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Q. Luo: Characteristics of the Chinese Vocabulary Learning Process of

Advanced Native English Speaking Students Master of Arts 1997

Abstract

Language learning goes from input to output, and during this process the learners'
developing language is referred to as "interlanguage". This thesis investigates this
process from a second language teacher's point of view, starting from the learners’
output - their "feedback". The method employed is to analyse the results of a
survey of word usage errors committed by advanced native English speaking
learners of Chinese in writing compositions, and categorise the errors according to
type.

Contrastive analysis of the two languages, and interlanguage theory is used to
deduce the reasons for these errors and the roles played by the native language and
the target language in their learning strategies. The general features of advanced
learners' interlanguage in their vocabulary usage are described, the phenomenon of
regression, or increased dependency on the mother tongue in particular aspects of
the learning process, is noted and reasons for this suggested. It is concluded that
there are objective and subjective reasons for these errors, and that improvements
to textbooks, learning strategies and teaching methods should help to alleviate the
difficulties students presently experience in vocabulary usage at the advanced

stage and allow their learning process to progress more smoothly.
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Introduction

If we think of the grammar system as the framework of the language
edifice, then vocabulary is the building material of that structure. We cannot
master a language without understanding fully its vocabulary system and using it
appropriately. Vocabulary learning is an important part of the process of language
learning, especially at the advanced stage. This is a general feature of language
learning, and particularly true of Chinese, whose vocabulary includes a vast
number words accumulated through a long history of development. As one
researcher has pointed out: "Current Chinese vocabulary has, through absorbing
classical Chinese and modern Chinese words over a long period of time,
accumulated a huge corpus.” (Zhang Yajun 1990, p.311). The other reason is that
problems associated with vocabulary in Chinese are particularly numerous, since
problems which are grammar problems in English are often vocabulary problems
in Chinese. For example, these include the way of expressing tense and the
possessive case. So some Chinese teachers and researchers have emphasised: " In
teaching Chinese as a second language, from the first year to fourth year, we
should consistently lay emphasis on increasing students’ vocabulary." (Li Yang
1990). During the advanced stage, after the basic grammar learning, the task of
learning vocabulary becomes even more crucial.

"In learning Chinese as a second language, after one or two years of
basic Chinese grammar training, foreign students have already
acquired the skill to communicate in the Chinese language. So, at
the advanced stage, vocabulary learning becomes more important.
The students should not only have mastered a certain number
words, understand their meaning clearly, and be able to create
phrases with words, and categorise and analyse their meaning, but
also be able to explain the commendatory and derogatory sense of
words, their extended meanings, synonyms, near-synonyms and
antonyms. They should also be able to cope with idioms and
common sayings." (Zhao Yongxin 1996)



It is generally accepted by Chinese teachers and researchers that vocabulary
learning is one of the most crucial tasks at the advanced stage, and this thesis will

concentrate on this field.

0.1 Recent Research on Chinese Vocabulary Teaching

Following several decades of teaching and research on Chinese as L2,
research on the vocabulary itself and on vocabulary teaching is gradually being
integrated. Some research has considered general problems of vocabulary
teaching, such as how to distinguish the parts of speech of Chinese vocabulary,
how to determine different levels of vocabulary in Chinese .2 teaching, the role of
vocabulary teaching in Chinese L2 teaching, etc. In “Duiwai Hanyu jidoxué zhong
yuihul jidoxué rudgan wénti” Xt b W i H ¥ FIB L H ¥ % T A &
(Some issues in vocabulary teaching in teaching Chinese as a second language),
Hu Mingyang looks at vocabulary teaching, the weak link in Teaching Chinese as
a Foreign Language, and points out that if we wish to see improvement in this
area, teachers and researchers of Chinese L2 teaching should realise clearly the
differences in meaning, usage, collocation, cultural connotation, and nuance
between the vocabulary systems of different languages. (Hu Mingyang 1997, p.12-
18). Hu's article not only points out the weak points of Chinese vocabulary
teaching and the continued unsatisfactory situation in that field, but also analyses
the reasons for it, starting from the characteristics of the vocabulary system and
the psychology of learners and teachers. In “Liin duiwai Hanyl cihui jidoxu€” i
Xt #b 1 i8] T 2 % (On vocabulary teaching in teaching Chinese as a foreign
language), He Ping considers an important problem of Chinese vocabulary
teaching - how to bring out the different levels of meaning in Chinese vocabulary
during the teaching of Chinese as L2. He Ping also suggests some practical ideas
concerning the main points and methods (He Ping 1990, p.130-137). Like Hu

Mingyang, she also pays attention to the particular characteristics of vocabulary.



Vocabulary has a system, but it is not as systematic as grammar because
vocabulary is more sensitive to social developments and subject to quicker
change. In teaching vocabulary, especially as a part of second language teaching,

the focus of the problems in teaching and learning is its more open system.

The Hanyi shuiping cihuf yii Hanzi déngji digang X & K FWRIC 5 N F %
& K 4 (Syllabus of Chinese vocabulary and characters levels), compiled by the
State Office for Teaching Chinese as a Second Language in 1992 as a standard
syllabus for teaching, raises the four essential basic elements of general syllabus
design, textbook compilation, classroom teaching and examinations. This syllabus
was an important watershed in the development of systematic Chinese vocabulary
teaching. After this, some researchers put forward proposals on how to indicate
the part of speech and how to select words at each level, in order to improve the
teaching curriculum (Peng Lizhen 1996). Sun Dejin comments on the syllabus
from the point of view of the choice of vocabulary, the choice of items and the
indication of parts of speech, believing that the syllabus can be improved in these
three aspects (Sun Dejin 1993). Others have suggested syllabuses for specific
stages. Chen Zhuo explains the methodology and theory of a syllabus for an
intermediate Chinese course as developed by the Beijing Languages Institute
(Chen Zhuo 1996). The compilation of the syllabus showed a more standardised
and systematic approach to vocabulary teaching and research, something which is
obviously an improvement. These researchers indicate the crucial problems they

faced and offer valuable suggestions for this field.

The rules of word usage and vocabulary teaching methodology are
important considerations in vocabulary teaching and research; they are also of
great concern to teachers and researchers. Liu Ming, in his article “Duiwai Hanyu
jidoxué de cthui chili wéntt” X} #b I iF 2 # # 6 L 4& 2 8] & (The

problem of vocabulary management in teaching Chinese as a foreign language),



discusses the selection of words in vocabulary teaching and how to control their
volume. He also suggests practical ways of effecting this in the classroom (Liu
Ming 1985, p.275-280). Others, like Li Jinchao, have researched how to organise
different vocabulary teaching emphases and methods at different stages of
language learning. He pays particular attention to the intermediate and advanced
stage when vocabulary is a major part of the learning content (Li Jinchao 1990,
p-142-146). Zhu Liyun, in “Duiwai Hiny\i ciyi jidoxué chiitan” X} #p i iE 14 15
# % ¥ & (Exploring vocabulary teaching in teaching Chinese as a foreign
language), has discussed the particular characteristics of learners from different
countries and classroom teaching methods (Zhu Liyun 1993, p.360-371). “Duiwai
Hanyu jinyici jidoxué mantan” Xf 4 X & & X 8 # % & R (On near-
synonym teaching) by Liu Jin includes an analysis of the scope and important
points of near-synonym teaching. She points out some of the unavoidable
problems in teaching vocabulary at the advanced stage and suggests how to teach
near-synonyms, within the specific context of Chinese L2 teaching. A point she
makes, based on her teaching experience, is that the conception of near-synonym
in the area of teaching of Chinese as a second language should be wider than for
L1 teaching. (Liu Jin 1997, p.18-22).

With the introduction of contrastive analysis, error analysis and interlanguage
theories and methodologies, a new field has developed in Chinese L2 teaching.
More attention has been paid to the study of the content and methodology of
vocabulary teaching through the analysis of learners' native language and usage
errors. Research in this area includes the differences between the native and target
languages, and how these influence the learning process. Some researchers have
attempted to discover interlanguage rules in the learning Chinese, in order to find
a suitable way to solve the problems in vocabulary teaching and learning. For
instance, “Han-Ying ciyi wénhui shing de biidulying” X % i) & C b L #
A Xt B (The cultural discorrespondence between Chinese and English

vocabulary) by Zhang Dexin gives a number of examples showing the mismatch
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between the vocabulary systems of Chinese and English. He also analyses the
cultural factors which lie behind this mismatch (Zhang Dexin 1996, p.438-454).
“Hanyn yu Yingyu duibi fénxi zai Hanyi jidoxué shang de gongnéng” I i& 5 %
B Xt b 4yt 7E Ui B % £ B I BB (The function of contrastive analysis
between Chinese and English in the teaching of Chinese) by Xu Ling Zhiyun
analyses the errors caused by native language influence (Xu Ling Zhiyun 1993,
p.63-55). Xu points out some important differences, including both grammar and
vocabulary, between these two languages and analyses how these differences
cause errors in language usage. Her opinions are based on her teaching experience
and are very practical for teaching Chinese to native English speaking students.
“Waiguorén xué Hanyl de ciyu pianwu fenxi” b B A 2 I & & 16 15 R =
41 ¥ (Analysis of vocabulary errors of foreigners learning Chinese) by Lu Jianji
explores the rules underlying word usage errors and, based on interlanguage
theory, makes suggestions for vocabulary teaching methodology (Lu Jianji 1987,
p.525-530). These researches have a common characteristic: they look at language
learning as a process and try to analyse the factors influencing the process,

especially the relationship between the native language and the target language.

Thus, there have been some advances in Chinese L2 vocabulary teaching
and research, but considering its importance and complexity, it has been relatively

neglected. As one authority has commented:

"If we look through the collections of papers of several
international conferences, we find that the amount of vocabulary
research is much less than other fields. Some papers have been
included in the vocabulary area, but, in fact, are on the grammar or
rhetoric side. All this indicates that lexical research has a lower
profile than grammar." (Tian Xiaolin 1993, p.71-79).

For vocabulary teaching, the situation even more serious than for research. For
example, in the 1985 First International Conference of Teaching Chinese as a

Second Language Collected Papers, the number of papers on vocabulary teaching
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was only 3 out of a total 79; by the fourth conference 1993, after 8 years, this had
only increased to 4 out of 77. Teaching vocabulary has not been paid the same
attention as pronunciation teaching and grammar teaching. There has not been any
real breakthrough in the field of vocabulary teaching and research methodology.
At a time when people are more and more concerned with research in language
acquisition theory and practice, research in vocabulary teaching has remained
isolated from developments elsewhere. There has been little research based on the
learners’ cognitive process. Detailed descriptions of interlanguage in the

vocabulary learning of learners from different countries have been even fewer.

For textbook and course design too, the main learning content at the
intermediate/advanced stage becomes vocabulary learning rather than grammar
learning, as it is at the elementary stage. As pointed out above, the total volume of
Chinese vocabulary is huge, and there remain many problems in the selection and
explanation of words in L2 Chinese textbooks. The Vocabulary Syllabus has given
some guidance over the levels of vocabulary, but how to implement this in
textbook compilation remains a problem. The new words in some textbooks either
exceed or fail to reach the Syllabus recommended amounts for the appropriate
level (Sun Ruizhen, Chen Tianshun 1996). It has been quite normal for the
vocabulary teaching just to be a minor interlude before teaching the text, and for it
not to be included as part of the organised lesson plan. In a word, how to deal with
the main problems of teaching vocabulary and how to make learners expand more
effectively their vocabulary and use it appropriately in practice, is the long term

aim of both teachers and learners.
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0.2 Origins of this Research

For this research an analysis was carried out of the errors in the
compositions of intermediate/advanced learners of Chinese whose native language
is English. The purpose is to analyse advanced learners' problems in learning
Chinese vocabulary, and try to discover their characteristics, and what path they
follow in the process of learning vocabulary. It also explores generally the
problems of Chinese vocabulary learning and how to solve these problems in
teaching and learning.

The origin of the research, primarily, was the vocabulary course I taught in
Department of East Asian Studies in Durham University in England. This course
was set up in response to student requests. They were keenly aware of word usage
difficulties when they tried to write or speak in Chinese as advanced learners. The
textbook they used was Improve Your Chinese a topic based, multi-skill textbook
compiled by Leeds University. The pattern of dealing with vocabulary in this
textbook is that, apart from listing after each item of text some difficult new words
which appear in it, there is a general list of vocabulary on the topic of the lesson
which comes at the beginning of the lesson. This consists of a substantial list of
topic-related vocabulary, most of which does not appear elsewhere in the lesson.
(For examples of this, see Chapter 3). The main list of vocabulary consists of
items connected with the main topic, and so these are very useful in expressing
ideas on the topic in oral and composition classes. However, there is no main text
for the lesson from which these vocabulary items are taken, so there is no context
to show the usage pattern of these words. Thus, although students could
understand the meaning of individual words from the textbook vocabulary list or
from a dictionary, because they did not understand the conditions governing their
usage, they found it hard to use this vocabulary appropriately. Nevertheless, the
students understood the potential usefulness of such words. They pointed that if

there were a course to teach them how to use the words, it would be very helpful
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in expressing their ideas and opinions during their oral and composition classes.
So, the vocabulary class was set up at their request as the first class in a one week
integrated course of classes on the same topic. The topics included such current
affairs subjects as pollution, fashion, employment, and so on.

In addition to teaching vocabulary, I also participated in the last task of this
integrated week - correcting and marking compositions on the week's topic. After
undergoing a course of classes (including vocabulary, translation into Chinese,
interpreting and spoken Chinese), they had a test which took the form of a
composition. For this, they had to write an essay on the week's topic. There were
many problems in their written expression, the majority of which were related to
word usage (see survey table in Chapter 1).

Teaching this class, whose purpose was purely to explain vocabulary, and
correcting the students' compositions, made me concentrate on the problems of
word usage and Chinese vocabulary teaching and learning. The students learnt
how use the words in these classes and then used them in their compositions.
Hence, the week became a cycle from input to output in vocabulary learning (and
I, as the teacher, received rapid feedback on the results of teaching.) Owing to the
students having a common mother tongue and similar level of Chinese, their areas
of difficulty and confusion were particularly obvious. For example, the different
meanings of one word, the collocations of words, grasping the different types of
meaning of words including the conceptual meaning, the grammatical meaning
and 'word colour'- affective - meaning. They would transfer the rules of their
mother tongue and apply them to the target language. These general problems or
mistakes in their language appear to be a reflection of the characteristics of their
interlanguage. By investigating the overall situation of their word usage, using
error analysis and interlanguage theory, it seeemed that it may be possible to
pinpoint the source of these problems. Hence, I investigated advanced level
students' word usage in their Chinese compositions, including some examination

paper material. Some lower level English speaking students' written material was
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also included for the purpose of comparison. The main aim of the investigation is
to discover what the underlying rules governing learners’ mistakes are, and to

search for possible solutions.

0.3 The Concept of Interlanguage

Learning a second language involves the learner in using their native
language to grasp a new language system. During the long learning process, there
are differences in the "language" which the learners use at different stages and in
different areas (such as grammar, pronunciation and vocabulary). Selinker
developed the concept of "interlanguage" to describe the language form used by

learners (Selinker 1972, p.209-231). It has been described as follows:

"Interlanguage is a developing and maturing language system
which learners acquire through their innate learning strategy and
through some understanding based on the target language input."
(Sun Dekun 1990, p.58-65, translated from Richards 1984).

It is like neither the learners' mother tongue nor the target language, but a mixture
of elements from both of them. It also includes the learner's creative thinking
during the learning process. It is a language system which, through the learner's
constant efforts, approaches closer and closer to the target language, its ultimate
aim.

Although regarding the language of the learner's learning process as a
language system is a hypothesis, its existence has been proved in many aspects of
the learning process, both from the teaching side and from the learning side.

Littlewood has pointed out:

"If we imagine a continuum between the first language system
(which constitutes the learner's initial knowledge) and the second
language system (which is his target), we can say that at any given
time, the learner speaks an 'interlanguage' (IL) at some point along
this continuum." (Littlewood 1984, 1995, p.33)
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A number of researchers have searched for the characteristics of
interlanguage. Lu Jianji has summarised some characteristics of interlanguage
according to those suggested by C. Adjemian (Adjemian 1976): language

permeability, fossilisation and regression.

"Permeability means that the interlanguage may be influenced and
permeated by rules and forms from the learners' native language or
the target language -- foreigners learning Chinese, when the
Chinese rules they have mastered are not sufficient to express their
meaning, face two choices: using some rules and forms from their
mother tongue in their Chinese (interlanguage) , or using
inappropriately some Chinese rules they have learnt . These two
choices may both be inserted into the learner's interlanguage
system." "Fossilisation, on the one hand, implies that interlanguage
as a whole cannot not reach exactly the same level as the target
language; on the other hand, it suggests that when some learners
have reached a certain stage learning particular aspects they will get
stuck and not progress any further."

On the question of regression, Lu said:

"In the course of foreign language learning, with the improvement
in foreign language ability, interlanguage moves progressively
towards the target language. However, this does not mean the
process is a straight line one, since there is regression and
deviation. This is the nature of interlanguage..." (Lu Jianji 1994,
p.146-147)

Through an understanding of these characteristics of interlanguage,
researchers can grasp the basic nature of the second language learning process, in
order to carry out more advanced research into a particular stage, or a particular
language problem. Recently, in the field of teaching Chinese as a second language,
more and more attention has been paid to the interlanguage of foreign learners
during their L2 learning of Chinese. In addition to some general introductions of
interlanguage theory and its relevance to Chinese teaching, some researchers have
pointed to practical steps which can be taken. For example, one idea is that
research should be carried out into Chinese learners' interlanguage system as a
whole, including Chinese pronunciation, grammar, vocabulary and discourse etc.,

and that a start should be made on creating a store of interlanguage material (Lii
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Bisong 1994, p.132-140). This is a grand project and also, in theory, an extremely
significant one for research into Chinese learning. Its realisation needs basic
research into interlanguage in different areas, different stages and students from
different countries. Some researchers have researched some problems in
pronunciation, vocabulary and grammar etc. Examples include: “Zhongjiéyu liltin
yu waiguérén xuéxi Hanyl de yllyin pianwil fenxi” & 41 15 B i€ 5 4h B A\ %
MWE M IE E R 1R 2 W (Interlanguage theory and error analysis in
foreigners' learning of Chinese pronunciation) (Lu Jianji 1984) and “Waigudrén
xué Hanyill de ciyu pianwu fenxi” b E A 2 & ) ) 15 R B 2
(Analysis of vocabulary errors in foreigners' learning of Chinese) (Lu Jianji 1987,
p.525-530); “Zhongjieyt hé Hanyl xiic jidoxué” B /i 18 M I & f 7 # %
(Interlanguage and the teaching of Chinese function words) by Li Xiaoqi (Li
Xiaoqi 1996, p.174-185); “Ying-Han zhongjiéyu de hongguan tixidng” I X H
4 & 1 & W B {8 (A macro picture of English-Chinese interlanguage) (Yip
Po-Ching 1993, p.128-133); “Hanyu shiimidn ciyu de zhongjié xingshi - muyu
wéi Yingyl de xuéshéng zai xuéxi Hanyu ciyu gudchéng zhong sud chiixian de
went’ W iE P HIAENFNAEX- BEARENFAEFIN
1% ) 1& i3 78 B Fr H B A [a) & (The interlanguage form of Chinese written
words - the problems of English native speakers in learning Chinese vocabulary)
(Yip Po-Ching 1997). They all try to describe the phenomenon of interlanguage in
the Chinese learning process or to explore its rules. Such research is the basis for
developing an overview of interlanguage in Chinese learning, and is a necessary
and practical step.

With such basic theories of interlanguage as the starting point,
supplemented by the inspiration received from researchers who have applied this
to the learning of Chinese, in this study I am attempting, in combination with my
own practical experience of teaching and research, to explore the Chinese

vocabulary learning process of native English speaking students learning Chinese
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as L2. The following will explore the main characteristics of interlanguage and

explain how this research was influenced by interlanguage theory.

A. The general process from mother tongue towards the target language

The main language factors involved in interlanguage, as Selinker pointed
out in his first paper introducing the concept of interlanguage, are the learners'
mother tongue, the target language and the "interlingual utterances" which are a
mixture of these two. The mother tongue is the starting point and the target
language is the ideal goal; this is the basic thread running through the learning
process. "Successful second language learning, for most learners, is the
reorganisation of linguistic material from an IL to identity with a particular TL."
(Selinker 1972, p.229). Although this definition is restricted, for example there are
other factors influencing the process, including learners' knowledge of other
languages and their basic language understanding and thought patterns, it still is
very helpful for research into language learning by making the subject more
concrete and practical. It is precisely the existence of this schema, this tendency or
direction, which confirms the systematic nature of the existence of interlanguage.

Thus, it is these factors which make permeability an important
characteristic of interlanguage: i.e. it is permeated by a mixture of mother tongue
and target language. With this concept as the starting point, the reasons for
learners' errors are analysed in this research. Learners' mistakes are investigated
looking for influences from their mother tongue and the target language; at the
same time, an attempt is made to explain the problems in their language usage in
terms of the characteristics of, and differences between, the learners’ mother
tongue and the target language. In addition, their learning process and strategy is
explored. Learners should effect a transfer during their learning process. In other
words, there is a language system existing in their brain already and they will

consciously accept or reject a new system. The process is like building a bridge in



18

their mind. The form of this bridge depends on the distinct characteristics of the
two banks being spanned - the learners' mother tongue and the target language.
The learner's language form has characteristics of both of these, but it is also
different to both of them. This research concentrates on the differences between
Chinese and English in order to explore the possible nature of this "bridge". It also
investigates the influences of both their mother tongue and the target language
during the learning process through the mixed and permeated language form used

by learners.

B. Systematic but unstable, with rules but many variations

In form, interlanguage is a system with rules which can be traced.
"Understanding this fundamental characteristic is the basis of interlanguage
research.... Looking at it from the point of view of its internal structure, it is a
system which is formed through some internal factors. That is to say it has rules
for the system of pronunciation, vocabulary and grammar" (Lu Jianji 1994, p.145).
Of course, interlanguage is not ultimately a natural language but is the product of
the language learning process. It is a changeable and temporary system which is
impossible to describe as a fixed entity. It changes according to the process of
learning, the learner's mother tongue, the material being learnt and the learner's
personal background. In a word: "It is a dynamic system which is revised
constantly during the process of learning as the interlanguage approaches closer
and closer to the target language." (ibid).

The characteristics of interlanguage are not only the basis of interlanguage
research, but also explain the significance of, and motivation for, interlanguage
research. We can investigate how the various factors influence learner's
interlanguage. We can also try to find out how changes to the input factors are
reflected in the interlanguage system and how we can make the system gradually
approach the target language. Such research should be beneficial in helping

learners and teachers to comprehend the process of learning, and in providing
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clearer targets for teaching and learning. In other words, changing one or more of
these factors will influence the whole interlanguage system. Hence, when we are
concerned with one of the factors of teaching, for example the input materials,
interlanguage theory not only offers us insight into their role in the learners'
output, but even more significantly, helps us to adjust or to improve the content or
form of the input materials in order to improve the learner's interlanguage system,
and make the transition towards the target language more smooth. For example,
deficiencies in textbook vocabulary presentation cause learners problems which
could be avoided by more care in vocabulary selection and explanation (see

Chapter 3 for a discussion of this).

C. Barriers to the learning rate: fossilisation and regression

The process of interlanguage development is to go towards the target
language. The more advanced the learner's level is, and the nearer it approaches to
the target language, the harder the process becomes. Fossilisation is a typical
feature of this. Researchers of interlanguage have viewed it as one of the core
problems.
Selinker has pointed out that 'non-development' in IL is an important research
area, something we should try to understand and describe (Selinker 1984, p.335).
There is never a smooth rate of learning in any area. It is a general feature
common to all human language learning there are certain stages and certain
aspects that it is difficult to progress beyond. In practice it varies according to
individuals and groups when and where such problems will arise and result in
fossilisation. To realise this and to be able to predict it, and hence have the
possibility of reducing fossilisation, and to understand the conditions and rules
applicable to interlanguage regression will, without doubt, be positive factors in

aiding the language learning process.
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Imbalance in the developmental process and constant change are
important characteristics which is distinguish IL from the natural language.
Teachers and researchers of L2 are particularly concerned with these, because they
may be said to be some of the problems of mést practical significance in L2
teaching and learning. The process of L2 learning is a process of overcoming
regression and fossilisation in order to approach closer and closer to the target
language. The form that regression and fossilisation take and the stages at which
they appear are decided by a lot of factors. When we investigate learners' problems
in language learning, we find that the fewer the variables, such as the learners'
mother tongue, the syllabus and the stage of learning, the more apparent the
system and rules of the learners' interlanguage will be. This also means the form of
the regression, the imbalance and the fossilisation will be even more apparent.
Starting from this premise, an attempt has been made to limit some factors, like
the type of learner, their language level, their mother tongue and the syllabus in
order to investigate the problems of interlanguage in the Chinese learning process.
Fossilisation and regression are more prevalent at the advanced stage although
they may both occur at any stage. "The speed of development of interlanguage is
fast, relatively speaking, at first, and then steady. Then later it is slower." (Tong
Lequan 1997, p.9). This research concentrates on a particular type of learner -
native English speakers, at a particular stage - the advanced stage, with a particular
aspect of the syllabus - Chinese vocabulary usage, to try to investigate some
characteristics of interlanguage in the process of Chinese language learning. The
aim is to look at ways of controlling parts of the teaching and learning process, to
limit or solve the regression and fossilisation problems and make the language

learning process more effective.
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0.4 Stages in this Research

Errors are the main characteristic feature of learners' interlanguage. In this
research, firstly, word usage in learners' compositions are investigated. Learners'
word usage errors are categorised and analysed. Through this, the main word
usage problems of advanced students and their manifestations are shown. The
errors are categorised according word usage difference between their
interlanguage and the target language in meaning, part of speech and affective
feeling, etc. In the course of this investigation, it becomes apparent that there are
differences in vocabulary usage rules over the whole field of learners'
interlanguage and the Chinese target language.

The purpose in showing the gap between these two "language" vocabulary
systems (i.e. the interlanguage and the target language systems) is to analyse it
deeply, in order to discover the reason for this. The research starts from the "root"
- the learners' mother tongue. In Chapter 2, a contrastive analysis is offered of the
Chinese and English vocabulary systems, mainly concentrating on those
differences which are prone to cause problems in usage. In this chapter, the
differences between the Chinese and English vocabulary systems are pointed out
according to different types of meaning: conceptual, grammatical and affective.
This is a basic obstacle learners face during their vocabulary learning process. By
showing this, it is possible to understand where the learner starts from and how far
is the distance s/he needs to travel.

The difference between the learners' mother tongue and the target
language, is, in fact, the total distance of the interlanguage road along which
learners should travel during whole process of learning. In Chapter 3 the learners'
process of Chinese vocabulary learning is investigated, including various
subjective and objective interference or limitations. It is pointed out that there are
some limitations arising from their learning materials, the main content of their

language input. The limitations in textbooks in vocabulary presentation are a
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common problem for all language learners. This input limitation is explored with
examples of words taken from textbooks used by the learners. Then, in Chapter 4
an attempt is made to describe the approaches and strategies used by learners for
bypassing these obstacles and making up for their input limitations when they try
to express their meaning. In other words, what learners do when they attempt to
output what they have learnt. These approaches or strategies can be divided to two
main ones: mother tongue transfer or relying on rules from the target language. On
the basis of their language output we conclude that mother tongue transfer is their
main method. The examples of word usage also show that the learners' strategies
are limited and are only partially able to solve their communication problems. In
fact, such approaches or strategies often cause errors and become new obstacles
preventing them from reach their goal, i.e. expressing themselvesv appropriately in
the target language.

Through this analysis of the process of learning Chinese vocabulary, it is
possible to reach certain conclusions on the basis of learners' errors and their word
usage methods or strategies. There is a basic characteristic of the interlanguage
form -- reversion to their mother tongue or regression. During the advanced stage,
the main content of language learning is vocabulary; the form of their
interlanguage does not show progress towards the target language, but relies more
on their mother tongue than at the elementary-intermediate stage, when the main
learning content is grammar. In other words, it is part of the normal process to
experience stasis or even regression. The influence of the mother tongue on their
interlanguage is even stronger than before. We try to investigate the reasons for
this "turning back" phenomenon, looking at the object of their learning and at the
way of learning.

In Chapter 6, we point out some possible solutions to the problems in the
vocabulary learning process. We look both at word usage in Chinese vocabulary
teaching and at the influence of syllabuses and learning materials, teaching

methods and learning approaches, etc.



23

Chapter 1. Analysis of Data

The target of the survey is English native speakers whose major is Chinese.
The data is from advanced stage learners' compositions: examination papers and
weekly compositions written by students in Britain. It includes 100 individual
compositions. In total these amount to about 70,000 characters. The elementary
stage data is from the compositions and examination papers of native English

speaking learners based in Beijing.

1.1 Data and Tables

The data analysed here is based on written material, mostly compositions on a
choice of set titles on a specified topic. Some were written with access to a
dictionary and some without. Those composed for tests and examinations were
written with time limitations, but those set for homework were without time

limits.

The following considerations influenced our decision to choose written material
for analysis. Firstly, written materials give better scope for displaying the rich and
complex nature of vocabulary. Hence, it is possible to make a deeper analysis of
the learners' word usage competence. Secondly, there is a clear context when
words are used in an essay and the students are attempting to choose the words
with precision, thus it becomes more apparent whether or not the students are able
to express their meaning appropriately and clearly. As Pit Corder points out:
"Judgements about superficial well-formedness, of course, do not need to take into
account the context of the sentence; judgements about appropriateness, however,
clearly do." (Corder 1981). Thirdly, it avoids the problem of forced errors which
occur in spoken language because the learner is not able control the speed and

language context. Learners' errors in written expression can be regarded as the
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result of careful thought, and as being genuinely representative of their knowledge

and understanding of the target language.

Table 1: Errors in Compositions of Advanced Learners of Chinese

Error Type Number | %
All Errors 742 100
Of Which Vocabulary Errors 479 65

Breakdown of Vocabulary Errors by

% of total Vocab errors

Type

Synonym 157 33
Collocation 72 15
Made up Words 68 14
Part of Speech 53 11
Affective Meaning 31 6
Other 93 19

Note: Table 1 is based on an analysis of the 42 final examination papers of two years' graduating

students plus 58 weekly compositions.

Table 2: Errors in second year students' compositions

Error type Number %
Total 278 100
Grammar 156 56
Vocabulary 122 44

Note: Table 2 is based on an analysis of 28 compositions totalling approximately 15,000

characters.
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1. The data above does not include scribal errors such as wrongly written
characters and correctly written characters with the wrong meaning e.g. writing
fengjing W, 5t as X %, huayr % % as & #, tiaojidn 5% 14 as 5% 18] and gushi
# % as 1 f#. Such errors are not insignificant in the compositions of native
English speakers. Yip Po-Ching did an investigation into problems in vocabulary
learning by English native speakers. His data shows that wrong characters are the
biggest category of errors and make up over 20% of the total mistakes. (Yip Po-
Ching 1997). However, these are not included here since they are outside the
scope of this study, which concentrates on word understanding and usage.

2. Repeat errors in the same composition are only counted once in our data.

3. Some sentences in the compositions made no sense at all and could not be
logically analysed and the errors computed, so these have not been included in the
data. The errors included here are those errors which can be analysed.

4. The data table shows various categories of errors but there is considerable
overlap between categories and some errors could be included in two or more
categories. For example xidngxr de jidncha i 4l ) ¥ 7% has been treated in the
comments as a Synonym usage error, with xiangxr i 4l used instead of xizh7 4l
3. On the other hand, the error could also be regarded as a collocation problem
because K A cannot be modified by 3 #fl, and here should be 4l 3.

5. The data is from two sources: examination papers and weekly tests. The data as
a whole as presented above is used as the basis for the conclusions in the

dissertation. The individual data for the two sets of material is as follows:
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Table 3: Data from 42 examination papers totalling about 40,000 characters

Error Type Number | %
All Errors 210 100
Of Which Vocabulary Errors 138 66

Breakdown of Vocabulary Errors by

% of total Vocab errors

Type

Synonym 45 33
Collocation 25 18
Made up Words 10 7
Part of Speech 28 20
Affective Meaning 15 11
Other 15 11

Table 4: Errors in the 58 Weekly Test Compeositions

Error Type Number | %
All Errors 532 100
Of Which Vocabulary Errors 341 64

Breakdown of Vocabulary Errors by

% of total Vocab errors

Type

Synonym 112 33
Collocation 47 14
Made up Words 58 18
Part of Speech 25 7
Affective Meaning 16 5
Other 78 25
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Comparing these two sets of data, we can find that there is not a great difference
between them, except in the case of the part of speech and made up words data.
This data agrees with Yip Po-Ching’s data from examination material. He pointed
that in his investigation that the data from examination papers "shows a very
similar situation to normal compositions. The errors in examinations are just more
typical and reliable because there was no dictionary or other help." (Yip Po-Ching
1997).

The fact that part of speech errors are fewer in general composition, may
be because in examinations learners do not have access to other tools and help, a
situation which tends to create rather than reduce errors. The other difference is
that the made up word errors in weekly c_ompositions are more numerous than in
examinations. This may be because in examinations, learners use words more
carefully and try to avoid using words they have not grasped well. Littlewood has
pointed out that for learners "the obvious strategy is to try to avoid occasions
which will present difficulty." (Littlewood 1984, 1995, p.84). Conversely, in
compositions they are more relaxed and like to try using some new words and
when they cannot find a word they know in order to express their meaning, they
tend to try using their knowledge of both the native and target languages to create

a neéw one.

1.2 Classified Analysis

The overall situation from the results of the survey are, firstly, that of the
742 vocabulary and grammar errors we discovered, there are 479 word usage
errors. This is about 65% of the total. This is a considerably larger proportion
more than in the elementary-intermediate students - the second year students’
compositions. This suggests that, at the advanced stage, vocabulary errors are a

more serious problem and are something on which more emphasis should be
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placed. Secondly, the errors we listed above include the three different types of
word meaning: conceptual, grammatical and affective.

As some researchers have pointed out, learners' errors are just one part of
their interlanguage. They do not represent the learners' total linguistic
performance. As Selinker says: "More important, a good deal of IL development
must occur through the use of strategies where problems (however defined) are not
involved and we do not want to lose touch with that.” (Selinker 1984, p.339). We
agree with this view. We also feel that errors are an important aspect which reflect
the characteristics of the language used by learners. These errors may be utilised to
attempt to discover the rules of their interlanguage and ways of solving their usage
problems. The following classified analysis judges their language performance

according to the standard of the target language rules.

1. Synonym usage errors

Synonym refers to a collective group. Learners should have a substantial
store of vocabulary in their mind, which they can use as a data base from which to
make correct choices. In fact, they are limited both in their number of words and
in their ability to distinguish the meanings and functions of similar words. They
find it difficult to make appropriate choices. According to this data, synonym and
near-synonym errors account for 33% of the total, the largest single category.

*E R EE R E R — B AR

A state needs to create a unified system of law.
Chuangzdo 8] ¥& should be changed to jidnir & 7. In English "create" can be
used for a "system of law", but in Chinese, this is not acceptable. This error may
be the result of transfer of mother tongue rules.

*FEVHETREREZ S EHNNE A

News programmes may need to undergo detailed investigation.
Xiangxr ¥ 4 "detailed" should be changed to zix7 {¥ 4l "careful" .

* Rk )R 3 A & F R AR KR .



29

The employment problem has a big influence on social stability.
Anjing % # should be changed to anding % 7. These two words have different
nuances: % ## emphasises quietness and is often used to describe an environment,
while % £ emphasises the situation of society.

CREBBREEZENE =M R A

There are three religions with the most followers.
Tadr #& 3 means "apprentice"; here it should be xinti & f which means
"follower" "disciple", "believer".

* M REHEOFEE R KBS ZEEN

You will be punished if you take in contraband goods.
The learner intends to express the idea of someone bringing contraband goods
through Customs, hence jinkou i [ "import" should be changed to daijin #f i
"take in".

* R 2 AR B R B R B O0E .

A lot of people have begun to realise importance of food to health.
Rénchi i\ 1 is used to express recognition of some person or place, here it
should be 1A iR 3| rénshiddo meaning "understand" or "realise".

MR T Y I

I received his phone call.
Shéudao Y B is used for letters, receiving a phone call should be jieddo ¥ 3.

Synonym errors are characteristic errors of this transitional period. On the
one hand, these errors normally appear at the intermediate or advanced stage,
when learners have a certain Chinese language knowledge and ability. During this
period, learners start to develop their understanding of vocabulary and learn more
words of similar meaning, an essential precondition for choice. Yet, learners'
knowledge of, and capability in using, Chinese vocabulary is still not sufficient to
make a correct choice at their language performance level.

One point that should be noted is that the L2 synonym errors are not

similar to L1 synonym errors in L1 learning. Their scope is wider. Some errors
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would not be likely to appear in an L1 learner who has a good sense of the
Chinese language, but L2 learners may find it more difficult to make distinctions
between things which are quite distinct to L1 learners. For example, & 2 and {5
t€, # #t and #F 0. Errors like pdr J& - paibié Jk H and zd ¥k - minzit R 1%
are also problems particular to L2 learners.

The reasons for synonym errors are mainly the following:

A. The collocations of words are influenced by native language habits, e.g. €| 1&
& #£ i & is probably from the English expression "create a system of law".
There are errors caused by misunderstandings resulting from the influence of
learners’ mother tongue. For example, the use of # 3 for {§ #& may be the
result of a misleading entry in a Chinese-English dictionary (see 4 Chinese
English Dictionary published by Beijing Foreign Language Institute, p.695) which
offers as one translation of the word & 5 the English word "disciple", a word
more accurately expressed by {§ f€. Although f# 5 may have the meaning

"disciple", it mostly is used in the sense of "apprentice" in modern Chinese.
p pp

B. Restrictions caused by learners' Chinese level. Firstly, their total quantity of
vocabulary is insufficient. This limits their ability to choose. Secondly, they have
an insufficiently clear idea of the distinctions between words, especially
synonyms. This is illustrated by the example & & for % &, or ¥ 40 for 4l B
shown above. Their conceptual meanings are slightly different and the nouns are

used with are also different.

2. Part of speech errors

Parts of speech in Chinese are not same as English. The latter has morphological
features which help to indicate the part of speech, whereas Chinese lacks any
means to indicate this, so learners find the part of speech problem a difficult one.

The errors in this area account for about 20 percent. These mistakes typically
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occur between the categories of nouns, adjectives and verbs, the main Chinese shi
5E 'substantive' words.

*E R E T E RS RS L.

Bureaucratism is seriously obstructing the success of the EC.
The noun zhdng’ai [& T "obstruction" should be changed to the verb zii’a7 fH 7%
"to obstruct".

*HEBCBRAELK A K.

I have not experienced unemployment.
The noun jingyan % % "experience" should be changed to the verb jingir & [hi
"to go through"!.

* 32 E A A AR AR R L

The problems of Britain are very particular.
The noun texing ¥ 14 "characteristic" should be changed to the adjective 76bié 4§
7l "special", "particular" or the verb phrase F %% P& "to have particular
characteristics".

* ik W Ol KR H 7 & TF L RE A 45

The local economy will benefit if the tourist industry is developed.
The noun /1y7 | 2§ "benefit" should be changed to the verb phrase Audli 3k F|
"to gain benefit".

R — AR IE S E A

He is a very lively person.
The noun Auédong 3% f] "activity" should be changed to the adjective Audyué i
BR "lively" .

* AT 1A B AT AR A A B R

They asked us very personal questions.
Gérén 1> A is a pronoun. Although its meaning is similar to "private", it cannot

be modified by "fR" in this way. Here it should be changed to [8] & ] I~ A [q]

1 Jingyan % 3 is glossed as both a noun and a verb by some current Chinese dictionaries, e.g. the
Xiandai Hanyu cidian 38 A8 7 iE 17 #& (FF % B0 6 18).
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For English speakers, the reasons for errors in the parts of speech stem
firstly from their mother tongue. In English, the form often shows the parts of
speech quite clearly; it is frequently possible to tell the part of speech according to
how the word appears in the sentence. Learners are not used to the situation in
Chinese where words generally have no indication of form. In addition, the
misleading effects of reference books such as dictionaries also has to be taken into
account. We can find possible reasons for some of the errors above in some
dictionary definitions. One of the words used erroneously above, % % is
translated as to "go through" in a standard dictionary commonly used by students
(A Chinese- English Dictionary published by Beijing Foreign Languages
Institute). In practice, & & is mostly used as a noun. & #% is also translated as
both the noun "obstruction" and the verb "to obstruct”, but, in practice, it is only
used as a noun. Learners at the advanced stage normally rely on Chinese-English
or English-Chinese dictionaries as one of their main sources of information on
vocabulary. Misleading information in dictionaries exerts a negative influence on
the learners' language performance. (See Chapter 6 for a more detailed discussion

of this point.)

3. Collocation problems

The usage of words is not only limited by considerations of grammar, but
also by the requirements of semantics and the customs of the language concerned.
Wrong collocation, broadly speaking, includes all problems involved in the
composing of phrases. The errors discussed above as synonym and part of speech
errors can also be considered as collocation problems, but here we point out some
other problems of collocation concerned with semantics and structure. For

example, there is the problem of students failing to master properly which words
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or phrases can be used as the objects of which verbs. Some researchers regard
some of these cases as grammar problems. This is a reasonable approach, since the
dividing line between grammar and word usage is a fine one in Chinese. However,
here we are looking at them from the word usage angle, because these problems
also reflect the fact that learners have not fully mastered the various meanings of

words and do not understand how to use them correctly.

Group A V-0
A E R G A SC Ak
They went against the culture of the local people.

X 4k "culture" should be changed to 3C 4 3] 1 "cultural customs", then it can

be used as the object of i 2 "disobey".

*A N R R R X

Some people support vegetarianism.
Jianchi "% ¥ can be followed by an abstract noun as the object, e.g. ziji' de yijian
B & # W ## "one's own view" and giinzhdng hixidn # M B £& "the mass line"
etc. It also can be followed a verb object as e.g. dudnlidn 8 # "do exercise"
shangban b BE "go to the office". Here the object should be changed to chisi fz,
& "eating vegetarian food".

*ERANEAETRE XWHRE.

We photographed many beautiful scenes.
Zhaoxiang P8 #H "take photos" cannot be followed by an object because it is
already a V-O phrase; it should be changed to shéxid & T which can take an
object.

* R Z B AR = R KR

Everybody got a very happy feeling.



34

Shouddo 3% B "receive", "get" cannot collocate with ganjué &% 4. This error
might be influenced by the learner's mother tongue, in which "get a happy feeling"

may be acceptable.

Group B: S-P

* e % S5 b BB #b 7 & Y IR & ik E.

The tourist industry can cause local economies to be rejuvenated.
Fanldo huantong & % i& FE "renew one's youth" can only be used for a person
and not for a thing; here it should be changed to "bring the dying back to life" gisi’
huishéng & Bt [6] 4.

*A R FEIEE S

Buses are very hard to come by.
Nindé ¥ 78 "hard to come by" is normally used to describe an abstract thing and
it includes the idea that the object should be a treasured one, e.g. réncai nandé A\
A X 18 "a person of ability is rare", nindé de jihur Y 18 #) ¥l & "a rare
chance".

R B A WA

My boyfriend has bright eyes and white teeth.
Mingmoéu hdochi W g #& 5 "bright eyes and white teeth" is used to describe
females.

* 3 E R BA A 4 HE &

British food does not have any appeal.
Qingqu 1 # "appeal" cannot form a predicate to Yinggué car 9 [E 3 "English
food". Here it should be wéidao % iH.

* ok EHHE B 3.

Trains often arrive late.
Chiddo 3R ¥ should be changed to wididn 1% 4; iR ] can only be used for

people, not things, in Chinese.
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Group C: Modifier - Modified
M AR BT B
The size of a credit card is fairly small.
Gézi |~ F can only be used for a person's size, so it is not equivalent to "size" in

English.

Errors of collocation include problems of meaning, word usage and custom,
among others. They involve different elements in a sentence; examples include V-
O in group A, S-P in group B and modifier and modified words in group C. These
errors are caused by both the mother tongue and the target language. Firstly, the
learners have problems in the comprehension and usage of the Chinese. For
example, they have not grasped what are suitable nouns to be subjects of words
such as 8 #§ % 15 and iR # i& ; they have not grasped an important aspect of
the meaning of words like ¥ 8. Some errors stem from a failure to appreciate the
grammatical meaning, hence they did not understand what kind of object could be
used with jianchi "& ¥F and wéifan i fX. Secondly, they have also transferred
some rules of collocation from their mother tongue to create the Chinese
expressions. For example, "size" in English can be used both for people and
things, but in Chinese, the "equivalent" word |~ F can only be used for persons.
The learner obviously did not understand this and used it according to English
rules. Another example of this is 38 %, which, in Chinese can also only be used of
persons. The student who used this for a train is influenced by the English word
"late" the equivalent word to 3R F in the expression "The train is late." In English

this can be used of both persons and things.

4. Affective meaning problems
In semantic analysis, the affective meaning is being given more and more

attention by researchers. In a discourse, it is very important to choose a suitable
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word with the right affective meaning, e.g. commendatory or derogatory, and with
the appropriate style e.g. written language or spoken language. These strongly

influence the way things are expressed.

“BRILEEFEER R L TR

EC countries still have many opportunities which can be exploited.
Kéchéng zhi ji B] 3 Z #l "an opportunity that can be exploited to sb.'s
advantage" is a derogatory expression; here it should be changed to kéy: /iyong de
Jihui B] DL #| B B ¥l & "an opportunity which can be utilised", which is a
neutral expression.

*J5 W R H B A WL BE R B AT %8

TV programmes full of scenes of violence encourage them to go and
commit crimes.
Guli ¥ Jili "encourage” is a commendatory, and is commonly used with words or
phrases of positive meaning as its object. Here it should be changed to the
derogatory songyong 2 B "incite".

*REEZRXT, RIMERM DS

Our exams are soon, we are really worried.
Gou ji tido giang #) 2 Bk & "a cornered dog \&ill do something desperate" is a
derogatory phrase; here it should be changed to a neutral expression xin ji ril fén
L & 0 "terribly anxious".

*EATH R IEEE L RAH B @ ES.

Our world is moving in the direction of multi-polarity.
Zouzhe 3£ & "walking" is used in spoken language, here it should be changed to a
literary style word such as maijin i it "advancing" or f2zhan & & "developing".

* X R B A E LR R

It has a pretty narrow attitude to other religions.
Zhdi % "narrow" should be changed to x72°3i 3% it which has a similar meaning

but is more formal. The error involves the problem of meaning and language style.
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P RBUN B S B AT RIE SRS KNRIKE
According to what the government says, retired people can get sufficient
pension.
Hua & "words" here is not appropriate because it is a spoken style word, here it
should be changed to chéngnuo 7K 1% "promise".
YR —EWEHIFIFZ 0 E M
Unemployment certainly brings many difficulties.
Spoken language daiyou 47 A should be changed to written language bansui £¥

FE "be accompanied by".

Errors in language style or colour do not appear frequently at the
elementary stage, but are quite common at the advanced stage. At the advanced
stage, learners know more words with particular nuances and different language
styles. They try to use them after learning their basic meaning from the textbook or
other learning materials, but they use them wrongly due to a lack of Chinese
language sense. Because the "colour" and style of words belongs to a deeper
semantic level, learners have difficulty appreciating the subtle nuances of the
meanings of such words, so they are not able to use them appropriately. They need
to develop a keener sense of language in their learning practice then they will be

able to grasp them and use them appropriately.

5. Word creation errors

Learners may create non-existent words based on their understanding of

the meanings of Chinese characters or the rules for constructing words, both in

their mother tongue and in the target language.

* R E W ARAT S AR i AL
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Tourists, you are welcome to join our tour group.
The Chinese word gus 5t can be used before a noun to indicate respect, so the
learner has put # in front of yéuké {ff & following the pattern of words like
guixing H W, guichdng . gui gongsi B /% #). This is an
overgeneralisation error.

*EERTREFNREELA MIAXBEETFET.

The British Conservative Party specially hates state enterprises, they think
that private ones are much better.
Ziying B ‘B should be siying #\ B "private enterprise”.

*RIMNA—-TBEHMELEE R

We have a very intelligent criminal circle.
Jie Ht "circle" is often used as a suffix in words like xinwén jié¢ #r /& - "press
circles" or wényr jie 3 2. H "art circles", so the learner has overgeneralised to
produce * fnzui ji¢ 48 ¢ A "criminal clique".

* X — KL

[ bought a substandard camera.
CTIX has the meaning of "second rate" in certain expressions; using *ciji ¥X #L to
describe a poor quality camera follows the pattern of cipin YK f "substandard
product” and cidéng ¥K % "second rate”.

*EA14S KRB A = A

We have no free time today.
Some Chinese words are formed from two words like méind 3 & from méilf de
nilrén 3 W B9 ¢ A "beautiful woman" or | M. gdojian from gdoming de jidnjié
& B3 ) I f& "wise idea", and so on. From this it is easy to understand how the
learner has created *kongshi %5 B to indicate kongyi de shijian 25 4% W) Bt [d]
"free time" or "spare time" according to his/her perception of the rules for creating
Chinese words.

*XR—-TMPBEHRK

This is a less developed country.
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*Shioda /b ik is used to convey the idea "developing” with country. We can
understand the process by which the learner created this "new word" by referring
to the English expression "less developed".
Other examples include *malid wang & 3% W for gongli wing 7y ¥ M
"road network", *fildan it B for zhingdan K EA "bill". The creation of words
“shows learners' perceptions of the target language. For example, the characters jié
H and cr Ik were used to create a new words in the examples shown above. Of
course, it also includes transference of some of the rules of the mother tongue, like
"less developed" is expressed as *shdoda /> iK. It is not unreasonable for some
teachers and researchers to look on such problems in a positive way. These
represent a new step or approach in the learner's ability to use the language except
in the case of some completely unreasonable words which they "create”". They not
only use words they have learnt or seen before, but they try to create words to

express their meaning when they run into vocabulary limitations.

6. Other words usage errors

There are other problems in word usage which do not fit in to the above
categories.

UK EFFER RADNS.

I was extremely young at that time, only 4 years old.
Although nidnging % ¥ means "young", its use scope is not same as this English
word; it cannot be used for a child.

R 2 A% X A AR 4 &

Many people mind about this question.
Jigyr 4t & "mind" is usually used in a negative sentence. Here 4% & should be
changed to zdiyr £ &.

*JLE LB K ERE.

The child death level is high.
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Si de shuiping 5 1) 7K F "level of death" should be a phrase like siwangli ¥t
T- % "death rate".
*HRERLRGFBERGIEN AR,
You just need to give your application form to the person there.
Rényuan N\ fi "personnel" cannot be used as a free standing form, it should be
used as part of a phrase such as gongzud rényuan T. fE A\ 5t "office worker".
*MBAI R, A MEHZR R T,
If they are not given protection, famous sites will soon be damaged.
Some adjectives can be reduplicated for intensification, but there are some usage
limitations applicable to this form. This context is not suitable for the use of
reduplication: kudikuar tR 1R should be hén kuai 1R .
N VNE B NN R
Some people are talking loudly outside.
Dashéng K 7 cannot be reduplicated.
* — B Kb, BB RBERBRK.
As soon as evening came it was pitch black outside.
*Qihéihél ¥ P& FR is an incorrect reduplicated form of gikér B &, it should be
héiqiqi B B B
M1k R T THEEKRS T .
They happily gave me the money.
The word /éyz 55 T "happy to" cannot be reduplicated. The learner is
overgeneralising in using this form for intensification.
*XREEENEREL LB ANELBE
Very few people can afford this kind of luxurious car.
As above, shdo /L is a word which cannot be reduplicated.
This is a broad category of errors and includes a lot of different problems in
words usage. Reduplication appears as a major problem because it is a word usage
peculiar to Chinese and learners have no sense of how it actually functions in

practice. Other word usage problems, as in the cases of jiéys 4 & and rényuan A\
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71, involve words with particular conditions to their use. These are not problems
of meaning, rather the special characteristics of some words, which is why learners

have difficulty grasping them, since they do not follow general rules.

The examples above broadly show the main categories of errors. In fact, it
is impossible to classify them in a clear cut way since the errors overlap different
categories. For example, part of the misuse of synonyms is also a problem of
collocation. Erroré in the style of words or affective meaning can be seen as a
synonym problem, since they often have some connection with the word's
meaning. The errors have been classified into the various different categories
above for ease of analysis. The errors are indicated based on the standard of the
target language, and how they have deviated from what the learners intended to
say is noted. An analysis of the factors which caused the errors, suggests that both
learners’ mother tongue and the target language influence their modes of
expression.

Error is inevitable during the learning process. Interlanguage contains
errors which are deviations from the form of target language. Since the learning
process is a path from the learners' mother tongue to the target language, the two
languages' vocabulary systems will be compared, in order to search for the reason

for these errors at their source.
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for research into the characteristics of the interlanguage. Of course, it is
impossible here to do a complete comparison between vocabulary systems of these
two languages: the focus point here is on some of the differences between these
two languages which become apparent through learners' errors and through
difficulties in their learning. These differences are of particular concern because
they are the source of frequent errors. The aim of this comparison is to analyse
more deeply and widely the learners' learning process .

The meanings of words cover almost all conceptions existing in the world
and explain what and how people think. Words have very rich connotations, thus
it is very hard to master them perfectly. Geoffrey Leech concluded that there were
seven types of meaning, including conceptual meaning, connotative meaning,
social meaning, affective meaning, reflected meaning, collocative meaning and
thematic meaning. "Conceptual meaning (sometimes called ' denotative' or
'cognitive' meaning) is widely assumed to be the central factor in linguistic
communication, and I think it can be shown to be integral to the essential
functioning of language in a way that other types of meaning are not". Social and
affective meaning are "two aspects communication which have to do with the
situation in which an utterance take place. Social meaning is that which a piece of
language conveys about the social circumstances of its use", while affective
meaning shows the "consideration of how language reflects the personal feeling of
the speaker, which includes his attitude to the listener, or his attitude to something
he is talking about." (Leech 1990, p.9-23). Leech indicates how wide the field of
the semantics of vocabulary is. Apart from the meanings Leech has pointed out, in
second language teaching the grammar meaning of words should also be
considered. This is a structural category but is a very important factor influencing
the meaning and usage of words. "However, the combinatorial characteristics in
utterances are constrained not only by their meanings, but also by their
grammatical properties. Grammatical constraints may overlap and reinforce

semantic ones, but they may also be semantically arbitrary." (Cruse 1991, p.1).
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Chinese vocabulary is even richer in grammatical functions than English
vocabulary. A Chinese researcher has categorised the three types of meaning of
Chinese words as the lexical meaning (also called basic meaning, or in Leech's
words the conceptual meaning), the grammar meaning and the affective meaning
(Ge Benyi 1985, p.96). The lexical meaning, as we noted above, is the central or
basic meaning of a word. The grammar meaning describes the words' functions
and their network relationship. The affective meaning indicates the emotions of
the speaker and specifically includes areas like the feeling nuance, literary form
and style. Together they form the complete meaning of a word and are three
aspects of usage. Language learners cannot master the usage of words in Chinese
without understanding these three meanings.

It is clear that the differences between the vocabulary systems of two
languages, will be reflected in the various types of meaning. They cannot be
simplified to differences in basic meaning alone, a point which is generally not
appreciated by learners and teachers. These differences or discorrespondences
actually exist in conceptual meaning, grammar meaning and affective meaning.

The following comparison will be carried out based on these main fields.

The second point concerns correspondence in the comparison of
vocabulary. In vocabulary learning, correspondence is normally the basic point
where a pair of words in two languages are connected or related. If two words in
different languages are totally unrelated, they will not be confused by learners,
except in some special situations such as a memory error, and need not be
compared. The learner chooses a word from the target language to express the idea
or concept in his/her mind because there are some correspondences between them.
However, there are always discorrespondences accompanying such
correspondence, because there are few words of completely equal meaning in two
languages, except some nouns and some specialist terminology. "Similarities

between languages may be very general or abstract on the one hand, or superficial
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and trivial on the other; they are generally only partial, rarely complete." (Corder

1973, p.231). Therefore, learners face a dilemma when they use words from the

target language. They are searching for equivalents between two languages in

order to express what they think, so they link together a group/pair of words from

mother tongue and target language. The result of such linking always involves

discorrespondence in some aspects and produces the errors in their language.
Some researchers and teachers concerned about this problem have pointed

out that the place where such errors frequently occur is precisely where

correspondences between the two language systems exist. Errors in vocabulary

usage normally happen in following situations:

1 There is some overlapping between the meanings of the words of the mother

tongue and target language.

2 There are some differences in collocation between the equivalent words in the

two languages.

3 There are some differences in usage between the equivalents.

4 There are some differences in affective meaning, style or situation between the

words of the two languages. (Lu Jianji 1987, p.525-527).

These four points indicate that there are always discorrespondences in usage

between the "corresponding words". In the following comparison we will

concentrate on and analyse language phenomena which include some differences

in the correspondences.

2.2 Discorrespondence in Conceptual Meaning

Partial conceptual correspondence is a precondition of using a word in
target language, yet it is also a precondition for misuse. It is a general principle of
semantics that, apart from technical terms, there are few words in different
languages with total correspondence in meaning. Frequently there are differences

within the similarities: either one word corresponds to many, or there is overlap
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between the words. The discorrespondences between English and Chinese words

may be summarised as follows:

A. The concept of the Chinese is bigger than the English, one Chinese word
contains several English concepts.

Examples

yué A - - month, moon

kan & - - look, read, see, visit
you g - - exist, have, there is

zhuozi 5 T - table, desk

B. The concept of the English word is bigger than the Chinese, one English word
contains several Chinese concepls.

Examples

make - zhizao | ¥, zuotl, shide (¥ 18, déngyi % T

ask - ging 1§, weén |

have - you &, jiyou B K

know - zhidao 1 B, rénshiik iR

old - ldo %, jidlH

change - hudn ¥, gdibianX ¥ , bidn 7%

wear - chudn % (shoes) dai ¥, (aring) mJ3k (perfume) x7 & (a tie)

use - shiyong ¥ F, yinyong iz R, cdiyong % f

tool - gongju . K., yongji A &

information - xidoxi 1§ &, tongzhi i@ Hl

Some examples of errors caused by discorrespondences in conceptual meaning.
AT LA BRI AE NS E.
We should change our attitude to the environment.

Bian % should be changed to gdrbian ¢ A .
AR E R RE WK

There is a lot of deep fried food in this restaurant.
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Juyou B 7 should be changed to you .
*REBERXRHABTE L3EH A
Many people like to use bicycle as their mode of transport.
Cdiyong ¥ F should be yong F ; yongyu F B should be gongyi T A.
*RMOANBR EATUEIERZENH &M
We can get a lot of important social information from TV.
This is a clear case of the learner using the "wrong" translation of the word

"information", here it should be xinx7 {g B..

C. Partial correspondence between the conceptual meanings of words of the two
languages

This situation is one of the most prone to cause errors, and it is one of the
commonest categories. Although there is partial similarity in words in this
category, they each have their own areas of extended meaning, e.g. JiZxing ¥ 1T
has the meaning "popular ", but it may also indicate "epidemic" as in epidemic
disease /iixingbing i 4T JA; also "a vogue word" liixing ziyan i 1T F HR.
Conversely, "popular" may have the meaning it 47, but it may also indicate
"commonly accepted" pubidn & 38 or "liked by many people" shou huanying %
XK .

This situation explains errors like

XA R E .

This film is very popular.
where the learner wants to express the idea of the film being popular. Here the
Chinese word should be shou huanying 3% 3K 1.

"Easy" is commonly expressed by rongyr &5 %5, but in some situations it
should be gingsong ¥ #5. Conversely, % #A may not only be translated as
"easy", but also "relaxed".

Ldoshi % W, dioshi 5 W, jidoshi ¥ 0, shizhdng Wi K, jidoyuin # R,

xianshéng 3¢ £ can all be translated as "teacher" (Zhang Dexin 1996) but, in fact,
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these words indicate some differences in concept, although in some situations they
may be similar. For example, & Jii may be used as a title, i  and & Jii both
include a respectful connotation. 5 Jifi is specially used of a teacher of graduate

students.

All these examples indicate a general fact or rule: there is overlap rather than exact
correspondence in the meanings of words between the two languages, and we

cannot think them simply in one for one terms.

D. There is no equivalent in the other language

This situation occurs in both the learner's native language and the target
language. Some English and Chinese words have no equivalent word in the other
language. This problem can only solved by using a phrase or even sentence to
explain or convey the same idea. Zhang Dexin has pointed out the cultural
discorrespondence of words and given some examples such as the Chinese word
g <. ], is a very important concept in Chinese traditional culture, but there is no
suitable English word which exactly corresponds with it. Conversely, for some
English words it is also difficult to find equivalents in Chinese. An example is
"humanism". It is a western concept and has been translated as rénbén zhiyr \ 2=
* X, rénwén zhiiyi N\ X F X, réndao zhiyi N\ i F£ X, etc. Such different
translations have caused it to be understood in different and contradictory ways. A
further example is "individualism" which is translated as gérén zhdy7 > N\ £ X.
This translation is also misleading. (Zhang Dexin 1996, p.438)

Some researchers of Chinese have pointed out the problem of "difficult to
translate words". This is also in fact a phenomenon resulting from
discorrespondence between the Chinese and English words. For example, ddoli il

non "non

F is translated as "principle", "truth", "argument”, "reason”, "sense", but there are
contexts where none of these will produce an acceptable translation. The adverb

Jidnzhi T8 B is often translated as "simply", but this is not sufficient to express the
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tone of exaggeration. One dictionary notes that it "emphasises the exaggerated
way in which some situation or state of affairs is described", but the editor of the
dictionary gave up the quest for an English equivalent. These "difficult to translate
words" which have no exact equivalent are, typically, words which contain
features of the traditional national culture. This may be the reason that these words
are very difficult to express in the other language. Another particular point with
the Chinese language is that there are many synonyms and synonyms, which are

hard to differentiate in a foreign language. (Wang Shaoxin 1990, p.518-526).

2.3 Discorrespondence in the grammar meaning of words

A. Discorrespondence in parts of speech and word function

The part of speech systems of English and Chinese are similar, but do not totally
correspond. Some words are the same in meaning, but belong to a different part of
speech or cover different parts of speech in the two languages. For example, in
English "violent" is an adjective, and "violence" is the noun. The corresponding
word in Chinese just a noun bdolf #& 77; the sense "violent" has to be expressed
by the phrase: chéngmdn baoli de 3¢, 1 % J1 #). The error *H#, L ¥ H B 8
71 “Television programmes are very violent.” is an example of an error caused by
part of speech difference.

The Chinese word jiisdng JH 3% is a adjective, but in English, the word conveying
the same idea of "depressed" can be a transitive verb, as in: "These problems have
rather depressed me." In Chinese this cannot be expressed as: *3iX 4~ 8] & {H %
F. We would have to say X I~ [A] &5 8 & 1R H .

Furthermore, there is still the possibility of making mistakes even if learners
understand the part of speech of a Chinese word, because the same part of speech
may have different functions in English and Chinese. For example, the function of
English adjectives is very different from Chinese. In English they can only modify

a noun and cannot act as a predicate. By comparison, Chinese adjectives have
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much wider functions. Generally speaking, there is a fairly simple or clear
correspondence between the part of speech of an English word and its functions.

Zhu Dexi uses a table to illustrate this and makes the following comparison with

Chinese:
Indo-European language
subject object predicate attributive adverbial
noun verb adjective adverb
Chinese
subject object predigate attributive adverbial

noun verb aJ ective adverb

(Zhu Dexi 1985, p.4-5)

English speakers are used to English clear cut rules of correspondence, and find it
not easy to grasp the idea that Chinese words belonging to a particular part of
speech may have several grammar functions.

When a learner utters a sentence like: *Hf B #) 32 i@ & & {# "Transportation
there is convenient.", it is not only a problem of part of speech error, but probably
also includes some misunderstanding of grammatical functions of parts of speech
in the English and Chinese languages. We can also find this problem in errors
such as *dianhuad ni ¥, 35 4R. In English there are numerous examples of nouns
being used as verbs, e.g. "phone you", "date a friend", " iron clothes" but in

Modern Chinese these are rare.
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B. Differences in usage

Although these problems can be seen as problems of conceptual meaning
or grammar meaning, we have defined this as a separate category since typically it
is a practical problem of word usage.

Firstly, reduplication is a peculiarly Chinese form of word usage, so it is
not easy for English speaker learners. They have difficulty grasping the difference
in meaning between the replicated and non-reduplicated forms of verbs or
adjectives, e.g. the difference between kdn & and kdnkdn & % or zixi {1 4l and
zizixixi £ ¥ 40 4H. They base their usage on knowledge acquired in the
classroom, but they lack a sense of language over this and when they use
reduplicated forms these tend to be unnatural or wrong.

Secondly, there are differences between transitive and intransitive verbs in
English and in Chinese. Some verbs are transitive verbs in English, but

intransitive verb in Chinese, and vice versa.

Transitive in Chinese, but intransitive in English:
ting baogao Wr i & - listen to a report

zhdo ta &, i - look for him

kan wanji & It £ - look at a toy

déng tamen %& fib {[] - wait for them

zhidao t3 51 i8 fib - know of him

Transitive in English but intransitive in Chinese:

wéi rénmin fiwd j N B R 55 - serve the people

gén Wing xidojie jiéhun ¥} T /) 1 45 1§ - marry Miss Wang.

The latter situation seems more likely to cause confusion, when a verb in English

is transitive and the verb of the same meaning in Chinese is intransitive. The



52

learner tends to use the Chinese verb as a transitive verb and put the object directly
behind it. This is possibly a result of learners trying to use easiest way when they
express themselves in the target language. Transfer is easier when it goes from
complex to simple during the learning process. When the English word is a
transitive verb and Chinese is an intransitive verb, the learner has to make
adjustments to their expression. Normally this involves changing the original
object to a preposition - object. For example, we can say "A married B" in
English, but we should say A gén 8 B jiéhinle 45 i T in Chinese. Such a word
usage situation easily leads to errors like: *A jiéhin 45 #§ B or * T3 guingudng
Zhongguo fi W 36 77 B "He is visiting China", which should be expressed as
Ta zdi Zhongguo guanguang b 7€ * B W Y% since guanguang I Y cannot be

used as a transitive verb.

C. Difference in morphology

Morphology is an area of major difference between the English and
Chinese languages. This difference in form directly influences choices involving
the grammar meaning of vocabulary. There are many different forms of words in
English. The native English speaker can distinguish the part of speech by the form.
For example, the verb morphology includes:
-ate: isolate, facilitate
-en: deepen, strengthen
-ify: simplify, identify.
The adjective morphology includes:
-ful: careful, beautiful
-ish: childish, foolish.
Such morphology gives words clear indicators of syntactical function. "However,
a large number of English words can be readily identified as nouns, verbs or
adjectives, on the basis both of their position in the sentence and their general

make-up." (Aitchison 1995, p.106). English learners are used to distinguishing
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parts of speech and using words according to these morphological characteristics.
By contrast, the Chinese language does not have clear morphological features. The
part of speech of a Chinese word cannot be ascertained from the form of the word.
If we compare for example, zizhi 41 21 and "organise", we can tell whether it is a
verb or noun in English from its form - "organisation" for the noun and "organise"
for the verb; in the case of /idnxi %k ~J also we can understand "practise” is a verb
and "practice" is a noun. But we cannot distinguish it at all in Chinese without
context since its form is the same for both noun and verb. Of course there is also
some morphology in Chinese, like the noun affixes:

F zi: diozi J] F knife, pingzi i F bottle, pangzi ¥ F a plump person;

3. tou: shitou 1 3k stone, mitou K 3k wood, xintou > 3k heart, kitou & 3k
bitter taste

& zhé diizhé % ¥ reader, zuozhé VE & author, gidnzh& | & former, ruozhé
§5 # the weak

and the verb affix 1t hua:

mérhud 3% 1k beautify, zidonghua B 3f) 4t automate

and so on (Huang Borong, Liao Xudong 1991, p.272) but such cases are much
fewer than English.

English learners' errors over parts of speech stem, partly at least, from the
absence of a clear morphology for Chinese vocabulary. For example, if the word
Iiyr #] %5 was clearly indicated by its morphology to be a noun, students would
not say *H i1 A BB R & & B & #| & "We cannot only seek profit for
ourselves.", a confusion of the noun Zy7 | & "profit" with méulif & F| "seek
profit", which can be used either as a noun or a verb. Where English learners
cannot distinguish the parts of speech of Chinese words, firstly they may try to
remember them one by one, or they may associate them with words of appropriate
part of speech in their mother tongue. However, more often than not, as the
amount of vocabulary they are faced with grows bigger and bigger, they have no

time to think about this problem. What is even worse is that they are often under a
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misapprehension that the parts of speech in Chinese are not as important as in
English and they ignore them, since there is no clear morphology in Chinese
vocabulary to show the parts of speech. We find from the data of our survey
shown above that part of speech errors in English learners’ compositions
accounted for a substantial proportion of all their vocabulary errors, especially in a
examination papers where they cannot get help from reference books. This
situation illustrates the extent to which English learners' vague understanding of
the parts of speech of Chinese vocabulary forms a serious obstacle to their correct

use of target language vocabulary.

2.4 Differences in affective meaning between Chinese and English

"Many words in a language have a perceptual sense in addition to their
conceptual meaning or relational significance. This kind of nuance expression is
also a part of the meaning of the word. It includes nuances of feeling, attitude,
style, type and image, etc." (Liu Shuxin 1984, p.31). Every language has its special
words to express affective meaning; thus, in every language there are words whose
meaning is similar but whose nuance is different. Of all the levels of meaning of a
word, it is the affective meaning which is most closely related to the social life and
cultural characteristics of the native speakers. The affective meaning is also very
different in different languages.

For example, the words connected with "dog" in Chinese and English
indicate the different feelings of native speakers. In Chinese, phrases including
dog are overwhelmingly derogatory. For example:
goutuizi ¥ B8 - "dog leg" = "henchman"
langxin gouféi B3 {L> ¥ fifi "wolf heart dog lungs" = "cruel and unscrupulous"
gouyén kdn réndi %) BR & A fi% "view people with dog's eyes" = "judge people

by wealth and power"
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rénmii gouyang A\ #5 ¥ # "human appearance, dog look" = "pretending to be
what one is not"

zougou FE i) "running dog" = "servile follower".

However, in English, although phrases including dog are often derogatory too,
others like:

"to work like a dog"

"love me, love my dog"

"top dog"

“every dog has his day"

do not have a negative connotation. Some of them are even commendatory.

A further problem between two language systems is that the affective
meaning in one language may not have an equivalent in the other. Thus, we cannot
always find a word to indicate the same meaning, including the affective meaning,
in the other language. This problem occurs both from English to Chinese and from
Chinese to English. The following examples are from word lists of textbooks used
by the students surveyed:

RO B BIE - ‘Ireally don't know’ (colloquial)

— A IE £ - ‘serious; sanctimonious’ (including the derogatory sense)

% JL - ‘clued up’; often used as negative as ¥ 3% JL ‘clueless’ (colloquial)
"z Bi& - ‘jealous’ (spoken language and has a humorous connotation)

Fi 8 - ‘leave someone’ (only used romantic relations )

R & - ‘be inlove; have a love affair’

A8 . 4R ¥ - ‘meet too late’ (used of people who love each other)

Hu Mingyang has also pointed out a cultural difference between Chinese
and English words : "For historic reasons, there are many terms of respect, self-
deprecatory expressions, commendatory terms and derogatory terms in Chinese
which do not exist in English. Examples are: gingting {8 97 "lend an attentive ear
to", lingting B& Wt ‘"listen respectfully", fiishang Kf b "your home (with
respect)”’, shéxid ¥ T "my home (humble)", dizud X {E "your work (with
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respect), zhuozhu i 3 "my writing (humble, self-derogatory) etc.". (Hu

Mingyang 1997, p.15). The equivalent words in English of such Chinese words

and phrases are neutral and require the addition of some words or a change in the

way of expression if they are to be translated to English with the same meaning.
Although the words appear in textbooks and dictionaries, but they have not

succeeded in indicating the equivalent meaning in the other language, in this case

the learners' mother tongue. We can also find a similar situation in reverse going

from English to Chinese words:

cynical - wanshi bugong Bt t 1 #¢

cool - there is not even a suitable word and Chinese often resorts to the

transliteration u B

individual - gébiéde > T B, géti 1~ &, géxing I~ P (none of which has a

positive connotation in Chinese).

Every language vocabulary system has its own words which are rich in
nuance of style or feeling. Some of them have an equivalent or near equivalent
word in the other language, but many of them have not. Learners not only need an
extensive knowledge of the language, they also need to understand the relationship
between the social environment and language usage in the target language. As part
of the learners' process of learning, they come to understand more and more of the
stylistic nuance of words and phrases in the target language. This is one of the
indicators of students' progression to the advanced stage. At this stage, the more
complex their understanding of the meanings of words becomes, the more
complex the relationship between the words of the two languages is. Using such
words with complex levels of meaning it is very easy for errors to occur. There are
many examples like the following.

*E e (T EW L

Where is my cap?
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Guan 7& is a classical Chinese word for cap. In modern Chinese we should use

maozi 1§ F.

*MEZRXT, RINMBEBZHED, HER WAk .

It will soon be examination time and we are all revising hard. It is really a
case of "a dog will leap over a wall in anxiety".
Gou ji tido giang %) 2 Bk 5% "a dog will leap over a wall in anxiety" is a
derogatory phrase and cannot be used here.

N BRBERRENERABEX MR LI

A country cannot exist in the world without international relations.

Hué 15 and shéngein 4 7 both mean "live", but here it should be 4 #F which

is written style.

Here we have looked broadly at some discorrespondences between the
English and Chinese vocabulary systems. There are differences at every level
forming a gulf between the mother tongue and the target language which learners
have to cross over. Interlanguage is a tool they use to cross over this gulf.
Considering the differences between English and Chinese, it becomes clear how
difficult it is to make the transition from the habits of the mother tongue to

mastery of the target language.
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Chapter 3. From Input to Output - An Objective Factor

The following two chapters will discuss the two ends, the mother tongue
and the target language, in the learner’s mind and the process of language learning
spanning them - input and output. Language learning involves processing the
various materials and ideas given in the classroom or elsewhere. All this
information forms the learner's input. This becomes part of the learners'
knowledge, which they then attempt to use, based on their understanding of the
target language. The learner's expression, in written or spoken form, is their
output. All the output during the learning process consists of learners'

interlanguage.

3.1 The role of textbook explanations of words

"The relationship between the language input learners receive and the knowledge
the learners ultimately gain is very important, not only to second language learning
theory, but also to the design of the language teaching syllabus and the choice of
teaching approaches." (Sun Dekun 1990, p.99, translated from Richards 1984) .
Input involves many factors, including the teacher's teaching language used in
classroom, the interaction between teachers and learners, and approaches to the
feedback from the learning process. Here we concentrate on just one of them -
textbooks. We will discuss their role and limitations, and the important part they
play in the learning process.

Any input material has a greater or lesser influence on learners' interlanguage. The
teaching syllabus has been the focus of interest of some researchers. In formal
classroom teaching, it is realised that the textbook is an important tool for
achieving the aims of the syllabus. In vocabulary learning and teaching, the
textbook word list is the learner's main source of information on new words.

Learners often get to know a word's basic or first meaning from a textbook or
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dictionary. Compared to other variable input factors, like teachers' teaching
language, teaching approaches and so on, the explanations of thé words in the
textbook is normally the foundation of classroom teaching. The other factors are
based on it or around it. From the initial stage to the advanced stage, we could say
there are few textbooks without a vocabulary list, and also there are few classroom

lessons which are not based on the vocabulary list, regardless of the type of lesson.

Compared to the dictionary, which another important tool for discovering the
meaning of a word in the target language (see Chapter 6), the input from the
textbook vocabulary list has prescribed limitations both in what items are
presented and how they are presented. Its role is to implement the teaching
syllabus, so it cannot present words as freely as a dictionary, where words can be
chosen according to what learners really want to know or use. This means that
learners get a more rigid idea from the textbook, and possibly more influence from

it

As can be seen from the above points, the explanations of vocabulary follow the
pattern of the whole process of learning. Normally words are initially accepted in
the learner's mind as passive vocabulary to be included in the learner's word store.
As their level improves, learners try to use them, and change their function from
passive to active in their mental word store. This transformation is most common
at the advanced stage. The words which learners receive from textbooks at the
initial stage are more limited and they lack understanding of the different types of
meaning. In other words, the distinction between knowledge and usage, between
passive and active vocabulary becomes clearer at the advanced stage. The
explanations of vocabulary in textbooks should be considered in the light of these
problems. How well such problems are resolved depends on the extent to which

textbook word lists are practical and give a useful guide to word function.
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3.2 Textbook approaches to explaining words

We have seen above in our analysis of the differences between the mother
tongue and the target language how many problems learners face when they start
studying Chinese. When they try to grasp a complicated system of vocabulary,
there are many obstacles in front of them which are difficult to overcome.

Learning vocabulary involves learning a network of relationships.

"One knows a word when one has learned how to use it acceptably
semantically, and that means knowing its 'sense’, and when one can
use it appropriately in a situational context. In a true sense, we do
not know the full meaning of any word until we know the meaning
of all the words with which it enters into semantic relations."
(Corder 1973, p.222-223).

During learners' process of learning words, they should come to understand the
meaning, grammar function and usage in appropriate contexts. Faced with such a
difficult task, how and where do they begin, and by what processes do they turn
the input data into output?
We shall describe the situation with reference to the approaches of textbooks to
explaining vocabulary. The examples used are mainly the textbooks which have
been used by students studying Chinese at Durham University, except for some
advanced textbooks published by Beijing University and Beijing Language
Institute. Those textbooks used from the first to fourth years - not including
additional material such as newspapers and magazines, Chinese literary works and
other original works in Chinese, have included the following:
€0 % DLIE #ABY 1-3ME F % B R AL
Modern Chinese Beginner's Course Vols 1 - 1lI, Beijing Language Institute Press
CHMBRIEHRE WHEM (R L)
Modern Chinese Beginner's Course: Listening Comprehension (as above)
CIWEFRHE L TH ERERXRFHRE

Intermediate Chinese Course, Vols 1 & 11, Beijing University Press
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(WEBERHE B L
Advanced Chinese Course (as above)
CH% OBy dLRiE 2 B AL
Elementary Spoken Chinese, Beijing Language Institute Press
CP & OE FL
Intermediate Spoken Chinese (as above)
CiFut s EY B TH FES R
About China Vols I-1I Beijing: Sinolingua
Communicate in Chinese Vols I & 1I. Leeds University, Department of East Asian
Studies.
Improve Your Chinese Vols I & 1I Leeds University, Department of East Asian
Studies
The approaches used to present new vocabulary in these textbooks are analysed
below. These methods are commonly used in many similar Chinese language

textbooks.

A. Translation from Chinese to English

This gives an English version of a Chinese word or phrase, in a similar
way to a Chinese-English dictionary. The difference between the textbook
vocabulary list and a dictionary is that it is not as complete as a dictionary, but
only offers a translation of the meaning in the context of the current lesson, though
some further items maybe included. Normally the part of speech is indicated,
except in the case of phrases. Some of them introduce other meanings which the

editor considers to be principal meanings of the word. For example:

&7 A zhdnyong  use

= HE anpai arrange; plan; fix up
£ % Jitl collective

% R xudnba select; choose

(Communicate in Chinese Vol 2, p.5)
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H #K dioqidn to express apology
&) gdoshang  noble
Mg (48) pingé one's character and morals

RIUE (44, Bh])  xidngzhéng symbol , to symbolise
JBW (4, 3Zh)  zhinkin exhibition, to exhibit
(CH R DERED)

The two textbooks published in England also give some words and phrases
from English to Chinese, to aid learners in selecting a suitable word to create
sentences on the relevant topic.
suit and tie P9 %% SN W xizhuang lingdai
smart (tasteful; exquisite) ¥t 5% jidngjid

boring (lacking flavour) Z Bk fAwer

tell story W B F jidng gushi

equality - % pingdéng

discourage (hinder) P ¥ zulan, PFH 4 ziding

distort the truth € M 3 5L waiqud shishi ( B 38 ) (zhénl)

(Communicate in Chinese Vol 1, p.50)

safe investment 2 X4 K B B wéndang de touzi
easy access W& B 6] LA B Y suishi kéyi qiichd
absolutely safe %8 Nt & 4 juédur anquan

to fall B it digjia

(Improve Your Chinese Vol 2, p.186)

B. Explaining the Chinese word's meaning with Chinese words or phrases or
sentences

The main textbooks used by the students in Durham do not, on the whole,
use this method. However, since this method has recently started to be

increasingly used in intermediate or advanced stage Chinese textbooks, we include
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examples of it. One of the reasons for using this approach is that translating words
one by one causes some problems in usage. Sometimes learners only get a narrow
understanding of a word through the translated list of new words. Furthermore, the
word in the target language sometimes does not have a suitable equivalent in the
learner's mother tongue. Hence, the writers of textbooks have tried using this way
to make learners understand words directly through the target language. Where
words are not easy to explain clearly with simple words, they still use the foreign
language translation method.

Ji 78 - - enlighten; inspire

% & - - sense of beauty

ANg--RA-AL XM ®F 45 B noharm (in doing so)

BB - -7 o8 R E S E R AT R E

EM--ZEEHE.

- -FHFEES G SEIRS%) coverup; gloss over

THRM=E-- EFXAZH LA IFHK =T

( € IB & F # FEY Volume 2, p.125. Beijing University Press 1989.)

C. Examples showing word usage
This way is used to explain some function words in addition to providing a
translation of the word. This gives learners the impression that these words with
notes are important ones which they should pay particular attention to. For
example:

‘A MEBEERAANS H W
1EE—E BEAHERIEEFEEIMET.
2H P EAEEN, MEHE T — 8K
3ERATHANEMOMK BEINERE 7 E
"Take the chance" means utilise an opportunity. For example:
1. As soon as Monkey left, the White Bone Demon took the chance to seize

Tripitaka.
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2. When the nurse was not watching, he took the chance to return home.
3. When the school gave him two week's holiday, he took the chance to go home
and see his parents.

(€ BUIE F H Y Volume 2, Beijing University Press, p.250)

=A% (A A

XN REEESE.

B PBREKBERZ.

( Bl )

RETHEARAZ-D/IRT, RAHRET.
ETHBRA4SY, TREAREAZL2HET.

( €% W i& i 4 ) Volume 3, Beijing Languages Institute Press)
chabuduo % &~ % Adj. "Similar"

The students at these two schools are similar.

Your bother is similar to you.

Adv "Almost"

['ve waited for him for almost an hour, I'm not waiting any more

Professor Wang is only 45 years old, but her hair is almost completely white.

The About China € & 1% F E)Y textbook uses the word list with translation

approach but also includes some example sentences to explain further.

Bt 3 jidnzhi (3, 4B) to build, to construct / building; architecture
() XEHBETAFRERK?

During which period was that ancient city built?

Q) AEEFHFZEHEREHR

There are many ancient buildings in Beijing.
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18 X4 xiangdang ( Bl) considerably; quite

(1) fla & A 4 E R

His wife is quite pretty.

Q PEHBEFHSELS XML &M

In winter the weather in southern China is quite warm.

( €& & EY» Volume 1, p.80-81)

¥ Fi shiyong use
KR A BB REWRIIE XHTUEARN S SCHIR
I hope I will be able to work in the editing department, that way I will be able to

use my knowledge of Chinese.

#t 4T jinxing

carry out (on); conduct; be in progress; be underway; go on

A X i | K A UE AT

Today's interview will be conducted in Mandarin.

Xt 22 4K A7 TR B R 4 B AP AR BLKOH: it B 4 B
The chief editor was to conduct Anna's interview, along with two other editors.
R AT T A /DA

The exam lasted half an hour.

73 18 ftb &9 T K H AT R B 4B

How do you think this interview is going?

collocation

Bt 7 22 T go (be ) on strike

i 47 th B carry out negotiation

(Communicate in Chinese Vol 2, p.5)
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3.3 Limitations of textbook explanations

After showing the approaches to explaining words in textbooks, if we turn
back to the word usage errors in learners' language, we can find some connection
between such input material and the learners’ words usage. Textbooks are a
necessary tool for carrying out the learning process, but at the same time, they

have some limitations.

A. Limitations in semantic explanations

A one to one (or more ) translation is a way used to introduce new words
in textbooks from the elementary to the advanced stage. In beginners' textbooks, it
may be the only practical way to do this in view of the limitations of the learners'
language level and the classroom teaching method. Thus, there are objective
reasons to make the learners to go through a narrow path when they start to learn
new words in the target language.

As a general rule in learning, it is natural to start from a simple thing, both
in content and in form. However, in language learning, especially in the
vocabulary system, using this as the initial methods means that the complete
meaning of a word cannot be reflected in a one to one translation. Furthermore,
introducing words in this way may give learners a misleading impression, and
since this is the first impression it may be a very deep one. For example, shang
is translated as "to go to" (¥ % W 1& R &), so we find learners producing
sentences such as: *& {8 F I & E T "In the summer vacation I am going to
China." Xudnba % 3#R is introduced as meaning "choose", hence we can
understand when learners are confused between xudnzé 1% #f and £ #& since they
are both given as having the same meaning and are the same part of speech.

Another example is an explanation in €] 2% " & ¥R 4 where it gives
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D% "

Jingcdi ¥§ % as "exciting", leading learners to produce sentences like: *3& {i1
jit 47 1B ¥§ ¥ "Our travelling was very exciting".

Misleading meanings not only occur in the one by one translation method.
Chinese-Chinese explanations may be felt to be a good way to allow learners to
understand a word directly through Chinese. In fact, they can only be used with
higher level learners and the explanations of meaning are still not complete, and
may still be misleading. Furthermore, a general problem inherent in this method is
that the words, phrases or sentences of explanation are sometimes even more
difficult to understand than the original word. For example, Z5 &4 # ~ - - 7F
2= A B WA FF BB 22 FE. “secluded orchids in an empty valley" -
"orchid flowers blooming in a mountain valley without signs of human habitation"
typically reflects these limitations. The meaning is not easily understood from the

explanatory words, and the basic metaphorical meaning of this idiom - "noble and

graceful moral quality"” - is not explained.

As the language level increases, the complexity of the way new words are
introduced also increases. In the intermediate-advanced stage there are more and
more ways used. Newer ways, especially explaining usage with examples, can
give learners some context in which to use words. This may partly solve some of
the problems of usage, but the explanations are still limited by the language level
of the learners and the content of the text. They still cannot provide learners with a
complete guide to the usage of the new words. For instance, in the example
xiangdang ¥ 24 shown above, the usage notes only give one of the meanings.
The other meaning of this word could have been given by examples such as: it} 1]
# 7K F #H 24 "They are well-matched in their level." or B 4~ BA B 3C 1 H
34 "These two teams match each other in strength", but this sense is not included.

Such misleading or limited textbook explanations of words are retained in
learners’minds and may be included in their vocabulary store as passive

vocabulary. At the advanced stage, such words are called upon as active use
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words. If the elementary stage impression is incomplete or involves some

misunderstanding, it will influence their language even at the advanced stage.

B. Word usage limitations

Learners often use words in their basic meaning but make errors through
not understanding how the words are used. Words are learnt through classroom
teaching and textbooks, but language tools can only partly solve learners'
problems. The biggest limitation of them may be their explanations of usage. This
is not only because of limitations in the content that can be included, but also
because learning vocabulary is not a simple process which can be explained easily.
In essence, explaining meaning is much easier than explaining usage.
Words like jianchi "& %, shiyi B H, péiydng £ FF are not difficult to
understand in their meaning from textbook words lists. The problem comes when
learners try to go from passive understanding to active use. This causes errors like:

*IZ 1§ & 3£ "support vegetarianism" (wrong collocation)

*X & — A~ E E K F H "This is an important matter" (wrong style)

*fih 1] B 3% 3 # A "They want to look after old people.” (wrong
collocation).
There are many similar examples in Chapter 1.
Textbooks try to give guidance over usage, but this is not easy for them because
their basic approach is a practical one and they are concerned with explaining the
meaning which is relevant to the textbook context. This limitation cannot easily be
overcome. The approach of giving some examples to explain the meaning and
usage of words is more efficient than others. These words should be chosen with
care by textbook designers since it is clear that such words will form part of
learners' active vocabulary. There is still a big gap between the words explained in
this way and learners’ usage requirements, but if the words to be explained in this
way are chosen well, learners will be able to grasp quickly how to use actively

some important words.
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3.4 Influence of textbook limitations on learners' learning process

When we consider the input methods, we can understand that learners have
many limitations in this first "link". Yet these limitations are often not a serious
problem at the elementary stage because they lie beyond what learners need to
express during this stage. Firstly, in the form of the teaching and learning, the
learners are able to accept the hypothetical nature of their language environment.
They can distinguish real life from their learning environment. They try to use the
target language, but meanwhile, they understand, or accept, that this is just part of
a learning task. They use simple words or the words whose usage they have
grasped well from teachers' explanations and textbooks' guidance to express ideas
or communication in some situations, but they are aware of the gap between this
classroom drill and the ideas they really want to express. They do not expect to be
able to express all ideas they want to, so the limitations of the textbook vocabulary
are not apparent at that stage.

However, at the advanced stage learners have learnt the basic grammar,
and know a reasonable quantity of target language words and phrases, and their
rules of usage. They have a much more realistic possibility of expressing their
ideas freely, both from the point of view of their subjective requirements and the
objective language capability they possess. Furthermore, at this level the syllabus
also requires learners to be able to express their ideas in a discourse or in
paragraphs. In this situation, the meanings and usage patterns of words introduced
in the textbook often seem too simple. Learners do not have sufficient knowledge
and information on vocaulary usage, both those received at the initial stage and
those currently gained from advanced textbooks, to express accurately their ideas.
In other words, their input from their textbooks, their main source, is unable to
match their output requirements. This limitation tends to be concealed until it

starts to appear at the advanced stage.
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As can be seen from the errors shown above, the learner often uses words
on the basis of an incomplete, or even erroneous concept, of their meaning. A
particular characteristic of word usage errors at the advanced stage, is that in most
cases there is some connection between the wrong word they have used and the
correct word they need to use. It can be said that the learner has only a partial
grasp of words, and that this is the reason why such errors arise. Going back to the
different types of errors, it is clear that in the case of near-synonym errors, the
mistakes arise as a result of the similarity. The part of speech errors are also a case
of words having different parts of speech, but a similar meaning. In the examples
shown: zhang’ai & #% and zii’ai P #%, jingydn % % and jingli % [, the
similarity of meaning is clear. Errors of style, feeling, nuance, etc. can also be
categorised as a particular kind of near-synonym error where the words have a
similar basic meaning, as in the cases of: yinyou 5| % and yinddo 5| § or
téng’ar & % and ni’ai 5 . Even in the case of errors caused by word creation,
we still find that learners try to make up words based on their knowledge of
certain characters. Thus, the wrong usage of words often stems from the
connections between the meanings of words in the learner's mind. Textbooks play
an important role in creating such connections, being the source from which
learners acquire their initial concept of a word. It is the incomplete nature of the
textbook explanations which cause the problems in usage.

As a result of the limitations of textbooks, and other sources like classroom
teaching and dictionaries not discussed here, learners find it difficult to appreciate
the rich meanings and functions of a word. When they use words, they fail to
realise the difference between the grammatical functions of tébié %F Fl
"particular, special" and fedidin ¥ M "charactéristic", or the meaning and
collocations of jian/f # 37 "establish" and chudngzao 8] & "create". They are
attempting to paint a beautiful scene using a palette of basic primary colours, so it
is impossible to produce a realistic effect. The higher the level they reach, the

more complicated the meaning they need to express and the more this involves the
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use of words with different levels of meaning, nuance, feeling, style, etc. This is a
difficult process, it is necessary to work hard at it, errors and reverses are
inevitable. In this process of searching for the apposite word, what methods does
the learner rely on, and are they appropriate? What are the characteristics of their
vocabulary learning process? The next chapter, explores learners' approaches to

word usage and attempts to suggest answers to these questions.
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Chapter 4. The Learning Process: Strategies for Word Usage

Learners start learning vocabulary on the basis of limited input, and want to
express their ideas in a new language when they reach a certain level, the
advanced stage. Output describes the totality of the language they use. Here we
concentrate on their approaches to using the target language, that is to say, the
process they employ. We consider what ways they use when they try to transfer
input to output by using their knowledge of their mother tongue, of the target
language and any other language, and their language or other learning ability, etc.

As Corder has pointed out:

"The terms interlanguage and interlingua suggest that the learner's
language will show systematic features both of the target language
and of other languages he may know, most obviously of his mother
tongue. In other words his system is a mixed or intermediate one."
(Corder 1981, p.67)

Since learners still have many deficiencies in vocabulary and other aspects
of the language, they have to try to utilise everything they do know when they
wish to express themselves in the target language. They "use what they already
know about language in order to make sense of a new experience." William
Littlewood also pointed out that the learner uses his previous knowledge of the
second language concerned, or his previous mother-tongue experience, as a means
of organising new second language data. These two are the main learning
strategies and we shall look at how learners apply these in the area of vocabulary.
We shall also consider a number of other communicative strategies pointed out by
Littlewood. As he indicates, when learners find difficulty in expressing things,
because of gaps in their linguistic repertory, they use strategies like: "avoiding
communicating, adjusting the message, using paraphrase, using approximation,
creating new words, switching to the native language or even using non-linguistic

rescues etc.". (Littlewood 1995, p.83-86). This chapter attempts to follow the
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learners' mental processes to discover what strategies they use to express

themselves in the target language.

4.1 "Borrowing' from the mother tongue

When learners have difficulty expressing their ideas, they often look to
their mother tongue for help. Pit Corder uses the term "borrowing" to describe this
role of the mother tongue in the second language learning process. The general
situation is that the higher the level the learners reach, the less they need to rely on
the mother tongue. Howeyver, in fact, the mother tongue still plays an important
role in learning and using vocabulary. From our investigation, we find that there

are three main ways in which learners get help from their mother tongue.

A. Switch to mother tongue directly in order to express their meaning
Using a word or phrase from mother tongue directly, is a simple choice. Learners
use this way most frequently in a situation where they feel there is no real option,
like in an examination. Other situations where this occurs is with some learners at
a low level in the target language, or where there is a big gap between the level of
the content they want to express and their language level. When the topic is not an
ordinary one, we may also find some mother tongue vocabulary words in their
expressions. For example:

A7 | & 4 Targument -

If there is a argument between them -

*3X At B lose L B A F.

Therefore he loses his right.

*X T homosexual # [R] &, Af1H AR K FE- -

People have different ideas on the homosexual question.

* X FH #Y radiation 1R 58.

The solar radiation is very strong.

*H B TE E 2 18 IR A DR B A B A plot.
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I still remember the characters and plot of that novel.

B. Use target language words selected from their textbook vocabulary list or from
a dictionary when they want to express a concept taken from their mother tongue
but do not know the appropriate words to use in the target language.

The second way of borrowing from their mother tongue means that the
learner finds an equivalent using the mother tongue, then searches through
language tools like English - Chinese dictionaries and textbook vocabulary lists.
We carried out a survey of advanced level learners using a questionnaire, which
included the following question:

When you are writing a composition, if you do not know a word in
Chinese which method do you tend to use first?

a. look it up in a dictionary

b. use a word you do know with a similar meaning

c. create a word based on your knowledge of Chinese characters
d. other

20 learners completed this questionnaire and of these, 11 chose a. (55%); 6
chose b. (30%); 2 chose c. (10 %) and 1 chose d., explaining that she liked to use a
phrase or sentence to express the meaning of a Chinese word she did not know.

It can be seen that the mother tongue plays an important role in their
vocabulary learning process. The words need to be grasped individually. When
learners cannot find the required word in their mental store of target language
words, the direct method they can use is to look it up in a English-Chinese
dictionary. In fact, it is difficult to find words which are completely equivalent in
the other language. "The equivalent words in two languages have different
collocations, a different scope of usage, different degrees of extension and
different extended meanings." (Xu Yulong, 1992). The differences between the
English and Chinese vocabulary systems have already been discussed. Even if
learners can resolve their vocabulary deficiencies by using a dictionary, because a

number of alternative possible words is commonly given they frequently still have
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problems in selecting the correct word. The following are examples of the learner
being misled by the dictionary, or rather misusing the dictionary.

RAEEFRBER FRE AHNKEER

This film seems very popular, a lot of people are queuing up for tickets.
The meaning in the dictionary of "popular" includes pubian % # and shou
huanying 3% 3K M, the meaning the learner intends is 3% XX il not ¥ i&. This
error is caused by choosing the wrong meaning for a word in the dictionary.

XA R — A SR F 6 AR R

This is not a solution for bringing about world peace.

"Solution” is a noun, but in Chinese, a word which we may find as equivalent to
"solution" is ji&jué f# P, but this is normally used as a verb. The learner wants to
express "solution”, and looks this up in a dictionary, but the answer it provides is
misleading. It needs changing to a noun phrase after the verb, e.g. X A & — 4
i gt A Fn SF 8] £ B9 5 3R "This is not a way of solving the problem of
world peace."”

NAHE MBS T.

He was released from jail after six months.

The learner used fingsong i ¥ instead of shifing % 1, having found i ¥ as
an equivalent for "release". This is also an example of wrong choice.

*ERXFBTECESR — M= E.

The state needs to create a unified legal system.

This example was given above. Looking up "create" gives the word Chinese word
chudngzdo )] #&. The learner has used this instead of jidn/r & 7.

Using a dictionary or entries from a textbook vocabulary list involves
using words with no indication of usage, just a translation from the target language
to the mother tongue or vice versa. This way causes problems in all areas: basic
meaning, grammar meaning and collocation. Learners may arrive at a target
language word which does not reflect their idea because of limitations on the part

of the dictionary, or their own ability to choose an appropriate word. At the
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advanced stage, the result of this influence is that the main structure of the
sentences is in the target language but the words may bear traces of the mother
tongue. In other words, the grammar is correct but there are quite a lot errors in

words usage.

C. Create or modify target language words based on their knowledge of the
mother tongue

The third way is "indirect transfer". In this case learners adapt words from
the dictionary or listed in the textbook, using word usage rules, grammar or forms
of expression from other sources. For example, they may think of a similar word
in their target language vocabulary store, and create a new word using a character
from the target language and word creation rules from the mother tongue. Hence,
words they have used, such as * /iifxingrén it 17 A "tourist", * zhéngzhirén B 4
A "statesman", *kéxuéyuin B} % 51 "scientist" and *hdigudnyuin ¥ K R
"customs officer" may be influenced by the English suffix "or", "er", "ian" etc, and
the Chinese characters rén A and yuan 51, as used in words indicating a person
who performs some action, like: gongrén 1. A" worker" or fiwdyuan g 5 R
"attendant”. The learners have used rules existing in both their mother tongue and
also the target language, but they have overgeneralised these rules. Other examples
of this type are:

* i /3 B R B 3 T

He phones other cities.

We can say "phone" somebody in English, but in Chinese didnhud i, 1 cannot be
used in a verbal sense. Here it should be changed to dd dianhud ¥7 & 5.

*— R E S EAE R E R AL

Some corrupt officials stop the modernisation of China.

An English equivalent of the Chinese word fing {5 is "stop", which may be used
as transitive verb. However, & cannot be used in this way and should here be

changed to zuzAi FH k.
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YNGR A B BOBE &k IR

If I have enough money, I will go travelling,
An equivalent of gou f§§ is "enough" which, in English can be used to modify a
noun, but in Chinese gou % cannot be used in this way. It should be changed to
ziigéu de J& % 1.

Some previous examples can also be explained in this way:

AT R S A 8 3L

They go against the local culture.
In English "go against local culture" is a reasonable sentence, but wéifin it X
and wénhua 3 4 do not form a suitable collocation .

*YEHR B R AR R,

Everyone gets a happy feeling.
"Everyone gets a happy feeling." is a reasonable collocation in English, but it is

not possible in Chinese to use gdnjué J&% ¥ as the object of shoudio % 5.

Learners transfer rules from their mother tongue to use words and make
sentences in Chinese. However, although there are some common characteristics
in meaning or grammar function between the two languages, there are also
differences in these two respects. Learners often pay attention to the similarities in
grammar function and meaning, but ignore the differences; many errors are caused
in this simple way. Apart from their mother tongue, other languages they are

familiar with are another possible source for borrowing.

4.2 Borrowing from previous target language data
At the advanced stage, learners have assimilated a considerable number of
words and phrases in the target language. These words and their meanings which

were taught to them at earlier stages, are the main material they use to express
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their ideas. However, these words belong in a certain language "network" and
when they want to use them in a particular context they discover that the
relationship between words and their meanings is more complex than they initially
thought. There are two particular problems in learners' words usage.

Firstly, the total amount of their vocabulary is insufficient to express what
they want to express. As a result they repeatedly use a core of simple words and
words with a wide scope of meaning. This tends to cause errors in meaning.
Sometimes they even use words which differ in meaning from the words they need
to use. This situation causes them to express themselves in excessively simplistic
and imprecise terms, and in language which is generally dull.

AT -1 ERKN T A

Television can be a dangerous tool.

Dang ¥ can mean "to be", but is not suitable for use here, and should be changed
to chéngwéi f. 4 or zuowéi 1€ 4.

TSR EE K

Environmental pollution is very great.

Da X is a common word which learners are likely to overuse to express degree;
here it should be changed to yanzhong /™ .

* AN % B OE N

We should respect the environment.

Ziinzhong B T "respect” is used for people; it is probably the only word the
learner knew close to the meaning group required, so s/he used it loosely. Here it
should be changed to bdohil 1 P "protect” .

*TEHEH A5 AZEBRXFRIRIR

In China, relationships between people are very strong.

Qiang & "strong" cannot be used to modify gudnxs % F "relationship”, although
it often used to modify things and matters. Here it should be migié % 1) which

particularly used to describe relationships.

* 3 AT LT T A
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We should pay attention to hygiene.

Ziinshéu ¥ <F means "abide by", here it should be jidngyiz #f 3T "pay attention
to" .

As can be seen in the examples, learners are prone to use simpler and more
frequently used elementary stage words like dd X and gidng 5%. This pattern of
"overuse" makes their language unnatural or causes errors.

A second way of using words based on their target language knowledge, is
for learners to employ their understanding of the meaning of Chinese characters.
They gain an understanding of the meaning of individual characters from words
they have previously learnt. When they cannot find the words they want to use,
they will try to use words based on their understanding of characters; this may
have some connection with what they want to express, but is not precisely correct.
This method is not only used in choosing from words they have learnt before, but
is also used when they need to select a word from several meanings in a
dictionary. Included in our questionnaire of advanced students was the question:

When you use an English-Chinese dictionary, if you find several Chinese
equivalents to an English word how do you choose one?
a. use the first word in the list
b. read the example sentences and choose according to the usage in the sentences
c. look up the words in a Chinese- English dictionary too be before deciding
d. other

Although "choose according to the characters” is not included among the
suggested answers, 4 students among the 20 responding answered that they chose
according to their understanding of the characters in the words shown in the
dictionary. The following examples maybe the result of wrong choices in that
situation.

*EBEZERBRT B KK T AL

Advanced countries got the greatest benefits.
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Here cdiqii % B should be hudqii 3% BX. The character gif B is included both
these two words in the sense of "to get". This may have led the learner to make
this error. |

*FHATL R AHNANE A

Watching TV, we can discover others' special features.
Faming % i should be faxidn & BL. These two words are different but they both
have 17 k.

*AMNMBEEEEBY T T.

People's scope for choice is also widened.
Kuochong ¥~ 3t should be kuoda §~ K. Although both have ku6 ¥ in the sense
of "expand", here kuochong ¥~ 7T may not be used in conjunction with the word
fanwér ¥ .

*REFRRE—FMERAESAE KA

The mobile phone is something which indicates social status.
Weizhi 1\ & and diwer # i both have "position" as a meaning and the same
character wér {37, but there are differences between them. Here wéizhi fii B
"position" should be changed to diwéer # fi "status" which can be used in
collocation with shchui#t 4.

*F RN EEFEN

Children should take care of their old people.
Yédng 3F means "feed" and the words péiydng 1§ 5% and filydng 3% 3% both have
a richer meaning than the basic "feed" sense, but they take different objects.

Laorén 3 A\ is used with filydng $ 3%, while péivang 1% % is used for a child.

Some researchers and teachers lay emphasis on teaching Chinese with
characters, since characters are one of the features particular to Chinese. However,
some learners are influenced by seeing the same character in different words and
are misled into thinking that the words are synonyms. For example, jiédar ¥ £ &
duidai X} ¥, bidoxidn F& B & bidoshi % 7~ and qianrang Bk it & tuirdng iR ik
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These pairs are not synonyms, but they are often used as synonyms by learners,
because they contain common characters (Liu Jin 1997, p.19). The characters in
Chinese words have a many changeable meanings according to their order and
collocations. When learners use words purely on the basis of the meaning of
individual characters, as in the examples above, if they just know that gu BX has
the meaning "to get", wéi fil means "position", ydng ¢ means to "feed" or "look
after", and they use these with a partial understanding, it causes errors such as
imprecision in meaning, the wrong part of speech, etc.

We have said that the small amount of vocabulary in the learner's word store
is a major problem. Here we should explain that the amount of words includes two
concepts. Apart from the actual number of different items of vocabulary, there is a
hidden quantity of words lying beyond that. This refers to the different meanings
or gradations of meaning that a word has. The hidden vocabulary determines
whether the learners can use the words appropriately and can express their ideas
freely and naturally. The problem for learners is that they have learnt a word, but
only know a few of its meanings, normally the basic ones. This situation

influences how they are able to express themselves.

4.3 Word creation based on knowledge of the mother tongue and the target
language

We have discussed the learners' two main strategies when they use Chinese
words. Here we look at another strategy: creating a new word based on both the
mother tongue and the target language. This word may be completely outside the
vocabulary of the target language, but still has some connection with real words.
Some examples have been pointed out in Chapter 1, the following are further
examples:

*RAOBEEMAERE ENEHREEILAESE

This church is over 200 metres high, its appearance certainly makes people

surprised and happy.
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The learner used the character jing 5 from jinggi T & "surprised" and /& %
from kuailé R % "happy" to try to express the idea of "surprised and happy" with
this 'new word' * jinglé {f k.

* ik Wb Ok AR £ B AL

The tourist industry has also brought many disadvantages.

The learner has created the 'new word' bichu ¥& 4L, following the pattern of

hudichu 3R 4b. Here it should be bibing ¥ %% "disadvantage" .

*MAR AWM BMENE MBI ESHmEHL I
# T A,

If the price of oil were increased, they would use public transport facilities
more.

The learner used the jiz fill from the word zéngyid ¥& Al "increase" and zhdng ¥
from the word shangzhdng I ¥ "go up", to create the 'new word' * jidzhdng fil
k. Here it should be shdngzhing b .

We can see in the examples above that none of the words *jing/é 1 Ik,
*bichu 8§ At and *jiazhang JIl ¥ are Chinese words, but spliced combinations
which do not follow any standard rule. Creating new words exists as a strategy
even for mother tongue words, although most such usage produces words which
are "quite temporary visitors to the language. They may be used only once, or by
one person." (Aitchison 1994, p.157). Aitchison also points out the basic ways and
some principal methods of creating new words in English: " Most new words are
not new at all, they are simply additions to existing words or recombinations of
their components". The actual methods such as "compounding", "conversion" and
"affixation" have been pointed out as common ways to create new words in
English.

Advanced stage learners often use their understanding of the target
language and rules from their mother tongue as methods in the learning process to
create new words when they cannot find a suitable words to express their meaning.

From the examples above, we can discover that learners may have quite a precise
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grasp of the meanings of some Chinese characters, as in the case of *jingle T &
and *jiazhang 1N . Although these "words" are errors, they nevertheless can be
clearly understood by readers as expressing what the learners intend to express. In
the case of the other manufactured word * bichu ¥ 4b , the learner has either got
the idea from Chinese words like /767 #] B, in which &7 ¥ means shortcoming,
and the chi 4 from hdochu 4F 4b and huaichu 31 4L, in the sense of "point". Sthe
may also have been influenced by the English pattern of compounding as in "good
point" and "bad point". They have used the tools from both languages, but have
not created proper Chinese words.

Chinese words consist of Chinese characters, but the combinations of these
cannot be made at will. They are limited by semantics, structure, internal
relationships and combination practices, etc. The other feature is that the word
creation methods of English are often used by learners to create Chinese words.
However, in Chinese the affixes are very few and cannot be used to create many
words. On the other hand, most Chinese characters can be used to create words.
When learners try to create a word according to the rules of English word structure
with an affix, it is usually not correct in Chinese.

Some researchers and teachers are quite forgiving towards such errors and
regard them as a sign that learners are using the target language in a positive way.
We regard this strategy as demonstrating that learners have improved their level of
language usage, since this method does show a certain level of understanding and
knowledge of the target language. If it is used in reading comprehension, the result
is positive. In word creation, it has some negative results, because there are strict
limitations over word usage. If such creation becomes a "habit" in their learning, it

will cause fossilisation or regression (discussed in Chapter 5).
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Chapter 5. The Characteristics of Interlanguage in Word Usage

The ideal aim of interlanguage is the target language (Corder 1981). At the
advanced stage with the improvement in their language level, learners'
interlanguage should contain more characteristics of the target language and less
dependence on their mother tongue. Subjectively, learners are also strongly
motivated to express their ideas in the target language. However, their
interlanguage in their vocabulary learning seems not to follow the progression that
their advanced linguistic knowledge and high motivation would lead us to expect.
Here, we will attempt to describe the general features of learners' interlanguage in
their vocabulary usage, based on an analysis of previous chapters. Then, we will
concentrate on the one of the most important characteristics - regression - and try
to deduce the reasons for it and how it is connected with "fossilisation", a general

characteristic of interlanguage.

5.1 General features of interlanguage in vocabulary usage

A. Permeability

C. Adjemian (Adjemian 1976) suggested that permeability is a
characteristic of interlanguage. This means that the interlanguage may be
influenced or permeated by rules and forms from the learners' native language and
the target language. Other languages which learners know should also be included
in this. Looking at the learners vocabulary usage, we can find their vocabulary is a
mixture of these languages. The concept of permeability implies two things.
Firstly, that the native language and the target language always influence learners'
language. The interlanguage they use in the learning process includes the rules and
forms of both these two languages at some points and some periods. Secondly, it
implies that the rules or forms of both the native language and the target language

may be incorporated in certain items. In one sentence, or phrase, or even word,
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there may appear the influence of both the native language and the target language.
Many word usage errors cited above illustrate this point well.

The main strategies and methods relied on by English learners while using
words in Chinese were indicated in the last chapter. They can be characterised as
borrowing from either the mother tongue or their previous knowledge of the target
language. These two main strategies often become the two main sources of errors:
transfer errors and overgeneralisation errors. (Littlewood 1984,1995, p.23-27).
The learning process itself may also be divided into certain main processes in the
transfer of rules from the mother tongue and the generalisation (and
overgeneralisation) of the second language rules (Littlewood 1984, 1995, p.29).
Littlewood goes on from that to point out that: "Transfer and overgeneralisation
are not distinct processes. Indeed they represent aspects of the same underlying
learning strategy. Both result from the fact that learner uses what they already
know about language, in order to make sense of new experiences." (ibid).
Learning vocabulary is basically a process of transfer. Learners will always try to
find a concept in their mother tongue to associate with a new form of words in the
target language. It is almost impossible to use exclusively target language words
without thinking of the mother tongue, even at the advanced stage. In this respect
vocabulary usage is different from grammar rule usage. It is not possible to reach a
stage where one can apply rules in the same way that one applies grammar rules.
Grammar rules are in summary form, and relatively abstract; they can be inferred
through a period learning and use. Words and phrases are connected to many
concepts which have to be expressed in the other language, so the transfer process
continues from beginning to end. For the learner it is not easy to get rid of the
influence of the mother tongue. Even among the examples we have categorised as
overgeneralisation errors, there are also transfer problems involved. For example,
when we analysed the sentence:

*EFBEAS AZE /X FRRE

In China, relationships between people are very strong.
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we categorised it as an overgeneralisation of the word gidng 5&, but in fact it was
probably influenced by their mother tongue too. This is because in English we can
use the word "strong" to describe "relations", and the English equivalent of migié
# Y], "intimate" often has inappropriate affective connotations.

A further example shown aboveis * XK 5 B X X B T & K 1 i
4b. "Advanced countries got the greatest benefits." We can view this as a choice
problem between the target language words caiqu ¥ BX and Audqii 3K B, but we
should also consider the possibility that the English word "get" can be used to
express both these Chinese words, so this too may have influenced the learner's
choice.

Hence, looking back to the learners' errors or strategies in using the target
language, it is not difficult to find these two factors accompanying the learning
process. It is natural to find these two factors mixed together in their interlanguage

and they cannot easily be distinguished.

B. Regression
One of the most important characteristics of interlanguage is referred to as

"fossilisation".

"Normally, we expect a learner to progress further along the
learning continuum, so that his 'interlanguage' moves closer and
closer to the target language system and contains fewer and fewer
errors. However, some errors will probably never disappear
entirely. Such errors are described as fossilised, meaning that they
have become permanent features of learners' speech." (Littlewood
1984, 1995, p.33)

As Selinker has pointed out we can find a similar fossilisation or "non-
development” situation in learners' vocabulary learning. "Fossilisable linguistic
phenomena are linguistic items, rules, and subsystems which speakers of a
particular IL will tend to keep in the IL relative to a particular TL, no matter what
the age of the learner or amount of explanation and instruction he receives in TL."

(Selinker 1972, p.215). Fossilisation is a general feature of any learning process, it



87

is not confined to language learning. When learners reach the advanced stage, they
have a certain standard of ability and knowledge of the target language. On the
other hand, the learning content is more difficult than at the initial stage, hence it
is natural that their progress is slower than before, and even stops in some cases.

We have analysed the strategies and approaches used by learners during
their learning and usage of Chinese vocabualry, and have looked at the problems
caused by various different factors. Although we tend not to agree that some errors
will become permanent features, we should admit that they may persist for a long
time as learners pass from the elementary stage to the advanced stage. Some
language points are not easy to grasp completely even when they feature in the
learning process over a long period. Hence, it seems appropriate to use the
"fossilisation" concept to describe such features when they arise during the process
of learning vocabulary. A feature of fossilisation at this advanced stage in
vocabulary learning is that learner's dependence on their mother tongue seems to
increase rather than diminishing, we refer to this tendency as "regression". This
unexpected phenomenon contrasts with the situation in grammar where a uniform
rate of progression away from the mother tongue and towards the target language
seems to occur.

Regression in learners' vocabulary learning, is one of the forms of
fossilisation. This suggests that when learners use interlanguge, it does not
necessarily grow consistently closer and closer to the target language, but
experiences many twists and turns. This rate of progress constantly changes
according to the content of the learning, the learning stage, and other factors. It
sometimes goes smoothly forward, sometimes stops and sometimes regresses.

As far as the learners' subjective performances are concerned, their
strategies, as discussed in the last chapter, often involve borrowing from the rules
of their mother tongue. The more complicated the concepts they want to express,
the more dependent they are on their mother tongue rules for approaches or actual

words.
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5.2 The causes of regression - distinctive characteristics of vocabulary

learning

Dependence on the mother tongue is something learners have to rely on
when they are learning vocabulary. The difference between the vocabulary of the
mother tongue and the target language is much greater than differences between
these two languages in pronunciation or grammar. The differences in grammar
between the two languages are obvious, so they are easier to comprehend. The
learner can use comparisons to grasp the similarities and differences, then
assimilate the target language through the process of transference. In this way,
English speaking learners can understand and master Chinese sentence patterns or
grammar points which do not exist in English. An example is the position of
adverbs of time and places, which is completely different in English and Chinese.
At the elementary stage, learners often produce sentences like * 7 . & 7& 2
"We met at a park." or *ft /] FF 4 & ¥R 4§ K B L "They start their class
every morning." which follow the English word order. Once the learner has
understood the Chinese rule and practised it repeatedly, s’he can reach the goal of
using this pattern correctly. Another example is the way the aspectual particles zhe
%, le T and guo 11 are added to verbs to modify their aspectual connotation in a
way very different to anything in English. English learners find these difficult to
understand and use, but they can achieve competence in using these through
practice and through their developing sense of the language. The grammatical
features of the two languages are obvious, so, it is very clear to learners what they
are aiming for during the learning process, and there are rules for their guidance.

The learning content determines the learning method: adult learners are
used to learning by generalisation and deduction, and these are characteristic
features of their learning method. This method is effective when used to learn
basic grammar. For example, when learners learn a pattern like the 54 £ sentence,

which does not have a counterpart in their mother tongue, they can make a lot of
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ba 1 sentences according to the rules given for this sentence pattern. If the learner
is given examples like:

RIBRRE T 7.

I have washed the clothing.

#1747 T,

Please open the door.
They can make sentences like the following according to the pattern :

fib §8 4 K 89 4E b i 87 T

He has done today's homework.

HEE XL

Please close the window.
Of course they may sometimes err into overgeneralisation and as a result produce
sentences like the following:

*BREFATEA.

I have a new bike.
Verbs like you # which do not indicate change, are not used in b4 8 sentences.

*RIEXR S BE

I think of home.

Words like xidngnidn %8 7 expressing mental activity cannot be used in
b4 18 sentences.
At this point they can be provided with more detailed rules, like those concerned
with the limitations on the verbs which can be used in 44 3 sentences, and so can
fine-tune their understanding of this. In this way overgeneralisation is actually a
step in their learning process and forms a link in the chain leading to the goal of
their learning. This discussion of grammar learning is in order to compare it with
the main focus of their advanced stage learning - vocabulary. When the object of
learning is the vocabulary system, the situation is quite different. Firstly, the
differences between the vocabulary systems of two languages are not as obvious

their grammar system differences. For almost every Chinese or English word it is
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possible to find an equivalent in the other language in a dictionary or textbook.
Furthermore the parts of speech in the two languages are similar. However these
superficial similarities conceal major differences in meaning and usage between
the vocabulary systems of these two languages. Learners are very prone to ignore
this and become confused over the differences, making mistakes when they use
words or phrases in the target language. For example:
study and xuéxi ¢ >J
experience and jingyadn % 5
exciting and jingcdi ¥& %
ill and shéngbing & %
use and yong H
boring and willido 7G M

All these words seem to be reasonable translation of each other, but they
"do contain the possibility of problems of usage. Some of them have different
collocations, some are different parts of speech, some have different fields of use
or overlapping meanings. These differences are reflected in problems such as the
following, which are all taken from the material surveyed.

RE R R

Professor Zhang studies history.

Xuéxi % 3] "learn/study" should be changed to yamjid W %% "study/research

into".

*3 [ 3¢ 1R 7T .

English food is very boring.
Witlizo JG Wl "boring" should be méiyou tésé % & ¥ 4 "nothing special".

* {4 X 1R .

He is very ill today.
Bing % is a verb in Chinese, so it cannot be modified with Aén 1R. This sentence

should be changed to fth 4~ X ¥% 18 18 .
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To ignore the differences between the vocabulary systems of these two
languages is a mistake in understanding. Learners think that the dictionary or
vocabulary list in the textbook provides "bridge" across the gap between the two
languages. This misunderstanding makes it more difficult for them to achieve the
aim of grasping the real meaning of the items of vocabulary.

Furthermore, the particular focus of their learning - vocabulary - is very
complex. The vocabulary of a language consists of a huge number words forming
a system of networks. It is too complicated to master perfectly. Faced with such a
system, learners either use the simple way of treating things as equivalent, or they
baulk at entering into the deeper levels of meaning. When they find difficulties in
expression, the simplest or most direct method is to turn back to their mother
tongue to find solutions. The initial stage of learning words through one to one
translation has been discussed; the result is that at the output stage they also tend
to use a simplified method. They do not have the ability to deal with such
complicated learning material. Hence, the learning object/content determines that
the learners turn back to their mother tongue on the basis of their subjective
learning approach and objective ability. Since they are used to such dependency
from being school children, they do not become concerned that this simple

solution is an inadequate way to reach their aim of using the target language

properly.

5.3 Conflicts between learning content and learners' learning approach
This has been mentioned in the discussion above of the characteristics of
the content of learning since it is closely related to that topic. It can be said that the
content of learning decides the form of learning. However, this does not mean that
a suitable form of cognition has been chosen.
At the advanced stage, it is an oversimplified view of the relationship
between the mother tongue and target language which causes many problems in

usage. Learners need to have a deeper understanding of the differences between
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these two languages. This does not only apply to the basic meaning, but also to the
various types or levels of meaning of words and phrases. They cannot use the
words and master the vocabulary system until they realise that the mother tongue
is not a bridge to their language learning aim. Thus, they should adjust their
cognitive approach to accord with to the new main target of learning at the
advanced stage. If they retain their learning habits used for basic grammar learning
at the elementary stage, this inappropriate method of learning will be a factor in
the fossilisation of their interlanguage.

It is a normal situation that at the advanced stage, learners make great
progress in their cognitive psychology. They can accept the rules of the target
language from individual examples by analogy. However, using this analogy
approach, which was successful in learning basic grammar as we pointed above, to
solve the problems in vocabulary learning is not successful. Vocabulary is
different from both pronunciation and grammar. It is not limited like the first , and
cannot be analysed in the same way as the later. It is an individual and concrete
learning process. The main difference between the rules of vocabulary and the
rules of grammar is that the former has limited extension. This means that a rule of
a vocabulary which should be useable in theory is not always suitable in a real
situation (Leech 1987).

Pit Corder pointed out that the broadly speaking, current theories of
language learning fall somewhere on a continuum between wholly inductive
learning at one extreme and wholly deductive learning at other. (Corder 1973,
p-128). Here we use the two concepts "inductive learning” and "deductive
learning” to explain the learners' learning approaches. Inductive learning means
the learners get a lot of materials and knowledge then accept the rule or principle
of the language through summing up. Deductive leaning method means learners
use the knowledge they have grasped to understand new materials or use them in

their lJanguage practice.
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Deductive learning is the adult learners' main way of second language
learning. Especially when they reach the advanced stage and understand some
basic rules of the target language. It is natural for them to use this method.
However, it often causes errors when it is used for learning vocabulary: there is a
basic conflict between it and the content of their learning. Learners want to use a
way of learning words which has a broad application, the same as when they are
learning grammar. They want to use words according to some rules, and then draw
inferences. The examples shown above, are caused by the learners'
overgeneralisation of the rules of the target language, or by using the rules of
mother tongue. They deduced the word * gus /ifké 7 Jift % according to the pattern
of guichdng 5 |, guigué & B, guixido Bt #%; and ziying B & from gudying
E % in Chinese. For the same reason, they transferred collocations used in
English to Chinese like: * wéifin wénhua 7% X 3C fk "go against the culture” or
overgeneralised to produce * Yingcin ¥ & "British food" from the pattern
Zhongean P & "Chinese food" and "Western food" Xican P9 %&. One learner
wrote the sentence: *3 [ 3 {8 JC B "British food is very boring", under the
impression that wufido 7G Bl is equivalent to "boring" and can be used to refer to
the same things as can be described as "boring" in English.

This cognitive approach is not successful in learning how to use words.
Firstly, the rules of words and learners understanding of the words they have
accumulated are based on their experience. This is restricted and there are many
exceptions which also need to be grasped when they are using these rules.
Secondly, using words by deduction often causes problems because the process is
not like grammar learning. If the learner uses a grammar rule wrongly, he or she
can remedy it according to other rules. This means that even negative transfer or
overgeneralisation can improve their understanding. However, in learning
vocabulary, the problem is a individual one and cannot be remedied with some

rule. Learners cannot be kept on target by using general rules.
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Hence, the form of cognition or learning method should change when
learners are learning vocabulary. They should give up the deductive method which
they used for learning grammar and develop a way of understanding the word
system by learning words individually. Otherwise, they cannot cross over the gulf
between their mode of expression and that of the target language and make their
interlanguage move closer to it.

Learning a language is a process going from general to individual, and
from abstract to concrete. The complex of system of words and phrases make
vocabulary learning difficult. The learning process for vocabulary is not short, but
runs right through the whole language learning process. The learner can be helped
to understand the meaning of a word in a certain language context, and the usage
of a certain form of the word, but not all meanings and forms. There is no simple
way or short cut. The basic grammar is a closed system and can be divided into
learning stages; however, vocabulary learning never ends but runs throughout the

entire first and second language learning process.
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Chapter 6. Some Possible Vocabulary Teaching and Learning Strategies

The contradictions in vocabulary learning have been discussed above. The

situation, as William Littlewood pointed out is:

"Research into second language acquisition is a comparatively new
field and there are still considerable gaps in our knowledge. For
example , we do not yet know much about the development of
comprehension skills or about the mastery of pronunciation and
vocabulary in a second language. Most crucially for teaching,
perhaps, we are still a long way from being able to pinpoint the
precise features of the interactions between learners and teachers,
or between learners and native speakers, which cause learning to
take place more effectively. "(Littlewood 1984, 1995, p.99).

As far as vocabulary teaching and learning are concerned, the main problem
teachers and learners face is how to overcome the period of regression and adjust

learners' learning approach to match the object of their study - vocabulary.

6.1 Systematic, programmed vocabulary teaching

A. Paying attention to vocabulary learning and teaching from the initial stage

It is accepted that vocabulary teaching is an important aspect of the
advanced stage. In fact, the problem of vocabulary already exists at the elementary
stage in such factors as the parts of speech of Chinese words, the different
meanings of one word, etc. Yet at the elementary stage, it is natural that the
teaching syllabus should put most emphasis on pronunciation and basic grammar.
Vocabulary is just an additional element in the teaching, which comes in as part of
the requirements of explaining the grammar and other language points. For
example, when the main language point is the sentence pattern "v + v", example
sentences like:

REIAZEHREEFE — TP K

I am going to the Beijing Hotel to see a friend.
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EARLALEREEZZWRK.

I am going to my teacher's home by bus.

RET—HEWELHBT TR

I took an umbrella then ran downstairs .
are used in textbooks to illustrate this. The verbs here, kan &, gqu 2%, pdo #i, xid
T, nd &, appear as a reflection of the needs of the grammar. There is no serious
attempt to show their range of meaning and functions although these words vary
from easy to difficult in their rules of use. The general situation is: "Pay attention
to the grammar teaching but ignore the teaching of words and phrases. Sometimes
teaching words is limited to a new words list. Just before the main text is taught,
learners read them through after the teacher." (Hu Mingyang 1990, p.6). In fact,
vocabulary teaching should receive attention from the beginning. It should not be
just an appendage. In this way it is possible to take the opportunity when learners
are first coming to grips with the vocabulary system to allow them to use their
knowledge of the mother tongue for positive transfer.

A typical example we have mentioned above is that of the learners'
understanding of parts of speech. English-speaking learners are sensitive to the
part of speech because their mother tongue has a morphology and they are used to
using words according to their part of speech, something which is often clear from
the morphology. They want to know the part of speech when a Chinese word is
taught in class. Students may ask the other forms of a word, for example when
they know its verbal form, they want to know what the nominal form is. One of
my first year students asked me: "I understand that 'significant' is zhdngydo B %,
but I want to know which Chinese word can be translated by 'significance' ." Such
sensitivity to the parts of speech of the mother tongue is not maintained and
transferred to the target language because of the absence of indicators at the
elementary stage. If the parts of speech of Chinese words are indicated at the
elementary stage, learners find them easy to accept with their knowledge of their

mother tongue. However, the present situation is that this problem is not receiving
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attention in elementary teaching. As the amount of vocabulary that has to be learnt
increases, learners no longer have no time to concern themselves with parts of
speech. Secondly, since teachers have not emphasised the different parts of speech
in Chinese, learners come to feel that, with the absence of any clear morphology in
Chinese, the parts of speech are not as important as in English. If teachers can pay
attention to indicating the parts of speech from the beginning, this situation can be
avoided and learners can be made aware of rich variety of forms and meanings of
Chinese vocabulary, and then at least avoid misunderstandings over parts of
speech in Chinese.

Of course, vocabulary teaching should follow in step with the
characteristics of the particular stage. At the elementary stage, the main focus of
learning in the syllabus is basic grammar. Apart from this fact, the learners'
language level and knowledge also limits the development of vocabulary learning.
This being the case, the one for one translation of words in textbooks is a practical
approach. There is little choice at this stage, but nevertheless it should not prevent
us from trying to make learners understand the essential features of the target
language vocabulary system, since this is the basis for the future development of
their vocabulary usage.

Some textbooks have been designed in a very interesting way to offer a
more planned programme of vocabulary introduction. For example, the word hdo
I in ) 2% L iE R A) (Beijing Languages Institute Press) appears in three
different kinds of meaning in one text. This provides a fairly complete overview of
the meanings and functions of that word, including the basic meaning "good" in
hdochi ¥ Wz, , the completion sense in fin zuohdole 1R # & T and the meaning
"easy" in buhdomdi A~ ¥ . Such an arrangement not only allows learners to
understand the various main meanings and usages of that word, but also allows
them to appreciate the richness and complexity of the vocabulary system.

Furthermore, it is based on initial stage language level, yet still features significant
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aspects of Chinese vocabulary. This is a good model for the teaching of

vocabulary.

B. Systematic vocabulary teaching throughout the teaching process

It is important to start teaching vocabulary at the elementary stage, but in
addition, we need make it systematic from the beginning to the end of the learning
process. There is a commonly accepted schema for the teaching of basic grammar.
This includes the basic grammar items, the points that need to be concentrated on
in language training, and so on. All such longitudinal aspects are included in the
syllabus in a relatively complete and reasonable manner. However, on the
vocabulary teaching side, there is no systematic line in the teaching. Although the
vocabulary syllabus was designed in 1992, how to implement it and how to
include the different gradations of words in textbooks at different levels has still
not been satisfactorily resolved. The following points require particular attention.

Firstly, the degree of difficulty should not be reflected in the length of the
vocabulary list. The stages in vocabulary learning are normally manifested in the
length of vocabulary list and the difficulty of the words. There are more than 100
new words in the texts of some textbooks at the advanced stage (for example,
in K7 & & & # ) Beijing University Press), and some of the new words are
rarely used even by Chinese. This situation causes two repercussions. On the one
hand the vocabulary in the textbook exceéds the syllabus norm, puts a heavy strain
on the capacity of learners to memorise it and includes items which are of little
practical use. On the other hand, learners have a rather superficial understanding
of the meanings of words and cannot accept information on the way words fit into
their networks. They often remain at the elementary level in their understanding of
vocabulary, and just know a word by its one for one translated meaning. The
richer and deeper meanings of a word go unappreciated. For example, at the

advanced stage, the basic distinctions between words like rénshi 1A iR and zhidao
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0 38, between gang Nl and gangcai M| 7, between cailido #4 ¥} and zilido ¥t ¥l
are not appreciated by learners, resulting in many errors of usage in such words..

Hence, the target should be understanding the network relationship
between words rather than simply increasing the quantity of vocabulary. The
ability to use vocabulary is not solely determined by the number of items in the
learner's brain. Comprehending how a word fits into a network and using it in a
proper context is more important. Both textbooks and classroom teaching should
provide guidance on word usage and help learners develop a network of
vocabulary in the target language. Some textbooks, especially intermediate and
advanced level textbooks do pay more attention to word usage. These include €&
F W & #H ) (Beijing Languages Institute Press), I 1& & % #
T2) (Beijing University Press), Communicate in Chinese (Leeds University,
Department of East Asian Studies). which introduce the usage of new words by
giving some typical examples and provide more comprehensive guidance to the
range of meanings of words. In addition, the exercise material includes synonym
differentiation exercises. Such methods are helpful for learners to gain a more
profound grasp of the usage of words.

Secondly, the way new words are explained should advance in a graded
manner. In order to manifest a more graded and systematic approach to vocabulary
teaching in advanced level teaching material, attention needs focusing primarily
on the treatment of words with multiple meanings or multiple functions. A spiral
effect should be aimed for, to overcome the present common situation where once
words have appeared they are never again given 'new vocabulary' treatment. What
is a "new" word? We should not think that because a word has already appeared in
some context, then it is never again a new word. In fact, in contexts where a word
has a new usage or new meaning, it may be still a new word and should be
introduced again. The present "single strand" structure causes the interlinking
relationships in vocabulary teaching to become weakened. Explanations of the

meanings of a word should be correlated from beginning to the end, step by step.
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Only in this way is it possible to take effective steps to avoid the situation where
the learner gains only a partial understanding of the meaning of a word. Some
different methods of explaining words have already been discussed. In classroom
teaching, we should choose different ways according to the different types of
words (Lu Jianji 1987, p.530). At the same time, the different learning stages
should have different ways of explaining words. At the beginning, learners are
limited by their language level, so the one to one translation method may need to
be main way. At the advanced stage, the way should be to explain the meanings
and functions of words with examples which can show a specific environment for
using a word. The content and method should always attempt to go from the
simple to the complex..

Thirdly, the richness and complexity of the meanings of words should be
indicated. We have emphasised that words have rich levels of meaning, but even
at the advanced stage, normally learners have still only grasped the narrow
meaning of a word . This situation is reflected in their usage. It not only influences
the accuracy of their word usage, but also the variety and colourfulness of the way
they express themselves. For example, there seldom appears in their writings or
utterances accurate usage of words with affective meanings, words which are
laudatory or condemnatory for example. They often use a strategy, as Littlewood
pointed out, of "avoidance in communication" . This is because they do not fully
grasp the usage of words, so they try to avoid to using them in order to avoid
errors in their utterances. However "avoidance" is not a strategy that can be
followed in teaching vocabulary: it is necessary to explain the rich layers of the
varied and colourful meanings of words in teaching material and in classroom
teaching, in order to focus learners' attention on gaining a real sense of the target
language. Then, they will be able to understand in which context to use yindio 5|
5 and in which to use yinyou 5| ¥, or gulf $% Jil) and shandong #8 3. Similarly
they will be able to appreciate the difference in language style between chicil Iz,

Bt and jidd #% §. The major feature of the advanced stage is that learners should
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come to understand more meanings of each word and be able to use them
accurately when expressing themselves, so that should receive more attention in

our teaching.

6.2 Starting from the target language in teaching vocabulary

This suggestion may seem contradictory since it has been said above that
interlanguage goes from native language to target language. The starting point
mentioned here does not mean that the concrete language form exists in the
learner's mind when s/he begins to learn a second language. It means we should
keep the target language in mind during learning and teaching process whether at
the initial stage or the advanced level. The following aspects explain this point

more concretely.

A. Concept of teaching and learning

Through teaching and learning, the teachers or syllabus designers should always
bear in mind the need to make learners understand and accept the target language
characteristics even at the elementary stage. It is necessary adopt a more sensitive
approach for beginners to the understand the differences between the native
language and the target language. Teachers should explain the target language
main features without recourse to complicated materials or teaching content.
Examples can be used to show parts of speech, morphology and word function in
Chinese in the same way as they are used to illustrate grammar points. A general
grammar rule is explained with a simple sentence, for example &, B X 2. "I will
go tomorrow." is used to show the time phrase preceding the predicate. Such a
way also can be employed in vocabulary teaching : & 2¢ 3 X i& "I study

Chinese." and fii 9 2= ) & 4% "He studies well." can be used in a similar way
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to explain to learners that the same form in Chinese may function as different parts
of speech. The latter is a problem of word usage, it is clear that it is not more
difficult for learners to grasp than the former.

Learners find it difficult to get rid of the influence of their mother tongue. One of
the reasons is that the way of teaching words by one to one translation influences
the teaching and learning of vocabulary. It causes vocabulary teaching and
learning to be limited to a narrow translation situation. "If we just use this way, it
will give learners a wrong impression - they ‘will think that the words in their
mother tongue and target language have a one to one relationship." (Hu Mingyang
1990, p.6). The wrong impression interferes with the process of learning. Learners
will want to get help from their mother tongue in any situation where a gap exists
between their expressive ability and the level of their language.

The process of learning vocabulary is a process of transfer from their
mother tongue to the target language. Learners need to create a connection
between the conceptions of two languages when they use target language words or
phrases. We pointed out that starting from the target language does not mean that
the basis of their language - the mother tongue - can be ignored and a castle built
in the air. However, it must be emphasised that learners should be enabled to gain
a sense of the target language as early as possible, in order to make the transfer
process deep and natural. We should avoid a situation where learners feel the need
to turn back to their mother tongue for a solution when they meet a problem in
communication. On the contrary, they should always be encouraged to seek the
solution at the other end of their interlanguage - the target language. The one by
one translation of words is a way to establish an initial link between the mother
tongue and the target language. Learners should make some further connections
within the target language in order to place these new words in the target language
vocabulary network, so that those words will be more naturally accepted and
appropriately used. For example, some textbooks use a system of explaining new

words by giving several commonly used collocations.
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& i report (news) - R i8 4 i to report on what happened
R 8 2 3L 1F % to report on the conference
¥ 18 3 8 news reports

% % be prosperous - T 3% % 5 market is brisk

% B % 5 economy is prosperous

% 3% 2 ¥t promote economic prosperity

( € # 4% W i& # ) Beijing University Press )
This way not only provides an initial connection between words in the two
languages, but also makes the initial impression deeper, and hence is more
practical. It is clear that this method goes further towards the target language than
one by one translation can reach. Thus, more and more words exist in learners’
minds not just as single conceptions but as part of a network of target language

vocabulary.

B. Teaching styles and reference works
Since textbooks have already been described in Chapter 3, here some other factors

connected with the target language input are considered.

a. Classroom teaching

In teaching Chinese as a second language, so far there are few classes that
are completely devoted to vocabulary teaching. However the crucial purpose of
this stage is to increase the learners' vocabulary, a generally accepted idea in
second language teaching. Vocabulary usage plays a major role in advanced
classroom teaching. How to make such teaching more effective is a problem
which is of concern to teachers and researchers of second language teaching. The
purpose of classroom vocabulary teaching should be to regard the assimilation of
the usage patterns of words in the target language as the primary task. One way is

to draw some comparisons between the words of the two languages, but the
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differences should be paid more attention than the similarities. Whether it is
necessary to devote a whole class just to vocabulary class is still arguable, but
having a class purely for vocabulary does not mean teaching words without a
context or a language environment in which they can be used. A network needs to
be created and the items of vocabulary fitted in to provide concrete contexts for
each word in a variety of linguistic environments so that they come alive for the
learners. In a syllabus designed round a series of skills-based classes on a single
topic, using a pure vocabulary class as the starting point or linking class for that
unit to solve some problems in vocabulary understanding and usage is beneficial.
Having taught such a class I found it was welcomed by learners, who often find
that word usage is a major problem in their learning process and feel the need for a
specialised class to give them a deeper insight into the rules of usage.

For example, when a topic is given with a word list, some words
commonly connected with it will already have been met by learners. Some of
them, it may be assumed, have been taken in as passive vocabulary and the
connection with their native language is very clear. The teaching process attempts
to make these words surrounding the topic be accepted be usable learners in their
output. In other words, if classroom teaching fails to cause the teaching material
vocabulary to be transformed into active vocabulary in the learner's mind, then
that teaching has failed in its principal task.

A further point about teaching arrangements is that as much input of the
target language as possible should be included. Learners should be encouraged to
enrich their sense of the Chinese language through reading and listening to
Chinese materials as much as possible. This should be followed up with measures
to improve learners' ability to use the words of the target language through output -
speaking and writing. There are arguments over the degree of control which needs
exercising over the quantity and level of input materials. Some researchers think
that it is necessary to control the amount and level. An alternative point of view is

that the amount of input material should be as great as possible without any



105

control, in order to improve the learners ability in communication. (Littlewood
1984, 1995). The latter view seems more reasonable. In vocabulary teaching, the
input materials should as much as possible in order to give a wider basis for the
creation of a sense of language. The more input learners get, the more possibility
there is that they will understand the language environment in which words can be
used. Learners cannot merely understand the meaning of words, but must also
understand their connections with other words and phrases, in a word, their
conditions for existence. Only in this way, can they move towards a real
understanding of a word. For example, some Chinese polysemants may have been
given several meanings in English, we can place special emphasis on these in
teaching, but learners may still find it difficult to grasp the multiple meanings and
usages. The only way to reach the goal is to give more examples in context, and
enable the learner to have a greater understanding of the variety of different
situations in which a word caan be used, so that s/he can understand the

vocabulary network, and use words more precisely.

b. Using an appropriate dictionary and using it appropriately

As the Chinese saying goes: "It is necessary to have a good tools to do good
work." The dictionary is an important tool in language learning. Apart from
textbooks, this is the major tool used by learners when they need to express a
concept but have no idea about which target language words can be used.
Compared a word lists in a textbook, a dictionary is much wider in its content with
almost unlimited possibilities. For learners, a dictionary can be used not only to
understand the meaning of a word, but also to get an idea of how to express what
they want to say or write. Especially in the latter situation, the vocabulary
concerned maybe not explained in other places, like their textbooks or in the
classroom, so the usage guide in the dictionary is a key resource, especially when

learners use it for this purpose.
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Learners may even come to feel that the dictionary is the key to solving any
vocabulary problems. However, in practice, for advanced learners, there is quite a
lot of misleading information in dictionaries which helps to cause errors in
learners' vocabulary usage. There are two aspects to dictionary induced errors.

Firstly, they may come from the learners themselves. Errors which are
likely to have been due to a wrong choice of meaning when learners look up a
word in the dictionary have been noted above. Thus how learners choose is an
important factor we need to be concerned about. A solution is that learners should
not use words solely by relying on looking them up in an English-Chinese
dictionary. The dictionary is only part of the answer. Learners need to gain an
understanding of word usage based on a wide range of language learning
materials, otherwise, their word usage lacks a solid foundation and becomes just a
castle in the air. When advanced stage learners write a composition, if the topic
and the content is too difficult they will try to use a dictionary as a substitute for
knowledge, to make up the gap between their aim and their vocabulary usage
level. Dictionary overuse is reflected in how they express themselves and many
errors are caused by that approach.

By experimenting in giving learners composition exercises on a given title
in class and either allowing or not allowing dictionary use, I have discovered that
the former situation does not produce better results. In composition class, learners
were asked to complete a composition on a given title with or without dictionary.
The results from using a dictionary are no better than not using one. One reason
for this is that the dictionary cannot solve the problems of expression without a
deeper understanding of the background of the usage of words. If learners just
concentrate on finding an equivalent word to express their idea, but have no
knowledge of how to use it appropriately, the resulting errors will be even more
than not using a dictionary. When they write without dictionary, learners can
concentrate on the usage of words and choose the most suitable word from their

word store.
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Secondly, a further problem in using a dictionary is the errors in the
explanations in dictionaries themselves which lead to student errors in expression.
Some explanations do not give correct parts of speech or suitable meanings. For
example, jingydn % 4 is a noun in Chinese, but the (¥ 3t 6] #) (& & E}
15 1K) and the <V & K 7] & (L # 32 3@ K %), two standard dictionaries
in general use by learners, both gloss it as a meaning "go through" and
"experience". They show it as both a noun and a verb, but gloss it as a verb first2.
Another example is the « F & I i8] 88 (L % i 3C 4 AR #L) which gives
the meaning of the verb "inhibit" as jinzhi’ 2% |k, ziizhr B 1E both verbs in
Chinese. The meaning for the noun "inhibition", although indicated as a noun, is
also defined by the verbs jinzhi Z£ [ and ziizarBH [k. If English learners look
up a Chinese word according to the English concept, they will find it difficult to
avoid making mistakes in these situations. If there were a dictionary which offered
guidance not only to meanings but also to usage, it would partly solve such
problems. The dictionary should explain words in Chinese, and not use the word
in question but offer numerous examples to explain the meanings and usage of a
word. Lu Shuxiang has pointed out that for a dictionary to show usage is very
important and such a work is badly needed. He also pointed out that such a
dictionary should have five characteristics. These include giving the parts of
speech, some standard modern sentences, and some indication some of common

errors in usage. (L1 Shuxiang, 1995, p.5)

Solutions to the problems above lie in improving dictionaries. Practical steps have
been taken by some teachers and researchers in teaching Chinese as a second
language. For example, the words included in the Syllabus are to be collected and

explained in a usage dictionary soon to be published by Beijing Language Institute

2 Jingyan £ B is glossed as both a noun and a verb by some current Chinese dictionaries, e.g. the
Xiandai Hanyli cididn B 1t I 15 7 $& (A 45 ED 45 $H), where it is glossed as a noun first.
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Press (edited by Huang Nansong). More and more dictionaries are being compiled,
which guide the usage of words, give useful collocations and grammar function,
part of speech, etc. They also offer explanations in Chinese, one benefit of which
is avoiding the problem of learners becoming fixated with "one to one" translation.
Such dictionaries are much more suitable for second language teaching and

learning.
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Conclusion

Learners' errors, being an important ingredient of interlanguage, can enable us to
understand the basic, essential characteristics of the learning process. Through
investigating the errors of native English speaking advanced learners of Chinese,
we found that at the advanced level, the main problem for learners wishing to
express themselves accurately and fluently in the target language is learning and
assimilating vocabulary. The characteristics of their Chinese vocabulary usage
during the learning process are :

1. Errors in vocabulary usage form the major part of the total errors and such
vocabulary errors are of various types, including lexical, grammatical, affective
meaning or language style, etc.

The precondition for using words appropriately is that learners understand these
different types of meaning. However, in reality, they normally grasp firstly the
conceptual meaning, or even just part of that, and use words according to this
incomplete understanding. The connection in the learners mind between the words
of the two languages is simple and superficial. This tends to conceal differences in
other types of meaning. It is clear that a wide gulf exists between learners'
understanding of the target language and the rich variety of levels of meaning in
the lexical system. The result of this situation is that learners want to paint a
beautiful scene with a simple colours. They cannot express their thinking in a
suitable language form.

2. Differences between learners' native language and the target language are the
basic reason for the errors. Although some researchers have pointed out that
sometimes different native language learners may display the same errors in their
learning process, a point we would accept, this does not mean we can ignore the
connection between mother-tongue - target language differences and learners’

errors in word usage.
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If we seek the root causes of the misuse of words and phrases, we find that one of
them lies in the differences in the vocabulary system of the learner's mother tongue
and the target language. Differences and overlap exist in all types of meanings: the
conceptual meaning, grammatical meaning and the affective meaning. This gap
should be filled during learning process. The learner’s mother tongue is the
starting point of the learning process and influences the learner’s interlanguage,
specifically, their word usage in vocabulary learning.

3. Language input also influence the learners' interlanguage. The textbook, which
is one of the input factors, may provide learners with the initial, simple material to
connect the two languages' vocabulary systems. Owing to learners' low level in the
target language and to the teaching syllabus, they get information about new words
only in the form of one to one transiations from Chinese to English. This is the
basis of their knowledge of the target language vocabulary, and its limited input
exerts a negative influence on the learners' interlanguage.

4. During the learning process, the strategies used to bridge this gulf by learners
are their knowledge of their mother tongue and of the target language. They jointly
influence learners' usage. We can categorise the negative effects of these two
learning strategies as negative transfer - the transfer of rules from the mother
tongue - and over-generalisation - inappropriate use of the target language rules.
In vocabulary learning, it tends to be the former phenomenon which causes
problems, since the influence of the mother tongue is stronger than that of the

target language.

Apart from these limitations and influences, the nature of vocabulary
learning itself makes the learning process more difficult to achieve. In contrast to
grammar, vocabulary learning is individual, each item has to be learnt one by one.
Learners' normal learning method - deductive learning - is more suited to grammar

learning that to vocabulary learning.
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Owing to these factors, in the course of learning vocabulary, the form of learners'
interlanguage does not show regular linear development, advancing steadily from
the mother tongue towards the target language. Rather, reliance on the mother
language in vocabulary usage at this advanced stage becomes manifestly stronger.
In other words the phenomenon of regression appears as learners seek ways of
resolving their problems through the mother tongue. Regression is a concrete
manifestation of turning backwards during the process of language learning and is
a fundamental feature of the development path in advanced level vocabulary
usage. It is a particular phenomenon at the advanced stage when the learning target
is vocabulary. Learners want to express more complicated ideas, and the syllabus
expects them to do so, but their word usage capability cannot reach the level of
what they want to express. Faced with such a gap between what they want to say
and what they can express, their interlanguage displays evidence of their attempts

to turn back to find solution in their mother tongue.

Thus, overcoming the phenomenon of regression is the main task in learning and
teaching vocabulary at the advanced stage. How to make their learning methods
effective and avoid negative transfer, is something which demands the
development of appropriate strategies on both the teaching and learning side. The
first is to change the learners' cognitive approach, in other words, to get them to
understand the differences between the vocabulary systems of the two languages
and to change over from the deductive method, which they are used to employing
in grammar learning. Secondly, on the teaching side, we should pay attention to
being systematic in vocabulary teaching, both in textbooks and in classroom
instruction. This has been ignored for a long time in Chinese second language
teaching. The other suggestion is that we should teach and learn starting from the
ideal goal of the interlanguage - the target language - and dedicate our approaches
in what we teach and learn and in the content of teaching and learning to reaching

that end.
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This research is intended as a preliminary exploration of English speaking
learners' Chinese vocabulary learning. It attempts to provide an overview and
point out some basic problems in this field. The teaching and learning strategies
suggested in the last chapter are far from a total solution. Vocabulary is a
complicated system and consists of a lot of individual words and phrases which
learners need to grasp individually. Teaching, learning and research should reflect
more closely this situation, in order to understand the real distance the learners
need to pass over and to clarify the rules of learners' interlanguage. Interlanguage
is still a new field, especially in research on Chinese L2 teaching and learning.
Here we have just focussed on one limited aspect in order to try to explore the
nature of the problem and offer a contribution to the discussion on how to improve

our teaching and learning methods.
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