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PROMPT QUESTIONS USED FOR PARENTAL INTERVIEWS

Can you just describe ...... to me, just give me a picture of how

you see him.

How old was he when you found out that he was hearing impaired?
(if necessary) - Did you suspect beforehand?

How did you feel when you were told?

What kind of support did you get at the time?

What sort of reaction did you get from your family and friends?
Were you ever told the cause of his hearing impairment?

Have you had to bring him up differently from his brothers/sisters?
Did he go to playgroup?

What sort of things did you look for when placing him in school?
How does his hearing impairment affect him educationally?

How far do you think it has affected him socially?

How do you feel he's doing at school?

What does he like doing best at school?

What does he like doing best at home?

How does he get on with the other children in the family?

To what extent do you think he relies on lipreading?



Do you correct his speech when he is at home?
How long has he had his phonic ear? How did he get it?
Are there any problems with his aids?

Does he ever meet any other hearing impaired children? Do you
meet other parents?

How do you see the role of the peripatetic teacher?
Do you have any anxieties about the future?

What advice would you give to parents of a child who had just been
diagnosed as being hearing impaired?

What advice would you give to teachers?

If you had a magic wand, but you couldn't cure hearing impairment,
for what would you wish?

These prompt questions were not necessarily used in the above order for
each parent/ parents. The interviewer adapted the style of questioning
to the response of the interviewee/s. Where it was considered
appropriate, more questions were asked to tease out more in-depth
responses, but this was only necessary with one interviewee in

particular.



APPENDIX THREE




PROMPT QUESTIONS USED FOR TEACHERS' INTERVIEWS

Can you just describe ...... to me, just give me a picture of how you

see him?

How far do you think his hearing impairment has affected him
educationally?

How far do you think his hearing impairment has affected him
socially?

Do you expect the same level of functioning as you do from the
other children?

How do the other children view him?

Does he have one special friend, or is he a member of a group of

friends?

Some people think hearing impaired children are difficult to handle.
What do you think?

How much support does he get from home?
How do you think his parents view his being in this school?

How much knowledge and experience did you have about hearing
impairment before ....... was admitted to your class?

Have you attended any In-Service courses on hearing impairment?

Has your attitude changed or been adapted since «..... has been in

your class?
Have you adapted your teaching strategies?
DoeS «+sss. always understand what he has to do?
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Has the whole programme been beneficial? To whom?
What has been the greatest difficulty?

How would you feel about having another hearing impaired child in
your class at the same time as ¢ceees ?

What do you think needs to be considered before a child is placed
in ordinary school?

What support do you get?

What advice would you give to another teacher who was about to have
a hearing impaired child in her class?

A similar procedure was adopted as for parental interviews ie. some
extra questions might have been asked to focus the interviewee more

specifically on issues.
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TEACHERS' QUESTIONNAIRE

INTEGRATION OF HFARING IMPAIRED CHILDREN INTO ORDINARY SCHOOLS

1'

8.

10.

11.

Age of child
6 7 8 9 10 11

Sex M F
Age of diagnosis (if known)

Are aids worn in school?
At all times Sometimes Never None issued

Are aids worn at home?
At all times Sometimes Never Don't know

Is child placed in local school?
Yes No

If no, how far does child travel to school?
2 miles or less 2=4 miles 4=6 miles
6-10 miles Over 10 miles

Length of teaching service
0-5 years 6-10 years 11-15 years 16-20 years Over 20 years

Before the child was admitted to your class, were you given specific
information about him/her?
Yes No

How was the information given?
Verbal Written Both

By whom was the information given?
peripatetic teacher headteacher parent
other teacher others (please specify)



12,

13.

14,

15,

16.

17.

18.

19.

Did you feel the information was adequate?
Yes No

Is additional help available to the child and the class teacher?
Yes No

From whom does this help come?
Other teacher in school Peripatetic teacher

Others (please specify)

How often is this help received?
Once a week or more Once a fortnight
Once a month Once a temm

What form does this help take?
A Working session with child
B Consultation with teacher
C Advice to teacher

D Combination of two or more

Do you feel the help is sufficient for the child's needs?
Yes No

Do you feel the help is sufficient for your needs?
Yes No

How much effect does the extra help the child received have on

his/her ability to cope in class?



20, How do you rate the hearing impaired child's performance compared to

his/her peer group?

Comprehension of speech

A

MO O w

Use

almost normal understanding of speech

fairly good understanding of speech

moderate understanding of speech

some, though limited, understanding of speech
little or no understanding of speech

of speech by child

Mmoo o w P

almost normal use of speech

fairly good use of speech

moderate use of speech

some, though limited, use of speech
little of no use of speech

Intelligibility of speech of child

normal

slightly defective
moderately defective
considerably defective
very considerably defective

Participation in class/discussion

A
B
G

o

frequent participation

little participation

considerable participation E no participation

occasional participation

Group Discussion (graded as class discussion)

A B CDE

Written language (factual) Spelling

A very good A very good
B good B good

C average C average
D weak D weak

E poor E poor



Written language (imaginative) Fluency of Reading

A very good A very good
B good B good

C average C average
D weak D weak

E  poor E poor

Understanding of mathematical concepts

A very good
B  good

C average
D weak

E poor

Mathematical reasoning ability
A very good D weak
B good E Poor

C average

Sociability of child
A always friendly and outgoing

usually friendly and outgoing
sometimes friendly and outgoing
rarely friendly and outgoing

(o I e R B o <

never friendly and outgoing

Acceptance of child by peer group
A  very well accepted

usually well accepted
accepted
not very well accepted

2O O W

not really accepted

Parental attitude to child

A overprotective

B concerned, but well adjusted
C unconcerned, indifferent




Educational potential of home

A much above average
above average
average

below average

g o o

much below average
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EXAMPLES OF FREE WRITING OF SAMPLE GROUP OBTAINED FROM CLASSTEACHERS

1. David: Sample of free writing

We went to New Zealand farm. Mrs Ward was very kindly gave us a drink
and a biscuit. We saw the cows being milked. We saw Tims mum and
Simon. It was smelly at the farm. Mrs ...... said get used to it. We
saw the milk tank, We saw the blind calf. One of the calf was chewing
may jumper and my verst. The calf was chewing Mrs ...... hand. It was
muddy at the farm. There was 55 cows.

2, John: Sample of free writing

The adventure of St gorge

Once up on a time there was a famous dragon killer. He went all around
the world killing Dragons. He went to a contry called Silene there was
an dragon the poeple had to give him some sheep evrey day he asked for
more sheep after a wile he ate all of the sheep up so they said to the
King what do dragon eat he said well they eat children so they gave him
children they we in a horrofide mood. So they gave the dragon there
children he a them all up so there were none alive exsept the princsess.
So the prinsess wanted to be like all the rest. So the king sent the
prinsess to the dragon the prinsess was tied up and put out side the
dragon's den the dragon was a sleep then a few minitse Later the dragon
woke up and he neilie ate the princsess up. When St. George came an
said why are you eating poeple why don't you eat anything else so the
dragon started on other things. But Just then he killed the dragon and
untied the prinsess an all the pople cheerd and toold the King was a
cheerful man every after.
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3. Mark: Samples of free writing

My teacher

MES eeeee. iS tall, thin and a bit stout. I don't think she is
very tall. I think it is her hair that makes her tall.

Her face is a bit like a cubeoeid. She has glasses which are
egg shaped her eyes are blue. Her nose is dainty kind of, and when she
grins or laughs her lips look kind of curl up. Her hair is wavy.

Mrs ...... has sandy coloured shoes, a colourful dress and a
pink whatever you call it (that was when I started on this work, didn't
know you called that pink thing). She usually wears colourful dresses
like violet and red materiel.

When Mrs ...... is angry her voice grows harsh. Sometimes if
she doesn't know who to blame she goes on and on until they stop talking
or something like that.

Snowstorms at eecseo

At about two o'clock on a Sunday morning I was riding my motorbike 'Oh,
heck' I said it was snowing and I had to turn because the snow would
stop me from going too far. 'Come on, Freddie, boy. Gotta go' I said
so I did fourth gear back up the hill and jumped over the planks that
Dad had left for fixing up in the morning and I did a serious (awful
really) trick underneath them. 'Hup up again' I yelled. So I put my
foot down and as quick as lightning I was up again 'Brillo, Freddie,
you're a genius' I said. Breakfast was not a merry meal. All things
were as bad as been drowned in the Atlantic Ocean. Dad was going mad
because ...... went wrong at milking. So I went out and searched for a
ball I lost during the Autumm.
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4, Simon: Sample of free writing

The Carpet Ride
*Some funny things happen when my friend is around. Take the time we
were in the adventure playground sliding down a ramp on a bit of old
coloured matting. Ranjit found it in a trunk belonging to his
grandfather.,* We were just starting really fast and I was holding on to
Ranjit for grim of death. When he said 'I wish we were on a magic
carpet, flying somewhere really hot where the sun never stops shining'.
Then bingo. Before we knew what was happening, the playground began to
fade away, and the next minute Ranjit and I were on a magic carpet
flying across a lovely desert. We saw a few camels with Arabs on their
backs. Ranjit and I talked how amazing it was what we saw. Then Ranjit
said 'How are we going to stop' I said 'I don't know' So we thought
what we would have to do. At last I had an idea. I said 'Shall we say
a magic rhyme' So I made a magic rhyme up and said it. The desert was
fading away, the next minute we were in the playground. Then we told

everyone about the adventure.

The beginning of this passage * to * was dictated by the teacher to all
the children and they had to complete the story. Simon wrote his piece
of writing using the program 'Writer' and corrected it with the help of

one of his peer group.
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5. Philip: Samples of free writing

My Bike
My bike is a Team Murray and it used to be my brother's and I had
another bike which was a Peugot. I don't used it much now. I used my
Raleigh Winner which is a racer. It has got five gears. The frame it
black and the wheels are thin. Last year I passed my Cycllng
Proficiency Test on my BMX. We had to go round some blocks and stop at
the traffic lights.

The River
The river rushing down
Splashing and whirling
Collecting sand from the bank
Making the river murky
The river is very noisy
Then it becomes calm
And almost transparent.
Seeing the scenery round the banks.
Reflecting on the river.
Like a mirror.
The water is sparkling
Like silvery diamonds.
It suddenly cascades and the riverbed rotates
It looks like a raging torrent,
With boulders pointing,
Out of the water.

This second piece of writing was written using the program 'Folio' and
choice of words was discussed with the class teacher.
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RATING OF CHILD BY TEACHER IN COMPARISON TO PEER GROUP

PHILIP

 Fairly good
Iunderstanding

§ USE OF SPEECH
BY CHILD

normal use

of speech

B
Slightly
defective

INTELLIGIBILITY §
§ OF SPEECH OF
: CHILD

DISCUSSION

iunderstanding
} of speech

Almost normal
understanding

iof speech

C
Moderate
use of

speech

A
Almost
normal use

of speech

A
Almost
normal use

of speech

Moderately

defective

B
Slightly
defective
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B
Slightly
defective

PARTICIPATION
IN CLASS

B

Considerable

§ participation

Considerable
participation

C
Occasional

participation

B
Considerable
participation

A
Frequent
participation




I SPELLING1H

participation

PARTICIPATION | WRITTEN WRITTEN

IN GROUP LANGUAGE LANGUAGE

DISCUSSION (FACTUAL) (IMAGINATIVE)

A B A C
Frequent Good Very good Average

participation

B B
Considerable Good Good
Participation

MARK c C AT
Occasional Average
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DAVID: PARENTS' INTERVIEW

INTERVIEWER

Can you just describe David to me? How do you see him?

MOTHER

Simple, it's quite easy to describe him, because he's bright and
cheerful, which helps him greatly. He's very determined. If he thinks he
doesn't want to do something, he can be quite determined and can have a
bit of a temper. Mainly, he's got such a cheerful, happy, outgoing
personality, and he's a very sociable child. All those factors were
things, that, we feel, made it important for him to be in normal school.
FATHER

The impression that we have had, certainly up to now, is that the
problem is not his hearing, his lack of hearing, but the fact that we
can't make ourselves understood. He gives the impression that it's
almost our fault that we can't make him understand, and that's where
problems arise and he gets cross. He sort of puts it on to us almost.
INTERVIEWER

How old was he when he was first diagnosed as having a hearing

impairment?

MOTHER

We suspected things weren't right fairly early on, but you know, we
didn't want to = that's not exactly true - we had so many people saying,
"Oh, a lot of children at that age, you know, seem as if they don't hear
things, but it's just because they're concentrating hard and so on," and
he's so sharp to pick up indications with his other senses that an awful
lot was covered up. In fact, he was actually picked up at the screening
at nine months. Even then we were told it was a temporary problem. He
wasn't actually confirmed, the degree of his hearing impairment wasn't
confirmed until he was about eighteen months, I suppose. It was the
Health Visitor who first picked it up. But, you know, before the nine
months we realised that there was something wrong.

INTERVIEWER

Has anybody been able to tell you why this happened?

FATHER

It was a genetic throwback, a combination of genes.
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MOTHER
There was nothing obvious, because there was no history of hearing

impairment in the family.

FATHER

Well, there was on my side, great aunts and this sort of thing.

MOTHER

Oh, your parents said that, but that was only in later life. It wasn't
any genetic thing. When we went to see the specialist, he said it could

lie dormant in many generations, so there was no other obvious cause, no
problems in pregnancy or anything like that.

INTERVIEWER

How did you feel?

MOTHER

Oh, I couldn't tell you - absolutely shattered. There was our perfect
baby, and, although you try not to, I think the fact that he was a boy,
(AT THIS POINT THE MOTHER BECAME VERY UPSET)

It was absolutely shattering. I remember being in the Hospital and the
specialist telling us conclusively. Although we have got on well with
him since, I don't think he handled that interview particularly well. He

just seemed to want to get it over.

INTERVIEWER

What support did you get then?

MOTHER

Very good. We went to Ealing, and that was good. We needed that. It was
a Family Support Unit, and we found that was very helpful. David would
be about two. We met other families in the same position, and we were
shown how to help David. We've got a video of that. You may find it very
useful. It shows David at that early age. It was awful. They did a video
and you knew you were being watched. They made a video of day-to-day
activities. I shall be screwed up with embarrassment, but it might give

you some idea of what it was like.

INTERVIEWER

How did your family react?

MOTHER

Shattered obviously - in a similar way to ourselves, really, I suppose.
Very upset initially., I mean he is such a positive personality, you
know. They tried very hard to understand. I think my mother found it
particularly hard. When he was born, my father had just died, and she
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looked to David, you know. She used to say, "Oh he's a perfect baby!"
Those sort of words stick in your mind.

INTERVIEWER

Do you think you have had to have a different approach to bringing David
up than to the girls?

MOTHER

Hmm.

FATHER

I think he's got away with, I think we have made allowances obviously.
MOTHER

I was very concerned that certainly it meant just the practical details
of having to spend more time with him, than you need to with a hearing
child, and it certainly affected our middle one. She did tend to resent
that.

FATHER

I think she would have done anyway. Being the middle child, she would
have resented another younger child coming along, but that, combined
with the time spent with him, led to her disenchantment initially.
MOTHER

Once we knew the degree of the problem we spent a lot of time talking to
David, consciously providing vocabulary. We were very aware of the

necessity for language.

INTERVIEWER

Did you have any particular problems you had to face?

MOTHER |

Not really, although he did have some tantrums early on. We had a

horrendous time when he got his aids.

FATHER

He didn't like them.

MOTHER

No, he didn't like them. He couldn't appreciate the difference they
made, whereas now he goes for his hearing aids first thing in the

morning.

INTERVIEWER

Did he go to play group?

MOTHER

He went to an ordinary playgroup initially. He mixed and got on fairly
well, but I didn't feel he got the language he needed, purely because
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the people who ran it, didn't understand. I think they found it
difficult. You see the first hearing aids he had, were designed not for
his particular hearing loss, and the background noise affected him
badly. So he used to complain about it being too noisy. The aid couldn't
cut out that background noise. You know if you listen to a hearing aid,
everything is amplified and is just so loud.

FATHER

There was a clock striking next door and we didn't notice it, but with a
hearing aid it's totally amplified. This one is much better.

MOTHER

Well, not only that, but the hearing aids he was given, are ones which
are designed to cut out the noise - peak clipping - it's called. That
certainly helps him with his different type of hearing loss. With his
degree of hearing loss, there is no way he would be able to cope in
normal school without his aid. Then we heard about another nursery and
we made arrangements to go and see that. Because he was a child with
special educational needs he had priority, and that was an excellent

nursery.
FATHER

He didn't like going initially.

MOTHER

Well, no, it took some time.

FATHER

Yes, as we were driving him over and getting near, he would go pale.
MOTHER

No, that was his playgroup.

FATHER

No, I used to drive him there. As we used to get near, he would go pale,
and then when we got there, he would throw up. The teacher was quite
used to it as one of her own children had done that. He was very
reluctant to go initially. He didn't like it.

MOTHER

We'd just started up in business, and it was all very hectic. It only
lasted for days. Many children do that when they're only three. David
has had other problems as well, which are totally unconnected with his
hearing. He was allergic to various things. He had a very nervous tummy
and he was sick very easily. That was almost as much a problem, him
being sick, because of what he'd eaten. In practical terms, it was
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almost as great a problem as his hearing problem.

INTERVIEWER

When it came time for school, what did you look for?

MOTHER

Well, there are certain practical details. He obviously needed an
understanding teacher with some knowledge of a child with special
educational needs. We took a radius of fifteen miles round our home, and
we realised it had to be a small school. In our local school the classes
were very large and we thought the atmosphere was wrong. It needed to be
a small school where he would be in a small class. So we started going
round and looking for a small school with small classes and we found the
school he's at now. When I mentioned it to e........ (peripatetic
teacher), she asked me who the head was. She remembered her from other
work she had done with children with special needs and she said we can't
do better than that. It just stood out a mile.

FATHER

We went and looked at other schools, where they talked about how he
would fit in, and the impression we got of some, although they were very
lively schools, and all the rest of it, the impression was they thought
how David would fit into the school, rather than what they could do for
him. It was more what David could do to fit in with them.

MOTHER

The very first thing the Head said, was, "I don't view David as a
special child, every child is special to me - every child has their own
special needs." And I was just very impressed with her.

FATHER

The main thing was, we wanted him to go to ordinary school rather than
the Unit.

MOTHER

The problem was, because of the geographical nature of the county, it
presents problems which you probably wouldn't get in a large city. He
would be travelling long distances. Although he would have had very much
more individual attention, it was with other children whose disabilities
were greater than David's. Their individual disabilities were much
greater. I don't feel that special units are not desirable, but there
are particular reasons why he would gain far more from being in an
ordinary school, because of his nature, and the fact that he can
communicate. I think you have to judge every single child on his own
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merits.

FATHER

You see he doesn't really view himself as deaf, which I rather feel, if
he'd gone into a Unit, he'd have gradually realised that there was
something special or different about him. If he's going to integrate
later in life, he's got to get over the fact he's got special needs,
that he's not set up on a pedestal and has to be cushioned all the way
through. We would like him to fit in as a normal hearing person, which I
think he has got every chance of doing, if his nature and his attitude

goes on.
MOTHER

Certainly having the use of the phonic ear helps: «ceceecees
(peripatetic teacher) said that if it had been a few years ago when they
were not so readily available, then she would have had a different
viewpoint to David being in an ordinary school. Certainly these
technological advances have made a great difference.

FATHER

Yes, they're improving all the time, they're improving so rapidly that
they are going to help more and more. The hearing aid he has got now, is

so good, compared to five or ten years ago.

MOTHER

The sort of problems that you expect to have to fight about, you know,
practical details, of school, being statemented, seemed to be easier
once we sorted out school and his phonic ear helped in that.

INTERVIEWER

How do you think his impairment has affected him educationally?

MOTHER

Well, it has obviously affected his language. There are always
complexities of language, there are things he doesn't understand, that
he attempts to put in the wrong context. There are so many different

concepts which you have got to go over.

FATHER

Which are normally just absorbed, you have to work so hard with David.
MOTHER

You have to break things down.

FATHER
It's like using a computer keyboard. You thump all the keys to make sure

the information gets in.
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MOTHER

And it's got to be reinforced.

FATHER

And you do it again, and again, and again.

INTERVIEWER

Do you think it has affected him socially?

MOTHER

No, not really

INTERVIEWER

Do you think that's because of his placement?

MOTHER

No. I don't think you could say that. I think he has normally got a
sunny nature. We're a sociable family anyway, there's always lots of

people, coming and going. He's very drawn towards older people. He
absolutely adores his grandfather. He latches on to older people, very
much so.

FATHER

He will go and start a conversation.

MOTHER

We did worry when he was beginning to be independent and would talk to
anybody. I did worry because he would walk up to anybody. I don't think,
in fact, he has some of the reserve that a hearing child has. I think
his hearing loss has stopped him being as cautious as perhaps he might
have been. With a child who is very outgoing, it does put you in a
difficult position as a parent. The other practical problem, when he was
that age, was taking him near roads. You really did have to watch him
carefully, because of the problem that he was unable to hear traffic.
FATHER

But, he does have, as a plus, amazing visual ability. He will spot
things.

MOTHER

Even though he's only got one eye, he spots things long before anyone

else.

FATHER

Planes - when he was very small he could spot a plane - a tiny little
dot in the sky, and David could see it.
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MOTHER

It certainly does sharpen up the other senses.

FATHER

Yes, he's taught himself to lip read.

MOTHER

Earlier, when he was very tiny, he would pick up things by religiously

watching.

FATHER

But now, if he misses anything, he will actually come round in front of
you and turn your face. If he misses the first sound he will

concentrate, and you can see he is watching your mouth.

INTERVIEWER

How much do you think he relies on lip reading?

MOTHER

Quite a lot.

INTERVIEWER

I noticed that in the car, while I was taking him to school - we were

talking.

MOTHER

Oh yes, that was quite useful for you.

INTERVIEWER

Yes, and he was watching me in the mirror. He was concentrating on the
mirror, watching me, because I didn't know whether to talk to him while
I was driving because he obviously couldn't see my face, but we had a

super conversation.

MOTHER

Which is amazing, because, in fact, we have tried the hearing aid in the
car and the interference from the engine crackles in the hearing aid, so
he is having to hear over that. When he was doing a lot of travelling in
the car, we used to angle the driving mirror so he could see.
INTERVIEWER

Well, he had obviously got himself in the right position, which I
thought was quite amazing.

FATHER

That's him completely on his own. We have not directed him in that at
all.

MOTHER

He's very resourceful.
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FATHER
Oh, yes. Occasionally, now, if he misses something, he'll say, '"Look at
me." If he's engrossed, and he misses something, he'll say, ''Pardon?" He

might miss something twice, and then he'll say, '"Look at me, watch my
face," and then he picks it up straight away, so he gets extra
reinforcement that way.

INTERVIEWER

What does he like doing best at school?

MOTHER

Reading. At the moment he adores it. And it's nice, because he realises
he has been successful at it, so that reinforces it.

FATHER

Before he went to school it was quite interesting. He was very numerate
early on, and we felt this was because that was quite an easy language.
There wasn't a lot of language doing merely number work. It was easy for

him to cope with that, because there wasn't a lot of language involved.
Wherever we went, we would count things, but his Maths has gone off a
bit since he went to school.

MOTHER

But there again, that is because he is meeting the language of
Mathematics, which is hotting up now. It still comes back to language.
The hearing impaired teacher spent a lot of time, pre-school time,

working on his basic language.

INTERVIEWER

What does he like doing best at home?

FATHER

Again, he reads. You're getting him ready for school in the morning and
he disappears, and you find him with his nose in a book instead of
getting dressed. He just goes off. Once he's got his nose in a book,
he's lost.

MOTHER

Whether it's because the girls don't do it, I don't know, but he's not
very keen on constructional things like boys tend to do. He's never been
one to spend hours with Lego, but he is very imaginative. He loves
dressing up. Imaginative play, he loves that. It's different since we
moved here, because there are a lot of children here and they can just
play out. He can just ride around on his bike. There's a safe area they
can just ride around. He loves to make up plays. He and his sister have
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made this cardboard television. They play a lot together. They had great
fun making that.

FATHER

I like the little details, the little bottle tops for knobs. They'd have
weather forecasts.

MOTHER

Yes, he'd get in behind, and he would be the newscaster, or the weather
man, or whatever., He used to play with puppets a lot. We encouraged
things like that when ........ (peripatetic teacher) used to come, to

get him talking.

INTERVIEWER

Do you feel that you need to correct his speech?

MOTHER

Oh, yes.

FATHER

Yes, you can see that at certain times he may get a word wrong and you
may work on it. Sometimes he'll go through it with three, four, five
repeatings. Other times, he just doesn't want to know with two. A lot of
it depends on how tired he is, what he has been doing, what he is
engrossed in. So really, that's something we just have to take as it
goes. It's difficult, because you don't want to stop the flow. It's the
same with reading at the moment. He is reading so quickly that he's
reading ahead, and he tends to jump bits and misses endings, s's and
that.

MOTHER

We do tend to pick him up, particularly on endings of words, because he
doesn't realise. That point was made this week. He does go to a Speech
Therapist, and she said that he doesn't realise that we don't hear,
because he thinks he's said it.

FATHER

Again, we take that as the mood he is in at the time.

MOTHER

Yes, that's right. If he's particularly receptive to it, we do reinforce

it.
INTERVIEWER
Some parents have said they have problems with the phonic ear. What

about you?
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MOTHER
Oh, you must know what the answer is to that (much laughter). Yes, we

arrived at a solution to what has been causing all the problems, we
think, because twice David's phonic ear has been away. The problem is,
it's away for such a long time, and this Authority is, if you like, very
poorly equipped. The Hearing Impaired Service is incredibly short
staffed, and this year it has been away, both times, for about six weeks
which is terrible. ceoeessss(peripatetic teacher) managed to get one
through the Goodrick Appeal, the only one which was available from the
local authority. Last time it wasn't available, so he was without it for
quite a long time. He doesn't like wearing it at home. We don't push it
because we can be in a one to one situation here anyway. The car would
be all right, but he doesn't like it there. He seems to accept that he
needs it at school. He was very bad about wearing it at home, but what
we discovered was the problem, was that he tends to dribble a lot. Each
time it came back from being repaired, they said it was water damaged.
FATHER

The funny thing was, that the microphone bit that his teacher wears was
also supposed to be water damaged (laughter), and ........ assured us
that she didn't dribble at all.

MOTHER

Yes, for all the wonders of modern technology, that is quite a problem.
FATHER

There's lots of simple little things like, on the phonic ear, there's no
way of actually knowing whether it's working. It's not got a little
green or red light. It's probably so easy, with all the technology that
is there, if there was a little green light, that when you switched it
on, you would know whether it was working. There's always the problem of
charging batteries up. Some eventually go off. They hold the charge for

a couple of hours, and then they've gone.

MOTHER

It is difficult. Obviously, we are fairly clued up and conscientious
about it. You get many families where the parents can't accept the
problem at all, and they can't cope with it. They can't cope with
charging the batteries and all that sort of thing. Also I think there
are better designs. It's not really a new design.

FATHER

It's not robust enough.
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INTERVIEWER

Did you have problems with David, initially, in wearing his aid?

MOTHER and FATHER

He didn't like it.

FATHER

I think basically because it was different. It just made it obvious that

there was something special about him.
MOTHER
But also it was the fact that he found it irritating as well as the

practical reasons. He hated to wear it at first.

INTERVIEWER

Where did his original phonic ear come from?

MOTHER

It was from a charitable trust. It was from the Lions actually, because
we were told that he wouldn't be able to go to school without it.
INTERVIEWER

How do you see the peripatetic teacher? As a friend, coumsellor or

teacher?

MOTHER

All three. She's a very, very good friend. Very supportive. We're so
lucky to have somebody of her calibre. She's great. She does all the
things she is expected to do, and way over and above that.

FATHER

Yes, she's very good. We rather feel that she and David have got a
special relationship. She may be like that with all the children. All
the parents may say that, but certainly, David, for her, seems special.
MOTHER

But she has, in this area, again, you can quote me on this, because it
jrritates me. She has had to be social worker and all sorts, because
there isn't sufficient backing from the local authority. Her
responsibility is far more than it should be. Ideally, to get the best
and the maximum out of every child, there ought to be at least one other
teacher in this area. It's one hour a week. She's very pushed. The fact
that David is in such a supportive school helps, but he needs more.
Sometimes she can't come because she has to do testing and case reviews.
I also think the work is vital with pre-school children. I relied on her

so much before David went to school.
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INTERVIEWER

Did you know her when David was first diagnosed?

MOTHER

Yes, she came when David was about two.

INTERVIEWER

Did you feel she was more of a counsellor and support to you, than
David's teacher at that time?

MOTHER

Both really. When she first came, she brought a mother who had a hearing
impaired boy, and he was coping very well. That encouraged me. She was
very aware of the emotion that I was going through.

INTERVIEWER

What about the future? Have you any particular worries?

MOTHER

Oh, yes, obviously. There are a lot of things that he won't be able to
do. He won't be able to be an airline pilot or anything like that, but I
feel very encouraged from having seen other children succeeding. I look
on the black side. What's going to happen with education generally,
Government policies etc.? I think it's very important not to plan too
far ahead, because situations change. I mean, we were shattered when we
heard MrS ..es.... (previous Headteacher of school) was leaving. In
fact, that hasn't affected David at all, because he wasn't in her class.
We are quite concerned about what the new Headteacher will be like,
because David will be in her class after the summer. It does boil down
to personalities. I think things are better now, because we do have some
say as to what type of education we see fit for our child and where we
want him to go, but, of course, there isn't that much choice here.
FATHER

It's a very poorly funded authority, and the geographical nature of the
county - everywhere is far flung.

MOTHER

But its provision is not good.

FATHER

Yes. If we lived in a big urban conurbation with a much higher
population of children, concentrated population of children who are
hearing impaired, then it's obviously easier. Here, the children are
spread throughout a wide area, and it's not so easy to have a support

group for each other.
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DAVID: TEACHER INTERVIEW

INTERVIEWER

Can you just describe David to me, just give me a picture of how you see
him?

TEACHER

Well, David reminds me of one of these Snoopy characters - the one that
carries the blanket around with him, and he's followed by a haze of
little flies, you know, because he carries around endless things,
precious things. His drawer is like a jumble sale, and he's always got a
bag full of stuff that will spill out all over the place. He's a real
hoarder, but then apparently his parents are as well, so he probably
takes after them, but he's so enthusiastic at school. He wants to join
in with everything and do everything. He's absolutely delightful - he
has been a real treasure to teach. I shall be sad to see him go into the
Juniors. When he first came to us his speech wasn't very clear at all,
but we have made a great play on increasing his vocabulary. We have long
talk times and we speak clearly to him, and all the children know that
he is very good at lip reading. I think they envy him being able to do
this, and they are all very supportive towards him if he forgets to put
his hearing aids on. They'll say, 'David, don't forget your hearing
aid." We have a morning routine, where, when he puts his hearing aids on
in the morning, he pops in to the next room, and we say a word quietly
to him just to check that it is actually working, because he uses his
phonic ear, which is extremely temperamental and very often goes wrong,
and then it has to be away for weeks on end to be repaired. Obviously it
is very much better when he is wearing it. But if it's not working at
all he has to rely on lip reading a lot, although he has an independent
hearing aid. So we do this little game every morning just to check that
he can hear, and this is always done just after doing the register and
the usual morning routine. He's the baby of the family. He's got an
older sister ...... and another one ...... But he's not really babied,
they talk to him all the time, they're very patient with him. He's used
to talking to strangers quite a bit, because his parents have a shop in
town, and he's often around the shop helping to weigh out and things
like that, and so he's quite used to talking to strangers, and he
doesn't appear to be at all embarrassed or inhibited by his hearing
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problems, and they are really pretty severe. He has extra help from
eseossss the peripatetic teacher for the hearing impaired, who comes in
once a week and he gets about an hour, if he's lucky. Sometimes, if
she's got hearing tests and things to do, she can't come, but it's
usually about one hour a week. We keep a note book, and if we come
across any problems during the week, we jot down his problem in the
book, and then ........ (peripatetic teacher) reinforces anything that
we have had difficulty with during the week. For instance, it might be
some vocabulary that he hasn't really understood, and I just use
cesssses (peripatetic teacher) really to check that our extra work has
paid off, and that he has really understood what we've been doing. We
also find that he is very well advanced with his reading, but his number
work 1is slightly behind his peer group, probably because we gave him
lots and lots of practical experience to start with, weighing and
measuring and that sort of thing, to make sure that he really did
understand all the vocabulary that is involved before we went on to
actually recording the work. There's absolutely no problem in his
understanding, but it's just that we have just been extra careful to
make sure that he really did understand what we were talking to him
about before we went on. So he's a little bit behind the others in
number work but he's getting on very well with reading and thoroughly
enjoys reading. His writing is rather big and untidy, but this is
something to do with the fact that he can't see very well as well., One
eye, well he's almost blind in one eye, and the other eye is reasonable.
For a while, he had to wear a patch on the good eye to make the lazy eye
work, and we were advised that he should wear this patch, when he was
doing close work to really make the eye work, but it became almost
impossible to find a suitable time to use it, because if he was doing
some written work, he had to hold the book so close to his face that he
really couldn't cope. It was making him very upset. If he was doing
things like jigsaws he was having to almost get his nose on to the
pieces to be able to see them. There really wasn't a suitable time when
he could use it, and so it was causing him so much distress. He never
objected to actually putting it on. His mum and dad said he used to have
terrible tantrums at home when they tried to get him to wear his patch
at home, but he never, ever objects to anything in school, and when
cesosee. (peripatetic teacher) said "Come on, David, let's have it on

just for an hour," he would always have it on, but he just could not
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see. So, in the end, we decided that the very little benefit that there
was to be had from wearing the patch, wasn't worth causing him so much
upset in school, so we stopped using the patch after a while, so this is
one of the reasons why his writing is rather big and uncontrolled. If
you get chance to read some of his writing in his books, do, because he
writes now at great length and with great enthusiasm, very good use of
vocabulary and a lot of humour as well. You see his humour coming out a
lot.

INTERVIEWER

So you don't feel that socially his impairment has affected him?

TEACHER

Not at all, not at all, no. He does have a little speech therapy help as
well. He goes to the clinic about once every three weeks or so, but he
doesn't go very often, because obviously she is so very busy and a lot
of kids are far worse than David, so he doesn't go very often now. And,
as I say, we make a deliberate effort to emphasise the vocabulary that
we are using. He has problems sometimes with word endings - ed and s
endings - he misses them off, or forgets them, and so we emphasise that
as much as possible.

INTERVIEWER

What about the other children? How did you prepare them for David
coming? How well do they cope?

TEACHER

We didn't prepare them. No, he more or less came along as soon as it was
suggested that we might try him. We didn't prepare them at all. We did
actually, sort of, when he came, explain to the other children why he
was wearing a hearing aid and why I was wearing a microphone. I did talk
to the children about the lipreading when he wasn't there. I didn't want
to labour the point too much. He was away one day, and so I had a chat
to them about the fact that he was so clever because he could lipread so -
well, and I explained to them why David watched you so very carefully,
and if he hadn't got his hearing aids on, if they faced him, then he
would understand what they were saying to him as well. These children in
this school are just used to being with children with problems, and they
don't treat it as a problem. They accept that all children are
different. Nobody has ever said or treated him as anything different
from any other child in school.
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INTERVIEWER

Some people think that hearing impaired children are difficult to handle
from a behaviour point of view. How do you feel about that?

TEACHER

Well, I've never taught a child with hearing impairment before, so I
can't compare David with any other child, but we have had absolutely no
problems with David whatsoever, other than to say that we are very much
aware that we make things as clear .-as possible for him. We make sure
that he has understood and always just check, 'Do you know what you are
doing?" Little things crop up in his understanding of vocabulary. For
instance, there was one day when he was doing some number work and his
work card said, 'Make a pattern with several kite shapes" and he came
and said "What's several?" But then, another child of his age, may have
equally not understood what several was. So he doesn't present any
different problems than any other child really.

INTERVIEWER

How much support do you think David gets from his parents?

TEACHER

A lot of support, they're very patient. They do everything they possibly
can to let his life be as any other child's life. He joins in a lot with
all their activities. For instance, Dad used to do Morris Dancing and
Mum goes off on marches to Menwith Hill and things like that, and he
goes with them. They have a very hectic lifestyle, because they both
work in the shop and they both have a lot of outside interests, but the
children go along with them a lot. It seems a bit of a disorganised sort
of a life. He loses his books amongst piles of other books at home, but
he's obviously got his love of books from home. His mum is a trained
teacher and his dad is very keen that he should learn as widely as
possible. For instance, we took the children to the Nature Reserve which
is over in that direction, and it's a private Nature Reserve, but we got
permission to go and the warden showed us round, and his dad took time
off from the shop and brought them all up, and they go cycling together
and they go down the river, and he often comes in loaded with wild
flowers and anything he's found. He's a real hoarder, as I mentioned
before. He's got drawers and drawers and drawers of stuff, and bags of
stuff which he carries around, and he won't throw anything away.

AT THIS POINT THE INTERVIEW WAS INTFRRUPTED AND WAS CONTINUED THE

FOLLOWING DAY.
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INTERVIEWER

How do you think his parents view David being in this school because
it's not his local school?

TFACHER

Well, they chose this school because, first of all, because the
peripatetic teacher knew the Head, who was extremely supportive, and
because it was a small school, and he would be in a group of, I think it
was about twelve, when he came. The alternative was for him to go to a
special unit for the hearing impaired, where he was going to be with
twelve year olds, and there was no-one anywhére near his age range and,
really, they didn't think this was at all suitable, and so they wanted
to get him into a small unit. And I think it was because occoocse
(peripatetic teacher) knew the Head that she contacted her, and said,
"Do you think you could take David?" and they had to transport him to
and from home (about ten miles away) which was a problem in winter
sometime. And so, it was the fact that it was a small unit and the
people involved, although there were two of us working together in one
classroom at the time, and they didn't actually know us, but they knew
of us. Now I think all along they've been very pleased with the way he
settled down, and we've all worked very much together, and any problems
that have cropped up we have all solved together, and I think they have
been very, very happy with the placement and, at the last review, which
was a month ago, they expressed the view that they would like this
placement to continue. There is going to be another meeting very
shortly after the new term has started to see how he adapts to the
Junior room situation, because he is moving into a much, much larger
room, much, much larger group, totally new faces with a new Head, and
it's debatable really how he is going to react. So, we did sort of say
that perhaps another meeting would be held at, say, the end of October
or November, just to see how he's met the transition. He's looking
forward to going into the Juniors. He's going to cope with Junior work
fine - it's just the acoustics, the personalities involved, and whether
he can slot into a much larger group.

INTERVIEWER

What about yourself, before you had David in your class, how much
knowledge did you have of hearing impairment?

TEACHER

None, whatsoever.
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INTERVIEWER

Nothing at all in your training?

TEACHER

No. The only thing I ever had any experience of was a very brief visit
when I was a student at College, and we went to a Hospital School and we
went to a boarding school for the Deaf. So it was a very, very limited
knowledge of children with hearing impairment. I've never taught a child
with hearing impairment before.

INTERVIEWER

So you've picked up your knowledge on the job?

TEACHER

Yes, and I must say that the help from ........ (peripatetic teacher)
has been absolutely invaluable. Because you don't, just simple little
things like, she said that sometimes it's necessary to do a resumé of
the story before you start. Because, if he's trying to pick up the
language, trying to follow the story and all that at the same time, he's
not really going to enjoy the story. Whereas, if you give him some idea
of what the story is going to be about, possibly how it might end, then
that's something he's starting on a sure footing with, before he's
actually listening to the story = decoding the language - as it were.
INTERVIEWER

Do you think your attitude has changed towards hearing impairment, as
you have become more acquainted with a hearing impaired child?

TEACHER

Well, I must say, I was very apprehensive to start with, because I
hadn't had any experience at all but, I mean, the whole school's policy
here has been to treat every child as normal. So our two children in
school who have special needs, we haven't made any particular difference
between them and the other children in the class situation. We've
probably made extra provision for them as we've gone on, but we don't
single them out at all or treat them any differently than all the
others, so I don't think my attitude to children with hearing impairment
has changed, because I don't treat him any differently than the others.
INTERVIEWER

Do you think David sometimes has difficulty in understanding what he has
to do in the classroom situation?

TEACHER

Depends on his hearing level. It's very marked actually, when he's got

- 46 =



an ear infection or when his general state of health is low, he doesn't
pick up very much at all, and, of course, when his wretched hearing aid
goes away to be repaired which is quite frequently, there is a marked
difference then. For instance, when he's not very well, he's very clumsy
and he doesn't hear very well at all, and then when you give all the
children the instructions what to do, and then he'll perhaps linger
behind, "Do you want me to get my book?" So it's obvious then that he
hasn't actually heard. But, I think in a very small room and I've got
quite a strident sort of voice, that he usually picks up most of the
instructions. When you're working with a small group, you can easily
pick out any child who is unsure of what to do, so I don't think there
is anything different from any other child, to be honest.

INTERVIEWER

Do you think you have had to adapt your teaching strategies in any way?
You mentioned, for example, doing a resumé of the story.

TEACHER

Yes, I probably wouldn't have done that so much. I can't think of any
other examples of how I might have changed though. I mean we've always
had a lot of emphasis on language, talk and discussion, before anything
has gone on so, I still use that same sort of approach with the
children. I don't honestly think so.

INTERVIEWER

Do you think David being placed here has been more beneficial to him,
rather than being placed somewhere else?

TEACHER

Well, this brings up the whole discussion, doesn't it, of whether
special needs children should be in a special unit or whether they
should be integrated into the mainstream school? I, myself, feel that
David has got a tremendous lot out of it. I mean, I think he's got three
parties booked this week, for a start, with people inviting him to
parties and they are all going to his as well. Now, that sort of thing
wouldn't have happened if he'd gone to a special unit with children much
older than him, and from a much wider area as well. He gets on very well
with all the other children, and the fact that, that happens, I think,
is well worthwhile to getting into a mainstream school, and I don't
think he has missed out at all. I think he definitely did need that
support from the peripatetic teacher, that's absolutely invaluable, but
I think he's gained a lot. I'm sure he has - he's progressed very well
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as possible the equipment is working, and so all I do in the morning is
just a quick check, mark the register, and then David goes into the next
room, I say a word, and it's just a quick check. It's not a problem.
INTERVIEWER

What do you think has been the greatest difficulty that you have had to
face?

TEACHER

Well, I think it's probably this business that the hearing aid, the
phonic hearing aid, goes wrong so often. It's so marked how much his
life is improved by the use of it, that if only he had a spare, or if
there was a local repair service instead of it having to go to London,
and it's away for three or four weeks on end. When you look through the
notebooks that we keep, the notes that have been put in there about the
hearing aid not working, or the lead is broken, or the ear piece is
broken, or something. They're just not robust enough for a little boy.
He's fairly careless and clumsy anyway. I mean, for instance, about four
times when the hearing aid has been away to be repaired, it's come back
with a report that it has been water damaged, and we've been very
particular that he never wears it when he's drinking, because he
dribbles a lot. He's a bit careless that way, and so when it happens, I
just don't know. If only somebody could design something which is a bit
more robust for a small child, all these sort of physical problems would
be overcome. I think that's the biggest difficulty. It's no problem to
actually wear the microphone.

INTERVIEWER

How would you feel if you were asked to take another hearing impaired
child?

TEACHER

Now I would immediately, for myself, for my own class, I would say,
"Fine", because, for myself, I would feel more confident about tackling
it, having a lot more knowledge now that when I first met David. But I
think the Governors, at least, the Governors would have to be consulted
at first, and I say that, because there was a possibility that we might
have a third child with special difficulties in this school. We had two
in a group of thirty-eight children altogether, and everybody was very
happy about that happening. They were both regarded as successful
placements, and they were all very friendly and it worked very well. Now
when there was a possibility of a third child to be integrated into our
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school, people were not happy at all and we started getting comments
like, "eeeeeesoe (naming the school) is going to end up like a dumping
ground for misfits." Totally irrationally you know, and unsubstantiated,
but nevertheless this was the sort of comment that was made, and in
discussions at Governors' meetings and what not, "Well, that's going to
mean three children in one class with special needs. Is that fair to the
others?" And all that sort of thing. So I think if this situation
happened, and I was asked to have another hearing impaired child, yes, I
would myself, but I think you would have to consider the numbers of
children with special needs in school compared with the numbers of other
children, unfortunately.

INTERVIEWER

What advice would you give to other teachers?

TEACHER

Well, blasé, sounds very blas€, treat them like any other child, but
maybe be a bit more patient sometimes, and maybe at the back of your
mind each time you sort of are giving instructions, or explaining
something, or introducing something new, just think to yourself '‘Have I
said that clearly enough? Have they been looking at me as I've said it?
Have I made sure that the child has seen the picture, or seen the
equipment, or knows where to find the equipment?' Possibly, I'm a bit
more careful about making sure that he really has understood what I've
really said, but I think that's the sort of thing that you have to do
with all children, anyway. When you work in this situation, you've got
four to seven year olds, you make sure that each level, each age range,
each ability range understands what you want them to do. So I don't
think the fact that he has got a hearing impairment means that he is any
different from - you treat all children like that, don't you? You can't
just issue bland instructions to all the children, and expect them to
know what they've got to do. You have got to treat them as individuals.
Possibly be a bit more thorough when you are planning, so that you do
take into account the fact that he might not have picked up everything,
but you see David is very bright, and so you might get a child with
hearing impairment who is not as bright, and you may have to be prepared
to spend a lot more time, than I've had to do with David.

INTERVIEWER

Why do you think this placement appears to have been so successful?
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APPENDIX TEN




JOHN: PARENT INTERVIEW

INTERVIEWER

Can you just describe John to me? How do you see him?

MOTHER

He's a very happy little boy, full of fun, just a normal little boy.
INTERVIEWER

Can you remember when he was first diagnosed as being hearing impaired?
MOTHER

Well, it would be when he went to the Speech Therapist. She said it
wasn't his speech but his hearing. He'd passed the test, you know, that
the Health Visitor did, so, after a time, we took him to see Mreseeeoos.
(consultant) in .......(nearby town). Then he had grommets put in his
ears, but that didn't do any good. He would be about four. I can't
remember. We had to wait some time for the appointment because he only

comes once a week.

(At this point of the interview, the electricity supply failed and the
tape recorder did not work, so until power was resumed, the interview

was conducted using field notes.)

John's mother was quite vague about the time lapse between initial
appointment and diagnosis, and was unable to remember exactly when she
had been told that there was a hearing loss. The parents appeared to
have accepted the hearing loss fairly easily. They felt that John had
normal speech and was a normal little boy. They have no idea what caused
the impairment. When asked what support was given after diagnosis,
John's mother said that the family doctor wasn't particularly bothered.
She didn't think he knew very much about hearing loss. Reaction of close
family was very accepting. Again the mother emphasised John's normal
speech patterns, and stated that close relatives were very
understanding. John's mother did not appear to have treated John any
differently to any of the other children, although she said that she
talked more loudly to him. John had gone to playgroup and had mixed very
well with other children and went on with them to the local school. His
placement in his local school was viewed most positively by his mother.
She spoke of the patient understanding of the infant teacher, and the
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and get his attention in that way. So I suppose there are little things
like that, that I would do, and also sort of things, like anything that
has happened in the morning that I feel he has missed out on, any
notices, or anything like that, I always try and make certain that he's
received the information. Like football, he's very, very keen on his
football, so any notices like that, that have gone round in the morning,
I always make certain that he receives these, you know, from me, rather
than just a note going round the classrooms.

INTERVIEWER

But do you think that since you've had Mark, your attitude has changed?
Did you have a pre-conceived idea what it was going to be like?

TEACHER

If I'm honest, I felt that it was a bit much for a class teacher to cope
with a boy like Mark, who is virtually stone deaf in both ears, and I've
had to fight that I suppose, if I'm honest. Yes I do, perhaps even now,
feel it is asking, particularly from somebody who has not had any
training - I feel, not exactly resentful, he's quite easy to deal with.
He wasn't in the very early stages, so yes, I've had to fight my own
feelings.

INTERVIEWER

Do you feel that he sometimes had difficulty in understanding what he
has got to do?

TEACHER

Yés, yes, I do. We found that before he went to the Unit, I was having
to touch him an awful lot to get his attention all the time. That was
creeping up more and more. Yes.

INTERVIEWER

Do you think you have adapted your teaching strategies?

TEACHER

Well, you can't do to a large extent, because of all the other children
that you have got in your class, to be honest. So, as I say, I found
that this was the place where I had to take him out of the classroom
situation, to try and explain what I had already explained to his group,
that he hadn't caught on. And that, I don't think is on.

INTERVIEWER

Do you think the whole exercise of Mark being in his local school has
been beneficial to him? '
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TEACHER

Well, you've got to go on the time. It seemed right for him earlier on,
it might not always be right for him. We did feel that if he went all
day to the Unit, that he would be missing out on the social side of
things, and particularly since he lived on an isolated farm, that he
would lose contact with the children from the area. It would be
difficult to form a good relationship with children from an area that he
wasn't familiar with. So, yes, I think that he's got a good balance,
well, as it is at the moment. That might change, I don't know, if his
hearing gets really worse, or he might be better off permanently in a
smaller unit, but at the moment, he seems to be coping. That might
change. I don't know, but it means that if he does have to go into a
special unit all the time, he has had a good few years in an ordinary,
sort of school. Let's face it, he's going to work in a world with
ordinary people with no hearing difficulties and so on, so at least he's
got a good background of that.

INTERVIEWER ,

What do you think needs to be considered before a hearing impaired child
is placed in an ordinary school?

TEACHER

Well, I must say that it must be part of the training of a teacher
nowadays. If they're going to be infiltrated into ordinary school, there
has got to be quite an extensive training for the student when she goes
to training college, and then you've got to think of the aspect of
people like me that were trained years ago, so there's got to be some
sort of training within the county for people like myself.

INTERVIEWER

Has that facility been offered to you?

TEACHER .

No, I have had to pick it up really as I go along from
coeossss(peripatetic teacher), and a little bit from his mum as well.
INTERVIEWER

If you were a Headteacher, what sort of things would you consider,
before you would accept a child in ordinary school?

TEACHER

Well, I'd like to know how the child had coped up to that point. If he'd
been to a playgroup I would have a word with the playgroup leaders. I'd
have a good talk with the parents involved. I wouldn't rush into it.
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Obviously, you have got to have the backing of your staff as well, not
just one teacher, but the whole range of teachers, because the child's
going to go through the whole school, so it's not just a matter of,
"We'll let him into our school." One's got a whole ramge of people to
talk with. I think really if a child has been there from the word g0,
there generally isn't that much to talk about. Children are very, very
adaptable.

INTERVIEWER

What have you found to be the greatest difficulty?

TEACHER

Well, thinking that they have understood your instructions, and
ploughing on, and then realising from the length of work they have done,
that they just haven't understood the very basic instructions that you
have given them.

INTERVIEWER

Now if ........(peripatetic teacher) came into school and asked you to
take another hearing impaired child into your class, what would your
reaction be?

TEACHER

Well, I suppose, really, in a way, it would be more helpful for the
other child to be in the classroom, with another hearing impaired child,
but perhaps it might be detrimental at the same time, I don't know. I
personally wouldn't object now. I might have done a few years ago, but I
wouldn't object now.

INTERVIEWER

What advice would you give to another teacher?

TEACHER

Well, in a nutshell, not to assume that the child has understood
everything that you have said, not to bombard them with too much in one
session. Give yourself time to think, and really watch them, observe
them very carefully and notice any changes, because with Mark, you know,
there have been quite a number of changes while he's been with us in
school, so you've got to watch.

INTERVIEWER

In what sort of way?

TEACHER

Well, he did seem to manage to cope up till really the last year. He
appeared to be coping along with the others, but we didn't feel he was
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INTERVIEWER

Do you think your attitude has changed, been adapted perhaps, since you
had Philip in your class?

TEACHER

Well, I've certainly learned a lot from having Philip. It makes you more
tolerant of hearing as a handicap, because there is this sort of
attitude, if you are physically handicapped in a wheelchair, people are
far more sympathetic towards you. If you have a hearing handicap, people
aren't. They are often very impatient with people with hearing
handicaps, so I think it has opened my eyes. And also to find that when
you are teaching a child, there are little blank areas, blank spots,
that you assume a child knows, and the hearing impaired child often
doesn't, areas of comprehension, little bits like that. I've learned
quite a bit from Philip.

INTERVIEWER

Do you find that Philip sometimes has difficulty in understanding what
he has to do?

TEACHER

Not very often. If he doesn't understand, he asks. He's not the sort of
child who will sit and wonder what he's got to do. If he doesn't
understand, he asks.

INTERVIEWER

Do you feel that people communicate well with him?

TEACHER

Oh yes, because he communicates well with other people. Within a
classroom situation, nothing stands in his way. If he wants to tell you
something, that is it, he joins in the class discussions. He's not
backwards in coming forwards at all, so he communicates very well, and
he reads at school concerts, reads his own work out with no inhibitions
at all. He goes bright pink, but no inhibitions at all about having a go
at reading aloud, whereas you might actually find some children who
would be less happy put in that sort of situation. I've never made him
do anything like that, just said, "Who'd like to read such and such a
bit out of their work?" and his hand always goes up.

INTERVIEWER

It's a difficult question to answer, but do you think that his apparent
confidence has got to do with the situation he is in?
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TEACHER

Yes, it could well be. Yes, this is why I am so interested in how he is
going to get on in his first year at ........ (local comprehensive)
School, and the Year 1 Tutor there has promised to keep in close contact
to tell us how he is getting on. Because I am convinced it is the small
school situation that has helped him so tremendously, but have we
equipped him well enough to cope with the next stage? This is what Qe
can only hope to do. I've turned out all those Fourth Years hopefully to
be very self-reliant and independent, and capable of going and finding
information for themselves, of working alone, of querying things, not
just accepting things, and you try and educate the whole child rather
than just teach them things. And we'll see if it has worked with Philip.
INTERVIEWER

Do‘you think you have had to adapt your teaching strategies in any way?
TEACHER '

Not really, no, to be honest. They've been such a good group of Fourth
Years, and Philip has integrated so well into that group, that they have
all come along to a pretty high level of achievement. So I have just
included Philip in the group whatever I have done and made very, very
few allowances. I can't honestly think of a time when I've said, "Oh, I
must do such and such a thing with Philip." I haven't made an allowance,
it's just been complete acceptance all the time.

INTERVIEWER

So you think this placement has been beneficial to Philip?

TEACHER

Difficult to perhaps be objective. You find this in a small school
anyway, comparing children. You might turn them out thinking, ''Ch
they're super," and when they get to the next school, they're not as
super as you think they are. I feel, on the whole, it has been wonderful
for him. I really do. I think it's just been such a good start, the
security, being with people he knows well. Given his own capabilities,
we just had to foster that, and nurture it, and I feel the whole
experiment has been very worthwhile. If Heads and teachers are prepared
to put themselves out a bit, but, of course, not every hearing impaired
child would achieve the same level of success. It depends very much on
the child and on the situation, but I just think, in Philip's case, all
has gone well. I think we have to consider the other children. I believe
Philip had extra help very early on. I don't know what standard the
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other children would be at if they had perhaps had the highly individual
attention that Philip had. .......(naming pupil), for instance, may
have been better at Maths. He's very, very poor. ....... . (another boy),
we feel, could have come on a little bit more, but then he's got a sort
of a relaxed attitude about things. He's not as competitive as Philip.
He doesn't have the urge. There's nothing propelling him forward, like
there is Philip. So I think it's very much an individual thing. If a
child has got the impetus, and the stimulus, and'the desire to learn
like Philip has, then give them a good start and they will go. But
eeveesss and ....... haven't got it within themselves. So, had they
been given extra attention at the beginning, maybe it wouldn't have made
that much difference to their progress.

INTERVIEWER

What do you think has been the greatest difficulty that you have had?
TEACHER

You know, it's very hard to think of difficulties. I think perhaps the
physical aspect, the fact that he's a very big boy. He looks like a
thirteen year old. He's big and strong and can be quite aggressive, and
physically in a P.E. lesson he just flattens the other children. If you
ask him to help with anything, to put the P.E. equipment away, you know,
a whole display could go before he has realised that he has knocked
anything over. Although he is physically well co-ordinated, he wears
glasses as well, he doesn't actually see a lot of the damage he causes.
So I have found that, really, the only true difficulty.

INTERVIEWER

Have you found any difficulty with this placement, as a Headteacher?
TEACHER

No. I mean, you see, when we have been to other schools with him as part
of a group, there have been no problems. We took him to ...e.ees
(Outdoor Education Centre) which he thoroughly enjoyed. Oh, he was into
everything, couldn't wait to be up and out in the morning, and he had a
wonderful time, he really did. And the highlight of the week was the
fact that he and ........ (another boy) won the Orienteering, which
they've never had any experience of before, and they beat all these
other bright children from these big schools, and they were thrilled to
bits. That was a good achievement for them both. But there again, they
are both of them self-motivated and keen. They started off wrong to
begin with. They went on the wrong course, but quickly corrected
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INTERVIEWER

What have you found to be the greatest difficulty?

TEACHER |

With Simon? You know I haven't had any, you know, I really haven't. As I
say, I expected so much in the way of difficulty, and the only
difficulty has been really when he's been off-hand, like he was this
morning just before you came. He was in tears. I told him to go and get
a litre jug. Now, of course, if I'd stopped before I went on at a great
rate, I might have realised. Perhaps he hadn't heard me say litre jug
and the smallest millilitre jug he could find, which is a ten millilitre
coﬁtainer° But I think it was because he didn't bother to look. You know
like the other children will. The little one was hidden behind another
piece of apparatus, and I had to go across and get it. And I told him
what I thought about him, and then he made another mistake, but that
wasn't anything to do with his hearing. Certainly the second mistake
wasn't. But that's nothing to do with his hearing, that's just a normal
child.

INTERVIEWER

How would you feel if ........(peripatetic teacher) rang you up this
afternoon, and said, "There's a hearing impaired child moving into the
area, would you have him in your class?" and Simon wasn't going to move
on, SO you were going to have two at the same time. How would you feel?
TEACHER _

As I say, I haven't seen another one, and Simon has been fortunate with
his background. I'd rather have those than, say, one or two that I've
got in here now. As I say, .c......(naming a child) isn't unintelligent,
but he's a very difficult child. He's an infant really, but we've had to
move him out of there. He does half a day with MrScce...... ;(another
teacher, incidentally Simon's mother) and half a day with me. Now he,
and s.eees00(a girl), who is away at the moment, are very backward.
She's Junior four, but really Junior one in ability. She, and
sseecssy(the boy previously named) and ........ ,(another boy) give me
much more trouble, and need much more work and effort than Simon does.
So if ..e.00..(peripatetic teacher) said, "There's another one," I'd be
willing to have them. I don't know how I'd feel about having them all in
one big class. I don't think that's good for them anyway.

INTERVIEWER

What do you think we need to consider, before we place a hearing
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impaired child in an ordinary school?

TEACHER

I don't want to be big-headed, but I think you will need a teacher who
will be patient and understanding, but also treat them as one of the
group, not make them any different. And I think, that, with Simon, has
made him think he's more or less normal. You know, patience and
willingness to help them, and of course you've got to be able to
communicate with the parents easily.

INTERVIEWER

That's obviously been a very positive thing with Simon's parents.
TEACHER

Yes. You see, Simon, occasionally in English now, there are words that
hei doesn't know. In that book we were doing this morning, there are some
very difficult words, and there was one day, when he hadn't a clue. You
see, I can send that book home with his mother, and she will do it, and
she does it with him. I think that's very necessary. That was one of the
worst days. I think communication with the parents is necessary.
INTERVIEWER

What do you think about the support from people like ...evees?
(peripatetic teacher)

TEACHER

I think that's very good. She does the testing, which I wouldn't have
time to do. And, again, when we come across these words, I make a note
of them. It's not very often. Or, if I've done something new in Maths,
that the others have done, say a year ago, that Simon hasn't done,
she'll take him for that, and she does a little bit of the French with
him. Oh no, I wouldn't do without that. I think it's great, but I don't
get very much of that, I can tell you. I get an hour a week, if I am
lucky, and I can ring her up if anything goes wrong with the hearing
aid.

INTERVIEWER :

So what advice would you give to other teachers who would be approached
by «seeesss ,(peripatetic teacher) to take a hearing impaired child?
Anything you would say to these other teachers?

TEACHER

(long pause) Well, to make sure that he is understanding, but not to ask
him in front of the other children, just in case they are sensitive.

And just to watch carefully, then give him a few minutes on his own. If
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he can't, and they've got the support, I jot down anything that needs
reinforcing, and to keep in touch with his parents. But, to be patient
and kind, but I'm like that with all the children. I'm very fierce and
strict, in some ways, but they understand, and we always part friends.
Like Simon, the tears were beginning this morning, and I said, "It's all
right, Simon, you can cry," but he knows that I don't hold it over him
or anything like that, really. He was perfectly normal again a few
minutes later, but, oh, I think, patience, to be ready to tell them if
they are doing anything wrong, and say, "Oh well, he's done it wrong,"
and go and help him, and tell him he can do it. And indeed, he can. I've
learned that.
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