chapter

In this chapter, the students’ views on their EFL experience and on EFL pedagogies were
analyzed. Various views on pedagogies, English proficiency, cultural and socio-economical
aspects were noted. The study found that: 1) the students were thoughtful, 2) they do not
consider the situations problematic, 3) they offered possible causes of the factors that affect
English performance. The implications that | draw are influenced by the nature of the

participants as described in the chapter on methodology.
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The first noticeable phenomenon is that the mastering English skills is not a canonical
outcome at school, and that the students need primarily reading skills. For their instruction,
few students had attended schools that used the monolingual method in their compulsory
education. As to their learning material, most students prefer narrative stories rather than
dialogic patterns. Although this study does not look for consensus, quantitative data has
naturally been yielded by counting the numbers of students in favour, against or not

decided/neutral on each issue.

Secondly, for starting age of English study, all students with early exposure to English
speaking environment agreed that English language experiences after an age of six does
not link to their English skills. This might mean that the use of early education in EFL

environments is exaggerated.

The third point is that the majority of the students did not favour English-only instructions
(i.e. monolingual, the direct method). In contrast, some students did not prefer the NETs’
use of Japanese in class. Further, the student said that they enjoy NETs classes more than
NNETS’ lessons because they created more comfortable atmosphere in class. One of the
explanations for this might be that humanity and good relations are a prerequisite for

English teachers.

Fourthly, for communicative skills, the data reported that any English pedagogy would not
elicit English proficiency unless a student recognizes the fact that a lack of English milieu
would not affect their English proficiency. This might mean that grammatical skills would
be a main driver in successful communication.
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The fifth point is that the low English proficiency at Japanese school was seen as a hidden

political and ideological facet of foreign language studies in Japan.

Finally, the analysis has expanded its focus to the exploration of cross-cultural aspects of
forging language studies. According to the students, an ultimate goal of English study is to
restore global communication though intercultural experiences in global era. Then,
students contended that the critical importance of a role of English language is to reconnect

each other through intercultural experience.

To recapitulate, this study looked into Japanese students’ views on EFL principles and their
EFL experiences. Further, the study looked into plausible reasons or the basis of what
researchers are promulgating are the problematic areas of EFL learners in Japan. In the
next chapter, I will discuss these pedagogical, socio-linguistic issues in turn to see whether

these views agreed with existing literatures
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V. Discussion and Conclusion

1. Introduction

The emergence of English as a lingua franca has been followed by disputes over Japanese
students’ English skills, the choice of discourse mode in class, teaching material, and
instructional models. While several researchers (e.g. Nazari, 2007; Llurda, 2004; Sakui and
Cowei, 2012) investigated teachers’ perceptions in EFL, students’ views have too long
been ignored in understanding these issues both at an international level and — of specific
interests here — within the Japanese context (Zhour 2009). Accordingly, as | said in Chapter
I1, the purpose of the thesis has been to investigate these missing dimensions. Hence, this
study investigated Japanese university students’ views by semi-structured interviews with
fourteen university students in Japan. In this chapter, we will compare what the students
said with what Japanese commentators have said (i.e. both Japanese writers and foreigners
who have written about Japan). | will also compare their views with research

internationally to indicate the significance of their views.

The thematic data analysis in chapter IV generated holistic views on English attainments in
Japan and pedagogical recommendations for EFL classes. Before examining the specific
research questions, three general observations on the data can be made. The students had
clear opinions on several principles of instruction and were happy to share their views.
Secondly, the students refused to see themselves as victims of their culture or of their
geographic isolation from native English-speaking countries, two issues, which have often
been presented by other commentators. Finally, they had high motivation for learning EFL
and made suggestions for improving provision. The purpose of this section is to discuss the
empirical evidence base of this study and, where relevant, relate it to the existing literature

by way of addressing our research questions.
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2. The meaning of the findings and their comparison to their

research literature

In order to account for the performance in English at Japanese school, this study attempted
to discover the students’ views on pedagogical methods and of their EFL experience. In
this section, the author will compare their views and values as elicited in the interviews to
corresponding findings in existing literature. The key factors we consider here are: 1)
instruction e.g. professional skills, teachers’ personality, starting age, learning models; 2)
personal factors including goals- motivation, role of positive feedback, attitudes and

performance; and 3) the impact of national interest/power on English instruction.

Main Research Question 1 - What are students’ opinions about EFL principles?

a) What are their views about the use of the Monolingual Method?
The students’ views were mixed, and they thought that implementing English-only
instruction depends on learners’ age and levels. In particular, they thought that early
learners and proficient students would benefit more in the monolingual class, whilst for
poorer and mid-level students, misinterpretation can arise due to lack of coreferentiality
(i.e. mutual understanding). A bilingual student proposed that it is possible to think directly
in English, but this does not take into account that every language is rooted in a culture
(Maybin 1993:5), and that language and cultural understandings are interrelated

(Widdowson, 2003, Jenkins, Modiano, and Seidlhofer (in Bolton et al. eds. 2006:45-46).

The emphasis on use of English only in Japanese classrooms - the monolingual method -

has been commented on, as we said in chapter 11, by Hashimoto (2004). He supports using
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English only, whereas Matsuura, et al. (2004:486) found that the students prefer NNETSs’
L1 use in class. Likewise, Weschler (1997) investigating EFL in Japan remarked a low
feasibility of English - only - instruction in Japanese schools because of lack of dedicated
time. Other researchers (e.g. Berger and Luckmann, 1966:136; Weschler 1997; Liao, 2006)

consider that L1 translation is necessary for EFL class due to the cultural gap.

b) What are their views about advantage and disadvantages of NETs and NNETs?

The students interviewed here learned English from both NETs and NNETs, which is
inconsistent with Ho (2004:4) saying that “...much of the English language teaching is
done by native-English speaking teachers.” Among Japanese commentators, our findings
corresponded with Saito and Ebsworth (2004:117)’s study in that the preference for
particular teachers depends on their professional skills of fluency in English and the
atmosphere in class rather than on whether the teacher is a NET or not. In contrast, Honna
and Takeshita (2003: 206- 207) noted that the JET program will give an impetus to changes
in EFL. More generally, the students said that, regardless of nationality, teachers’
immediacy, i.e. communicative behaviour, could reduce the distance between teacher and

learner, which was valued by our subjects.

Among international commentators, Christophers and Gorham (1995:293) described
‘immediate’ teachers as having positive affects on their class. In practice, the student
agreed with Weschler (1997) and Gobel et al. (2007: 165) that learning support (e.g.
self-made handouts) are important motivators. Further, the student said those teachers’
emotional factors effects teaching and assessment, as was found by Stevick (1996:6). For
example, some students prefer error- corrections on the spot, whereas others are
discouraged by making mistakes in class. For this, Truscotte (1996: 328) and Coder
(1981:51) posit that in most cases, error-correction has little effect on improvement of

English writing or speaking. In sum, this section is summarized by a student, “I prefer
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teachers who know English well rather than native speakers.” I have no problems learning
English from Japanese teachers who have experience.” NETs 25 L v, #3E% B bhroThbo Lo
DEERLZNTONENET, 2OTHEI I RDEFIHAMATHATLHX DD T, EHLALIFETE 575 NNETs

THVNEENET, KBRAH S CHDY VDT, b LESRED 575 NNETs THUMNEBNET, (Mr. Ka)

¢) What are their views about the claim ‘the earlier, the better’?
The students thought that early English education would provide cultural exposure to the
English-speaking world, readiness to learn a new language, higher motivation to study
English compared to late starters, and good pronunciation skills. Referring to starting age,
the students also agreed with Shiono (1989:299) that it is rather late to start language study
once learners experience embarrassment in making mistakes or copying others. One
student said “In order to reduce anxiety to learn a new language, it might be good to start
early. fEHin i< 72 L0 B TRV D 20V Lo LhEwad e, Other student mentioned,
“Japanese students are busy studying L1 and it is better to start English from the age ten.

B HARNESTZL AAGBTRAD ZEN—HHDLDT, 10 HNTWNEBWET,

As to a starting age, Scovel (1988:133) denoted, “Pronunciation development involves
neuromuscular action.” while Burr (2003:141-2) said, “Memory comes along with the
impression of continuity and coherence.” It may mean that students need cognitive
readiness to start L2. Our student said, “l suggest focusing on speaking at elementary
school by adding writing to subordinate information. speaking 73t1.0: ¢, ZHuciB & L C e b
niEvnk(Among international commentators, Dijigunovic, Kikonov, and Otto (2008)’
study showed that an early start not only facilitates language skills but also impacts on the
affective domain. In this study, the students’ views on starting learning English early
conflicts with Graddol (2006:122)’s view that “EFL learners would not necessarily gain
competitive advantages from learning English early.” Similarly, Singleton (1989:266)

posits that “...early has positive gain in later days.” This data also supported Byram
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(2008:16) that “The level of achievement should be a function of the time devoted to
language learning.” In a similar vein, Edelenbos et al. (2007) noted that the time factor
seems to be the most reliable predictive factor explaining difference in young learners’ FL
development. (Digunovic et al. 2008:434). It means that time and effort is seen as an
enabler for developing English skills rather than starting age. We sum this up in the words
of one interviewee who said, “Early exposure to second language could have a positive

effect in later days.”

d) What are their views about learning English as a lingua franca or Standard
English?

In the majority, the students in this study prefer learning SE over LF by pointing out the
practical difficulty in studying LF at school. Some students felt that SE is more authentic
than LF. This study showed that Japanese students prefer SE, which suits to their goal of
learning all requisite language skills. They felt that coded syntactic rules provide
authenticity and ensure applicability. Our data is consistent with Honna, et al. (2003) and
Nakamura (2010) who surmise that paralinguistic factors (e.g. accent, stress) in LF

negatively affect comprehensibility.

At an international level, the students’ position reflects their desire to learn a well-defined
object. McKay (2002:14) noted that the large scale of the spread of English is due to
bilingual speakers of English. This is also in line with Trimnell (2005), that LF is useful
only for simple ideas rather than for use in a professional context. Being university
students, our subjects have professional aspirations. Edwards (2001:11) said, “Languages
of wider communication (i.e. LF) have no special linguistic capabilities to recommend
them, but they are simply the varieties of those who have power and prestige.” It means

that LF users reject SE as models for their own productive performance. The students also
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added that LF is difficult to hear, thereby interrupts comprehension. This coincides with
Llueda (2004) who embraces the rhetorical value of LF. In sum, whereas Graddol (1997 in
Mackey 2002:10) noted that while the status of SE is changing worldwide, the status of SE

is unchanged in culturally conservative Japan.

e) What are their views about the use of the Direct Method in English class?

Few students in this study had experienced the direct method and most were uncertain in
answering this question. The students who supported the method saw the opportunity to
practice English in class. Further, our students highlighted in this context that grammatical
competence and native-norm of pronunciation is important to them. However, on a
practical level, in this method, proficient students tend to dominate the class, whereas a
majority of students is reluctant to speak English. Finally, the data showed that the students
think that the method is suitable for learners with higher motivation. We conclude that the
usefulness of the method depends on age, level of proficiency and personality, and the
level of motivation. Consequently, the method was not favoured by several of our
participants. Among the citations that | reviewed so far, Japanese commentators did not

mention this topic.

Comparison with international researchers (e.g. Schunk et al. 2008) shows that the students
with higher motivation wish to improve their productive skills. This method is used on the
premise that L1 and L2 acquisition is based by the same principles (Krause 1916). On the

background of the impracticalities, this premise may not be shared in Japanese society.

f) What are their views about the EFL goal to communicate in the native speakers’

norm and the question of grammatical versus communicative language learning?
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There was a great divergence of the students’ views on this question. As for the goal, a
majority of the students wish to learn Standard English as we saw above. This coincides
with Mackenzie’ view (2010) that most Japanese university students prefer to learn
native-norm of English. Similarly, Zhour (2009:31) investigated Asian EFL learners in a
Canadian university and reported that Asian students’ prime goal in her study is to improve
syntactic and lexical knowledge to convey precise meaning in writing. From the Japanese
commentators’ views, Hashimoto (2004) and Takahashi (2004:11) support the
communicative approach at Japanese school, while Kobayashi, (2001) supports focusing

on linguistic knowledge.

Our findings are congruent with Sercu (2000:29) that Standard English is more suited for
comprehension. It may mean that miscommunication might arise from language ambiguity
in the communicative approach. Rubio, Passey, and Campbell (2004:163) noted,
‘Communicative drills are divergent because they allow more than one correct answer, and
they require attention to the stimulus in order to provide a validate response.” Then, Lieg
(2009) investigating the Japanese university students’ perceptions, reported that the
communicative approach failed to produce adequate linguistic competence in Japan, which
coincides with Kavanagh (2012) who denoted that “CLT is a western concept and this may
make it unsuitable for Asian learners.” Some of our data supports this opinion, as one
student said, “Most Asian students were reserved in class. .77 Ao NZHE D FEEZ LANE NS

A A — SR 5T, (Ms. Z8)”

g) What are their views about the relation between Language skills and
national interests?
Phillipson (1992) pioneered the idea that English proficiency has a significant impact on

national interests and primarily benefits native speaking countries by giving them access to
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global markets. Most of our participants disagreed with this notion of linguistic
imperialism, pointing out that English proficiency is not a main factor in national power.
Referring to GDP as parameter of national power, one student said that high economic
development Japan has come about without high English skills, but because other social
forces (e.g. diligence) have become enablers. Some students claimed that they share the
benefit of English for global communications, which disagrees with Suzuki’s (1999 in
Rivers, 2012:253) writing, “Japanese are learning English with an inferior complex.”
Matsuoka, et al. (2012) said in a conference that she feels linguistically inferior towards
Caucasians, while Ohta (1993:226) explained ‘The Law of Inverse Returns’ that some
people might not be able to cope with ethnic diversity in Japan. For this, a bilingual student
in our study stated that English has more vocabulary to express feelings, which is in
agreement with Tanizaki (2011:55) who ascribes communicative apprehensions among
Japanese people to a smaller number of lexicons compared to English or Chinese

languages. | observed that there are no Japanese commentators on this issue.

Likewise, a student posits that English proficiency is important for Japan to stand up for
itself and for national security in light of growing conflicts with regional countries and this
is fully in line with the argument of Canagarajah (in Cherrington 2004:362), who observes
that learners in Sri Lanka resist the impositions of LI and use English to their own ends.
This is a point neither Japanese nor other commentary and theorists have debated while our
subjects were aware of the impact of EIL on the global society. It showed this concerns

which need to be taken more seriously.

This concludes the discussion of the answers to the first question, which addressed
students’ general views on what many practitioners see as efficient methods of learning. |
saw a considerable engagement with the question on this level, which in itself is a

significant phenomenon. The second question was on their views of current practice in
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Japanese classrooms, and in particular on their experience thereof.

Main Research Question 2: What experiences do Japanese students have in EFL?

h) What are their views about the perceived low level of Japanese students’ language
skills?

Researchers, some of whose work was referred to in Chapter Il, (Chujo and Nishigchi.
2003, Takahashi 2004, Gottlieb 2008, Seargeant 2008, Stewart, 2009, Sullivan and Schatz
2009) explained that, despite favourable attitudes towards learning English, the Japanese
students’ English proficiency (e.g. TOEFL score) is consistently low. In this study, the
students’ views were mixed. Some were defensive, while others agreed with the
proposition. Some argue with the validity of international comparisons. Gottlieb
(2008:10-11) noted, “Japan remains largely monolingual ...except for the instrumental use
of English for other language speakers.”” Overall, the data are in keeping with the analysis
of lino (2010), who reported a split in public Japanese reception of English between

perceived (economic) opportunity and (cultural) threat.

i) What are the students’ self-perceived levels of, their attitudes towards, and their
opportunities for learning English?

The participants’ self-assessed proficient skills are illustrated in the appendix. This
illustrated that writing is the most challenging EFL endeavour at school. This finding is
also congruent with Fisher, et al. (2010:1) and Kellogg (2008) that writing is the most
difficult and the most demanded skill in higher education. This study also revealed that
students with high proficiency experienced family support, a positive environment, or a
positive classroom atmosphere. As we had seen in Chapter Il, the findings of motivation
studies are inconsistent. It means that motivation is not a sole filter through which learners

perform in EFL classes.
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Among Japanese commentators, Saito and Ebsworth (2008:115) found that ESL learners in
the U.S. and EFL learners in Japan found listening skills the least proficient, while Sasaki,
et al. (1996) and Saegusa, et al. (1988) noted that listening and writing skills are very
challenging for the Japanese student. For writing content, this study revealed that Japanese
students’ writing experience is narrow - namely writing for the goal of entrance
examination, such as translation or summary of short stories, which demands syntactic and
semantic precision without conveying own ideas in writing. Nevertheless, the students in
this study agreed with Watanabe (1996) that the goals of university entrance exams benefit
the students’ English skills in later days. Undoubtedly, this study reported that a key goal of
EFL at Japanese school is syntactic accuracy in productive skills. In addition, this study
revealed that the male students struggled with their handwriting of the alphabet at an early
stage of learning. For this, Tolchinksy (2001 in Fisher et al. 2010:5) illustrated that
understanding of words, word spacing, and recognizing word boundaries are not easy for
early learners. Finally, in contrast to some researchers (Mackenzie, 2010, Schatz et al.
2007, McVeigh 2004), most students in this study had positive attitudes toward the global

use of English due to usefulness of English in academic and in their lives.

j) How did the students learn these skills?

This study illustrated that the environment where the students developed their proficient
skills depended on opportunities, which appeared to vary widely. For example, our data
shows that the students said from their experience that the British international school
focused on reading skills and required good oral skills for admission, while the American
international school offered ESL for non-native speaking students. The data showed that
the early learners who achieved good listening skills had both aural and graphic input
while the early learners with lower listening skills used only aural input. This result

coincides with Bailey and Nunan (1997:265).
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With respect with other Japanese commentators, the interpretation of Tsuchiya and
Matsukata (2004) is similar that reading and listening influence each other. Then, Hamada
(2012), Tsuchiya et al. (2008), and Yanezaki, et al. (2012) supporting effective use of

‘shadowing’ for listening and specking.

Concerning reading, this study showed that intensive reading and oral reading practices
integrated all four skills. A number of researchers (Yonezaki and Ito, 2012; Beglar, Hunt
and Kite, 2011; Hunt and Kite 2011; Fleming and Steven 2010; Gibson 2008; Kadota
2007, Tsuchiya and Matshara 2002; Smith, 2004; Mori 2004; Kitajima 1997) endorse the

role of reading.

Referring to speaking, this study demonstrated that students thought their oral skills were
essentially established outside school, mentioning hosting exchange students at their

homes, attending private Juku, and participating in overseas exchanges.

Referring to international research, this study is consistent with Fisher et al. (2010:8-9) that
productive skills are essentially cultivated by creating opportunities outside school such as

collaborative experiences of writing and reading.

This study also brought out some interesting questions about gender. Female students had
more desire to use English in unfamiliar environments, while male students worried more
about writing, which is supported by Macintyre and Baker (2002:558) who noted that,
regardless of their English proficiency, girls are more extroverted in speaking, and

Bartram (2010: 49) saying that boys prefer writing.
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In sum, this study found that; 1) speaking and writing are equally challenging; and 2)
reading materials and the amount of reading affects reading rate. This study raised the
awareness to the author that there might be some correlation between the textbooks

content and the students’ motivation, but this question was not addressed to students.

k) What type of English skills do the students further want to learn?

This study showed that goal of English study in Japan is split between communicative
skills and the passing of university exams. Firstly, the majority of the students wish to
improve their productive skills (i.e. writing, speaking). Concurrently, the students in our
study wish to learn grammatical precision at school. As mentioned earlier, this agrees with
Japanese researchers Matsuura, Fujita, and Mahoney (2004:477) and Takahashi (2004:7),
noting that speaking and listening are priorities, while international researchers Bailey and
Nunan (1997:265)’ participants identified listening skill as a major concern. Some students
explained that there is no contradiction here, that communicative competence is congruent

with linguistic knowledge.

Secondly, due to the lack of English exposure in Japan, the students wish to experience
English at school by the effective use of both communicative and grammar-translation

methods.

Thirdly, this study showed that students think that English proficiency is mainly yielded by
reading practices, which is also matches their needs in university exams and which
coincides with Boyle (1984:37)’ view that there are strong connections between reading
and listening skills. This supports Coder (1981) and Zhou (2009), who noted that English

users must have a common core of English knowledge to deal with communicative
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situations.

Fourthly, the students suggested increasing shared reading and speaking experiences (e.g.
presentation, debate) at school from earlier age, when their performance is not affected by
reticence in puberty. This is inconsistent with Japanese commentators, who blame personal
traits for low communicative skills. Ushioda (2008:158) contended that Japanese students
lack EFL motivation while Yashima, et al. (2004: 143) wrote that low self-confidence

interferes with communicative skills

Finally, the students want to improve English skills without being hindered by fear of

mistakes. | could not identify any reference for this question.

I) What kind of change do the students want in EFL?

The students desire changes in EFL, which improve their pronunciation, their writing, their
ability to state their opinion clearly, and improve their vocabulary. They hope that all of
these changes would improve their communicative, which they as a driver of their careers.
They said in particular that the vocabulary of English textbooks in Japan is insufficient for
their needs in the entrance exams and suggested textbook renewal. Among the Japanese
commentators, this is consistent with Chujo and Nishigaki (2003) claimed that the
difference of vocabulary size between size between Japanese English textbooks and
TOEIC requirements is about one thousand words. The following section will summarize

the main findings of our study.

3. Summary

The subjects had well-formed ideas about English learning. Hereafter, 1 will present a
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variety of factors that, in the view of the learners interviewed, contribute to outcomes of
English learning.

a) The linguistic competence is viewed as a salient feature of communicative competence.
In particular, our data indicate that, at least in the Japanese environment, communicative
competence requires linguistic precision.

b) There are socio-cultural factors particular to Japan, e.g. reticence, which might affect the
national security. This is an interesting comment from a student of international relations.
¢) The English curriculum at junior high school demands more than is possible from the
students’ learning abilities in the given time. For instance, the students struggle with
writing Latin phonetic letters. In contrast, elementary school could be used more efficiently
for EFL.

d) Teaching English as a lingua franca (LF) did not gain acceptance. The reasons are:
Japanese culture values accuracy; there are no LF speakers, which form role models.

e) Oral reading practice leads to improvement in reading, speaking and listening. A lack of
English exposure leads the students to learn from books only.

f) Communicative skills should be the final product of EFL and developed by the
integration of lanague skills with the opportunity to use English outside school.

g) The study highlighted that individual differences are the most powerful determiner in
developing English proficiency.

h) Error- correction in class is seen as intimidating, in particular by beginners and in large
classes. It requires teachers’ situational judgment.

i) EFL does not work in the way that L1 acquisition does. This is due to lack of time and is
shown by the lack of acceptance of the monolingual method and of the direct method.

J) English-only instruction improves some skills (e.g. pronunciation)

k) The monolingual method is suited more for younger learners and the students with
higher proficiency.

I) The direct method is effective for students with high proficiency.
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m) ‘Linguistic Imperialism’ is not seen as a threat here. It may need to take into account
specific national socio-cultural factors.
n) Intercultural knowledge is not a prerequisite of English study, whilst motivation is a

prerequisite to develop productive skills.

0) There is a keen interest in and awareness of EFL issues in Japan. Our data may serve in

reassessing English education in Japan.

In the final analysis, our subjects wish to communicate with the world in English, but have
difficulty developing individual study methods. Hereafter, we come back to the outset of

our investigation.

4. Conclusions

This section will conclude the study and present the student voice in order to consider what
the implications might be for MEXT.

4. 1. Instruction

Perhaps due to the absence of the communicative approach, there is a lack of experience in
Japanese school to present ideas in speaking and writing. Regarding English models,
Lingua Franca in its hybrid forms lacks intelligibility. Consequently, a majority of the
students preferred to learn SE. English-only instruction was questioned because of a lack
of readiness on the part of students, teachers, and of the education system. Error-correction
in class would diminish students’ willingness to use English

4. 2. Teachers (NETs and NNETS)

The attractiveness of teachers lies in their immediacy, linguistic competence, compatible

personality, and experience. Secondly, this study demonstrated that an important role of
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teachers is to guide students through the flexible use of the teaching materials, which
evoke learners’ interests and meet goals and needs.

4. 3. Starting age

This study showed that: the starting age factor is related to the time duration factor of
English study. The latter helps learners to develop positive attitudes toward English study
and English speaking communities. However, early learning itself does not necessary yield

English skills.

4. 4. 11 usein class
Instruction in L1 offers opportunity to students with a variety of proficiency levels and

accurate comprehension of the learning context.

4. 5. MEXT reforms and further recommendations resulting from this
study

The rapid process of globalization has led the Japanese government (i.e. MEXT) to
conduct repeated EFL curriculum reforms, which regulate starting age, mode of
instruction, materials, and learning goals for English study. Reflecting on an evaluation of
the curriculum reform of the year 2003, a new Course of Study has been implemented in
April 2011. Hereafter, the author summarizes the MEXT” evaluation and the new action
plan (2011) and the results of this study through a comparison analysis.

1) MEXT (2011) argued that the MEXT’ curriculum reform in 2003 did not yield
significant gains in students’ English proficiency. MEXT (2011) explicated the plausible
reasons for this: First, the number of learners who enjoy English study dropped from 60
percent in the first year of junior high school to less than 50 percent in the third year of
junior high school: Second, only about one-third of the students (32 percent of the
third-year junior high school students and 30 percent of senior high school students)
achieved the MEXT’ target scores in Testing English Proficiency (ibid.: 4): Third, the

number of the students studying abroad is at a low (ibid.: 6).
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This has led MEXT to a new plan (2011) that includes: (i) every public school teaches
English from fifth grade, (ii) English lessons are increased by 30 percent in junior high

school (ibid.: 3).

(1) This study showed that, although early learning would provide some benefits for

motivation, starting age per se would not necessarily develop English fluency.

(2) This study showed that, the students require teachers with adequate English

proficiency.

(3) This study supports MEXT’s (ibid.: 8) argument that NETs should play larger roles in
teaching rather than just being assistant teachers. According to our data, NETs should

communicate with students inside and outside classroom on a personal level.

(4) MEXT (2011) reassessed teaching materials. Firstly, MEXT decided to focus more on
four skills rather than speaking. MEXT is considering the effective use of digital textbooks
and teaching aids to increase students’ interests in class. Kadoyama (2012) pointed out that
these did not have significant impact on the achievement of English proficiency. One of the
problems is the need to learn the Roman alphabet, and referring to Constanzo (2009) and
Fishers et al. (2009) who noted that oral skills and writing are closely connected and useful
for collaborative learning, the author recommends using the Roman alphabet for reading
and writing practice of works at elementary level. MEXT decided to improve textbooks at
junior and senior high schools. The participants in this study agreed that textbooks are
boring. Berger, Hunt, and Kite (2011:27) said, “Few researchers are concerned with the
effect of extensive reading on L2 fluency.” They (2011:27) further claimed that pleasure

reading improves the reading rate more than intensive reading.
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(5) As to medium of instruction, MEXT (2011:9) decided to increase monolingual
instruction in higher education, whereas students in junior and senior high school focus on
syntax and semantics. This study suggested that Japanese students lack instruction in
exploratory writing. This is in agreement with Young (in Bailey and Nunan 1993: 273)

that Japanese students need more instructions in writing and speaking.

In sum, the problems underling EFL at Japanese schools include a lack of time, a large size
of class, inappropriate textbook content, and a lack of intrinsic motivation and writing
experience. The finding is congruent with Chujo et al. (2003:16) that EFL material (in
particular vocabulary) at schools is insufficient to improve English proficiency. This study
showed that learners need to expand their opportunities to learn English and practice them

outside school to improve their English skills.

Further, mere exposure to L2 would not develop English proficiency. The data indicated
that, as one student said, one of the important goals of English study might be to develop

critical and logical thoughts through reading and writing practices through L2 learning.

Finally, this study questioned the low English standard in Japan. This belief is said to be a
matter of failure anxiety or poor self-image in the face of high expectation of achieving
fluency and accuracy in oral skills. The students suggested that it is important to change
this narrow belief in low English standards in Japan to eradicate the effects of negative

prophesies.

5. Limitations of the study

The data presented in this study were collected from a small number of the students at

three elite metropolitan universities. The author believes that investigating EFL in Japan
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from a larger and more inclusive group are needed for a more detailed review of the issues
facing EFL in Japan but this exploratory study has given a voice to students which could

be extended with other methods in the future.

6. Reflection

““Quidquid agis, prudenter agas et respice finem”

Whatever you do, do cautiously, and consider the end. Latin proverb

Having reached the end of my thesis, | have learned the value of a systematic and logical
approach to teaching and learning. In an issue at the crossroads of culture, language,
history, and communication that is heatedly debated and highly emotional, | have
attempted to contribute evidence-based insights at a very specific and narrowly defined
level. This attempt was new to my experience. As learner and teacher in Japan and
Thailand, | became increasingly aware of the critical issues in EFL investigated here.
However, | have not thought it possible to purposefully reflect on them. As a teacher, |
have learned the importance of adapting to the culture of communication of the learners.
As a (re)searcher, | have learned how difficult is to gain and justify conclusions from live
data, while being impressed and humbled by the openness and awareness of the

interviewees | encountered.
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Appendix 1

Interview questions for the pilot study

Questions

Interview question

1. “The earlier English is
taught, the better results
would arise (Phillipson,

a) At what age did you start learning English?

b) How long have you been learning English?

1992)”

2. )What are EFL | a) What is your purpose of English study?
motivations  of  the 1. academic requirement,

students? 2. communication,

Communicative skills in 3. self-development,

English 4. carrier development tool,

(Howatt et al., 2004: | b)Whatare your goals of English study?

379). ¢) What English skills (reading, writing, listening,

speaking) are important for you?
d) Do you intend to study English after your
graduation?

3. The goal of English
study is to interact with
native English speakers.

The global spread of
English and its impacts
on education

What kind of Englishes do you want to learn?
a) Do you use large scale of corpora?

b) What kind of EFL materials do you use at
school?

4. Potential
influences of the global
use of English on EFL
and culture (Howatt et
al., 2004: 379).

Do you think that English-speaking countries enjoy
more benefits from the global spread of English than
non-native English speaking countries?

5. “English is best
taught  mono-lingually
(Phillipson, 1992)”

What do you think of English — only instruction at
EFL classes?

a) What is your opinion about the uses of L1 and
translation in EFL? Is it more helpful or hindrance?

“Instruction and ) o

autonomy in EFL | b) Which do you prefer the communicative
(Howatt et al. 2004: | approach or the grammar-translation method at
379) school?

6. “The ideal English | Do you have any experiences of learning English
teacher is a native | from both NT and NNT?

speaker (Phillipson, a) Which of the two do you prefer?

1992).”
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The strengths and
weakness NETs and
NNETs instruction

(Howatt et al. 2004: 379)

b) Do you think that having a NT influence the
outcomes of the learning process?

7. What are the
students’ perceptions of
English speaking
countries?

What are your feelings about English speaking
countries?

Psychologists today recognize that
influence cognitive development. For example,
how children would learn about the world
(Woolfolk et al. 2008:52).

culture

7. What are the students’
attributions in their
success and failure?

When you face a success or a failure, to what do you
tend to attribute your results? For example,

a) | tend to ascribe the result of my study to my
ability.

b) Do you agree that your ability is limited or
continue to grow?

c) | tend to blame my failure toward myself or

environments (e.g. teacher)

8. What changes would
you suggest to make
English  teaching and
learning better?

(e.g. myself, or in the
learning environment)

1. Do you have any suggestions to improve learning
and teaching of English inside and outside school?

2. Do you have any good memory of NETs and
NNETS or any images of good English teachers?
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Appendix 2 Pilot study details
DS= Durham University student, TY= Teikyo University students, F. = female, M. = male,

Interview Participants Duration & Location
Date Academic discipline, | Place and Time were chosen by the
Overseas experience | interviewee
and length of stay in the | Points of emphasis
UK
8"May 2010 [ DS: F. 1 Humanity | (60 min atacommon room at the dormitory)
o (MA), | The student has a working experience at a
an |nQ|V|duaI Life in U‘Q?' during publishing company in Japan before MA
interview summer vacation _ i
study in archaeology. She said that Japanese -
English translation used at a language school
was helpful to improve English skills.
15 May 2010 | DS: M. Science (MA) (60 min at the restaurant near the main
an Bilingual students, library.)
o lived in UK since 8. | The student has lived in UK since 8 years old
indivicua and studied physics at with his family. He taught English to Japanese
Interview Durham university. students on his summer holiday in Japan.
From this, this bilingual student recognized
that teaching English is not easy and wishes
to learn how to teach English.
16 May 2010 | TY, a female & a male (80 min at a fast-food restaurant)
freshmerll, majoridng They wanted to start studying English earlier.
an interview | Foreign language study;, .
with wo | arrived to. UK two More English better. Those two students
students months ago Strongly SupportS Strength of NT.
24 May 2010 | TY. M Majoring (70 min. at Teikyo University)
an individual | Economics. Arrived to | The student recognized these days that;
interview the UK two month ago English is useful in daily life and wish that
and had four overseas | English education will be promoted. Recently,
trip experiences. he recognized the usefulness of English for
self-development. He recommends starting
EFL earlier.
29" June | Focus group interview | (50 min at the garden of Teikyo University)
2010 One Durham university | Three students from Teikyo and a male

a focus group

interview

student & three Teikyo
university students (two
males and one female)
and a male student
from
university in interview
2), 3) and 4)
consecutively.

Durham

student from Durham met in the garden at
Teikyo-Shoichi Hall. All students accepted
this group-interview request on requested day
(i.e. after each individual interview). Revised
interview questions were tested and found
that some question were difficult to draw
answers (e.g. 2-7). It revealed that, at onset of
an interview, introduction of EFL theories
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Total 4 students

would be potential source of leading
questions. Interview method was helpful to
provide a diversity of students’ views and
experiences (e.g. Attribution of failures).
Most of the students attributed their success
to people (parents, teachers, and sport) rather
than their own efforts. Their common
experience to live in Durham created a
friendly atmosphere to have a successful
interview.

277




Appendix 3:

Research questions for the main study

Research question (Academic form )

\ Interview questions (' Vernacular form)

1. EFL Principles

la)
“English is best taught monolingually
(Phillipson, 2002)”

a) What do you think about learning
English by using only English
Language?

b) Is L1 usage and translation helpful or
hindrance in English classes?

3. What type of English dictionary do

you use?

1b)
The ideal
speaker

EFL teacher is a native

1 Do you have EFL experience from
NTs?
How did you
NETs?

learn English from

3 What are the strengths and weaknesses
of leaning English from NNTs and

NNTs?

4. Which of the two do you prefer?

1c)
“The earlier English is taught, the better
the result

1. Do you think that if all students began
studying English in elementary school,
English proficiency in Japan would be

better than today?

1d)
“English should be taught as a Lingua

1. Do you think that a goal of EFL would
be to learn to communicate with NSs or

“English should be taught through
the medium of English in a direct
method”

Franca (LF) for international | \vith NNSs?
communication (EIL)”
le) 1. What do you think of EFL with only

English instruction?

1)
English is essentially learnt to interact
with the native speakers of the language.

1. What kind of English do you want to
learn?

For example, Standard English or LF

19)
English as a world

language affect

¢) Do you think Japan is losing the
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national power.

national power because of the global
spread of English?

1)

What are Japanese students’ views about

their language skills?

What do you think of Japanese

students’ language skills in general?

What do you think of your English

proficiency?

What is your achievement in English

study?

3. What are your levels of English skills?

What do you think you can do in
E.g.,

English,

English  wills? you enjoy

reading in media, or

communicating with people with

different cultures in English.

2.
What kinds of experiences do Japanese

students have in EFL classes?

Please tell me about your English learning
experience. For example, starting age of
EFL, the place of learning, your attitudes
toward EFL.

1. When did you start learning English?
2. How long have you been studying
English?

3. Why did you start learning English?
4. What kind of EFL experience do you

have before entering schools?

5. How did you learn English at school?

6. How did you learn English outside
classroom?

7. What kind of experience do you have

for EFL at school and at home?

8. Do you have any negative EFL

experience?

9. What kind of efforts are you making to
improve your EFL?
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10. How do you enjoy your EFL?

11. What is your level of satisfaction in
EFL classes?

12. What is your level of achievement in
English study?
13. Are you going to continue English

study after university graduation?

Environment How do you use English in your daily life?

1.  When do use English?
2.  Where do you use English?
3. With whom do you use English?

4. How do you use English?
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Appendix 4

Invitation to the research on students’ EFL experiences

Dear Students,

I hope your summer is pleasant one and your campus life is enjoyable...

I am a graduate school student at school of education in University of Durham. The focus
of my study is learning English as a foreign language (EFL). My study is motivated
because of the belief that, language learning is complex due to multiple reasons, which are
interwoven, by teaching methods, individual characteristics and culture in language

learning. The goal of my study is to draw some implication to EFL in Japanese classes.

Today, Japanese media/researchers report the English learning situations in Japan as
problematic and this worry about English in Japan is evident from public concern and from
government policy documents. The aim of this research is to understand students’ EFL
experiences and their views on some important EFL principles commonly found in the
debates on English in Japan. I believe that students’ experience and observation are

inevitable to understand the situation and improve EFL in Japan.

I would like to invite you to participate in this study. The method of the investigation
is individual interviews and focus group interviews. Your understanding of this study and
participation is highly appreciated. If you have any inquiry or comment on this research,

please feel free to contact me.

Cordially

Shigeo Shimazu

E-mail address. shigeko.shimazu@durham.ac.uk. (In Japanese or in English)
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Appendix 5

Consent Form RIEZ

Japanese students’ EFL experience: the role of student voice

A ADKFEHT BB

1. Have you had an opportunity to ask questions and to discuss the study? Yes, No.
U —FOHMIZHONWT, Bz 281D £ LT,

2. Have you had a satisfactory answer to all of your questions? Yes, No.
F7e THBAN GO E LT,

3. Have you had enough information about the study? Yes, No.
Y —FDOBANR TR ShE LI,

4. Do you consent to participate in the study? Yes, No.
AUEE 2 =B L TWET ET D,

5. Do you consent to use of the tape recording to the described study? Yes, No.
(All of the context are used for academic purposes and will be destroyed when the project
is completed.)

Tl a—F—%foTHLEIALWVTT N, FERENFILAMIED BT I
OETWEE T NTRERIIMZENEK DD RS, HRIHWZLET,)

6. Do you understand that you are free to withdraw from the study at any time? Yes  No.
AV A 2= VDO THLEIBTE £,

TWAETEE, HORLE I TIVET,

Date.

44 1ii : Name in the block letter.
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Appendix 6:

Interview transcription

4) Mr. Ha: Interviewed on 2™ September 2010 at PM1:30 in the University Campus

Name : Mr. Ha

Contact address:

1. Gender:

2. Female

. Male

2. Grade

1. BA( 4™ year )2.MA 3. PHD

3. Subject Discipline

[1]. Science (electric information science )

2. Humanity ( ),  3.others ( )
4. Location of junior high | Chiba Pref
school
5. Location of senior high | Chiba Pref.

school

6. Type of high school

1. National, 2. Public, private

Overseas living experience

1. yes ( from years old to years old, ) in ( country)

2 Nil

7. Self-assessment of English

proficiency

unsatisfactory)
Reading: (excellent, good average, unsatisfactory)

Writing: (excellent, good average,

Listening: (excellent, good average, unsatisfactory)
Speaking : (excellent, good average, unsatisfactory)

8. The first contact/use English

1. since | was born
2. 1-3 years old.

3. kindergarten

4. elementary school
5. junior high school,

9. When to
English

start learning

Mr. Ha began learning English at junior high school as
a compulsory subject.

10. Fluency to use English in
daily life
a) Nil , b) a few times a year,
c) a few times a month,

Before entering university ( NIL )
After entering university ( NIL )

d) every day

11. Travelling experience to| 1. Nil 2. Yes ( )
English speaking countries.

12. Trip to foreign countries 1. Nil 2. Yes ( )

283




4) Mr. Ha, final transcription on 26t January 2011. Interview day: Sep. 2 2010

Travel

I have spent all my life in
Japan.

I have not been aboard.

I travel only in Japan.

I have not lived aboard.

Fo<ENME T, SEZRAT
EWVWHELETT,
EANOIITHRH D £,

2R LTT,

University Study
fFhaR I 2
What do you study at the

university?

ToMTFIL?
Why did you choose to study
the subject?

4 minutes

| study acoustic engineering
supervised by Prof. M and
am working to develop a
phonological device.

My research project has not
started yet.
| decided
“Sound” by coincidence.

I enjoy music and | could not
major in music. So, |
switched to the study of
sound.

to major in

BIEHAFITE T, M&EAEDE Z
ATHEFIZETHZ L& L T
WET, RALNEFRDOZ LI
LCRsE L CnET,

BARB PN £ 7200 F > T E
A,

&0 RN TT, BT,

TN E -5 T-0T, FHEGR
NNnp— L B o TWEZATYT
M. AREDORIECEA T ~TT
o ledD T, EREMRIITEEL
77

EFL in primary school | It is rather a difficult| > ——A. IV, ZhEITEX
INFAL TR EC E A 72 95EE | question to answer. BRWERSATTTE, i
ZHARTHSTZHWNT | think if | had more | Ex722< T, ZHITEZDOAFZA
L X 9D dictation and shadowing | L& LCTHIFE, & 54 LR
What kind of English do you | practices in English classes, | Z 2> T#% - & Dictation & 7»
want to learn in Primary | my  English  proficiency | shadowing % BURIF) 72 4 & -
school? would be better than now. LINSVEHNPER-> TV b H D
It is rather hypothetical | 2 L % L7ZRZEEEIZH > T2,
answer. T TRITTREENET,
EFL at first I have not had English | VWe——, WE THEFHEITEL S5
WO B REFEIZ SV E | exposure at all in my daily | sV TWRWD T, & AZ AT
L7273, life. (2SN E Wz — L A
When did you first have | | begin to feel that | need to | > TWEF 25, &5 L-ULed

English exposure for the first

study English now.

<7,

time? | began studying English at
junior high school. et — A TY,
Juku | also did not attend English | W\ %, #EEIZC-> TOERAT

Z DN L AT
% L7272, Did you attend

Juku?

Juku.
| began studying English at
junior high school.

L7,

EFL at junior high

Yes, it was the first time that

IZVy, "Thisisapen”7>6Td, %
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school

H A B IO T e
RSN D TT 0,
Then, you learned English at

junior high school for the first

| studied English when |
entered to the junior high
school.

The  first began
learning the be-verb. For

lesson

e “lam.” & T9,

time. example, “This is a pen.”

and “l am...”
Text book | was not interested in|ZEBFEILX "~ HroLFKOM
BRFILE A D EMD | English study and | do not | 5IZER I L TW DT, FRD

FLTCUNE L727> What kind

of textbooks did you use?

remember the content of the
school textbooks.

HREFEIZSEFEVREATVEY
Ao

8 minutes

Yobiko | attended Sundai Yokoko and | B2 & Pt ~T->7DT, £ZT
BOBFREIT? | studied English there as | O PR OBEEN E/Z ST AT
What kind of textbook in Yobiko did | well. 7,

you use? The Yobiko focused on | Ziix, —EOHEREDO L HIZH
FSR T, English grammatical such as | #2HAAE DD TIF/R T, V&

Five sentence patters to learn?

Z ORHIIAEFLO L
T x o TT
centred?

AT AL T 70,
How many students in a class?
ED LD ITRENTT A
F L7272 Howdid you learn?
HANT L7223 NNET?
10 minutes

Teacher

“I MY ME ME”. The
textbook at Yobiko did not

focus on communicative
contents.

Yobiko focused on
grammatical knowledge,
reading and writing.

There were nearly 30

students in a class.
It was teacher-cantered
instruction.

Instructors there were NETS.

R0 SENSHSE L, T my
me. & 7,
FCANTFRANCRLD £ LTz,
SEHLT LT,
EiEOHAEFEEHLTL,

30 A< B

)——N

F—fFPUILCTE Lz,

THEOSETHBEL M LT
DL\ R S DT LT,
IFVv, HARATL,

I1-2 NETor NNET
Experience of native
English  teachers at
Yobiko

NNT D SeA ofkERIT 2
Did you learn English by NET s ?
FAZNTNDDIT LT,
How did you enjoy the EFL?

Pair Teaching 22D\ T
EORBWET M,

What do you think of pair

When |
courses, we had NNETs.

We had pair teaching at
school as well.

If budget were available, it
would be ideal to have both
NETs and NNETs in a class.
Because NNETs would help
students to
comprehensions.
students do not fall

attended summer

improve
Then,
into

HHEREENZEO VWS DEZITI-
Hi1Z NET T L7z,
FRITRFEREIC NET 239 0 £
L7z, BRANDEADRDONTNE
L7z,

FTHRIBIT., BRADEAEL
NET &35 - AW HFBNNTT,
TENEZENLTHWOTL X H IS
ECNET OF 73 HARGEZFHE 720
. DEENERCE R o Tz
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teachings? panic. A TRHAR E 9 I2b TE2<
NT & NNT & &5 50 ol —/ERka, 2 O b
DN T, MHBELELTH, "=y 7Tk
Which do you prefer to learn ST, HBRWERY F9,

English by NETs or NNETS?

NET at school

NET (X AAFEZATEE | NETs were able to speak | FE0T& £ L7z,

L 727> NETspeak English? | SOme Japanese.

AARGEAZE LE L2, [EYAN

Can he speak Japanese? However, they did not speak | I\,

fif W\ F L 7= 5, used | Japanese in the classroom. RUNTT,

Japanese?

English at the | At the university, we had | EEEOREITT-LIZH -T2 FITH
university several English courses. DE LT,

AL WEREOREITH Y 5
Do you have course of study in
English now?
BIEIXRFEORETIH Y
%97 How about EFL?
UG THEOFH CHRGE
U ORENHY £ LT
AR

English courses were over in
summer in senior year.

| did not take any courses in
English.

WEDBRSTHKDY £ LT,

TOWVOIREITHY T LB, &
THETE L7,

Internet Use

A F =3y bDOFE
(=S

What is your purpose to use
internet?

AATEER THfEZ LT
WDHABZWNE S TT
D3

Many people seem to use mobile
phone for communication in Japan.
X MR E L B E
DT,

Which is more expensive?

| use internet for past - time
and data collection.

Japanese mobile phone is
quite reasonable and is quite
practical.

Many people use mobile
phone text.

Cost for mobile phone is not
that high.

—EO L FERINETT,

BEA O AT D T EiRE T
R
—IRANTITE R A Z N TT, B
FEERHIIHE VDRV TT,
A MOIZIEA V2 —F > hDJF
WENEBSTNET, ¥ —
Xy MI—EREROTTN, #
HEGIIE T EEL 2D 0
o
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Good EFL memory
REEDRFEDOF TRWN
FUWHTE 2 Do you have good
memory in EFL?
IS HIGFEORETHEN
HIz&ix?
Do you have any memory in EFL

class?

Zkai is one of the famous

correspondence juku for jyuken.

I do not recall any good
nor bad memory in English
classes.
I remember that a story of
“Mother Teresa” appeared in
the junior high school
textbook in my second year.
Mother Teresa was also a
name of a popular Nintendo
game.
Everyone knew the name
because of the game
software.
Then, when Mother Teresa
appeared in the textbook, |
thought it as a game hero.
But | found that it was a
name of a nun.
It was a textbook at Juku. .

TRAMNED, FRTELWENEL
WEMMNE TR T=TT,

T RSB VWORHIHIE &N
TART, v —FT LV OBEND
ST, YI~F—7L¥zmb
RIS TeATT, THMMNE D
DL FEEALB, TLHENSD
ES
HARANRLENLTH Lo TWAHIE
KEDZ— LT LY &) H4
BT OLFRINT LI RH o7z
AATT, BT O4RTTEE - T
HEW L THATWESL, AT
LoD TI,

Ty hMEOHFRET L,

Bitter memory of EFL
W72 B TUE ? sad

memory?

No, | do not have any
negative memory either.

BN 72N T3,

What efforts do you
make to
English?

HaTHHhLTWDZ &

&, What kind of efforts did you

improve

make for English?
BHEMIZITEARZ &
% ?

What do you do?

Recently, | began to feel that
I have to take actions to
improve my English skills.

I had escaped from this
reality.

I may start studying with
textbooks- Roberta Stone
series- that are kept in the
research room.

RWNTT N, EAEAELIRE
Rp—EBoTVETR, Vol
WO LKITFRIT TS DTEAZE
ARLIRERIR— L H o T E
R

EVdHxT, RSBy Z X
b= LN D B A TR SEE D B 73
boT, THIZFxzHETI>nER
STWVWBEDTT,

My English skill
EOAXNLNEETT
JARN

What is your most proficient
English skill?

20 minutes

I do not have any proficient
skills.

My English proficiency is
the lowest in class.

BERLONPREN BT, -
REIZE > THT LY FliIuvnzen
DTIEZRW N EEH S HNTT,

FERBDORRNTT,

EFL in Japan
HARADMBOENZ T
FEENTE 70 E v E

Let me see, | think English
skills in Japan are relatively
low.

F—HkWHTEEBNET,
BEEVWIREE, BEEWIER
BEomT, —HFIIZTHRRFEIIK
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SRR

Do you think that Japanese
students’ English abilities are
lower than  students in
non-native English countries

are?

It may be due to the fact that
Japan has achieved economic
success, although for a short
time.

We also feel that we are in
the same boat.

Japan is a homogeneous
country, which make us feel
safe.

Then, we tend to be inward -
rather conservative.

Both the U.K. and Japan are
surrounded by sea, but the
surrounding  environments
are very different.

Japan has achieved economic
success  without  English
language skills while, in the
U.K. weather to become a
member of European Union
or not.

Japan is an island country.
Japanese people are happy in
Japan and wish our country
would remain the same. It is
OK.

DERBR L EBETHDLZ L
TS TT L, bEVMELELR
MLE I &L, tholE &LE-
TLIZM, B, BRAEWOIE
W HDT, HRNES LTH
B9 H kR bnETIEARNT
ERCH

FUBETHEAFXY RERR

IR B OBREEDEN - 7= & H
WETI,
—E, BFREZDIEY DT,
HEEERLRS THR-TIHh
b, RNEY a2 T
12,

EU I AW ED, £, BHE
ol bltltWnWoZ bbb sr
WET X,

HOZHARDKEFE 2D TE—1
WA LR RN,

Future in Japan
InmbES o TIEL
WD EVD D,

How would you like to be our

future in Japan?

Mr. Hatoyama reached the
top because he is popular
among the public, but most
students in TODAI do not
like him.

F—MBIL S AEAR BARNITRAT
HHE LB Tnhoz b &
WET,

NI AL RS T=D T, BHH
W EVFEEDTZOTL XY T E,

25 minutes S ATIEE RO KA T4 &
TRWERWET,
Vocabulary | tried to memorize English | /7724, & 5. ASRICEEFT 5

HERIZED X 51Tl L
F L7279 How did you learn
your vocabulary?
HEEZ T2 5 DITFEN-
T2 TT D

How did you feel when you are

words  with  vocabulary
notebooks in a systematic
manner to my best ability
How shall I explain...?
Since | did not have

environment to learn English

ZERTELDPD /DT X T

v T 22, FD—, MNETH
G L F D E R O T 5 AL
el L F L7,

H——CEENE NS L))
L0, BRIZCEGECTE e o Tz
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memorising vocabularies, was it

naturally. Then, 1 simply

DT, WEEITOT=T 5 HER A2

painful memory? have to memorize words. RZTHEEETLENE L],

EFL Environment There are exchange students | °->1EX Y | HFFERITHNE D FH H

JERE A O BREEAS D72 [in our  research  room. DIZEFEPNHRIRNDIZ T

TP NHEFEIT E 2 ¢ffivy | Unfortunately, | cannot talk | 72 S & 2a,

F 9>, Where do you use | t0 them. HEHAA, IXTEETT DT,

English now? | read academic journals in | Zit% 72 < f£< FEATWET,
English. BB RFEZE S OIX, Mm% ot

EZTEWET D, My purpose to use English is | A72 0 F/A 5 A TT,

Where and how do you use English | for academic purposes. oL BELET,

now? For example, | sometimes | B§< 13m0 & Bede s & DV FRN &

use English to communicate
with my colleagues.

AT, FELMIFREOANTED
&"G—j‘o

Image of English
speaking countries

FeRE 2 FE T EICK LT,
ESBWET N,

have any image about English

Do you

speaking country?

Simply, the global spread of
English is a universal social
reality. It is too late to master
Esperanto.

It is natural consequence.

—ETWH b, RN TT
D3
WESIHLTART U NEERZD
EMEIND DITEELTT, F—
ZDORDFEF T,

JEEE D FUZ IR % 5 8
IZDOWTC,
Why do you think about the global

spread of English?

30 minutes

Mr.  Ha explained about
operation system and difficulty
of using Japanese in computer

system.

Do you know “character
code™?

Japanese characters are not
suitable to run a computer
system. For example, there
are operation-systems such
as Window, Max or Linux.

These three OS process
Japanese language
differently.

Computer system assigns all
alphabets from zero to one
code in numbers in one
megabyte.

English letters A to Z can
be stored within a space of
one megabyte.

However, Japanese language
has too many letters to store

A=AV E7A N AP PN
Hrol#LWEEIZRDATTS
EL T S Thoy 90,
HO, NNV arTHREE D - T
XFACTTDHENIHREITE S L
THIDHZDTL X 9D
OS Window & v~ w7 &
\Z % Linux & WA A7 OS 8
BAHDITONY 3D,
FAVEI T HARGEO IR 7LD #
ﬁé@fﬁm Folz<,
BliZiarva—2—3tn
—lﬁﬁ%fﬁﬁfmﬁwﬁﬁ
D Ty T & 2D, Bk
WIEEFEN S —In T 7 e 4R
BN > THTNH > TETEND
UTHRTWBHDTT I,
A5 AN ZETETNH
HATT X, #RHSTANSZ
EFTEVETONTVNDHATT
o
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in one megabyte.

English has only 26 letters, if
we include capital letters and
lowercases, it is still possible
to store one megabyte is
enough. 100 including

FIUXHARGEIX, TOREPIES
MEBAT, T, ZDO—, HD—,
bEbIVEDENRLHS T, £
AUSTLEEI T WD W00y A )y
5 ZETENEWN2 6T, KX
FILF LR T EANLTS 100 12
ITATRND T, 1 A Fen)H
BTl T ATT i,

Therefore, multi-byte, that is
two to three megabyte, are

necessary to store all
Japanese letters. One
megabit can store 256
characters.

— A NME, HO—, 20 8 Felp
DT.256 LB DOHFENEY Y
THNDHATT L,

256 are enough for English
writing system but not for
Japanese. Therefore, it is
difficult to store Japanese
texts within in one megabyte.
It is rather a long story but
Japanese is not computer
friendly simple because we
have  complex  writing
system.

256 HiviE, FEEEITHLNITREY
Do

HAGEIL 256 CFClEE THEY
72N TIE W T T,

7275 multibyte &\ o> T D FF
ENKREICRDDTTE, bro
ERWVEET DN,

ZRT, 20O, HAGEOLFEFR
FTOIZ, THEOFNLTE
AR AT R, —3 1 M TIE
B 72T

As the result, while one byte
is enough to store English
texts in computer system, the
same contents in Japanese
texts requires twice more
space and time for the same
contents.

Once, there were arguments
about its lack of fairness.

RATTUTE, ENBRGEDIE
ERTOIZINNLOT —F & TR
DHATTN, AREOLELZ D
HHLTRIZ, MLESITH—XF
STV OWLT —FENEND
T, 7—FENLTHREL 8o
TLEIDOTY,
FZIVTARDFEL R0 E WD i
MBAB I oI ERNBHDHATT
o

Japanese language requires
two to three times more
space than English to store
the same contents.

TN THRFEZ L —A FTT LD
IV BAFERE L 1 Loz bel T,
24 b, ZXRAS b EDBE, —
XFEHLDLTOIZ,
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Once, this issue  was
seriously  debated and
discussed to make all

language stores in the same
space within the same time.

It means to develop a system
to store every language in

one megabyte, but the
project was failed and
terminated.

There is no more chance to
make it happens.

NEC had developed an
Operation ~ System,  but
Microsoft won and Japanese
company gave up developing
Os.

Operation system in
Microsoft is not open to
public.

There is a doubt that

Microsoft can manipulate PC
system behind the scene.

Linux’ operation system is
open source and it is possible
to modify the Linux
operation system to fit into
our OWn purpose.

Window operation system is
“black box” and we do not
know what Window
company can do.

Computer is large, so in
Linux world, people can use
parts of Linux system to
customize it to their needs.
from

Linux is different

AT, HROSEEBILEL
THEZEV AT A0 )T
WIENDDHATTITE, ORI
D—DT, HIp—"A ML XD
MEWVIRES H S T-DTT R
K L7ginol=OTd i,
F—@mL T, AARFLCEREST
HREEOFELTND L 5 ITH
ALzt n @& ndboiz
DTTN, Tk LphoTo LK
T2 RiABZ B 72N T,
HAME O OS 1 NEC »E
STWEDOTTNREND~YA 7 1
Y7 MZATTHITZERITRNT
T, Zhr. BEaLULTiEko
TWNDDNES TWRNDD, K
AT D TIEARNTT,
BELLTTITE, window 17
g—XELWnH o, 0SS & LTt
STV D DO TR A DOHAR
FIIAA SN TRVWOTY, Ml
7235 . Window % ff » T\ T
Microsoft 23l Z2<° > TV D0
MBEIRN, o £OWNH T EITDD
DITFBIRNTT R, £ 50 ) EHilk
NHDHDTT,
bHATT I, FHUx LTI F
v 7 A1% Open Source 72D T
1, BRI, (EREM A RIS
EO i EBRABES N THT, M
O, TNEABICVWENDDOTT
RN, TNELXZbHLrZEHTH
ICEEHZ CLEZITA RN
REWERZANTEDL LN,
Window (% Black Box 72dD T,
il LTWDNHBERNEEZD
ANbWET,
XY a v EERNETHEKRAR MR
720DT, Uy 7 20 TIL,
bBNLINHLRLEERTELD
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Window or Max because
Linux operation system is
opened to customize for
individual purpose.

Have you ever heard about
distribution?

There are many OS which is
based on a Linux system and
the end-users simply switch
on a computer to use the
customized OS.

This modified version of
Linux  operation  system
might be categorized as
domestic OS.

T, —#EFF-oTE T, —#% b
STEC,.ZOHNZ > TE T,
AL LA — RBHKDATT
Xo
ZOVHIERT, VF v s 2ZED
WEAE S OTIER T, — DA
T, ®DOANTCODB I AT~ A X
DEfES OTT A,
Windows & 7>Max EiE- T, U
7+ > 7 A|Z1% Distribution & W
I, HRAELEDPENEERDHH D
F97, F—end users B ONX
591, ENLH customized
L7-. i@\ personal computer
DNV A ALy F o \Wniuic bl
RDEINTTDIDITNA NS
FERSHD ETTooo EDvos B
HVELT,
ZOWVHEKRTIEAAMA D
EREOCLORHY £4, ThzE
PE OS L HRDME I bbb £H
D3,

Japan

41 minutes

Japan is a small country.

The Japanese history shows
that, whenever Japan leads
the world, other countries try
to destroy national power.
Japan has made many
creative products in the past.
In the future, | wish Japanese
society not only affluent in
products, but we have more
spiritual affluence.

I wish if the future computer
system  would be for
multi-purposes ie.
animation, entertainment and
intellectual purpose as well.

HARIZ NS WEZR DO THW TS
RN, THENWIRENHE 7D
<,

JFEELTHE D L EWETR, BA
DENLIZ 72 > 72D b DI, AL
SEBAEZDITTHELICNDD
T, ENTRMDBER~EFH LD
DEESOTRLOTEZDT, o

. Zhnbi
WRIEESRITHARIIE, £—. K
PR E NS ZRODT AT 4T

PR, ol D, F—, B
E, TE=AENT—ATH,
U Char o — X NE#EE
e ST, 747 7RI RN
bHolebnnEiFEEWET,

Teaching method
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1) Monolingual
method

REFILRIC A > TV E
'?‘7530 What type of dictionary do
you use?

o a—& P —, Doyou

use online dictionary?

I am not in favor of the
monolingual method. It will
widen the gap between fast
and slow learners.

It would be more harmful
rather than helpful.

I use an electronic dictionary.
I am not familiar with the
online ‘concordance’.

RIEY NI, £D, BHIEE
INIEZFITHFE TN T
T £OMmDHEHKRD N EHKRE
WADEZEDIRB D LD D, &
MUMER &9 T S 72 5 ATRENE
oD &N D D,

BFEEETT,

FHLIRNTT,

2) NETs or NNETs
HARDHFE DS ANT?

I think the ideal teacher is
NET.

ZOEY LW TT N,

What is the ideal English teacher AN

for you? Yes, it is better to use both

# ORI A AGE & 35k % | Japanese and English to

Do BT | learn English.

7%

Do you prefer to use L1 in EFL?

3) Earlier better? Let me see, HI———AhE EFNHRoIED

FF AR OEEWL 2 | Ttis difficult. .. F——— oV ——— H
What do you think of the leaming | After all, Kokugo is the | AKGEZIEICLD NE L BES
theory of the earlier the better? priory for Japanese school. 1,

It is difficult to study two
languages at one time.

If a student learns two
languages from their
childhood, bilingualism

would be possible.

However, if we chase two
houses, we would miss both.
If we learn English and
Japanese, we cannot master
either of them.

It is more important to mater
Kokugo to fully enjoy our
life.

EWVIHDIF, oY ZonZ &
ZRFFIZRA D E LT, TXDA
TN DO TR, FILFEELNST
B LERZ2WVWTTIT &,
HAGE & JRE 2 RIS, /NS
MH, AENTENLRLoT2 6,
JEEED AAGE LM EGTED A
NHELOTLEITE, Eob
HEHTE 2T, RERFITR
272 b,

ANBZL RBDT, RITY Hh b
b EnH LTSRS, F—k
VAT HAREZEG L TUERYE
HERERL E S L) ZENK
RO TR TTH,

EFL

school
P SNy VINE & i
BAINDZ LIZHENT

in  Elementary

It may have some positive
effects. If we draw a chart
for learning, the longer we
study, the better proficiency

MRBRDDALRRNTL LD
VN

F—. FEMBAE S Thiv, H]
MRETIERWEE, 20 5—
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& BNET D, would be. ARTHVWOTIEARNTL XD
What do you think of EFL in | Time would become an abler | 7>,

elementary school? for English proficiency.

Grammar translation | Let me see, | can study | 5 ———A, 21XV EF AN

or communicative
approach

grammar from book at home
by myself. However, oral
skills are difficult to learn
from books. | think it is it is
good to focus on oral skills
at school.

HHEDLLRL THHKZRWTE 27
WTT D, ETAREZHDIL, TH
WEFHFITH L VO TIERWTT
Dy DN DEFIPEMT D
RE TR TT D,

5. The Direct method
AARDFEDOHTHIT
L X oM

Do you think that the direct

methods work at Japanese school?

52 minutes
TN—T"TRD .
TSRS D072 &,

For example,

—A

group work or
individual assignments

5 21X Discussion, %7
TR LORZE,

For example, discussion.

It would be a good way to
learn English. But, | think,
the Direct Method would not
be feasible because of a lack
of readiness among teachers.
From the onset, it requires
teachers’ training.

Even if English teachers are
trained to teach in the Direct
Method,
benefits from it either. For
the communicative approach,
learners need dialogues.

Let me see, after all, 1 still
believe that, syntax is not
priority at school.

students cannot

HH—, VI EEWET,

NI . AMDBRY 2 o7
T INFRNERA D EHELD
Lo EHLThH, JgEHEEIE L
—=r 7Ll AT, BARFOD
FRICEEBLE Y Eloen, &
KDL~ ZNHEY Lo
NANEI DL NE ZATE L
WET,

BRI L IXRETROLLE
Wi EENET,
RIZNWLD, =2 T VEEB7ZR
AR
), R SCENTE 2
LITZEARITIRFETR DM ENT
WD TIE W e,

7. Does Language
affect national power?
BN IN AR E N (e
> TAF?

Do you think that spread of English

language work negatively to Japan?

GEFEDRD - TH HARN
TREERMENS Z L
TR T A,

You consider that the global use of
English may not affect Japanese

interests.

Let me say, it is not good to
say inferior or superior to
describe foreign language
skills.

Any country would be the
same position.

For example, if Japanese
language would become a
world language, it is possible
that Japan is superior to the
USA?

It is not that simple.

Let me see, currently, the
USA might have an

) ———lu, SWELTARF LW
I DIE, IR 72T AUEAF] L %72
WrEWH T L, OEESTZ D
EZVODFEENBLNLERTA
A

Z 0 %, BAGESHRILEFETS -
O RARITARTENS)Z &L
IRNTT D,

ETNETOZ LETIERNTL &
9 7%

—. FERNZ B AR AF &
RO TIERWTT D,

Wo Z
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advantage because of
English is used as a world
language.

But  Japan may  not
necessarily be

disadvantageous for this fact.

FO =T AV ANAERTHD L
TN E T A,

World English

EZANEG VN S PRGN
FENIRE > T2 DT,
JEFEN h—L & LTl D
NDEICRSTZDTIE
RNTL & 9D

English might have spread after the

cold war ended.

ZTORHE, £5LTTT
JARN

Why do you think so?

A a—Z—IT A
AN —FHEATNIZDT
I°7)3, The IT system was the most

advanced in the US at that time?

PRED I b DT
ST BV D D,

English was the most suitable to
operate IT?

TNT 7Ny ke
B TTTN,

It that means the Roman Alphabet?

FAVTREE R 5 720 T
LAY/
Korean language.

Tl N T IOVSCED:

I am not familiar with

I consider that technological
advancements for
communication systems are
the

global spread of the English

the main reason for
language around the world. |
that, in order to
communicate with people

mean

living on the other side of the

world, we need a
communication protocol.

Then, when it happened -
people start
communicating with people
in other countries, the U.S.A.

was the strongest country of

when

the world, and English was
spoken in that country. It
means that English was in
the right place in the right
time.

In addition, the computer
system has been already
operated in the English
language because of its
suitability.

Other languages are inferior
to English in operating on
computer systems.

For instance, in order to type
Japanese must type twice.

Japanese language has fifty
phonetic alphabets, which is
too large to store on

B EBOLMNEWS & IEHE
DFENRKE Do T=OTE & B
7., HbDO—,
i, EIEN Lo TERERIC
BEETIC SR 2 {5 2D D :U(”j‘“f”
TRV LR TT D, RS
%ﬁ*ﬁ?ﬁﬂéiohﬁof\
%i:ff%ﬁié AT R O EMlIC
. BHICERETE A9
@ot_ i&wfﬁ%x-%owo
DR NN E S T RFIZ 72 T3
ﬁ@7uhnwwﬂ%g:@o
77
Lo RFIC—FOEETH -
o7 AV I OILHFETH O AFEE
T D JLEEPMIRAITINE > TV
STEDTEFRONE BNET,
F—, T2 —F—|THFETH)
WTWEATT, e, 2D, b
FDIZH, oY EFELS O
TXa v Ea—X—%H 5 DITR
FiZotznrHEEL b ENE
R
Bl iX, BAGEZE, “®” Lo
DIZHr—<FTHOD|Z 2[EF
— &Il NIRTF TN TR L
& T HAEE Key board k
ZAE, B0 ETE L F—EHIDME
W22 > TEIITENTE T2V~
AIEL, OBLWRRIZITTHRET
L. T2 A TR L
T ) My, BEFEHITVEZIZH
ROKRMDBHH HWT, £Lb
IZOD DR HETFICHEVERT 5
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IR I2 TR Ip o T2 DI

REE[ 3 D58 < TR o 7
5T,

Then, it is possible that because

Korean letter was symbolic, even it

would be difficult to be the global

leader?
WERORED TR % 2
o — X —OFEICTS

lelwnd ZEiFRn T

ZARN

The budget for the cold war is

spending for IT today.

PC [ZRRFEIZ L

DAfitk Iz I B 7z & M E

R

PC is as inexpensive as home

appliance.

WD AN HARDALEE)
HIETDHE IR TeD
TI

When it was that Japanese language

became manageable on IT?

L. WEINLTWSH DT
T
The difficulty to operate Pl in

Japanese has solved now?

(One hour)
s b R TN,
Mobile phone is  sometimes

troublesome.

computer.
Automatic Kanji conversion
over PC is almost
impossible.
Ideographic languages are

not suitable for computer
operation.

If Korea was the strongest
country of the world then,
Korean language could have
been a world language.
Russian language would be
impossible to be a world
language because of its use
of hieroglyphs (i.e. symbolic
letter) which is not suitable
for computer system.

As | already said earlier,
hieroglyph letters takes two
megabit  while  symbolic
alphabets need only one
megabyte for the identical
contents.

It means that, in order to type
English text, it would take
one-minute whereas,
Japanese texts requires two
minutes.

So, it takes one year to type
English sentences while it
takes two years to type
Japanese sentences

It is rather new that all
Japanese alphabets
become available to use in
computer system.

It was just unimaginable

have

until recently.
For there
variety of Japanese names

example, is a

STWNDLDITE DD THEER 7 A
7 ThDH L,
KENFEALE2—H—T&b
DTHRWBHETHHDTY, #
B FOHNETHoT- 8.,
F—, b, FIIEX M0 I
E X7 AV DD >T205, /N
VTN T o TN b T
VI o e B HEMIC GRS e s
AN ERRNTT ), N7 DX
9 78 H H W H 3 F (symbolic
character) X725 7= B 43,
BabaRmbened &,
F—FNTHOMERL & EnE
R

%25y, BV T OXFTHLRELTT
Thh, bhbRlFvarva—
=T D DPRKRET 7= & B
EJ a8

bl TO—, LFHEOENY
BTHHLEWNET L, EoEFW0
F LK ICEFELE ST —3 A
MBI E T A B ARGEIZ ST D
TfEEMET,

TN FMREZEES WS T
ENEZDMEVD &, Hlica
HAFIZRD DT, 2%V I[FE
C L~V DLEZ LT 5 DI,
PEEIZ 5T b— 3 TTLDITHA
FEIES ST D TN D L, LD
DIFRNZ — DTz -7z
5. BAGETIZ HErnb 20 )
LT, EONOZENEZLHD
T, A TCZEHAARGFEOUIITITE
HEINTRHOETTWETH, £
YRFIIEBLER T LT,

NI Y BHARGEO LB N —l b B
SO, AOOFRETIE I K
T4, Window 95 DRFF TRy,
HERTETITE. NDOAFTOET
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FENIFFM 00 £
L4,

It takes time to learn anything.

which were not possible to
record in the Window 95
system.

It was after the introduction
of ‘Window Vista system’,
which enabled to operate
every Japanese name.

It is not easy to talk about
complex systems to manage
Japanese alphabet in
computer system.

It was since the year of 2004
when a computer system has
become available to manage
Japanese language.

Learning cost is high and
many people do not want to
study.

People tend to be
old-fashioned.

It would be difficult to
master a new interface.

Not so many people want to
use a new idea.

People feel happy with what
they have.

At the same time, human
beings are conservative to a
new idea.

There had been a joke that a
personal computer should
use two megabyte not one.

It takes a lot of time to
accept a new idea.

EDREBR IR DN D T THEFNT
T AAFET, AARANDAHTD
BEERHE D H A THEDILTV
W, BRATTHRZZ &R0
HEENTS SAMHTL DT, £
DN EFDOARIMPLILTE D L
N2 o Te DI, KRG ITIRIETY,
T, FEEADNELE L L TN
WEWI D, XD R HITRo T
WDDOTTR, M ED D,
User INZFT EEHETX
TWVWRWDT,
FEJL ANV THARAND, D, X
FHEGE LN O WIS Ta Y
a— =R E R0 T FA A
LTWDEDD D HFEN 2D
T, ZIHNAME IR E ST
ETVDHEWVWIFEZTHOR2ND
T, £, KL TLE S,
Z DO DETF A il ) BT
X5 L0 o=Dik 2004 FO
FEAEEN L )L ESTZDT
Z DL FHEEDPER D L9272 -o
72D Window D E A X ING 72 A
<Y,
F—b &,
L X 9NN Td i,
HabfoTETITE, oI,
—ANIZIE, B D - - Interface 73
Moo TLELT=L, FENKE
2DTT A,
LD R0 RITYRSFZR A
HIEEANIES
EANRDED, LT AT 47T
MHTETH, BARRDIRNE
IZTANTI ARV ERZRNT
T, EVWHED, WEETTH
DIEEEETHZDOIZH LN O
RATDBRNDO TRV 7R
Wik,
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It takes time and costs a lot
to learn a new thing.

I am also similar in that I
tend to be an old guided.

bO—— FEitE, dzlican T
WDHDOTHITE, KIESADE D
(2, A3 il UeZe< T
AL RRNTTNE, 2TV
CRBRNTTNERT N, A
RONBHSTEATTITE, F—%
AR C T,

F— HLVBDOEZITANDD
WZIREIMR I D DT L,

FE LR TUIWT RV T,
PRI A RS, F—, FARITHR
WEFE 7R NITZE 95 2 <1 T
Fo FEFEHEITTIT L,

Education psychology

(One hour and 3 minutes)
WEETT, ZTHHDOA
HET—FHGDRERD
ST DIXRATT D,
What had influenced your life?
Motivation
A D IEGH
[Eere

What was your motivation to study

g4 5 M

English?
HAEIX 2 How about these

days?

I think
affects us.
It is difficult to define what
environment is.

But | owe a lot to my family
and thanks to the schools that
| had attended.

Let me see, motivation of
English’s study...

After all, English skills
would be indispensable. For
example, | have to
research articles,
computers in English.

the environment

read

and run

F—. JABEBMESTZA L2 T
T, FE—FME, TR A
PRAZ7R AL ERT D EELWTS
N, FEEFRE, 21XV HSY
DEF->TWVDEHONRH DD Tl
WTL X 9D

) ————lu,

(silence)

RoE Y HHICLBEARF R -
7B,
EHOHRNTT, @l biiE i<
TERLBRWL, arta—F—
HbEBEBTIOLL L TEHWIT A&
[

Goal

B AT 7R T — L A
ELTENZ TADHB
IEo.. FRIFELEL
T2

Have you set any goal in your life?
FrioRp o 2 —1 %
RELTHEETDLZ LT
IRUNTT N,

For example, mid-term goal or

short-term goal.

I am not aware of setting any
setting any goal.

English language was not
necessary in my daily life.
No, | do not think of a goal.

BT — L IdEE L T
ERWET,

TV, BEIZREN T,
EF—HEVEPIETEOINWI Z L
=AY AN G I

Attribution

For failure, let me see,

KHLUZK L TTT D, 9 ———As

298




JRIR L 2

Why?

BN IemolaZ &
INEBTETZRFLLE H W
95NN ET D
What do you attribute toward your

success?

I am living with others. Once
in a while, I feel I want to
blame others.

After all, I look at myself.

| attribute my success to the
environment.

ZEMZNTT,

F—, AHTTL, 24 A
WCINDHETED NI DEHDHNG
LivgwWid & A o WTE
ERWET,

b—, TIITEMOEREE -7 &
BuEd,

Self Esteem
EoLTEIIERVET
AR

Why do you think so?

Self-esteem would be
surprising low.

Let me see...

It is because | view myself

objectively.

H A3 I3 S & B E 5,

) ———hAs

RV EBHNZATLE D &
I SHOTHTND EWV I D,

Self-Concept

Hor B H Mtk sF
R HATAREICHE O
2<,

Do you have any particular image

about yourself?

I do not have a self-concept.
Let me see, in other words,
there would be few things
that only I can do.

HEDRNE NI D,
F—. BWEE B BEE Lok
AN o 0 o3 AL AR AR W/

Changes
REETZINEDbo>TW
e BABES TN En
DTLERED T
Do you have anything that you wish
to change in the past or future about
EFL?
E2nolztZATH-
7o B &N E
Where did you want to have

English environment?

Let me see,

I wish that
English exposure in my life.

If 1 had more environments
to listen to English earlier,
my English skills would be
better.

It is good to have English
exposure at school.

if there was

YA, RNFY, TARK
MZIEFEIZB N SN DBREN D -
o F Loz EBnES,

R L TN E N ET,

Mr. Hashimoto is friendly talker and opened to introduce his knowledge of acoustic

engineering. He was also humble to talk about himself. He attributed his success for

environment despite a lot of engineering knowledge. He is the only student who has never

traveled abroad. He also has hidden humors to make a listener relaxed. Mr. Hashimoto sent

his quick reply next day to my mail inquiry on

28™ January 2011

Mail sant
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1. ZWEHOBFECTHMNI. Praise or Punishment.\» 2 HED T NV EhE SNz
DOh LS HE TSRS i,
2. Self-Efficacy. 72 (0 HoM L7t WEES L AQICEZ s TEL LV IXEFED
noBl o bH D, TITHRY) L,
3. WEEZFETEHICH L THBRLIZRLNTWDA A=Y (fl, B, ZbHon
Reply
BIEELS 2 LI,
1. HEBELSBFETCHNL EENET,
2. THTHLRNWTY,
3. ILRFELWaDEBNET,
(A BEFETERVOT, MXFHATZY, 7ar 7330 70) 77 Ly A%< X
FEFIHET L TN DHT2d,)

Mr. Ha’ reply on 29 January 2011

BIEEL 720 ¥ L7z, Tam sorry to be late in answering your letter.

1LEERE LS HEToHN LBV ES, My parents raised me with praise.

2. £9TH72\WT9, Notsomuch.

3. 96RF Lned L EvET, Tenvy it. Because I have difficult time, to read papers and
check references of programming. (EAREETERVOT, MLFALY, 707 T7IL T DY 77 LR

2B L XITIERITEF LTWAED,)

Post - interview note:

Mr. Ha has lived and attended school in outskirt of Tokyo before entering university. He
spoke in a polite manner throughout the interview. Mr. Ha was opened to introduce the
relationships between IT system and language education. He is interested in ‘sound’ i.e.
music and considers that Shadowing is useful for English education.
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Appendix 7:

Interview transcription 7)

7) Mr. Ta ; BA of mathematics interviewed on 14 September 2010 at AM10:30

Name :Mr. Ta

1. Gender: Male 2. Female

2. Grade 1.BA( 1 4).2.MA 3. PHD

3. Subject discipline Science (mathematics) 2. Humanity (),

3. others ( )

4. Location of junior high | Studied at a public school in England until middle of
school the first year in juni.o.r high scho_ol, m0\_/ed to Thaila}nd
and studied at a British school in Thailand until high
school graduation.
5. Location of senior high | British School in Thailand ( Bangkok Pattana School)
school
6. Type of high school 1. National 2. Public, 3]] Private
7. Overseas living | 1. Yes ( from 9 years old to 18 years old, ) country of
experience living ( UK and Thailand )
8. Self - assessment of | Writing: (excellent, good average, unsatisfactory)
Reading: (excellent, good average, unsatisfactory)
English proficiency Listening: (excellent, good average, unsatisfactory)
Speaking : (excellent, good average, unsatisfactory)
9. The first time to|1. sincelwasborn
contact/use English | 2. 1-3 yearsold
language 3. kindergarten
4. elementary school
5. junior high school
10. I began learning English | Primary school in the U.K.
when Iwasat _ .
11. usage of English in | Before entering university ( d. every day )
dairy_ life . After entering university ( c. a few times a month)
12. a) Nil, b) a few times a
year, c) a few, d) times
amonth, e) every day
13. 1 have been to| 1.Nil, 2. Yes( )
: : I have lived in for four year
Engllsh-speaklng I hgvg als?)dlivel(;ﬁ 'I?haﬁ:ng ?‘?)rsl"our and half years.
countries.
14. Travel experience to | 1.Nil, 2. (unaccountable)

foreign countries

Spain (3) France (4) Belgian (1) Asian countries
(Thailand, Malaysia, Singapore, Cambodia, India,
Hong Kong)
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7) The transcription of Mr. Ta, on 7™ Feb. 2011 ( Mail texts in italic)

Icebreaking

Traveling experiences
RATIE RS RS WES
IR

Do you travel a lot?

When | was 9 year-old, my
family and 1 moved to the UK.
While 1 was in the UK, my
family travelled to many
countries in  Europe. For
example, Spain, France.

X 9 I DIED HIEIMTAT -
TWZDTHRANEA F U A
ROERETIT>TCWNT, I—
12y /SNTT T AL PAR
AV ENPFETHENITE £
L7,

Foreign language
study in Europe
g—nmy N TEEDF
LT HP Do Ly
%89 TIDR,
NOENTEARETCTL
727

In Europe, there appear to

g—a v

be many bi/multilingual
speakers. Do you have any
impression about life in

Europe?

In England, we speak in English.
For the second foreign language,
the students learn French or
German at school. Then, students
were able to understand two to
three languages, although with
limited fluency. However, we
were able to have simple
conversation for our daily life.

I—1 /XTI, A XU AT
IFE—SFE L LTHGEEHE N
£

BOSRETC, 7TV AREE D
NA VBRI LDV RENRD
DELTEDT, BARENE
ZIFCWieoT, ZEAES
LBWDEEL, ~HbITL
2RLETITFNEEFHAT
L7en, BESFES DV
XFEL

School experiences in
UK
A XY R T EARTFIR
~MToTWwWbHL LELE
7

ORI ZTHHL & —FE I
WDIVE LTy,
Did you go to school with your

parent?

| attended a public primary
school - ten minutes away from
my house and | walked to the
school.

Then, | entered to a private
secondary school at year six. It is
about fifteen minutes away from
my home.

| was still young and my mother
sent me to school every day by
car.

Year 5— 6 £ TIIUr< DAL
@ Primary school (2475 T
WT ZEZIFEA 105 <H W
THEOUL DR D/NFEL L N
IELIZIT>TE L7z, Year
6 725, secondary school T
BT 156 7 < B W FTIC
& DRSLOFERITAT > TV E
L7z,

N, EEbobLRNoltD
T, WELE VD D REEL L
B LT E LT,

Language experiences
in UK

AX VU A TNANARTT
S0 D EENET
EZlitBFEEFVWTLE
3

My home was located in Sally in
Southern England.

FEsOSallyMensy e
ZATLT,

302




Where in UK did you live?

EANREREETFHELET
JARN

What kind of English do
they speak?

DF T2 DD
D ET

People
spoke English, which was easy to
understand. When | visited
Scotland, | thought English
spoken there is very different.

in my neighbourhood

FEETRITV TN
WRIFEAGET AL o T
T,

Aay hTv REMToTEZ
EMBHY FT,
PEEND X o LIEWE T,

WEAMETE I T W E
97>, Have you lived in
any other country?
ARHITE S BT D,
In total, how many years
have you studied aboard?
FNETITEARTRIC
HOoTWHoLLWEL

| lived in the UK for four and

half years. Then, our family
moved to Thailand.
| attend ended a British

international school in Thailand.
Altogether, | lived abroad in nine
years.

Before | moved to the UK, I

TV, A XY R T4EET
L=, F727 <IZROEREH)
THEA DNzl
T, N ay TEEEROA
VHE—F T a IR T — D
ERRAEEEF TR LE L,
BRt 9ETT, 4 A XY
ATEDH, XAMN 4T

727, Did you study in | attended a public school in Japan. | 7~

Japanese school as well? ZIE TIZH RO OHITT
DFFETT,

RANZA ¥ U 2A~4T030 | The biggest cultural barrier that | | 0130 SEEH O T 03 %h>

&, EARE N | had in the UK was language - | 72 T3,

JUWNE L7z,
What was the most difficult
thing in UK?

AARNFREWS FaA
AMMBHY E LT2D
Did you have any choice to

study at Japanese school?

English problems
When | arrived to the UK, I could
not understand nor speak any
English.
| did not see any Japanese people
in my neighbourhood. There are
cultural differences and | was in
dismay at first.
Yes, | had a choice to attend
Japanese school in the U.K.
However, my mother wanted to
give an international education
for the children - my sister and
myself.

A XY AT - BRI TEEN
Ll LeXhehr ol TT
L. 728 BARAR W2 ho
72T, AL 72ZE N H Y
FLZL, DRV FZENEL
770

TV, HYFE LA
S N LFIMTR TN D O T
NOBEEZ T SETHI
W EW D BWTHANOBE &
ZTHZ LT ELE,

Juku experience

HESMTAT < BN SEER (I fik
N ENTINET
73, | attended an English
class once a week before

our family moved to UK

Six months before our family
moved to the UK, | attended
English Juku near the station.

We learned very simple English
expressions. For example, “This
is a pen.” or “What is your

W, A F U RAT < ACER
R E > THBIFEIMATL
FTHRESHVORRIAH Y
F L2, ZOMICERATOH
LFHEAR T —NANHo T, £
W2V, ERHEEED X )
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and learned from NET in a
class of 2-3 people.
AN A TR A A
AANSEE PN SN TAYE e /AN
Z ORFIIFE A Z TR0
- 729 7>, Did you have
writing and reading
lessons?

faral < HUVMTNE LT
AR
attend the Juke?

T—, TOHIFIMATL

727>, How many students

How often did you

in a class?

Lo 7= T3, Did
you enjoy Juku?

ZN T8 S HVDIRF
DI T HLFE T filiL 7= D
T9 72>, Then, you first
learned English at the age
of eight.

Lo T2 TT D,

Did you have good time?

ZORTEAIREATL
727,
Do you have any

impression about our NET?

name?”

They are so simple, and nobody
use them when 1 arrived to the
UK.

No one said to me “This is a
pen.”

smile

It was not useful.

(Before Mr. Ta moved to the
U.K)

At Juku, the class was a small
class, about two to three students
in a class.

We learned from NET.

Juku was enjoyable. We played
games in English.

| was able to read the Roman
alphabets. 1 was able to read
simple sentences then.

We practiced listening skills with
music in English.

We also drew pictures with
English instruction.

| attended the class once a week.

| learned from a Canadian
teacher.

Yes, | enjoyed Juku because | had
friends there.

Indeed, | enjoyed a lot.

Because | had friends in Juku.

HLOE, BIZITEEL VL
. B EBHIRT-OAENT R A
LEID LN ARYITIHER
ZrEBESTEATTIE, W
SBHNAT > CTHD EZ AR
Z &, I'This is a pen.] &\
STZ EIEFERYERBRND
T——C&\) smile
Native®ATLET
EL AU HWOFEED AR
N2 —3 A HBNNT, F—
X & A EEOCHRIDNRE LT
ERCR
=D LIS HHGRE
S LWL TT,
BLEXIIT LTy M
BDTZATT N, F—fliH
ZEEFREDIEATTIFE, T
LRSI, F—. BEREE
Wiz, Henrblialhrx
o THFEFTLLENH LT
R

HIZ—[E]TY,
FHENTLT,

AN
—fElcZF W RERT D
HNRBRPST-DT,

AN

TV, L7 TT, KiE
B—FEIAT > T2 D T,

EFL at the university
BUE R 7 CTHFEDOREN
HY ET D

Do you have English class
at the university?
TN—7TT9—=7HH0FE
97>, Do you have group
activities in class?
ZHITER B T,

Yes, have

classes.

we two English
‘English -
Only”, which is the monolingual
class by an Australian teacher.
We saw videos and did some

worksheets afterward.

One is

The other English class in the
university is for reading skills by

T, HVEF, 2oL, =
DHoT, HDO, OEDIE
Native DA —A T U T D
Jg4 L English Only &9 3
RIS D T AN B - T,
Video #H720, U—27 3 —
hEfRNTZD T2 AT
EL b0, BAAD
AT, bv—ty FE—LA
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Are those EFL compulsory
subjects?

e £ TH 572 < T
WIT 22V TF )y, How
many years do you have to
take EFL?

B AT 2 Twice a
week?

CODEER TR
DR FIRIZZ SV E
ERV/AN

Do you feel that those two
classes are different in

some ways?

ITN—TT =730 E
9 7>, How about group
works?
ZDITN—TIEZANTT
AR
group?

KEERTH 2,

% @ Presentation % H
AFETT 2>, Do you make
presentations in Japanese?
F—A T VT DA
BT 2D T
JARN

Do you have time to ask questions

Three people in a

to NET?
TIINRNT—RA 2 R en
i > T, —HHi#&RT
ERVRR

Lessons were conducted
with power points.

Four minutes and 50 second

in the second tape

the NNET. We read the stories of
Maugham. The
students do oral translation from
English into Japanese in turn.
Yes, we have these compulsory
English lessons for two years.

Somerset

Let me see, the NET has nearly
300 students in his class.

Because of the large class size,
the students rarely ask questions
to the NET.

Then, the students are passive
learners in class.

In contrast, the NNET class is
much smaller and he only has 20
to 30 students in his lesson.

We sometimes speak English
such as for discussion in class.
However, there are only Japanese
students and we tend to use
Japanese, although it
desirable to speak Japanese in
EFL classes.

We seldom have group activities
in English classes.
We often have
presentation assignments and the
students make a presentation in
turn.

Yes, the presentation is
translation of the Nobles.

is not

individual

the

Let me see...

Most teachers think that Japanese
students do not ask question in
class.

Therefore, the lesson progress
systematically without much

surprise.

D/ EFIe &V D < BT
ATT R, — AN,
PEEEBLA T, ENEFERT
%A TT,

IZn, £ 95T,

PREIX A FE TSR T
BV R AN G a

Z 9 TTh,

Z——&, FO—, F—AF
T VT NOFAITHE S REIX
ARHTH ) RERFRETT
DT, 300ASHNNDD
T, ZH L0 BERMT 5 REH
M72WND T, Passive &9
AT DT ORFERLTT
(R
WHZAARANDFEAIEL 20—30
ASHBWVDHETRLEHET
discussion & MEETHES
HDHATTITE, ZOKHE,
X0 HARDAEEE T
IZRHDOT, E9LTHHEAK
FEICIRH DT, FEREE D
WDT, TN EFEEFE O
JEEEDEDBERP 720D T
ECAAY/ER

HEY ITN—TT— 71T
TI A,
THLHEY RN TT A,

— ANOE D RENCH T, &
T 5 LD

WX, ZOFIFRTY 4,
S——h, EAELLS. AR
ANEHEVER L2 EWND
ZEERHoTVWDHDT, HE
WEMHDL?2ENE D Z
EESEH->TCIRVOTY
12,

LA ENEARELLE
DT A 7KL T, 1
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Uy,

In the E-mail response

At out university, | have an NET”

English class as a compulsory
subject... All the students in
science major have to attend
English courses. .

LDAETIE, WIZ—/EF1
T T DN I B IEGED F
EE S LNEDFIFD 2 — X 3
BHSDTT R, JPRPFIZLE
PP NIFHGED BT E 72 BT 8
D ZE—E R L
7,

Experiences in the UK

TIHEA XY 2O % H
NETWZZTIEH Y
TN TT,
EDOHRAEFTMATLE
73

ZDHREDOFMTHFET
HYFE LT

Did he teach English?
T, FEDOF T LD,
Is he retired from school?

Five minutes and 14

seconds

Supervisor System|dA
XY RO AT LTT
M, EOFERME TL
N

Let me see,

In the UK,

| had a supervisor sitting right
next to me in the class.

He helped me for six months at
school. He attends the class with
me in every lesson.

He said to me that he would help
me whenever | cannot understand
English in class. He stayed with
me in class for six months.

If I cannot understand English, |
cannot understand the context of
any subjects.

At first, he taught me the basic
English vocabularies such as
‘triangle’.

In addition, | had a private tutor
outside the school once a week.
| learned English grammar and
English comprehension after the
class.

This private tutor was an English
woman.

| think she was a retired teacher.
She was an elderly woman.

| learned from her one-to- one.
She was very kind and | was very
comfortable to study with her.

| am not sure whether the
supervisor system exists only in
my school or in the UK education

T, £5 TR, H———
Lo AFY ATIH@AIC, v—,
AT Supervisor A7\
TFIRNT, TNTOREIZD
WTETINT, EFEZTT
< EFE L DEBLE D, T
NTOFRHE THOLZ2WELRD
ST HE I HIZTELNT,
YL LNz T
T, ZOANZWANALER &
NTHEIITLET,

R oIX Y FEEEM 72 & il
DOFBEHTERWNTY 4,
Zint MoJE Y DN LITE
DT L. AR L. =4
FEDAFEMNEI NI LT AH
NHIRDT-DTT,
Thema T, @—FE, 8
CITFERNT, EFEOREH
Fi D NIZDOWTNT, k&
MILEED Comprehension & 7>
RO TWE Lz, HGR#%ET
L7,
AXIVANTL, %57, B,
BEN TR S o7 &h,
LoD T LT,

O TR X — TR
L LTINT,
HHRNTT R, A—s3—2
A P—=T AT KLV DI,
FERE, ARSI ADOB ENR T
VT AT ORI UNE L
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Is the system available in
all school in the UK?

Z DI 13f BRFEDRFIC
FRIZNWTL S 572D T
97>, (Did she stay with

you every day?)

AR D 7 O FRE I
KETLIZR,

It is rather hard to help
other students only 6
months after you arrived to

the UK.

system.
It is good to have such a system
to help non-native English

speaking students.

Yes, my supervisor offered helps

every day for six months.

After that, the students help me.
Then, six months later, a new

foreign student arrived in my

class. It was my turn to help the

student.

| already had

experience with him.

When | was a sixth grader, a

Japanese student arrived to the

school and | helped him a lot as

well.

He attended ESL classes.

He studied in our class for other

subjects and he sat next to me in

class so that | was able to help

him.

It was easy to adjust at young

ages.

We gradually get used to the new

environment.

| also helped other student by

giving some suggestions.

the same

NEFAR,

RKELT, £HIWOHIEZEZD
<oT, ZOAEANET £
L9927,

T, BEOREIEIZN D -
LWL Lz, £ T, HD,
PHEISOLWLTENRKDD
EAEERLERBIT &> T E
E3 a8

BED Year 6 12 2> CHEIZH
ABNDANDB—=AA>TEZD
T, TORHIIT, 5FEE
D Z WA WSS Z LD Z
LiZ72o» T,

T, RICHEFED ESL 3 0 £
L7zms, HEOREDORITIE
DWW TENT THIF T,
oD, NS VERET<IC
RADATT X, BHIRFEL
SN DOEFEZ LTS LR
Koo TL DX D A
TT,
F—KETLETE, BS D
FOWVIREENH-T=DT
(290 H ZLESSTEN
s/ A AVAY SR /A

ESL at UK school
ESL 13BNZiZdH v £ L7z
7>, (Did you have ESL?)
MFL & L CiXEARSNE
FEE IR X o DT
JARN

What language did you
take in MFL?
BTD7 T ATV A
TN T LDy,

How many students in each

section?

| do not remember if there was
the ESL system in the UK.

| do not think there are formal
ESL class there.

| took French in MFL.

The unique system in the U.K.
education system was the ability
grouping system

English class had three levels.

At the beginning, | was in the
lowest proficiency class.

Some British students in my class

Holzr ot oZe, b
P& LTERET -T2 X
IS AT,

7T VAEERSTELEET
ERCH

el2, £—AF U A TR
DXL ~IVHNZ 53T D TIE7R
WTT Dy,
FEEOEFED =D BN
NTHATT &, Eb—FT
DY ZANTATT &, T
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FTRCOBHTLARL
BT L7270,
What subjects did you learn

in section group?

TOLLDND J5 XA
AT LD,

What nationality student did you
have in the class?
WAN SO N A
DINVE LT2D,

Are there many international
students?

TANTORHEDD LULE]
T L7272 Allsubject?
PRI REERR & LT3k
FEC9 ), Do you mean
that English is L1?

could not spell English words
well. After seeing those students,
| felt relieved because | thought
my English is getting closer to
native speakers’.

Then, I am motivated to work
harder to catch them up.

The students there were Anglo
Saxon.

We also had students from Africa
in younger grades.

In my class, we did not have
students from Africa.

There was a new Korean student,
and he was already able to speak

good English and he was
studying in the middle or
advanced level class.

The classes for  English,

mathematics and science adapted
the level system.
Yes, English means L1 study.

HEDO—FETDI T ARZWNWD
AXVANDFELHED K
REMSHIRZ2 VWO T X,
IRII BIRANRY T e
HLOHEOH L THREDE -
TWDLZEDRDLNLRNWAT
WRAERENNT, o009+
EHLEANTHEVEDL
WO TIE AWk, BEAH
T&ET, TN ETLb o N
MIEAHH LR X O F
L7,

HADANE-TZE BVET,
O L&D TOFFEITITR/RADT
DWNT, RRAEDOHF TIEEAN
DHFIFEN 2> 72 TT 4,
HEEANDOWZATTR, 20
MNFEFENHRIZOTHEA T
MN—F L7 72T WEL
77

BRI LRI E S TL
77

[EYAN

English learning
experiences at
elementary school in
UK
IINTEARR O TR D IR I
ENTRB DT LI,
How did you learn L1 in the
UK?

Progress of English
proficiency
FEENABERLZRL R
ST=DiX

When your English skill

One of impressive memories in
the primary school was ‘flip
chart’.

It was similar to picture cards in
Japan.

While teachers were talking, she
drew lines on the sheets for her
explanations.

For reading class, we had
different textbooks for different
proficiency classes and we

practiced oral reading.

By the end of year 6, | did not
have any problem understanding

A4 X U A® Primary School
THIBIZFE > TV D DIEARD
KIDOKEE SR TZNT T2 > T
W, ZRUTHRAEDENTH T
MAEOTY LT, 2T
WO BKRTT L LN T,
ZTUBREREED IR > T
<

HEITE O TTR, Lyl
WCARDBRE > T TENEE
DA TTITE, e E
FEL7eh LT ATT T
L,

% 9 C9 4, Primary School
2> Year 6 &0y,
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improved a lot?

Z OFFITIENTT D,
FOFRTIEE L EN
H &2 BV &2y
HY ET D

What are your good and painful

memories at English classes?

A —REW) BT
1372 < T,

Do you write fast?

HYFE LD,
RUA FR—FaEMHo
TWE L72d,
Did you use a white board at

school?

14 minutes in second

tape

English.

At the private secondary school, |
had no problem leaning in
English.

From now on, | need to write
many English essays.

| had difficult time to write a
long essay in English because I
lack experience of writing
exploratory essay.

In addition, my handwriting is
not neat. In England, | had
difficult time to write English
neatly.

The students at the U.K. school
personal computers
seldom write by hands.
However, we had to do my
homework in handwriting.

Yes, there was a smart board in
the class.

use and

It was similar to a white - board.
There were projectors and power
points in the class.

It was time when a smart-board
become been introduced in UK
schools. It looked like a
white-board.

We write with regular ink.

We had a projector and power

point as well.

E DEAT > ToBLHIE DS RN
TiEd D EHEoREL ST T
HRILFKTLE,

AN

WICAE, Bahb R Ry
VESC & F DN < THEWIT 2220
ST-DTT,

EXE, HFEVRWZHE
DENTZZERNRENoT=D
T, HHLELE,

& &, Handwriting 1%, H Xk
S &L FNENSTZDT, 2
IR E NI NT 2o Tz
DIRFEDo T2 TT 3,

TRV EVIERT, 4%
O THTE, KM, 5
VDT (.~ (smile)
bEAXFY AT ANV asRn
DT, ey MIoS
VaryTRETLOTLRT
E. brob LEgHmIER
— DT =TI R TAT «
v 7 THE 72 TURWT 72220
27D T,

H—, Av— FAR— R, fit,
BRHLELEZATT,
X—&, RUA MAR—FTL
e, WD A 7 BTN
WTLi-,
ZACRZE S R P AV A N
YRMIBHYLFE LT E,

British School in BKK

ETNTAEFTITBELND
DTFH, I HNT
L7272,

How old were you when you

moved to Thailand and entered

| was 13-14 years old when my
family moved to Thailand.

| was already familiar with
English speaking environment
that time.

It was not so difficult to adjust a
new life in Thailand.

B—M4m<bWT LT,

THoTHaR, -, beibl
8 WNHA XY RN DT
AFXFYADRAT — )L AT I
WCENTWZDT, A H—
T a N ART =N D
b FE VIREUT oo TT
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to a British school?

BMLUNWEWH E2, = E
— RZEE w2

The teachers at the British school
came from England.

| did not study Thai Language
and it was difficult to

12,
TAEBLALAXFY AATLIZL
Th, oL —HidIc

e, EREPRHEVE LR

7 £7 7> Do you have | communicate with local peoplein | T L. &I ¥ M FEZ MR L

any good memory in | Thailand IRINDTZDT, IR DB

Thailand? When we travel outside Bangkok | @ A & ifW# 72 Communication

REFTENEILRM - | city, | could not communicate in | 2SEALZ2 Do 72 & D DI

72T D English. LT, 77

Did you have pain-taking | Nevertheless, | had no problem | 7272 D H Tl A 72 ik

memories? communicating at  school. | L ~_i15D T, FKROFT
Everyone spoke English in the | iZ. Communication ®“~ [ H
new school. X722 o 72T,

Reading and | At the secondary school, the | 7272, WA X 5D T, #

vocabulary students did a lot of reading, and | L\ \&EW) & Dd i3 DT,

FEEEILE ZTHESLTY
Of:é:/m\l/\i?z)‘o
How did you learn your

English vocabulary?

A — R &
Speed-reading?

reading got more difficult.
Native speakers have a lot of
vocabulary. | consider myself a

non-native  English  speaker
because I lack  English
vocabulary.

| enjoy reading a lot.

| attended Saturday School held
by the MEXT in the UK and I
used to read a lot books in
Japanese at the library there.

| read three times more books in
Japanese than those in English.

| have no problems reading
Japanese books because | have
enough Japanese vocabulary.

FNDFEHERET LT E,
Tel2R0o X0 WEENE 53k
7278 LI T D DITRERENR L -
X0 bipn ot T
EES e

bbb L KeHFODONH
ERISNIE T 2PN AT LIRS
LI HICHIER D 8-> T, H

KEEFEIN B > T2 DT,
ZITHREERH-> T, MtE
BECIIAAGEOARLTZ S
A FE LT,

HAGEOARITIGEL D =% <
5WVREHIHIA £ LIz,

Vocabulary

Although | did not use Japanese
language much in daily life, my
Japanese vocabulary is enough

for reading.

As for English vocabulary, | have
no problem studying
mathematics or science in
English.

However, | do not have enough

OV ) ERTIE, HARE
HEVHE->THNEEATL
7L, RERILAAGED TR
MR D ERNET,

PERIZE . TR S . EER
TV EMIL L2 S

T 9 BEEIX T <ITR A B
BATHTITE,
LEFENTHEDILD T
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FEEZXEI W) O EfE
WETD,
What kind of dictionary do

you use?

oy a—Hoh—L?

Do you use concordance?

vocabulary to express myself
well.

Lexical knowledge may be
acquired in literature.
| always wished to speak

persuasive or rhetorical English.
For example, | wish to use some
English ~ humour or add
savoir-faire in English.

My spoken English is honest and
straightforward but | feel that my
English expressions are rather
boring.

| do not have an electrical
dictionary and I use book English
— English dictionaries.

EENDLEVHIZONTNZR
KT b2l

iy, NEGELTWT, 1A
HWZ ENMFZ TN b
. b H ko LR AR )
B/ Joke ZF X T H WV
LEIZESTWWE L,

HArDOFFENRVICIEETE
T, HEAPROMHEBENE
R

BLREETIRF TRV
T, MOFFEELE->ThD
SREFEEZES Z L NH Y
E3x a8

How do vyou use
English now?
FEEEIXAS EDO X
fif > TWET D,

How do you use English in your

daily life?

WEAR—=VITT 7
E—TT 7,
The, you participate rugby team

at the university?

| do not have many opportunities
to use English now.

Currently, 1 use English to read
newspaper and listen to Radio
News.

The other day, | had a rugby
match against Imperial college
team.

We had a party after the match.
When | was talking to members
of the Imperial college, they
praised my English.

D TT R, TRITR)ME D B
RBROOT, HEVHEA
DRFIZVEEA L, @t T
< EWIZHREENSGT
T, —a—RAEMWED ., H
flZHATZ,

TeE—IZ, AEAN L
ZDH]. KZF O imperial
collage @ T J B —DFAEMN
kT, T e—DRAITET,
TDW, TIH—~vF T 7
I varnho THEE—E

DRI, TETHEEN H E
| was so happy to hear that. .l EEbhT, ZNnE T
HiE Lo 72T,
Yobiko Yes, | had attended Yobiko. E4AN
AX U A T £ TRIC | | graduated from the British | &—., %9 T3

TDAVE LTz ?
Did you attend Juku before you

moved to the UK?

RKIZADHENT,
A LE L7y
Did you also attend Yobiko

school in June of the year 2009
and | returned to Japan.

At first, I lived in a dormitory for
returnee students at Yobiko to
prepare for the university
entrance examinations scheduled
in June of the same year - 2009.

bD, FADA L HF—TF =
FNAT — )V EREELT-ON
2009406 AATT IS
T2, RNHANPLT oL B9
SO, RENER O TAHE
HoT, FZIZT—AT, 22
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before applying to the | It means that | returned to Japan | D& &> T, 22T o &
university? before the high school graduation | A>T HAD AGH DR %
to prepare for the university. LTWeDTHIT &,
English is always an important | %ciZRE L TE ZIZ A>T
subject to apply for any|7=oOTTUITE,
university. THR2IEY | WENLLEZD
| felt that English for the | RKFIZHARABHDO—DE L
university exams were very | TH2LDOTT A, HARDAR
different from English that || HOSGERE & 2013 0 Fesk
learned at British school. RN LT T, Japanese
English in Yobiko could be | English W57 £951vH
“Japanese English”. DBRTFAFEA~T > THAT,
FEREMESL TIXE 5 WV D DI
RHRNATT,
English experiences in | | did not study English Grammar | 14+ D 555 D2 TIT AT
UK at school in British school. RHRNT,

1EffEIE & H>T9 7>, Do you
mean accuracy in grammar?

2L 7L TT DN

You did not learn any
grammatical ~ knowledge at
school.

IEffetE & 22

B, WNIZE ST,
I understand.

b, £ TTh

| see.

13V, Indeed.
BETITS & <CHNY
720 £9 0
After relaying on your intuition
to answer the question. How
much correct answer did you

get?

Students spent a lot time on
reading in the U.K.
English taught at Japanese school

focused on  accuracy in
grammatical and lexical
knowledge.

In order to answer the university
entrance exams, | did not use
grammatical knowledge but |
relied on my intuition.
This might be
between how native English
speaker and Japanese students
learn English.

It may be difference of EFL at
Japanese school and the school
outside Japan.

Yes, the most of the time, | had
correct answers on the exams.
“Articles” in English was one of
the most difficult. For example, |
need to think whether to use “a”
or “the”.

differences

BRI T=DT, IFEAL
LT E, THHART
ECHE N EfEMEZ SR D B
T, —MOEAZ L TED D
FTZUNT,

FEOLGEITE OV D& B
B HETHLVLH N L
IZIZE 2 72T, KT, 7
EIBEGIL IS SD
LWetEoszb, AHTR
VRUBEBE L, FAL
DO TS T ATTHR,

FINHATHRYMATE
N&EEI ALTT,

X, KRS ATT L,

el —&FHE LW IT
Article, a &> the &, M
Fl. BTN HHEE LT
Hsk o7z, HEL W CTF4a,
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Article

£ F Y ATIHEDRD
=TI,

Did you learn article at school
in England?
BLWSADEZAT,
Wias your tutor male or female?
BIXbHADEZAT,

Your grandmother then,

| learned English grammar
from my private tutor in the U.K.
She was an old woman. (Smile)
She taught me linguistic
knowledge that I did not learn at
school.
| learned English grammar from
her.
When 1 look it back, the lessons
from he is quite useful.
I did not learn “tense” in English
at school. It was quite useful in
later days.
| was quite young that time and
she taught me how to use ‘tense’

AXVRIZARZET, #
—RIOFKEEHHIO L Z AT
BEHEADEZAT, ~
BEHEADEZAT, #K
TR L RVD T, FEHE L
HLExoboTINTZD
T, HENLLEZ DL LN
F L7,

I TIERLLT, ®o1FY,
past tense &7 AN D,
S EHATLE,
RNIVINEDoT=DT, 9
WO D LT, XEES
BRC LB T VAL EHZ

in writing. T NFELZ
Juku for university | Yobiko? TARELD T D?
entrance examination | Yes, yobiko focused on grammar.
Tl TIZEDO L S 12fh | At first, we learned English | 13w, %95 Td 4,
BRLE LT, grammar. B, SGEFOIZEZ TN
How did you learn English at | For returnee students, in applying | 2 ® T9if £, AKDOHEIX
Yobiko? engineering study at my | HEROBEITT= B2 Tf\‘
Eheb D& BILVE L | university, English essay writing | 3k S5 DT,
7o, HITRE )2 was required. EORET, EDONZ, T
Did you lean sentence | | learned how to write English | # A® Native 7Z57-& &5

structure?
ZDT7 B I & D%
ik L < EoivE Lo,
Did they talk about articles?
AKX P L —=0 T4
HWT L7ehy ENLKRF:
AFRIZ Hearing XA~ 72 &
MEETIFE, =vt—7~
TN D T,
EOSNoltbDx#HDbLS
DTE
e
RFEARTIET —v0d
S>THELDTTh,

Structure

writing from a Canadian teacher.
Yes, returnee students require
essay-writing examination to
apply the university.

Japanese teacher (NNETs) did
not teach how to write English
essay.

The student at Yobiko practiced
English essay on a A4 paper.
Then, the NETs checked our
writing and gave feedback.

Yes, we learned English sentence
structure at Yokibo.

Yes, (a topic of essay was given

ATTITE, BAan<hEL
7-.

ENAN HESE Sy 4k,
—7IF L,
AARANDSA T v & — LD
FFHZ TNV D T,
FR0 A4 —H<HNELT
A A G B N G AR N 1
SAEAND F BT,

Bl >

IXVY, Structure & L e
NTT,
: 5 I/\ 5 kﬁ)OOO

T, £ 95 TT,
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from the university.)

Progress
skills
tx REFEORER 2 72 &
STWETR, WOR—
FAROT & N E T,
When did you think your English

of English

has improved the most?

A XU AD Public 27”7
— VDR T,

When you are at UK public school?
PFED 7 T AD L~ULE
Bex EioTnEELER
JARN

Did you improve to high section in
English class?

ZTORFIZHE Y 2/ TWD
L. ZHFBL=FHOE
UM T,

What are differences of students in
advanced class and lower one?
Quality T3 2>,
ThixE>LTTLE D
7>, What make them different?
THPBLOFE L 2
Parents ‘influence?

MEKS 2 Individual characteristics?
TOITA—T1FTT oL L
72T 7>, The students in the
lowest level class stay there without
many member changes taken place.

HEVRBENIN?

Reflections: Too many

leading questions!)

Let me see, | think, my English
has improved a lot when | was
ten years old, which is second or
third year after | moved to the
UK.

Yes, ( | was at the public
elementary school)

In the UK, | was in the lowest
class at the primary school and
attended the middle level class in
the following year. Then, in the
third year, | attended the second
lowest class.

In my third year, | attended the
second best class.

These advancements had given
me self-competence and
motivated to work harder.

| thought that the students in
different proficient levels classes.
For example, in debate course,
their opinions are different from
those in slow learners.
Let Why
differences come from?

| attended the private school and
the students’ family backgrounds
were similar.

me  see... these

Personality characteristics?

It may come from initiatives to
attend the class.

It is rather difficult to know why
individual differences arise.

The students in the higher level
tend to stay there while the
students in the lower level class
also tend to remain in the same
level.

7 Ty o Y ——, F
2T, 2——A, ZFH
NZERSBYL, 1 0SS
WA —FH O & B EVE
7

%5 T,

b—, VITATTN, £95T
942, &. primary school O HF
T ol —FTDITATL
T &,

Secondary School OFEL, —
FRANE, —FFTLET L,
ZOWRDFIZIZ3IFEHDZ Z
AN ERY . ZOWRDEEIT
FTHDOY Z A EB>TT-
TENWREBEICR->TE
F L7213,

KoY, AR PENE
44,

Quality &5 2, AEFEDERK
EMRSIEVENET L,
Discussion Z L TWT H ik
LTV THEETNEDENE
R

H)———h, ES5LTTLX
Do

FNLTZ 7D T, RIFVEE
DFETIE 2ol & W E T
M, TLAEER S,

Pgg 2 555 (smile)
HAEBFOERIEST-0, %
CTITEELWRIEZE & B E
ERS

RNV | ZITEE LW T,
THRED | /NSRS
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Rl N—TTooTWD A
X, To b, RIIVTo& k1
AN G

L2 T N—T1EFicnd &
WD, RO BENRIRNATT,

English skills

L —FEE AT VT
faf7= & BN E 30,
FEALDLDNHY E
SRR

Do you understand everything in
English?

WE, —FLER A F L
72 & BN E S,
What skill is the most important
English skill?

THHOHRT, 4. —F
ARELTWND AF L
73, Do you want to improve
some of English  skill?
Authentic 72 % @D ?

(30 minutes)

For me, listening is the most
proficient English skill.

Yes, | am able to eavesdrop on
most conversation around me.
(explicitly)

Let me see...
Every  English
important.

Let me see.

skills  are

I need to improve writing skills.

I will have an increasing number
of opportunities to write English
such as academic papers.

I must improve English writing
skills.

Z4h. Listening 2MEETS &
BvET,

IV, H Y E£9, I11-4 on Oct
41:}1

I)——h, MITLEOIR, X
L0 BERFEZ & BNET
£,

H——— Rl

H——, Writing [ZHOxFT
12,

B R X E L ENTD

Formal 72 A2 FE W72V 7
LEEENHE 2 D EE SO TT
FE. TOWV ol T —<b
RIGEEELVEALFN TS
TZ7Z2 LTI
RN ERNET,

English teaching principle

Phillipson 7% Linguistic
Imperialism &5 K%
DIAVE LTZNTHFEET
ERVRR

WWNR EEEOREE NS
[ANSER/AR

End of the second tape.

Do you mean the language death
by that?

Minority & s NI TN D &
W) D TT D,

English  should be

taught monolingual

| think the Monolingual Method
would be useful because we need
to think in English.

It is difficult to speak English
unless we change our thinking
mode into  English  from
Japanese.

Zhix, oV HHEKRT
TAER T LB E TR, aE
720, BRETT TN,
PEECHEET D Z L MNATHEIC
7% EBNET,

THORETIToTERIATT
JELRIEDO TR —
AAGEICE S 72 < TV 722
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HAGER DML EE T2 &
ErRv/EN
Do you think it better to

use Japanese in EFL class?

In  English classes at the
university, | feel that, the most
students have to translate the text
from English into Japanese at
first.

From this, | would suggest that it

is necessary to change our

thinking ways. For instance,
adapt logical thinking.
NETs do not understand

Japanese. Therefore, it would be
more helpful to have L1 for
comprehension in EFL.

WEESATT L, ELTSH
9 —FERFEICAH L TR
VT 72N AT,

o9 DHE, HETETL-
TH, RARMICESEEZEZ
RN EBEFEN W T T L
12,

I)——Ah, TbNative
DIEATARGENTER2NT
TR, Enb, H9——A,
THRITY BAREN -T2
WEDHFD DTIE RN &
BuEd,

3] The earlier the
better
IR T TRV
b TnE
K

It was said that the earlier the

better to learn English.

% < HUVT L2,

How old was she?

Z DORFIIAT5% T L 722
How old your sister when she

arrived to UK?

| agree.

From my experience in the UK, it
would be good to start learn
English from the age of 6 to 10
year - old and the students need
to work hard.

However, taking my nine- year -
old younger sister’s case, she
began attending a nursery school
in the UK at the age of four. She
also attended a reception year 1
for one year.

She used to speak English very
well.

| used to speak with her in
English every day.

It was so interesting that she was
able to understand Japanese
spoken by her parents.

Her English pronunciation and
gestures were like those of native
speakers’.

She was a little baby when she
arrived to the U.K.

My sister ate only English food
such as fried food.

ZTHFRITVEDEEHZ D
BunEdia,

H o0 B & DORERN SV - T
%55, — &, 6D 105%<
5WOEIZHEGE & FEF e O
LOLR ST FRRE AT
ERWET R,

P12 — DR N D DT,
DTN IRDBI N D DTS
B, AFY AT TH LD
4 HERASDHNTHRMO
Primary school @ Year 1
Reception (ZW Vo> T, Yearl
WZIXWDRETD Year 1 121T-
T, THE TS ON
ur ser yilfrToCW\WTC,
T, WEKITHEFEDTTREIZ A~ S
AHT, HAFEMIEAEH
Kp < T HTIET o LKGE
TLRRoTNT, #LHGE
TLRoTWT, kA
AR Z LI, HAGET
BOMIING O L ENITHD B
LWATY, Do T, FiT
WEETIRH>TL HDTY,
Wt TR E LB & LT
THMEANZ B TRy
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ZIHITHEIHESHLNT
HARIZEBIFD 122> T,
Then, your sister returned to

Japan at the age of nine?

AT E D TTD

How about now?

B O REE AR T
73
What language does your family

speak?

She spent a lot of time with her
English-speaking nanny.

She was surrounded by English
speakers in the U.K.

After four and half years in the

UK, our family moved to
Thailand.
Then, my sister attended the

Japanese speaking kindergarten.
She played with Japanese friends
there.

In a short time, her high English
proficiency had disappeared very
fast.

It means that, English skills
acquired at The, her English
skills have disappeared so early.
Considering her case, the earlier
English is learned, the faster they
lose the skills.

She lives in Japan now and she
even does not remember that she
spoke English so well.

Today, she does not use English
at all and her memory in the UK
disappeared completely.

Our family speak in Japanese.
Nevertheless, | try to speak in
English with her these days.

AN TWN=D T,
AFEFNTHLHRE, RboA
TL7,

B GT YT N2 L
DR hoTz L, D
WS A XU ZAOHREE A H
T2V NIZTET BTV
TEMN, JHODBAFU AANL
RIENTE D, ENHEFET
T o o TWNT,
ENNOEAITFE- T, BAR
AN EENVfFEH-T
W, HARDHHER 24T > T,
Z LI OHGER AT IR
NH->T, SEIFXHAFET
LE R Lo T,

Z OO ERITV NI VERT
BODERWTE KO5Db
B BEnEd,

T, FEERIT AL ke < e
ST AIFARIZEATHNT,
WERFEA R Z LTS
B2 TR W T,
AAGETY, ThEELEkE =
NIZTp o7, FEREZ IV E
R

English at Japanese
elementary school

ERNOE S cJNVINE S Ny

REATLLENS 2k
XL TR TL L D
JARN

What do you think about
learning English at
elementary  school in
Japan?

| think it is good to introduce
English at elementary school in
Japan.

When my sister attended the
Japanese kindergarten in
Thailand, she did not speak
English at all. The situation
would be the same in EFL at
Japanese school in that it is
difficult to develop oral skills at
school without English exposure

VDWW & v E 94,
7272, FEORIX, #A4 T, H
ARNOFEE LTV D HEREIZ
A>T, A F—Fativ
HEWS LZAILNSTZDT
TN, JeAElT native DYEAEMN
BRADEWVWIKLTESTZD
T, THHROVNARANRDT,
JAD DNEFRFET LD Z
CIX oD T,
FOERDE, BRDNFK
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EENOE S SOUNY dWie::
HIZED7Zo72DTL &
9 7™, Why did your parents
give your sister to Japanese
school system?

%9 TT I Isee.
TERIFVFHEFAL VI E
A4 KU LT,

9 TTh,
EiZL>TA o Z—F
2 FIVAR T — )LD H BN

HRWE T4,
I understand that the
education fee at the

international education
varies greatly in different

countries.

outside school.

It is also difficult to communicate
in English among Japanese.

Even if English is adapted in
electuary school, it is difficult to
develop oral skills at school.

| think that my parents decided to
send my sister to the Japanese
kindergarten in Thailand because
we had to return to Japan in a few
years.

Once our family returns to Japan,
she had to attend Japanese
school.

International education in Japan
is very expensive and, I think, my
parents thought it financially
difficult to send their children to
give international education in
Japan.

Therefore, | think, my parents
decided to send her to Japanese
kindergarten in Thailand.

Now, | remember that there were
many immigrants in UK and
people in affluent family spoke
good English.

It was similar in Thailand.

For example, at my international
school in Thailand, an educated
Indian teacher spoke beautiful
English while native speakers of
English from a poor family speak
English with strong accents.
English spoken by the people
working at a petrol stand in the
U.K. was not the same with
English spoken by educated
persons in the UK even if they

THEEZRLLDOL T, A
DDOANDBEHRAARNTZE A
ANFAEREECTAI 2=l —
varkELoFELLE -
WET,

HEHV L NDEIITRD
R EBWET,
ZHUTRIE Y BARICRE S F %
AL T, BAREZFIIER
WERARTHETT DL
7oL BVWET,

B ERITY BN E® D H
HERWET, BHARIDFE-T
A BE—Fa VAT —)b
~MIPELOIELOTILE
BN DHEES DT, RIF
0 BLFERIZ B RO FARITAT -
T RN E o7 & E
R

T, =D LES7=oTT
Ny A XU A TIIBERS R
WHATTITE, oD,
MR FIEDERITRITD &
W HEFEEZ LD 9
1,
REFOFEAY, Ktk A v
RBDAEN N & BunE T
N A RV I A WAV
FEAE LD IZZWwWLT, T
HoAF Y RFEATHNTS,
LWL e inE
D DOIRVEFEE L oo T
7= L B ET,

e ZIEH VY ARE RO
JEEEN, L LEBHED
FHBRAOE Lz
FE. RUAFETHRIFE NI
Ko BmENEENET X
12,
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live in the same country.

It may be partly because their
financial background would be
different.

T T OEIRFE 1 E D DB HGE 1o L9
WETN, FIZIEIET a7 L8EnNE T, &

LT
=524

DS

Introduction of JET
program in South Eastern

ERE Y (W Asian countries

2) The best English | | agree that it is desirable to learn | °>iXv . 5 T, £
teacher is  Native | English from NETSs. XD 2L BnETS,
speakers. There is authentic atmosphere in | Native Speaker 72 & & ¥ &
TlE, NET O Efridfir< | NETs’ classes and that Japanese | #1IZ85—IZ, NET [Z4EMED T
L X2 student would be more attentive | 25, HrAtHEET L, &£

What are advantages of native

English speaking teachers?

BRAFFHETEHETTED
LwszZkizLc, &9
TL X 22

Do you think that language

affect idea or identity?

in class.
Japanese students have respect
toward NETs but they do not

develop many respects to
NNETs.

NET has more professional
attitudes and professional
atmosphere.

Importantly, it is good for
students to think in English in

TEDN o RIIVD ARANZ -T2 6
BEIZTATLEITE, 2
DNBRAIESH ST T
LTLEOTE. S5 5
EZobMEL S > THINT D
TLXYL., #HALHTHIE
DrXa 7z aFARreR
DTEIHINI HREZFF->TH
ZTCNDEES DT,

RoED, ALV H D B
BTHLOEZEZXDHENH Z L

NETSs’ classes. Bk D EEWET,
Language influence | For me, | usually think in| B BSOEERNH WD &
over idea Japanese. FITEE, BAGETEZ DD

SHENEBEXICHEETDL L
EOMBH0 ETN, £
UK LTI W23 T L
L9

There is a theory that language
influence idea.

How do you think about this

theory?

However, when | get excited, I
begin thinking in English.

For example, English has more
vocabulary in abusing people.
English language has more
impacts when we abuse others.
From this, | think that language
stimulates feelings of human
beings. .

Then, I do not think that English
study effects national identity.
Media or TV has stronger
influence over thinking.

TR, BAFEWIT T2 o 721,
DVDOWEEETIHANZTL
EFIOATT L, LEXITEY
SELEDEEO N,
straight T3 L., FELH D
FIT L RADPDONRT L,
LoED, AT BB D
AT, £9BZHERITVE
REIICERIE E o L b
NHHTLE D,

THFNUCLE > THAADT
ATT AT A—DPHET S
EEIDITEZXTERLLEN
£, I/ ERTHA TS
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BADIXRLTTR, LA,
media & N HEOT L E L),
Zo LD DEBEDITINRE
WEEWET,

Foreign language
study (MFL) in the
UK

ZUEZ 5 TT, Indeed.
ANEFTHE LTI,
The case was similar in the
MFL in Patana school.

MFL T H EBEY
F LA, BHARDOREFNR
Rinoic & &3 AAGE,
HE D RS 3O IREE
ERE TR £ LT,
When | was teaching, Chinese
language became more popular
in MFL because Chinese
economy has started to grow.
HRTZ AR, READ
AT EISTEELE
1,
Taiwan did well.

L2 LA—AXAFZ7UT A
DEFEITRY TE R0
76

An Australian

Yes, the students from

student was
struggling because of language

differences.

| want to ask you a question.
Japanese students study English
in Japan and students in the UK
study the forcing
language (MFL) once a week.

modern

However, the most students in
the UK did not develop oral skills
in MFL classes.

| was able to speak English
because of my environment that
English was necessary in my life
such as to make friends.
However, English s
necessary in daily life in Japan.

not

Therefore, Japanese students are
not motivated to study English.

I guess, an Australian student that
you are talking about might have
a desire to study Japanese to
enjoy Japanese cartoon.

b—. ., D&l
ENRBHSTDOTT N, AKRT
FEEHE 2T DB, Bl
X, A XU A THHE—[RSE
FBHBEESVET LA, TH
A XY ATHE—ETT A
FEERoTVT S, TES
EolZhol Nz A E W
FHAL,

Z9TTR, voiEh, 1EL
MR FRENT I TE
DL, EX T DIZHETE
ST BH T, BRIZEZTZD
X, EFEDSHERTMLBL TS o T
5T, A XY A THREIHXS
WM ST THEATEER S
DT, I11-3 on Aug 3st TH
RNELY . HARTITRFED XS
WBLIZ LN OB DIRD 720
DT, EhBAERED kK%
FFoTRLZ2WVD TN
EHVET,
TOF—ANZ VT DEFES
A, BIZIEHARDT = AN
&7 o572 bhaH =D T
R E BN EFT R ——,

English only class

Let me see,

What shall | say,

In French MFL class, | always
wished that it would be more
comfortable if my French teacher
use English in the MFL class.

If a Japanese student wants to ask
a question in English in EFL
class, the student might feel

I——h, oY, 5T
94, 9 ——/A, Monolingual.
%_‘

I——h, THERSED T T
VAGETRo TWAHIE, I
DA LGEENRFEET Lo
TN bLNrs T &
WE L7z,

RNF0 . BARANEER T - L
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awkward to ask the question in
English in class.
Because students would worry
about making English errors in
front of others.

Then, in English only class, they
students would develop
threatening feelings.

PEEEE o THARLIEL, W
WATE S > TR D)
Bigne BnET,

Bl XA TERH Y £
D, | EEDbNERE, AY1TH
HDIZENTE IR TE-
TN L RNEN B
DRI LT 6 AR
Ebivd L, LHoTNT
IRDNIRINFES TEIRWN & D,
20NE Y BYfaLaA3 monolingual
rTEAEEND EEWET,

6) English should be

learned to
communicate with
Native English
speakers.

LF is English spoken by

non-native speakers.

Miscommunication 7% —
SO E B NET
VAR
It is problematic to have

miscomputation in LF.

It is rather difficult question to
answer.

| do not think that all English
spoken by native speakers is all
correct.

However, Native English
speakers understand non-native
speakers’ English with accents
(deviated).

Let me see,

I am worried that
miscommunication may arise in
English communication between
Native speakers and non-native
speakers of English.

ZoTHR, >—A, EL
WIRGEDE S Z b H LD E
WO EZAICMERS Y £7
F 1,

Native Speaker 73 L %-X- T
WD IEFENIE LWIEGED) & W
DL RYITED Lo e
BES,

LolX Y. Native Speaker @
ANE LD HIITRD &,
T% Native Speaker 1226 &
WHEY EFTITRVEGET
LERoTHEML T ND
EEOSDOTENR, 5———A,
RIFVEFERHE D TERN
ARIEB L2 Ro b EED
BREADNHE LW & B
7

4) English as a lingua
franca or Standard
English

Reply from the mail,

In our future generation,
increasing number of
opportunities to use English
would arise. In addition, an
increasing number of people
travel abroad. Therefore, |
think, learning Standard English
might not be enough to learn at
school.

I would

an

suggest  creating

ZADBIE, HiEE LT HF
& FEFANE 79> B DN DNEE A
FERSTLE D, Z4hT,
—EVEHKICESFBENT S A
TESMZ ] TITS AW H3d L T
W2 5ZETT, 67K
ToNDREFA T 7 T DH
BB TH A2 TR
NWEBENES,

VR=2 ZEMIZIZE 50>
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opportunities to invite non-native

English  speakers in local
communities to introduce LF.

In Hamamatsu city, there are
many second generation of
Japanese descendants from South
American countries speaking
Portuguese.

On the other hand, it is possible
to introduce English spoken by
people from India.

Therefore, in addition to teaching
grammatical and lexical
knowledge in Standard English, it
might be a good idea to introduce
LF in the part of the teaching
materials in EFL.

JEHFRA T D, 5T
Y EANTHEFVE L
FWA, FTETDFEDHIE
FFIEIZ = o JESFN & DIEGE
ICL BRVEENEHEL THRY
DTILLRTL I 97
BIZITHRARADZE S F2r
HEf 72 ETIT B B O FD
DHEFEZ G T AN E XML
Val/N

71 FRDZE L T ettt TlIE
FIONINELEFTRET
7

E 9o EHE TR R 307
DIFEEL ., D Grammar {2
FAED B TiTo T &
L ORI TH S EEINFE
7

5] English should be
taught by the Direct
Method.

WD BEENIRDN B DR
EMBRWEWDbILE LTz
AR

The Direct Method was popular.

Reply from the mail in
italic letters.

In the UK, | did not use
dictionary or used translation in
my head.

However, | brought a Japanese-
English dictionary all the time.
Nevertheless, | did not use it in
class.

Then, let to say,

The Direct Method might not be
effective  for students who
already  acquired Japanese
reading and writing skills.

| began to think that the Direct
Methods is useful after the
students achieved to certain age
when they have readiness to
learn in English-only class. That
is to say, at the university, |
attend the English course by
NET. The course is required for
all students in science major.

B XY 2B TR S
S T2 D THEIR & I —H) 72 o
T=DTY, TR TR
IZRf> Tk Lz, BEEISF
STNT, FFoTlmATTIT
EL BEOHTIXEGEL T
S7=-DTY,

bH——. HAROZHAFEZ I
RIDVEPETH > Teo 725
HEVERBROE LIV
AN AW

KA A X N BS
P12 L BT Tl &4 120
17T 6 DT RRAGEE
SL N TEFLE, 5
DAF T4, #IZ—/Z, Native
DIEANT S & HGZ DB 2 E 5
LNEDFIFD course 735 5
D TI R, JPREFIZEL N
T HEGEPLTH E 70 B 7 O fE
b ZhE— LB L F
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As | said earlier, I think it is
difficult to improve English skills
without motivation. .

Therefore, the Direct Method in
Japanese  school is
inefficient due to a lack of goal to
study English among Japanese
students.

rather

7

TEDJNZ & o 72 L 5121
5 IPDENEN 20 E GHEITL R
PR LFEL R EHNDE
T, EE, HERDFHDL
VFERTE S L2 f X N
FHRO AT AEREIT LW
B D6 IR TE OXIRDY
DRDTL X T,

Image to English
speaking countries
JEEEHE T L TR A

A=UDBHD ET D,
Do you have any image about

English speaking country?

| had admirations to English-
speaking countries.

| always wished to learn
rhetorical and authentic English.
Language has different levels of
authenticity.

It is not so effective to learn
English from NNETSs.

It was truly good experience to

learn English by NETSs in the UK.

b—, WA OTT
B FE LT,
HDO—. RYBEMRZLRVDD G
LIRNWTHIT L, mExH
IDIRL, EHbA L LISGE
ZENTWEB s TnEL
oo B AFE. 1‘%77«77#:%72?6
EENBERD D &
T, 20, i J:DL
TH, AEANDITAEIZIEEE
BODIEIRY B 20 e v
£, A XU ZADEAICHZ
TV I2W e RFEDTT 30 R
H72 o7z & W ET,

7) Language and
national power
FEEENE NS D L
BE 3,

Do you think language affect

national power?

PEZEDHER T4,
Changes are taking place in the
history of industrial

development.

At first, | thought that language
skills affect national interests.
looking back the
history of the last 100 years,
Japan has achieved economic
successes, which is next to the
U.S. and surpasses these in the
UK and Germany despite lacks
of English skills among Japanese
people.

However, it is difficult to predict
how Japanese economical
develop in the future.

If Japanese economic
development have to rely on
exports or in service sector,
English proficiency would be

However,

D———h, WANIELL D
BoTWenTTR, THZ
DHESHLW, FoLZHF
PR TETITE, BARITHES
DFEFERENZ 72 o T2 TIE AR
TTh, AFVAREY, KA
VIO, TAUYAEHE LT
AARIZ, BFNZ2RST20T
TN TT M, £9F25 L
——— - LrL, TN BHF
KHAARNE I FTLHMEN DG
W25 &L T b HARD G
HPERETZ T TR TV DI
LT, SEMSICY—E
RFEL D, AN TR
ENBDEEIE, LD LT
DIHRFEN S - EEHEIZ/R - T
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important for Japan.

Today, the tourism is
promoted in Japan.

It might be one reason why we
have a few foreign travellers in
Japan.

not

KBTIV EBNE
R
BIWAERITEZTROOD
T, SAEADRD VDL, &
FENE LRV EWV D BB D
DN LIVER A,

[F%AE D 7 1 XA E A D22
BRI FAEDTHTRND 5 L
RVET D,

Do you see many exchange

students in the university?

We have students from China,
Singapore, and Rumania.

Rk T, fifEbo, FEE
OB NS L — =
T DREFEDNND DO TT A,

There are a number of courses in
English, but many students do
not speak English. If the teacher
ask question, students answer in
English.

REFT b HRH & - 7D
bV ETH, KDL
MECHRGE 2R T D & LEHE
Ao

L2 LSEAE D EZR 728 M
LT,

Education Psychology

Motivation

JEFH A TR S o T2 HF D )
DEREEIT ?

What is your motivation at
school?

32 minutes

B IIZELT DL EbN
TWEFR, AiF?
Motivation is said to be changing.
What is our motivation to study

English now?

When | arrived to the UK,
English was necessary in my
life.

For example, | wanted to make
friends to play with. Then, it
was necessary to speak English
to make friends and play with
them.

| hope to keep my English
skills.

Today, although |
English in my life, being a
bilingual speaker is a part of my
identity, and | am happy about
it.

Further, | need to read academic
journals in English.

For example, for physics, we
must write essays in English.

do need

English is indispensable for
students in all academic
disciplines.

HD—, A4 XY RfT o T
ERIT 0 AETED R &9 D,
BARMIZE 5 L KERB L D
oL, ESHFNIZLIS
DT, oY EEE L
NN HRKESL EERD
L.

oD, UL OITIEEEZ#E
FLiEL, £— 7477
AT A4—EF N —HOE
DHLDITTT L, HEDH
CHLTEEbhnweTiT
TR H & ITFaC & D, RIT
0 [EBEAFFEIC B LTI AeEED
WER DT, PELHIZLT
HATELHIZLTH, HIET
M EELOT, FLELE
DI DITITEFER LE R D
T O IT RGBS
T,
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Goal from mail reply

In the UK, the school adapted
level classes system for English
(L1), mathematics, and science.
At first, | was in the lowest level
class to study in these classes.

My goal of study at school used
to be to advance to higher class,
and to communicate with
friends and teachers in English.

In Thailand, my goal was to get
higher score in GCSE or IB.
University entrance
examination my
motivation to study well.

The results will have impact to
apply to the higher education
and it was necessary to work
hard.

became

TR DHFEE A F VXTI,
HAEFA (HaE, 27 PR
IZHEZIFINE 2 Z 25017 3770
NTWELE, 1 ZCDIZED
FHS & 06 &FHP—
FBFESLEDT, AL
TTXPNTOVREREHL T
fD2 FRIZEDD 0 E
9 goal #F7F> TXoTHE
Les BEFFICHZFIZH L T
1%, 2 F L o TKECIHAE
EFE DL N D &
IMINEG 2 T— bV F L
o TDHEZAITITo TH?
51, #—7 X b (GOSE.IB)
TRVEREH T &0 57—
NERFEFLE, EXED
DDFRIT

AFPAFIZ b HEEA S D TL
NEFN—2g8E< LT
BT SR H VD F L,

Self-concept
ZHoTWHT, TIEH L
WEBWET,
I admire you that you have

independent ideas.

Being a bilingual is part of my
identity.

TATYTAT 4 —EED
M —FEOFEY HLDITT
J:o

Self Esteem
H> B &M% ? Do you
feel comfortable about yourself?
ARTT 47 Areyou positive
thinker?

NS, It means the

conference to make thing
realized.
ERICEBTE S, I
society.

AT ESE BN D, In
Japanese culture.

Hisk B3> TV D FKREEIC
B e b o 0%, Role

| think that | have a high
self-esteem.

For example, when rugby team
from England visited our
university, | was praised for my
English skills.

Then, | felt that | have a role
to play.

| am happy to help foreigners
on the street to find their
destinations, for example.

b—, BnEda, #lzix7
TE—OEFENE T, FEO
BREWE L L&, FEEN
IFVRESORELT I
LWL, Z7E—F—L4
DAEIZH, TeAidy, HADMi
IR > TWRWERID D 5 &
WO, BERTEZE WS Z
EMWHINLNTT,

b, i, Hodcih
LR E X, HABEBA
LRNTTEEZLICE-T
R S AT L
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model, &, 2R

Lo

Attribution
Failure

Success

| sometimes say to my friends
that, “It is not your mistake to
have this failure.” However,
when it comes to me, | tend to
blame myself for failures and
attribute success to myself as
well.

I——A, XoIEVEVICA
E Lo T, ARYILBHTA
HEONOTIERNY, EE-5ThH
F720., FEESEEDD
EbbEFIFE, EFEW
STRRE, EFR W o T RRE,
RIIV BB E N LA,
BunEd,

Influential factors

STHHRH D DI —F
WAELEUTZ7)>, What or who
gave the most influence on your

life?

Environment affects
self-development a lot.

my

I——h, RoED BN K
KB LZLEAWET,

Self-efficacy # ¢ > T
i aV/EN

After seeing many capable
students in the university,
frightening feeling had arisen
and is worried if 1 would be left
out from others.

Silence
HWRIZASTEHRIE0, Y
WZHZEVMTHRHEKD
ABZNDT, ZhrbHS
ol Uy A QAVIEVAN AR QU5
TN &V D fERREA D D
EJ AN

Change
ZINEbobh, FH -
TWlEb ot E D
FGREBREE R EH VD £
Do you have anything that you
feel if your past or present EFL

experiences are different?

In addition to English skills
learned at school, | rather
wanted and want to improve
oral skills. For example, I want
to use English with humour. |
would like to speak persuasive
English or rhetorical expression
in English.

These skills might not be
acquired at school.

These skills may arrive by
meeting people, or watching
television. If | had the rhetorical
competence, | could have
enjoyed English communication
more.

| was able to develop a wider
human network.

I LA, FHROMWIRTIE
72 T, AT D, KR,
DEVRFENTE HEFENT
XTI Do T2l — o THRA)
(DW= 72D TS &,
7= & ZNFEROHFE T/ <
T ANZRHAFT DRFETS & D,
) ELRIE AR X D YGRS L
D, FR TS E Y #HxTL
NARVWEFEL NI DONRH D &
BoDTT Xk,
FhiEboo Lt WnANAL
ANOFEZE/-IWZ0 . WANA
BT LVEERZY ELT, G
Tz len, £50nH L
AEMIBLEDL, Ho b AH
BEERDNE AN = 7= D Tl AR H
ERoTWET,
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Mr. Ta spoke Japanese very politely. He had lived overseas since Elementary School days.
He is positive, but humble hard-working student. He sets his academic, language and sport
goals and appears to be enjoying the process. After entering the elite university, he said that,
he is worried whether he can maintain his current self-efficacy because he had met many

intelligent students at the university.

The first mail from Mr. Ta.
Date: Monday, 7 Feb 2011

WE AR
HE R DR TI D,

1 RPIOWAEE A F YU ATiE, EERE G55, 800, 88D 1IN Y 7 253001 03 T7h
NTWEL, IZUODITEORBL—FTHD FHS—FEFE-T2DOT, RAENLLTT X
FCWWRERAZH L CEDZ ZRIZERD 2N EWNS =L EFRo TR TNE LT, & LFF
IZHEEICBI LTI, 2 E< o TRERHAELFEE D LRV I E WS AR T—/1 1
bVELI, TOHEXAITH T, Hi—T A~ (GCSE,IB) TRWERZHT L)
T—NEFLE LT, 20 SOREBRIIRFARICEEETLHIOTLIVETFN—Va %
L LTI T 2 ENH Y £ LT,

The Direct Method

PEAL T P AY Y NI, B OFIICE LA S I OT TOL DL BRTEE - S
otoi_foaof%’ril,f:o SORFTIE, BIZ—FE XA T 4 7 OREIZLDIEGEDOHRZLE D 0
BEORVFEDa—ARNH DO TT N, FERERICHED NITEFENMNA L R DTOEEL e —
AERRAMIIR L E T, EOMWICb B o7 K5I B0 OBIEN 720 L 3B R e e B L7
WERBWET, Z000, BHRDEBEDOANNFKTHA LY M Ay Y RERYD AT HAEEIT
DD IRNTZDNERDINTL X 9,

31 I DIE, REEEZFETHFELIIKENLOABIZEALLRDTLL S, Ut
JEME BRI EE A 5 A MM T < I LT 5 = £, b Chiob
DHHIAT 4 TORELEF N TH o TERNERNET, VA= TEHIZITZ I Vo
TeHARAT 4 7 bD, FTHEANTOEAWD?S LVEE A, E722 OO SR
Ko TAMNEN & OUFEIT L DM AARE L THRNOTIERNTL L 52, il iﬁ*@*k
DL L TR ETIEAL I OFFEEZFETANIZB LM LI . A v FROLLT
DHIETIZZ S WI NEHEFETRETT, £V EE Tl X 5 HEFEOKE L, FED
Grammar XCFtfiE b HHOETITo TV E LV R TH D & BnET,
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VLETY, IRBIZRRIA 00 F L7z, B&IZARUTEENET,

The mail was sent to Mr. Ta on 1% Feb. 2011
1. Goal theory: F—/VEFHELLNLFESENRBENDIET R, T—1|Z isﬁ*
(%1 x%) 8N (FFEEHEL2D) . B (], TOEC O 5) B (5 HDeHZ L) 7
A(GAEIZL) RERHDEBLNET, WEETI— VAR ELZD, Um%ii%%:ii
SO ETLEID BLIESWELTELHIZHIT T W 5LHD N7V TT, 2.
Direct method; Monolingual Method D&% IRV L, Direct Method (J5E
o> T IGFEN AR 3ET 5, . Presentation, Discussion)zBfaVVsilEL7z, o
Direct Method /& H AKD R D GFEDEFE TS SEDHIEREITONTVDN N TLLED
VIR
3. U TAZ L # —REELE Non Native [F] E3GE T RGERESESETT A, HAD
/N PR 7R E DGR DR ZE TE MR TeGE 2 R L 75T L k9, Communicative
method &7 Grammar Translation 72&8 DT RRERZEEE | 22T MEA L2 ENHDEL
7eb, BRIWTEIITENTT,

Reply from Mr. Ta on 7" February 2011.

AR

FLRE [ OfRZE T8,

1 : BOIOWAIEEA ) 2 CHE, MR R (535, 508, BAD 1ZEHBIC s T X
DIPTONTOVE LI I UDIFEOR B —FTNL FERSC—FE T o27D
T RALEDPLTT AP TOWEERZELTEDZ AT ERNY 2 E W) T—)1
RO TR TWE LTz, ®EFFIZHRFRIZEEL TE, 2 £ 2o TRGERA LFE
FDHLEITRDTENEWVNIHAR T =L BV E LT, ZOH EHX AT TH
HliE, #—7 A B (GCSE,IByCRWH RAZ T L W) A—LE2FbE LT, £
ZDZODRBIIKRFZARICHLEET L0 TLYEFNI—2 a3 v &2E< LTHR
TLHLMENRDY £ LT,

2:?4V7F%VyP@\%5$#ZLL$Wﬂﬁ%%ZOTTﬂE@ﬁﬁ%%
B2 LS Kol TEE Lz, SDOKZETH, @I —ExRA T 4 7T DIAEI
ABEED LB ) WMEOR SO 2 — AN H 5O TT RN IR ICETe A iﬂ%an
W E IR BT DAEES Thve —ARam iR L £ 9, Loz %Kokiﬁ’ﬁE
DOEREIN 720 EFRAIT eIy B L EnWES, 2006, BAROEEDO N
SEFRETTCHE A VT R Ay Y RERD ANTHAELEERERDL OGN LN
MR DI2NTL X 9,

3 INBIE, RWEEZETHFOLIFFKBENODOANITEAELERDLZTLL D,

AT, —EE R ARIESET AN NI TIT AIZIEE L TR 5 2 & T,

ENbBFRTEWNDLWLERAT 4 7ORELETEZMNTH o TiERn e BnE

T, VA=V THEMIZIZZ IO W TZIERA T 4 7T2b0, SETWE AN THHEEW
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b LIVER e £72E OFROHUSHREIC S o T2AMEN & DRFEIZ K 5 i Z {2
HELTHRWOTIEARWNTL X 90 FlIXHRRKADZSL T Telimfasy & ClER
VNIV OFGEZFET AN L ER LT A > RROZ L T TILZE 9
WIHONTEBLEFETRETT, IV EETHEZILRBEOKRSG L, TED
Grammar CFtfE L b TITo T E KV RN TH S &L BnET,

PLETd, BICRFEN 0 F LIz, BEIZRUTEEWET,

Ta

The second mail reply on 27th April 2011

AR

BALSY TY, BRODEETE N, 1. RETHRELZESTRENDH Y 308, RPLDARE
IFEMRYICHGEZ T O & LEY A, L LIAEDOEZBNZERICH L TE, —F “F%FHED
HEEZIRLET, DEVHFENAMEZE > TOLENNTDLNLD, £9 9 ELEZEZIRT NN
RN EVSTEETY, —F, WEFARCEFLETELEVHLNE LTORFELZRT Z L
MTEET,

2. WBLTEARRNCBEITIR AT AT 2 Z EIXLERAT L, AN TRENT N THRFET
boled & FITHRF BT Z R > TR Y WIISCRTHEVEDORL > THLIAELZ LD
ROPZDTTRTHERIR > TWE L, BERFICEALTH, fERLBEHE TrY->T
WD TINSHEMIATVE L, 7272, BRESS AR OEARN L FMICHE L Ti3fe g 230
FE L7, ThIE, MW TS HARIZWTHIRAR R E ZARF CIENnb67Z L B Ed,

u J: VG‘—g‘o
Ta

3" May 2011
Sent a transcription summery to Mr. Ta.

Reply from Mr. Ta. 9" May 2011

W E AR

EEPEBENWTLEVHR LR EHA, SBRIOA U Z Ea—E, BEIANDO I FE I FE M
WIZEZDHP THDICE > THRBHABTREIIOVWTERDLRWER LRV E LT,

HANE LT identity DEEEZ S - & LE U TZDOIZEEREFOZ L ThHoz EHWET,

FEEIFEATOLL ZFHE D 2o TRMICEGENN LR > TWeh b L& S EHHDEZR

MY ZEFFETT R TYTo TWDH I EIZRDEE L, BEAEIFEOH TEOHN CILE ICHGE

o TN OBAKREZI RSO TCLESZDOTL L Y, 7272, FITIRITH L IXAAFE TS

R TUIRBRNTED, ZZOUVEINHEELN-7-TF, FRBMOKEL —Hiond L

T, HOBHARANEDLL E S LTHMARNSILTND &) BRLEFR &V 9 NEVIALZ L
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TWHZENHVELE, £9 LERT, BAObE@EOEEANTHIUTRWEENE L, £
7o BEOM S TWVIZERIEF U A MROFER LD T, ZNEE LRV TROWOMNE FZHINE
RN DT Z E B R TNET, FERT, X AT & ZITIFRTAFKE VD OV
LTWTELEIAHETHRALE W) S OBRELS N TWZDOTHBZIZAARNTE LEID B>
TEXDLZEPHRIZEVICBNET, FX AT THLLIFEBLAARETT L L 51Tk
DE L, ZHIREREIE ST L D ITBnES,

A ETY, Ta

9™ August 2011 reply after sending the short writing.

WA

AE—FICEHTIHILEDL VN E ) TS WVWE L, ZOXEEZGFATESTZOTTR, LIaT
SMTWTZIRE) 1T M%) G632 HS TEREZ Y TTWznlzxt L, AEK@%? L&
F TEDLSIZ), 2EVES @77t/b&8’m#wofbiofwéﬁ“’wo%ib
Too RAMNTITFETHNEZZNRBRUTHDITTROIZREE I Vo 2flo & 2 AIZEHRN
IToTCLESTONIINY XA, EDOB XTI THITIRGENM L @/J\LHjEEé/utJ s
WIOIBENDASOIGEEZEY L0 9 F AT TUHTIRNEV IR NLETNDHD
FERWET, Erb—ENREEERLDIZLAZA NI Ebo T, TORREIFEDORDL
TBERNZIR D E NI BEADANA FZEDOAFIFNVET, £ L CEEMESE LTRNEZEIES
FLRBLENZRERVARIIAZLEY ZE L TWET,

Z L CHEENZRFFT 2720 O BARMZER DS OEICIEH 0 THA, 2ETELZLE205
DIHTT,

LBEIDOA 22—, WA THODODNIEEN TV eNZ M I £ Lz, Bk
%)

HRERZNDDH 9 EATS ZEZFE-THY £9, Ta

Post interview note:

Mr. Ta is a bilingual student, and spoke very politely in adequate speed, which had given
impressions that he has clear opinion about the interview questions. He wishes to develop
rhetorical competence i.e. speaking with humour or persuasively. He replied mail inquires
swiftly and answered the questions well.
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Appendix 8

1) Self assessed English skills

(5% - returnee student)

I am good at
Reading Writing Listening Speaking

Ms. Ot Mr. Sh Ms. Ku
Mr. Ka Mr. Su Mr. Sa
Ms. Ho Mr.Ta, % Ms. Hi ¥
Mr. Sa Mr. Se Ms. Za
Ms. No Ms. Ho

Ms. Za

Ms. Hi %

2) Least proficient English skill

I am not good at

Reading Writing (4) Listening (3) Speaking (6)
Ms. Za Ms. Ku Mr. Sh Mr. Su
Mr. Ta, Ms. Ku, Mr. Ka
Ms. Ho Mr. Sa Ms. Ho
Ms. Za Mr. Se
Ms. Hi %
Mr. Sa
Ms. To

3) English skills for the current needs

What English skills do you use most in Japan?

Y% returnee student

Reading Writing Listening Speaking
Mr. Su Mr.Ta media¥x | Ms. Ku on line
Mr. Ha, Ms. Hi  school Mr. Ka with
Mr. Se, Ms. Ho school musicians
Mr. Sa, Ms. Za on line
Mr. Ta ¥¢ chat
Ms. Hi school
Ms. Ho  school
Ms. No  school

4) English skills for the future needs

What English skills do you want to improve or learn more at school?

Reading

Writing

Listening

Speaking

pronunciation
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Mr. Se
Mr.
(Academic
journals)

Ka

Mr. Ta
Ms. Ku
Ms. Za

Mr. Sa

Mr. Ka
Mr. Ha
Mr. Ot
Mr. Su
Ms. Ho
Ms. Hi
Ms. To
Ms. No

Mr. Se
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