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MODERN LANGUAGES \)

COMPREHENSIVE SCHOOLS

HMI /LEA SEMINARS

held in November, 1977

at

TEESSIDE COLLEGE OF EDUCATION

and in January, 1976

at

MARTON SIXTH FORM COLLEGE.




Group Session 1 : The Place of Modern Lenguages in the Curriculum

The question was asked whether other subjects also feel the need to justify
their claim to a place in the curriculum. However, in language learning much
effort and cost haw been expended in recent years for apparently little return,
so that its claim to a place needs to be questioned. Is the study of a foreign
language a mere "luxury" for many of our pupils, lacking relevance to their
normal environment, or 1s it part of their real world? After all, English
has established itself as an international language, so what incentive is there?
It was stated that there are many geographical, historical and psychological reasons
which prevail to make the learning of foreign languages difficult and unattractive
to English people. Some of these present felt that foreigrn languages occupied
& place in the curriculum mainly for reasons of tradition end history and could not
readily be Jjustified for the majority. Others said tnat as foreign language
teaching seemed to be failing in practice, with many pupils opting out, it was
pointless trying to justify it in theory. Insight into other cultures can be
given without teaching languages. The counter argument was put however that
pupil failure usually results from ocur own faillure to set appropriate objectives.
Some felt that we needed to emphasise the real vocational value of foreign
language skills in practical, commercial terms, though the view was also expressed
that if the justification is mainly vocational, then foreign language learning
should be de-schooled. However, in the end there emerged widespread agreenment
that foreign language study has a strong case, the following reasons being cited:

(a) the need to widen horizons, and open eyes to other countries and
their cultures. Given the traditional insularity of the British,
our need to combat ethnocentrism is particularly important.

(b) The mind-stretching gquality of the exercise of learning to use an
entirely new vehicle of thought.

(¢) the focussing of attention on language 'per se', language as 2
human phenomenon, and the differences and similarities which
exist between languages.

ct
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{(d) the mental discipline which accrues from langusge study, and
promotion of logic and precision of thought and expression.

(e) the contribution to the development of communication skills.

(f) the element of self-expression involved particularly in active oral
work (c.f. drama).

(g) the sense of achievement and enjoyment which accrue from developing
a new social skill.

(h) the acquisition of a practical skill which may well become useful
vocationally in an ancillary role.

(i) the provision of a valuable springboard for the further study of
foreign languages later in life.

Although some views were expressed that certain of these reasons sre not
unique to language study, and that all too often they do not reflect what
heppens in practice, the majority agreed that foreign language study hes an
important place in the school curriculum.

Who then should study a foreign language? The view was put that if
foreign language study does make a valuable contribution to the school
curriculum, all should have right of access to it.  Opinions were divided




on both the range of ability to be 1ncluded, and on the length of course. Some
Heads felt that modern languages staff were tooc often 'elitist', unwilling or
unable to adapt to the demands of comprehensive education, and wishing to place
themselves in a special category, teaching only the more able pupils. Most
language teachers however rejected this view,refusing to accept the 'elitist'
label for thelr subject, and pointing to the dilemma created by the chronic
staffing shortages for modern languages. Some felt that attempts to meet the
problem by involving non-specialilsts in language teaching in some schools

only aggravated their problems. In this connection the question of making
more use of foreign nationels was raised. Certainly, notwithstanding the
ailegation of a "customer deliciency endemic in the north-east", the eagerness
of each new pupil intake was cited as an indicator of widesvread interest in

the subject. Tven remediazl pupils were zalcd usually to show great interest
in forelgn languags stuay. Some present however guestioned 4hetner in the

pent with these
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t of steffing shortsge, teachner time was well

and wheiher they would not be better cccupisd in other ways ((raFT Cuujcgtb
humenities?). Others were concerned at the effect of exclusion of these
pupils, and maintalned that they could benefit Trom a langusge course with &
non-linear approach and an emphasis on the passive skills, but admitted that
there was little suitable course material readily available,. There was cne
suggestion that slower pupils may henefit from & much iater start, say in the
btn year, when thev are more mature. The overwhelming opinlon was that

initially ell pupils s ve an opportunity to a foreign language,

no matter which one, though opinlons differed on wn this shouid continue

for 1, 2 or 3 years. Although the contrary views were expressed {&) that

all should follow a foreign language course for 5 years and (b) that after

an initial introductcry year scome puplls should be excused, cpinlons generally
seemed to resolve into the view thet the foreign language course should de a core

subject for 3 years, with & full 9 year course for thne more able, Acceptabtle
goals and & record of achievement were called for those puplls finishing their

language course at the end of 3 years. The style, material and methodology

of this course needed to be different Tfrom that of the 5 year '0' lievel zourse,
and modern language teachers needed to recognise the ceiling of ablliity for

sequential learning of many purils. Clearly, early setting would be renuired,
With regard to the 5 year course, trere was = Tairly strong feeling y
should be compulsory for the abler pupils { 2357 tre intare?).
in schools wags S€8N to be widely divergent, :
As for the guestion of appropriateness for both
that girls,because of their earlier naturatiorn,

of rote learning, and their tendency to worx harder
Ead

cr.ce b;eabe“ Sulcess

s SHpPeTL
reign language study &5 &

at first, thereby encouraging the bcys to regari {o
girls' subject, there was no reccmmendation for 4ifferentiation on grounds cf
sex.

Consideration of the wlace of second and tnird ! 3 learning
(jI FL3) in schools gave rise to discussion of tne provisgion of alternative
i1 rut foreign languages (¥FL1). it was felt desireble to offer & varisty of FLL
in the County, and 1t was stated ithat arlu"?e ents toc offer alternmatives at
rLl alread i sch T : '

which provides
and FL3 1

oifer too many

J
A%
may be better advised to

optiwnx and that
i e

concentruate On language. S
nowever that it would b i1z with hiﬁﬁﬁ“
cefer tneir study of FLZ to the Sixtnh Form. An asviring languages nonours

WAl o

gruduate (and potential langusges teacher?) needs two good 'A' levels in
modern languages. There was general agreement thnat FL2 should be offered
to pupils who have shown ability in ¥FL1, and there was some feeling that able

puplls should be obliged to take an FL2. On the other hand, should a pupil
be excluded from FL2 because of lack of success with FL17? An early start was
called for with FL2, not later than the beginning of the third year, and preferably

a year earlier, If there was a problem in steffing this, perhaps prov131on on
an extra—-curricular basis should be considered. For less 'popular’ languages
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(e.g. Russian) possibly some central provision was called for. At sixth form
level, additional languages snhould be made available, particularly for the
"bona fide' linguiste, but there was also need to encourage 'non-linguicsts'

to pursue language studies in the sixth form, perhaps to service theilr other
specialisms {e.g. FL for scientists, for secretaries), The suggestion that
the provision of additional language courses 1n extra-curricular time would
produce better motivated 'clients' was countered by the view that this could
lead to overloading, especlally of the more academic students.

FeS
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e

Discussion of the European Studies alternative within the modern langu
department was to some extent obscured by the lack of clear definition of
aims and content of this type of course, there teing & great variety of sy
seiling under one flag of convenience. Certainly the appropriateness of
languages staff organising such courses in which language study plays only
very minor role and when their specialist expertise 1s in sucn great demand
called into question. And yet it 1s above all the language teachers who have
the ability to present sympatnetically and from first hand experilence the life
and culture of the countries whose languages they have studied. Their approach
1s however likely to be different from that of the specialists from other
disciplines, who may therefore not wish tc be involved with them.
some present felt tnat European Studies was simply a ''filli-in", a
for language learning, and others thought that such a course was best
departments (e.g.liber&l or social studies), there was a widely-held view
that a European Studies course can have its own validity, subject to careful
consideration of the objectives and sound planning, and subject also to the
avallability of staff time within the department.
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Final plenery sessions: Recommendation:

Area Coordination:

The need for improved co~ordination on an area basis and for better lialson
between sixth form colleges and feeder schools was recognised. The L.E.A. shculd
take a positive view, giving such assistance as may be necessary (e.g. secretarial
help), and taking initlatives without coercion.

The November conference favoured an arrangement of one-day seminars annually,
at which the staffs of each group of 1.-106 schools and their sixth form college
would meet together to exchange information and discuss matters of common concern.

This would involve all subjects, not just modern languages.

This arrangement was not favoured by the January conference, which preferrsd
a more on-goling form of lialson and susgested a pattern of mandetory meetin:
two half-days per year for each area subject penel, held in school time.
would be value in such area panel meetings even where the sixth form college
tem was not operating.

A

Y

Lol

Both proposals were seen as additional to continuing contacts at a more
informal and personal level.

County Consultative Panel:

in the context of a discussion of the need to work towards some agreed and
rational pattern of foreign language provision across the County, the November
ference saw value 1in setting up a consultative committes of experiesnced
teachers to assist and advise the County Education Officer. The January
conference felt that this step should follow the development of effective
area co-ordinating panels, which might then send representation to 1it.

Juestionnalre:

The Modern Languages Advisers asked the Heads of Lepartment whether
would pe wil.ing to provide information on & cuestionnaire, So a&s to assi
Advisers in the dissemination aspects of thelr work. This was readily agreed.

Craded Examinations:

A proposal to investigate the provision of a set of "language level"
examinations, principally with the likely 3-year course pupils in mind, Was
approved at both conferences. The essociated proposal for some form of
local certification was also carried, with a warning from the November conference

"

of the danger of creating a '"Certificate of failure".

Curriculun Guidelines:

There was considerable interest at the November conierence at the
T achers might come together

suggestion that a working group cf interes

Tlexivle or Joint Appolntments:

In connection with the probler of stalting
stic appeiat

an wliernative to the idea of periput

<aad

schools.
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Intensive Courses:

There was a proposal at the January conference that the L.E.A. should
concern itself with providing residential week or weekend intensive
language courses, for sixth-formers and for fourth-formers. Perhaps
Youth Hostels could be utilised in the "off-season'.

At voth conferences there were maly expressions of appreciation at the
opportunity for frank discussion in groups of fundamental issues with colleagues
from right across the county. The mix of Head Teachers and Heads of Department
in each groups was particularly appreciated. Many expressed the view that

similar seminars for other subjects would be equally valuable.
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Tppiq Areas
1. Speaking

A. Personal Conversatlon

1) Names, ages and addresses.
ii) Family: brothers and sisters, their names and ages; pocket money,
pets, duties at home
iii) The pupil's home town or village, its size, situation and amenities
iv) School, subjects; favourite and vnpopular subjects, homework,

¢lass, timetable, exams

v) Hobbies, interests, sports, fashion, favourite TV and radio
programmes, friends, "going out'

) Making a rendezvous, arriving and departing
vii) Future plans, leaving school, future occupation
) Holidays and holiday plans, weather
) Visits to Germany, means of travel, where, when, with whom the pupil
vent ghd stayed, whether he liked 6Y disliked things or people
x) Staying in & Gernan family, e.g. time of going te ved and getting up,

likes and dislikes of food and drink, whether one wants to go to church,
how ones has spént one's tims,; where one has been, e%c.

B. Practicai

with friends and acquaintances in homes and families

in shops

)
311) in hotels
)
) in a past office, in & bank
) in a restaurant or Gaststatte, at table in a German femily
vi) at a railway or bus station, &t an airport, at a lost property office
vii) in a train, bus or tram, on & boat

garage or petrol station

o

viii) at

ix) at a road accident or aif a Jcctor's

o)

x) at cinema, btheatre or travel agency.

The following are a list of taings & pupll shoull be
German using the appropr 1ate strudiures and vocarul:
Structure and Voecsbulary lists. These Linguilstie Activi
witnin the context of the Conversation Topics and Rractlc

The puplil shou:d L= able te:

ituné, surdrise, di sayp01utm at,
iration, regret, hope, hap

dlSllKe,
satisfaction and dissatisfacétion, wis

3
te 10“8, greferences,
reasons,,possibility, conditions, purpose, obl 1gat on and prohibition

ii) Address and greet people, take leave, introduce people to each other,
apologise, inguire about people's health and comfort, invite people,
give instructions and orders.

Ll
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iii) Request goods, services, favcurs, information and permissien, inguire
times of departure and arrivel, order and pay in cafes, restaurants,
shops; etc.

iv) Express time &and measurements

v) Describe where things or pecple are and/or where they are going

vi) Describe things, people, actions.

A. Biographical ang Conversational Texts

See lists A, B, C & 3reariiig.

B. Descriptive Texts

Description of a flat or house

a town or village

g2

& view
a Lerson

€. Narrstive Texts

Narrative about Christmas and New Year, Easter
& birthday
Fasching/Karneval
a visit =o or rom the doctor
4 moLor accidert
a journey
an evening out

a weeiernad

COORING n meald

A good story, 2.g. of crune o adventures

o The expreéssing
Living in town versus country

The schooi curriculum

Generation gap




3.

A.  Registers

E.  Short texts in particularly useful registers

Station/airport announcements
Weather forecasts
News broadeasts

Reading

A.  Biographical, Descriptive, Narrative, Conversational Texts

See Lists A, B, C, D of Listening.

B.  Short Texts in particularly useful registers

Instructions and information on medicines
public telephones
theatre posters
station timetables
WENUS
travel brochures

price lists

i) informal letter
ii) formal letter
iii) acecurit

iv) instructions

B. Topics (within the context of registers above)

i)  informal letter to friends and relatives

thanks for presents
thanks for holidays
thanks for visits

starting pen-friendships




11)

iii)

iv)
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giving and Seeking: name, address, age
details about family
information about home, home town etc.
information about school subjects, homework etc.
information about hobbies, sports, friends etc.
information sbout holidays, travel, likes and

dislikes etc.

information about future plans

drranging visits

arranging rendezvous

giving family news

reserving rooms

retrieving lost property

inquiring about a job

account

a street accident

a football metch

a school agtivity

a journey - stations, departure and arrival, times, changes, etc.
a message received

a meeting

a conversation

information obtainsd from naps, books, encyclopasedia or otheér source

instructions

on getting to a meeting place
on caring for household during absence of writer
on looking after pets

on preparing meals




Appendix E

Possible aims

4o -
for the first three years of the language course
1. Ability to identify self, origins, interests and elieit

this informatioen.

2. Ability to state needs and to modify the statement to
some degree in response to questions or voluntarily.

3. Ability to thank someone during/after fulfilment of the
L, pspility to respond to/inauguraste small talk concerning
weather and other recurrent topics of conversation,

5. Ability to discover the needs of others and to respond.

6. Ability to state/define non-comprehension of what is
sald or written.

T. Ability to transfer an engilrer to someone élse.

8. Ability to elicit information on an immediate situstion.

9. Ability to comment 01 {nct describe) an immediate situation.
10. Apility to describe/-omment on past situations.

11. Ability to elicit information on past situationms.

12, Ability to state rfuture intentions.

13. Ability to elieit information/comment on someone else'
future intentd

(N.B., 10-i3 are considered less important or less urgent than othews)

As above, allowing that there will always be aress of non=
comprehension which would have to be stated by the pupil. It
also has to be alilowed that the passive Vocabulary can be far
larger than the 4active,

1. Abality to read a 51mple letter incorporating items Trom
the oral li tut with a larger passive vocabulary which
may not be tne same =5 the passive aural voospulary.

2. Ability *to recognise the various tenses at ieast Lo
extent of Knowing waether what is nappening in a story is
in the past, present or is planned for’tAe futLre. {(Past
historic me

be included for recognition)

3. Abllity teo understea: & Simple stofy accompanied by
11Tgstrations.

L. Ability to understand common signs and notices.




- L -

Reading 5. Ability to understand selected and edited extracts on
sontinued. . subjects of interest. (Extracts may well vary from child

to child.)
6. Ability to use a simple French-English dictionary.

1. Ability to write a simple letter (Thanks, query, state-
ment of intention).

2. Ability to develop oral composition on a situation to
the point wheée it éan be written down.

3. Ability - for variety and to aid memory = to write down
and manipulate most of the elements contained in the oral
work:.

L, Ability to write down simple instrictions, directions ete.

5. Ability to write down simple dictated messages and instructicns.




Appendix 2

Cleveland Defined Content Syllabus
Draft Versions. Levels I and IL.

(1978).

Extracts



Cleveland Defined Content Syllabus — Level One - Draft

Notes

1. It is assumed that any items included in the speaking
sections of the syllabus will be understood aurally by

pupils.

2, It is also
items, not

a)

b)

¢)

)

e)

£y

g)

presumed that pupils will know the following

specifically written down in the syllabus:

nigbers 1 to 100
days of the week
months of the year
dates

time

an understanding of basic metrie weights
and measures..

a basic comprehension of French money.

3 Certain items will be avpropriate in more than ohe section

or topic, and will not necessarily have been listed in all

the relevant topics.



Speaking

Shopping

T1 v 2 un/une.............pres d'ici ?
OU 8t cuvvvnavivosians

” -
le marche 1l épicerie
le supermarché le tabace
la pharmacie la banque
la beulangerie la poste
la boucherie

. [ N
Je voudraiS...ieeessesesa..s5 11 vous plart.

“ne potitellle de vin
lait
limonade

un kilo de porires
poires
wananes
oBches
oranges

ceént grammes de
une glace....i..se.q....Jraise/chocolat/vanilie

un paquet de cigarettes
biscuits

du pain

du chocolat
des ponbons
un gﬁtea@
un melon

comme ¢a

¢'est combian ?

des cartes-postales

un timbre pour 1'Angleterre
un journal anglais

un plan de la ville

Je voudrais changer de 1'argent/un chdque

Vous désirez ?
Veilaiaééso?aér@et avee ca
Ga fail t...s.ees .0l PANES,
5'est tout ?

Non, Je regretté......o...
Ylous n'en avons ©as.

%7 an

. N .
/ous payezZz a 12 caisse

Suel parfum 2



http://la.it

Shopping (Cont)

Monoprix
Prisundc
Charcuterie
Atisserie
Confiserie
Alimentation

OQuvert
Toymé&

Postes/P.T.T.

Timbres
Téléomo
Caisse
Thange
asence
Prices

ne

de Voyages:
and weights

+ times and days of the

week,




At a cafe, bar or restaurant

Garcgn/mademoiselle .. 8'il vous plaft.

Je voudrais , o . ,
Avez-vous unéeé table/pour ... dersonnes?
un caré

un caré-crfme
sne limodrnade
ensi

ocd

un orangina

un crocolat

une oiére

wrt win rouge/blanc/rosé

2o}

13 |
€ 'ty

un sandwieh — au {romage
u Jambon

[

o #5 .
menw, 3'1l vous plait

[
[

3u pain
du potage
U toulet

oY
=

Toisson

steak

des rrites .. petits pois .. carottes
de la salade '

une glace .. vanille, fraise, chocolat
une pomme .. orange .. J0lre ., sanane

5

1'addition, s'il vous pla?t

voys desirez, monsleur, riadame?
vous avez ¢noisl?

et copme boisson?



http://carott.es
http://appet.it

At 8 cafe, bar oy yestaurant cont.

All items of food and drink from speaking section, as likely
to be round on a menu, prices list etc.

le menu a .. rrancs

ouvert - N . 5 S .
Lz + days of the week ..dé€...:ileures & ,... neures.
fernme
Restaurant
Ao
Care
Zar
sérvice compris.
servige non corpris




L

in Level 1 have been placed in the list for active production in
Léve172f The. syllabus incorporates more topic areas and contains
real linguistic progression in those areas featured for the second

,,UO,,, ~ = e 7 ——eee =
_WMMWVWMMQ & propeved
ékab'4*Lz be titudid o louvel 3. ((Lw&){ L4 VIIRVYeS uwhAA}Ld/)

Cleveland Defined Content Syllabus - Level Two - Draft

1. It is essumed that any items Ilncluded in the s;eak}g‘ sections

of the syllabus will be understood aurally by pupils.

Certain items will be appropriate in more than one section or
topic, and will riot necessarily have been listed in all the
relevant topics.

‘Followlng on Level 1, this syllabus may cortain items listed in

the previous one. In some cases 1tems known for comprehen51on only

time.




Speaking
Je voudrails un paquet de cafe
Avez.vous urie bouteille thé
Donnez-moi une bolte 4! eau minerale
un kilo vin rouge/blanc/rosé
un demi-kilo pommes de terre
50 grammes tomates
'X' tranches chips
un pot raisins
M e bl fraises
Jjambon
paté
saucisson
porc
confiture
& tharcutere beurre

£ &*Eééfjf (h; ’ [ ) bonbons

. ) chocolaﬂ%\ s
ulle fh*kux‘ une baguette
une ficelle
des oeufs
des sucettes

WM(M }nwm) des croilssants

3 le rayon de vetements

cadeaux
Jouets
disques

d' alimentations

IZZZEZIE RS SRR L2

Souvenirs
Je voudrsals un cendrier
etc. un canif

un briquet

une celnture




uné maquette d'avion
de bateau

d'autobis

un mouchoir pour
un souvenir de (+ name)
France

. R ON-IN
la region

une poupée

un porte-clefs

un disque

un sac (4 main)

un portefeuille

dis bancites de odeil

2% WM R X R

uri téee=shirt

un. maillot de bain

(T2 2T ENE TR T T

(4 1a parfumerie)

du savon

du dentifrice

une pellicule en noir et blanc

en couleurs

S S F Y T F YT S

un bic

un crayon

mon pere
I, ¥
ma. mere

ma soeur

- N
mon: frere

mon ami(e)




du s¢otch

une bolte d'allumettes
un paquet de cigarettes sans/avec filtre |

cigares §

un guide

un timbre «.i. Cefitimes

ces. Lrancls)

s e P

e... franc(s) .... centimes

. N 7 ]
je voudrais envoyer un télégramme

(en Angleterre) (s*il youe—pIait)
je peux téléphoner a' iei? -

je voudrais parler a ,,‘,,a'*’;'i‘r :&rlawzb'3

i _upe-eomfiunication & P.C.V,

un_jeton

XTI SR LY 4

HUR Al - Ba k. DA
Je ™aume PQA %g,

¢iegt trop grand(e)

petit(e)

- .. & I . »—\—, VS S
ou1 c'est tres bien

¢'est trop cher

ETIER I I ES ST E X ]

Listening

SEFEEEESR

A votre service
certainement

je n"en ai pas

nous n'en avons pas
avez-vous de la monnaié?
¢'est bien?

ca vag
5

cela vous plait?

o,




4
au rez de chaussee
o . Pa
au premier etage
deuxiéme
troisiéme

au scus sol

AW NI NN AR

reﬁp;;'sez un formulaire, s’il vous plalt !
bien sur .

| attendez un moment
ne quittez pas “;=', ‘ :

i1 faut mettre ..... franés dans fente

intrOduiseZ Ve e

FARRRRAARRRAITS

Reading

Librerie - papeterie
Bureau de poste

Café tabac

Grands magesins les Galeries Lafayette
le Printemps
Hypermarchés Mammouth

Carrefours

Entrée libre
Sortie Interdite
Défense de fumer
Self=service

Promotion Solde

té1égrammes = nom/adresse/texte/signature



I. Eating Out in a Re

staurant/or Café

Speaking

F=mEEEsRR

une

table libre

le menu & ... francs (nous prenons)

le menu touristique a ... francs

comme dessert

for

reading from the menu (aloud to & waiter)

hors d'oeuvre
crudités
le poulet roti

le coq au vin

wn roti de boeuf

un steak  bien cuit/d point/saignant
un steak - hache filet

les

les

‘me

les
les

escargots

cuisses de grenouille

omelette espagnole/aux champignons/francaise/au fromage/au jembon
haricots verts

pommes saut&es/d vapeur

= tarte aux ponmes

créme au caramel

un ¢roque monsieur

madaine

un diabolo & la fraise

une

& la menthe
crépe Qh@c@lﬂﬁfeoﬁfifureféucre/gnantiliy/bénédigtine/Jambon

une gaufre sucre etc,

carafe de ...

dé l"eau

{avez=vous) une pidce de monnaie pour le juke-box?

le service est compris?
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Listening

SosSEESsE
vous avez réservé une table?
oui nous avons une table libre

une table pour ....: personnes

je regrette, nous n'avons pas de tables libres

il faut attendre monsieur

vous 8tes combien? :

coimme viande? R

comme degsert?

Reading

le menu (touristigque) & ... francs
tarif des conscmmations : %
a enporter
couvert

cr@pes/créperie

gaufres

~azar




Appendix 3

Thé York Scheme. Mike Buckby (1977).




1.

L.,

The background

(
(i
(ii

(3

i)
i)

i)

v)

Some TOF drop the FL by 1k, usually with nothing to sheow ror
the work done except negative attitudes.

General level reached at 16+ by the minority who continude is
generclily very low.

Too often, pupils have neitler acquired vscful FL skills nor
been ecducated.

Thé naturé and concznt of our cxams ave contributed 2 great
leal to the present unh v Situaticn of FLs.

ahead?

Graded syllabuses and exams alresady widely used {e.g. in music,
swimming, Jjudo) %> encourage and monitor individual prorress:

Pilot schemes for Fig in Oxfordshire and Yerk.
Need for clearly é:fined syllabuses.

deed for goals to be realistie, attainable Lir the large majority
and educationally valid.

Began with Level 2 as top priority, aimed nrincipally at average
and below average pupils of 1h yeare. Eopes to motivate pupils,
e Yooeinge aourse

Work on a small s¢éale has holned speed; clese contaer and

'he York scheme : preparations
(i)
esheeinlly in 3ri - 2
BelTer. 1t «ad to Tost r p051t1vo ot L kb
(1)
fresdom to experiment.
(iii) Our syllabus.

Preparing the exam papers.

High standards of performance demand-d { pass mark TOF.

The York exan

i)

Listening Compret}

by native speak
and open-ended.

) a narrative p:ssege and » letter.

Questlons in English.




. ! ]
BIMJAI (/—‘-f‘*’«‘f“ it %ﬁ"‘ prpy e dae

bew;kﬁﬁﬁuwﬁk%ak%
SN PSR S N S

2=

-

By
i
e
~—

ALl orals recorded:
a) for standardisstion
b) for experimental dete
e) for merking

d) for stetus

&) to accustom punils aad iearl
for recording.

S. A _look into

Hext yedr,

) 1 n

i) Then e Level h; perhaps a Group jfode 3 SE.
} Extend to adults (e.g. ia eVening classes).
)

Into Europe and towards the thresheld ...

‘Michael Buckby, 1677

}(20? ) v 2 X‘Cle-‘-plﬂyinn i‘,i*uatlgzr;, .plyur gzperal questions,

Use of tape recorder
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J.As VanEks

Extract



i

J. A. VAN EIK

Director

Institute for Apphed linguistics
umverstty of Utrocht

’”"?msed ins "’he uni Icredlt gystem,;
Ter to ‘be the !owest

,they have'

¢

Sltuations are predictable only to a
limited extent. This means that as long
as a learner has nat m
to transfer what he has lsarned to new
or partially new sliuat‘lons his eammuni-

fccﬁssedl lheléw Daﬁmsng t‘hl-s cb;e@t;ve

]n m‘ a

devel@péd' Sﬁecially for v unitfcradit

system.

.shnms, albelt éﬁ a samewha&
at which llearmers sh@uld be abl

tered the ability

14 ’ﬁhsy f? t mi a

“Wihen we quallfy our objectives as lbeing

H
~4

14

leval at wh *hl »I@arnerss

It is a lavel
them‘selves

}nbtx EEﬁ speciﬂcany feraiﬁed

] QI\

xmng all \p@temtial
laﬁéuage lear *'znlg @bjecitives It should
be n@tadl that ﬁ azugil‘ngut th:s pape

4% X ; ‘ Al 3

,,,1 'sense cff "'learmng ta | Lge
a foreign- language as a means of
communication”, -

Objectives which are defined by means
of our model will have the following
main ch.aractenst:cs.

sygtam of objectives.




1

can learn this"”, but “You, learner, want
to function in a foreign language; now
let's see just what this means, what
you will have to be able to do, and then
how you can learn to do this". This
orientation towards the learner de-
termines the main points to be dealt
with in defining an objective:

— Who is the learner; what are his

characteristics?

— What will he need to do in the foreign
language?

— What language forms will he need
in order to do this?

The major question to answer is the
second: “what will the learner need to
do in the forcign tanguage?” The answer
to this question will form the main part
of the definition of an objective. We will try
to answer ihis qucstion in a number of
steps which result in an analysis of
verbal behaviour as a communicative
activity.

Step 1: In what situations will the
forcign language be used by
the type of learner we have in
mind?

These situations are not fully predictable,
but we can at least characterize them in
a relevant way ny stating:

a. the settings in which the learner will
need to use the foreign language;

b. the social and psychological roles he
will have to play;

c. thetopics he will need to deal with.

Step 2: In what languagae-activities
will the learncy cagage?

Will he mainiy bz a reader of the foreign
language; will he mainly use it ovally,
as a listencr or also as a spealter; will
he have to compare the foreign language

¢ 1
y

"==

and his mothertongue, as a transla¥
. |

or as an interpreter, ctc. etc.? l
|

Step 3: What language-functions wi
thae learner need to fulfit ? ‘

i

Will he have to assert, to question, t;
command, to expostulate, to persuade
to apologize, etc. ete., or will he hav

to be able to understand cthers fuifiiiing
these functions?

Step 4: \What will the learncr necd ¢
do with respectto eacn fopic?

If one of the topics he is likely to discus
is natural scenery, just what wiil he need
to be able to do with respect to tn:
topic? Will he wish to give mersly o
general characterization of the scaner
in the region where he lives, or will he
need to be able to discuss technicucs
of landscape-planning, or environment
problems, or both?

~
3
S

R}
y

Step 5: What concepts wiil he necd

: to be able to deal with in tho
foreign language in order (o
do all that has beon snecified
earlier?

Finally we may try io state what {anguege
forms (words, structures, etc.) hc wil
need to be able to handle in order to
function in the way described.

1
i

The second main characteristic of ob-

_jectives defined by means of our mode

O

is their high degree of expliciinzss.
course, they are not explicitin an absoivie
sense. Language-learning objectives can
never be defined with absolute cxplicit-
ness because language use is never
fully predictable (except perhaps in the
most restricted situations). Yet, defi-
nitions based on our model are more
explicit than most definitions of language-
fearning objectives. This has obvious
advantages in that it gives all those
involved in the teaching/learning precess,
including the learner himself, a clear



view of jus{ what is expected of them.
The resuit of this should be a consider-
able increase of efficiency. On the other
hand, the explicitness of the definitions
may also have its drawbacks. It would
not be inconceivable that course-pro-
ducers, teachers and learners, might
feel somewhat alarmed by the constraints
it would seem to impose upon them.
Whether this concern is justified would
seem to depend entirely on the use made
of the deiinitions. There is little justifi-
cation for it if the third principal charac-
teristic of the definitions, their flexi-
bility, is taken into account,

Objectives defined by means of the
present model have a high degree of
flexibilily: they can be easily adapted
to the needs of particular sub-groups
in the target-population. Their explicit-
ness makes it possible to produce variants
in a strictly controlled way simply by

‘replacing certain items, or classes of

items, by others of similar weight in
terms of number and type of language-
exponents. Thus neither the general level
of the objective nor the total range of
situations in which the learners will be
able to function is aftected.

The model for the definition of ob-
jectives serves as the ordering principie
of the unit/credit system. By using
the same sets of categories for ail the
objectives in the system it becomes

_ possible to make very exact comparisons,

to establish just what these objectives
have in common and in exactly what
ways they differ as to the language
behaviour potential they define. These
comparisons may be made with respect
to successive degrees of general foreign
fanguage ability, but also with respect
to different types of tforeign language
ability, for instance in order to establish
the relation between the ability to use

~ the foreign language for certain pro-

fesslonal purposes and the abmty to
use it for general purposes.

In the same way it becomes possible to
assign a place within the total system of
objectives to objectives for such different
types of education as adult education
and school education, to make explicit
the relations between the two types and
to guide learners from one type to the
other. In other words, a system such as
the present one is needed if the idea of
“éducation permanente” is to be
implemented.

The threshold-level was chosen as the
first objective to be defined within the
system because it constitutes an essential
rather than a marginal objective. The
large majority of learners who would
enter the unit/credit system as beginners

“would have to pass through this level,

whatever their ultimate objective would
be. The threshold-level woulu therefore
meet the needs, either totally or partially,
of the largest possible class of (potential)
learners in a large number of countries.
In addition, the target group would un-
doubtedly be large enough to warrant
a targe-scale provision of learning facili-
ties, and especially the use of multi-media
systems,

The class of learners . for which the
thresholdlevel has been developcd has
the following characteristics:

1. They will be temporary visitors to a
foreign country (especially tourists);
or -

2. they will have temporary contacts with
foreigners in their own country;

3. their conwacts with foreign-language
speakers will, on the whole, be of a
superficial, non-professional type;

4. they will primarily need only a basic
level of command of the foreign
language.




From the characteristics of the members
of the target-group we derive the types
of situations in which they are likely to
azed the foreign language, and subse-
quenilywe specifyeachofthecomponents
of our model for the definition of language-
learning objectives.

By situation we mean the complex of
cxtra-linguistic conditions which deter-
rimes the nature ot a language-act. As
stated above we characterize situations

Cytract from Chapter 5 of 'The Thresnold Level':

by specifying three components: settings,
roles and topics.

The 1ull definition of the threshold-level
lists some 90 seftings in which the
learncers will be able to use the foreign
language. Thus for instance under the
major category piace, sub-category
indooss, sub-sub-category accommeoe-
dation, we {ind the settings hotel {hotet-
room, reception), camping-site, holiday
camp, hostel, boarding house, farm
house.

Specification of Situations.

2.2 Lndoors

Private life:

2.2.1.

Eating and

2.2.2.2

2.2.2.4 Transport:

Accomnodation:

E BV S

—

(= A ™ I N L T T N ]

[ - B - ST - A T~ R O R

— e e
N~ O

house
apartment
room

xitchen.

shop
supermarket
multiple stores

indoor market.

restaurant
café
snack bar
bar

canteen.

hotel
hotei roon
reception
camping site
holiiday cawmp
hostel
boarding house

farm house. -

railway-station
bus-station

airport

ferry terminal
ticket office

travel burcau
fnforwatfon office
lost propecty office

custors and {mmigration

. garage
. petrol station

. indoor car-park.



s C?

to be able io handle such notions as ill,
pain, health, operation, being operated
upon, bandage, accident, diseases, etc.

Extract from Chapter 9 of 'The Threshold Level’: Ceneral Notigns

GENERAL NOTIONS

Notions are the concepta which people use in verbal coczunicatien. Such notions
are heterogencous in that they represent a wide varifety of levcls of abstraction.
This is {nevitable because 1t reflects the nature of language itself. We use
language to refer to concrete objects such as chairs and tables, but we aleo use it
to deal with highly abstract relations such aa dative and objective relatiozs. The
1ist to be presented in this chapter is arvanged systematically in accordance with
the overall categorisction proposed in Chapter Z. There £Zs8 a considerable amount of
overlsap between this list and the lists in Chapter 7 and Chapter 10. Thus, for
instance, the '"general notion" capactty/tncapacity (2.4.3.10) is to a certain exteant
parallelled by the "language function' expressing capabtlity and incapability, and
the "general notion' colowr (2.4.1.12) by "specific’ colour-notions in the list
described in Chapter 10. Frem a theoretical point of view, this may be
ungatisfactory. It reflecte cur inability to deal with the question of "what is done
by means of language” in a strictly scientific way. What we have attempted, instead,
was to develop a system of classification which, in spite of its shortcomings, would
engure the fullest possible coverape. This systew is to a certain extent uneconsmlical
in that 1t lists a number of items twice or even threce times. From a practical point
of view, however, this is hardly a disadvantage.

General notions

1 . Notions of entities

including Deirts (see Chapter 11, division II)

2 Notione of properties and qualities

2.1 Existential

2.1.1 existence/non-existence

2.1.2 presence/absence

2.1.3 availabil{ty/non~availability

2.1.4 possibility/impossibili. ) (objective)
2.1.5 occurrence/non-occurrence

.2 ' Spatfal and temporal

2.2.1 location -

2.2.2 motion

2.2.3 dimension .
2.2.3.1 size .e‘
2.2.3.2 length

2.2.3.3 pressure

2.2.3.4 weight

2.2.3.5 volume

2.2.3.6 temperature

2.2.3.7 age

2.2.4 point of tiwe g

2.2.5 : length of time (duration).

2.2.6 ’ gpeed

2.2.7 frequency v ' ‘
2.2.8 continuity v

2.2.9 intermittence

2.2.10 permanence v

2.2.11 temporariness v

- on e~



2,2.13 uniqueness
2.2.14 cormencement
2.2.15 cesgation
2.2.16 stability
2.2.17 change, transitfon
z.3 Quantitative
2.3.1 nuaber
2.3.2 ’ quantity
2.3.3 degree
2.4 Qualitative
¥

2.4,1 physical

p 2.6.1.1 . shape
2.6.1.2 eize, weasurc
2.6.1.3 weight, precsure

- 2.4.,1.4 _ temperature

2.4.1.5 moisture, humidity
2.4,1.6 visibilfcy
2.4.1.7 . opaqueneas
2.6.1.8 _audibilfty
2.6,1.9 B taste
2.4.1.10 T emen
2.4,1.11 texture
2.4.1.12 colour
2.4,1.13 . age .
2.4.1.14 physical condition
2,4,1.15% climatic condition
2,6.1.16 material
2.4.2 pereonal
2.4.3 evaluative
2,4.3.1 . . 'value. price
2.4.3.2 " quality
2.4.3.3 rightness/wrongnese
2.4,3.¢4 acceptebsticy/inacceptability
2.4,3.3 adequrcy/inadequocey
2.4.3.6 ' _ decirability/undesirebilicy

Extract from 'The Throshold Lovel': Chcnter 10

CUAFTLR 16
SPECLFIC I'OTYCUS (1TUPIC-ILLATED)

In Cheprer 5 the torica vere introducad en part of the (e cription of the
situetions in viich lenarvsra at $-lavel right be cryected to nz+d forodgn-langunps
ab{lity, In Ch~ptrr 3, v2 daccribed fa coma detad]l vhet tha lesrears would bo rble
to do rt T-loval with respuce to each todie. 1In order to do all that vry doacrindd
the leernors vill recd tha sbidiey to hardle & larpy ruthbor of notiens in tha foreign
language. It is pocnidble to drow up a liat of such nctions for ¢ach topic reparately,
vhich ig, in {act, tha procedure vz have sdopted. Tha cothod for the eclectica of
thape notions is to a very large cutent oubjectiva; it i buoad ow {ntreepactica,
intuitica, oupericnce. It ie, porhopn, to be regrotted that no eoro sciantific
mothed enruld hava been voed in this caca, but, even 4if ¢uch a cathod wuld have beea
eveilabla, to crplfcation would hava reguired en invaezment of tica and weney which,
in tho prezcnt ci{rcunatancen, wks out of the guaetien. The situniion 4im, of course,
vary feziliar to all thoan concerucd with oducational dovaloprsnt.

et e 2t L el vl et e S 4

e

et e = s a0 T b e s e

T ey

L. T -
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Lacking the huge rusources which mipht have made 4 more sefeoncific approach
possible we have attewmpted Lo teduce the subjeciive ¢lement in our selection to a
certain extent by comparing the first drate of our own lists with the notional
content of various word-lists drawn up for a nusher of 4iltorent laaguages,

especially the “Mindestwortschitze” of the "Volkshochschulverbiinde'. For this
purpose we "translated” the words given in these sources lnto the notions they
represented and subsequently checked our own lists mainly in order to find cut
whether there were unjustifiable omissfcis. The results obtained by this procedure
are presented in this study as a basis for experimentation and will undoubtedly
undergo modifications in the light of the expected fecdback.

For reasons of space the list of specific notions is not presented in this
chapter, but, together with the exponents for T-level English, in Division I1L of
Chapter }1.

The 1i{st of ncotions is non-language-specific. 1t is unfortunate, but cf course
inevitable, that we have to refer to the notioas in a particular language. The
labels used for the notions might be misinterpreted as actual words proposed for
that particular language, in this study English. Ve hope that the presentation in
Chapter 11 of notivns and exponents in two columns will preclude such misinterpretation.

Extract from Chapter 6 of 'The Threshoid tevel': Language Forms

Content~specification: Division 111

g e ool o h O
Hotions derived f{rem topics
jAdvetopabiei gl RtV i Wl

and their T-level exponents for English

B e e S Ll L R T L LT L ugupy  payhiy

1 " Personal identification
1.1 name
name name P
What's yowr name?
forename first name P
Christian name R
forename R
His first nwme is Charles
surname surname P
family name ®
His swmune 1 Kobinson
initials initials R
Are yore initials G U S5
Mr (* proper name) My P
This He Jones
Mrs (+ proper name) Mrs P
This ts Mrs Jones
Miss (+ proper name) Miss P
This 1s Miss Jones
terms of address No English exponents at T-level

if no proper name
1s used (French:
monstewr, rmadame,
mademotselle, as
in merct beaucour,

monatewr)

to spell _to 8spell P .
Can you spell your name, please?

names of letters of a, b, ¢, etc. P

the alphabet z: [ch] or Zzii7 P , the other
pronounciation R
My name is spelled b-l-a-c-k

to call (= to refer to call P

to by the name of ...) We call heim 5o

o he



to sign (= to write one's

signatuve)

signature

letter (Ge. Buch-
Statie)

1.2
. of residence)
to Jive (= to be
domicaiod;
strect
TO4g
square
. 1.
parrs
housc-number
countrjies
1.3 - telephone number

(see also 11.2)

teiephone

to telepihone

telephone nuimber

to sign K

Hove you signed your cheque”
signature R

Before we cam pey this onogue we

mInh Repe qoNT S e

sl ot letter o) poiaee

your addross

soLs 1y Ceganen /:’Ju..,) okl

Lo Vi , wood
o live P

Where do wow Live?

I l7ee in France

strect P

road P

. square P

I lvve in Portman Spuare

park §

My house vs near Hyde Puark

uuaber P

I live ai muwmber !5

telephonc P

phone R
Have you got a relaphon:”

to telephone £ ¥

to call R

to ring up

tv mzke a (phone-)call R
I'LL call youw at b o'ciock
telephon: number P

cardinel vuecrals of 1 divt,

x  Tirts exponent s chiosen for productive mse becanse 1t constitutes the snallost

additional learniny-icad {{ the asue -

©has been learvaed, morcover it

fs the wmout "{nternaticnal’ of the cxponcals.

Together, the components described
above constitute the operational part of
the threshold-level definition. They specify
as explicitly as we can just what the
learners will be able to do in the foreign
language. So far, it should be noted, our
definition has been non-language-
specific, i.e.itwould apply to any language
used, let us say, within the general

socio-cultural context ot the member-
states of the Council of Europe. Minor
modifications, of course, are always
possible, for instance to include the
Snanish torero, the French croiszant
or the Austrian Jause. Such modifi-
cations are superficial, howeaver, and
will  hardly = affect the all-important
components of language-functions and

i
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agencral notions.. This definition, then,
should be an apprepriate basis for a
truly buropean system incorporating all
Curopeanianguages.

The following component is no longer
non-lanquage-specific. Here we list, for
cach language separately, the actual
language-forms, such as words and
structures, which the fearners inight need
inordarto doallthatwas specified before,
This compenent is directly derived from
previously spzcified components by
asking ourselves for cach language-
function, for each general notion, and
for each specific notien, how they would
be expressed in the foreign language in
a simple way (we are, after all, dealing
with a mmimum level}. While doing so
we simultaneously distinguish between
what the learner will have to be able to
produce himselt and what he is only
likely 1o hear (or reaa) ircm others. The
following examples mav serve to illustrate
this:

th  English the ianguage function of
tdantifying will require the learners to
ge able to use demonstrative pronouns,
particularly in the structure: “demcnstra-
tive+-copula+NP (houn phrase) ", at least
the subject forms of personal pronouns
in the same structure, declarative sen-
tences, and short answers such as Yes,
he is. All these exponents are meant for
productive and receptive use. For the
function ol attracting atiention it will
he sulficient if the learner can say
“excuse me”, but nseful if he can also
understana "l say...... ". To express the
general notions rightness/wrongness
the adjectives "right” and "wrong" are
listzd together with the auxiliary “ should "
in the pattern "NP-t+should (not) 4 VP
(verb phrase)”, for productive and re-
ceptive use, and "ought” for receptive
use alone. For the specific notion sur-
name we recommend the lexical item
“surname” for productive and receptive

L I I ey

Use. and “familv nama

use. Frory the total set ot exponents
derived o this way we finolly extract @
O NININUT

minimmum  vocabulary  anc

gramunmar.

Since it is customary to give a rough
indication of the height of a level of
linguistic proficiency by stating the total
number of lexical items which the learners
are expected to be able toc use, it may
he of interest to note that the threshold-
level vecabulary for English contains
some 1000 items for productive and re-
ceptive use and another 500 items for
receptive use alone. It should be added
that all the grammatical words are in-
cludedin this number and thathomonyms
have been listed as separate words.

The definition of the threshold-level bas
first been exemplified for Englisn, but
meanwhile the development of French.
German and Spanish versions has been
complieted oris in progress. At the same
time the feasibility is being investigated

- of specifying a half-way level which may

be recommended as a stepping stonz
for learners on their way to the thresheld-
level. It is needless to say that this "Way
Stage level ", as it may come to be called,
does not constitute a levei of genaral
foreign fanauage ability. On the other
hand, it may be a worthwhife first ob-
jective for those whose needs are very
limited, and as a short-term objective
it may also provide sufficient motivation
for those learners with little confidence
in their own iearning-ability.

re
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Cleveland Defined Content Tests.
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CLEVFIAND FRENCH PROFICIENCY TEST - LEVEL ONE - 1981

READING AND UFDERSTANDING (308)

You will be egied to woswer the queaticuas in

Where you have a choice ol cnavers

> "

e.g€. If you scz thc zigy "Salle A oanger" on
a) bnrthraoom
b)  diaian roo
c) toilct
d) lounze
You must dccide wiiich 2o veorszcet, ead

[
"1

snswer cn yours DLp

<
and put dom 211 the 2 oyon are

Ask ycur tezciacr nov il pou noue

The tegt startg i*nvno:

-V

PR T Ik
[ A N ¥ A T

1. You are sinnt-nacing
interests you. AL 2lhe 2idvenca

BH T EA . AR T T T R

)

r

Ao o §om BRI b
- 1l < las - e A 4

What doea this o1t ol
2. In the Syndics? d'inpiticl. .2 soil von 3 ol

What does this

Iive o vigit
itoera 2o a2 3iga vhich cays:

twvo vays

o Gecor, does it mean

viitec the letter of that

cn engsver, irite it neetly in English
_____ 4 to give.

Lny QLattics.

cn 014 castle that

romled eg follows:

/contd...
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)

You want to find the station,

a)
b)
e)
d)

P, et T.
S.N.C.F.
T.

MONOPRIX

Read the following sign carefully:

SOULEVARD GEORGES CLEMENCEAU
1841-1929

Would you expect to see it:

a)
b)
c)
a)

You want to buy some cooked meat for a picnic.

et a street corner
in & shop window
above a museum entrance

inside the station

would you go to?

PRtisserie
Configerie
Charcuterie

Boulsngerie

¥hich of these shops

A customer is in a shop with the sign [ALIMENTATION| above the door.

What would he be buying?

8)
b)
c)
d)

clothes
groceries
camping equipment

s tampn

Vhich of these signs must you look for?

/contd...




7. In a big self-service store you vant to pay for your purchases.

Which of the foitloving signs would you look for?

a) Change
b) Timbdbres
¢) Sortie

d) Ceiese

B. You notice a vending machiue marked { TIMBRES

Would you expect it to sell:

a) sveets
b) drinks
¢) tickets
d) stamps

g. This sign is beside the road that you are driving along.

PRIGRITE A DROITE

What must you do?

a) Turn to the right

b} Keep to the right hand lane

¢) Oive way to traffic on the right

d) Go stright on ~ you have right of way

19, +vhen you are driving along the motorway you see this sign:

HALTE -  PEAGE

vhy must you stop? .

/Contd,..




In the town you are looking for some where to park. You notice the
sign:

STATIONREMENT INTERDIT

Zoes this mean you can park? Yes or nof

[STATTQN*SERVQCﬁ[ vould you expect to buy:

>
ot
-

a) groceries

b) petrol

c) a train ticket

d) & map of the town that you are visiting.

' . At the railway station you have beught your ticket and want to get

to the platfom,

Which sign should you followt

a) Acces aux quais
b} Sortie
¢) Cuichet
d) Buffet

There are several puople in the [ SALLE D'ATTENTE | at the station.

what do you think that they are doing?

buying & ticket

o ®»

waiting {or their train

(9]
—

asking for travel information

o3

making & reservation

/contd. ..




15,

i7.

18.

19.

r-ps.a

You vant to find out which platform your train leaves from.

Which column will you need to look at on the indicetor board?

e)
b)
c)

a)

Voie
Départs
Destinations

. &
Arrivees

At & cafe, you vish to order & enack, and choosing from your menu
you ask for:

un sendvich au jambon

What have you chosen?

For & sweet you vant ¢o have & atrawberry ice cream.

Which of the following wduld you choose?

e)
L)
c)
d)

une glace e 1z vanille

une glace au chocolat
U d )

un cafe creme

une glece @ la fraiss

You are in a reataurant, and wigh to have some chicken.

Which of the following would you select?

8)
b)
¢c)
4)

poisson
pain
potage
poulet

At the foot of your bill is written [SERVICE COMPRIS]

What does this tell you?

/eontd. ..




- 6 -

©0. The toilet door in your hotel has the sign showing.

What does this tell you?

2. On the back of your hotel door is this notice giving meal times.
LE8 REPAS
rle petit dejeuner 08.00
le déjeuner 2.3
le afner 20.00

What time is lunch?

The hotel you heve just found has the sign in the window.

ro
W]
-

Doea this mzan:

e) there are no vacencies

b) there is room available

c) you can get full board

4) each room comes camplete with private shower

You are at a camp-site, and see this sign sbove a tap.

st
.

EAU HON POTABLE

What would that tell you about the water?

2k, After a& hot dey, you vigh to take a shower. Waich of the following signs
would you follow et the cemp-site?

a) Bureau

b) Poudelles
c) Plage

d) Douches

[contd. ..
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5. Read very carefully tahis fiist letter from a Freach boy to his nevw
Fnglish pen-friend, tad then snsver the questions on it ir English.

Dieppe,

marcredi, le 8 juin.

Cher Patrick,

Je suis tres content de correspondre avec un emi anglais.
Je m'appelle ifichel, J'al quatorze ans. Quel age as-tu?

J'habite & Diepne, drna une petite maison pr;e de 1la plage,
avec mes parents, ma goeur Chantsal, mon frere Alain, et mon chien.
Chantal & dif-aept ans, et Alsin e neuf ans. Le chien s'appelle Coco.
Len-tu des frereez ouv de3 socurs?

Quels sportc aims=c-tu? Je prefére le basket et j'aime aussi
le football, Est-ce gquoe tu aimes le football ou le rugby?

A bisntot,

¥Michel.

I, Give the day and month when this letter was vritten
2. How o0ld is HMichel?

3. Where in Diepps doea Michel live?

u, What 4o we know atout his hcuse!?

S, How old is his brother?

5. What pet does fizhal havel

7. Nema the two eporte Miche) likes.



CLEVELAND FRENCH PROFTCTENCY TRST - LRVEL 2 1952/87

Feading and Understanding (307)

Answer the questions in two waye

1. Vhere you have a ¢hoize cof answers
2.g. If you see the wign "Salle 4 manger” c¢r @ doer, it means

pnihirsom
dining room
wollet

Bt
L
C
g icunge

s SV L
S N N

vou must chocse the Yetter of the answer you think is correct

iHere you are asked Lo write »ift an answer, write it neatly
and put d4own all the 1nfermation you are asked Lo give,

Ask your teacher ncw if you have any questions. The test starts here:

You are in Paris «and on St. DRiare Station ebout to caten & train to Le
4avre, in order to catch the boet home. Which of the following signs wonld
direct you to the correct par® of the station.

BANLIEY
CONGINHNW
CRMIDES LIGHES
CORRESPONDANCE

o

—— TN
o
PO N e

[ ¥

2. 48 won draiveé alcony you gee thig sign,

H"QHAHT!}ER

l§i
|

it

Wnat  doeg this wirn you off




3.  On & bus - Whot does tilie sign tell passengers not to do

KLER AU CONDUCTEUR"

Is it (a) smoke
() open the door
(e) lean out of the window
(d) talk to the driver

u, As you approach the platform of a metro~ststion you sée this sign
over a machine,

INTRODUISEZ ICI VOTRE TICKET

What does this tell you to do?

| What does this tell you about
the goods on offer in this shyp®

T

6, Cutside & shop e sign reads

94

vert tous les jours ssuf dimanche

What does this tell you mbout the days this ahep is open?




7.

9.

R

L

1

-~ e

At a theatre you see a queu¢ of pecple at a window marked "VESTIAIRE"
What would they be going to dof

1 buy tickeis
buy 4 programme

You are watching television with & French family, and this sipn
comes on the screen.

. L
1] e 1 ] ~ it
FIR DE L'iMISsioN

What dees this indicate to the viewers?

You are i}l and the chemist gives you some medicine, On the bBox you
see printed.

"PRENKZ T4UTERE LS TROTS HEURES, DAAT DR LYRAIM

What do you have te do?

You are op the beéach and you pee a 3ign

"NATATION INTEREITE"

What does this tall youf

Ir. & holidey ceéntre, you see signs pointing in different directions; vhich
one do you follew if you wvant to g5 karse ridirg?

ool o]

£ DE JHUX
ENTATION

7

= ‘)‘
b)
3}

)

L




2,
3.

L Ry b

-

N

G B b
- L]

-

i 40 frenes (service non compris)

eots verig

gral e, Fe)n‘ fituya

sations

a  0a whet dey @

¢ Wetdd  you be

gn you not get o mesl?

axpected to leave a tip?

te the
Enplish




L%,

Pt

fon Se€ 1 it

LA BARFIRNE 15T

What does this %ell you?

You want tO Duy scme tte. whnich of whe foll

would you look Ffowr?

groceries on the cump=

(a) bloc sanitaire

W g lenter from a French girl to her new pen friend in Englaid,
oni 1t in English.

chi,.g

Mon pwﬂ@ ast

Live {m Amiens?

2 p
|
Il W about her Brether Mers,
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1, what is Jean=Picrre's fayvo

Reud this next letter from Jean-Pierre (o his pen friend Gary, then answer
the questions on it in Engticha

 le dessi

Je me 1Eve 8 s&pt heures &t jeo vais A V'decle m‘ car., Je rentre & la
malaon pour de‘eunor et le soir Je quitte 1t8co le a quatré heares et demie.

Jemps préferés? Moi, J'uime aller 4 la maison des

Quels sont tes pa
' 5 et jouer au babyfoot.

dcouter des dig

Jean=Pierre

subject at school?

(N
-
i

ow does he pget to scnool?

2, Wnere does he have dinner (lunch)?

Y What does he like to do at

i
!

1}
i
B3
q
1
ifi
i}
‘J




Appendix 5.a.

Cleveland County Certificate




County of Cleveiand

Jhisicto Centify that

of School

has passed the County Proficiency Test

in French at Level One




icicto Centiby that

of

School

has passed the County Proficiency Test

in French at Level Two




Appendix 5.b.

Cleveland Defined Content Syllabus
Level III Draft




Cleveland Defined Content Syllabus - Level 3 - Draft

(ser appensn)

A. Shopping 4 -
M b use Yo Glphone Hffcnatly
323“5»!}5 w & use W
. \ | pas lzrrvw.uu, wp & 160 and 4o .
je n'en ai 'u‘iz‘“‘
ce va Apmberd to lepo
c’:erta.i?ement chewing gum
bien sur caramel
yaourt
j'ai ) . :
wi\, tu as ) acheté /L‘.@tﬁ./ s B e e
vous avez ) un jouet en peluche
Qu'est—ce qubn a acheté?
Qu'est—ce que tu as ) un foulard
tu vas ) acheter? une écharpe
un essuie verre décoratif
vous allez ) Vertes en teutal
_ qu'on va ) acheter?
S\ > JenNan poa diends un vase
W‘B je regarde seulement un torchon
(est-ce que) vous acceptez les
chéques de voyage?
(est—ce—que) Jje peux l'essayer? un porte-monnaie
un porte—clefs
des espadrilles
SRERabe- une pipe
un slip du tabac
un collant
-&ee——b-i-ggud-i—&-c-l-nuffcnes * votpe—peinture- )
un fer a friser * to ' " +$aille )
U-stuuﬂ ¥ Yous—peener—quelte—tailled
du—papier—eadeau- % -quelle—eet—votre taillel
J"auL c:es: trop iourt
_ c'est trop long ,
Gas besorn de c'est assez,..,
Oorv o/ d”
c'est bon marché
Listening
vous désirez? A Vobr W * \bua quelle e !
voulez-vous un paquet cadeau? t bude t quatle e whe tile
C‘M.W oﬁ,« . Vous beaor
Reading apca, v
une boucherie chevaline
Alimentation générale fins de série
une poissonerie fins de saison
un chariot réclame
. . Soldes
Instructions i1n a phone box
B. Travel by train/bus/coach

Spesaking

Est—ce que le train/l'autobus/l'autocar est déja parti?



G. At the Camp-Site

Speaking
wne bouliclie do
On peut acheter -du—eamping gaz ici?

—+Heuvene—pous camper 1ci?

Est-ce qu il y & un autre camping prés d' ici?
C'est & combien de kilométres d'ici?
C'est loin?

Listening
Montez la tente 9‘03503'~"

1" !

Reading .

" e camprurs bt pras ... -
"vous €tes priés de laisser ces lieux dans 1'état de propreté
que vous les avez trouvés en entrant."

H. At the Youth Hostel

Speaking

Ou se trouve le pére aubergiste?
" " la cuisine ?

Ou peut-on acheter la nourriture

la carte d'aubergiste
d'auberges de jeunesse

Avez-vous des draps & louer?
Qu'est-ce que je dois faire comme #&ehe? Eorvee K
Qu'est-ce qu'ily a comme loisirs?

Reading

Le placard & balais se trouve dans le couloir
au fond du couloir

Salle de jeux

Salle de billards

Les portes sont fermées a partir de .. h & .. h.
Lomentngt

Le premier service débute & ... h

Le second service est assuré de ... h a ... h.

I. Fating out in a Restaurant/or Cafe
Speaking
Oy !

Nous sommes quatre

Je voudrais manger d& la carte
du sel
du poivre
une fourchette
un couteau
ung cuiller

de L' Aty ot d.u,VuwaAQ




From the menu

entree
charcuterie
assiette anglaise

escalope de veau
canard & 1l'orange
qu'est-ce que c'est ...

les épinards ... le plat du jour?

lee astithauts ... la spécialité de la maison?
fraises & la créme

pltisseries bovmes allima il

) £ )
yaourt
flan pommes pont \u‘,{— J
Listening
C'est pour combien?
C at Combun de Counverts ?

Comme légumes?
boisson?

‘Reading
Au choix
Service et boisson en sus/non compris/enfpb¢d

I1 est interdit d4'apporter)son manger prox 2k

On peut a.pporter) " " bowraona M
y #g“c Aovv
La maison n'accepte pas les cheques Few on 3 R
Lassteroult

J. Visit to a Doctor/Dentist/Chemist

Speaking

Appelez une ambulance s'il vous plait

un médecin

le plus t8t possible
Ou est 1'h8pital le plus proche?
. (2

J'ai deg violentg douleurs
C'esat grave?
Je dois rester au 1it?

Une indigestion

Qui est le pharmacien de garde?

Listening

Avez:voue de la tgmpérature? une Gese de '
v e e Une prgpust ders dectssoss

Reading

Comprimés pormades un massage/application

les gouttes



Appendix 6

Cleveland Curriculum Review
Curriculum Group — Other Languages




Document U,L

CLEVFLAND CURRICULUM REVIZHW

CURRICULUH GROUP — OTEZR LANGUAGES




Mr. C
Mr. D
Mr. P
Mr. D
Mr. M
Mr. D.
Mr. R
Mr. W
Mr. A
Mr. A
Mr. A
Mrs. M.
Mrs. L.
Mr. B.
Mrs. B.
Mr. D.
Mr, B.

Curriculum Review - Other Languages Group

. Algie

. Armitage
. Balmforth
. Colemen

. Dennison

Green

Hullcoop.

. Hutton

Leitch

Littlefair

. Marsden

Metcalfe
V. Minns
Quinn
Tompsett
Spoerry

Warner

Group Membership

Sarah Metcalfe School

Northfield School

Acklam Sixth Form College

Tan Ramsey School

Sacred Heart School

Bertram Ramsey School/Marton Sixth Form College
Advisory Service

Acklam Whin Scﬁool

Prior Pursglove Sixth Form College
Rye Hills School

Egglescliffe School

The Dene School

English Martyrs School
Stockton/Billingham Technical College
Northfield School

Advisory Service

Acklam Sixth Form College



10.

11.

Curriculum Review - Other Languages Group

Contents of the Document

Introduction.

The place of other Languages in the Curriculum.
Aims and objectives (11-16).

Aims and objectives (16-19).

Teaching and Learning (11-16)

plus Appendix A : Some different sorts of exercises.
Teaching and Learning (16-19).
Assessment.
Other Languages in the context of school organisation.
The organisation of the Languages Department.
External Influences.

Appendices I. The relevance of modern language learning to our
national needs.

II. Modern language examination possibilities (other
than traditional 'A' levels).

ITI. Register of useful sources.

IV. A check list for the department to consider.:



Objectives 1

Below Average Puplls

Listening 1. Heavy emohasis will be laid on this skill, with relevance

te the pupils' own experience being all impcrtant.

2. The language will be restricted to:

(ii) specified topic areas (e.g. Cleveland/York/Oxford schere: '
The language concerned will probably be receiving directicns.
simple reguests and simple guestions to find out basic persons)
information. Pupils can demcnsirate their understanding of

the above by way cf the following:

(a) response in English (this could lead to 2 bi-lingual

conversation at a higher level)

(b) eactions and/or mime

(¢) drawing

(@) multiple choice items

(e) oul/non response

Frequently the requirement to answer in the foreign language
is a barrier and prevents pupils from shcwing comprehension.
Native speakers can be used for listening comprehension

purpcses eventually &t near normal speed.

Reading 1. The pupils should be able to read and understand simple
written stimuli such as: signs, labels, products, posters

and directiorns.

2. In addition, those not in the weakest category could attempt
scme very simple texts for gist reading. The pupils can
demonstrate their understanding by way of & summary 1in English,
by answering questions in English which can be of the open

ended or multiple choice type; or by drawing.



Speaking Of greater importance with this skill is the ability to ask rather
than to answer questions (and consequently, to understand the
replies). An example of this could be when the pupil seeks simple
information in the Foreign Language, such as where places are,

The least able may be severely limited orally, but frequently the
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indeed one word only where appropriate will be an acceptable

standard of attainment. As far as pronunciation 1s concerned

intelligibility is the deciding factor. Would the child have
got the required response from the listener? If so, this would

be considered satisfactory.

Writing This is not appropriate as an aim in itself, but can be useful
in respect of the following:
1. as an aid to memorisation
2. as & help with reading comprehension

3. as a way of providing pupils with some variety.



Average Puvils after 3, 4 or S vears

Listening In additicn to what has been previously stated these pupils
should be able to demonstrate an increasing understandéing of
everyday language, and should have the ability to understand
known material when used 1n a new situation. Also they should
be able to extract gist without detailed understanding and
to deduce for themselves the meaning of the language without
understanding necessarily every word. It is still the most

important skill.

m

{

Reading As bvefore, but these students should also be capable of readin
letters, notices and short nerrstive texts. OSuch pupils should
begin to understand more complex sentences across more than cn
situaticn. They can start to use simple readers. to extend the
language learning process beyond the immediate environment of

the teacher,

Speaking As for the less able, but in addition average pupils should be
able to ccpe with 'courtesy requirements" or'small talk". They
should have the ability to ask for and give personal details
about themselves, their family, environment and interests in
response to a foreign person trying to get to know them. The
pupils will develcp a greater ability to use different persons of
the verb according to circumstances. Pronunciaticn is not as
important as intelligibility and fluency but pupils should however,

avoid "offending" the ear of listener if possible.

Writing As before, but there could zlso be some simple gulded letter
writing within strictly specified areas, for example for

information, holiday needs or personal items.
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This would reflect the oral work, act as an ald to memorisation,

and help with reading comprehension, consolidation and practice.



Objectives 3

L-'
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1

stening

Reading

Speaking

More Able Pupils after 3 years

As for the average but also the following should be within the
reach of mcre able pupils. These pupils should alm to achieve
gist understanding of concrete language at near normal speed.
They should also start to understand more abstract familiar
language such as narrative descriptions and dialogues by being
exposed to a large amount of listening comprehension practice

at near native speed.

As before,but also these students could attempt & wider rangs of
detailed reading containing lengthier texis with more complex
language. The pupils should be able to cope with much more
extensive vcocabulary and structures and the most able among this

group could be challenged by gist comprehension of simple

authentic material.

In additicn to those objectives suitable for average students,
more able pupils should also demcnstrate an ability to express

a greater range of feelings, to ask and answer on everyday needs,
together with a wider range of enquiry about other people's
experiences. The pupils should be able to relate their own
experiences 1in tenses other than the present. Fluepcy is still
most important but also a fair degree of accuracy is to be
desired. It should be good enough not to offend the ear and

should be as near authentic as possible.

As 1n the previous section for average pupils, but also the
following tasks could te asked of this group of pupils. Simple
letters of a perscnal type including the relation of experiences

and the discussion of plans could be written. The pupils can
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describe events and keep a diary. They should be able to

relate a narrative or description based on 2 visual stimulus.

N.B. Reference should be made to pp LO/U1 Appendix I of '"Modern Languages
Comprehensive Schools ~ the report of the Cleveland EMI/LEA Seminars of

1977/78" in respect of possible objectives after three years.

in



Graded Tests

Short Term Goals (vie Graded Tests)

Consideration must be given to the fact that, in spite of everything, some
pupils (especially the below average) will probably wish to give up the study of =
language after 3 years. In this case the programme offered should reflect such

fic final
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a possibility and give the pupils something to aim for with spec

goal in view. In this respect a systew of Gruded Tests, like those in Cleveland,

York, Oxford and other parts of the country weculd give pupils = strong motivating

the present situation whereby many children cease the study cof

ho¥

factor and avoi
a language merely at the place they have reached in the text book. Graded tests,
perhaps at a different level would 2lso be of benefit to average and more able

pupils providing the motivating btenefit of approvriaste short term goals,

Success in the early years,following perhaps the manner of learning as
described in the followingsections,may persuade more below average pupils to
continue the study of a lenguage into Years Y4 and 5 than hitherto has been
the case. Under these circumstances an appropriate Mode III C.S.E. based on the
skills and materials in use in the classroom situation would seem to be more

relevant than a traditiocnal Mode I examirestion.

Short Term Goals via Linear or tovpic based courses

As much has bheen made of learning difficulties in

respect of the possible attainment of the aforementioned linguistic

objectives, consideration should be given to the relative value of traditional
linear courses (like Longmans) as opposed to a topic based approach (like Eclair).
Pupils of below average ability do have difficulty retaining infcrmation, and are
often absent, with the result that the conventional"building bricks systenm'
may not be appropriate for them. Colleagues are asked to consider whether or
noct topic based material with & high listening comprehension comporent and a
spoken element which reflects a "survival situation” approach, would not be more
suitable. Relevance is of great importance for such pupils, and so is immediate
success, for the below average student cannot think in terms of a five year slog

to an examination at 16+. Situational based courses, therefore, provide this

iy




by giving the student immediate opportunities to use his language in 3 "real"
way. In Zclair unit cne for example the young learner is required to ask for
places in a real town (Dieppe) and soon learns to understand revlies containing

directions. This very early practical use of language is 2 high motivating factor,

he can see why he 1s learning French and can see alsc that he i1s getting it
right - "we like French sir, because we can do it". All vupils need the
encouragement of success, but the less able child will be more easily put off

unless he can appreciate his own progress.

If a topic based apvroach is considered more suitatle for below average
pupils then the following types of situation, in which the pupil needs to

perform to survive might be appropriate. The emphasis should often be on askin

&

the questions and understanding the answers (apart from section 6)

1. moving around - being able to ask Tor and receive simple directions

to the most commonly requested parts of the town.

2. tremsport - by train/car/bus—ccacn/plane/toat.

3. shepping - for food (picnic type), stamps, post cards, souvenirs etc.

(i.e. the sort of shopping done by tourists on holiday).

b, catering - in a café/bar/restaurant.

5. accommodation - at a camp site/hotel/youth hostel.

6. staeying with a family - personal information
likes/dislikes

lelsure activities

It is to be hoped, of course, that all pupils whatever the materials they
use might, during their siudy of the languege, learn to cope with such situations
as those listed above. With the less able it could be said perhaps that this
is how we set out to teach, while for the more able, knowledge in the above

will come in the course of the linear programme of leerning set before them.
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Setting out objectives within a syllabus

When considering objectives in language learning it is often customary to list
these in terms of the vocabulary items and structures or gremmar which it 1is
thought desirable for the student to acquire. Often this closely resembles

the way in which it is described in the text book. It is important, however,

to COnSideI‘ at ou Ty ls are expected to 4o with th'l_S knowledge and that 1is

3 b
= ~ q
wlic Wi pupa |9 walli ALl

why, in general terms relating to the L4 language skills, we have set out our
objectives relating to the expected areas of performance by pupils of different

ages and abilities.

Colleagues shouléd refer to the Cleveland document "Modern Languages in
Comprehensive Schools" reporting the EMI/LEA Seminars of 1977/1978, at this point.
On pages U4O/L1, Arpendix E sets cut scme possible aims for the first three
vears of a language course and stresses the sort of things our pupils might

be able to do with whait they have learnt. Another way of arranging this could be in

the form cf tovic areas in which the skills previously defined might be practised.
Such topic areas can be found on pages 36-39 of the HMI/LEA Seminars report in
which precise linguistic objectives here felt to be appropriate for the end of

a five year course in German (which can be easily related to other languages)

are summarised under a variety of headings in regard toc all four skills. Collesgues

are urged to consider whether these pages in the report offer, from a practical

point of view, suitable areas in which their pupils can actually perform in the
language, and whether, in drawing up their own syllabus due cognizance 1is taken
of:

(1) those areas in which their pupils are expected to perform, and

(ii) those skills their students are expected to master within those arees

et the different stages of their development and experience.

Most schools will have access to course materizl which may well, to a
greater or lesser extent, dictate the order in which language is learnt. As has
already been said,it can be easy therefore, to think solely in terms of the

vocabulary and grammar as laid out in the book., When pupils appear to be able




to form the perfect tense for example it 1s tempting to assume that this ig

now known and the students are ready tc move on to the next chapiter. We would

recommend, however, that colleagues at all times bear in mind the true function
of language, namely to communicate, and that consideration be given to what
skills pupils can perform with their knowledge of the perfect tense, and that

they be given cpvortunities to practise and pverform these skills. If objectives

in terms of performance skills are built into the syllabus pupils will more readi iy
discern the true nature of the tasks being asked of them, and teachers will find

their assessment has greater validity in respect of the objectives.

r

It might be helpful at this point to take the most commcnly used French
language text book in use in our schcols, Longmans Al, and to examine it, not
only in terms of grammer but alsc in respect of performance skills expected
from pupils who follow it. Longmans AL represents anywhere from 3 tc 6
work and at the end of this time pupils may reasonably be expected (within the
skill areas appropriate to their range of abtility) to have acquired much of the
grammatical knowledge as set out on page 5 of the pupils book, and pages 7, 8

and 9 of the Teachers Book. They will have been exposed to appropriate vocabulary
within the following topic areas: greetings; relationships; classrocm and school;
home and garden; food and drink at home; time/days/dates; seasons and weather;
European capitals and countries; tcwn and country; animals; clothes and parts

of the body; shopping for groceries; fruit, vegetables, sweets and ices; travel.

especially by train; scme leisure pursuits; holidays; daily routine.

The gquestion to be asked therefore, is what can the oupils do with the aboe

Therefore, bearing in mind:

a. the vocabuwlary and

b. the Erammar which has been taught.
would pe reascnable to expect our students to perform the following skills
at. the end of 1 or 2 years work. In order to assess thelr progress teachers

might ask can they:



\n

10.

11.

12.

13.
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identify themselves and other people -~ giving basic personal
information (such as name/age/birthday/family/nationality/address)?

Can they elicit this information from others?

indicate what or where things are? Can they describe things and

people?
indicate possessicn by clalming things for themselves and others?

use numbers and quantities when required, so as %o be able to shop
and ask for thirgs, and recognise correct zezsures and prices when

appropriate?

give and take simple commands?

1

indicate how they feel - hot/cold/nungry/thirsty etc.? Can they

make similar enquiries of others?

indicate like/dislike/preference/choice? Can they elicit this

information?

describe what they do (e.g. daily routine) or are actually engaged

in doing? Can they find out this from others?

indicate where they are? Can they elicit this information from others?

say where they are going — when and by what means? Can they ask for
directions to places in a town? Can they understand someone else's

plans?

indicate what they are going to do, and when if necessary? Can they

ask others what they are going to do?

respond to or inaugurate small talk about the weather (and seascns of

the year where appropriate)?

greet, take their leave, ask after, thank scmebody?
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1L, express lack of understanding, and request another opportunity

for comprehension?

If your pupils cen do these things, you have used the materials, the grammar

and vocabulary to sncourage opuplls o '1se the foreign language in a practical way.

In addition it could be useful to look at any one particular lesson from
Longrmans Al, and break it down in greater detail in terms of vocabulary, grammar
and performence skills. Let us take Unit 11 "La matinée' and analyse it under

-

three headings with a view to the active skills pupils will acquire.

(New)Vocabulary Grammar Skills

en ville after this unit the pupils

matinée 1. present tense of aller should be able to:

journée 1. 1identify places both in
isolation and in relation to

(en)autobus 2. au/a la/a 1'/aux Others, and to ask for these

(en) vélo places in a town.

(en) scooter

(en) camionnette 3. use of pronoun y 2.a. Say where they are going

(en) taxi b. elicit this from others

(par) le train L. revision of prepositions ¢. indicete where others

(4) cheval are going

travail 3. 1indicate the methcd of

banque travel (to 2 above)

Poste

cinéma 4. respond to questions

coin about movement and place

film using pronoun 'there'

entrée

en route

vers

ensemble

demain soir

In the above, the teacher must ask himself to what extent these skills have
been developed by the material available. If 1t is to an unacceptably small extent
then the teacher will have to develop them himself, and may have to devise suitable

material to carry this cut.

Another way of setting out linguistic objectives is of course by way of a

clear defined content syllabus. Examples of this can be found in the Oxfordshire

Modern Languages Advisory Committee Book "New Objectives in Language Learning",

and also in our own Cleveland document now in schools. Of special relevance for




54
7~

pupils of lower sbility, such a syllebus defines the actual words and structures

to be encountered by the stucdents and places them in topic areas in sections

for listening, speaking and reading. In this way students and teachers are in

no doubt as to what has to be learnt, at what level, and whether actively or

passively. Thus for example at Level I the topic entitled "Travel by train"

might include the following language:

- . 5
1. for speaking ou est la gare s.v.p.?
un aller (retour) pour ..... S.V.D.
) . .
a quelle heure arrive le train de .....
& quelle heure part le train pour ..... etc. etc.
2. for listening clest ..... franc s
AN
il part a ..... heures
11l arrive a heures
quai numéro ..... ete, etc.
3. for reading - Gare
N .
acces aux quals
billets
renseignenments
etec. ete.

arrivée(s)  départ(s)

In such & syllabus the structures themselves indicate the functional use
of the language, and the students see quickly and clearly what skills they are
learning and what they can achieve with this body of linguistic knowledge.
Careful thought needs to be given in such a syllabus in respect of what the

students need to hear and read, as opposed to say, so not only is no time

thus wasted pursuing unrealistic productive goals, but alsc reasonably sophisticated

levels of listening and reading comprehension can be achieved with even the least

able of our pupils.




b)

Pupils learn and work better under certain circumstances.

| i)
ii)

1ii)

| iv
v

)
)

Much of the pupils' motivation (or lack of it) will stem from the
of the teacher.

i)
ii)
1ii)

iv)

v)

)
ii)
1)

)

11

1

1
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Flashcards, posters, display, objects (realia),
Films, filmstrips, television,

Magazines, newspapers, readers,

iv the blackboard (a much underused resource!)

Audio. Here we would place the spoken language through

i) the teacher or Foreign Language Assistant,

ii) Tapes, records,
i1) Broadcasts.

Action. In this section we would seek to engender movement and

recreate "living language". This is done through pupil to pupil
interaction by way of:

i) Dialogues, role play, small conversations,
ii) Mime.
Tactile. The pupil will identify language with objects he can hold.
Typical relia, as to be found in many classrocms, figures largely in

this process.

Smell/Taste.

appropriate.

Such as food and drink, which can be invoked where
Links here with other departments, such a2s Home

Economics, can be invaluable.

Motivation

The attitude of the pupil is bound up with the whole guestion of motivation.

Namely when:

they
they
they
they
they

understand why they are learning the language,
know what they are going to do in that lesson,

are aware of the skills to be accomplished,
experience success from achieving realistic goals,

enjoy themselves.

attitude

The following questions must be asked.

Is he well prepared and organised, bringing the correct materials
and aids?

Does he show enthusiasm for his subject?

Is he
Is he

interested in his pupils, whatever their ability?

sympathetic, supportive and positive - emphasising what is
right
Is he active - not static and seated - producing lessons with pace

and life?

and not what is wrong?
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vi) Do the lessons start punctually? Is time wasted?

vii) Does he produce a high work rate among the pupils?

Pupils will be spurred on in the language learning if there are noticeable

ith the target country present. Departments should consider:

1
i) pen-pals or class correspondence schemes.

) exchanges (home to home)} and foreign visits.

) the value of the foreilgn language assistant and other foreign

nationals 1n school.

The classroom envircnment can have a2 considerable influence in motivating
pupils. Departments might look to their languages area and ask these questions:

tive and fresh? Doesg 1t contain lively,

)
~—

Is their display attrac

interesting material from a number of sources? Is i1t stimulating
so 1%t can be referred to during a lesson? Is it changed regularliy?
(or is it wallpaper?)

ii) As well as posters, are there examples of pupils' work on show?

iii) Are authentic realia present? Are there possibilities to hand for
situational role~play - such as shop corner?

iv) Is there an easily accessible supply of reading material available?

(such as magazines/papers/readers etc.)

Language learning need not be restricted to the 4/5 Classroom periods each
week. Many pupils will be motivated by being given opportunities for follow-up

work. In the area of enrichment activities consideration could be given to:

i) language clubs
ii) reader libraries
iii) different sorts of "Intensive Courses' which can be single school

based, done in cooperation with a number of schools, residential

or non-residential.

(v. C.I.L.T. publication on "Intensive Language teaching in

schools").
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We feel that variety of the working mode 1s important in motivating
pupils for a variety of linguistic and social reasons. It should not always
be o teacher to class situaticn {(which often leads to teachers lecturing rather
than teaching), but rather, different ways of breaking up the class should bpe

investigated. Language practice in groups or pairs where pupils act out

role-play or dialogues etc. can be both enjoyable and stimulating. Thus

i
H
t

more pupils have the chance to practise what has been learnt in a lively
manner, in wnich ohe students can hear the successful results of taeilr labours.
Departments could guestion the furniture lay-out of their languages arez and

ask whether it is most suited to their style of teaching and learning.

A system of incentives will help stimulate pupils. Healthy competition
between groups will act as a spur, and in many classrooms there is an on-going
record of competitive activity. Other rewards or treats will be appreciated
by hard-working students. \t the same time there is much to be gained from
a cooperative effort, and teachers should remember that pupils can learn much
frcm each other.

Children have a right to feed back, and a positive attitude towards marking,

with helpful and constructive comments, is most important.

Some of the pupils interest in languages will reflect parental backing.
Departments should try and make parents aware of what 1s going on, and capitalise
on any intersst shown. Demonstration lessons, or lessons iavolving parents,
especially in the A/V room or language laboratory, do much to bridge the gap
between home and school, thereby reducing ignorance and/or prejudice and increasing

the possibility of support.
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ASSESSMENT

Justificetion for assessment:—

1) for the child to be aware of his own abilities and progress;
2) for teachers to judge the appropriateness and effectiveness of the
teaching process;

to indicate the ability of an individuel to external bodies - parents,

(VY]
~——

employers, further education establishments.
Objectives
Assessment should be tailor-made to objectives; the assessment process 1is
éssential in determining whether objectives are being achieved. It is
unfortunate that most public examinetions, which dcminate teachiqg after
thiré year, do not necessarily coincide with the objectives generally held
to be desireble by most language teachers.
When?
Assessment 1s a continual process. It need not always be formalised or
documented, and may ccnsist only of guestions at the beginning of the lesson
on the material taught in the previous lesson, but it is vital for the
teacher to know that what he has taught has been assimileted by the children.
For younger or less able children testing can be done by way of such activities
as agree/disagree; true/false; naming the odd one out; matching pairs; drawing
pictures or symbols of individual items, or composing pictures from a

description.

This process takes place eslongside more objective testing, e.g. class tests;
end of year exams set to a number of parallel groups; Defined Content Syllebus

and graded tests; C.S.E. and G.C.E. examinations.

While we feel that record-keeping is essential throughout, there is a danger
that mainteining over-complicated systems may require an effort disproportionate

to the benefits derived.
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METHODS OF ASSESSMENT COF PASSIVE SXTLLS

1. Questions in English to be answered in English.

2. Multiple choice in English.

3. Multiple choice in the foreign language.
This 1is valid in & listening test for heard multiple chcice items, but
nct when the items ere written down as it then becomes a test of both
listening and reeding comrrehension.
L, Answers required in the categories: Yes/No/Don't know, or True/false.
S. Precis in English. Translation from the foreign language.
Both these methods may involve other techniques.
6. Reproduction/precis/questions in the foreign language.

These methods test more than one skill.

METHODS OF ASSESSMENT QF ACTIVE SKILLE

A, SPEAKING

The need for assessing the oral abilities of the pupil has incressed in
recent years. In spite of heavy emphasis on oral work in much of present—
day mcdern languege teaching, even the most pregressive exemining boards allow
only one third of the marks for orel work, and then undue emphasis is laid,
often, on accuracy at the expense of fluency. This is particularly acute at
A-level; far greater emphasis should be placed on the oral aspect of the work.

A major problem facing those wishing to assess the oral work of the pupil
is the time factor involved in cne-to-one testing telow fifth-year level,

A further problem is the difficulty of establishing criterie for asszessing
fluency.

The following techniques of oral assessment are commonly found. Scme of
these lend themselves better than cthers tc testing particular areas of oral

skills.

1. Reading a passage

This tests pronunciation. Often the passage itself is too difficult however,

ard becomes a comprehension test as well.
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2. GQuestions on a reading passage

The questions need toc be carefully designed so as to avoild difficulties

of comprehension.

3., General conversatiocn

This is the best test for fluency and communication of meaning, but
presents the difficulty of establishing objective criteria. It is important
that it is related to areas within the pupil's sphere of experience.

b, Prepared questions

The validity of this as an assessment technique depends very largely on
the nature of the gquestions set.

5. Prepared tovics

It is particularly important that these relate to the candidate's own

3]

axperience, e.g. English education rather than ithe f & foreign country.

6. Role play

Providing this cen be set up with mansgeable stimuli, it can be an
effective means of assessment. There are dangers of its becoming a mere
translation exercise if the instructions are too detailed, Mreover toco much
dependence could be placed on the pupil's ability to act or invent.

7. MNarrating e story from a series of pictures

This is a valid exercise for testing narrative technique, although the
insistence on the past tense is perhaps questionable. Could this skill be
better tested in the general conversation?

8. Questions on visual stimuli

This can be effective but is too often a grammar exercise.

Criteria for assessment of orel skills

Greater credit should be given for communication of meaning and fluerncy
than for accuracy. Prcnunciation is perhaps better assessed separately,

i.e. via the reading fpasszage.
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B. WRITING

1. Picture story/letter writing/continued story/dialogue/general essay.
These test the ability of the more able pupil to write with some degree

of freedom in the foreign language. They are likely to provide an

effective essessment of the objectives outlined above,

2. Answering gquestions in the foreign language. (General, perscnal, cn
visual stimuli or reading passage).

This tests the ability to manipulate the foreign language. This skill

o
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can best be tested Ty rell-designed comprehensiocn exercise, where the

uestiocns are straightferward.
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the fcreign language.
3. Reproduction/precis/éictation in the foreign language.

These invelve other skills, i.e. thcse of comprehension, and may be useful

as teaching techniques, particulariy with the most able pupils; ne should

be wary however, of their use as pure assessment techniques.

. Filling blanks/changing structures; endings, tenses/verb and vocabulary
tests. Although these are used for assessment of written work in the
foreign languege, they have limited scope and should not be considered an
end in themselves,

5. Translation from the mother language into the foreign language.

This is under guestion even at university level. It is a highly specialised

skill which demends a disproportionate emount of time and a high level of

slavish accuraecy at the expense of fluency.

Criteria for assessment of writing skills

At present, too great an emphasis is often given to accuracy, both in inter

and external examinations. This is beceause it 1s easier to be objective in

this area. For all pupils, heavier weighting should be given to range of




vocabulary, idiom, structure, and in certain cases I[or content e.g. A-level

essays. The criteria for assessing these in external examinations should be

more widely publicised. For moderately able and less able pupils accuracy should

have a very low priority. In any case, 1i =excessive inaccuracy 15 to be avoided
the task of production should be carefully prepared and limited in range.
EXTERNAL EXAMINING B0ARDS
As so much of assessment is ultimately to do with the examining boards,
we should like to raise the following points:-—
1 there is a need for more openness on the part of the boards about their
criteriz for assessment;
2. a fuller but selective defined content syllabus of veocabulary and structures
(cf. J.M.B. O-level Spanish) would be welccmed;
3. it may be feasible for candidates to use a dictionary in examinations,

particularly at higher levels.




Appendix 7

C.0.M.L. Conference in Birmingham
organised by C.I.L.T. (1980)

Extracts






Report of the Working Meeting held at the James Gracie Conference
Centre, Birmingham, 6th - 8th June 1980. Organised by CILT and the
GOML Co-ordinating Commnittee.

The meeting was opened by Brian Page, Chairman of the
GOML Co-ordinating Committee. e expressed thanks to the
Schools Council and the Mary Giasgow Trust, who had
generously provided grants to enable the wmeeling to take
place. He then outlined the background of the mceeting:
the GOML Co-ovdinating Committee which had been set up at
the CILT Conference on Graded Objectives in April 1979
had met three times during the acadewic ycar 1979/30, had
s0 far produced two newsletters, and had organised the
present meeting.

Contributions from representatives of groups

ILEA TESTS

June Tarrel spoke avout the ILIA tesis, which are based
on ECLAIR (the materials which had already been produced
by ILEA teachers). The principles underlying the Speaking
Test were culled Zrom the Council of Europe and publications
of David Wilkins., It was decided to base the tasks
demanded of pupils on the BCLAIR materials. Thus Level 1
(taken after the first six units of the course) would set
the following tasks:

factual information gathering

how to asik {for things

answering guestions cbout intentions

giving information aboul oneself
At Level 2 this would be expanded to:

more factual information

shopping tasks

intentions

being asked to offer something

furtiier personal iniowwation, etc
The group wantca the tests to be as natural as possible
and therefore to include role-playing and asking for
information, not werely responding. Various methods oif
stimulation were used: symbols, visuals, and instructions
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(sometimes in Lnglisnh). When cards were ciperimented
with, there was the problem of comparability of cards,
so it was cecided to produce a booklet. Another problem
was that of creating a 'flow', so that the test did not
consist of & set of completely disparate questions. The
Level 1 sequence finally agreed was as follows: around
the town -~ at the market - in the café - in the shop -
talking about oneself. And for Loevel 20 at the station

- on a picaic - buying clothes - being 1n pain on the way
home - in a house {(what is happening in vavious rooms) -
at the cinewa - where to meet, The prescent test booklet

was exvected to be used for several years.
Marking

Yach question is marked on a three-point scale: O = task
not acconplisined, 1 = error but communication achieved,
2 = task satisiactorilly accompiisned. Teachers are given
the following guide:

9-10 = high fluency

7-3 = reasonable fluency
= hesitant
much stumbling
A = very poor communication
Two marks are given for each question - one for conmuni-
cation, and one for the degree oif fluency with which this
is achieved. Thus 18/40 would be a pass, 36/40, a pass
'avec mention'.

23
!

N s D
!

Conduct of test

Pupils see the test booklet 24 hours before the test, with
their teacher. The test is taken in the classroom, whille
the other pupils are working: it takes about five minutes.
The pupils look at the booklet while the previous candidate
is being tested. All the visuais are taken from the course.

OMLAC SPEAKING TEST

Peter Dickson then spoke about the OHLAC Speaking Test,
which is & summative test lasting iive minutes, and is
awarded tweavy percent of the marks for the whole test.
The working party would like to raise this percentage in
line with the iceas underlying the OMLAC syllabuses: that
the syllabuses at Levels 1 and 2 arve designed to influence
teaching towards communicative competence. The tests are
proauced by inembers of the working parties who volunteer
to write items. The format has varied considerably: some-
times it has depended on illustrations alone, sometimes on
a comvinavion oi Lnglish instructions and pictures, and
sometimes on sywbols. Lowever, it was found very difficulc
to make lhe drawings sufficiently clear. Tor example, a
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start designed to be tests of proficiency and not of
achievement. At the Stage Test (elsewhere referred to

as a Level) Lothian wanted a forward-looking test (dipstick
readings) which would show the actual point along a
continuum which the pupil had reached at the time of the

test. The team was interested in communication, in trying
to ensure that the pupil had a mastery of the system, and
not merely a store of set-phrases. It was necessary

thercfore to look at the communicative functions the

pupil would need to perform, and draw from these functions
the necessary grammar. Pupils were NOT required to
remenber all the vocabulary, as, if asked, the teacher
would provide words.

In the test situation, the Lothian team were attempting
to represent either the foreign environment, or a French
person in Scotland, or two English-speaking people
agreeing to speak TFrench. This latter suggestion aroused
a Jively debate. The pupils were not asked to play roles,
but to be themselves, and perform tasks that could
reasonably be expected of them in real life. For example,
in real life, working class children do not buy train
tickets, or go on picnics. The team wanted pupils to
talk to each other, and therefore asked them to do it in
French.

The Lothian tests are designed for all pupils and
are to be taken voluntarily, when the pupil feels ready.
There is no pass mark: the completion of a task constitutes
a pass. Lothian is particularly concerned that test-
content and methods should not have an adverse backwash
effect on classroom practice. The team recognises the
problem of set-phrase learning, but hopes that after two
years of appropriate teaching, even very weak pupils will
be able to organise for themselves the language with
which they are familiar. The following examples of
possible content were offered:

(a) two Scottish children discussing plans
for the visit of a French penfriend
(b) two conflicting diaries which pupils
have to use while trying to make "arrange-
ments
In answer to objections that these tasks were perhaps too
difficult, with middle-class bias, Mrs Hamilton pointed
out how difficult it was to find culture-free situations.

Experimental samples of paired tests were played,
Lothian believing firmly that the best way to influence
classroom practice is to put into the test those tasks
which one would like to see practised in class. It was
explained that pupils would choose their own partners,
although this inevitably meant that a good pupil would
receive little help from a weaker partner. Although
doubts were expressed about the validity of pair-testing,




it was nevertheless felt that at this stage all new ideas
were to be encouraged.

THE BMREB SCHIIMIE

The fourth speaker was Dr Roy Dunning from the School of
Lducation of the University of Leicester, who spoke

about the Teasibility Study sel up by the bast Midlands
Reprional Dducation Board, whicih e is dirvecting. The
EMINEB scheme was desipned for thie wholo apility range,
and Level 1 would be taken aflter Year 1, etce. ILike
Lothian, tbis scheme is concevned to influence methodology.
Reading and writing may be available {or the move able at
Level 1, but are intended to be supportive to the
communicative role, and not a barrier to it. There would
be no attewpt to discriminate between the so-called
'skillis'. What was being tested wuas ABILITY, and there
must be enough instances of this ability, and over a
period of time, so that it was scen not to be merely
mechanical. The schewe did not reject role-playing,
which it saw as necessary in view of the limited number
of genuine communicative exchanpges relating Lo the
pupilis' own real and personal lives.

No mcthodolopgy was laid down, and there were no
particular constraints on teachers: but the schoeme was
working towards o different form of assessment, which
would not rely on an unequal relationship between teacher
and pupils, but on a pupil-to-pupil exchange which would
be monitored by the teacher. Progress cards would be
issued, and the teacher would set up an exchaunge between
pupils which would prove that they could do what the card
said they could do,.

With regard to the problem oi stimulus, EMREB was
using cue-cards and visuals (symbols), and pupils would
be required to note down the results of conversations on
special cards (to encourage pupils to listen to each
other).

AMR YESTS

David Cross, {rom Archbhishop Michael Romsey School, London,
pointed out that what is vot cosily examinable is usually
devalued: il was therefore essential to examine oral
skills, (a) for the eifect on the pupils and (b) for the
effect on the teachers. There was always a problem in
trying to mark creativity, since such marking could only
he subjective, but he felt that the subjectivity could
be reduced by (a) a good marking scihene ana (b) holding
several interviews, ana taking the mean scorve.

lle felt that the tasks chosen could be syllabus-
related at first, but later needed to have a wore generally
reiated, extended function. Candidate anxietly could ve




a problem but this could be reduced by (a) practice and
(b) 'transparency', ie the pupil knowing what sort of
guestion will occur. :

The AMR tests were administered as follows: one
minute per interview, with a pupil withdrawn from reading
comprehension. One mipute was allowed for preparation,
but although the pupils would not know exactly what they
would be tested on, they would have heen given a skeletal
outline the day before. Marking was done on the spot,
according to criteria agreced beforehand with the staflfl
as to what was/was not the mes=uage which had to be under-
stood/conveyed. At the hipgher levels, there was much
individualised study, and any teacher could act as an
examiner to a pupil, who needed eight credits for a pass.
Formal testing was being undertaken in the fourth year
to provide feedback on validity. I'or this purpose a
pupil was given one test on entry to and one on exit from
the fourth year, the interviews being taped and the tapes
marked.

YORKSHIRI REGIONAL EXAMINATIONS DBOARD

The final formal contribution was given by Brian Park
from the Yorkshire Regional Bxaminations Board. He
pointed out that an examinations board bas the following
considerations in mind: validity, reliability, security,
woderation and discrinmination. As to whether testis
should be norm- or criterion-referenced, the present
public examination system was in any case a mixture. If
graded tests were intended, like swimming certificates,
to interest parents and generally assist motivation, they
could remain relatively free; if, however, wider accept-
ability was to be sought, then the schemes would have to
consider standards in the same way as public examinations
boards. Mr Park agreed that the present situation whereby
the teaching system was being adversely affected by the
examinations system was unhealthy, but he wondered if it
was in fact necessary to change the examinations syllabus
in order to change teaching methods. De put forward his
interpretation of government statements about the future
of public examinations, and there was a lively debate on
the subject of a common sixteen-plus examination, and
particularly wbether such an examination should have a
common o1 branching syllahuses. While at present it did
seem possible to establish grades in the GCE/CSE spectrum
from a comiwon examination, it had to he remenbered that
only 35 percent of the ability range is currently being
examined in a wodern Janguage. Any new syslem would
presumably have to cope with a much wider band of ability,
and the problem would therefore be greater.

There was a strong feeling among some members of the
méeting that any new examinations system should NOT 'be




tied 1o any pavticular age: that Level 2 of a graded
system might be equated with, say, Grade 7 or 8 on the
new system, fo bec taken whonever the pupill was ready, and
duly credited on any school-leaving certificate. Those
ahle to attempt higner levels could do so, al any age.

It might be possible to distinguisi standards of excellence
within the upper levels., Ni® Park agreed that there were
merits in thils ddea, Chough i was revoeiublionary, and
pointed outb Cthat in any nationally accepted system it
woulid be dmpossible Lfor modern languapes o act inde-
pendently. 16 might, however, be possible to define
subject aveas, eg maths, where such an approach could be
equally beneficial.

The remainder of the meeting was spent in discussion
groups. Therc were four sessions, witi the following
general bheadings:

(1) Organisation and arrangement of oral tests

(2) Content of oral testis

(3) Conduct of oral tlestls

(4) NMarking of oral tesis
Inevitably there was nuch overlap in the discussion, and
confliciing opinions in some aroeas, However the aim of
this report is not be prescriptive, but to show what is
being done, what problems have cmerged, and how some of
thew are being tackled, with a view to encouraging furtiher
initiatives among all interested parties. This is
essentially an open~ended debate.

1. Organisation and arrangement ol tests

Step-hy-step or end-of~year/stage

It was thought that theve is an dmportant distinction
beltween swwmative proficiency tests (end-of-year/stage)

and stage or step-by-sitep lesis (wheither used {or

continuous assessment or as an indication of progress)
administered aiter individunl units. Step-by-step testis

test mastery of specific tazks, whereas summative proficiency
tesis should test ability to tronsfer (conmunicative skilils).
1t was agreed that the mastery of specific tasks is useiul,
but that some greatery element of 'communicative skill'

shiould ve tested al some stage. Step-by-step assessmont,

it was felt, can have a good bachkwash effect on teaching,

and summative testing is also necessary with a cumulative
subject, It was felt that, for the latter, the end-of-year
test is easier to orpanise, and tivat perhaps the mwost
practical stavt for a new pgroup was to begin with summnative
testing and move on Lo step-by-steop testing. It was
lmporwant 1o negoviate with the pupils and let them see

the point of what they were doing: the test should be a
reward rather than a stick. It was felt that pupils like
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to make an ‘'evenil' out of a test, and give it a sense of
occasion which makes the certificate worthwhile.

Length of test

York hias one-and-a-balf minutes for Levels 1 and 2, two-
and-a~half minutes for Level 3; Northants three to four
minutes; BEMAERD about Tive minutes; Lothian up to fifteen
winutes, in poics. T woas deli Chaolt o0 step-by-step
testing was done throupihront Live yenr, two minutes (or up
to five minutes at the very mosit) waas suliicient o test
oral proficiency in a sumative dlest, taoking a sample of
the material taught. AL higher Jevels, tests should be
Tonger to allow tiwe fotr pupils (o soy move than the
winimwn,  Since chere would ailwayvs e some drop-out,
fewer pupils should allow more time per candidate.
Leidcester sugpested testing two pupils together to cut
down tame, but this might present a problem with 'loners',
it was also felt to be undesirable to have two weak
candidates worxking together, really unable to helip each
other. ‘

rlace

Practiice is vaviea. Sowme lteachers ceonduct tests in o
corner of the roow while the rest oi Lhe class do private
work,; others feel scronply that privacy is necessary, in
view of the probiem of the teaciier having two jobs Lo do
at once, and the undesirability of candidates hearing all
previous examinees (though one group was not worried
about the possibility of cheating, believing that pupils
vould forget what they heard in any case). It was
suppested that stock cupboards or corridors (with the
classroom door open) could he used if necessary. The
supervigion of the rest ol the class could be undertaken
by an assistant, another teacher with a free period, PGCE
students borrowed from a local college or UDE, sixth
formers, or if space allowed, classes could double up, oxr
a senior teacher might take three or four classes in a
hall for slides or souwe comwmoa activity.

wWhen tests should be taken

It was felt strongly that except in exceptional circuni-
stances step-by-sitep tesits should be taken 1n class time
or in the usual time ailotted for school examinations.
There should be no special treatment Jfor Frenci, At
present moany teachers were piving up lunch or break times,
which was felt to e hod praciieos leading o loss of
status. It was Jell that what was necded was official
vecognition that timwetabled space is cssential for
summative oral testving. Tais time migiit ve during
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blocked school examinations, or language teachers might

ask for time out on the analopgy of biology/peography

{ield trips. Or PGCE students might be employed to conduct
tests., At present it seemed Lo bhe ilmpossible to plan oral

tosting which would take longer than one class period, but

this did not accord witi the waesire to give more importance
to oral testing. Team-teaching and individualised learning
might be uselul,

nrio should conduct tests

it was felt that tesis conducted by the clags teacher were
casier to orgaiise and likely to benefit nervous candidates.
For sunmative vests another tewcner from the department,

or from a diifevent school could be brougnt in. Cardiff
had enlisted student help to conduct personal interviews

in the oral test.

Cost

Tests are currencly {inanced by (o) sales of materials,

o Yorik, OMLAC, (b) LEA pgrants, (¢) fees paid by individual
schools oull of departwental allowuances., 1{ was supgesled
that it mwight be possible to involve business firms.

Vien setting up a group, it was felt to be iwportant to
have a single person or iuastitution who would be responsivle
Tor the administration, but who would be well advised to
delegate as wmuch as possible, for example by sending one
copy of the tesi to each school, wihich would carry out its
own duplication. Interested groups of teachers could
approach advisers, teacher trainers and examining boards
{or possible help. It was thought valuable to point out
ot groups setting up should not feel obliged to start
from scraveh, but should be encourapged to adapt and

Linprove on work aliready done, seiecting according to
parvticular interests.

Information to pupils and parents

This was Telt to be part oif the negotiation with pupils,
who might be given a piece ol paper at the beginning of
the year by the school or authorilyv, explaining the

course and its objectives. 1% was considered particulariy
anportant to give informatiou aboul ovjectives and pupil
progiress 1o parents, and Lo explain the apparent pheno-
menon of high marks goined in Frepnch in comparison with
other (norm-refereinced) testis.




2, Content of Oral Tests

Tasks

Common tasks at Level 1 are:! questions aboul personal
details (usually in French from the teacher),; information
seeking; role-play.

Cueos

Theve was a greal deal ol discussion about the nature of
Lhe stimulus.  T6 was felt that this shouwid be open-
ended, that it should 1limit bul not prescribe. Experi-
mentation by teachers was Lo be encourapad, Among the
supgestions oifered were: colour photographis brought by
the pupilis themsclves, videos, use of reaiia, bilinguail
conversations, and asking the candidate to interview the
examiner. Using visuals as stimuli seems to present many
problems.: they arve difficuli o scundardise, individuals
may inverpret then did{ferently, they can be diificult (o
proauce, and costly. Tt was pointed out that children
mipght be confused by Loo greal a variety of stimuli,
particularly if the stimuli were not well linked Logether
by the examiner. On the other hand, providing a natural
'flow' ©o an oral test has drawhaciks. One may not pget

as wany elements tested, and the test can Seem ralher
contrived, There was appreciation of the ECLAIR booklet,
which was felt to be less 'messy' than cards. Multiple-
test materials could useiully be stored in a cardboard
wallet witih pocketls, and it wipght be convenient for test
purposes for the {teacher to have a sheet on viich every-
thing on the separate pupils' cards was reproduced, to
ease conduct of the test.

Cues in paglish were widely used, and had a number of
advantages 1n ciaribty and speed: however, there was
congiderable coucern ahout the backwash this practice
wipht have on teaching in the classioom. Some teachers
felt that they would be unhappy about any practice wihich
mipht result in wore Fnpglish being spoken in the class-
room, and did not want to euncourapge word-lor-word trans-
lation. It was thereiore important that any Foglish usead
in tests shiouid be open-—-ended. Tor examnpie, 'You have a
headache: how do you ask the chewmist to help you?' rather
than 'Ask for an aspirin', or even worse, 'Say "I want an
aspivin''. Such open-cnded cues arve free from a definition
of the structure to be usea: the cue is for a TUNCTVTION,
anda the tasik has a purpose,

Symbols could be useful as cues where {here was
standuaraisation of waterials., Cleorly, the problem of
stimulus will need wmuch attenvion as pupiis proceed to
higher levels. Situations should be as realistic as
nossible,




Single or mixed skills

Since speaking must necessarily involve listening cowpre-
hension, it was felt that it is not possible to separate
the skills. Teachers felt that a speaking test is not
purely o speaking aclivity. Since speaking and listening
o Logether, both should be cencourapged,

It was also fell that there wos a aanger of Choosing
tes s whideh wore casy (o cdwinister, vather tnan those
wirich best tested conmmnication, and concern was expressed
about the predictability of much of toe transactional
language used in tests.

Relationship betweon content of syllalbus and test

Most tests ave samples, tihe proolem being what Lo omit.
The topics should be taken from thue syliabus, but the
contens ol the test should chanpge, to show the abillity

of the pupil to comnunicate more fully. Some (oplcs
(being with a school party, being with one's own fanmily,
being alone in Teance) wight rewain standard in all levels
but in a different form. For example, talking about
oneseld and one's family may be less inmportant in a real-
need @i tuation, but more so in areas where France is
relatively distant and contactl inm likely to be confined

to peniriends oir foreipgn visitors. In Wales, for

example, with bilingual pupils, the personal element,
including social situations, is most valid; survival
situations should be valid for IFngland, and wight include,
in this ovder: meli ana Ffwunily, eating and driuking,
DUYing, woving arouid, and accommodation.

Tt was sugresied that the relationship between 'tu!
and 'vouss' mignhc be diificult {fov eleven-year-oldas, who
would always be addressed oas 'tu', but that in later
sltapes 'vous' should be known, It was also felt fthat
hackpround knowiedge sbhould not be part of an oral inver-
view, though in Level 2 pupilis wmigot describe their own
towns in tervis of compass poinis., Different arens need
daflerent skiils, and Levels 2 and 3 could involve
different types of visit. It was thoupght that the test
should be perceived as valid for tue whole population,
and ithis would affect content, register and especially
personal quesicions, but that, even so, there would be
relatively smiil arveas of difference.

The five topics wentioned ahove (sell and fTamily,
ealting and drinking, buying, moving around, accompodation)
mitghe be supplenonted by 6. jeisure activities and 7,
illness,

T wos suppostea Lhad Levoel 1 owmight dnciude topics 1 to
Dy,oand Level 2 oan oxtonwion of these topiecs plus topics 6

and 7. Level 2 nogint also dnelude veporting wihat one had
aone or was goinyg o do. ‘Tuais led {o a cdiscussion oi the




extent Lo which reading materials stimulate oral work:
material which has been read may have to be passed on in
coral form, or it may be necessaly (o ask for further
information., News headlines practise oral asking of
questions, for example. A heard source may also provide
the stimulus. TLevel 3 might include a description of a
paat expericence.  Ixieonsion: (buying) phone calls,
changing wouey, T6 wor pointed ont that for a Mode 3
oval test, pupils cuild sagpest theny own Fopies,
spending A proporlion of Lhely Gime da preparaiion over
Lwo years; the tesis would then be complotely personalised,
There was some concern Jest Lhese topicz might be too
mundane, but 1t was generally thought that children gain
excitement Trowm studyving topics they can sce to be uselful,
Turthery tasks al a hipgher Jevel might involve showing the
town to a visitor irom Fiance, and giving two-minute
talks about some area/aspect of rance chosen by the
pupil., This idea could be adapted for lower stages,

3. Conduct of Oral Tesls
To record or not to record?
Waile it was recognisced Lhai in sowe situnltions recovding

would be difficuli, and that some pupils and some teachers
diglike vecovding interviews, (here secmed neveribeless

to be a nuwber of advantages, notably for standurdisation,
Some c¢hildren, it had been found, were not familiar with
the taping procedure and it was obviously inmportant to
provide sufiicient practice during the course, AL present
there is a division of practice, some schewes voquiving
compulsory taping, some asking for samples, sonme reguiring
no taping at all. (See next section on marking.) 1t was
felt that teachev-perfornance iwmproved over a period of
Lime if tesits were regularly recorded, and it was (elt
Lhat vecording should he encournped for this in-service
function, altbhough there were, of course, limitations,

e supervision of the rest of the class, provision of a
separate room for recording, etc, Another important

point made was that speaking tests are taken less
serviously because there is no recovda. it was not felt
necessary Lo record step-by-step testis.

Ireparation for tests

Theve was sowe Teceling that at the lowesl level therve
mipght be a case Toy apecific test preparation, but there
wing concern al the possibie backwasih eliect of this
practice (parvoteing)y, Qbviously ihere should be nothing
in o the tests widch had not bean praclised, bulb the mailn
fealing (witnh somne dissenters) was that specific test
material snould not be snown ©o the pupil. 1In the step-
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by-step tests, candidates would know the area of the
questions, but would nol be given wiique answers. Tor

the sumative tests, the candidates might be reminded of
the areas involved, wbhich sbould obviously reflect not
only the specific objectives but the general aims ol the
course, However, it was folt that to give specific
practice of the actual test items, in the given composition
and sequence, would encourapre Limitod dearningg.  The aim
of the testing 1s to show Lhe pupiis and the teacher
whether the objecltives ond aims of Lhe ceaclhiing course
have been achieved, 7Yhe test is not the onjective, and

it dis Lhe objective whiich is importanlt, The tests must

be seen 10 relate back to the abilities wihich are being
developed by the objectives, One meuwoer of the discussioil
roup put it thus: We are not happy with an achievement
which says, 'You have done this', Ve want to be able to
say, 'You can do this',

Security

Al thoupgh at Levels 1 and 2, it wmignt be possiibie to
conduct tests in front of a class, in the long run, il
ceritification is going to we acceptable as an assessment
ol standards, then questions oif sccurity musi be satigfied.

Marking considerations

Recording provides useful feedbaclk about teaching and
testing, and is useful for borderline cases. Sampling
would provide most o1 these advaniages for teachers who
were opposed to taping, or shorit of tape, etc. It wos
sugrested that recording should e tried {or one year.
-Conssettes were thought to be more convenient than open-
1reel recorders, bult using built-in microphones had not
proved entirely satisfactory.

Getting the best from pupils

R

It was supggestied thatlt, at the bepianing of a test, a
yarming-~up period would be nelpful. This could consist
ol two or tbree quesiions which were not marked. There
might also be 'reduandont' Froinch fcom the teacher to setu
the atwosphere,; appropriate praise shouid be olfered;
the examiner should adopt a 'Triendly briskness', should
offer one stimulus at once, and try to link questions;
Finally, both sides should be well preparved for the form
ol the test. Tie question of Jlexibility of entry was
discussed.  Should the candidnie hove sone choice whout
vhen e wishes Lo e oxandined?  Phis wight be possinle
for step=by-step cesis, but would have aduwinistirative
problews for swumative tesis, and would tend to lose the
sense of occasion which some teachers valued.
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Pair work

This had possibilities, but was thought to be possibly
unfair Lo some children., It was felt that one pupil
should not bhe expected to inspire another, and that the
whole exercise could become very avtificial., I pair
work was used, the paivs should be changed, and pupils
might be continually asscegssed.  Cortainly pair work is
d Cclassroom procedure which sihould be cncourapged, as
shouvld anything wiiclt oncoulrapges studonbts o take
raspousibility Jor their own stuay., Jhe performance of
the teacher is after all variable, and this is one way
of reducing the influence of the teacher,

4. Marking of Oral Tests

Marking scheme

It is essential (o reflex back to the specif{ication of
objectives when considering a mairking scheme, Those in
use at present vary Trom a two-point scale, based on the
beliel that commumication is either achieved or it is
not, to a five-point scale which allows for differentiation
of degrees of Tluency. The latter may be felt to be more
suitable for higher levels. It was supgpgested that
"communication at all costs' wmight be the criterion for
Level 1, and 'communication with respect to Lhe inter-
relationship between speakers' for levels above this.

Or there could be a scale which alliows agpregation, the
giving of supplementary marks {for pyronunciation, for
example. There was some disagreement as to what consti-
tuted 'communication', and it was clear that this had to
be standardised in local teacher-groups.

when to mark

Some teachers wmark on the spot, which obviously saves
time. Others record the tests and mark the tape, which
allows the teacher to concentrate more fully on the
marvking and the testing.

Standardisation

It was felt to be most imporvtanit to hold weetings of
teachers involved to acquaint them with procedures and
agrec on a navking scheme., 11 possible there should be

a standardisation meeting afterwards, and some sort of
hack--stop, eg a moderator who marks ten percent of the
tests. Where samples only ave rvecorded, teachers could
be asked to wake the sample representative of all levels
of ability. The scole of operations is obviously
important. In small areas, more meetings are practicable,
whilst in a large area, much may have to be done by post,
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and some sort of standardising tape would be helpful to
teachers. There was a strong feeling that a standardis-
ation meeting was an ilwmportant part of in-service training,
and that there were sirong grounds for releasing all
teachers involved for one day for such a meeting (but not
necessarily every year)., Keeping taped samples was of
course important in assessing the reliability of the test
from year to year.

Graaes

It is possible to start from a desirable pass-rate, eg 90
percent, and then define a pass-mark which will achieve
this, or to fix a pass-mark and hope for a high pass-rate.
{t is difficult to define critevia, and it was suggested
that at some future date a scale of performance might be
worked out, against which the different levels of different
schemes could be marked off. Acceptability of graded

tests will obviously need a massive public relations
exercise to bhelp the public see what 'standards' are being
referred to. If criterion-referenced tests are 1o be used,
the objectives, the marking scheme, and the meaning of

the certificate obtained should all bhe clearly stated.

The system should be so organisced that the testers can
state the tasks, and say that those who pass, do so with
(say) 70 percent efficiency. (cf music examinations where
the pass mark is 100 out of 150.)

Moderation

It was important that each teacher-examiner should be
moderated, and therefore some recording was essential,
“even il only a sample. Any standardisation or briefing
meeting should take place near the test time.

Marking grid

A well-designed grid can help the teacher enormously,

Ticks are a simple method of marking on the spot, Basically
the system should be positive, and communication should be
avarded marks above all else. Where there is room for
impression marking, fluency might be taken into account.

Certificate

This might state: achievement =
or: basic communication ) on
roughly accurate communication ) specific
perfectly accurate communication ) tasks
There was considerable discussion on the problem of
including a 'mark for accuracy' without discouraging some
pupils,
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Weighting of marks

1t was pointed out that groups should beware of giving a
high proportion of marks on a very short test. A way
should be found of giving a longer test in oral skills
at Jevel 3 in order for a heavier mark weighting to be
piven.  The oval should after all be equal to the other
skills at higher levels.
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There was considerable discussion i the need {for graded
tests to be standarvaised if they are to acihiieve credibility,
although it was pointed out that the present public exam-
ination system is not absolutely reliable. It would
perhaps stifle initiative if too much emphasis were placed
on standardisation at this early stage. llowever, a public
debate is needed to define what constitules a standard.
Under the present system of public examinations there is
no attempt to define criteria, ie to sbhow what a candidate
who achieves Grade 2 can actually do. '

There was an obvious contradiciion between the idea
of giving teachers autonomy in the classroom, and the
desirve for commonly accepted standards. At present the
"limits' are delined by the fact that like-minded teachers
are involved with graded testis, but with a wider clientele,
more standardisation would be necessary. It was pointed
out that the present CSE Mode 3 syllabus arrangemenls give
the best ol both worlds, as there can be as many syllabuses
as there are groups, and official certification as well,
There was a danger that this NMode 3 facility might not
remain, unless teachers press for it, since it is usually
more expensive to aduwinister than Mode 1,

It was thought that it would be difficult to draw up

nationally agrveed criteria which would be wide eunough to

accommodate ail groups, and yet be rigorous enough for
public examinations. 1t may not even be desirable to have
national agreement about lower levels. A suggestion was
made, however, that it might be possible for groups to
agree on a comnon element at Levels 4 to 5, and that this
could well be the oral test. This would assist compara-
bility. It was decided that this suggestion should be
referred to the GOML Co-ordinating Commiltee for further
discussion and possible action, and it is hoped.to involve
the examination boards in the discussions.

Sheila Rowell
Secretary, GOML Co-ordinating Committee
13 June 1980
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Appendix 8

Some Methodological Implications of Waystage
and Threshold Level,

Council of Europe 1977.

Functional-Noticnal Syllabuses and their
importance for defining levels of linguistic
proficiency. A.J. Peck. (1976)
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. Intreductory remarks

Wwaystage and Threshold Level Spegificaticns have profound
nplications foi language course design and, by extension, for
inguage teaching and learning. For this reason the term,
rethodology, must be taken to refer both to course design and
tual teaching and learning. While we must accept withous
wetion Lhat there is no single "best method", we must also
low that not all methods are of eaqual vaiue. ‘ipere are many
ads to Rome, but some avre more direct than c¢ihiors and qulite a
Jmper naver arrive at all. wneﬂ digeussing methodolog:
yin corncorn wmast ke cost effectivensss. The 41‘°v~\1u\ or
rarning a language should not Le underéstimated and tnere are
» sharo cuga, but this realisation should never ‘Fu‘“LL ¢ rom
smecantly sfeking more effective (and therefore loss time-
ing§ W8y S ﬂf fulfilling this formidable underzakinf. it
isely this cearch that has led to the rormulation of
e and Iive~nold Level Specifilcat
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iwories in that it constitutes an attempt to proc
language intc an organised system whi
acquisition. (That is why it is rare ly possible
nguage directly frem a grammer hon( or a dicg
anguage course can only 1ubriqgfgd proces
“that_learning is motivated, €ﬁ1OYQQ1“ anc
assume that most general courses will sef . To
ymmunicate the four skills of understanding, si
ad wwiting, though the degree to which each of the
ioped may vary enormously. The challenge to th
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= %4 create an integrated and above all teachaole
chi will develop these sizills, the challente to the
co interpret the system creatlu- y and adapht it %
rizeds of his eclass in order to cowmunicate ,he Tour
enge o the learner 13z to acquire these skiils
nis  npotential in the time available.
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~u¢aking, course design can be considered under
vwhy?, What?, and How?
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2. Constraints ("Why?")

In the Waystage Introduction the comumunicaticn neea of
the learner is established as an important constraint (1). In
the context of course design as a whole, this muzt be seen as one
of a large number of pcssible limitations which are too numerous
i to list exhaustively. DBut here, in random order, are some of the
. most important ones:

rAge range: How 0l1d are the learners? Are they all
‘ the same age? Are there different age
! groups in the same class?

'Motivation: Vhy are they learning language? Is it
L to achleve something hignly specific,

| like passing an examination or doing a
| joo? Or 1s it for some general reason:

‘ eg to occupy their spare time, or becaus

| the educational system requires it? Do

| they want to integrate with a feoreign
language community or not? Are they

\ attending classes of their cwn voliticn

| or are they a "captive audlence"?

Washback: To what extent does an externral syllabus

\ or eramination influence the teaching/
| learning set-up? Is this influence

\ desirable? If it is undesirable, can it

| be modified or altered, or does it have
‘ to be endured?

ct
o
[o%
D
3
(=
e

; aelground: Do the learners have roughly the
| educational background cr nct? iHo
‘ they vary in terms of individual

) Wayvstage: an intermediary objective below Threshold Lovel in
a Burcpean unit/credit system for modern language learning
Ly adults, by J A van itk and L G Alexander in association with
M A rFitw-oatrics for the Deutscher Volkshochschul-Verbandg,
CCC publication 1977.
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crachepr backiround: How fiuent is the tecacher's command of tha
language he 1s teaching? How much training
nas he had? How many oppoartunities does

he have for re-training? How did the
teacher acquire ccmmand of the foreign
language he 1s teaching? How does the
teacher's learning experience influence

his chzice of materials?
‘
. - : - ) !
porcunity: Will toe ilearner Wt the torelgn 1

.':L (17

5
languaze to immediats use while t

511} learning? Will thcy hape to
the language to uze alter a ccurse
study? 4Are they unlikely to have

opportunity tu usc the forelizn la

in the f{oresseanle future?

Lerials: Does the teacher have {reecdoem of choice,
or docs he have to use whait is aveilable?
What r*sourﬂc arc there in torme of i
hardvare (tape recorders, cverhead i
projcctors, ete) or softuare {tapes, ‘
slides, ete)? i
ne {duration': How much time is allecated to language
study? Iz it a short-{erm course
(eg six weers) or a long-terwm course
(cg up vo eight years)? What is the
total number of %teaching/learning hours !
available? How much extra time can be !
assumed {or howmeworik? How much ;
time pas to e realistically written off i
for holidays, etc? 1
2 {{reguaency: How 1s the tfime cistributed: co©g how many
lessons are there per week and how long i
iz each lcsson? i
cical: How many studerits arsz there in a class? i
What are the class conditions? Ts there T
2 lot of outside notse? Iso the classroom :
cemforiable (too heot, cold, che)?
-tc-day: At what time of the SvE helds
e caply tn the day students 3
have dons a full da How ;
many otror eswmitimont ete ) '
hag the searner pob? ; per
day 18 the toesohor e -
includine arvra-ins »
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5.5.2 Settings and topilcs:

Two aspects can often be discerned in any sctting:
and the general. The concrete aspect can actually infl

eveén determine the choice of items the speaker will usc.

a ticket office, a restaurant,
defined as "concrete"” in particular
aspect, on the other hand,
cholce of 1tems the speakers will use: eg a beach,
or a dinner table can provide a background

or a hotel reception des
circumstances. The

for an opun-

(77) 13

the concrete

uence and
Thus,
k can be
general

docs nct necessarily influence the
a bus

stop,
ended

conversaticn cr argument.

A single setting may ove at cne and the

csame time

"concrete"

and

i il
general’ .

For example, a restaurant

can influcncce the choice of items
are ordering food e¢tec and at the same
the open-ended discussion of a topic.
"econcrete clement”" tends to predominate
iz unlikely (eg a theatre box office):

the speaijers will usc
time provide a bha
In some
and open-ended

in othcrs the "o

settings,

when they
ciground for
the
conversation
pen-ended

clement” predominates (eg a beach).

This distinction 1s important bccause the concrete aspect of
a setting can lead to a transaction. A transaction can be rapidly
identificd because the language cvonts that will take place are
predictable with reasonable accuracy (excluding, »f course, the

the unexpected). For example, a group of people

may enter a2 restaurant; they will be told by eg a waiter if the
estaurant is full; otherwise they will be asked how many people
they want a table for, they will bc conducted to a table, then
they will be brought a menu; then the waiter will return to take
their order, and so on. Much of the language that will be used
can be predicted fairly accurately. This kind of transaction must

incidance or

be distinguished from the open-¢nded discussion of a topic:
concrete aspect transaction
cral aspect open-ended
conversation or
argument

The reclevance of this distinction to language teaching will
be immediately apparent. In tcaching "conversation", we have to
distinguish between transactions (the steps of which are to some
extent foreseeable and therefore rclatively easier to teach) and
open-ended conversation and argument (the direction of which 1is not
Toresecable). A transaction can be recduccd to an algorithmic model
indicating tno prudictaolc sequence of events. Such a model is

Known as a ‘praxeograim' . The transactional praxeogram 1s not only
relevant to the general lecarner but also to thce specialised learncr

wno is not concerned with accuiring language but with pcerforming
elrficiently a well-defined tasik which involves limited use of
languagze: e opecating 2 machine, serving in 2 restaurant, cto.
A fran acticn can dirfer from a contre of intercst {Aogrrined
earlier, 3.5.2) berause 1t is concerncd only with o macrowly dedd .
scquonce ol ¢vents, not somcthing more gencral like "the post offlce
or "the restaurant”.

o
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Settings which act really as a backdrop
ant role in an opcn-cnded oconversation
conversation

importe
should also note that a general
exchange of 1information or shift rapidly
instance, from a straight cxchange about cg

into argument.

obviously play a less
or argument. We
can bc merely an
For
s weather,

today' we

may move directly into an argument invelving disagrecement about

laszt

the state of the weather yesterday,

week or last year.

.50 Sccial, sexual and psycholorical rcoleg:

The relationship uetween the speakcers and thelr attitudes
to caczh other greatly aflfects the cholee of i : and must be
clearly established in all situaticns. It can metter greatly
whether the speakers are friends or stirangers, male or female,
ofiicials or shop assistants, old cr young,., ¢te. And this
awareness must be built into situaticons even at Waystaze to
prevent the learner from malting sceolzl blurders and enable him
to handle even simple fornms with some dogroe of subtlety.

B.ELk Style and rangc:

Heow thoe speakers wilil a2 Cr will be a direct
by-p.oduct of their sccial and psycholozi roles. OSpeakers
may adopt fermal or informal styies Jepondéing on thelr relationship
and they may exprecs themselves in a varichty of ways. This

variety of ways'" we can think of in terms o7 a “cline" which can
range beotween extremes iikce the following: coertain/tentative/
uncertain or positiv e/spetﬂlativ0/unpnc1t1' . The following
three statements will provide an clementary example of what is
meant by range:

He's 24 years old. (positive)

He may be about 24 years old. ({tentative)

I'm not sure how old he is. (unpcsizive/uncertain).

Questions of style and range play an imnortant role in
dist"@ulshlng betwcen lower and hL»qu levele of lingulstic
2oilaty. At Waystage the learncrs' resoucces will, of course,
e cxircemely -limited.

2.5.5 Grading:

In a structural framcework "grading 1g confined n*wrovly
o gtructures and vocabulary {see 3,50, Yo oo 2lso scen 1 how,
in turn, 1t might be possiovle to grad. Tunceizre {zoe 304, A)
nweyer, an even brceader application of i an ke made in
the situational realisation of a funcii I 1 approcch:
comnlete situations can be zraded in : asing difCiculty
ard complexity. Waystage as a whoio o a "graded"
component of the language lea. i b nregiold Lo
can b Zecin ag the not step up ond oo ‘Cohars o o
ol the way studaonts can laoarn ta harlic EARTS I R anl
o bty il the omy3d i > S RSN
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Let us suppose that at various stages in a beginners' course,
students learn how to describe people in terms of appearance,
character, age and skills. suppose they learn to make comparisons
and express likes and dislikes. What the students are learning
to do can be applied in situations of increasing complexity.

For example, early in the course the students may role play an
interview situation in which Student A takes the part of the
prospective cmployer and interviews Student B, the prospective
employee by asking him guestions. At a later stage in the course
the interview situation can develop into a more complex role

play activity consisting of four main situations:

1. Students A and B (prospcctive employers) interview
Student C (prospcctive employee) and ask him gquestions.

2. Student C leaves the room and Students A and B talk
about his suitability for the job.

3. Student D (the next prospcctlve employee) is
interviewed by Studcnts A and B.

4. Student D leaves the rcom and Students A and B
compare the sultability of Students C and D for the
Job. )

Such a situation can be re-introduced a number of times even to a
very advanced level with increasing demands being made on the
participants. The principle of "grading" can thus be applied

in a quite novel way.

The way the components of a situation intcract is summarised
in the table opposite.

4. Method (How?)

Explicitc recommendations about the way language might
actually be tayght are well beyond the scope of this document,
Waystage and Threshold Level Specifications are sufficiently
flexible to allow for the development of many parallel and
radically different frameworks and methods, However, there are
in the specifications implications which will apply to all kinds
of language courses, however dlverse the approaches may be. All

——courses based on functional/notional models must taire as their
[{starting point that communication must be taught and is thereforec

the primary objective, not merely the by-product of other objectives.
it is worth considering briefly somc of the problems which course
designers who are attempting to implement functional/notional
principles arc lilely to have in common. These will include:

Lesson organisation
Transfer
Precsentation
The teaching of grammar
Reccptive and productive skills
‘ Correctness
‘ Testing «
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.Using a language may be considered to be a performing skill: as
with any other skill, performing ability will vary greatly from
individual to individual. It may be a waste of time to demand
near-nativae perfection from performers who will never be able to
provide it. Our aim should be to ensure that the misuse of
language 1s not so serious as to obscure communicative intentions.
Wwhile we must always draw the line at wholly unacceptable
utterances, the degree of cerror we are prepared to tolerate is
bound to vary in accordance with the abilities of individual

\ learners. ''Defective but c¢ffective communication" may be a
reasonable aim 1f it mecans our studenls are not to be discouraged

L/;Ed defeated by the demands of perfection.

4.7 Testing:

Waystage and Threshold Level Specifications can be manipulated
to yield criteria for testing. Ideally, tcsting objectives should
be the samc_as teaching objectives, 50 there is no conflict
betwéen the two activities._ Much of the language testing that is
conducted in relation to structurally-based coursecs tends to
divide language up into separate compartments from "sound
discrimination" to "multiple cholce comprehension" and this carries
with it the implication that language should be taught in this
way. DBut what has been cocnveniently evolved for rapid objective
marking may not ke TtRE idcal tool from.a_tcaching point of view.
Tt is possible that entircly ncw kinds of tests will @
devcloped to accompany functionally-based courses, for we arc
ultimatcely concernced not with how much the student knows, but
how well he performs. Techialgues used for tcaching may then be
very similar to thosc usecd for testing. The possibility that
continual assessment (to include sclf-asscssment) should be
a standard part of coursc design is something to be considered.

4.5 Conclusion:

Perhaps in the past we cver-simplified the business of
language learning/teaching and wcre not particularly intimidated
by it. If im the present we are swinging the other way, it is
right we should be intimidated and possibly risc to the challenge.
Documents like Waystage and the Threshold Level are intended to
be helpful tools for our usc. At the same time we should be
wary of attaching to them any mystique or regarding them as

~ sacrosanct. Though language may be conveniently codified for
reference purposes, it retains that resilient flexibility that
made it language in the first place. And this is something we
should nc¢ver losc sight of.




The ddeas for functional-notionat svllabuses
for forcign language learning wre being worked
out primarily iiv the Council for Culwiral Co-
operition of the Counzil of Furope, This is
being done in the context of a new system of
language learning for all European countries

whigh. is called o “unit/eredit system™. A unit/

credit systemsof language learning is an integrated

programme of stages of linguistic proficiency. A
level of lingwistic proficicncy 1s reached by the
successful cempletion of 4 unit of werk. For the
successfil completien of the unit, a credid is to
be awardad, The Councit for Cultural Co-
operation has convened a working paréy which
has defined the learning objecrives for the £
and Jowest level of general proficiency. This is 10
be called the “Threshold Level” fihe T-level).
‘Jhe leasning objectives for this first unit con-
stituie a syllabus, and this syliibus is & functional-
notional syllubus, The T-level is intended for
language lcarniiig by wddlts, but plans exist to
adapt it for schools.

For a detsiled account of the theoretical work
leading up to the specilication of the “Tireshold
Level”, see ihe papers by van Ek. Trim and
Witkins listed in the Bibiiography.

hatt

Striictural Syllubuscs

The most commoiily uscd fereign finguage
syllabtises are “structural”™. Structurgl syliwbuses
veanally attempi to teach the different forms of
the foreign lanponee with litle specification of
the communiciative uses & which these forms
can be pot. i has ahwavs been a goal of Toreign

language teaching that the senténces of the

tanguage should be used fluently and securately

by Aniony ). Pecl:
Languuge Maierials Decelopment Unit
University of Yorl:. :

by the students. {n recent years, émphasis has
been laid on the need 1o be able 1o use these
sentences it a variery of different situations, and
it has al=o been stressed that students ought to be
able to make up new sénteaces vor themselves
as a result of havinz learst the language:, What
hes been neglected is coiisideration of the uses
to which this creative linguistic ability ought to
be put.

Most syllabuses have one common faclor.
This is the rviced of the student to master the
stroctural FORM of the forcien language in

order to acquire linguistic  preficiency.
Accordmgly, teaching methods have ‘been

develeped to accoimpany such syliabuses which
are more or less successtul in teaching studenys
to acquire the FORM of the foreign Tanguage.
However, svllabuses for foreign language teach-
ing, which are based on a systematic description
of the structural patterns of the lanzuage to ba
learnt, often resutt iy the meanings ailocated to
them keing anything but systematic in terms of
real communication. In the last few years,
course writess have increasingly felt that other
factars than FORM nceded to be taken dnto
account. Accordingly. attempts have receritly
becn imade to build into foreign language
teaching mateniuls.a system by which the student
is helped to apply gereralisations about the
language from the structusal patierns he learns
to the charactenstic uses of Tanguape is it fune-
tioils 1 realistie situations, The Dbalance of
power s beiite altered. The relevance of the
content of the linguage dteins ledent is.comiiig 1o
be seen as equal at least 1o the relevance of the
structural forms of the syvilubus.
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Thesaurns Approach:  Another way of building
up a bist of the notional functrons of Tinguaee s
(o search through Roget's Thesurus for items
which seem to name a lanawage uae. This s an
cxcollent way of obtarming o hist from sohich
nothimg is missng, provided one then soes on (o
make selecvions from it This miethod has the
weakness that the carcgories revealed are over-
refined inoarcas where the Thesaurus lexikon
is pacticularly richi. Ty means, For instance.
that one has a long Intof words whose mcanings
overbap and which are very difheult to sort oot
For instance. conceding. grantimg, admitting,
abandoning. retracting, alfowing.
defercme vielding, re-

withdrawing,
confessing, suoinitiing,
nouncing, recanting. The Thesauras might also
reveal uses of languane very closely related to
cach other, such as expressing feclings of being
displeased,  shocked, aghast,  dissatisfied.
annoyed, irritated, discontented, disappointed,
angry, indignant. vexed, exasperated, resentful,
agpricved, oflended or diseusted. The course
writer or the language teacher simply needs to
collect one stem from such a list, at any rate
for the beginning of a langnage course.

Introspection: Probably the bestway of building
up a list of language [upctions is 1o use one's
memory and one’s imagmation, in order to
imagine oneseil arriving in a forergn country and
encountering  prediciable  and  possibly  Jess
predictable sitwations. One imagines the needs
one will have and the consequent uses 1o which

a foreign language must be put. Examples of

catcgories of use which are revealed by this
method are: ordering meals, requesting services
and asking permission.

In most functional-nottional syllabuses con-
structed so far, the tendency lLos been
concentrate on basic everyday needs hikely to be
encounteredduringthe carly partof a stayabroad.
1t is, however, perfecily feasible 1o conceive of
functional-notional syllabuses at a more ad-
vanced level. Some of the items might include,
for instance, expressing preference, certaimty or
uncertainty, doubt, asking for or giving advice,
expressing intentions or hopes, refusing a request
without giving offence, bringing a conversation to
an end. or disagreetng with someone courteously.
A functional-notional syllabus could also. for
imstance, be constructed to cater for the predict-
able needs of a person regularly visiting a
subsidiary factory abroad or for somebody

Lo
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proposiuge tocarn his iving e a foraign country
A8 0WAeT. o sA0p assistant, a transport offical
or a secretary, or for somebody proposing to
foltow a particulur course of study ot a forcign
school or university.

I such syHabases as these the traditional fogic
of the structural svllabus disappears. and 1t s
replaced by anew togic of the needs one has oris
Bikely to huse for particular types of communica-
tion.

Selecting the sylabus

There are two principal ways in which a
funcuonal-notional svllabus can be constructed.
These can cither be pursued separately or they
can be combined.

Intuition: {n the first instance, the course writer
or teacher relics on the power and scope of his
own imagination in order to predict the
particular  communication  neceds  which  his
students are hkely to encounter.

Consensus: An alternative methed, which can be
combined with the first, 15 to conduct a poll, with
mformants being asked to select those notiens
thought to be most useful. Anexcelient consensus
of opinion can be obtained by this method
because the stated USES OF LANGUAGE
described in a functional-notional syllabus ring
loud and clear 1 the imagination of every
teacher. t is made clear to cach teacher why he
or she is teaching that particular part of the
foreign language. Teachers who have previously
worked with various types of structural syllabus
may be compared to mountaincers. They taught
the syllabus simply because it was there. They
would probably find it very difficult to give
reasons why they are tcaching this part of the
forcign langage and not that part, or why this
part comes tefore that part. With a functional-
notional syllabus teachers can feet that the
selectinn of a parucular language item s
warranted because thie choices which are implicit
in the syllabus are linked to  universally
recognised and justified experiences.

Itisimportant to point out also that functional-
notional syllabuses can be supranationsl; an.
identical sylfubus of the uses of a foreign
language can be prepared for different languages.
That this is pessible 1s shown by the fact that the
need to request i service or ask permission is
likely to be as great1f the foreign language being



pcabulary of such a.course than word frequency

sis.

Topic area is consequently the third. point of
hoice for the teacher and author. Tt is a choice
‘hich leads most specifically to the choice of
articular language itemns.

lchavioural specifications
Language-learning aims undcr the heading of

opic area can also be expressed in behavioural -

erms. Here are some eéxamples:

douse and Hoine

Students should be able to ask for, and give
m request: addresses and ‘phone numbers;
lescribe their accommodation; compare rents;
equest services to be provided; complain about
msatisfactory services; discuss the qualities of
urnpiture étc.
Health-and Welfaie

Students should be able to describe symptoms
of illness to a doctor: express sympathy for
someone else’s illngss; express approval or
disapproval of states of hygiene; request medical
scrvices; summnion assisiance to the scene of
pecidents etc.

Skill'and Role

The thiee areas of choice which havé so far
been mentioned are not the only ones for ithe
teacher or the author to make when selecting
foreign language items for his syllabus.

Language items must be selected: which are
appropriate for a particular skill:
reading, for instaiice.

Language items must similatly be selectcd
which are appropriate to a particular role to be
adopted by the student. This might be:

A surbordinate speaking to a Superior:

A pupil speaking to a teacher:

A buyer speaking 1o a seller:

A stranger speaking to another stranger:

An acquaintance speaking to another acquain-
tance: ’

" A foreigner speaking to a native,

The precise definition of the role is bound to
have a modifying effect upon the choice of
language item.

Choices in these areas, as in other areas of a
functional-notional syllabus, are supranational.
That is to say, the same for any European
language.

ek

speaking,
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Language exponents in a functional-notional
syllabus

The sum total of choices in all the areas of the
syllabus model so far described make possible
the selection of foreign language items. These are
naturally different for each language and could
quite easily be different within each language.
Some concrete examples will illustrate this.

. You may wish to ask a question about
somebody’s address.

Possible ways of doing this might be:
Where do you live?
Are you from hereabouts?
Do you live in this street too?

2. You might wish 1o apologise about the
low salary offered for a particular job.
You might do this'in any of the following
ways:
You won't get rich on this salary, I'm
afraid.
The pay isn’t very good, I know.
This is. rather a low rate for the job.

3. You might wish to express an opinion

about a football matclh.

1t could be dore in one of these ways:.
The ref. needs a pair of spectacles.

He was a mile off-side.

They don’t even look as though they want
to win.

4. You mighi want to complain about

hygiene in a butcher’s shop.

You could do it in one of the following
ways!

This counser needs a good wash down..
This shop’s a health risk.

Is that meat really fresh?

These examplcs will show ‘that, although a
functional-notional syllabus defines what can be
done with various parts of the foreign language;
it does fiot impose a narfowly rigid selection of
language items and consequently leaves a very

large measure of frcedom still to the teacher or
author,
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Using the language versus reporting the use of the
language

The principal character of the functional-
notional syllabus is that it stresses the use of
Janguage. This is the main reason why such
syllabuses are potentially so successful in
stimulating communication between teacher and
student; and student and student, thus premoting
the “acquisition of linguistic proficiency. The

‘ vitality of the lungquc which emérges from 4
. functional-netional syllabus can be demonstrated

by contrasting it with the sort of language item
sometimes found in traditional languuge courses.
A traditional «course might well havé as a
language item the scn(encc *“He complained
about his hotel room”. A funetional-notional
syllabus, on the other hand, would generate a
Jangiage item with which a student could
actually complain. For instance, ““This room is
too small’” or “This rooin is too cold”. A
traditional course might include the sentence
“He .ordercd a glass of beer”, A functional-
notional syllabus, on the other hand would be
likely te generate the sentence: “I wait a glass
of beer” or “Bring me a glass of beer”. This is
the essential differeitce between using the lan-

' guage and reporting the use of language.

Defined confent syliabus
One of the most difficult problems in foreign
language teaching s to define a devel of pro-

ficiency, yet without it, it is impossiblc to develop
objective and standardised measures for the

assessment of linguistic proficiency. Withoutsuch

criteria there is no way of accurately assessing

achievement invindividual students, A functional-

notional syllabus makes it possible to define the
coiitent of the language course in tefms of
grammatical structures and vacabulary items
that .can be used in active communication, It

states, moreover, liow students are intended to

use these language ems in various linguistic
skills. This is the first step towards standardised
assessment.

Tt is said that.an examination or a test is valid

~if it tests what it sets out to test. Il we accept

that what examiners want (6 test is ideitical to
what teachers want to teich, then a functionals
notional syllabus is the most effective instrument
so far produced to bring about an increased

‘ degree of validity in examinations.
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“In the skills of speaking and writing the
student necessarily uses the foreign language
items he has learnt. In the skills of listening and
reading; on the other hand, the.student may have
to be prepared to respond to native speakers
using the full resources of the foreign language.
A defined content syllabus, therefore, is more
explicit in the productive skills of speaking and

‘Wwiiting, than in the receptive skills of listening

and reading.. However, even in the receptive
skills, content can be defined to some extent by
specifying that students should be able to
comprechend texts on certain topics.

rE)@iil]]illCT& Caall L:(»mlribulc i()\\’ill’db 4 MhMore
precise definition of the level of proficiency
required in the following ways:

1. By mnot réquiring students 1o produce
foreign language items not learnt actively
and, therefore, not specified in the
syllabus.

2. By ideniifying discrete constituent parts
of the skill to be assessed, e.g. in speech-——
fluéngy, accuricy; pronunciation, coms
munication skill and range of expression.
In writing—accuracy, communication
skill and range of expréssion.

3. By defining the relative importance of the
above constituent elemeits of skills.in the
marking scheme in terms of ‘mark
weighting.

4. By identifying,in advance, types of major
and minor errors and by indicating how
these will be penalisey.

5. In open:ended and unstructured tests by
not penalising ctrors occurring in arcas
of the (oreigi language notspecified in the
syllabus.

6. By constructing texts for iiiterisive
listening and intensive reading exclusively
from items disted it the syllabus.

7. By basingitexts.forextensive listening and
extensive reading on topics specified in
ithe syllabus.
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Appendix 9

Cleveland Defined Content Syllabus and
Graded Tests Working Parties Day Conference
July 9th 1980. Programme.



Cleveland Defined Content Syllabuses and Graded Tests Working Parties.

Day Conference - Wednesday July 9th., 1980.

Propoged Programne

(please note - the timings can be chenged according to circumstances)

Y

X 9,15 10.00 i} Introduction to the day

f/& ii) Alma Hellaoui, who attended the national In-Service
\ week-end on Graded Tests (organised by C.I.L.T.) will

report back to the conference making special re

to what is happening in other areas.,

|"‘)\./

10.00- 12,00 Working Groups - Segsion One - Tagk A -« Syllabuses,
(session to include a break for coffee)

12.,00- 12,30 Plenary discussion of group reports of Task A,

12.30- 1,30 Lunch - to be taken at the Centre.
1430 = 2.30 Working Groups - Session Two =~ Task B - Testing,
2630 = 2,50 Plenary session to report back on Task 3.
2,50 - 4.30 Working Groups - Session Three - Task & - aterials
4430 = 5,30 Final plenary session ig reporting back on Task C,

ii) COpen Forum

6.15(?) Social event.

5430

( tea will be provided at the Centre, and can be taken during the
third working group session)

Working Group Sessions

fagk A - to take a critical look at our syllabuses. It is proposed that 2 groups
should consider our Levels 1 and 2 Syllabuses in the light of classroom experience,

third group should be looking at the proposed Level 3/Mode 3 Syllabus (paying
pecial reference to the Appendix) while a fourth group should consider appropriate
lternative ways of setting out the syllabus.

fagsk B - %o review our testing procedures. In this session two groups will look
itically at our tests so far, a third group should look ahead to Level 3, while
fourth group should consider other assessment techniques which we might find
propriate.

gk C - to look at the problem of teaching materials. 3 groups should divide the
vic areas from the Levels 1 and 2 syllabuses between them, and look at the materials
puhlished, home-made etc.) that are availanle. They should also devise some teaching
terials to go with their topics {choose an example) if there is time, The fourth

up, it is envisaged, will look ahead to next texrm when they embark on the lLevel 3
ourse, and will use this session to congider the problems of materials at thig level
how they may be overcome,

leam note that these are the areag considered to be of most concern to colleagues,
cording to their returns. Other suggestions for group work will be most welcome,
have tried %o arrange groups accorxding to individual preferences, but if you do
ish to change then nlease let ne kiowe
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Appendix 10

Cleveland Residential Course at Beamish
Hall, 'Aspects of Modern Language
Teaching ' (1980).



coumv OF caeweau“d Please repty to:

County Education Officer

A, A7 . .
Education Offices,
Woodlands Road,
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Course : "Aspects of ifodern Lanmuage Teaching! 22nd to 26th Sept.30

Proposed travel arranzements for teachers using the bus provided.

OUTWARD JOURNEY, ‘fonday 22nd September

Pick-up point lembers boarding
1. iHarske drs.E. Francis Miss E. Mo
Mrs.K. Kirkoright Mas T Ze JkamJ
2. lkelton Mrs.x, Imrie
3. Guishorough Miss J, Ditchfield
4, Nunthorpe Mrs.A. Simmons

(Swann's Corner)

5. Middlesbrough Mrs.K,Donovan
(Green Lane/St.-ary's Jalk) Mrs,V,Haddon
Mr. D.Westerman
Mrs.C.Crook

6. Thornaby (Bassleton) Mrs.S. Sullivan
ifrs .M. Metcalfe

7. Egglescliffe Mrs.A. Framp
(Mercury Garare) Mr. Y. Ferrer

&, un Stockton Ring Road

a) Ropner Park Mrs,H. Moody
b) Hintons Mrs.H. Fuller
¢) Junction Road Mrs.A, Short
9, Un A 19 at "Swan" Mrs.E. Luscombe
Billingham

Note i) there is room for adiustment to this proposed schedule
and for additional passengers

ii)the precise pick-up points are negotiable, provided that
no siznificant deviations are called for

iii) it is expected that the coach will leave at around 10.00
and arrive around midday. Precise times at each pick-up
noint will be notified by phone nearer the date.

RiSTURN JOURNZY, Friday 26th September

The bus will leave Beamish ilall between 1.45 and 2.00 p.m.
and will return via the same route, in reverse. Variations to
the stopping points to suit personal convenience may be possible.




Course : "Aspects of Modern Language Teaching' at Beamish Hall
22nd to 26th September 1980

Course members

1. Mra.G-Cnoock Newlands

2, Mrs. P. Davies Westfields

3., Miss J. Ditchfield Laurence Jackson
4, Mrs. K. Donovan Oakland

5, Mr. Y. VFerrer High Tunstall
6. Mrs., A. Framp Egpglescliffe
7. drs. E. i'rancis Gillbrook

2, dre, Hx Fulter Northfield

9, !Irs. E, Game Rosecroft

10, Mrs. V, Haddon King's Manor
11. Mrs. D. Haslam Ian Ramsey
12, Mrs. C, Hole Ormesby

13, Mrs. J. Houlding Henry Smith
14, Mrs., S. Imrie De Brus
15, Mr. J. Kilgour arsett

16, Mrs. K, Kirkbright De Brus
17, Mrs. E. Luscombe Furness
18, Mrs. A, ‘lartinez Langbaurgh
19, drs. M. Metcalfe The Dene
20, Mrs. H. HMoody Coulby Newham
21, Miss k. Moy Bydales
22, Mr. 1. Preddy St. Peter's
23, Mrs. A, Short Springfield
24, Mrs. A. Simmons Nunthorpe
25, Mrs. S, Stubbs The Grange
26, Mrs., S. Sullivan Bassleton
27, Mr., D. Westerman Hfustler
28, Mrs. J. Zolfachari Bydales
. 1
fnibe .

Course Directors : Mr.R.Hullcoop and Mr.D.Spoerry

Visiting speakers : Mr,D.Betteridge and Mr.R.Clarke
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2nd September, 1980

Dear Colleague,

Re: Course "Practical Aspects of Modern Language
Teaching" at Beamish Hall, 22nd to 26th September, 1980

We were very pleased to have confirmation of your acceptance of a place
on the course, and we look forward to a useful and enjoyable week together.
A course programme is attached, which does in fact provide time for most of
the aspects requested. Although the programme is now 'hardened up', it may
of course be necessary to make minor adjustments as the course progresses
and to take account of the fixed times for coffee and tea. Please consult
the programme in advance and bring with you anything which may contribute to
our deliberations e.g. a departmental statement of marking policy; forms used
for pupil assessment; some interesting examples of marked essay work; same
language game which you have found useful; any-useful addresses/sources of
nmaterial. In any case, please bring with you a copy of the Cleveland Curriculum
Review paper on "Other Languages" (all departments should have copies).

We also attach a course membership list, and the proposed travel arrangements
for those wishing to use the bus provided. Again we have tried to meet requests
as far as possible, but now that you have sight of the proposed route and pick-up
points you may wish to suggest some variation, perhaps switching to a pick-up
point near home rather than school, or vice versa, or perhaps you now wish to
join the bus rather than come by car. If you wish to suggest variations, please

- ring us promptly to discuss. Minor variations are possible, but we would not

“ wish to make substantial changes at this stage. Those travelling by car may

, find that with the help of the membership list they are able to arrange to

| share transport. To reach Beamish Hall from Cleveland, leave the AL(M) at

' Chester-le-Street and follow the A693 via Pelton for about S miles. Turn

,rlght for Beamish Hall after Beamish Village. Car parking is at the rear of the
| College, so that after unloading their cases at the front door, car drivers will
'need to drive out of the main entrance, turn left, and follow the road round to
)the car park at the rear. Please aim to arrive for around 12.15, allowing time
for registration and settling in between 12.15 and 12.45. The course opens with
lunch at 1.00 p.m. Monday and closes with lunch on Friday, when the bus will
leave at around 1.45 - 2.00 p.m.

Accommodation at Beamish Hall is in well appointed single rooms, each with
a wash-besin and an electric razor point. Towels and soap are provided.

Cont'd....

To Ail Course Members.

]

County Education Officer: A.H.R. Calderwood, M.A.,, M.Ed., FR.S.A., F.B.IL.M.

Tel. (0642) 248155 Ext. 326 oy 2972




To All Course Members. 2nd September,

Meal times are as follows:-—

Breakfast - 8.30 a.m.

Coffee - 11.00 a.m.
Lunch - 1,00 p.m.
Tea - 4,00 p.m.
Dinner - 6.30 p.m.

The bar is not open at lunch-time, but the dining hall has a table
licence sc that drinks may be obtained at table. The address is Beamish

Hall College for Adult Education, Beamish, Stanley, Co. Durham, DH9 ORG.
Telephone mumbers are:

Office mmber - 0207 33147
Students phone - 0207 32089

If you have not yet sent in your course fee, please do so pramptly.
The net charge for the week is £16.00. Please send your cheque for that

1980

amount to the Education Offices, marked 'for the attention of Modern Language
Advisers, re Beamish Hall Course' and made out to'Cleveland County Council'.

Those who have already peid should find a receipt attached to this letter

L]

Should you require further information, please do not hesitate to ring

us, either on extension 3026 (DJS) or on 2972 (RWH). We are most readily

caught between 8.30 and 9.30 a.m. or at the end of the day, from 4.30 onwards.

With best wishes.




Appendix 11

Revised Draft Versions of Cleveland Syllabus
Levels I and 11

Extracts
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Appendix 12

Report of the meeting of the Co-ordinating
Committee for Graded Tests im Modetn
Languages, York. .€.0.M.L. (1980).
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’ Appendix 13

Cleveland County Group Mode 3 Scheme

Extracts




countv OF Cieve‘qnd Please reply to:

County Education Officer

Education Offices,
Woodiands Road,
Middiesbrough, Cleveiand. TS1 3BN

When teiephoning ptease ask for

] “re R.rullcoo
Your Ref: K Nearest Awport - Tees-sice | ° »*_L_'_ - “L iiii p .......
Tel. (0642) 248155 Ext. 2972
Qur Ref:
15/1/82.
Dear Colleague,

Zleveland Group Hode 3/Level 3 French Schene,

™e iode 3 3upport Group met ves-erday (14/1/82), and for the benafit of thiose
who were not ovresent, and to remind those who were, I summarise below the nain
i%ems discussed, ana decisions t%taken,

1. Sntrisg for the 1282 Zxamination,

If rou nave ot already done s0 please write o the MH.R.®.3, (a wder the Head's
?ignature) informing *the Zoard that the School is participating in the Cleveland
“roup ode 3 French Scheme, quoting the Centre Number of the co-ordinating
‘School - Crmesby - which is 10/041. You should also confirm that the agrecment
‘of Crmesby ta The narticipation of your School in the scheme has been obtained,

If you nave not vet done so, nlease write to Crmesby indicating that you wish
to join the scheme, and as verbal agreement has already been reached there is
no neaed to wait for the formal reply, before confirming with the 3oard,

Xor “the purpose of entries the subject number for the scheme is 191k, If
Schocl, however, already has a lode 3 scheme registered with the Board, *hen
3chool's number would be 1913, I think it prudent in any case to write
of covering let=er %o the N.3.E.3. naxing it plain that the candidates
entered Zox the Group lode * Scheme,

e ontries for 1983 and beyond.

Any Scnool wishing 4o join the Scheme for examination in 1983 and who has not
et done so should i) obtain the asreement of Ormesby, and ii) notify the Board
sonfirming that *his asreement has been obtained gquoting Ormesby's name and
“antre lumber,

5. Inmediate contact with the 3oard. (RWH)

I confirm that I will -mrite to the Board, confirmins that candidotes fron the
12 vilos 3chools | with names ) will He entered for fthe 1982 S(&mllatiOn.
I shall request that we be notified gtraight away of any nroblems in the entering
of pupils.

4o lock exams. - Writing test,.

a) In *he written letters paper please note itnat the instruction at the foot
of the second letter (writing ..} , namely to times 3, and divide by 10, will zive

rou a percentage fisure out of 15. The raw score for writing is out of 30 (rpﬂenob&

that the total raw score for the whole exam is out of 200), and to obtain this
fisure you should take the total of the 2 letters, %imes by 3, =~nd divide vy 5.

5. Oral *est,

While not wisnhing to change the balance of marks Heitween role
seneral conversation (12) for the riockg, there was a {eeling at 4o g bne
the general conversation was rather undervalued a5 only 12 (raw ocorﬂ) and that
for the swmer test the balance of 3 role nlays (a t 12 each) and a ceneral

o

conversation at 24 marxs would be well worth conszidering,

oo Otficer 202 Sde o



Mr. R. Hullcoop
2972

201/RWH/236h/W/8l

18th September, 1981

Dear Sir,

Graup Yiode 3 Scheme - French, Cleveland County
Co~ordinating Teacher, Mrs. C. Hole, Ormesby
3chool 107041

In connection with the above schere, the group would like to make
alterations to the syllabus and scheme of examination as follows:

i) that the background section (worth 10% in the examination)
be removed,

ii) that the 10% be distributed as follows:

a) 5% be added to the speaking teat
b) 5% be added to the listening test.

Therefore the relative mark weightings for each section will te as
fcllows:

speaking test 30%
listening *est 30%
reading test 25%
writing test 15%

nooe
Mt N S

ihe total of rawv nsrss for the speaking will therefore be increased to
60, zade up oI 4 roie play tests worth 12 points each end general conversation
worth 12 also., In the listening test the totel of raw marks will also be
increased from 50 to 60,

I trust that this Wwill be in order.

Yours sincerely,

(Adviser for Modern Langusges).

The Secretary,

North Regional Examinations Board,
Wheatfield Road,

Westerhope,

Newcastle-upon-Tyne.

NES 5JZ

Passed by: | Approved by: Signed by:



http://ma.de

Schools and Teachers participating in the Mode III Group Scheme,

w1452/
SCHOOL TEACHER

Jrmesby (Co-ordinating School) - Mrs. C., Hole. (Co—-ordinator)
* Mrs., J. Henderson

lgglesclifre : *  Mrs. S. Hyland
Mrs., A, Framp
flrs. D. Barry
Mrs. 4. Bell

3t., Patrick's (Thornaby) ) *  Mrs. C. Walker
Mr. T. Gaynon

lunthorpe . #  Mrs. C. Atkinson.

fortomn - * Miss. A. Carr
Mrs. R. Periatambee

heraton : * ir, A. Hewitt

onyers : * Mr. J. Prost
' Mr. I. Fyfe.

the Dene : * Mrs. J. Razagui
he Grange . * Miss. G. Husband
an Ramsey - * Mrs. L. Bruce

Mrs. A. Finney

t. Paul's Mise. R. Morris
altscar A * lr, P, Nightingale
nzlish Martyrs - * Mr. A. Luke

arsett : *  Mrs. C. Hote CGmharn -

Jasselton * Misse A. Thornton




SCHOOL

ustler

angbaurgh

akfield

pringfield
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|

e ToC./Northfield

ICDERATOR

lr. J. Dobson

b, Bridge Inn Yard,
Llower Demeones,
Barnard Castle,

fo. Durham,

THACHII

Mrs., L. Martlew
Mrs. J. Perry

Mr. H. Ruyssennaars
Mr. M, Anderson

Mrs. A. Martinez

Mr. M. Brewis
Mr. R.Railton

Mr. J. Bingham
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11)

o)

Cleveland County Group Mode 3 C.3.8., Scheme,

The title of the County Group Mode ITII C.S.E. will be French, and
11 include a loo¥ language component made up of the following (subject to

R.E.B. approval).

a) 308 Listening
b) 25% reading
c) 3¥% oral

d) 15% vriting

The grades on offer, we propose, will be from 1 to S

The Aim will be to enable the candidate to survive on a visit to

France either

i) in the company of his parents and family and friends or

in the company of a French family

Specific objectives will be as follows

Listening and i)
Speaking

11i)

iv)

Reading -
7)

vi)

vii)

o understand spoken French in specified situations
relating to the aim

to respond orally as appropriate

to initiate conversation and request information in
those specified situations

to understand any reply from iii)

to show an understanding of

signs, notices etc., which give information within

the specified situations

personal information given in prose form (such as

in a letter) which reflects the lifestyle and tastes
of the French writer who will be of the same age as

the candidate (but within the confines of the syllabus)
information given in a letter or communication
relating to the visit, from any of the following

family

hotel
camp-site
Youth Hostel
Tourist COffice

[ o VI P TN & ]
— — o — —

This information can be related to travel, accommodation and

antartainment etc.

“riting viii)
1x)
x)

to a camp site/hotel/Youth Hostel to request

or reserve accommodation
a simple letterl) giving information of a personal

nature to someone trying to get to know them
2)making plans for any future visit.
to a Syndicat d'Initiative/Office de Tourisme

requesting information about the area they are
going to visit.

Sy . . _
i1 R S TN
L
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Check-1ist for Standardisation Meeting

Please ensure that the following items are brought te the standard

meeting:= (in June)

1.

5,

Large white mark sheet

(This must be fully and correctly completed:. Do net fill in the
provisional grade as this will be done during the standardisation

meeting) .

Oral Mark Steels and a2ll tapes.

Complate scriphs of all candidates

Sy

ste oot i.e. listening, reading and writing test scripts

(EBach compl

of each individual candidate must be secured with stringﬁ;

Rank = order list of candidates.

Claims Forms for Examineérs,



Mode 3

In this

READING TEST 1 hour

 the examination you have three sections
A number of short reading items based on signs or pictures.

section you write your answers in English on the question

paper in the space provided.

i1)

and 1ii) Two letters (marked A and B) in which you must
read each letter carefully and then answer the
questions on it in English. Write your answers on
the paper provided.

You do not have to write your answers in complete sentences but
remember to include all relevant information.

So to recap

i)

Section l- short items - answer in the space below the question.

ii) and 11i) Two letters A and B - read them and answer the questions

on them in English on the paper provided.




Section 1  SHORT ITEug

Q.1 Wh : dves this sign, often seen in a French bus or train, mean?

y (n) e (W) fiw)

Q.2 What does this sign mean
if seen in a shop window?

Ao Aok (l)i

Hi

|

(RESERVES ALX. FEPVES-ENCEINES )

!

Q.3 For whieh people are the seats beneath this sign res-rved?

() Aadnia ()  [+1)




p LA BOISSELLE

Q.4 Which of these roads would you take to get from Albert to La Boisselle
if you wanted %o avoid both the motorway and the main road?

A. , by
, gL

Q.5 What must you not do when
you seé this sign?

Ao okl on Oy grass (:]

Q.6 _What does this roadside sign warn you of?

7

| A.




Q.7 What does the sign in the shop
window mean?

Q.8 You see this sign in a department
store. What does it tell you?




BELE ETONE"
MENU )

Chasesling L o
/jﬂwf& FQMJIMQ | . FF 5o
E;'W a/t - : ‘ 12F
&uﬂa‘ de WJ/C | | '. 12FSo

| | | e
?QL [anf - | | o 18K

o /’ S | . #fso |
C;Z 1 allomelles o 2F S0 |
| ﬁmw.f gﬂi’ l(/ﬁ{ o A 25
W‘W(" | | 3€
Rt - .
mw a [A Creme 12F

'Daﬁﬂ&vtd (ﬂu &‘N/n) 20F

& SERVICE €T BOISSON EN SUusS#

111

147

Q.10 How much are frogs' legs? (leave price in francs)
A, _her S0 ()

Q.11 What would you get if you ordered "Coq au Vin"?

A, _thichn (1) wowie(h)  [s1)
Q.12 What would you ask for if you wanted Spinach?
A M (') , —
Q.13 .What does the notice at the bottom of the menu mean?

A MI‘L;_L v daeia (1) Mot Sretusted (0

=2




Q.14 Which number would you dial for
the Fire Brigade?

RENSEIGNEMENTS. .
" 'RECLAMATIONS . \
B8

TtléGRAPnE
. ﬂs\

Q.15 Which service would you get if
you dialled 127

y 4 7;_. (')

Q.16 What would you do if you wanted
to make an international (or
Trunk) call?

()

Q.17 What does this notice mean?

3 37 cinrseorr Aumoms o8
Dix-HUT ANS &
ENTREB INTERDITE
BANT LA SEANCE




Q.19 You see this sign as you drive along.
What does it tell you to do?

Q.20 Which sign would you follow in order
to get rid of your rubbish?

Q.21 Explain the meaning of the words "Au Choix" in this menu section.




rhme grippe fidvre
enfants: un;conprimé 3 fois par jour
adultes: 2 camprimss 3 foisg par Jjour

Q.22 (a) What is wrong with you if you need this medicine?

(Mention 2 illnesses)

Q.22 (b) What type of medicine ‘is ig?

A.




LETTER A MEAUX

le 13 Mars 1982

€¢.P. Evans,
2 Upland Avenue,
Sheffield,
Angleterre.

Cher Monsleur Evans,

En réponse & votre lettre récente, je suis heureux de vous envoyer les
informations que vous aveg demandées.

La Ville de Meanx n'est pas grande (trois mille cing cent habitants) mais
les touristes aiment la visiter, alors nous avons trois h8tels et une auberge
de jeunesse. Je regrette, cependant, que nous n' avons pas de camplng municipal.
Le camping le plus proche se trouve & Gerzat, c'est & dire 4 quinze kilomdtres

d'iei.

Le meilleur hdtel, sans aucun doute, est "L'hdtel du Lac" mais il cofite
beaucoup plus cher que les deux autres. Toutes les chambres ont deux lits,
douche et w.c. et ca colte 120 francs la nuit, petit déjeuner compris. Il y
a un beau restaurant 8 "L'hdtel du Lac” et naturellement vous pourrez y prendre
votre diner. C'est toujours un repas table d'h8te et le prix est généralement de
moins de vingt =cing francs. Et du restaurant vous avez uné vue sur le lac avec
ges petits bateaux: Enfin, derridre 1'h8tel il y & un parking.

Les deux autres hoteia, "Le Castor Myope" et "le Boeuf Eiant” n'ont pas
de restaurant et n'offrent que la chambre sans petit dégeuner pour yS francés la
nuit. Au "Castor” 11l y aun demi-tarif pour les enfants 8gfs de moins de douze ans
et au "Boeuf" il ne coute rien pour les enfants 8gés de moins de ecing @ns. Les
chambres au "Castor" sont plus grandes mais les chambres dans tous les deuy
1i8tels sont confortables avee lavabo.

I1 existe aussi lapessibillté de rester & 1'auberge de jeunesse. Dans
l'auberge il y a une salle de jeux ol les enfants peuvent jouer ay babyfoot

oU au ping pong. Mais pour rester & l'auberge, il faut acheter une carte d'auberge
de jeunesse qui cofite dix fanes.

Je suls certain gue vous allez passer des jours trds agreables 1eis
si vous avez d'autres gquestions, n'hésitez pas & m'écrirel!

Veuillez ‘agrée»’r ete,

Jean Lefevre




Questions (on letter A)

1. How far is it to the campsite?

2. What do you get for 120 francs at "L'iOtel du Lac"?

3. What sort of dinners do they provide there?
L, Where is the car park for "L'H8tel du Lac"?
S. What reductions for children are offered at:-
a. '"Le Castor"
b. '"Le Boeuf"

6. Name 3 items which make the youth hostel suitable
for children:

7. What must you have in order to stay in the hostel?




LETTER B St. ETIENNE

le 20 septembre 1981

Cheére Jane!

Merci beaucoup pour ta lettre ré&ente. Alors, tu es déj& rentrée au
collége! Est—ce que tout va bien? Moi, j'ai encore deux jours de vacances;
lundi, 1'école va commencer. Quelle est ta matidre préférée au collége?

Moi, j'aime toutes les matiéres mais Je préfére les travaux manuels; rous, les
filles, faisons des poupées et des jouets en peluche, tandis que les

gargons font des bagues en argent et des maquettes en plastique. C'est trés
interessant!

Nos vacances ont duré dix semaines et j'ai beaucoup fait. En juillet,
j'ai visité ma tante Colette qui habite la petite ville de Barcelonnette aux
Alpes. Il a fait trés chaud et ma cousine Sylvie et moi avons fait des
promenades & la montagne. Nous sommes allés & Pra-Loup ou l'on fait du
ski en hiver mais en juillet il n' y a pas beaucoup de neige! Puis, j'ai passé deux
semaines & la maison ce n'est pas intéressant ca! Enfin, je suis allée avec
mes parents en {talie. On s'est bien amusé mais le pauvre papa est resté
trop longtemps a la plage sans chapeau de soleil et il a eu un coup de soleil.
Le pharmacien lui a donné de la pommade et il n' a plus nagé. Un jour, moi
je suis alléenager, j'ai laissé mes v@tements sous ma grande serviette & la
plage et on m' & volé mon porte - feuille avec mon argent et mes lunettes!
Heureusement, la police a trouvé le voleur dans un grand magasin au centre—ville‘
il a essayé de voler un appareil, Onm' a rendu mes lunettes mais pas
mon argent.

Tu as écrit que tu as pass€& de bonnes vacances en Allemagne chez ta
- A . - -
correspondante allemande. Tu vas peut —etre visiter ta correspondante francaise
. . \ .
1' année prochaine - je l'espére, tu seras la bienvermue chez nous. FEt comme
tu sais, nous avons une nouvelle malison avec quatre chambres.
. . . v . . . A
Alors, dis que tu vas nous visiter, et écris-mol bilentot!

Amitiés

Ta Fran%oise




QUESTIONS (on letter B)

1.

2.

What happens in 2 days time?
Name 1 thing the girls make in craft lessons.
Name 1 thing the boys make in craft lessons.
Why did Frangoise not go skiing in the Alps?
What did her father get from the Chemist?
Why did he get it?

What was he then not able to do?

Name 2 items stolen from Fran%oise?




Appendix 14

University of Durham
Communicative Language Teaching -
Revolution or Refit (1982)



Schdoﬂi, of Educati

THE BROADENING OF THE CURRICULUM

A group of two-day courses with g common theme

;’ & COMMUNICAT (VE LANGUAGE TEACHING ~ REVOLUTION OR RE—FIT°

Leaders: Mike Byras (University of Durham School of Education)
Stella Marsh (New College Durhan)

M"Communicative lagsguage t2aching', “notional/functional syllabus', "survival course,

Meommunicative competenze" = these are some of the terms and phrases which ars fast
becoming part of the Foreipgn Language teacher's discourse. New courses appear with
claims to be radically different from what we have knuwn since the audio=visual

vogues New methods are suggested and new objectives set. We propose to consider
these recent devslopments by p1a01ng a nimber of courses at the foecus of our interest.
There will be opportunity for discussion of theory, for debate about who should learn
which languagés and when, but we shall begin with both new,; and known courses,

drawing upon the experience of participants and considering the classroom implications
of the materials and methods involved.

Programine

09 30 onuards Arrlval and coxfee

t 10,30 KEY LEGTURE FOR MEMBERS OF ALL COURSES: ;
ég The Curriculum and the needs of the School Student i
! John Watts (former Principal of Countesthorpe College, ¢
o Lélcester) o . i y
12.00 Short group 1ntroductory gession
124 %0 Lunch
13.30 « 16.15 Session 1 ‘
Action; Tour de France and Eclair - how does the content and

7 rationale of these courses comprise a new approach to language
1.5 Tea teaching? Are they useful for all pupils? Do they require
new methods? We expect to draw on partisipants' experience of
Belair and verhaps Action and to examine the new Tour de Frances




Saturday, 12th June, 1982

Plac

Cour

In your application for the course, we would like to havi the 1
in order to modify the course in the light of participant's int

09.3%0 Session 3:
The Place of 'Background'
Are background studies an integral part of language teaching
or just an extra? Should all pupils do background studies?

10.30 Coffee
1.0 Session &

Foeun on Years 3, 4 -
How do the new courses rel tm to 'ﬂrk in later
other courses and t

12.30 Lunch
13.20 Session 5:
What's the difference?
Do 'communicative' courses have any grammar? Is there a

dichotomy between a communicative syllabus/cour
visual syllabus/course or a traditional syllab

CH

15.00 =zpprox. Tea and close of course.

x K & X % KX X X

e: University of Durham, School of Bducation, Leazes %oad, Durham.
The exact location in the School of LEducation will be notified when
receipts are sent out.
£12.00 (includes coffee, lumch and tea on both daye)
5: Friday, 11th June and Saturday, 12th June, 1932.
A receint means acceptance on the course.
ing date for applications: FRIDAY, 4th JUNE, 1932
se which might be considered in addition:

Entenlte Cordiale, Tricolore, Tout Compris, Auf ins Rheinland, Destination Germanty.
20LC ' 1C0.0 $ ( p, 2=X ) i 15




‘ THE BROADENING OF THE CURRICULUM
A group of two day courses with a common theme

COMMUNICATIVE LANGUAGE TEACHING : REVOLUTION OR RE-FIT?

Mike Byram, University of Durham School of Education

Leaders:
Stella Marsh, New College Durham

11th and 12th June, 1982
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Appendix 15

Description of Objectives of the Cleveland
Scheme in appointing a candidate for one-
term secondment. Autumn Term (1982).



Objectives of the Cleveland Scheme for Graded Tests and
local Certification in Modern Languages

t 1 B ahRa) [ F-Y=280 -
1. To improve motivation on the part of the pupils by oI:e;Lug regular tests
and achievement cartlficates, therehy giving the teacher an on-going recora
f progress and the pupll row ards for reaching 1ncreab1“gly difficult

milestones i1n the learning of the language.

2. 0 among cuplls from across practically
- sperepriately suitable o ves

Tucy OI 1 QT anguage 4 the end

21 Year 2 sxperlence

orcof of

=njoy

chan nan

. with

To improve tThe oupils communication skills by defining a syllabus with a
heavy oral/aural bias appropriate to the reeds of the learner sheould he/
sne visit the target Country or come 1into contact with 1ts neople.

4

wl

wnile allowing ccnsiderable scope for individual interest and initiative, thé
potential field of operation for t ccessful candidate could extend over some of
the following:-

23
D
n
o)
O

isicn of a sounder theoretical basis tc our
ses are defined in terms of s*iructural
2le also to define the sylliabuses in

It would also be most advantageous
inTo the exient to which language can be "defined
: “he "unpredictability" element. \

2. o con Testing and to research into alternative

wN2YS, ~rng
3. To examine the quesrtion of comecarability. between levels and larcuages.
4, To become acquainted with =z a2dvi on teaching methods in the classroom

nd 2
and to researcn into teaching materials available.

ct

5. To consider wnat In-Service Training would be appropriate. .
= é
s B To coordinate the work of a review working party (which has aiready
started meeting) to take a critical look at the French Syllabuses in
the light or teaching experience, and further thought. This cculd
consist of modifying the vocabulary and structures, and also maxing
the 3 Levels of zachievement into 4.
J 7 To consider th2 possible extension of the scheme to the field of
adult education.
8. To consider ways and means of acguainting local employers with the purpose
and criteria of the scheme.
a2 T S PO A N AAwkaﬂMﬁ*txiﬁwtﬁy‘

.
" T S L Ay - R Y - A A



Appendix 16

Questicnnaire to Cleveland Schools, Autumn (1982)



QUESTIONNAIRE September, 1952

( .
Name of Uchool: BQOOKS be
IES
Name of Teacher: P DAY ’
Please Clck the aprropriatc tox or 111 In as requested:-
With wnicn lavels of the syllabus and testing nave you Syil. Testsz
heen 1nvolved,
Level 1 ‘/ /
|
2
3 |
TMPROVEMENTS TO THE SYLLABUSES
{a) Do you think that each level should contain
(1) All/most topic areas?
(11) Should each level contain fewer topics,
which could be different from topics in
other levels? (more complex language
would be developed in later levels?) —
{ii1) Would you prefer to have overlap of

some topics between levels with some i';7[
e

new topics added as the learner
advances? (The present situation)

(b) Would it be useful to rewrite the syllabus specifying

(i) no‘}ions and functions
concents use of lang. L( ,
e.z, tine ¢h
(ii) vocabulary (an alphabetical list) Ao
(i11) grammar (as directly relevant) No
{(¢) (i) Would you like the syllabuses to be directly
related to a specific course e.g. Action, or N
{i1) Do you prefer to use various materials to
cover the syllabuses? L{é‘sv
Loevd 2 A€ pacrecct [l et of e sqlle oy e wia weddl
/ [etq e 1 /

o Sed ‘fm,; /'u-/\./s, . )
ceifertebly il . if ey weeiege oot i /ktl?/ el
fceck ds l’\.«&(’( S ”

el si

cnocleceleg kv et g LeaTR e b Jecdaed




et

(a) (1) Would you prefer a less defined syllabus
1.e. series of guldelines, or N
SR \ .
(i1} 2o you prefer to have listed all vocabulary )
and structures which could be used in the V
toests? Fas
{2) Should the puplls have their own pupil syllabuses -  Yes
as pupll profiles
Ho
{v) Have you any i1deas on how to 1mprove record heeping systems ... . e

=

OF S SR e SRR

F T R S S C r S SRS G DI NN (O AN AU SO

' A

sl el L, (‘Af I, ﬁ{‘-’én('-.) - RV R N & € S ST WO TE

8]

// IRUYTRY
F.o there be an element of continuous assessment o
: All

-

in all or any arca of the tests?

' ' ¢ | . 4
AV 2/-/"1' Lt ('\/(_LLJ o Leecdd ! Lol (L (L\r; LP U g

Coitle cd % (/'.‘{(' ol < [-gd Lok o N fre e H:‘/
: . , . , ; _ Other
fo CCotele (redotin o wand e T s Lu}' et -

/
,’(’:‘wx [ SN 11

{a) Do you follow a specific course for most of

v
: es
the time where the methodology is incorporated? -
PSRN (t v (Layla N |
PRV N R 5 (VAN Lo v sty - "‘j ol Cqaicadioae e V\"'V'j o]
U,)W N SN N ') —

{b} Do you do

Fair Work v

<

Rele-Play V//
e

Songs Nu

(¢) Are there any of the above which you would particularly recommend?
.....K .. J»;L..Lcﬁud.../ék~;.. vv]ix...JLsQ..LLwﬂb‘\.u S A RS AT
SR A Sy S SO (VP SRS v B T T A 2 TR q

Could you recommend any good lilstening cowprehension material?

e

../&y.....................................................................

D R R e I I I R I L T I A R T I I R I I R R I I R R I A B



_3_

or reading comprehension material? ... e

e e e e e e e e e e e e e e e e e e e e e e .-
P
DEAL WORKE/ORAL TESTS
, . i
s oy Tind ooral d1ffienlt an ! A
1es
o) ,,/
L O S T T

P R R R R

I I T T T T T T S S P T I T

{L] What are the problems of the oral tests 7
iy )2 Time ‘/

. i . -t o .
¥ bebecie Lewliw tJ' Gl et (et oond Method

oo piaecl & hwe T YL, . . -
[ Joer R Confidentiality K

} R . . .
LN l{/u YN {z [L:(_C( . ¢ Lw((‘(.: I e I'('L .

i v

Standardisation

{a) Do you approve of the certificates in use st "
present Yes v

o

.

L N A S 20 1o 3 A A

I I T T T T I T T T I T T T T T T T T T I S R T R B B R N P Y

LI R I T I T T I I T T S S T T T T T T I S R I I R A A

(b) Do you think that the certificates should mention
somz "ecredit" for higher achievement as well as
I

a PASS?

Should have PASS/CREDIT

Should not be changed /

$ ol e reccaloed pe o sloc e i f.  recicl Lj W /C‘ fes

U
oM /'l,vL [N cintod [,‘J‘\\g(<‘( (i lea (c P EYSE A (‘v(—kx-'\('/Lk'.A\xl-‘; /\»
. ; o i f , { ‘F N - - .
,V'i(tt s vz (i) St ety e (’U«f/’t ceel o [esU o

pocclostie StRcdT e (j' Sy (Aegrquee 43 clicesl bty y
repien e leel Luj G- Q\j’«,uhc}_

(/I) soaw el ;7 s'/kakruj f}'(h'cfvu cooddd he “R—fﬂ-u“(
mmcbeceledd e N(':(Luj/ seclicy ¢y §[L<,/) {.muftl.ru,



Appendix 17

Cleveland Teachers' Seminars and part or
the Revised Draft Syllabus prepared for
discussion. (1982)



County Education Officer

W 7
Education Offices
Wnodlands Road.
Z /1////% oulnds Road

7 Middieshrongh Cievelana TS1 38N

countv 0§ fl@“@!ﬁﬂd Please reply 10

- . When telephoning please ask for
Your Ref Finarayt Anpan Fasy uae ] Mr.' P * Hullcoop .
Our fe! 201 /RWH/2847/A

Tel (0642} 248155 Ext 2Q72
82

lst October, 1982

Dear Colleague,

Cleveland Defined Content Syllabuses, Graded
Tests and Local Certification

You will be aware that this term Mrs. A. Hellaoui from Northfield School
has been secconded to work on the Cleveland Scheme for Graded Syllabuses, Tests
and Certification in Modern Languages. Her task is to look critically at
our schemes to develop syllabuses, methods of assessment, to consider teaching
materials, to liaise with employers and so on. She has now been working for
6 month and is ansivus [or an opportunity to share her work so far with
language teachers thus giving them an opportunity to comment and give her
feedback.

We have arranged four afternoon seminars therefore to take place as
follows:-

Monday, 18th October, 1982 at Stockton Teachers' Centre

Tuesdsy, 19th October, 1982 at Guisborough Teachers' Centre

Wednesday, 20th October, 1982 at Middlesbrough Teachers' Centre

Thursday, 2lst October, 1982 at Hartlepool Teachers' Centre .

Fach seminar will start at 1.30 p.m. and will end at 4.30 p.m.

We hope that you or a representative from your department will be able to
attend one of these seminars. Please choose whichever is the most convenient
for you and let us know your choice by returning the attached reply slip to me,
(including nil returns).

Mrs. Hellaoui has so far proposed some very interesting ideas on

(1) syllabus design and content and
(i1) pupil profiles

These are two masjor areas of her work, and she is loathe to proceed further
until she has had the chance to discuss them with Cleveland teachers. Mrs. Hellaouil
will be sending out draft copies of the material for your consideration prior to the
seminars and I do hope that you will be able to attend one of the fOUXr meetings.

With best wishes.

To the Head of Modern Languages
Cleveland 11-16, and 11-18
schools.

County Education Officer AHR Calderwood. MA. . MEd FRSA FBtM
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FORMAT / PRF%FN'PATI(W‘ OF SYT.1LARUS.

1. INDEX.
2. Yrinciples.

5. hat is a functional / notional syllabun

Lo

A, ies and Objectives o

5

. General Functions and iKotiona o he foimd sernasg

MOy T oY 4 - m -
[N POITC ARBAS. [ on the Journ,

2. Shovmpin:.

3. In & cafe,
4. Basic Services.
5, FYersonzl Tnformztion.

In each of the zbove tonic

BN R

-

be covered:

T
~

Lims and Chjectives.
Syllabus.
Haterials

Textbook Resourees.
Fupil

R N e

D

Profile Cards.

7. Functions and Fotions sppendix.
&. Grammar Apvendix.
9. Voeabulary aAprendix.

lethodelogy - some suggestions,

Course Books. Yhoetiont, '7

Furil “rogregs Cards. ~Lttitude Cards. (3

Yast Tests. Information &nd Zxamples.

—
Ao
>

14. Certificate.

15, Micsellaneous . (Phonology e+t.c.)

= some examples,

mnﬁ)

28 the following areas will



PRINCIPLES.

Communication is the fundamental principle of the syllabus.

Success in communication is evaluated in terms of the effective

conveving and receiving of information with & “merasii-epaniiine
ving . s e wing

Sl e

Tne tests sszek to brins zhout dimrroved conlidencs i hhe skille o
a) listening comprehension
) oarzl rroduetiom
¢)reading comprehension

i) writien production (not tested until level TV).

Achievement tests are intended for any :=.any level of ability
and may be taken whenever appropriate to the individual or the

gI‘O:\lp.

Accumulative transfer of knowledge between topics and levels is
expected and will be tested.

e.o. an item from level I may be tested at level IV,

This syllabus is a testins syllabus and not & teaching syllabus.
It tharefore describes the minimum requirement for the graded
tests and does not preclude =addifilonal teuching and Jearnd

S P

Srieh the fteacher may fecl annropriste.

The study of a foreign language should not be separate from a study
of its social and cultural context.

The tests,therefore,asstime background knowledge
anvropricte to the tovics studied.(This will not be tested

separatelv),



Appendix 18

Articles from the meeting of Teesside and
District Chamber of Commerce and Industry
16th November (1982).




TEESSIDE & DISTRICT CHAMBER OF COMMERCE AND' INDUSTRY

EDUCATION & TRAINING COMMITIEE

St opaer L o dpebid a1 Tiae Maeth o Rastern borooTnrror oy

feret 1 i cieth R Ay e ot by i Tuesdat
3 s Yy

Tenin Neeveentaery TIED v 1, 300 i Taptdet laonahn o UL pm,

1. Apologiles
2. Minutes of the previous meeting
J/ 3. Matters arising from the minutes
L, Election of new Chalrman
5. N.T.L. Project
.b.  Ihe Importance ot Computer Education
7+ Chairman's remarks
8. Brief reports by members on azsocialed education organisations
¢9. ARy other buginess
V,TO; Date of next meeting
11. Talk by Mrs A Hellaoui - Middlesbrough Teachers Centre

EDUCATION & TRAINING COMMITIRE - TWESDAY 16 NOVEMBER 1982

I shall/shall not he attending the Buffet Lunch at 12,30 pm

I sBail//=hall fist be atiending the Meeting at 1.30 pm

Neimne L PPN ARG OGPPSR R0 P Ol I NIV IO ElPePPEROEIRBCEEIRARE
COMPEIIYE  wisouoees s oo e nesecodeetgseunoysspnesoss e sssansos

For catering purposes please return this form as seon as pessible to:x

Commerce House, Mabton Road, Middlesbreugh, €leveland.

Tels 240417
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Examination-techniques substantially influenced by educétionists' qollébdiati\p\n\.wigh;_i,h‘c\!ust’_r'y' :

Project shows need for
exam, curriculum links

COLLABORATION be-
tween teachers, trade union-
ists and employers is having a
substantial influence on the
development of new examin-
ation techniques, a Schools
Council study published this
week shows,

The report, Schools and
Industryv, which involved 26 local
authorities, was this week
welcomed by the National Union
of Teachers as a clear example of
the need to maintain links set up
through  the  Schools Coundil
between exanmination. and the
curricalum.

lmployers” atttudes to the
relevance of examinations have
been significantly aliered by the
close liaison with teachers, which
has also fed 10 an increase in
school-based c¢xamining

methods.

In one auihority  teachers
worked to produce Mode 3
examinations more relevaat 1o

the needs stated by the
employers. Throughout the
country employers have altered
their selection tests on the advice
of teachers recognising also the
need for more flexible examining
methods.

By Ian Nash

A Union spokesman said this

week:  “‘“The schools industry
project  established by the
Schools Council demonstrates

the extent to which the council
has acted as a catalyst, a resource

and an inspiration for the
classroom teacher.
“It is verv sad that the

Secretary of State still sees fit to
deprive the cducation system of
an institution which has proved
so beneficial.™

Although Sir Keith Joseph had
given his blessing to the science
and indusiry projects, the future
of individual work was still un-
certain and the Union is con-

cerned that the influences of the
schools industry work will be iso-
lated from the rest of the
curriculum.

The Union also pointed oul
that the experience gan by
thousands of voungsters through
the project would prove an
invaluable contribution 1o the
Youth Training Scheme.

The project is seen as one of
the most ambitious attempts to
promote an understanding
within schools of modern
industrial society.

It was initiated in five local
authorities and is the only
scheme to have the full and
active involvement of both the
CBI and TUC.

The book, Schools and
Industry, says that schools are
recognising that teaching exper-
tise alone is unlikely to produce
successful and informed lessons
about industry.

Of greater value s for teachers
to collaborate with trade union-

ists and cmployers who have the
necessary experience 1o enrich

classroom teaching.
The book, by Dr lan
Jamieson, project vesearch dir-

ector, and Mr Muartin Lightfoor,
the previous director, hists four
main advantages of using
employers and trade umonists in
curriculum planning.

Pupils and tcachers can be
kept up to date with the practices
and attitudes of industry, 1he
transition from school 1o work
can  be cased, knowledge of
industry spreads across the entire
curriculun and industrialists can
learn lessons about the way
peoplc are educated.

The project was established in
1977 with the support of ihe
Department of Industry.

® Schools and Industry, lan
Jamieson and Martin Lighifoot,
published by Methuen Education
for the Schools Council; 0 423
51070 3; £6.95.




Schools plan new test

for

"by AURIOL STEVENS, Education Correspondent -

‘N;Ew dossérs giving pros:
‘pective  employvers  and
~colleges a detailed ipicture

of chxldlen s -achievements

lat school are to pe intro-
| duced in the next three
years.

The records, listing formal
exaim results and results on a
neéw set of graded tests along
with a whole range of other

skills, will bear the p of

|'leading uitiversities and will
be available to childienn of
all abilities.

Univeérsity exam boards
and local authorities aie go-
ing ahead with the new
scheme without waiting for
«¢entral government approval.
Attempts to reform: school
exains for 16:year-olds have
beén hogged down in White-
hall for years, Noiw the new
schemes being -developed
locally cauld make national

i plans obsolete 'before they

| have even been appmved

Leading the field is Oxford

University’s GCE board
ane of -eight exam boards
dffering O and A levels.
board announcedw sterday
that it is developiig a ‘new

educational iecerd’ for
schools working in co-aperi:
tion with Oxford University

D paryment of Educational

Studles,

authorities and several inde:

periderit schools’ (all as

i nned). 16y éxpect to

have thie new records avail-

The:

a gnoup of local

able .on a limited basis by

1985 and to aiv schiosl in the

country by 1987.

The three-part record will

list :alll passes at-Q and A
leveli as well as passes in “an
agreed list of other examina-
tions already established or
to be established’,

It will also record pupils?
achievement in a range of
Specially desighed graded
tests in maths, English, a
modern: language, stience,
computer ayvareness . and

'w‘henever puplls are ready,
irrespective. of age.

Miss C. G, Hunter; secre-
tary of the Oxford board,
said last week that she ex:
pected the tests to have four

o- five grades and that the:
top one would link with O

level either as an equivalent
or as one grade below O
levél. A considerable amount

of work has beenn doie on

graded tests particularly in
Janguages in recent
and s will be taken into
accouiit by the board. *We
do not believe in doing work
twice,” Miss Hunter sdid.

The third section of the
record

an which loca] em:

sxgned
ments: and capabllntles in and

- out of sechoal’
Oxfard. board de-

The
scribed their decision to: go

‘according to some Prés

nouncement .comes -as
finishing touches are bemg
put ta a similar plan_for the
. Inner
. Authority:

Lond

Years: would be the responsibil

shead with the new record
as consistent with: their orig:
inal ‘brief, laid down 125
yoars ago : 1o test the results
achieved by schools and
their pupils dccording to the.
wishes. and requirements of
existing schools rather than

tion imposed on schools
outside. -
The Oxford board's

Lonidon  Education

The authonty s new educa-
tion officer, Mr William

‘Stubbs, has «drawn up plans

for a wnde -ranging review of
n’s secondary schoal
cutriculum to combat high

rates of truancy and“ fow

exam Fesults, He will be ask—

ing the educition comnjittee

to approve the developmient

of a pérsonal record for
pupils and graded tests for

use in schools.

In London the new tests

of

the London Univérsity (g CE
board. Permission to develop
these tests—at an expected
cost ‘of £60,000—wil be
needed from the Wniversity
te next momh The

boards aad local
a5 wdl be: hdping for
hel from  the

‘ducdtion Departmem in de—
veloping these tests, e




Appendix 19

Cleveland's Pupil Profiles. Examples.
(1982)
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JHAT T HAVE 1O Bs ABLS TO UWDEBUSTAND (READING)

This could bé either -

a)

b)

an authentic list of "TARIF DZ3
CONSOMMATTONS?

This could be reproduced to fit the card

and if too complicated (too many items
listed)

then it could be wsed for reading and

understanding the items appropriate.

a nearly awthentic list which would
include prices and items listed in the

,,,,,

testing syllabus.(as on pg,91 Tric,2)
92
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)

Pupil Progress Card

o the old Syb\abzw

SJame

Level I Certificate (C.D.C.

Tick off in papil coiumn how much of the follcwing language activities you
ow when you are sure.

Ask your teacher to tick when you have proved you can do 1%,

TZACHER
ZRNERAL

o ter 1AM e S3 " 1y ¥ Lo e, i
L Say 'Hello’, 'Good-bye’, Thank you', “yeg',

"no", "I don't know'", "excuse me'".

IN THE TCWN

Say excuse me to somecne and ask how to get
to various plaeces in town.

Ask 1f the place is fer away or near.

Sey ''pleasse', "thank you".

You must be able to understand (when you
hear) instructions about where places are.

You must be eble to understand (when you
hear) instructions how to get to places.

You must be able to understand various
signs around town (when you read them),

Ask where are certain shcps .... grocers,
tobacconist, bakers, post office, supermarket,

Ask for something in & shop e.g. an ice-cream.

Ask for a bottle of, a kilo of and ask how
much an item costs.

Ask for & stamp/s, a stamp, a town plan,
newspaper.

You must be able to understand what the
shopkeeper means when he/she asks 1f an
item 1is all right, what else, 1s that all.

When the shopkeeper tells you the price
or says he/she has none or tells you to pay
at the cash out, or ....




PUPIL TEACHER

You must be able to understand (when you read)
times, days of the week, open, closed,
cash-out, prices and weights.

AT A CAFE, BAR OR

FESTAURANT

You must know now to attract the walter's
attention.

Say you would like & table for 7 people.

Jrder things to drink.

Order *hings to eat
{either snacks or a meal)

Ask for the bill.

S|

You must be able to understand the waiter
when he asks what you want and 1f you have
chosen to eat/drink.

You must understand (when reading) if the
tip 18 included or not.

You rmst be able to say what you are
called and ask someone his name.

You ask someone his/her age and give yours.

Ask where someone lives and give your
address.

Say how many brothers/sisters you have ...,
be able to state their ages.,

Give your birthdsy.

Ask someone how he/she is and say you're
well.

Say that you're English and that you live in
town/country.

Say you are tired/ill/hungry/thirsty.

Ask someone what sports activities or hobby
ne/she likes, state yours.

Ask who/what something/scmeone is.

Talk about any pets you have name/age.

TRAVEL BY TRAIN OR BUS

You must be able to ask for the train/bus station.
Ask for the bus-stop.




PUPIL

TEACHER

Ask for the platform number/the exit/ticket orffice.

Ask what time arrives/leaves the train/ecoacr/bus
leparts/from arrives or leaves for a certain town.

. Ask where the trains/buses/coaches for...
b Ask for a single/return ticket fo¥ some town.
{First or sécond class). Ask how much it is.
b 7ou must understand any signs you might see in a
! statich or o6n a train. ;

s
i jsey]

Ask if there is a garage/petrol station/car park

aear oy. .
Ask for your car to bé filled up or for so much

setrol to be put in your tapk. (Xnow petrol zrades)

You must understand if someone asks you Tor your

driving licence, or tells you that you've driving

£00 aquickly, or that yéu can't nark here, B :
You must be able to read certain traffic signs and
understand what instructions they give.

Tor where the hotel/Youth Hostel 1is. ,
Ask for a room/s/place/s for so many nights for

50 many reople.

Ask where the bar/restaurants/toilets are. |
You must upderstand 1f the person asks if you want a

room with a bath/shoWer and tells you which floor the
room 1§ on.

vou need to uanderstand if you've/told the hotel/Y,H.

‘g #yll/asked for vour ¢ard/or vour passport.

You must know if you've been asked I you have a sléeping
bag/told your room number/given the key.

You pust understand signs which you might see in 3 aotel
or youth hostel.

You must be able to ask if there is a capp site nfarby

»r ask where the camp site is.

i

Ask if there is space for so many people/cars/tents
or & caravan for so many nights.




PUPIL TEACHER
2.  Ask where the camp site director is/where the
L toilets/showers/washrooms are.
You need to understand if you're told there is a
place over there/how much it is for veovle etc. L
L.

You must be able to read signs you might expect
to see on a site.

You must be able to fill out a form asking for
Jour name/age/address etc.

Letter from Penpan




Appendix 20

Lothian Seminar. The Communicative
Approach — Sharing Experiences.
lst/2nd November (1982)




LOTHIAN 35GIONAL COUNCIL DU ATION

,%WFW Direcinr W 0 C Semgie

i *\ IR -

‘v’ uh... , Chief Adviser W A QGatherer.
,A Advisory Senace Division,

A0 L ~\( \‘ Dean Educaton Cente,
Beifard Road, Edinburgh £H4 305
Telephone 031-343 1331

Our reference AS/JLC/IMCK
Circular Yo, 453/82
Darte 50 September

Dear Colleague

I attach a copy of the programme {or the two day geminar "The
communicative Approacn — LNATING XDP2rleinces’ WNicn takes place on
1st and 2nd November 1982,

In order to bhenefit to the full from the inevitably irte
of this course it is hoped that all participants will &l
familiarised themselvas with the following documents whi
avle in every Modern language Devpartment:

GLAYLL documents 1-28

ge 1 GLAILL Dacks French or German

egssment in Modern Languages (dc unent produced oy a
groun of Sccetiigh advi

A)U)(J

ta
S -
sers)
~ The draft Part 1 cf the revised Leothian svliliatuses
(Stages 1—5) entitled Part 1 Communicaticn
The aim of the seminar is to take stock of whai hag been dhno o
exchange experienceg as widely as possitle and fo rnlan ouxr future work.

Tose attending the seminar will te expected tc pags cn information and
experiences to other members of the Medern ‘anguages starf in their
school,

I attach a biblicgraphy on Compunicative language teaching and assess-
ment for these with a thirst for reading. Many of the tooks and
articles are availatle in the Modern Languages Hesource Centre in Dean
Centre or can be borrowed from the Adviscry starf.

ying to come on this course. [ look forward to seeing
n

nd. Please ncte that we intend to start at 9 a.m.

RN Coadn a

All cormmunicotions to ne addressed 1o the Chief Adviser
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Appendix 21

Cleveland Residential Course. Minsteracres.
Programme, 6th-10th December (1982)



COURSE FOR MODERN LANGUAGES TEACHERS

2ASSIONIST RETREAT CENTRE, MINSTERACRES, NR. CONSETT, CO. DURHAM

ONDAY, DECEMBER GTH, TO FRIDAY, DECEMBER 10TH, 1982

J This course, to be held at Minsteracres near the Derwent Reservoir ia County Durham,
12

h pre and post 16 levels, and it is hoped that the very mixture of teachers of
uydents of different age groups will in itself act as a stimulus through 4iscussion
i the sharing of exberiences.

crven to teachers of Modern Languages in all 11=16, 11-18 Schools and in Sixth Form
eges. It 1s proposed to stage a course Wwhich will bte of benefit to teachers at

+

Lo =2Xamine a aumter of 1ssues vital to mohivating

interest and giving them the confidence to communicate

z shall be éxamining the question of teaching materizals

more authentlc materials improve motivation and increase

courses with a heavy bias tcwards cral/aural work fail to

vide thne student With a sound platform of grammar necessary for further study?

t are the needs of the learner pre and post 16, seen not only in language terms
als0 1n terms of personal fulfilment and satisfaction, of motivation and

ependence, of the zcquisition of good learning habits and attitudes which will .

vide a solid base for the subsequent stage. ‘e hope to cast a critical eye

or some of the tasks and activities currently used in classrooms and will

sstion their suitability in the light of the needs of the studeat. Inevitably

ms will figure in our discussion. What new exams and syllabuses for sixth

mers are available? Is there a mismatch between alternative '0' level

lavuses and 'A' level work, how well do some '2' level examinations prevpare

dents for 'A" level courses and does this matter. '

12 erall the course will be communiciative competence, and the élass-
m activizies which 3upport or hindsr 113 asnisvyement. This 1s, however, a broad
roll 14 e Lo : namcer of

The course will be made up of a mixture of talks and group working sessions.
is envisaged that at times teachers from the vre and vost 16 sectors will work
rarately, at others they will come together. The course is being planned by a
up of Cleveland teachers who would welcome information about your concerns so that %he
se can be better tailored to the needs of members. Space is available o1z the reply
p for you to let us know what you would like discussed so that it can be kedt in
d when finalising the programme.

The course will start with lunch on Monday, December 6th and will finish at
00 a.m. on Friday, December 10th. Transport to and from the course will oe
ilable for those who require it. Minsteracres is a centre offering comfortatls
i farence accommodation with single rooms for course members and there is a bar,

The Centre is deep in the Durham Countryside 20 miles North Zast of Durham
y off the A68 Corbridge/Darlington Road. The cost to course members will be
per night (i.e. 16 for the complete stay). The main costs will be borne by

Authority.

¢

| Teachers who would like to attend this course are asked to complete the attached
*ly slip and return it to Mr. Hullcoop at the zducation Offices by the end of




Please reply {0
County Education Officer

Education Offices.
Woodiangs Road.
Middlestrough, Clevelanag TS1 38N

When elepnoning please ask tor

‘aur Ret 1 }{:.MW“Mm“m*,m,l Mr. R. Hullcoop
| Tel (0642) 248155 Ext 2972

Zus Ret 501 /RH /2828C/82

1lth Cctober, 1502.
LEng COLlledmue,
Course for Modern Languages Teachers - December oth - .0th, 13772
Passionist Retreat Centre, Minsteracres, Co. Durrnanm

We were pleased to receive your application far *his courssa an
able <o offer you a place. Would you please confirm your zcceptance of

. ,u

‘nmediately, using the reoly slip attached.

Cetails of the overall membership and of the programme and domestic

. T S | o~ - ,L
il L [
DT SN

€U LY yuw esuel Lali velm.  {0U may Nowever ce interestea
~o znow that visiting speakers so far include Mr. Ralph Gaskell of the Roehampton
nstitute, London, Miss Gillian Donmall of Kings' College, London University,

and Mrs. Rosemary Smita, Lecturer in English as a Foreign Language {rom our own
“irhy College.

Py

¥ay we remind you that the net cost to course members is £16 for tuition
and board/accommedation. This charge already takes account of a substantial
nput frem central funds, and cannot therefore be reclaimed. Will you please
“rerefore send us 2 cheque for this amount. . ide cut tc "Cleveland County Councii
o reach the Zducation Cffices, not later iLhan 19th Yovember, 1982,

el
nst

As in the vast, we provose to arrange Lransport between Cl
eracres, i.e. a bus out on the Mcnday morning, and a dus bda
To help us plan thls, please indicate on the return slip, a suit
roint for you, if you want to use this bus.

r

We look forward to working with you on the course.

Yours ginceralys
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Course for Modern Languages Teachers - Minsteracres Centre

n

uroupg.iiasx;;

Mrs. I. Ault

Miss J. Ditehfield
Mrs. K. Donovan
Yrs. E. Jackson
Miss R. Morris
Miss D. Simpson
Mrs . Walker

Qo wE RN

MrS .

=

Helldoui

Groups. Task 2

Mrs. Houlding
Mrs. Houghton
Miss Simpson

Mrs. K. Houghton
Mrs., S. Imrie

Mrs. J. Mann

Mr. S. MeIntyre
Mrs. J. Perry

Mr. Hi Ruyssennaars
Miss L. Wilkinson

Mrs. P, Davies

Mrs., Ault
Mirs. Glynn
Mr. 8idgwick

Miss Wilkinson

My, Flynn

Groups. Task 3

Mrs, Ault
Mrs, Glynn
Miss Wilkinson

Mrs, Davies

Mrs, Donovan
Mrs, Inmrie

Mrg, Mann
Miss Merris

Mr, Stephany

Mrs,; Hellaoui

Miss Ditchfield
Mrs, Imrie

MI‘S. Perry

Mr. Ruyssenraars
Miss Stevens

Mr. Kerr

Mrs. Houghton
Mrs. Jackson

Mrs. Beriatambee

Mr, Mclntyre
Migs Stewvens
Mrs. Walker

Mr, Kerr

Mrs. Donovan
Mrs. Jackson
Mrs. Mann
Mrs. Morris Mrs. Walker
Mrs., Periatambee

Mre, Hellaoudl

Mps, €, Glyn

Mrs. J. Hodgson
Mrs, J. Houlding
Mrs, R, Periatambee

Mr. D.-Stephany
Miss J. Stevens

Mr. C. Flynn

Mrs, Hodgson
Mr, Helntyre
Mr. Stephany

Mrs,vﬁavies

Miss Ditchfield
Mrs. Hodgson
Mr. Ruyssennaars
Mrs. Perry

Miss Simpson

My, Flynn



Groun Tagk three Course materials exercise

At the start of the exercise group leaders are asked not to reveal the identity
of the course naterial their g oup will be considering. They are requested %o

coilect the material only af 7y ddscusgion has heen completeds

T Freiiminary discussion = why nge a course ?

=  establish eriteria against which to
assess a courge.
what activities / eXperiences should i
zontain?

@ A G

OI

i le] CO‘L..‘SE:‘:;
the lea®rer in a 1o
is justified, @ >

=35 7 thedlr s
to do

The 5+ou3 muot decide vihethe
parisong ¢ ~+weeq the two cany

; wor f<:. I
eative on the basis of
igh this may not alway
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Appendix 22

Cleveland Residential Course, Stanhope.
Notes, 24th-26th October (1982)



Emmﬁy of ciewelanﬁ Pleaserepty o
County Education Officer
‘Education: Offices,
‘Woodlands Road,
Migdlesbrough. Cleveland. TST 38N

when telepnoning please ask for

L{I‘ R. l'{u.ll CQOp

ot Ret:  TWD/L6E9D

I,
Pear Co lleesgue,
i
|

| Pefined Syllabuses end Graded Tests in Modern Lapgusges =~ &
As you wiil no doubt be eware, the VATl Cus -Jorklng parties hope soon

to be completing their work on the producticn of their syllabuses for

Prensq and Germéan. This has téen a marroth task and I am extremely

crate ful to all those who nave S:kep part, and given uwp 30 much of thel

own “ime. Also, our second ¢oh: = of youngsters nas just completed the

County Mode 2 examinaetion end axain thanks must go to colleagues who

participated (especially those who were part of both the Mode 3 and Syllebus

working groups).

In spite of the undoidbted successes of the te: s, Zamy teople however
heve expressed conern about the actual teacoing metacdology involved with
preparing puplils for the Graded Tests in general, and for the Mode 2 in

paz‘tlcular. Already sone colleazues have said tbat methnodology and the lack

of suitable materials is worrylﬁg them cenmderabl,y, and scmething they
thing abouk.

would like to do some

ryn anoth’e’f full bBlown
dcwever 30me zcney hes o n ~ade
during aalf-tern in Oc¢toter 1353.

> Monday, October 2bth 1983 (start
with lunch) to Wednes3gy, October 206th

P

1983 (finish with mi.d-morning coffee).

Tairfleld House Zentre (Bnzlish Tourist
Scard Category 3) Stanhope, Cownty iurhan.

fourteen

Continued.

T e Oese AT T gngd MALMEG L F RS YRR

O
a



http://me.tr.cdo.logy-

slientele

>uUIrpose

8th June, 1983

There will be no charge for accommodation and board.
As colleegues will be going in holiday time, the stay
at Fairfield House will be free, but they will have
to pay thelr own travel costs to and from Stanhope.

The course will be open to all rembers of the Syllabus
working parties angd the Mode 3 Swpport Growup.

The objectives of the course will include the consideration
of zethodolcgy =nd materials, and tne development of

test 1tems tased on the new syllabuses. There wi1ll be

no formal lectures, and the Tormat of the course will be
entlirely in working groups. 1t 1s hoped that a cross
section of colleagues will be present so that work can

be done at various levels in both GCermsn and French.

While I appreciate that this does take place during half term, it is an
>pportunity for concentrated work cn the scheme. I cen offer "free board and
lodging" in return for your time however, and if you are interested can you
et m2 have Lhe reply oilp bacn Ly Wie Z49lh O wee, 1383, Negailive ivbwus

;should also be sent back. Thanks.

With best wishes.

Yours sincerely




Please reply to
County Education Officer
¢947)9?2

Education Otfices.
Woodiands Road

/555567//,P/55(/’ Middlesbrough. Cleveland TS1 38N

VWhen teiephonng piease ask for
Your Ref: LK

Nearast Avport - Teas-nde
Our Ref: Mr. R.Hullcoop _

Tel 10642) 248155 Ext 2972
Jia

July 8th., 1983,
Dear Colleague,

Residential Course for lLanguages Teackbers,

Fairfield House, Stanhope, October 24th.-26th, 1983,

Following my letter of June 8th.,1983, I am pleaged %o inform you
that a place hag bean reserved for you on this course. In all 17 people
indicated they would like %o come; and as a result the L.E.A. has increased
the amount of money available, so that all who want to attend can in fact do
8o, I attach to this letter a list of intending course members. If at any
stage you find that you are no longer able to come, can you let me mow
immediately as I shall be paying the deposits soon, and do not want to run
the risk of cancellation charges,

May I remind you of some details :

dates : Monday, Oct.24th. (start with lunch) to Wednesday, Oct.26th (finish
with morning coffee,)

place : Fairfield House Centre, Stanhope, Co. Durham.

cost : No charge will be made for board and accommodation, Colleagues
will have to pay their own travel costs to the Centire,howevar.

clientele : All members of the Defined Content Syllabus Working partiaes,
T™ast writing groups, Mode Three Support Group.

purpose : To consider and develop methodology and materials, and tegt items
baged on the new syllabuses., There will be no formal lectures, and
the format of the course will be in working groups. We hope that
work will be done at various levels both in rFrench and German.

It ig envisaged that some pre-course planning will take place early
next term, so that we can make moat effective use of our time at Stanhope,
I will be writing again to you early in September with firm details of
such planning,

May 1T finally say thank you to you for being willing to give up some
of your half-term to continue work on our Graded Test scheme. I think it is
really good that so many people wanted to come to Stanhope (it would have
been more than 17 but for one school trip to Germany) so I hope we can have
a most profitable, and enjoyable time.

May I wish you a vsry enjoyable suzmer holiday - wherever you intend to
ba.

With all good wishes,

to all Course Members,
stanhope '83,

County Education Ofticer. AHR Calgeraccd MA MEd FRSA F£g0
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Appendix 23

N.R.E.B. Minutes of the Meeting of the
Modern Languages Panel. Syllabus Revision
Sub-Committee., C.0.M.L.S. Jan. (1983).
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In the Rational Criteria, recorded items to be based on French designed to
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k.3 _Oral

There should be role ¥ and general conversation on clearly defined
topic areas. The g 1 conversation in particular would be structured
to enable delern 1at'o: b er grades. A range of marks would

be available to assess cofimunicative competence.  The co-ordination of

examiners would be ess
vas suggested that ‘ﬁé
on behalf of & frie:
the range of ro
saccess in

¥
7S
3

Ph

especlally if orals were schaol- baged,
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rude 2 and 1 Rational Critevis., Grade

Can write in resporse to a stimulus ub*ch
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le! ture essay or giving an account on
the
L5
L,c.1 Cere, taking into mccount addltzoral
aklng whick would be reguired to attain
lListening 32355
Reading 30-32% - "
Speaking 35-25k o
L.5.2 »
listéning 305
Keading 25=30% ?
Speaking 30
Writing H0-15%
L.5.3 _ 7
of marks to be eqgual among the four skills.
could be pre-graded.
S il compatible with the National Criteria.
5.2 h defined content syllabus should be drafted, to include lexis,
and strdczu*e, ir 41l detail,
3 Thﬁ svllas oqu be & testlng rather than a teaching
and strucfure b51ng drawn on,
el The syllabus be set out in terms of notions and functions
(and &t the ! i er grades in terms of registers).
5.5 Where possible, skills should be tested aiscretely,
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5.6 Tne pre-CSE Grafed Tests Levels 1-3 offered by GOML schemes
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THE NOKTH REGIONAL EXAMINATIONS ROARD

Minutes of & meeting of the Modern Languages Panel Syllabus RevisAon
SubﬁCommitteei GOML, held on Tuesday 8 March 1983 at 10.00 a.m..
in the Board's offices.

ngsepﬁ; Mr. C R Pollard, Miss R Morris, Miss E J Alison (Panel Membere)

Mrs. A Hellaoul, Mr. P Green, Mr, A Spargo, Mr. R Wass (Co-opted)

1. The co-opted members, Mrs. A Hellaoui, Mr. P. Green, Mr. A Spargo
and Mr. R Vass were welcomed. Myr. Spargo agreed to act .as Chairman
of the sub=committee meeting.

2. MINUTES OF THE MEETING HELD ON 31 JANUARY 1983

A have to be made.

The following matters arising from the Minutes were raised:
2.1 Section 4. (Outline of siggested examination model for

Commoti Core and Additional Examinations) The Reading and Listening

papers could not easily be pre-graded, wor was this in accordance with

NREB Modern languages Examinatbns policy.  An incline of difficulty
in the papers, rather than scattered items of varying difficalty would
be valuable,

2.2 Section 3.5 (Examination Model) It was agreed that it was not
feasible to provide two syllabuses within the Mode 1 scheme: i.e. i
(a) the present. Mode 1 syllabus, (b) & GOML-related syllabus.

The overriding aim of the sub-committeée was to develop a syllabus which
could be considered by the NEA ae g 16 + examination, but which could
also tecome a CSE syllabusg/-depending on the outcome of the National
Criteria. The possibility of offering a GOML=based syllabus as a Mode 1 ;
would reed to be discussed by the Modern Languages Panel and referred to
constituents for discussion. Those schools who valued the curreit

Mode 1 syllabus (especially with classes aiming at O Level or CSE) could
still enter pupils in their own more traditional Mode 3 scheme. It was
felt that some compromise between GOML and the present Mode 1 might

~ Bome light was cast on current attitudes among Heads
snd Assistant Teachers regarding GOML: Heade were strongly in favour,
and of the Assistant Teachers a clear majority supported GOML.

3, DRAFT OF THE AIMS AND OBJECTIVES OF THE

3.1 ATMS
The aims of & course in French leading to an examination at 1€ + should ;
be

I (P to develop the ability to use French effectively for purposes

of practical communication, and tc provide worthwhile and realistic goals,

,.1._ to form'a eound base of the skills langiage and attitudes

3.1.3 to offer 1nsxghts into the'cﬁlturerand civilisation of French-

speaking countries,

3.1.4 to develop an awareness of the nature of langusge and language

learring,

2.1.5 to provide enjoyment aré intellectual stimulation,

2.1.5 tc encourage positive attitiudes to foreign language learning
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and to speakers of foreign languages and a sympathetic approach to
other cultures and civilisations,

2.1.7 to promote learning skills of a more general application
(e. g. analysis; memorising, drawing of inferences).

2.2 OBIECTIVES
Candidates should be able

3.2.1 to use French eéffectively and appropriately for the purposes
of practical communication,

2e2:2 to cope linguistically with defined situations, in which they
might find themselves, on a short or extended visit to a French-speaking
country, on a personal basis and as a spokesman for a group,

3,2.3 to understand spoken French they would be likely to hear in

the defined topic areas, in predictable and unpredictable linguistic
contents on the levels of gist and more detailed comprehension,

3.2.4 to understand the written French they would be likely to see and

read in the defined topic areas; in predictable and unpredictable
linguistic contexts, on the levels of gist and more detailed comprehension,
3.2.5 to exchange inférmation in French of both an interactional

and a transactional nature;

3 2 6 to convey or exchange information in written French of both

whereas the objective of GOML was to provide an examin

bt Topic Areas

The Cleveland Level 4 scheme (see Appendix 1) was considered as en example

of & model of topic areas which might form the basis of the examination
syllabus, Each topic area offered might be set out in terms of
the overall objective, functions, additional netions. (See Appendix 2)

A defined content syllabus might be drafted possibly following a

model which supplies scenarios, topic areas, notions, functions, lexis

and structures. (see Appendix 3)

k.2 Technioues of Assessment
4.2,1 It was realised that the objectives of Mode 1 and of GOML

dlffered in that Mode 1 was designed to have s full range cf grades,

candidates would take when they had resched the appr@priﬁféwlgmgl and

which they would pass.

b.2.2 The possibility of an examination where skille are not
discretely tested but as units of skills in certain areas '"en bloe" and
criteria-referenced was discussed, While this would encourage the
possibility of an Macademic profile" of pupils, which would be favoured
by many Headteachers, there would be & problem of continuoug @ssesswment,

which is feasible in general only at Mode 3.
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k.3 Examination Models

The following points were raised concerning the ¢reation of an examination

at 16+ for the full ability range being examined:

b.3.7 A single paper with scattered items varying in difficulty (as
suggested in Section 4. of the Minutes of %1 Jaauary) might prove too
much for the less able candidate:

b.3.2 Combinations of papérs to be taken by candidates might lead
to grading problems.

h.3.3 Alternative appropriate examinations for the more able and
for the less able was seen as divisive and not in accordance with
the recommendations in the National Criteria Report.

4.3.4 The JMB draft scheme of a credit systet at 16 + level was
felt to be highly complex. The common paper for all levels and grades
(i.e. basic Readlng, Speaking and Listening) had a built-in failure
componernit, since all three c¢omponents had to be passed in order to
gain Grade 7 (National Criteria Grade; CSE Grade 5).

L.3.5 If papers at lower and higher levels were to be offered, it
would be for teachers to decide which papers should be taken by each
candidate. It was noted that the Joint Council approved the notion
of differentiated papers.

5. . NLXT MEETING OF THE. SUB= COMMI?TEE

The date for the next meeting of the sub-committee was agreed - Wednesday

15 June.  The Sub-Committee would consider particularly:

5.7 Examples of tests in the GOML schemes,
5.2 Skills to be achieved by candidates, e.g. tlie balance between

gist compreheénsion and detailed comprehen51on,

5.3 Differentiation and weightings of papers.

The Meeting ended at 4.30 p.m.

To: Members of the Syllabus Revision Sub~Committee (GOML)
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THE NORTH REGIONAL EXAMINATIONS BOARD

Minutes of a meeting of the Modern Langusges Panel Syllabus Revision
Sub-Committee: GOML, held on Wednesday 15 June 1983 at 10.00 a,m.
ih the Board's offices.

Present: Mr. C R Pollard, Miss R Morris, Miss E J Alison, Mr. J Connor,

Mrs. A Hellaoui, Mr. P Green, Mr, A Spargo, Mr. R Wass.

1. MINUTES OF THE MEETING HEID ON 8 MARCH 1983

The following matters arising from the Minutes were raised:

1.1 Section 2.1
It was felt that if the examination was to be topic-based,
there should be an ihcline of difficulty within the topic,
particularly with regard to Listening Comprehension. An
incline of diffieculty would enable there to be an incline
and range of gradés.

1.2 Section 2.2

rs. Sutcliffe told the Sub-Committee that the GOMLs=based
syllabus had been sccepted by the NREB as an alternative

Mode 1 Scheme from 1986 onwards. The time-scale for the
preparation of the alternative Mode 1 was as followa:

February 1984 to Standing Advisory Sub-Committee
Early Summer 1984 to Examinations Committee
June 1984 to Schools
May 1986 First examination.
1e2e2 The Sub-committee was advised to draft the syllabus for the

alternative Mode 1 with the National Criteria Grade 3
(Grade 1 C) as top grade in mind. The syllabus might then
be adapted later for the Natienal Criteria Grades 1 and 2.
(Grades T A aﬂ& 1 E) Although the Natlonal Crlterla

be geen in tefms of & Level 5 of the G ML schemes.

12243 It was pointed out that the Alternative Mode 1 might well
4 have some influsnce on the present Mode 1,
1.3 Ssction b1

Although the Cleveland Level L scheme was considered as a
practical exadple of & model of scenarios for the syllsbus,
the Sub=Committee would clearly need to draw on other

GOML schemes; e.g. Cumbris/lencaster, Newcastle.

Section ;
If the new GOML-bagsed Mode 1 became part of a National
Criteria single GCE/CSE examination, an alternative

appropriate examination might later become necessary,

1.k
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The following topics had been prepared by members of the
Sub~Committee for discussioén at the meeting:

Restaurant (including ordering and paying for meals and menu);
Future plans for holiday abroad;

Entertainment (cinema, theatre, TV, etc.);

Accommodation (campsite, hotel, youth hostel);

Shopping (souvenirs, clothes, films etc.);

Travel (train, boat, car);

At home with the family (general conversation).

The following points arose in discussion:

The criteria of both basic and extended levels would not

be applied within CSE. Extra vocabulary beyond the
defined=content syllabus (approximately 10% in the JMB syllabus)
would not be tested. ' ‘

Close specification of tasks, espe01ally with regard to

Oral (Role=Play) and Writ ng papers (Letters).might lead to
too nuch translation by the candidate. The Sub-Committee.
guestioned whether the candidate should be set goals,the
means by which they attain those goals being left open.

While the Sub-Committee was concerned to aveid the open-ended
nature of the more traditional examination papers, it agreed
that theré néeds to be some latitude for candidates.

Gist and detailed comprehension

There shouid be a balaﬁce between the tWQ types of comprehension
Thgrc was much d;scu551on whether fhé‘pICCLSe balance betwgpn
gist and detailed comprehension should be stated, It was
generally felt that there should be more détailed than gist
commprehension.

Questions testing gist comprehension must take into account
different levels of understanding, They should be marked
positively. Multiple-chidice and open-ended gquestions were

not  valid means of testing.

Both reading and aural comprehension, in gist and detailed
comprehension, should have items with an incline of difficulty.

Authentic material should be used wherever possible, especially
for gist comprehension, and when simplified, should be
authenticated by a native speaker.

In the case of aural comprehension, candidates would need

to be aware of what they are listening for, and they should

be required to make neither a précis, nor too much logical
deduetion. Examples of gist comprehension might include

short anncuncements and conversatlens, with one or twe questions
on each item,

While sound effects and even an English intpoduction might

help establish the scenario in a gist comprehsnsion questien,
the listening items should aim for clarity.

Listening comprehension items for detailed comprehension should
be played at least twice to candidates. Eventually the aim
might be to play gist comprehensisn items once only.
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2.3.8 Listening comprehension questions would be recorded
professionally using native speakers. It was appropriate
to use varylng reglsters of speech and auﬁhentlc and

2.3.9 All languagp‘components must be seen in terms of their
function. Listening comprehension questions should not
therefore inélude items which were designed purely for

reading.
2.4 Letter-writing
2.4.1 The syllabus should be in accordance with the National Criteria

and inelude a writing component.

2.b452 The syllabus should include a list of areas within which
informal and semi-formal letters could be set.

2.4.3 While specific tasks are suitable for a basic level of
writing; some candidates may not be able to give of their
best if the demands are too specifi¢.  In the main,
however, most candidates cope better with specific tasgks.

2.4k It might be possible to introduce a letter with a gap- f1111ng
exercise, similar to: a form-compleétion task.

2.4.5 The possibility of allowing candidates to use dictionaries _ > do
for letter-writing was discussed. While it would seem
more natural to allow the use of a dictionary, many candidates
might be unable to use a dictionary té best advantage.
The letters would Use a limited range of functional language
which could be pre-learnt.

2.4.6 'The written examination should contain twoe letters. one

sem ﬁormal one non=formal. As an alternative to one
of the letters, examinations might in some years have a

. post-card or message-letter, and possibly form-filling,
No choige should be available to the candidates.

© 2.5 Oral testing
2:5:7 The oral component should inelude role=play with a defined
content.
2.5.2 The component of personal conversation needs to be carefully

< uld aim for beth interactional and
transﬂctlonal conversation..

2+543 The value of the interpretative role was emphasised. The
oral examination might include a third person role-play
on a4 personal and transsctionsl basis. .

2.5,k - The possibility of an interactional test between examiner
and candidate was discussed. The examiner would ask the
candidate questions, but might also assume different roles.
‘The candidate would then pose questions to the examiner.

2.5.5 An 1nteragtional test of this nature might 1nVolve toa many
: | ii

of test mlght well be adapted for the Exéin&ed Level,
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2.5.6 Areas of conversation and anticipated structures might
have to be supplied with the syllabus.
2.5.7 It would be essential to pre-test the interpreting role-
play and especially the test outlined in 2.5.k.
2.5.8 it might be necessary to divide the entire oral examination
into two separate parts.
3. _DRAFTING OF SYLLABUS
z.1 It was agreed t6 set out the syllakis fol ing the {ormat
of the Cleveland syllabus, namely
Topic Notions and Functions Speaking Listening Reading
3.2 Items in Speaking and Listening columns would be interchangeable,
with thé proviso that certain items in the Listening celumn
should be asterisked for comprehension only.
3.3 The JMB GCSE Stage 2 Syllabus was considered. It was
noted that certain items had been preceded by an 'x",
which might be included at an extended level only.
3.4b The list of functions arranged in topic groups would need to
be very extensive and to include all items on whigh there
would be specific testing.
3.5 As well as a topic list with functions etc. outlined above,
there should be an alphabetical index of lexis with cognates.
3.6 Verbs should be included in the functional form in the topic
1ist and in the alphabetical list.
3.7 There should be a list of notional headings with structures.
k. EXAMLSR@IQH‘WEEGHTiNGS
)nains . Listening comprehension 30%
A5 s, Reading Comprehension 30%
J‘kf ) Oral Examination 30% {0 Cow. 6 6.8 \
w;‘ S ar« 2L S,
AS winp, Writing Examination 10% (5% fo emdn 4 ho itend)
5. SCEN&R?OS
1. Shopming
2o In the Tewr
3. Café€-Res it
L., Puwlic Services
5. Entertainment
6. Travel
7 Accident and Illness
8. Accemmedatien
3. Living in & French-speaking family
10, Persenal Infermatien (te include Scheels and @ccupatiens)

___FURTHER WORK OF THE GOMLS_SUB-COMMITTER

A sniall group within the Sub-Committee would need to work together

to draft a syllabus of functions, notions and lexis, reviewing
the syllabuses of other GOMLS schemes and the JMB GCSE syllabus,

The Mesting of the Sub-Committee ended at 4.30 p.m.

To: Syllabus Revision Sub=Committee (GOML)
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THE NORTH REGIONAL EXAMINATIONS BOARD

Minutes of the GOML meeting held at the Board's offices on Thursday;
10 November 1983 at LQ;QQra.mm

Present: A Spargo (Chairman)
A Hellaocuwi, E J Allison, R Wass, C R Pollard.

Bpologies: Miss R Morris, J Connor, P Green.

Minutes of the meeting of 15 June 1983

Mr Spargo reviewed the main points and thanked the members of the sub-committee
who produced the syllabus placed before the committee.

Some discussion ensued with reference to the proposed oral examination and
how sofie integration with the area of listening comprehension might be achieved.

The .syllabus was examined for errors.,
Classroom vocabulary.

Mfé Hellaoui spoke of the suggestion to encourage teachers to use the’foreign
language in the c¢lassroom, whereas much classroom does hot appear “in ‘the syllabus.
Should this be tested - 4in listening comprehensi@n’

It was agreed that a similar appendix to that issued by the Cleveland scherme
be submitted with the syllabus.

Basic vecabulary and notions should be presented simply as general notions.
Ea?kgféund=exglan@ticnu

It wasg agreed that a "column 5' be ingluggd;(viz-CleVeland schefia) ..

Aims and Objectives each topic area, ' v i

The difficulty of setting an exdamination to fulfil the*behaV1aural abjectives
specified in the syllabus: was discussed. Nonetheless it was agreed that ainms

and objectives for each topic be in¢luded
Structures.

It was agreed that a list of structures for productive use be included.

It was agreéd to include a full lexis, alphabetically listed.

Asgessment Objectives.

It was agreed that assesament objectives, general and particular, be included.
Oral Examinding. |

My ﬁ;ss=in;zaduced this section.

§ e s
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On his experience of trying this out in school, the time Ffactor for each
candidate proved to be a problem.

Hew helpful -or unhelpful should the examiner be?
There are difficulties of standardisatiom.
This type of test can be described as 'the information gap':

A second type of test was described as ‘'affect gap', wheéere the examiner
and candidate discuss what to do with differing requirements.

The tfaining of examiners in order to standardisSe could be very difficult.

The practicalities of setting up Such a test were discussed. Mr Wass envisaged
this type of test replacing the normal role play.

Worries wWere expréssed about the demand and stress placed upon the candidates:.
The view was expressed that both this type of test and the role play could be
included in an examination. Mr Wass offered to set this up at his own school
and tape the efforts of some of his pupils to bring along to the next meeting.

It was suggested that the oral examination should begin with a few personal
questions, followed by 2/3 role plays and concluding with an 'informatioh gap'
type of test.

To facilitate training it was promdsed that orals be held at the énd of the
Easter termn and that the training meeting take place late February/early March.

The meeting closed at 3.35 p.m,

To: Members of the GOML Sub=Committee
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THE NORTH REGIONAL EXAMINATIONS BOARD

Minutes of the Modern Languages Syllabus Revision Sub=Committee (GOML) meeting

held at the Board's offices on Monday 12 December 1983 at 10.00 a.m.

Present: A Spargo (Chairman)

E J Allison, A ‘Hellaoui, C R Pollard, R W Wass

Apologies: R Morris, P Green.

1

2\

‘The minutes of the previous meeting were approved.

Mr Torklngton advised the group that an interim report on the ‘group's

work = ingluding an explanation of the rationale for the introduction

of a new type of examination -~ would be required to be put before the
Standing Advisory Committee in January 1984. Provided the present progress
is maintained we are on schedule for introducing the examination in

Summer 1986.

The oral examination

There was much discussion over the format of the oral examination.

A specimen tape of a more open-ended oral examination was listened to,
based on the situation of ordering a meal. Concern was expressed about
the small amount of initiative reguired of the candidate. Somé of the
group felt that some initiative and idiomatic useé of language was
insufficiently rewarded. Recording information in a written form was
viewed with distrust, and the amount of time some weaker candidates

took caused concern. It was felt that a multi-skill test posed such
problems of practical administration as t6é make it not worthwhile.
Nevertheless, it was decided to include items in the oral which stressed
the integration of the skills of listening and speaking.

The oral would sonsist of:

(a) three different role=playing situations. The situations would
fall into the context of the definad topics of the syllabus.
The functions which the candidates would be expected to fulfil
would be specified in English.

(b) a "general c¢onversation"™ within the topic areas. Candidates
would be free to ask questions of the examiner.

Within these two areas the candidate would be expected not only to
underatand and respond, but also to take the initiative.

The question was ralsed as to whether examiners should be external oF
school-based. ‘The impression given was that school-based examiners were

preferable, althoiugh no firm decision was taken. If examiners were school
based, all oral examinations would have to be taped in the initial
years. ‘Thereafter only newcomets to the scheme would be requir

élté\ﬁape
orals.
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The

To:

Syllabus Submission for Standing Advisory Sub-Committee

(a) The units of the syllabus were renumbered:

Personal information

Living in a French speaking family
Travel

In the town

Shopping

Ccafe-Bar /Restaurant

Public Services

Accommondation

Leisure and pleasure

Accident and illness

O W~V B WN -

—

(b) The members perused and approved the proposals for:

(1) the objectives for the individual units

(ii) the structural appendix

(iidi) the list of "useful and common expressiong"

(iv) the specification of basic background knowledge expected
(v) the phonological system in operation,

Scheme of Assessmént

The‘p:oposals as set out in the minites of the meeting of 15 June 1983
with the exception that the reference to the splitting of the oral
examination should be deleéted.

For the written part of the examination, 5% of the total marks should
be assigned to each piece. -

For the oral examination,; the total of 30% should be divided thus:

10% for the "general conversation”

{ for the three role play situations, the last one being
{more open-ended than the first two

For the reading and listeéning comprehension tests, it was decided not
to specify the ration of extengive to intensive comprehension items.

Length of papers

The following times were agreed:

Listening comprehension - maximum of 40 minutes

combined into one paper of 1 hour 45 minutes

Reading comprehension -
Writing (tax imumn)
Oral - 10 minutes preparation time

approximately 10 minutes of testing time,
of which 3-5 minutes would be devoted to
"general conversation”.

Pate of next méeting

Tuesday 31 January 1984 at Board's offices.

meeting closed at 4.00 p.m,

Members of the GOML Sub-Committee



Appendix 24

Extracts from the N.R.E,B."s proposed
Alterndtive Mode T Syllabus
(1984-1987).
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Appendix 25

The 1986 N.R.E.B. Alternative Mode I
Examinat ion

Extracts



E22

THE

_NORTH REGIONAL EXAMINATIONS BOARD

Grading Committees, 1986

Special Notes

1

f Examination

Paper 1 - Written Examination (10%)
-~ Reading Comprehension (30%)

Paper 2 -~ Listening Comprehension (30%)

Oral Examinatien = Role Play (20%)
- Conversation (10%)

(a) Written Papers

‘The Written Examination is marked out of 35; the Reading Comprehension

out of 56: the Lis

tening Comprehension out of 50.

Scripts have‘bééh'seﬂécted for each of the separate elements to
cover the whole range of marks evenly,

The elements should be considered separately: the Committee is asked
to determine & mifiimun contribution at each grade for each élement.

The Committee is required to study the complete scripts of certain
candidates before confirming the lowest total mark within each
grade.

(b) oral Examination

Examiners are trained o assess Role Play and Conversation
separately in terms of CS8E grades. These grades are converted
te marks using the grade/mark scale shown overleaf,

Mark Processing

The work necessary to ensure that each part of tlhie examination carrieg
appropriate weight is carried out by computer. This involves scaling
the Listening Compréhénsion against the Reading Comprehension to give a
scaling sub-total of 60%. The remaining components of the examination
are scaled against this sub-total to produce a ‘working total' on which
grades are determined.

Borgder—zonesg

Border=-zones should be * 2-3% of the ‘'working total' at each border.

Resolution of border=zones

(a) Scaled school grade,

(b) Minimum mark from the Listening Comprehension.



' Reading Comprehension

EXAMINATION
NUMBER

THE NORTH REGIONAL

EXAMINATIONS BOARD

CERTIFICATE
OF SECONDARY
EDUCATION

1986 EXAMINATION
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You should attempt to answer all of the questions.
Write your answers in English in the spacés provided.

1. Explain, in. English, what numbers 6,8, 10, 20 and 21, taken froin the keyto a town plan, tell you.

LEGENDES

1 Office de tourisme
2 Cathédrale
3 Palais de Justice
4 Bourse — Ch. de Commerce
5 Maison Nicolas-Venette
6 Musée d'Orbigny
7 Eglise N.Dame — Parking
| 8 [Eglise St-Sauveur
| 9 Grosse Horloge
[ 10 P.T.T.
| 11 Tour de La Lanterne
{ 12 Taur de la'Chaine
{ 13 Tour Saint-Nicolas
14 Temple — Musée Protestant
. 15 Théatre — Mais. de la Culture
16 Préfecture
| 17 Hétel de Ville ,
18 Muséum d’hist. naturelle
19 Musée des Beaux-Arts
Bibliothéque
20 Maison des Jeunes
| 21 Marché
22 Maison Henri ll

Do not:
write.if
this
margin
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| wiitein
2. Read the following excerpt from a travel brochure and then answer the questions in ‘English. | margin

VISITES COMMENTEES

L'Office de Tourisme - S.1. de La Rochelle vous propose
diverses visites commentées.

Juillet et Aout:

Visite historique -de la ville. Tous les jours au départ de

I'Office dé Tourisme - 10, rue Fleuiriau

— circuit pédestre : 10 h: 00

—¢ircult en;voiture a cheval : 14 h 30 et 18 h (0 (s'ifscrire a
X dvdnu,)

— I fois par semaine, visite de La Rochelle Maritime en car.
Départ 8 h, Cie Océcars, cours des Dames.
Pour lLs gmupe% de plus dc 20 personncs ces visites ont

(a) On which days of the week can you visit the old part of town?

3. While driving in France on the outskirts of Amiens, you ¢

follow if you wanted

(ta) To.gointo Amiens?

{b) To.goto Rouen?

R LR R Ty R P R R Ry R P S

(Copy your answers from the signpost)

NREB 24

[over



page 4 Do not
write in
this

4. You see the following sign outside a garage. Name, in English, two services it offers the customer, | warqin
apart from selling petrol.

LAVAGE AUTOMATIQUE
ESSENCE

PNEUS

GONFLAGE

5. You see this sign while driving in France. Explain, in English, the reason for following the diversion
sign.

ROUTE BARREE
DEVIATION
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6. While shopping in a department store in France, you see the following advertisements. Read them
carefully and answer the questions in English.

{a)

Centre Commercial
AUCHAN

Promotions vaiables du 26 Mai au 7 Juin 86

NREB 24

Ouvert le :
lundi de 14 a2 20 h
les autres joursde 9h a 20 h

(b) Shampooing LONGUEURS ET

POINTES
le flacon de 250ml ................... 895 7,90 F

soit 31,60 F le litre

Jambon épaule
découenné, dégraissé,

8 tranches, le kg ....oocooeieein 3950 29,50 F
Camembert

LE CHATELAIN

45% M.G.,

la piéce de 250 g 5,00 F
Yaourts nature

VALOIS 630 F
le packde 12 x 1256 g soit4,20 Fle kg

(1) How much would you have to pay for cheese?

Do not
write m
this
maigin
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6. (c)

7. You are on a cross channel ferry. Say in English what you would expect to find in a locker marked:

ENFANT

Lot de 2 paires de chaussettes

e e, 50 % polyamide, 27 2040 ... 1995 F
s S 75,00 F
ggfc?eissfourtes, 100 % coton, du37 aud3 ................. @ﬁ,% F
B O e b elasthane 29,95 F
e tom,du 6 au 16.an5 7995 F

GILET DE SAUVETAGE

Do not
write in
this
margin
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8. (a) You are going to catch a train. Which one of these signs wouid you follow? (Copy your answer
from the sign)

ACCES AUX QUAIS —

SORTIE 1

CONSIGNE —

- e R IR

(b) You see this sign in a railway carriage. Explain in English what it means.

NE PAS SE PENCHER AU DEHORS

9. You are looking at some restaurant advertisements.
{a) Name three things, in English, included in the price of every meal in this restaurant.

RESTAURANT
La Pomme au Four

20, rue du Minage - LA ROCHELLE - Tél. (46) 41 47 42
A 200 m du PARKING VERDUN
dans un cadre agréable, autour d'un buffet

DES MENUS VRAIMENT TOUT COMPRIS
Tous avec Hors-d'ceuvre, vin de Gamay, fromages a volonté,
dessert, café et service compris

NREB 24 {over

Do not
write in
this

margin
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8. {b)

vente & emporter... vente d emporter. .. verte g emporter. .. vente a emporter... vente & emporter. .. venta &

(/1)

(c)

3y

3% ! {,I 'si

poissons crilies... 5 s2s coquti

What do the words ‘vente & emporter’ at the top of this advertisement tell you?

-CREPES — SHOW

est de retour a une nouvelle adresse
54, bd du Montparnasse. - 222-01-81
CREPERIE RESTAURANT

Le plus grand choix de crépes de Paris

Do not
writein
this
margin




10. {a) You arrive at a bus stop, where you see this sign.

What does 1t tell you?

ARRET
FACULTATIF

page 9

(B When you get ont

(i)

EB 24

Y

APPUYE7Z
SUR LE
BOUTON

(ii)

DEFENSE
DE
CRACHER

Explain, in English, what each sign means

(¢c) As you are sitting on the bus, you see these three notices

fiit)

RESERVE AUX
FEMMES
ENCEINTES

|over

Do not
write in
this
margin




page 10

11. {a) You see this sign on a building

AUBERGE
DE
JEUNESSE

What does it mean?

(b) Inside, you see this sign.

DORTOIR DES FILLES 7

SALLE DES JEUX —

CUISINE —

(/} Whatis straight ahead 1 7

{c) You see these three signs in your hotel. Explain, in English, what each one means.
(i) {ii) {iii)

SORTIE SALLE
de ASCENSEUR A

SECOURS MANGER

Do not
write in
this

margin




page 11 Do not
12. You are not feeling well and have bought some tablets. You read these instructions on the box. ,,f:,';,”
POSOLOGIE
ADULTES: 2 a6 comprimés par jour
ENFANTS: 1 a3 comprimes par jour
ATTENTION:
A AVALER
NE PAS CROQUER
NE PAS DEPASSER
LA DOSE PRESCRITE
What do the three instructions, printed at the bottom of the label, tell you? f
(7 e li
) !
07 TSRO I
NREB 24 [over
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13.

Omelette au naturel

Préparation: 4 mn
Fattes cuire: 7 mn

S ocufs, 25

YO
e

de beurre, S ol d’eau. sel, poivre

Cassez tes ocufs dans un bol, ajoutez sel. poivre. cau, battez bien.
Mettez le beurre dans une pocle. faites chauffer. Versez les ocuts
dans la pocle. taites cuire.

Lomelette dott ¢tre dorde a extéricur. baveuse au centre. Phez
en deux et ghissez surun plat ou unc assiette.

You bring this recipe home with you and your friend asks you these questions about it. Write your
answers in English.

(/) How long does the omelette take to cook?

Do not
write In
this
margin
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14. You receive the following letter from a French friend.
Read it carefully and then answer the questions in English.

OZQ, KOQEQQ,QE s JQL 9 O-oaﬁ‘

QQQR& Qi<

Yo da oo Dbne - tour uo Arem ici .

o o' oeeuae &J\m Y. e (Y‘\O(Y“Q/v\y Gm o
AN é&)a ka&_D/V\Q_Q}_. Mugmxi\%xu e S{Sme -
\muw_ Q. o’ QQ' Quoec

\*m \m: @QQ%Q_ &,DU.Q. \.N\.(J \,\(‘»‘LdDED Qy o O
)

\/«)'Q.QL»QD\AP n o. .
Lo o _agn o ol e & afroc-
Fomn mais - ol wmm‘v/{)ﬁ; discos "Eraienl
\MVQJLAJ*\A A mous S AR ama
) i que JB aimes Je wollen que
dL \/t' Q/\,\;'Dii p

€asis - mon &J\QN\X{/E\(\
\{QJ\lQ_

{7/} In which country did Marie spend her holidays?

(/i) Mention three things she did during the day.

(/if}) What did Marie do in the evening?

{iv) Why was she unable to go to the discos?
{v} What gift is Marie sending you?

NREB 24

Do not
write in
this
margin
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1986 Mode 3 Reading Test

Time Allowed 1 Hour

Instructions to Candidates

The reading test is made up of two sections, A and B.

For Section A write your answers (in English, apart from
where you need to copy something down in French) on the
question paper in the space provided.

For Section B write your answers (in English) on the sheet
of file paper provided.

You do not have to write your answers in complete sentences,
but remember to include all relevant information.



SECTION A - SHORT ITEMS (Note ans. == answer here)

Driving along a road in France you sec many signs like the ones below.

DE TRAVAUX

“,BdJean Mermoz

Q.1. What does this one tell you?

ans.

Q
3
0n

ENTREPRISE
__ JEANLEF

Q.2. Who would follow this sign?

Your 10 year old brother is not well.
Look at this label on the tablets you've bought.

Q.3. How many tables should he take
in one day?

ans.

Q.1. What warning is given about how to take
these tablets?

ans.

BOTTU - .- (garacétamol)

DOLIPRANE |

DOULEURS ET FIEVRE

POSOLOGIE ot MOOE O EMPLOG

ADULTES : 2 & 6 comprinds par jour 3 svaier sans croquer. Pour
tes douleurs rhumatismaive. selon les Indicstions du
médecin, on pourrs prendre 4 fois 2 comprimeés dans e
_journds. .

ENFANTS : & partic de 6 ane : 1 & 2 comprimés par jour, b svaler
mm.nww@-m.
da 7 4 % ans: 2 comprimés per jour. b sveler sare
m,m-nwmmdo|tzm4

o




_\)O\O- Da  weass pou ?cwu. ot emdlatia QU
C)’\ONY\quY)OTLb o

Pwﬁwwgwm&w

A‘ NOy ()\ _ SO /"’\‘\‘\v ry (\J’G (.F/j*' Q/Lf\/y\lﬂ\fi:‘/\rwwr\j_\"

-M.{@mmmf#& o
Ma xou%&_ dwul.&. \__,{’IDU-R.VOI&.LAKC}.W\

@céwbq R |
@eﬁ @Jc «5 e @me M Ajoukes i pal _

Your pen-friend sends you this recipe. Answer the questions your mother
asks about it.

Q.5. What exactly are you making?

ans.

Q.6. After breaking the eggs and putting them in the bowl,
what do you do next?

“nﬁw1éF?l\lpU£; " Q.7. What information would you find below this sign?
EN -

ans.

PARTANCE




== e Py et e A

CAMPING AAA

Référence au Guide Michelin

Les Grenettes

17740 SAINTE-MARIE - ILE-DE-RE

(Ouvert de mars & novembre)

Confort, plage 3 200 métres, restaurant, super-marché, laverie, location de bicyclettes
DISCOTHEQUE & 200 meétres - EQUITATION a 300 metres
Réservation ; tél (461 30.22.417

.8. This camp-s;ite has a restaurant and disco. Mention 3 other things which
might attract you to stay there.

ans. (1)
(ii)
{(ii1)
un— You see this information by your
APPELS URGENTS hotel telephone.
EN CAS DE DANGER
Q.9 What number would you dial
Médecin de Garde if you wanted a chemist?
M.LUCOT. 181, 45.15.29
Ambulances ans.

BERTHELOT, &1, 45.01.70
COUTANCEAU, tél. 45.13 00

Hopital: 161 45.17.77

Police Secours: 1. }7
Pomplers: 1¢l. 45.00.18

Dentiste de Garde Q.10. Who is M. Lucot on 45.15.297?
M. FOUILLARD, 14l. 45.08.80
Pharmacie de Garde ans.

LAFOREST, place du Parvis, 1él. 45.01.72

Vétérinaire de Garde
[ Dr HAEBIG, tél. 45.12.40




©.11 When driving in France, what does this sign

1'\'!‘1 ‘ :'! } /)
_'}L;U.CJ JEH v tell you~

Q.12. What are you told about the REQT HRAMT= 1R l

opening times at this restaurant? eV IAVIIAY uuu.!. H
on vous recoit
ans. jusqu'a 22 h n
e

tous les jours CUUfle’Dai

CAEN - Av. Cote-de-Nacre grillades au feu de bois
PERICENTRE 3 TEL. (31) 94.70.52

ﬁ TiﬁNs Look at this information at
NOS PROMO Y epermaat
Q.13 What is the meaning of 'PROMOTIONS'?
Du 29/03 au 11/04.
CAFE EN GRAINS CARTE NDIRE GRAND MERE ans.
LE PT §00G. ... v v eneneees e, 18,95
CAFE MOULU CARTE NOIRE GRAND MERE LE PT 2509 9,50
MARRON ENTIERS D'AUCY LA BTE 474, .. ... ...... 8,
ANANAS AU SIROP TRANCHE ENTIERE LA BOITE 3/4. 3,50 9.14. How much is a tin of pineapple?
ABRICOTS AU SIROP DE GRECE LA BYE 4/4. ... ... .. 3,80 ;
PECHES AU SIROP DE GRECE LA BTE 4/8. .. ... .. 3,70 ans .
COCKTAIL DE FRUITS ITALIE LA BTE 4/4. .. ... .. 4,95
THON NATUREL ALBACORE PETIT NAVIRE LA BTE 1/4 9,70
ARDINE A [HILE PARMENTIER LA BIE 1L )
. o ) CAMPINGS
Here 1; some information about EFE. WS OATES PRIX SEJOUR & PERSORNES
camp-sites. RENCE D'OUVERTURE
1jour |1 semalne; 15jours | 1 mols
C1 |laSourcg**” toute 'année 55
~ C2 |{UEauVwve** awril & 50
fin septembre
Q.15. When is 'Les Aulnes' C3 | AmiAmitt mﬁmﬂ 7053%3‘92
—_ 1 2 Slectric
campmsite open? C4 [los Adnes* o Tannée w0 | 60
ans. C5 |LaMeule Motte** mfg\ 150 290 560
C6 |LaBien Assise™"** éflnsmalapﬂiﬂmbre 39 par nuit/ 2 personnes.
C7 | Muncipal Hesdin®® ; 175
v Hesdin m&&m (3 pors.)
C8 [Ls Bianc Pignon* toute fannée [
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Read thin Lebter from Jean-Pierre to his pen-friend Gary, then answer the
guestionn on it In knglinsh,

J

nfCl TQO(iAQlLJ

¢ 7/
mecoteos S Faowan 4

Chun %OJB

- Mo poun Jm Db Juellen mokiies
ok e que B dbidin a 0@l ? Mol |fdhdia
Do ‘tameous .Q’{}néfai.b, Sos helemass, .Qﬂomw\/;/
%sciw%w\ ﬁ'%&mﬁ@&g@w\v
( {0 P,éue. Qllgxnlrc c§. ' A

,,Q( e_’(.oa‘l. N Caoe |

sept Dowmen
Qf&w

&
£

Q.16. What is Jean-Pierre's favourite subject at school? ans.

Q.17. How does he get to school? ans.

Q.18. Where does he have his lunch? ans.

Q.19. What two things does he like to do at the Youth Club?
ans. (i)

ans. (ii)




Vendredi 26, Samed| 27, Dimanche 28 Ao0t- 4 20 h 30

LA LUNE DANS LE CANIVEAU | °"*-

‘ Drame de JeanJacques Beineix avec Gérard Depardieu,
| Nastassia Kincki, Victoria Abnl

!

|

ClNéMA | Oiitside a
Jeanne-d’Arc

568190 MUZILLAC
° R.20 What does

(interdit oux molns do 18 ansg)

cinema you see this film advert.

'"interdit aux moins de 18 ans'

mean”

Q.21. What does this sign in a shop window mean?
ans
You see this sign in a Metro train.

Q.22 For whom are the seats reserved?

ans.

R.A.T.P,

CE

S PLACES SONT RESERVEES
PAR PRIORITE
AUX MUTILES DE GUERRE

Demande d'emploi:

Jeune fille, 18 ans, parlant anglais,
ayant fait hotellerie et commerce
cherche travail Dieppe ou environs,
Juillet et aolit., Tel. 74-62-18 le matin,

.24.

.26.

Who is looking for work? ans.

Which other language does this person speak?

wWhen does this person want to work? ans.

When does this person wish to be contacted?

Look at this small advert in
the local newspaper, and then
answer the guestions.

ans.

ans.



U e

ué't
c’est aussi le Chat Bleu

«L’endroit bien connu des amateurs de hons chocolats»

L To u

% Marque Déposeée
= 05.03.86

le Chocolatier Confiseur
du Touquet depuis 1912

« Faire un Chat Bleu ! »

Expression devenue traditionnelle au Touquet

C'est choisir et déguster une ou plusieurs parmi nos 80 spécialités de bouchées

LA BOUTIQUE (sans succursale), est ouverte TOUS LES JOURS de Mars a4 Décembre
Nocturne jusqu’a minuit tous les jours en saison (Juillet et Adut) et pendant les week-end hors saison

Le Samedi jusqu’a Minuit - Le Vendredi soir jusqu'a 22 h. Le Dimanche soir jusqu'a 21 h.

R.27. What does this shop sell? ans.

@.28. What evening is it open until 9 p.m.? ans.

This is the town plan of Annecy.

Q.29 If you were coming into Annecy
from Lyon, and wanted to get to
the town centre, which road would
you follow?

ans.

Q.30. What type of road is a ‘N' road”?

ans.
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HOTEL de la FORET ™

Chambres tout confort ————— ——~
avec Bain, w.-c., Téléphone

73, RUE DE MOSCOU

62520 LE TOUQUET

— Tél (21) 05.09.88 —
R.C. A 326283 264

GUIDES : Michelin et Etrangers

Imp. Herry - Montreuil

@.31. What are the 3 facilities
offered with each room?
ans. (1)

ans. (ii)

ans. (111)

You need urgent medical
treatment after an
accident late at night.

Q.32. Which hospital

do you contact?

ans.

les

POLICE SECOURS

Tel 17
POMPIERS
Tel. 18

COMMISSARIAT CENTRAL
qQual de Rohun - Tél. (97) 21.19.16
Annexe, rue de Verdun

Tel. (97) 21.15.02

GENDARMERIE
rue Ducoutdic - Tél (97) 64.27.17

HOPITAL BODELIO

Tel (97) 37.51.33

Soirs, nunts, sumedis et jours feries
Teio (97 37.65.25

HOPITAL MARITIME

\ Tel. (97) 21.03.48 ¢t 21.14.01 m.;.m.) Tel (97) 76.30.62

urgences
| )

HHOPITAL PSYCHIATRIQUE CHARCOT
Caudan - T¢1. (971 05.71.60

CENTRE DE REEDUCATION
FONCTIONNELLE DE KERPAPE

Tél. 82.94.19 - 82.50.50

futur numeéro 33.70.50

CLINIQUE MUTUALISTE
21, rue Eticnne Dolet - Tel. (97) 64.24.83

S.0.S. AMITIE

Lorent - Tet. (97) 21.19.99
URGENCE EAU

Muaine Lonent - Bd Gal Leclere
Tel (97) 21.20.9)

CENTRE ANTI-POISONS
Rennes - Tel (99) 59.22.22
DEPANNAGES EDF-GDF

andonnée et A l1a mise en train. Le
oisiéme jour, vous partez 4 la
écouverte de la Bretagne avec un

Ponctués - de haltes en pleine
hature, ces itinéraires vous font
vrif Penmarc'h, Douamenez,
ouesnant, Quimper, la pointe du
ar, etc . . . Des noms A vous

.....

ans.
du 16 n au 22 sept.
CYCLOTOURISME
mm
2samaiF Q.34.
ans.

You see this advert for a holiday,
in a magazine.

BLE L gen’

The holiday costs 6%0F.
does it last?

How long



No

HoOoWw N

w

G.

10.
11.

12.

13.
14.
15.
16.
17.
18.
19.

1986 Mode 3 French Reading Test — Short Items

end of road works
(heavy) lorries etc.
2 per day

do qot chew

mushroom omelette

add salt

train departures

any 3 from comfort; beach;
supermarket; laundry;
bike hire; riding
45.01.72

doctor

no entry (1)

to all vehicles (1)
open every day (1)
until 10 p.m. (1)
special offers

3F 50

all year

sclience

coach (accept bus)

at home

i) listen to records

ii) play table football

Teachers Mark Scheme

Marks

No

n

[ R S R S N

20. no under 18's
21. sale
22. war wounded
23. young girl
24. English
25. July (1) and
August (1)
26. morning(s)
27. sweets/chocolate
28. Sunday
29. N201
30. main/trunk/'A' road
31. candidates may write
telephone
W.C. (toilet)
bath

give mark for bath only

ignore other two
32. Hopital Bodelio
33. <cycling

34. 2 weeks

TOTAL

add total (out of 10)

for Section B

final total for
reading test out of

Marks

s

g



Section B. Letter A
Read the following letter carefully.

Hatel "Le Mercure',

9, Rue de la Gare,

13008 Marseille,

France.

Tel (63) 61-54-88

Marseille le 7 Juin

Monsieur,

Je viens de confirmer votre réservation: deux chambres pour la période
du ler au 10 juillet, et fﬁi le plaisir de vous envoyer les renseignements
L4
demandes.

Tout d'abord, vous avez le choix entre la pension compldte et la
demi pension.

Le prix pour la pension compléte est 300F - par personne par jour : sont
compris la chanmbre, le petit d&jeuner et deux repas, c'est-d-dire le d&jeuner

et le diner.

Pour la demi pension (petit déjeuneret chambre) le prix est de 100F
par jour. Bien entendu, les enfants en dessous de sept ans palent demi tarif.

Les chambres sont au deuxidme etage, il y a un ascenseur. Il y a une
douche et un cabinet de toilette dans chaque chambre.

Le parking est situé derrilre 1'h8tel. La piscine et la salle des jeux
sont gratuites pour nos clients.

. - 4 > . ~ .
Veuille z agreer, Monsleur, mes sinceres salutations

P. Fabre.

You receive the above letter as a reply to one you wrote booking accommodation
at an hotel. Your parents ask you to check the following:

1. What dates have been booked for your stay at the hotel?
2. What is included in "pension complete"?

The price reduction mentioned in the letter applies to whom?

w

. Where will your rooms be?
Name two facilities available in each room?
Where is the car park?

. How much would you pay to use the swimming pool or games room?



Section B Letter er g
Chauny, le 1 Jjuin

\
Chere Karen,

Je suis bien Hrrlvée chez mol i1 y a quinze jours, et je voudrais te remer01er de
mon bé]our a Middlesbrough. Je m'excuse du rotard mais quand Jje suis arrivée chez m01
j'ail eu un rhume des foins qui m'a rendue tres malade. Le médecin m'a dit de rester a
la maison et m' a donné des gouttes ga va beaucoup mieux maintenant!

. . . . . . / . /
Je\me suils tres bien amusee chez toi et j'ai surtout aime la journee gue nous avons
V4 . \) . \
passeée a Durham. J'ai de tres belles photos de la cathédrale et de toi pres du chateau.
Tu te rappelles la promenade en canot sur la riviéere?!

. ' . . o . s \ .
Remercie ta mere de ma part. J'aime bien la cuisine anglaise et J'a] tres bien
4 .
mange chez toi........ et maintenant Je suis au réglme' Veux-tu bien m'envoyer la

recetie pour le gateau - 11 etait si UCJ.A\,,LLU)\. J'aimerais le faire pour mon anniver

le vingt-quatre juin.

ire

saire,

Le voyage du retour était trés agrééble la traversée éfait bonne car 11 faisait beau
et la Manche était calme. Dans le train j'ai rencontré un garqon tres sympa qul s'appelle
Guy. Il rentrait aussi l'Angleterre, de Londres ou il a travaille dans une usine pendant
ses vacances. Je le vois quelquefois le weekend.

N

. . . 4 . 4 7 : .
Hier soir Guy et moi nous sommes alles au cinema ou nous avons vu "Témoin', un film
i . s » s . .
d'epouvante. Samedi prochain je vais rencontrer mon copain au parc d'attractions.

S . . . . , Sy :
Voila donc de mes nouvelles - je dois finir maintenant car j'ai beaucoup de
devoirs d'allemand. C'est dur l'allemand mais le professeur est gentil. Je sais
gque tu passes tes examens en ce moment; Je te souhaite bonne chance, surtout en francais,
5

Ton amie
Lydie

Questions (answer in English)

1. How long is it since Lydie arrived home?

2. What 1llness has Lydie had?

3. What treatment did the doctor recommend, and what did he give her?
4. Where is Karen on the photo?

5. wWhat did the two girls do in Durham?

6. What does Lydie say that she must do now she is back in France?

7. What does Lydie ask Karen to send her?

8. What is happening on 24th June?

o. What two reasons does she give for the good crossing?

10. What was her new friend doing in London?
11. When did she see him last?
2. What kind of film is "Temoin"?

13. When and where will she see him again?

14. What kind of homework has she got?
5. What does she tell us about this subject?

6. What does she say about her teacher?




1986 Mode 3 Reading Test (Long Item) Section B

Teachers Mark Scheme

Points
1. How long 1is it since Lydie arrived home?
- fortnight/2weeks/15 days !
2. wWhat illness has Lydie had?
- hay fever i
2., What treatment did the Doctor recommend, and what did he give her?
- stay at home/indoors (1) drops (1) 1+

(accept rest or stay but must have at home or indoors
to score the point).

4. Where is Karen in the phcto?
~ at/near the castle 1
{(anything appropriate to do with castle scores point)

5. What did the 2 girls do in Durham?

- boat trip 1
6. What does Lydie say she must do now she 1s back in France?

- diet i
7. What does Lydie ask Karen to send her?

- recipe 1
8. What is happening on 24th June?

- birthday 1
9. What two reasons does she give for the good crossing?

- fine (1) sea calm (1) I +
10. What was her new friend doing in London?

- working (1) 1in factory (1) 1+
11. When did she see him last?

- last night 1

(accept yesterday evening).

12. What kind of film is "Témoin"?

- horror 1
13. When and where will she see him again?

- (next) Saturday (1) at fun fair (1) 1+

(not necessary to have next to score first point).

14. What kind of homework has she got?

- German 1
15. What does she tell us about this subject?

- hard 1
16. What does she sayv about her teacher?

- nice 1

{(gentle is not acceptable).

total points 20

Divide total (out of 20) by 2 to give final total for Section B out of 16



Cleveland Level 4 French, 1986/87

Please find enclosed the 1986/87 Level 4 French papers. You should
have two copiles of all candidates papers, together with two copies of each
of the teachers guides.

There are materials for

1. Writing (a) Candidates paper
{(b) Teachers guide

2. Listening (a) Candidates paper
(b) Teachers guide and text
(c) Tape for the listening test

3. Reading (a) Candidates paper
{b) Teachers guide
q. Speaking (a) Oral examination mark sheet
(b) Sheet of "combination cards"
(c) Teachers guide to Role Play tests
{(d) Role play guide and mark scheme with

suggested responses
(e) Three sets of pupil role play cards
(different colours according to sections)
(f) General conversation - teachers notes
and grid

MARK WEIGHTINGS

After marking the tests, the final totals will first be out of 200, made
up of the following:

(a) speaking role play (3 x 12) out of 36
conversation out of 24 total 60
(b) writing 2 letters each out of 30

giving raw total of 60
divide score out of 60 by 2

to give final score out of 30 total 30
(c) listening total score out of 60 total 60
(d) reading short items out of 40

letter out of 10 total 50

total 200

Divide score out of 200 by two to give final percentage mark.
Leave % marks alone.
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The Cleveland Graded Tests for Levels I,
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Please reply 1o
County Education Officer

Education Offices.
Woodlands Road.

Middlesbrough. Cleveland TS51 38N
When telephoning please ask tog
Your Rel {K mosrent Avoon ,m_m} Mr. R. Hullcoop
Tel (0642) 248155 Ext pg7 D
Our Ret 201 /RH/K/86
4 Jue 93

Dear Colleague,

Cleveland Graded Tests in French, 1986/87

I enclose the tests you have requested, and would ask you to read
e following information in connection with them.

Levels One and Two

—

These are the new tests for 1986/87. With each set of tests you should
receive two copies of the materials necessary to administer the speaking,
reading and listening sections.

Please note that the listening test has been recorded this year, with
both the Level One and Level Two tests being recorded on the same

tape. There is a gap in between the two levels. The actual French
-text on the tape has been repeated three times but the English scenario
.spoken only once. For this test pupils should write their answers

on ordinary file paper.

For the reading tests at both levels we have produced a special pupils
answer sheet. This does not of course have to be used if you do not
want to. Ordinary file paper is perfectly acceptable. The reason

for including a special answer sheet is in response to those colleagues
who said that they liked the idea.

As 1in previous years the reading and listening sections are out of

35 (weighting 35%). The speaking test at Level One is out of 20,

a score which should be increased by )4 to give the speaking test final
weighting of 30%. At Level Two the speaking test is out of 15, a
score which should be doubled to give the final weighting of 30%.

A mark summary at Levels 1 and 2 is as follows

Reading - test out of 35 - no change to give final weighting of 35%
Listening - test out of 35 - no change to give final weighting of 35%
Speaking Level 1 test out of 20 - increase by Z,final weighting of 30%

Level 2 test out of 15 - double score to give final weighting of 30%

Cont.

To: All French Depts.,
involved in the 1986/87
series of Graded Tests.

County Education Officer: A H.R. Calderwood, MA MEG,FRSA FBIM



Level Three

Level Three has been available for some time now, the original test of
1984 is still valid, and there is no harm in referring to it in this
letter. Colleagues who have requested the Level Three materials should
note that there is a writing test in addition to tests in the other
three skill areas. The listening test is recorded with each item
recorded three times. There is & full text »f the recorded script

for teachers. Full details concerning the administration of the Level
Three tests accompanies the pack, which again comprises two copics

o1 #ach of the materials plus the tape of the listening test.

Level Four

The Level Four tests, like at Level Three, include test items on all
four skills. Once again the listening test is recorded, with cach
item repeated three times, and there is a full text of the recorded
script for teachers. The Level Four pack comprises two copies of
each of the necessary materials with tape, and full details for the
administration of the tests comes with the pack. Colleagues should
ignore any reference to Mcde Three in the materials. You will recall
that for about twenty schools these tests have just been administered
as a Group Mode Three and therefore many of the references on the
papers will be to the Mode Three scheme. The 1986 Mode Three has

of course now become the 1986/7 Level Four. On one point however
some clarification is necessary because for the Mode Three the oral
test had to be recorded, for Level Four which is of course completely
internal to Cleveland it does not have to be put on tape (not unless
you find it easier to record the test and mark it later from the tape).
As far as the general conversation part of the oral 1is concerned,
please continue to use the grid and follow the detailed procedures

to reach the right mark for this part of the oral test.

Copying

You will notice that for each test (with the exception of the listening
tape) the pack comprises two copies of each of the materials. Schools
are expected to copy the appropriate numbers of pupils papers according
to their needs.

Pass Mark

For the tests at all Levels the overall pass mark will be 50% with
the usual compulsory 40% minimum in each individual skill area to
succeed. Certificates are available from Advisers Services as is
usual, but please do support telephone requests with the official
order form in the usual way.

In conclusion I hope that this clarifies a number of issues relating

to the new graded tests. Please do not hesitate to contact me if you have
any further queries.

With best wishes,

Q&Ju MMF



Cleveland Level (ne French Reading Test 1986/87

Instructions for Candidates

1. Write your answers on the paper provided
2. At the top of your answer paper, first complete the spaces
marked .
WO
PRENOM

CLASSE

ssk vou teacher now if you have any questions.

You may now start the test. There is no time limit. Answer as carefully

as you can.

This is the key to a map of Venddme. Study it carefully.

1. Tour Saint Martin 13. Gendarmerie

2. Sous-Préfecture 14. Centre Commercial
3. Hotel de Ville 15. Marche

4. HOtel du Saillant 16. Porte Saint-Georges
5. Lycée Ronsard 17. Camping

6. Fglise de la Madeleine 18. Caisse d'Epargne

7. P.T.T. 19. Commissariat de Police
8. Syndicat d'Initiative 20. Gare S.N.C.F.

9. Palais des Fétes 21. Chiteau
10. Abbaye 22. Piscine
11. Musée 23. Cinéma
12. Vieille ville 24, Jzrdin Public

Q1. Write down the number of the following places you wish to visit.

rk (d) market place

f1)

(a) post office (b) old town (c) »p

(7ﬂSHGE‘PIﬂ”5 Q2. You see this sign in
B Boulevard 3t. Pierre.
w57 PIERRE 5 A
825 What is it telling vyou?




Q3. On which two days are we told
this shop is open?

GCHARCUTERIE
TRAITEUR

A
2

o
8

a) p

ENTREE
LIBRE

Q4. In which shop would you buy the following? (Copy from the signs)

b) stamps c) travel sickness tablets

Q5. On the door of a shop vou see this sign.
What does it tell you about the shop?




Write down

(a) how many francs you have

(b) about how much this is worth
in English money

Q6. You have this money in your change

12 yaourts nature, 7 50'
«Senoble» 1240 g |

Chips «Flodor»,

le sachet de 225 g 6.15" 5' 60 {

e —— - -

Beurre Paysan : ‘
doux ou demi-sel, , .
les 500 g 14,73 1 3,50
. Fromage 25% M.G., ' | :
«Fromincen, _ 5 90 l
les200 g 8.05 v |
Saucisscn pur pore, Gux Noix, 9 50 . '
le kg 5 y S

-~ Jambon blahc supérieur,

r—-—'—-——“ decouenné, dégraisse. 54,40 48' 50 ‘

le kg
LAIT PATURELLE
U.H.T., 1/2 écrémd
o litre 242

Q7. From the above list find the price of the following foods

(a) ham (b) butter {c) cheese



‘Le dArlagnan
2o piopcocan BAR
SERVICE RAPIDE...
Croque-monsieur X
Croque-madame X0
Hat dog Z's0
Saucisses frites Z50
Oeufs au piat 2
Steak fribes 7

Assiette charcuterie 7
Oeufs plat jambon x
Jambon blanc frites 4

o tiNiradeng XU e g

"diabolo-menthe"?

Choose three different snacks from this list.
Write down in French what you would choose
and state in Enhglish what you expect to get.

Q9 What 1is a
Ql0. You are at the sea-side. There are two food stalls.
One sells 'CR%PES' and other sells 'GAUFFRES'
Which would you prefer? Say what it is in English.
i1
R0 A EMPORTER
In a cafe you see this sign. What does it mean?
W

LA CAFETERIA

—
CAFE DE LA PAIX

_— rue Chavdrier
BAR TABAC MERCI
SERVICE NON COMPRIS SERVICE ET TAXES 18.30
a Vappréciation de COMPRIS
la clientale 6F. SO PRIX NET nerd!
10F.S0 L ——
CAFE
. Creperie BAR DE
BAR LE MARECHAL L'HOTEL DE
rve Gambetta LE MOKA BAR T
rve Thiers
SERVICE NON CompRsg Uc“._. zlo 8F.40
SERVICE COMPRIS
1SF.00 ] MERC]
\ - B

Hommes

Cfenuned
e

Which of these
toilets ig for

men?
(Copy from the

sign)

Q12

Give the name ol =a
cafe where you would
not have to leave a
tip.

o

—

g

what does this
machine sell?



BOITE
& fux
LETTRES Q15. What does this sign tell you?
. : - Ql6. You see this sign outside a post office
{ DERNIERE LEVEE g p

LUNDI AU VERORED!

170 B 1<+ oc) l

PO T S § Vhnoy W

B S ]

. .
B

&

r .
’{%r&‘;; b, = CNeE O QM:‘ R \r;k‘v-,:_ :-“
R :

Hobven ey -':‘w:
o -~.,,._.,..:,~_,,,.‘., g e e R
—(ucam LEPiMAUCHE- ﬂkhs\th&o

Ash & A4k 3o
LE LuNDl AT, 8h30 & Ak

1 [ e
;ucuk:s Qouvcawﬁi nes OnMnAc(u O

=

What happens at 18.30H and 14.00H

Ql7. Where would you find

this list useful?

N % i -
207F ;7 HORARES DOUVERFURE
LUND! o JEUB!

N T3

» 4ivdo

ANGINES - STOMATITES - GINGIVITES Ql8. (a) What is this notice about?
POSOLOGIE + ENFANTS : 4 & 6 pasnlles par jour.
ADULTES : 84 12 pastilles par jour. .
UAGSER FONDIE DANS La BOUUK NE PAS CROQUER (b) On which day are the times
It sors oS 7 411 different?
Enciplont ..... .. Q. S. pour une pastille
Bolte de 24 pactilies
A UTHISER AVANT .
' Ql9. (a) What dosage is recommended
: for children
(b) What special advice are you
31, Foe Shrrae © 92000 mamttone given about how to take them.
oS msmgns '
_de9 2 18 Tk magasin ouvert
de 7T1h304126 30 |
% otd.'sh 420 i
g’fm% Aang‘neues; farrqoturo hebdomadaire
RDIT AUK ANIMALIX . le_dimanche
Q21 This shop will re-open at 16 _.00h

On which days is the entrance fee
three:francs?

What time is this?



http://BaaWm.Un

1986/87 Level I French Reading Test Mark Scheme

Marks
1. (a) 7 (1) (b) 12 (1) (c) 24 (1) (d) 15(1) %
2. Says where pedestrians may cross {or similar) 1
3. Tuesday (1) Saturday (1) 2
G . {a) Charcuterie (traiteur){(l) (b) tabac (1) (c¢) pharmacie (1]
by You may po in and louk around {or similar) ]
5. (a) 8 francs (1) (b) 70.80p (1)
7. {a) 48,50F (1) {(b) 13,50F (1) (c) 5,90 (1) 3
8. Maximum of two marks to be awarded for correct choices 2
{no marks for hot dog)
9. A drink made with lemonade and mint cordial 2
(or similar)
10. As appropriate PANCAKES or WAFFLES (1) 1
11. You can take the food out (1) 1
12. La Caféteria or Café de la Paix or Le Moka Bar (1) 1
13. Hommes {1) 1
14. Stamps (1) 1
15. Letter box (1) 1
16. Collections (1) 1
17. When you are looking for a chemist (1) 1
18. Opening times (1) Friday (1) 2
19. 4 - 6 per day (1) allow it to melt in mouth (1) accept 2
don't crunch etc.
20.  bank holidays (1)  Thursdays (1) >
21. 4.00 p.m. (4 in the afternoon) (1) 1

TOTAL 3% Marks



AN

-~

10.

11.

12.

13.

14,

15.

16.

17.

18.

15.

20.

1986/87

Level 1 Reading Test

a)

a)

a)

D)

a)

a)

Cand idates answer sheet

b)

b)

b)

c)

c)

d)




Cleveland Level Two French Reading Test 1986/87

Instructions for Candidates

1. Write vour answers on fthe paper preovided.

2. At the top of your answer paper, first complete the spaces marked .

Agk your teacher now 1f you have any questions.

You may now start the test. There is no time limit. Answer as carefully as
you carn.

PARC D'ATTRACTIONS

de Q1. What is being advertised here?
MOTTEVILLE
¢ Juitier Q2. What entertainment is being offered
Devant THOTEL DE VILLE at the Hotel de Ville?

La Ville de Versailles
et I'Office de Tourisme présentent

FEU D'ARTIFICE

"Le Tour du Monde en Montgolfiere” Q3. What is the date for the entertainment?

Avenue de I’Europe (Answer in Bnglish)

e Dy,

COMPOSTEZ VOUS-MEME VOTRE BILLET
CONSERVEZ-LE JUSOU'A LA SORT\E

QY. Getting onto the bus you see this sign
What i3 it reminding you to do?




CIRECTION
-  BALAR

A

CORRESPORDANCE

vt 5 W3]

B

;. Which of these signs would you follow when changing trains in the underground .
Write down A, B, or (. [T

y. You are in the underground.
1

Where would this sign lez2 you to? ﬁ ' ' . i
| ;’ CHETS ===>

Q7. What does the word FACULTATIF
tell you about this bus stop?

| e

Q8. What can you hire here?

Q9. What does this sign tell you about the
car park?

PROMOTIONS

bagues ...eeeve00... 30,00
c01118T3 .ciscescecees 27450
bracelets ..cieceiec.. 19,50
boucles d'oreilles .. 32,50

Q10. How many francs would a necklace Q11. Why would you be interested in the
cost you in this shop? goods displayed in this shop?

W



| HYPERMARCHE  'MAMMOUTH' |

[oabinee d‘essayase’ [ chanssures] Ienfagﬁgj

bij;a;—! |brioolage I Lascenseur parking]
Ivétementsl !meublesl r;zns|

Qle. In a hypermarket, which of tnese signs would
you look for in order to

a) 1look at some training shoes
b) find the 1ift

c) buy a tee shirt

d) try on something

e) buy a necklace

) buy a present for your baby brother.

(copy from the sign)

PRIERE DE
NE PAS

Q13. What is this sign tellin ou?
TOUCHER S.V.P. 3 & &y

Q14. In the underground train you see this sign on

RESERVES AUX
some seats. What does it tell you?

FEMMES ENCEINTES
MUTILES DE GUERRE




HESTAURANT 'LE CHENE VERT®

(ouvert tous les jours)

20, promenade Clemencean
les Sables-d'0Olonne

t8l. 32-09-47

Menu Touristique a 40F B, Carte des vins
Potage Bordeaux
Agpiette de charenterie A
Oeuf mayonnaise Chateau Margaux .
o SE. Emilion - Chateau Cachon
Coq au vin Médoc - Chiteau Blaignan
Cotelette de porc Bourgogne
Sole meunieére
H&its St. Georges
Cdtes de Beaune
Fr (-]
Crg::gcaramel Beaujolais Villages
A Julienas
Patigserie Micon Rouge
- boissons en sus - Champagnes
Bollinger
Tatinger
Pol Roger
Réserve du patron
le pichet
olo-.r011£:e e 0
blanc ...
IOSé PRRIrS
Q15. a) Order a meal for yourself from A, and write down in

English what you have chosen.

b) What is not included in the price of A?

¢) What is B?

d) What exactly can you order from B for 25 francs?

116¥
o5F
35K

761
6071
30F
35F
32F

100F
80¥F
110

25F




e 2 . pc oy . 3

I
< Stade du Hainaut| FroreEna.

(41137:11), 14

r—mup!,;ta,p Shudis

Ql6. Write the number of the sign you would follow if

a) you required information about the town.

b) you needed the police

¢ and d) you wanted to enjoy yourself? (put down the number of two places)
e) you wanted to catch a bus |

) you wanted to buy some meat.

Ql17. This sign can be seen in

TOUS RENSEIGNEMENTS nany 7locee,

What service 1s being offered?

SHAMPOOING Q18. For what type of hair is this shampoo?

pour
CHEVEUX SECS




10.

11.

12.

13.

14.

15.

16.

17.

18.

1986/7 Level 2 French. Reading Test

Teachers' Mark Scheme

Fun-fair {1)

Fireworks (1)

Thursday (1) 14 July (1)
Have your tickets stamped
B (1)

Ticket offices (1)

You have to stop the bus (or similar
e.g. request stop)

Bicycles (1)
You have to pay
27, 50 (1)

End of line/reduced prices (1)

(a) chaussures (1) (b) ascenseur (1)
(c) vétements (1) (d) cabines d'essayage (1)
{e) bijoux (1) (f) enfants (1)

Not to touch

Reserved for pregnant mothers (1)
war injured people (1)

(a) choose from soup/cooked-meats/egg mayon,

chicken in wine/pork chop/sole (fish)

cheese/caramel custard/cake
(b) drink (1)
(c) wine list (1)
(d) Carafe of wine (1) wine alone (0)
(i) 6 (1) (v) 8 (1)
(ii) 4 (1) (vi) 2 (1)
(iii) 143 or 7 (1)
(iv) 1,3 or 7 (1)

Information

Dry

Marks

NN

TOTAL 35 points



Level 2 Reading Test 1986/87

Candidates Answer Sheet

rom

prenom

]

W

7.
8.
g.

0.

1]

12. a) d)
D) e)
<) £)

13.

14,

15 al b)

c)
d)

16. a) d)
b) e)
c) )

17.

18.



Level Three French

General Notes for Teachers

{a) General notes
{b) Speaking test i) role play tests - teachers guide
ii) 3 sets of each of 5 coloured cards (4 to B
{c) Writing test i) teachers mark scheme
ii) pupils paper
(d) Listening test i) pupils question paper
ii) teachers text and mark scheme
iii) tape of listening test
{e) Reading test i) pupils question paper
ii) teachers mark scheme

Mark Weightings and Raw Scores

{a} The Reading Test has a raw score out of 60. The overall mark
weighting is 30%. You should therefore divide the raw score
by two. Do not alter % marks.

{(b) The Listening Test has a raw score of 30, which is the same
as the overall mark weighting of 30%. The raw score can
therefore stand.

{¢) The Writing Test has a raw score out of 20. The overall mark
weighting is 10%. You should therefore divide the raw score
by two. Do not alter % marks.

{(d) The Speaking Test has a raw score out of 30 which is the same
as the overall mark weighting of 30%. The raw score can
therefore stand.

Summary
Reading out of 60 : by 2 =/30%
Listening out of 30 remains =/30%
Writing out of 20 = by 2 =/10%
Speaking  out of 30 remains =/30%
/100%
When all the marks have been reduced where indicated to their
final mark weighting, add them up and find the final percentage mark.

One particular point to note is this : please try and avoid doing

the writing test at the same time as the reading test. If you have

to do both tests within the one time span then do the writing test
first and collect in the answer sheets before allowing candidates
to do the reading. This is because elements in the reading may

prove

useful to candidates when attempting the writing test.




[Addendum - Levels Three and Four“]

The pass mark at lLevels Three and Four is the same
as at Levels One and Two, namely 50% overall, with
a minimum of 40% in each of the gkill areas which,
at these levels includes a written element,




Level 3 heading Test 1) answer on the file paper provided
ii) answer in English unless otherwise told

section A Short Items

What does this sign tell
vou to do?

VOTRE DROITE

Where might you see this sign?

Petit Déjeunar servi au Restaurant de 8h & You have been charged an thra SF
on your bill for breakfast. Why?

servi en Chambre: supplément 3F par
personne

HORA'RES ‘f»{l.iacti %nfiirpatéon }woul% you
DES SERVICES |
DE LA SNCF.

Y

DANGER This sign says DANGER, SLOW DOWN
Why?

RALENTIR
CHAUSSEE DEFORMEE
SUR 200w ]




a) o)

BUREAUX OUVERTS ' BUREAUX OUVERTS
pe 8"30 a 12" bE gH A J2¥
et oe 147 a 18" ET bE |4"30 A 18M30

FERMES LE SAMED! . . FERMES LE JeEUD|

s 11,30 on Thursday. At which of theze 2 places, a) or b), can

you change your money?

-

Look at the diagrams of
part of the decks on a
cross channel ferry.

T
\

T PoinT de B

i} Tn case of emergency, {rom
which deck, & or B, would
you e able to leave the
ferry if necessary?

MAGASIN
RORS- DOUANEE

i1) What can be found on both
decks?
(Answer in English)

}

RESTAURAN

t
]
L]
1
'
|
I

»

You see this sign on a toilet door
What does 1t mean?

Ville ds Saint-Mandé

SRWCE II GM What does this sign tell you?
BES PHARNACIENS




a2

10
You see this signpost at a campsite
What two things does it tell you?
11, -
g : - B2 WAL e
Les VcﬁureV"ts HEN YOUS What oo los on the traln
SOUhal'tent ia bler]\,erltle= does Lhle sign advertise.
Pour un voyage rapide, confortable et libre de lous
sSoucis, ¢inq types de compartiments peuvent vous
étre offerts dans les voitures-lits TEN.*
1’)‘
What does this sign warn you of?
# RISQUE D'INONDATIONN,
¢, 150™ par GPf MAREE
13. B Write down the number of the article
you would buy 1f
a) you had flu
L) vou needed a plaster
c) vou had been stung by an insect
d) you had a sore throat.
Th.

. s What d thi i t do?
Pour valider votre bille{ 8 b does 1S sign say you mus ©

compostez _le P i




16,

19

ro
(&}

What does this tell you about the train
entering the station?

1f you see this sign at the crossroads, do you
have right of way?

w

You are in a bank, and see these two signs.

What do they mean?

- MELANGE 2
 REPARATION DE PNEUS

d CONFLAGE EQUILIBRE

2 TEMPS

You sece this sign at a garage.
a) What can you have repaired here?

b) What does LAVAGE refer to?

You are at the station.

a

Why would you tollow this sign?

C

Which sign would you follow if

.} Vou wanted to go to the waiting room

ii) You wanted to leave your luggage in
the left luggage office.

iii) You wanted to go to the information office

iv) You wanted to buy your tickets,

(write a,b,c,d,or e for each question)



Institior 5 & What must you not do with this medicine?

ls candult a
S

You see this sign on a door.

What does it tell you?

k.‘

LAVAB“\ K Which sign would you follow

i) In order to empty your bin?

ii) If you wanted the office?

BUR[AU iii) If you wanted to have a wash?
~D'ACCUELL

(write a,b,c or 4@ for each gquestion)

SUPERCARBURANT B O es ESSENCE AUTO o
PRIX AU LITRE NN B PR\XA\]UTRE ' You want some

4 52 A% - RN L star petrol.

How much 1is it

per litre?

Essence

carburant




YN

26.

27.

ANGINES - STOMATITES - GINGIVITES

POSOLOGIE : ENFANTS : 4 ¢ b postilies par jour.
ADULTES : 8o 12 postilles par jour.
LABSER FOMDRE DAMS LA BOUWHE NE PAS CROQUER

FORMULE Néooriphenamine 0.00t ¢
Bocivacine ... ... ... . 100 UL
Excipient .. ..... Q. S. pour une postille

Bolte de 24 pastilles

A UTHRISEA AVANT

Loborafaoires Pharmoaceuliques DEXO
31, Rue d'Arras - 92000 NANTERRE

stropine suitets
.. Q8P .... un sachet de 1.33 g Gs grenules

mode d'administration :
par voie orale suivant prescription médicale

une bolte tontient :
yingl cmg awilgrammes de G.phencsytere chiornydrate

[ [ME PAS nEPASSRR LA DosE IRESCRITE |

Whul docs this oign tell you?

You read this information on a box of

[
feRel

pirin tabletc.

What does the word

LABORATOIRES CLIN-COMAR-BYLA

20, RUE DES FOSSES - SAINT - JACQUES - PARIS Ve
| o
|

Now turn over to section B - two

letters

(Answer in English)

"POSOLOGIE" mean?

What warning is printed on this box?



Section B. Letter A
Read the following letter carefully.

HStel "Le Mercure',
9, Rue de la Gare,
13008 Marseille,
France.

Tel (63) 61-54-88
Marseillle le 7 Juiln

| onsieur,

. . . . 5 .
Je viens de confirmer votre réservation: deux chambres pour la période
u ler au 10 Juillet, et jai1 le plaisir de vous envoyer les renselgnements

4
Jemandes.

Tout d'abord, vous avez le choix entre la pension compléte et la
eml pension.

Le prix pour la pension compléte est 300F par personne par jour : sont

- . - . s . A - - .
ompris la charbre, le petit dejeuner et deux repas, c'est-a-dire le dejeuner
>t le diner.

Pour la demi pension (petit déjeuner et chambre) le prix est de 100F
bar jour. Bien entendu, les enfants en dessous de sept ans paient demi tarif.

Les chambres sont au deuxilme etage, 11 y a un ascenseur. Il y a une
louche et un cabinet de toilette dans chaque chambre.

Le parking est situé derrilre 1'h8tel. La piscine et la salle des jeux
sont gratuites pour nos clients.

. - o . - .
Veuillez agreer, Monsleur, mes sinceres salutations

P. Fabre.

You receive the above letter as a reply to one you wrote booking accommodation
t an hotel. Your parents ask you to check the following:

What dates have been booked for your stay at the hotel?

‘ What is included in "pension complete"?

’ The price reduction mentioned in the letter applies to whom?
Where will your rooms be?

. Name two facilities available in each room?

. Where 1s the car park?

. How much would you pay tc usc the swimming pool or games room?



Section B. Letter B.
Read the following letter carefully,

Camping du Cheval Blanc
5, Rue du Languedoc
11380 Narbonne Plage

France
Tel (68) 26-16-32 Narbonne le 20 avril

Monsieur,

J'ai bien regu votre lettre du 3 avril et nous serons heureux de vous
accueillir dans notre camping.

Notre terrain de camping se trouve a environ 200 métres de la plage.

. - b
Vous pouvez garer la voiture prés de l'emplacement reserve pour votre caravane.

Le camping est ouvert du mois de mail 3 la fin de septembre. Si vous
n'avez pas de voiture, il y a un service d'autobus entre le camping et la
"ville voisine qui s'appelle Narbonne. Le centre de Narbonne est assez

grand. Il y a la vieilleville avec son chgteau, sa cathédrale et son musée.
Narbonne est une ville calme,loin des embouteillages et du bruit des grandes

villes.

En &té il fait toujours beau, trés chaud et généralqunt il ne pleut
”
pas. Dans la région il y a beaucoup de forets, mais en été les risques
d'incendie y sont grands.

[ - - .
Nous esperons qui ces renseignements vont vous 2tre utiles.
L4 - . N - . ”,
Veuillez agreer, Monsieur, l'expression de nos sentiments distingués.
Ld
P. Beranger

Your family has just received this letter from France. You have to check
the following.

1. Where is the camping site situated?

2. Where can you park your car?

3. When is the site open?

4. wWhat do you find out about the bus service?

5. Name three places of interest in Narbonne

6. What are two of the things you are told about the weather?

7. What danger is mentioned in the forest?



Level 3 Reading Test Mark Scheme

1. keep to the right

2. customs (accept port-airport)
3. gerved in your room

b, train (1) timetable (1)

9. uneven road surface

6. a)

1i) lifejackets
it's free/empry/vacant

duty chemist
(Chemist only scores 3 pt)

10, a) drinking water

b) washing not allowed

. sleeping compartment/car
12, Tloods/flooding
13, a) 8
b) 5
c) 9
da) 1
1y, punch/stamp your ticket
5. coming from Caen
16. yes
17. a) cash desk/till
b) changing money
18. a) tyres
b) car wash
19. to get to the platform
20. i) d
ii) e
1i1) a
iv) ¢
21 swallow 1t
22 no parking
23. i) e
i1) d
iii) b
2k, L ,82F (must be all correct for point)
25. toll/have to pay
26. dosage
27. don't exceed the stated dose



TEACHERS GUIDE

Iy - 4 :
Section B. Letter A

Read the following letter carefully.

HOtel "Le Mercure',
9, Rue de la Gare,
13008 Marseille,
France.

Tel (63) 61-54-88

Marsellle le 7 Juin

Monsieur,

L . ” . ) . 3 PR
Je viens de confirmer votre reservatiocon: deux chazbres pour la periode
.. . ..
du ler au 10 Juillet, et jail le plaisir de vous envoyer les renseignements
- r'd
demandes.

. . . |
Tout d'abord, vous avez le choix entre la pension complete 2t la
deml pension.

Le prix pour la pension compldte est 300F par personne par jour : sont

. - . . L .
compris la charmbre, le petit déjeuner et deux repas,c'est—ﬁ—dlre le dejeuner
et le dfner.

Pour la demi pension (petit déjeuneret chambre) le prix est de 100F
par jour. Bien entendu, les enfants en dessous de sept ans palent deml tarif.

Les chambres sont au deuxiéme Etage, 11 y a un ascenseur. Il y a une
douche et un cabinet de tollette dahs chaque chambre.

Te parking est situé derridre 1'h8tel. La piscine et la salle des jeux
somk gratuites pour nos clients.

\ . ’ = . \ .
Veulillez agreer, Monsleur, mes sinceres salutations

P. Fabre.

You receive the above letter as a reply to one you wrote booking accommodation

at an hotel. Your parents ask you to check the following:

1. What dates have been booked for your stay at the hotel?
1st ~ 10th (1) July(1)
2. What is included in "pension complete'?
room( 1) breakfast lunch and dinner, or all meals(1)
3. The price reduction mentioned in the letter applies to whom?
children under 7 (must have all to score)
Iy, Where will your rooms be?
second Floor

5. Name two facilities available in each room?
snower (1) woilet (1)
&. Wnere is the car park?
behind the hotel
T. How much would you pay to use the swimming pool or games room?

nothing or (they're) free

|§®)

av}

pts

tr

o]
ct

TOTAL

10



Extracts
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