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CHAPTER 4. '
TUTORS CONSTRUCTING THEIR OWN CURRICULA.
Introductory.

This chépter deals with academies in which
the tutors sppear to have regarded the content of
the curriculum es a matter to be considered and
settled on rational grounds, rather thanlas a
modified copy of a tradition. The reasons which
were given for including certain items in the
curriculum, end for excluding others, represented
a considerable variety of outlooks. The causes
which had led tutors to these outlooks were equally
varied. It is thereforce difficult to generalize
over the whole field. It is possible, however,
to distinguish certain lerge classes of academy
and tutor. The chapter is accordingly arrenged in
five divisions. The first deals wigh Philip
Doddridge and his successors; his influence was
congiderable and the position he occupied was not
extreme in any direction. The remeining divisions
deal with the Unitarian Academies, with (in contrast)
the Orthodox Academies, with the Baptist Academies,
end with Academies of the liethodist Revival.

This division is not designed to be according to
date; for example, Baptist attempts to formulate
-8 eurriculum for the training of ministers take
the discussion back to the seventeenth century.
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(¥I) DODDRIDGE AND HIS SUCCESSORS.

Philip Doddridge (1702-1751) Of

Northempton (1729-1751).

The importance of Doddridge rests on at
least three grounds. He, to a fer greater extent
© than any of his predecessors, seems to have
attempted to Jjustify every item in his curriculum
without admitting as justification either educational
tradition or the example of the universities.
Secondly, his friedship with Watts (4,3) made
him at once a contributor to the final working
out of Watts' ideas end a pioneer in putting
them into practice. Thirdly, Doddridge trained
several men who were to become tutors end use his
methods in = surprisingly veried assortment of
subsequent scedemies,.

Owing his own higher education to John
Jennings enly (3,21), Doddridge naturslly begen
his tutorial activities, when called upon by
a comnittee of ministers to £ill the gop left
by Jennings' death, with the Kibworth pattern in
the front of his mind. Nevertheless he seems
from the beginning to have been willing to take
g line of his own. Ke wavered for a time on the
question of whether to confine his activities.
to ministerial pupils (1), eventually deciding
against any restriction. On this end on other
matters he assked and received the advice of all
and sundry (2). His adoption of English as his
sole teaching medium was apparently not fixed

(1)Humphreys III 115.
(2)0Orton 54.
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in his nmind until efter he bad started operations -
after five weeks of tutorship he explains that

he has concentrated on Terence amongst Latin
authors "as we purpose talking latin® (3).

Doddridge's early course is described
by a former pupil, Job Orton, as follows::

eeoat Midsummer, 1729, he opened his

Academy: His first Lecture to his pupils

wag of a religious Kindj; shewing the

Nature, Reasonableness end Advantages

of geknowledging GOD in their Studies.

The next contained Directions for their

Behaviour to him, to one enother, to the

Family end all about them: Then he

proceeded to common lectures (4).

The introductory meeting for freshers
recently introduced in some Fnglish univergities
seems to be here enticipated.

/At femily prayer§7.Some of the Students

read a Chapter of the 0ld Testement from

Hebrew into English, which he expounded

continually, and drew practical Inferences

from it. >[1n the evening New Testeament

Greek similarly, and/ the Senior-students

in Rotation prayed. ... He recommended it

%0 them to take Hints of his Illustrations

and Remarks, /writing them in interleaved

copies of the 014 Testament and of Wetstein's

Greck New Testamen§7 (8).

(3)Letter to S. Clark, 7/8/1729, in Humphreys II 489,
(4)0rton 54.
(5)0rton 88-89..
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Rich's short-hand was learned, end the

first year pupils continued school Greek and

Latin end acquired "such Enowledge of Hebrew,

if they hed not learned it before, that they

might be able to read the 0ld Testement in its

original language®. French was optional.
Systems of Logic, Rhetoric, Geography and
Metaphysics were read during the first
year of their Course, and they were
referred to particuler Passeges in other
Authors upon these Subjects ... To these
were added lectures on the Pridciples
of Geometry end Algebra. ... After these
studies were finished, they were intro-
duced to the Knowledge of Trigonometry,
Conic-gsectiong and celestial llechenics
(A Collection of important Propositions,
taken chiefly from Sir Isaac Newton, =nd
demonstrated, independent on the rest.
They relate especielly, tho!' not only,
to centripetal and centrifugasl Torces).
A System of natural end experimental
Philosophy, comprehending lLlechenics,
Statics, Hydrostatics, Optics, Pneumatics,
end ggtronomz, was read to them; with
references to the best Authors on these
Subjects., This system was illustrated
by neat end pretty large philosophical
Apparatus ... Some other Articles were
touched upon, especially History, natural
and civil, as the Students proceeded in
their-Course...A distinect view of the
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Anstomy of the humen body was given them
esed large System of Jewish Antiquities (6)

‘which their Tutor had drewn up, was reead

to them in the latter years of their
Course, in order to illustrate numberless
Pagsages in the Scriptures, which cannot
be well understood without a Knowledge
of them. In this Branch of Science like-
wise, they were referred to the best
Writers upon this Subject. Lompe's
Epitome of ecclegiastical History was

the Ground-work of e Series of Lectures
upon that Subject; as was Buddsei Compendium
Historise Philosophicae of Lectures on
the Doctrines of the Ancient Philosophers
in their various Sects.

But the chief Object of their Attention
end Study, during three Years of their
Course, was his System of Divinity, in
the largest Exenit . of the Uord; including
what is most material in Eneumatology
end Ethics. In this Compendium were
conteined, in as few VWords as Perspicuity
would admit, the most materiel Things
which had occurred to the Author's

Obgerxvation, relating to the Nature and
Properties of the human Mind, the Proof
of the Existence snd Attributes of GOD,
the Néture of morzl Virtue, the various

(6)based on Jones (3,8) (Jeremy 40).
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Brancheg of it, the lLleans subservient to
it, eand the Sanctions by which its Precepts,
congsidered a2s GOD's naturzl Law, are enforced;
under whioch Head the natural Evidence of
the Immortality of the Soul was largely
exemined. To this was added some Survey
of what is, and generally has been, the
State of Virtue in the World; <from whence
the Transition was easy to the Need of
& Revelation .... the Genuineness, Credibility
and Inspiration of [%he Seriptureg/ were
then cleared up at large ... the chief
Doctrines of Scripture were drawn out into
a large Detaily those relating to the
Father, Son and Spirit, to the originel
and fallen State of lian, to the Scheme
of our Redemption by Christ, and the
Offices of the Spirit, as the great Agent
in the. Redeemer's Xingdom. The Nature
of the Covenent of Grace was perticularly
stated, end the several Precepts and
Ingtitutions of the Gogpel, with the
Views which it gives us of the goncluding
Sceneg of our Vorld end of the gternal
State beyond it ... 2ll illustrated by
a very large Collection of References,
containing perhaps, one leciture with another,
the Substance of forty or fifty Qctavo-
poges /consisting of extracts/ ... Besides
the Expositions in the Femily asbove mentioned,
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| | critical Lecturegs on the new Testament
were weekly délivered. These contained
his Remarks on the Language, lleaning and
Design of the sacred Writers, and the
Interpretations and Criticisms of the
most considerable Commentators ...
Polite Literature he by no means neglected;
eees In the lagt Year of the Course, a
Set of Lectures on Preaching and the
Pestoral Care was given. ... While the
Students were.bﬁrsuing these important
Studies, some Lectures were given them
on civil Law, the Hieroglxphlcs and
liythology of the Ancients, the english
History, particularly the History of
Nonconformity, end the Principles, on
which a Separation from the Church of
Englend is founded /following Calamy/ (7).
Doddridge 2lso gave occasional lectures
on his library, which included seversl thousand
volumes (8). He had evidently wished a2t Kibworth
for a better academy library (9).
Towerds the end of his life Doddridge
supplied at the request of John Vesley a list
of divinity textbooks (A@pendix A) which includes
a2 prodigious number of éuthors of a variety of
viewpoints and raenging from the classical seven-
teenth century writers (Owen, Goodwin (2,22),
Bexter, How, ¥lavel (2,27)) to contemporaries,
~ but nothing in Latin.

(7)0rton 89-97.
(8)0rton 98-99.
(9 )Humphreys I 69.
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It appears thad it would be a mistake to
suppose that Doddridge's curriculum was Pollowed
gtraight through by all his pupils. Jeames Fergusson,
for example, seems to have been put through a
selection of courses gtrung together to suit his
individual needs (10). He was excused the leading
of prayers - | '

it is not absolutely insisted upon, yet

where I can prevail upon young gentlemen

to do it I think it may be on many accounts

ugeful (11).

It ig true that Pergusson was a special case, but
elsewhere Doddridge expresses himself as in favour
of suitsble but slight‘specializationa

As I em o Minister, I could not answer

it to GOD or my own Conscience, if I were

to spend a great Deal of Time in studying

the Depths of the Law, or in the more
entertaining, tho' less useful, Pursuit

of the nicest Criticisms of classioal

Writers, I would not be entirely a Strenger

ta~thése; but these or twenty others, whioch

I would just look into, would each of them

alone, or indeed any single Branch of

them, De the Employment of @ much longer

Life, than I can imagine that Providence

hath asgigned %0 me. ... It is in the

Ceapacity of a Tradesman, that you are to

‘serve your Pamily and Country, and in that,

Your GOD. therefore, tho' I would not

have so fine a(Genius entirely discouraged

(10) Pergusson 28,30,32,38,41,59,67,73.
(11)Pergusson 70.
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from entertaining itself with the refined

Pleasures of g Student; yet it would be

Imprudence to yourself, and an Injury

to the Vorld, to spend so much Time in

your Closet, ag to neglect your Warehouses;

and to be so mueh tsken up with the Volumes
of Philosophy or History, Poetry or even

Divinity, as to forget to look into your

Books of Accounts ... (12).

The total of human knowledge is now too great
for Doddridge to hope that it might be within
the compass of any single brains

Let us remember that we are 10 place our

Point of Life, not in an Attempt to lknow

eand to do every Thing, which will certainly

be ag unsuccessful, as it is'extravaganta
but in a Care to do that gwell, which

Providence hath sssigned us, as our

peculiar Business (12).

Although Doddridge's own practice provided
'a course more ungpecialized then anyone in the
twentieth century would think of suggesting even
‘as en ideal, yet he had admitted them thin end
of the wedge in thus laying down the justification
for that épecialization which has since engulfed
universitj end sixth-form studies.

Both in theory and in practice Doddridge
put natural science in an important place in the
curriculum. Orton says that natural and civil
history were taught ¥"in order to enlarge their

(12)0rton 109-110.
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Understandings and give them venerable Ideas of
the Works and Providence of God%", end human Anstomy,
as it tended to promote their Veneration
and Tiove for the great Architect of this
amazing Frame, whose Wonders of providential
Influence are so apparent in its Support,
Hourishment and llotion: and all concurred
to render them agreeable and useful in
Convergation, and to subserve their
honourable Appearance in the Ilinistry (13).
Hig aim he made dear to his pupils:s
‘ In his Lectures of Philosophy, History,
Anatomy, &c he took Occasion to graft
some religious Instructions on what he
had been illustrating, that he might raise
the minds of his Pupils to GOD and Heaven (14).
According to Doddridge himself, his teaching
method in science was modern in its emphasis.
"We do little more" he writes in 1745 "than make
experiments, with a short account of the purposes
they are intended to explain® (15). At the outset
he was presented with a pair of globesgs and took
. steps to obtain a microscope (16). Ten years
later he was advised by David Jennings (4,16)
to mount his microscope over a mirror, and received
in the same letter (17) instructions for observing
the globular form assumed by particles sitruck
from steel with a flint. Later, in 1744, Doddridge
was involved in the foundation of a society in
(13)0rton 91-92; Some Account of .. Whomas Steffe,
in Works IV £52.
(L4)0Orton 311.

(15)Humphreys IV 404.
(16)Letter of 10/5/1731 1o E. Hawkins, in Humphreys III 79.

(17 )dated 12/1/1741/2 gg'Stedman LXXvI, Hum. IV.70.
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Northempton for scientific experiment and discussion,
to which he read papers on the pendulum and on
changes of motion due to inelastic and elastic
collisions (18). Thus he kept himself abreast
of scientific thought on the.practical side,
whilst at the ssme time he made opportunities
to read scientific works. Already in 1727 Doddridge
was expressing satisfaction at Keil's demolition:
of Burnet's Theory (2,29) and (less completely)
of Whiston's similar work (19). In 174l he was
expressing appreciation of lMathe, particularly
nis proof of Kepler's Third Lew and his work
on lunar motion (20). 4And as late as 1749 he
noted in his diary (21) his intention to reed
"Macleurin of the Newtonian Philosophy". There
geems sufficient evidence that Doddridge, even
whilst regarding the role of natursl science
in higher education as definitely subsidiary,
nevertheless saw to it that higs students received
adequately well-informed instruction.
Maethematics also Doddridge regarded as
good in a definitely secondary position. He
" ¥"laments .. pursuing too long some abstruse
Mathematical Enguiries, the Advantages of which
by no mesns en Equivalent for the Time employed
in them® (22). Nevertheless he advised his .
minigterial pupils to keep up their algebdra,

(18)Hum. IV 404 & letter from H. Baker FRS,24/11/1747,
in Stedmen LXXVI, Hum.IV 70..

(19)letter to Clark 30/10/1722 in Hum.II 364-5.

(20)ggother, 14/5/1741‘12,Hum. I1 546-7,

(21)Hum. V 482.. ,

(22)0rton 165.
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in order to "stengthen your Rational Faculties
by thet strenwous Exercise" (23), and referred
to the use of mathematical exercise to "teach
»» attention of thought, and streg?h, end per-
gpicuity of reasoning® (24), "to teach us to
distinguish our ideas with acouracy, end to
dispose our arguments in a clear, concise and
convineing manner" (25). Doddridge accordingly
tried to teach Bueclid. in such a manner that
logicel principles would be emphasized (26).
Although regarding himself as one "who knows
but very little of the mathematics® (27), he
yet managed to teach not only Euclid, algebra -
(for which Doddridge drew up his own course, on
more straightforward lines than that of Jones
(3,8) (28)), and trigonometry, but slso coniecs
(29). Apparently e very reasoneble mathematics
syllabus.

Modern languages for Doddridge meant
French, of which he taught the grgamex as a
separate first instelment (30). There is no
evidence of his having acquired the pronunciation
wnich was. lacking in his own instructor, Jennings
(3,21). He is said to have believed in only a
very genersl knowledge of languages except for
pupils intending professions requiring more (3l),
Hig complaint about Jennings' course was, however,

(23)15/10/1741 Sermon 19.

(24)Thoughts 37.

( ({26 )Humphreys II 488. V _
(28)Some_account..Thomas Steffe, in Works IV 252.
(27)Letter to Clerk 30/10/1727 in Hum.II 364.
(28)another, 1/1/1737 in Hum.IIT 220.
(29)Diery for 1730, in Hum.V 291,297.
(30)Humphreys V 281.

(31)0rton 90.



432 250,

of the regtricted range of authors read (32).

No doubt when it is remarked that "others might
exceed him in their Acquaintance with Antiguity

or their Skill in the Languages" (33) the Languages
intended are principelly classicak. Whatever

- mey have been Doddridge's lack of naturel ability,
he was not deterred by it from learning Italian

in 1732 (34). The commercial and Christien utility
of modern laengueges was being noticed by others
besides Doddridge - in 1737 the Prends' Yearly
Meeting urged these two grounds for their inclusion
in Quaker education (35) # but they hed not yet
-any right of inclusion in the curriculum on any
but stricetly utilitarian grounds. Hebrew, on

the other hand, was considered by Doddrige a

gine gug non for the minister; he implies that
most dissenters egreed wifh him, but many anglicans
did not (36)..

History, on the other hend, Doddridge
regarded as suitable for all his pupils, "in
order to enlarge their Understandings and give
them venerable Ideaes of the Vorks and Providence
of God" (37). He used "Tallint's Tebles® (38)
(2,29) end the English translation of Rapin's
Acte Regia which had been published in 1727, and
gave a course of lectures om civil government
which included references to Pufendorf, Grotius
end Locke (40). Thus he had the normal dissenter's
égi) Huwm phrey b3 -

3)Orton 128—9.
(34)Humphreys V 320,
(35) Priends Extracts 77. :
(36)Some_Account of..Thomas §teffe, in Works IV 251-2.
(37)0rton 91.
(38 )Hum.V 281..
(39)Pergusson 72.
(40)Lincoln 89-90..
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interest in political theory (41).

Following the example of John Jennings,
Doddridge geve lectures on pastoralia and
Homiletics (42), and training in elocution and
deportment (43). He had been smazed at the
progress made in a few reading practices under
Jennings (44) and wished "that not only tutors,
but also school-masters, .ve would'make a very
serious business of teaching lads, who are
design'd for the ministry, to read well, and to
pronounce properly snd hendsomely® (45). He
did not regard graceful behavious and diction as
of primary importance in a preacher, but said
thet they must not be neglecte?;'ﬂgg d%&wmm(u»
comment on a suggestion (46)[that he should
employ a dancing master for the purpose (48),

‘ intd 3—(4 « He was

very much opposed %0 sny unnatursl tone or
behaviour (49) or any undue ornament of speech
(50), end believed that his course guarded against
these. |

In this connection should be mentioned
also the preaching practice in surrounding
villages, oconsisting apparently in scme cases
at any rate of a repetition of sermons by Doddrigge
or by other ministers (51); and also assistance
rendered to Dnddridge in hls own congregation.

(41)Lincoln 86-87. ' (50L5/10/1741 sermon 21-2.
(42)Bum.II 471. (51)Nightingale guoted by
(43)0rton 105-6.. McLachlan 1485 Bordon
(44)Hum.II 468, : . Addresses 216;
(45)Thoughts 37. , Hum. IXI 241.

(46)Gough 43. 49)0rton 106, Thoughts 37.
(47 )Rollin IIY 381..
(48)Thoughts 21-2
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Probebly en incidental advantaege of the village
vigits was, in Doddridge's eyes, the opportunities
afforded for meeting and coming to appreciate
humble members of the churches; experience

which he was keen that hig ministerial pupils
should have (52). Homilies and disputations,
whioch were a large fealure of the course (53),
gave further practice in public spesking, as well
as being, in Doddridge's experience, a useful
adjunct to lectures on verious subjects (54).

The homilies were in effect sermons "on the
natural and moral Perfections of GOD, and the
several Branches of moral Virtue®, and were re-
placed by sermouns proper for the most senior
students (55). Doddridge believed in sermon
practice with critibism rather than formal rules
of sermon construction (56).

Training in English expression was also
given by essay writing (57). Doddridge was
famous for his emphasis on this (58); he wrotes

As for being masters of our own languege,

'tig a point which I think should be

thoroughly labour'd from the very beginning

of their education. They should be sure

to make themselves familiarly acquainted

with those writers, which are allowed

(52)Thoughte'35-6.

(53)01‘1}0!1 97. (54) Hum,.,II 470.

(55)0rton 97.

(56)8ome _Account of..Thomas Steffe, in Works IV 255,
(57 ) Pergusson 63,65-6.

(58) Pergusson 67..
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to be standards of it, and should fregquently
be trenslating end composing ... (59).
Nevertheless Doddridge did not follow Jenning's
exemple in teamching @nglish drame (3,2L). In
fact, his long and detailed account (60) of the
course under Jennings, drawn up after he had
- completed it, omits only this item from the time-
table (3,21). Perhaps Doddridge hed decided so
definitely against it as suiteble matter for
academical study that he decided to regard it
es an extre, and not part of Jennings' course.
It is tempting to guess how much added stimulus
the study of English literature might have re-
ceived had the weight of Doddridge been with it
in this respect.
Doddridge seems to have been specially
proud of his course in Christien Evidences:
the Proof of Chrigtianity .. I think I
mgy venture to say is here more largely
and accurately exhibited than in any
other place of education I have ever
heard of (61).
And egain
the proofs of the faith of Christianity,
his belief of which will not as I
apprchend be easily shaken after the
deep foundstion I em endeavouring to
lay for it (62). |

(59)Thousghts 37.
(60)Humphreys II 462-475.

(61) Fergusson 32.
(62) Fergusson ?3.
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The course had the double object of satisfying
the minds of the students regarding their own
faith, and of enabling them to defend Christianity
against attacks by deists and others. At the
same time, Doddridge was careful to explain that
the only satisfactory proof of Christianity to
any individuel is the experience of his own
soul (63). The basis of Doddridge's method in
this subject was - following Jennings in many
details (64) - ethical and "pneumatological®;
the reasonableness of Chrigtianity was placed
"in the suagiveness of its perfect moral purity"
(65). He said that his course contasined
things relating to the nature and properties
of the human mind, the proaf of the
existence and attributes of God, the
nature of moral virtue, the various
branches of it, the means subservient
to it; and the sanctions bvahich its
precepts, considered as God's natural
law, are enforced; under which head
the natural evidence of the immortality
of the soul was largely examined. To
this was added some survey of what igs,
and generally has been, the state of virtue
in the world; from whence the transition
was eagy to the need of a revelation, the
encouragement to hope it, and the nature
of the evidence'which might probably
(63)zvidences Sermons 3-4.

(64)Samuel Clark, editorial note to Doddridge s
Lectures in DlVinltI. in Works IV 28863

Gordon Agdresses 36..
(65)0rton 119.
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attend it. Trom hence the work naturally
proceeded to the evigence produced in proof
of that revelation which the §eripture
contains. The genuineness, credibility
and inspirstion of these sacred books
were then clesred up at large, and vine-
dicated from all the most considerable
objections, which modern infidels see.
have urged. Vhen this foundation was
laid, the chief doctrines of scripture
were drewn out into & large detail. ... (66).

In th®s making ethics his starting point, Doddridge

was in line with contemporary "coffeehouse" outlook,

which was much concerned witﬁ@uestions of merit

end demerit snd of proper motives (67), end which,

moreover, was becoming more and more sceptical

of the purely spiritual or abstract approach to

Christisnity end more end more insistent that

defenders of the faith must build upon external

evidences (68). The course was taken by ell
pupils, whether or not intending the ministry.

In fact, whiist Doddridge _
often expressed hig Wish, that different
Places of Education could be provided
for Persons intended for the Ilinistry and
those for other Professiong (65)

hig reasons referred only to the greater geriousness

end smaller indulgences desirable in ® ministerial

training, =and had no reference to any desire to

(66)Some_Account of ..Thomas Steffe, in Works IV 253-4.
(67 )ELton 148,
(68)Carre 284,
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specialize in the curriculum (68). He was also
gble to persuade some of his pupils, who had
intended to be ministers but who seemed to him

to lack the necessary 'piety!, to turn to other
occupations - apparently without =any disturbance
of their course (69).

That one of Doddridge's features whioh
has excited most diversity of comment ig the
method of 'his lecturing on all controversial
points, theological and other.

He never concealed the Difficulties,

which affected any Question, but referred

them to Writers on both Sides, without

hiding eny from their Inspection (70).

Doddridge is often credited with the
invention of this method, which appears, however,
to have been used already not only by his own tutor
Jennings (3,21) but also by Grove (313) end,
earlier: still Ker (3,3). Perhaps the thoroughness
with whioh Doddridge followed this method
justifies the judgment that he

e was the founder of what may be called,

though not in guite the modern sense,

a science of comparstive theology. What

was the o0ld method of teaching ény given

doctrine 6f divinity? The lecturer began
by defihing the view of his church, or
his school, making it his own. This,

he would say,'is'the right doctrine. Then

came some éecount of other opinions on

the topic. These, he would sgy, ere the

(69)0rton 113.
(70)0Orton 10l.



432 257..
heresies and aberrations that prevail in
outside circles ... His arguments would
- all be diréoted to prove this, to dismove
those ... Doddridge ... began by laying
before his pupils, with a2ll the fairness
of which he was master, the various views
which had been entertained upon the point,
and the arguments adduced in their favour..
These he proceeded to compare, measuring
them one against énother, weighing their
merits, trying them by Scripture, by
reason, by each other, with the object,
if possible, of eliciting the truth; which
might at last be thought to coinecide
exactly with no one of the systems(71).

It was possible, however, to regard this method

in a less favourable lights
the arguments by which every possible
modification of error ig attempted to be
supported were carefully marshalled in
hostile array against the principles gene~
rally embraced; while the Theological |
Professor prided himself on the steady
impartielity with which he held the balance
betwixt the contending systems, seldom
or never interposing his own opinions,
end still less betraying the slightest
enotion of antipathy to error, or pre-
dilection to truth. Thus & spirit of
indifference to all religious principles
was generated in the first instance, which
naturally paved the way for the prompt

(71)Gordon Addresses 214-215.
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reception of doctrines indulgent to. the
corruption, snd flattering to the pride,
of o depraved and fallen nature (72%.

It was further said that "his lectures have a

. tendency tojgenefate a controversial spirit® (73),

that "He often attempts to include so many senses,

that he virtuelly gives none" (74) and that
There was a vaguenegs and indecision of
language in the discourses of the{young
minigters who had been trained in. that
Seminary, which medé¢ it a matter of un-
certainty whether they reslly had any |
positive opinions at all, on some of the
most momentous points that can occupy
the attention of menkind (75).

Whether good or bad, how did the scheme come to

be adopted by Doddridge? Insofar as his object was

to indicate that a student should
take his gystem of divinity, not from
the sentiments of any human teacher,
_ but from the word of God (76),

he was merely stending in the central Reformed

tradition (cp.2,24; 3,53 3,7; 3,8; 3,11).

hlmself however, explained his recommendation

of bookslconflieting viewpoints by saying
I think that, in order to defend the
truth, it is very proper that a young
minister should know the chief strength
of error (77). '

(72)Turton 14-15 guoting R. Hell ¥orks IV 307-8.

(73)Bogue & Bennett III 480.

(74)ib, 484,

(75)Turton 10.

(76)Some Account of..Thomag Steffe, in Works IV 254,
(77 )Letter to Wesley 18/6/1746, in Humphreys IV 493..
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To whioh must be added,. the fact of his fondness
for thetliberal-minded Rachard Baxter (78), for
certain.auﬁggfé émongst the Dutch Arminians and
for Cradock 0¥ the Cembridge Platonists (79),
both groups noted for their tolerance, their
eéieoticism. end their opanness of mind.
Doddridge's moderation extended also to
his views on the content of the curriculum. He
believed classical, literary and philogophical
studies neither indispensable nor time-wasting..
I would not .. desire you should be
confined from that high and elegant
Entertainment .... But 'tig one Thing
to taste of these poignant and luscious
Fruits, end snother to feed and live
apn them. (80).
The "great originals®" of the classics cannot be
omitted without endangering the "solidity, strength,
and correctness both of sentiments end stile® (8l).
They are also of value in showing the necessity
for a divine revelation by exposing the paucity
of even the highest purely human learaning (82).
But interest on earth end reward hereafter come
far more from "exercise of benevolence towards
our fellow creatures, and in the hope of promoting
their everlasting felicity®, than from studying
Pliny, Virgil, Tully, "&c" (83). Such studies
may of course be used to
((78)Wilson Disgenting II 133-4; Gordon Heads 61,83,88.

(79)Humphreys II 29,57-58,121-2; Toulmin 240..
(80)germon of 15/10/1741, 19.

(81)Some Account of .. Thomas Steffe, in Works IX 251.
(82)ibid.253; Bvidences Sermons 26.

(83 )Letter 18/6/1726 to Hugher, in Humphreys II 135.
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shew that /redemption/ has been the great
end of the divine counsels, with regard
to which, the harmony of nature in the
lower werld has been supported, and the
various economies of providence disposed (84).

Attention hes been drawn to the use which Doddridge

made of ethice as introductory to Christian

evidences = a use so exclusive as to have produced
the complaint that the "doctrines of the Gosgpel"

were pushed "into a corner" (85).

It will be seen that much of Doddridge's
practice was derived frdm Jennings and Kibworth
(3,21). The most notable exception to this is
Doddridge'’s use of English as his teaching medium.
It has been shown that this feature was not found
at Kibworth, where Latin remasined the official
language. On the other hand, it is not quite
true to claim (as is sometimes claimed (86)) that
Doddridge was the first to use English as his
main teaching lenguage. Examples of such use had
oceurred in esrlier academies, notably by lMorton
(2,31), Woodhouse (2,30) and Ridgley (3,12). Had
Doddridge any connection with any of these? There
is one place where a connection can be found; it
is ‘through the Hungerford Academy (Appendix C),
which was run by Benjsmin Robinson, himsgelf
educated at Sheriffhales, and therefore likely
to uge English, to some extent at any rate, at

(84)Thoughts 34.

285gBogue & Bennett TII 480..

86)lcLachlan Unitarian Movement 8lj 72. Sykes in
1948

Tlmes Bducational Supglement 24/7
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Hungerford. His eseistant was Edward Godwin,

who was a friend of Doddridge (a sufficiently

close one to be consulted before publication by

- the latter about the details of his Pamily Expositor
(87).) There is, however, no evidence that Doddridge
discussed the lenguege question with Godwin or

with anyone else, snd it is possible that his
decision for English‘ was made on his own initiative,
with perhaps Locke snd 0ldfield (3,23) - both of
whom he read during 1730 (88) - in mind.

(87)Toulnin Historicel View 253; deremy 139.
(88 )Humphreys V 274,282, Stedmen II.
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' Isaac Watts. .

. Doddridge 8 influence on succeeding
/generatlons of tutors was exercised both through
those tutors whom he trained and through the use
of hig Lecturesfon Divinity as the basis of courses
in theology, peychology and ethice in many acade=
mieg. But there was another channel by which a
very gimilar influence wag carried down. This
was the published work of Isaac Watts (1674-1748).
Watts was a pupil of Thomas Rowe (3,10). He was
also a close friend of Doddridge, whom the latter
congulted before begiming his tutorial work (89),
and on a number of occasions during the course of
it. Thus the educational ideas of Watte and of
Doddridge exhibit close resemblances, and there is
no doubt that together they standardized that
edueational outlook which was the norm for later
academies. It therefore seems desirgble at this
point to give a summary of the educational. ideas
expressed by Watts in his educational publications.
Perhaps the most influential of these was Logic:
or the Right Use of Reason 1724. This waes used at
Oxford and Cembridge during the lifetime of Watts
(90) end for a long period afterwards (91). But
Watts' educational theories are more specifically
set out in the two parts of his Improvement of
the Mind, the first of which did not appear until
1741 when Doddridge's Academy had slready run
half its course. It is a work whose "radical

(89)Doddridge Hum umphreys II 477-482.
(90)Gibbons Hatts 305, 353.
(91)McLachlen 288,
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principles may indeed be ' found in Locke"™ and whose
function it was to "make Locke practicable” (92)..
The resemblences to 0ldfield's Improvement (4,23),
also, are so close (93) that it is diffiocult to
imagine that Watts was not familiar with the
latter work, whilst a close resemblance has been
remarked (94) between Watts' ideas and those of
the Port Royal logic of the Jansenists, the French
school so dear to Gale (2,19).

Watts defines the aims of education to
include preparation for an occupation, for the use
of leisure, for social duties ("to = Femily, a
Neighbourhood, or a Government?) and for right
religious faith (95). The last-ncmed is fundemental
(96). Universel knowledge is impossible for eny
one man, and suitable specialization is necessary (97)..

When Watts turns to individusl subjecte his
most striking characteristic is his habit of
finding a veriety of reasons for the inclusion
of eachain the curriculum. Thus he stands almost
slone emongst dissenting educationists of his
century‘in mentioning the utility of natural
phibsophy as well as its value as e pointer to the
providence and other characteristics of God. He
elso added the remark (Pound occasionally elsewhere)
(e.g. Reyner, 2,12) that a knowledge of the Laws

(92)Johnson Lives II 297; Davis Uattg 10l.
(93)€L§‘ 0ldfield III ch. XXVII.

(94)Laird 65.. ,
(95)Improvement I 2-3.

(96)ivid. 73.

(¢7)ibid.. 1, 335 sgg.;" Discourse s.VII.
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of Nature conduces 1o an aeppreciation of the '
fundsmentally miraculous character of the Biblical
miracles. He would treat natural science ex-
perimentally, and recommended the Newtoniean
Nieuenteit alongside the Platonists Ray and
Derham (2,17) (98).
Mathematics, similarly,. is recommended
on geversl grounds. It is useful,tis amusing
and yet innocuous, it sharpens the mihd, end its
language is often met in other subjects (99). Watts
believed that the latter tendency was often
carried to excess by his contemporaries (100)..
He slso felt that the Caleculus and Higher
Geometry might well be omitted by students in-
tending Divinity, Law or Medecine. As a Newtonian,,
however, he mugt include ®Astronomy, Mechaenicks,
Staticks and Opticks" in the course for all
pupils (101). Astronomy was commended, with Geo-
graphy, for ®"pleasure" as well es "solid use".
Whilst it is possible to weste too many hours on
thege subjects, some study of them should be made
by ell menkind, Their uses'ihclude the inter-
pretation of the scriptures; the usual epplication
t0 an appreciation of the Divine nature and pro-
vidence; in the case of Astironomy, the benishment
of astrological superétitions; and, in the case
of Geography, fhe sppreciation of current affairs -
| that at the mention of the Word Copenhagen
they may not gfossly blunder and expose

T R T

provemen course .

__Ezu“

(100)Improvement I 203- Doddradge Humphreys) II 480.
(101)Improvement I 281,326-7..
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themselves, (as a certain Gentleman once

did) by supposing it to be the Neme of

& Dutch Commander_(loz){

Watts, like Doddridge, emphasized ¥ngligh
oratory and elocution, and valued criticized
practice much above formal rules (103). According
to Semuel Johnson

He was one of the first authors that

vaught the Dissentexrs to court atiention

by the graces of lenguasge. Vhatever they

had emong them before, whether of learning

or acuteness, was commonly obscured end

- blunted by coarseness and inelegance of
style. He showed them thet zeal and
purity might be expressed and enforced by
.polished diction (104).

Formation of style, as well ag moral uplift and
sheer amusement, are derived from the reading of
English poetry (105). The clessies, on the other
hend, may be over-rated,. and are infﬁged of
.Bowdlerlzaﬁlon that it is bettefﬁo teach Latin by
means of some other wgrk such as RBuchanan's Psalms
(106). Latin is invaluable as "the living lengusge
of the learned world®; but Letin composition should
be deferred to a late stage (LO7). Hebrew ig
necessary for a minister, but French is of use
only for foreign travel. (108). If in =ll these
regpeots this account of Watts' outlook appears
to duplicate that of Doddridge's (4,2), it is yet
possible to find points on which they part company.

(102)Discourse 156-7; Rirst Principles of Geography

and Astronomy, Preface, in Works VI 396-7.
(103) Improvement I 281,356Ll; Doddridge (Humphreys) II 479.

(104)Lives II 296. (105)Inprovement I 74sq,364;Discourse 159.
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Watte followed Locke (109) in asdvoceting physical
training and painting, and he added singing (110)e.
Finally, it must be remarked that Watts
recommended the method of study which Doddridse
systematized and which consisted of studying in
an open-minded way both gides of each controverted
point- a method which is glso connected with the
nzme of Rowe's other femous pupil, Henry Grove,
tutor at Teunton (3,13) (1ll). Watts was anxious
to support Biblical revelation by Rational argument
(112) ond modified Locke's tsbula rese so far ag
%o postulate, with the Cambridge Platonists, (2,17),
an innate sense of right and wrong (113).
Tais necepsarily compressed sketch of
the wide gweep of Watts'! educational outlook
depicts an imporiant part of the baskground of
all the later academies. Watts' works were often
read by tutors and by students, and were a potent
influence in estaeblishing the Doddridge tradition.
Perhaps the enthusiasm of disgenters generally
for higher edueation may be illugtrsted by Vatts!
ideaof a future life, whioh is to consist of
membership of a celestial university in which
seminars with Adem end Noash end lectures by lloses
‘and Paul will alternate with excursions to distant
parits of the universe to study at closer quarters

§(106)Improvement I 908qQ.,115; II 36-7,
107 )Improvement I 108,110,345,

(108)Digcourse g.VIiI..

(109 )Thoughts’ §_.190, 203=4, ~

(110)Discourse 161-3..

(111 )Improvement I 71.

(112)e.g., Improvement I 27-8; cp Digcourse 115.
(113)Davis Watts 149..
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local evidences of Divine'wisdom or mercy, power
or faithfulness, patience snd forgiveness, or
wrath and justice'(11i4).

(114)Death snd Heaven, in Works II 179-203.

~ .
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Doddridge's pupils.

Returning to Doddridge and hig Aceademy,
it is necessary to mention his assistent tutors..
These from timetto time were John Aikin, Job
Orton, James Roberison, Semuel Clark and Thomas
Brabent. All hed previously been pupils of
Doddridge. Robertson had also been a student
at Leyden, and Brabant at Glasgow. Alkin later
beceme a tutor et Werrington (3,9), Clark at
Daventry (4,5) and Robertson Professor of @rientsl
Lenguages at Edinburgh. (115). Others of Doddridge's
pupils who became tutors weré Kippis &t Hoxton
(4,16) and Hackney (4,11) and Clayton st Hackney
(4,11); NMerrivele, also heterodox, at Exeter (4,12);
and, among the orthodox, Addington at lMile End
(4,30) =nd Reader ot Teunton (Congregationeal)
(4,20). Pre-eminent in passing on the Doddridge
influence = through strict adherence to his methods
and use of his lecture notes (116) - was Ashworth,
who. was assisted by the sbove-mentioned Clerk at
Daveniry, the Academy being the cc.atinuation of
Doddridge's and the subject of the next section (4,5).

(115)McLachlan 149.
(116)ticLachlan 276-7.
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Ashworth end Clark, Daventry 1752-765..
Caleb Ashworth (1722 ~75) followed Doddridge
very-closely in most respects. Languages were
still the weak point;  Priestley snd Alexender
made time to. resd ten pages of Greek together
per day whilst tﬁey were students, Priestley
commenting
These voluntary engagements were the
more necessery in the course of our
acedemical studies, as there was then no
provision made for teaching the lesrned
langueges.. We had even no compositicn
or orations in Latin (117).
So. far had the pendulum swung since the use of
Latin for teaching in the ancestor academy at
Kibworth only two generations back (3,21). Priestley
also complaing of the abgsence of lectures on the
Seriptures and on ecclesiasticsl history (117).
His remarks on the former matter and on the general
contenmpt. for commentators asmongst the students
need to be read, hoWever, in conjunction with his
record that during the first three months of 1755
his reading had included eight works which he groups
" under the heading "controversgisl®", and which all
deal with Sceriptursl topiecs (118). But Priestley
also says
In my time the Academy was in & gtate
peculiarly favoursble to the serious

(117)Rutt I (I) 26.. -
(118)Rutt I (i) 27, Thorpe 18-20.
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pursuit of truth, as the students were
about equally divided upon every question
of muech impoftance, such as liberty and
neceseity, the sleep of the soul, and all
the articles of theological orthodoxy and
heresy; in congequence of which, all
these topics were the subject of continual
discussion. Our tutors alsc were of
different opinions; Dr. Ashworth teking
the orthodox side of every question and
Mr. Clark, the sub-tutor, that of heresy,
though always with the greatest modesty..
Our lecturers had often the air of friendly
conversetions on the subjects to which

they related. ... The general plan of
our gtudies was exceedingly favourable to
freevenQuiry, as we were referred to authors
on both sidegs of every question, and even
required to give en account of them (119).

. "Fhe genius of Daventry®?, it has been said,

?inherited from Jennings -end Deddridge, was in-

herently eclectic. Truth was sought by s method

of comparative theology®(120). Ashworth himself

geems to have been troubled by the excessive hetero-
doxy of some of his pupils (121). It has been

said that he "™ried to continue the conservative

Eiheolagica{) tradition with complete liberty of

opinion, but the attempt failed® (122). O0F the

eight tutors trained under Ashworth, it appears

- (119)Rutt I (I) 23.
(120)Gordon Addresses 289.
(121)Bull Memorialg 19.
(122)Colligen 72.
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that two remained strictly orthodox (Bull (4,31)
end Devies (4,21)), £eg\§'eewere wnitarians (Priestley
(4,8), Worthington (4,11) end Corrie (4,11)),two
occupied intermediste positions (Robins (4,86)

end Gentlemen (4,30)), whilst one - Belsham

(4,63 4,11) - begen as Ashworth's orthodox successor
but developed into & champion of unitarianism.
‘Proportiong statigtically eppropriate, perhaps,

to arise from the methods used. .

~ g

eI
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Daventry snd Northemptons Tayler, Halliday,Hill,
Belsham, ¥idl, Carpenter, Robins, Kenrick,
Brosdbewt, Cogen, Horsey, Forsaith.

There remains to be sketohed the subsequent
history of the Academy, which had every reason to
continue to be referred to as "Doddridge's". The
following list of tutors end their places of
education indicates the in-breeding which was one
gource of the conservatism in the Acedemy's
curriculum and methods. The other primary source
was the tsking over in 1752 of the Acadenmy by
the Coward Trustees, whose duty it was (end is)
to see that the students whose education they
agsist shall

be well instructed in the true Gospel

dootrines, according ag the same are

explained in the Assembly's Catechism,(123).
It was the latter provision which caused the
regignation of the only tutor who attempted to
depart from the use of Doddridge's lectures as a
textbook, and to use instead the latter's eclectic
method, with his textbook as only one of the |
euthorities cited, That tutor wes Thomas Belshen,
pupil of Ashworth end Clark, who

. regarding it as a question of the highest

importence, cdnqeiving it to be his duty

to state it fairly before the theologicsl

students, and observing that the question

concerning the simple humanity of Christ,

which was now become the great controversy

(123)Coward's Will, guoted in Turbn 11l fn,
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of the age, was scarcely glanced at in
Dr, Doddridge's Lectures, which were the
textbook of the Institution, he determined
to draw up & new course of lectures upon
that subject. (124). .
He therefore collected and gifted New Testsment
texts snd socwas horrified to £ind that he had
converted himself to uniterisnism (124). So long
as the New Tegtement was regarded as a reservoir
of texts which could be selected end strung |
together in logical array to arrive at the truth,
Triniterienism wes inevitably in a shaky condition
(125)s In Belsheam's case, his lapse from orthodoxy
entailed his resignation from the tutorship in
1789. His subseqﬁent tutorsghip at Hackney is
referred to below (4,11).

(124)Lindsey Belshem 190-191..
(125)Powicke 205-8..
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Tutors of Daventry-Northempton Academy 1757-1798 (126)..

where
| - EDUC ATED STATUS IB
TUTOR (when) AC ADEMY .
Thomas Tayler 1735-1831 Here(l752-7) asst.tutor 1757
Thos.Halliday , here(-1765) asst.Classical
o , tutor 1765
Noah Hill - i dlasalfator =1770.
Thos.Belsham 1750-1829 here(1766-71) tutor,maths,logic,
_ metaphyeics(1771-81)
div.tutor 1781-9
: o . (see 4,11).
Ben:Carpenter here(1768-73) lec'dclassics
| , . ’ - 1773 only.
Thos.Robing here(L750-5) succeedecd Ashworth

on latter's death,
1775, to 178l.

Timothy Kenrick <1805 here(1l774-9) tutor maths & sc.
1779-84 (see 4,13).

Wm.Broadbent = ?1755-1827 here(l777-82) classics tutor
: ' 1782~-84, maths,

logic & sc. tutor

1784-91..
‘Bliezer Cogan 1762-1855 here(1780-4) classics tutor
- ~ C ‘ 1784-89(%)
John Horgey 1754-1827 Hemerton(1771l-divinity tutor
. . (4,21) 75) 1789-98..
Robt,Forsaith ~-179% Hoxton(l765 classies tutor

(4,18) -70) 1788~97..

1

. The subotdinate position gtill occupied
by classics - frequently dealt with by a tutor
who hed only just finished the course himgelf -
is apparent. |

The incursion of the outsider John Horsey
es senior tutor when the academy returned to
Northampton on Belshem's resignation in 1789

. was intended to restore the waning orthodoxy of

(126)MoLachlan 154-~170;. DNB
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well developed. The Coward Trust had paid»fbr
en agtronomical. observatory in 1771 (129).

Under Horsey the Academy excluded non-
ministerial pupils. It continued to combine
a conservation of much of Dbddridge's outlook
and detsil of curriculum, with both broadly
orthodox theology and freedom of outlook; it
has today 'devel,dped -~ in emalgsmation with some
other acedemies - into New College, London (130).

(129 )tcLachlan 173..
(130)Cong. Q. XIX 16..
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Introductory.

Doddridge and his succegsors occupied a
more or less middle position between sirict
orthodoxy end unitsrisnism. This,(1I) surveys
ecademies in which the aim wags to encourage the
most radical freedom of gpirit, whilst the next
division (III) deals with those in which the
intention was to remain well within the bounds
of orthodoxy.

The principal unitarien institutions to
be congidered are Verrington, Hackney, Manchester
end two at Ixeter (4,9 - 4,13). PFirst, however,
it is expedient to give an account of sn outstanding
tutor st two of these places.
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Joseph Priegtley (of Warrington ond Hackney).

Outstanding amongst academy tutors is
Joseph Priestley (1733-1804), better known for
his chemical discoveries than for his educational.
activities or his theological‘peouliarities. He
had, however, original ideas on education, and
wos able to put them into practice at Warrington
and at Hackney, where he was tutor from 1761 until
1767 end from 1791 until 1794, respectively.
Before detailing the Warrington and Hackney courses,
therefore, it seems degirable to outline the idess
of Priestley. '

Priestley was himself educated at Daventry
under Ashworta and Clark (4,5), having gone there
instead of to the King's Head Academy (4,21),
whither his calvinigtic relations had originelly
intended him to go. At Daventry Priestley was
led by a reference in Doddridge's lectures (which
were the standard text) to look at Obgervations on
Man (1749) by David Hartley, who is often regarded
as the founder of modern association=psychology,
and who combined a deterministic materizlism with
a2 belief in the perfectibility (by education) of -
humen nature (131). Priestley adopted a great
deal.ofhﬁartley's philosophy. He remgined slways
a determinist, with a place for freewill. of a
kind (132), believed in the existence but not in
the immateriality of the soul, and regardeé

(131)Wi11gy RBighteenth Century .. 143.
(132)Carré 303~4. o '
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‘experience as the basis of all mental processes -
which were all features of the outlook of the
agsociationists (133). Priestley's high regard
for experience is shown in several distinct
directions. He emphasises tﬁe role of experiment
in- the teaching of natursl science (134). He
believed in teaching the practlce of perspective
drawing without necessarily'troubling the pupil
‘wivh the theory, adding that "Those who apply to
eny branch of the mathematics, may learn the theory
- afterwards" (135). He recommended the siudy of
history by descdibing it as "anticipated experience"
(136). He grounded the duty of obedience on
moral laws in that "We see and experience their
happy effects® (LB7) - neither in any divine fiat
nor in sny open or disguised theory of social
~ contract. He appealed for support for the Hackney
College by drawing his hearers' atiention to the
needs of the world which they themselveg must have
obgserved. He wanted English.grammar studied from
modern English 'examples, not from Latin or Prench
parallels (139). c

But Priestley's outstanding contribution
to education was neither in'the psychologicsal
philosophy which he was perhaps the first educationist
to embrace, nor in the chemistry where hisg researches
have given him & lssting name, nor in the theology

(133 )2Pgychological Review XXIII 228-9.
(154)W0rks'XXV 356,377,

(135)Works XXV 359; Free eddress 116.
(136)Works XXIV 29.

(137 )Works XXIV 438,

(138 )Works XV 420,

(139)W0rks XXIITI 6.
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which he considered of unique importsnce (140),’
end to which he gave a great deal of his time
and'energy. It weg rather in his part in intro~
duecing and systematising history as a leading
subject of the curriculum. Priestley's first
publication on the subject appeared in 1765,
whilst he was practising his theories at Warrington
(141). He explains the need for changes in the
curriculum thuss
It seems to be a2 defect in our present
system of public education, that 2 proper
course of studies is not provided for
gentlemen? who are designed to £ill the
principal stations of getive life, as
distinet from those which are adapted
to the learned professions. We have
herdly eny medium between an education
for the counting-~-house, consisting of
writing, erithmetic, and merchants'
accounts, and a method of instruction
in the abstract sciences: so that we
- have nothing liberal thet is worth the
attention of gentlemen whose views neither
of these two oppogite plans may suit.
Formerly, none but the clergy were
thought to have any occasion for learning.
It was natural, therefore, that the whole

(140)Works I(2) 76,89; XXV 379.
(141)Eszay on the course of Liberal Education
for Civil and Active Life,in Works XXIV 7-22..
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plan of education, from the gremmar-
‘gchool to the finishing at the university,
should be calculated for their use (142).
How, however, the increaesing field of human knowledge
end the increasing opportunities for competition
between states mean that '
a different and better furniture of mind
ig requisite to be brought into the
business of life (143).
Priestley therefore proposes
some new articles of academicel instruction,
such as have & nearer and more evident
connection with the business of active
1ife, and which may therefore bid fairer
to engage the attention, and rouse the
thinking powers of young gentlemen of
sn active genius (144).
The "new articles? turn out to be various aspects
of History, including Un: particular English
History and Constitution (144). These subjects
Priestley characterizes as
those subjects which are treated of in
books that in fact engage the attention
of all the world, the learned least of
all excepted, and which enter into all
conversetions, where it is worth a man's
while to bear a part, or make a figure,...(145)
All students should take this course, though
(142)Works XXIV 7. -
(143 )Works XXIV 8.

(144)Works XXIV 11-13.
(145)Works XXIV 19.
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medical and divinity studgnts may postpone it
until a late staege (145). In the lectures
themselves, not published in full until 1788
(146), Priestley sums up the uses of history
under three heads: first, to "anuse the imagination
and interest slie passiong®; second, to improve
the understanding; end third, to "strengthen

the sentiments of virtueﬂ>(l47). These need to
be explained by noticing Priestley's emphasis
throughout on cause end effect (148), his constent
recurrence to the relevance of his lectures to
current topics (149), end his stress on the
citizen's duty to understend public effeirs (150).
It is these eﬁphases waich constitute the novelty
of Priestley's approach. From the time of
Tellents (2,29) onwards at any rate, history had
in fact been studied, from a general as well as

en ecclesiastical standpoint, in some academies,
and political interest had always been strong (151)..
Priestley contributed, however, not only a
novelty of approach, but also a detailed schenme,
which %was perhaps the model for later teachers
of history"(152). He avowedly followed an
gnalytical method amalogous to thaet of Gordon's
Geographical Graemmer (153). His course may be
sumnerized thus: |

(145)Works XXIV 19.

(146)Lectures on History in Works XXIV 26-438.
(147 )Works XXIV 26.

(148)Works XXIV 29, 200-438.

(149 )Works XXIV 441.

(150)Works XXIV 441,448.

(151 )Lincoln 86-87.

(182)Tuck in Bducation Papers VI(4)52.
(153 )Works XXIV 444.
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(1) Gemersl Uses of History:
(2) Sources of Higtorys. including monuments, coins,
hergldry and etymology, as well‘as documents..
(3) Necegsary preliminary knowledges philosophical
| '-method, geography, chronology, etc. bdbut
begin to read history young.

(4)Direct;ons,fbr acguiring and retaining o lmowledge

o

o of Historys: charts, tables, models;
orderliness; which anthors to study in

: order. f
(56) Proper objects of attention.to en higtorien:
" cange end effect, democracy; commeroce,
' genersl policy. - 3 '
(6) A general View of Universal Higtory, using
' Holberg's Introduction to Universal
History, in English 1755. (154).

One point in Priestley's arguments in
favour of the sbove course deserves specisl
mention. It is his agsumption, that the duties of
the individual inc ude not merely the maintenance
of himgelf and his dependants but also a contri-
bution to the building up of national wealth.
Thus increasing competition between states calls,
as mentioned above, for en improved curriculunm;,
end the seme sssumption that the individual is
an essentisl factor in a community to whose
commercial. prosperity i+t iz his duty, and indeed
his interest, to contribute, occurs in other places
in his educational digcussions - for instance in
connection with commercial geography, as notioced
below. This new note in Priestley, not found in

(154)Works XXIV 26,98..
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earlier tutors, is a reflection of a similar
change of emphagis which is noticesble in many
quarters during the elghteenth century (155).

The remainder of Priestley's educational .
ideas might be those of eny academy tutor of his
time, with slight differences of emphasis and
expressgion. He is specially intevested in the
moral results of educations

.The great end of gducation .. ig .. to
inculcate such principles and leed to

such habits s will enable men to pass

with integrity and real honour through

life, and to be inflexibly just, benevolent,

end goed .. (156).

Only inspire the minds of youth with the

love of truth, and a sense of virtue and

public spirit, and they will be reesdy

for every sood work (157).

I never experience greater satisfaction,

than when I £ind young men of ability

formed to viriue, and usefulness in life,

under my instructions (158).

The use of all knowledge, especially sueh

as I have endeavoured to communicate to

you, is virtuous conduect (159).

This preoccupation with the morals of the pupil,
agreeing well with a theology which regarded the
gole aim of religion as the production of human

(155)Dobbg 5, 129.
(166)0bservations on Educetion .. 1778 in Works XXV 6.

(157)The proper Obgects of Education .. g Discourse to the
' supnorters of the New College at Hackney 1791

in Works XV 423-4.
(158 )Dedication to Lectures on History..l788 in Works XXIV 3.
(159 )Letter to his Liate Class 1790 in Works I(2)59.
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virtue (160), went with Priestley's belief that
virtue is the automatic result of knowledge (161).
He therefore recommended Hobbes, Locke and
especiglly Hartley, as writers on moral philosophy,
but did not give the latter subject as such any
but a minor place in his curriculum (162).

In accordance with his wtilitarien out-
look, Priestley emphasizes the position «n the
curriculum ¢f natural science and of Prench, but
values Lafin only for its usefulness in seversal
respects. On the first of these subjects, netural
science, Priestley has no doubt as to the value..
He had himself received instruction, before
going up to Daventry as a pupil, from a former
pupil of HeLaurin, who had set him on reading
Gravesande's Uatural Philosophy, 1723, a standard
Newtonien physiecs text (163). Priestley's own
interests led him more into the field, much less
known in educational. circles, of chemistry. He
therefore combined s firm belief in the value of
natural science teaching with a degire to see
it include more chemistry. The latter subject
he regerded of value egpecially as an essential
prerequigite for the study of commercial. geo-
graphy, regsrded in turn 8s e subgidiary of his
favourite history, and as a hecessary gsubject
for citizens of a state engeged in competition

(1603Gordon Heads 118.
(16L)Vorks I(1)13.
(162)VWorks XAV 19-20,
(163 )Works I(1)13.
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for world trade (164). Of natural scilence as
& whole he wrote:

It is by inecreassing our knowledge of
nature, and by this alone, that we
acquire the great art of commending it,
of availing ourselves of its powers,
end epplying them to our own purposess;
true seience being the only foundation
of all those arts of life, whether relating
to peace or war, which distinguish

civilized nations from those which we
term barbarous .. (165).
But Priestley's utilitarianism was of a moral
kind; so thet he also wrotes:
but the greatest and noblesf use of
philosophical speculation is the discipline
of the hearty =snd the opportunity it
affords of inoulcatiﬁg,benevalent and
pious sentiments tipon the mind ... The
more we see of the wonderful structure
- of the world, and of the laws of nature,
the more clearly dq we comprehend their‘
admirable uses to make all percipient
creation happy, a sentiment which cennot
but £ill the heart with unbounded love,
gratitude and joy (166)..
As a finel reason for the study‘of natnral.scienoe,
Priestley held the view =~ glso that of Jollie (3,20)

(164)Works XXIV 440, -

(165)Dedication to Experiments and Obgervations en
Different Xinds of Air .. 1790 in Works XXV 368.

(166)Preface to The Higtory and Present State of
Electriceity, 1767, in Works XXV 35l.
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and Wesley (4,28) in connection with the mathematical
end of the subject - that it stirs up passions
which may issue in rebellion egainst(usurped)
anthoritys
the Pnglish hierarchy (if there be
enything unsound in its constitution)
hag o+ reagon to tremble even at an
alir pump or sn electrical machine ( 167).
Priestley did not explain the modus operandi of
this connection.
The classics Priestley wished to retain
as the bagis of grsmmar.school education (163).
Hevertheless he had written in 1762
Now that the Znglish tongue is not only
becoue the vehicle of science, but is
also the langusge of the orator, it is
certainly absurd that our youth should
waste that time in learning to write
or speek a dead language, which they
might more usefully employ in studying
their ovm. They should be able to read
and understand the Clagsics, but their
, compositions should be English (169).
We might expect this in a pupil of Daventry. KHe
- valued some knowledge of Latin because of its
influence on English =nd because the study of
it necessitates precise consideration of the
meenings of words (170). He had no use for the

(167 )Preface to Experiments..on..Air .. 1790
in Works XXV 3785.

(168)Works I(2) 75, 1790.

(169)lionthly Review XXVI 27-28 in Works 1(2)11.

(170)Works 25-28.
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philosophy of the Greeks (171), end the study

of the classics at academy'leVel features in hig
schemes, however, only for ministerial candidates =~
who, interestingly, are not expected to study
natural science (172). |

It need hardly be added that Priegtley
believed wholeheartealy in the method of free
enguiry encoursged at Daventry. He is credited
with being the first to apply systematically the
historical method of studying the Bible, in which
the approach is by way of enquiry into the meaning
which each part of the text bore for the con-
temporaries of its writer (173). This method
aecorded.well,with Priestley's intention to
adhere to unprejudiced scientific attitudes, and
led him, within a decade of his coming down from
Daventry, to entitrinitarianism.

Turning to a minor feature of Priestley's
outlook we find him expressing views on a matter
noticeably absent from the interests of most
tutors: he believed in a mediocre - it must be
medioere - acquaeintance with musie. He himsgelf
learned to play the flute in 1758 (174), and
recommended "ell studious persons” to acquire
sufficient knowledge for enjoyment, but not so
much that they would be unable to enjoy indifferent
performances. It would be interesting to know
what part Priegtley took in any musical activities
at Warrington and at Hackney.

(L71)Cordon Headg 116,
(172)Proe address (L770}75-6.

(173 ) Gordon Heads 40,120-1.
(174)DNB..
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Priestley's influence in educationsl
matters is difficult to estimate. The academies
at Warrington and Hackney at which he taught
(4,9% 4,11) were short-lived but well-known.
Spencer was evidently indebted to Priestley for
some things (175), end Priestley's generel fame
as a scientist =nd ss the founder of the historiecal
approach to biblical criticiem make it certain
that his educational idea§ were taken periously
by people who would probably not have troubled
about him had he written on education slone. On
the other hand, Priestley is an outstanding figure
educationally not so much in that he was in
contrest to his contemporaries as in that he was
a leader in the curreat of ideas of his age (176).
It is therefore impossgible to say, without direct
ei&dence, whether any particular case of development
of a Priestley idea by any leter educsationist does
or does not owe anything to Priestley himself. One
direction in which he made his immediate influence
felt ig investigated in following sections, dealing
with the ccademies at Werrington (4,9) ond
Hackney (4,11), in which Priestley held tutor-
ships.

(175)Knox in Studies in Rducetion I(3) 85..
(176)1bid. 83,




Herrington 1757-~-1783; Priestley and others..
The Warrington Academy has achieved a

congiderasble reputation. This has come sbout

not so much because it appears to have had any
specially notable lasting effects, nor becsuse

it contributed to the training of any large number
of Qpecially'eminent'people, as becange it numbered
'ambngst'its tutors Joseph Priestley, and among

the danghters of its tutors the erstwhile highly=-
regerded lir, Barbeuld (177). The general stery
of thejAcaﬂemy has been'thoroughly told, and it is
necessary here to investigate only its curriculum
and the factors which determined that.

Warrington Academy was founded by a group
of digsenters of unorthodox theologicsal standpoint,
chief amdngst whom was John Seddon, former pupil
of Rothersm (3,18) and of Hutcheson at Glasgow. (3,2).
Seddon followed Hutcheson in his ethical theoxry (178),
which deparied radicelly from ghe tsbule rasg of
Tocke and his disciples (179). 4nmongst the latter
was Taylor, the first Principsl of the Acadenmy,

a follower of Wollaston who was perhaps better
known for his theologieal publications on Original
Sin 1740 and the Atonement 1751 than for his moral
science, on which he published (for thewe of his

Warrington pupils) A _Sketch of Moral Philogophy 1760

(177 ) Thorpe 486..
(178 )Colligan 58.
(179)carré 297.



419 - 291.
and An exgmingtion of Dr, Hutcheson's Scheme of
lorality 1760 (180). This difference of opinion,
however, was an encouraggement rather then an obgtacle
t0 men of liberal views, Taylor opened his lecture=-
course by exhorting his pupilse
That you keep your mind élways open to
evidence, That you lsbour to banish from
your breasts all pfejudice, prepossession
end party zeals That you situdy to live
in pecce and love with sll your fellow
Christians; and that you steadily assert

for yourselves, and freely ellow for
others, the inalienable rights of judgement
and conscience (181).
Similarly, the initial prospectus of the Academy
stated that it wes designed
/%o train ministers on a basis of their
 being/ free to follow the dictates of
their own judgments in their enquiries
efter truth, withoap eny undue biasg
imposed on their understandings /and/
to give some lmowledge to those who were
to be engasged in commercial life, as well
ag the learned professions, in the more
ugeful brancheg of literature, and to
lesd them to an early acquaintance, and
just concern for, the true principles of
liberty, of which principles they must,
in future life, be the supporters (182).

(180)Gordon Hesdg 37; lkelachlan Uniterien lovement 243.
(181 )Hans 161.
(182)guoted in lMounfield 107.
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The working out of these

_ 292,
intentions led to g

diverse curriculum of which the student might

take whatever combination of subjects he liked,

Thus in 1777 the prospecec

Mve years' courge in
THEOLOGY, ETHICS,
L6GIC, ete:s

CLASSICS, Greek and
Romans

Tnree years courses

the Principal branches
of MATHEMATICS, and on
NATURAL. PHILOSOPHY
theoretical & experiment

Three years' courgse in
GEOGRAPHY, HISTORY,
COMMERCF, the theory of
LANGUAGE,; ELOCUTIONW, the
principles and geveral
species of COMPOSITIONS

Lectures in slternate
years on CHEMISTRY
end on AVATOMY

FRENCH

ARITHMETIC, WRITING,
DRAVING -

BOOXREEZING and
SURVEYING

tus wae thisr (183)

Rev.dohn Aikin DD

Reve.dohnAikin DD

al Rev.Wn.Enfield LL D

Rev.lim.Tnnfield LL D

By Ur. Aikin,
surgeon

By lir. Holme

&3.

E3.

&S

&3

22,
&l

&3

By Mr. Bright each &l.

By lir. Bright cach £2.

MEDICAL students have private

tuition, preparatory to physic, from Iir. Alkin,

There are features of interest here, fi;stly in

the subjects provided.

The inclusion of the

(183 )London Chronicle 1777, facsimile in

Turberville XXIIX..

3.

e

3e

3.

2.
1.

3e
1.

2
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practical subjects - French, Bookkeeping, Writing,
Drawing, Surveying - shoWs'the attempt being
made to meet the needs of those not aiming at
the three professions. There had been ingtitutions
teaching such subjects (184), but they had not
been connected with dissenting academies. The
~minimum age of admission at Warrington was 13
(185) and it seems improbable that these practical
subjects represent anything which could be regarded
as falling within the field of the present dig-
ceuggion as being of university standard. fthe
mention of Commerce in connection with Geography
and Histofy does, however, indicate a development
in the teaching of those two subjects, no doubt
under the influence of Priestley (4,8). But the
most striking feature of the course is undoubtedly
the view of the various subjects as separate
entities which might or might not be tsken
together. Whilst some specialization had been
found in many academies before this date, it had
always been amongst the periphera of the curriculum.
A solid core (of a religious character) had been
provided for all students. Wow, however, the
matter was regarded from an entirely different
viewpoint., The idea of gpecialization became the
foundation of the systen.

The process by which the whole educational
world came to view the university curriculum in the

(184)Watson Beginnings 251; Hans 180,181.
(185)London Chronicle, logc.cit.
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Warrington way, a8 a collection of items any omne
or more of which might appropriately be studied
without motice of the remainder, does not appear

to be one qf the spreading of the influence of
Warrington itself, or of the ideas of its tutors.
It eppears rather that Usrrington was an early
example of a development inevitable under the
forces of the time. The vast increase in the

Pield of lmowledge was making some such development
urgent., That this development did not take the
form suggested by the courges of such men as
Doddridge, and retain a central cultural core,

was perhaps the result of, as much as anything,

the repidity with which the old core, the classical
and religious ocurriculum of the seventeenth-

- gentury vniversitiegs and academies, had becone
completely non-vocational, having no bearing

on or obvious connection with the knowledge

needed for the older professions or for the

newer occupations. The indusitrizl revolution

- Pinished the process of rendering a curriculum
which had been in origin vocational merely cultural
in the most barren sense (186).

Glagpgow University - where Seddon, the
leading founder of Varrington Academy, hsd
graduated - sllowed some choice of subjects in
1741 (187), end a fairly free choice was becoming
the standerd Scottish position (188). Even the
English univergities were already, in the latter

(186)Jacks, chapter V..
(187 )Grant 335.
(188)Curtis 231.
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half of the eighteenth century, beginning to
follow the Warrington path. They had not yet
heard of the upstart subjects which appear in
the Warrington list, but it was becoming possible
for a student to choose between the classical and
the mathematical paths. From John's, Cambridge,
in 1788, an undergreduate wrote:
I sm much pleesed with the academical
life; in the University one is at
liberty to cultivate whatever branch
of learning is most congenial to one's
disposition ... For my part, I chiefly
cultivate the classics; to the 6ther
branch I was never much inclined (189).
Those in charge at Cambridge had aslready started
on the road to the collection of discréte Triposes
which may not seem ta>unséxisfactory a scheme for
a regidential university with non-gpecialized
colleges (190), but which has been severely
criticized by many twentieth~century writers.
Ortega ¥ Gasset wants (191) a return to a general
course such as would be obtained by e student at
a2 normal one of the later academies (4,2l; 4,10)
or by a student who took, as no doubt many did
take, the whole of the Warrington course except
the occupational subjects taught by lr. Bright.
Some other recent educationists have preferred to

(189)Webb, letter to Godwin, 24/2/17%, in
Paul Godwin I 34-5.
((19m) Gasset 58.
(19®) James Content 85-86.
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follow the ideas propagated specially, perhaps,
from a general point of view by Berdyaev, endeavouring
to find in Christienity the only possible centre
for the whole of modern culture, and emphasizing
the spiritusl significance of the creative element
in 2ll types of ‘human activity (192). Thug
Jeffreys (who is speaking at the time more of the
school then of the university) seys that education
would find coherence of content in the interpre-
tation of all experience in relastion to the purpose
of building a Christian community (193). None of
these consgiderations sseems, however, to have
occurred to the Waffington tutors or to anyone

else a2t the time; the fact that many of the
pupils did teke a2 reasonably complete and balanced
course doubtless obscured the revolutionary
character of the new way of thinking of the

- curriculum..
In addition to these general considerations

there is at least one specific subject in the
curriculum whose treatment at Warrington is worthy
of notice. That is Oratory or Elocution, with
a wide range of associated topics, which was
taken in the early days of the Academy by Seddon,
and for which in 1774 William infield, by then
the Rector, published his Speaker, ... to which
are prefixed to essays: l. on Tlocution. 2. on
Reading Works of Tagte.

Seddon'’s course is preserved in lecture
notes st llanchester College, Oxford. He gave

(192)Lempert Berdyaev chap IV.
(193 )Jdeffreys EE..1/.
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8 three year course which may be sumnarized thuss
Year 1ls: Origin of Language,
. Gremmer illustrated fron Latin, Greek
and Hebrew,
Examinatlon of grammatieal sllps made by
_ contemporary writers,
Punctuation,
The conditions affecting lengueges,
Commendation of Lowth end of Johnson.
Years 2 end 3 ,
Oratory *upon e Scientific Plan?,
Poetry: the Principal Poets, encient
‘ ‘ } ‘and modern,
Other Polite Arts, including Hueic,
Painting, Sculpture and
Architecture,
Use and Study of History, especially
British (194).
Unfortunaxely the first year olone is covered
in deteil. One would like to know how Liusic and
Art were treated, and it is interestlng to observe
that British History was gtudied at Varrington
from the start, before it came under Priestley's
care although not before he had hed a hand in
the arrangements for the Acedemy. Seddon’s course
can hardly have owed much to elther of the places,
Kendal Academy (3,19) and Glasgow University (3,2),
'in which he had received hig higher education.

(194)McLachlan 285-6.
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At Glasgow, fbr'instance, there was no graduation
in musioc until 1933 (195).

The Speasker of William Znfield (%whose
guiding star was 'politeness' (196)) is a collection
of one hundred and seventy-one passages as examples
of Inglish prose and verse. The first chapter
congists of "Select Sentences", but the passages
in the remaining seven chapters are of more sub-
stantial length. There is a preponderance of
eighteenth-century material, nothing from the
Bible except in Chapter I, five excerpts from
Milton end thirty-eight from Shakespeare. In the
two prefixed egssays Enfield explains some of his
aimg. Latin and Greek are passports to.

a fertile and well-cultivated plain,

every where adorned with the fairest

flowers, and enriched with the choicest

fruits. «..

But, without having recourse to the
ancients, it is possible to find in
mo&ern languages valuable specimens of
every species of polite literature (197).

The English language is particularly rich, Enfield
listing Shakespeare, Milton, Dryden, Butler,
Prior, Pope, Thomson, Addison, Sterne and Gray.
The reading of these is an entertainment (:97),
but "can be considered as a mere amusement, only
by the most vulgar, or the most frivolous parts
of mankind" (198). Two serious uses are described

(195)8Scholes 255.
(196)Lincoln 54,

(197 )Spegker xxix-xXX.
(198)gpesker xxvii.
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It is the natural tendency of an
intimete acquaintance with imeges of
grandeur, beauty, and excellence, as
they are exhibited in works of taste,
to. produce a general habit of dignity
and elegance, which will seldom fail
to. tincture s man's general character,
and diffuse a graceful air over his
whole conversation and manners ...
/be will/ learn to sdmire whatever is
noble or becoming in conduct cee

- /secondly/ it affords en agreeable and

useful exercise of the judgment, in

 determining the degree of merit in

literary productions: an exercise which
tends to improve the taste, and f£o form

2 habit of correct end elegant expression,
both in conversation and writing. ee.
while science enriches the understanding,

. the study of polite literature cultivates

the taste, end improves the heart; and
both unité, to form the Accomplished and

Happy Men (199).

Thus Bnglish Literature is established,side by
side with Latin and Greek, as'an indispensable
part of the education of every man of culture.
Despite this, however, there was one respect in
which matters had moved in a contrary direction

(199)Speaker xxi, xxxii, xliii.
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gince the amateur theatricals of Doddridge's
student days (3,21). A suzgestion that something
of the sort should be attempted at Warringtion
was Pimly negatived (200). 4s to the narrower
object of attention, elocution as such,

to be able to speak well is an ornamentsal

and useful accomplishment ... what 2 man

has hourly oceasion to do, ... /in/ Every

private company, and almost every public

assembly ... should be done well ... (201).

Unhappily, Enfield's high hopes of the
morsl results of the study of good literature
were not realized. He speaks'of a vulgar and
coarse familiarity, a disposgition towards riot
and mischief, intemperance, and in some instances
gaming, profsneness and licentious manners® (202).
Far from becoming an instituion

Where Science smiles, the fluses join

the train,

And gentlest arts and purest manners reign (203),
Warrington Academy ended its days in 1786 under
a cloud which arose almost exclusively from the
-~ bad behavioﬁr and consequent failure ‘o progress
of its.Studentso That the causes were not funda-
mentally financial is shown by the fact that
within two years there were ample sums avallable
from those interested in Uniteriasn Christianity
and in education to found a Sundsy School at
Warrington (204)..

(20Qounfield 116.

(201)Enfield Speaker ix.

(202 )Mounfield 134.

(203 )rg. Barbauld, guoted in Enfield Speaker 230..
(204 )Mounfield 166.
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Before this, however, Warrington had
provided for a variety of students a highexr
education which has given ground for the recent
judgment that Warrington had "been a successful
rival of the two. 0ld Universities for twenty-
nine years” (205). This coulse could include
not only the 1iferary studies deteiled above
but also & sound scientific course, based on th
Kendal Academy's spparatus with additions by
Nicolas Clayton and other Warringtoh tutors.
Ir Warrington had been able to restrict itself
to pupils whose age and attainments fitted them
for higher education, instead of tryihg to be
go ‘'comprehensive' as to include both a
university theological faculty and a secondary
commercial stream, it might have avoided its
difficulties. Its students included at one
stage even a Cembridge undergraduate under-
going sentence of rustication*(206). Possibly
not unconnected with this lack of practicability
at the basis of the institution wes its failure
to retein its tutors for periu&silaﬁg-enough
%o. provide stsbility. The following list (whioh
may not be accurate in detail) illustrates
this feature of the Academys:

#g form of suspensﬁon.,
(205)Hans 162.
(206)Mounfield 129.



Tutors of Warrington Academy:

TUTORS
John Taylor DD (1694-176L)

Nicolas Clayton DD
(1733%-97)

John Aikin DD (previously
assistant to Doddridge)
(4,2) (1L713-80)

J. Priestley LL D (4,8)

J. R. Forster LL D
La Tour

John Seddon (1725-70)

Wn. Enfield LL D
(1741-97)

G.. Wakefield AB (Centab)
editor of Iucretius
(1L756-1801)

P.. Hoghton (1740-1822),
former pupil

Dyer of London

Relph Farrison (1748~1801)
(4,10)

John Holt

George Walker TFRS
(1734-1807) (4,10)

- SUBJECTS
divinity
divinity

(classics
(divinity

languages &
belles=lettres

languages &
natural
history

languages,
dPawing &
bookkeeping

Rector &
belles-letires
languages,
history, etce.

{Rector &
(theology

302,

DATES OF
TUTORSHIPS
1767-67.

1780-83.

1767-61
1781-787

- 1761=-67

1767-70%

?L770=-2

1767-70
1770-86

1770-837%

(&belles-lettresl??72-83

(& mathematics
clasagics

classics
agsiastant

- (Languages,

(polite liter.
(& moral
(philosophy

clagsics
agsistant

Natural phil.
& mathemetics

mathematics

1774-83
?1774~83

1778=-79

1757, did not
cominence.

C.1773

1757=72

1772-74
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John Aikin (jnr) MD . anatony, e 1777
chemigtry,&c
Bright commercial e 1777
, - subjects
Turner chemistry c 1762
Holme French c 1777
(207).

The closure:of Warrington ingpired the founding
of two other Unitarian Academies, Hackney and
Manohester,'which are ‘the subjects of the next
two sections.

(207 )Parker Port IX:
Mounfield 1L20-4j:
London Chronicle Y777 quoted in Turberville XXII;:
Harrigon iig
Jereny 57%
MeLachlan Unitarian liovement... 89=203
DNB.
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lanchegber Unitarien Academy,1786 on:

The decline of Warringtion Academy stimulated
the founding of en Acedemy at Hanchester, which,
abgsorbing some of the Warrington outlook as well
as taking over the Warrington library (208), was
successful in achieving the stability which

Warrington lacked. :

The two tutors at the opening, Thomas
Barnes (1746/7-1810) and Ralph Harrison (1748-
1801), who. were akso co-pastors (209) of Cross-
street Church, offered between them the following
enormous range of subjectss

Barness Harrigson (tutor in
Hebrew clagssics & belles
Logic lettres)s
Ontology . History
Pneumatology Mythology
Bthies lsmners & Philosophy of
Elements of Jurisprudence ' the Ancients
Evidences Theory of Language
Doetrines & Precepts of . (especially English)
Christianity Oratory
BEcclesgiasticeal History. Criticism
Jewigh Antiguities Higtory & Geography
Higtory & Principles of ) :
Commerce , )
Commercial. Laws & )
Regulations of ) for
Various States ) commercial.

Commercial Ethics, indlud) pupils
ing Oathg, Contracts
& Commutative Justice )

- To complete the curriculum it was intended to
arrenge with the College of Arts and Sciences
(Owen's College) for lectures in anatomy and

(208 )TUHS. ITI 188..
(209 JHarrison iv.
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physioliogy and in chemigtry, and with the hospital
for suitable instruction for medical students.

'~ Harrison resigned in 1789 (210), and
Barnes shared the instruction with various other
tutors. Willism Stevenson (1l772-1829), trained
at Daventry and Northampton, was olassical tutor
1792-6, and was succeeded for the next fburlyears
by Charles Seunders, A, Queens' College, Cambridge
(211). Thomas Francis Davies, mathematical. tutor
178749, educated at Carmarthen Acadeny, was

a man of many talents, being doctor,
chemist, mathematician as well as minister
of religion. «.. On the floor of =z room
in the old parsonsge /at Ualmsley, where
. he had been minister 1781-7/ used to be
marks made by him in the pursuit of his
studies end experiments, and berometers
of hig congtruction were in existence
until the early years of the twentieth
 gentury. He was the first to introduce
. vacoination by cowpox into the /Wslmsley/
‘district ee. (2Z12)e
Other tutors included Lewis Loyd (died 1858),
educated at Carmerthen Academy, ond in later
life a millionaire bankerl(Elz); and the famous
Quakerlphysicalnohemist:JOhn:Dalton, who. was tutor
at Manchester in mathematics and natural philosophy
from 1793 to 1800. His leotures included conics

(210)Rutt Priegtley I (2) 35.
(211)MeLachlan 255«8.

(212 )Kenworthy in TUHS IX 62-3..
(213 )Jeremy 67.
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eand the ealeulus, bookkeeping, hydraulics end
meteorology es well es more usual topies (214).
George Walker, FRS (17347=1807), former pupils
of Rotheram (3,19) end at Edinburgh end Glasgow,
and methematicel tutor at Warrington (3,9), end
author of works (containing original matter) on
the Sphere and on Conics, was theological tutor
at Manchester 1798-1803 (215) .

The Manchegter course looks like a satig=-
factory and complete one, except for the striking
omission of modern lsnguages as such. Nor is
there mention of music or the fine arts; Harrison
cane, however, of o musc¢isl femily (216) end was
the compiler of a2 book of hymntunes (217), some
of his own (218) being in common use today.

It has been stated (219) that Barnes
did not regard philosophical oubjects as of great
value to ministers; Herrison, on the other hand -
.although like Barnes & former pupil of Warrington -
believed in an sll-round education for everyone.
"How shall /the minister/", Harrison asks,

be thoroughly furnished for his arduous:

end important office, who is unacquainted

with the works and laws of nature, with
higtory, with geography, or with langusgzes?(220).
Similer considerstions apply to the medical end
legel professions (221), snd for the "merchent
and the menufacturer®, the "valuable accomplishments
of science®™ -~ using the word, no doubt, in a wide
(214)McLachlen 258-261.
(215)Jeremy 71, Colligan 72, TCHS V 161.
(216)Nicholson & Axon 554.
(217 )Harrison vi.

(218)e.g. "Warrington®,Congregational Hymnary 220,
English Hpmnal 263.
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genge - will ,

give dignity to the possession of weealth,

lessen the snares and dangers with which

it is surrounded, provide a constant ‘

‘source of rational and innccent enjoyments,

and qualify for honourable and important

gervices to their fellow-citizens (221).
Lagtly, those who are "born to hereditary affluence
end power®™ need kmowledge, ®without which, riches
end titles will but expose their insignificance,
and probably render them contemptible and
wretched® (221),

Thus higher education of a general character
is valuable for sll classes (except perhaps the
lowest). Enowledge constitutes "the instruments
whereby ave conveyed to us the blessings of time,
and the happiness of eternity". It "improves
not only the individual but the species’(222).
Privete sdventage and public utility are gentally
clogely connscted (223) and virtues and viees are
regpectively the results of obedience to the
dictates of sound reason, and of folly (224).

So Harrison gtands in the central traditions of -
rationalist belief in the excellence and omniﬁotenee
of knowledge in general, and is opposed to any
specialization guch as was envisaged in the
Warrington errangements: (3,9) or practised in

some of the contemporary ministerial academies (4,31).

(219 )Monthly Repogitory V 410 guoted by McLachlan 259,
(220)§ rmon iat Acadeny fbundat1on), in Sermong 44.
(222)ib1ﬂ. 10, :

(223)Sermon on Fphesisng 5 15 in Sermons 109..

(224)Sermon (at Academy foundationi, in Sermong 5.
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Manéhester Acaﬁemy succeeded - perhaps

in part becanse of its slightly more conservative

flavour - where Warrington had failed, and developed

eventually into the present Ménchester College,

Oxford, s training college for Unitarien

ministers.
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| Hackney Unitarisn Collegs.

The second scademy whose foundation was
gtimulated by the expiry of Warrington was the
Hackney Unitarian College, which existed from
1786 to 1796. At the end of the first year, a
Report attached to. the Annual Sermon (225) describes
the course thuss

The course of education will be compre-

bensive and liberal, and adepted to

youth in general, whether they are

" intended for civil or commercial life,
or for asny of the learned professions..
This course will include the Latin,
Greek, and Hebrew Languages, Greek and
Romsn Antiquities, aAncient and Hodern
Geography, Universal Grammayr, Rhetoric
end Composition, Chronology, History,
Civil end Bcclesiastical, the Principles
of Lew and Governmment, the seversl

 Branches of Mathematics, Astronomy,

- Natural and Experimentsal Physics and
Chenistry, Logic, lMetaphysics and Ethies,
the Evidences of Religion, Natural and
Revealed, Theoldgyw'Jewish Antiquities,
end. Critical Lectures on the Scriptures,
eee and Elocution ..; French, other
Modern Languages, Drawing, &c. at a
geparate expence (225)..

The Werrington intention of prdividing for those
not aiming at the three professions, is heresj;

(225)Price Sermon 25/4/1787, Report 1-3.
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but o minimum age of fifteen (225) shows a
regolve to prevent the degeneration of the

course into one for gragmmar-school-age pupils.
The initisl six tutors seem to have managed to
desal with the whole currigulum with the exception
of clocution (which is listed in the 1788 Report
as being taught by a person unspecified) and
chemistry (which has slipped out of the 1list

by 1788, to refpmear (226) in 1790 (227).

" The six tutors at the beginning were
Rees, Kippis, Price, Worthington, llorgan and
Kiddel, Some of them.expressed their educational
ideas in the annual sgermons to. supporters of
the College or elsewhere.

Abrahan Rees DD, FRS (].743-].829) had
been educated under the orthodox David Jennings,
and had been tutor at Hoxton (4,16) from 1762
to 1785, becoming secretary of the (by now pre-
dominantly uncalvinistic) Presbyterian Board
in 1778 (228)., At Hackney he taught not only
Hebrew, Bcclesiastical History, Evidences and
Theology end cognate subjects, but also (with
Morgen's assistance) Elementary Mathematics, Glbes,
Astronomy end Modern Geography (229). He
believed in en "compleat course of educaticn®
(230), end cleimed that the lay student at

Hackney attained to a gelaxy of acquisitiong =
Q2y)ibid. '

(226SBelsham Sermon 28/4/1790, 54.

(227 )Rees Sermon 30/4/1788, Report 2.
(228)DNB.

(229 )Rees Sermon 30/4/1788 Report 2.

(230)Rees Sermon 30/4/1788, 15-16.
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(&) habits of diligence (230),

(b) knowledge to enable him to establish
his reputation in life (230),

(¢) a basis for innocent intellectual leisure
activities (231),

(d) a Poundation for the beat type of friendship (231),

(e) an outloock likely to encourage tempersnce
- and refinement (232),

(£) ability to be useful to others and to
. the community (232),

(g) interests and hobbies for eventual old
age (232)0
and, above all
() religious knowledge (235).
Rees accepted wholehesrtedly the idea of +the
value of general mental exercise, believing
that the "intellectual. powers .. acquire strength
and vigour® by being usedy
' To those who have become acocustomed to
think, and judge, and reason, these
several operations of the mind will
be familiar and easy (234).
ndrew Kippis DD, PRS (1725-95) had
alresdy spent twenty years as a colleague of
Rees at Hoxton (4,16). He was a former pupil
of Doddridge (4,2) and a2lso owed a groat deal
to. Semuel Merivale (4,66). He came to Hackney
- believing that Doddridge had not made his lay
pupils work hard enough, and that the breadth
of an academy cour-e often led to,superficiality (236)
ees = 1§8, Iy -16
62 i)Rees §ermon 30/4 1788, 17-21.
(232)ibid 22-25,
(233)ib1d 28.
(234)1bd 13.

(235)Jeremy 154; DNB.
(236)germon 26/4/1786, 3>9.
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He edited Doddridge's Divinity Lectures (1794)
with a prefatory remark indicating his belief
'in a thorough use of the Doddridge comparative
methods
My sole aim is tb mention, with freedom
and impartiselity, the writers on all
sides of the different questions which
are the objects of discussion, that there~
by the mind of the student may be duly
enlarged, and that he may be able, with
the Greater sdvantage, to prosecute
his searches after truth (237).
At Hackney Kippis taught Ancient Geography,
Mythology, end Roman Antigquities, Universal
Grammer, Fhetoric and Criticism, History emd
Chronology, General‘Prinoiplesiéf Lew and
Government and Constitution (238). He mentioned
with epproval Milton and Locke on Education (239),
and nsmed "ancient and classic literature" as
the centre of his scheme (240). Kippis explained
that his theological standpoint was not one
which elevated the human reason but one which
refused to aeceptAwhaﬁever could not be found
in the Soriptures (241). He felt it necessary
to justify the study by ministerial candidates
of %g large compass of science and literature®
on the groundg that dissenting minigters often

(237 )Doddridge Works IV 284.

(238 )Rees Sermon 30/4/1788, Report 2.
(239)sermon 26/4/1786, 3.

(240)ibid. 42.

(241)Life of gir John Pringle quoted in Sermon

26/4/1786, 44-45 fu.
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engaged in educationsl activities - very properly,
since they thus not only augmented their stipends
but also performed "eminent service to the world"
(242). By using this argument, Kippis showed that
he in effedt admitted the principle of occupational
specialization, at sny rate to some extent.
Richard Price (1723=91) had been educated.
in three academies - that of Samuel Jones (not
the tutor of that name at Brynllwarch nor the
one at Tewkesbury (3,8)) at Pentwyn, that of
Vavasor Griffiths at Talgarth (the Carmarthen
Presbyterian Academy under one of its disguises)
end that of Bames in London (3,12) (243). He .
had gone on to distinguish himself in two: distinot
fields, that of statistics, in which he was a
pioneer in actuarial work (244), =nd that of

moral science, where his Review of the Pringipsal
Questions of Morals 1757 came to be considered

ag the ablest defence of the system of Cudworth
(2,17) and Clarke (245). Price expressed his
debt to Butler, and saw moral law and the command
to obey it as both given by Reasoni right end
wrong are objective, "necessary and immutable®,
gnd are intuitively known on & basis of innate
ideas such as those of necessity, identity,
causality; it is then the duty of the intellect
to impose conformity to these ideas %as a law,
upon the willi® (246). This view differs markedly
(242)Sermon 26/4/1786, 39.-
(243 )Jderemy 150, Roberts 55.
(244)Priestley Discourse on occasion of the Death
of Dr. Price «..1/5/1791, in Works XV 444..
(245)Bogue® Bennett IV 424; Eltan 178.

(246)DNB;W.H., Hutton in CHEL X 345y Elton 177
HMecLachlan Unitariasn lMovement 244.
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from that of Locke and from that of Hutcheson,
and may be regarded either as a "remnant of
ann earlier form of thought® (247) or as a
foreshadowing of Xent (248). At Héckney, Price
lectured, appropriately, on Iloral Science and
(assisted by his nephew lorgan) on Higher llathe—
maties, Newton's Principig and the Doctrine of
Chances and Life-Ammuities (249). His definition
of the aimsg of education seems worth quotings
- The best education is that which ..
impresses the heart most with the love
of virtue, and communicates the most
expanded and ardent benevolence; which
gives the deepest consciousness of the
fallibility of the humen understanding,
end preserves from that vile dogmatism
g0 prevalent in the world; which makes
men diffident and modest, attentive to
evidence, capable of proportioning their
assent to the degree of it, quick in
discerning it, and detemmined to follow
it; which, in ghort, instead of produdng
acute casuists, conceited pedants, or
furious polemiecs, produces falr ecnquirers oo
(250)
Eugh Worthington, a former pupil and
asgistant tutor at Daventzézacontinued in the

(247 )Stephen 1429,
(248)F1ton 178.

(249 )Rees Sermon 25/4/1787 Regort 1.
(250)Price Sermon 25/4/1787, 41-2.
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Doddridge tradition (4,2) in regarding Christian
Evidences as the central pillar of the curriculumg
all subjects provide additional means of examining
Revelation; "and the more it is examined, the
more it shines® (251). At Hackney, however,
Worthington teught Logic and Clessics {252).

G. C. Morgan end John Kiddel assisted
with the mathematics and science, and with the
clessics, respectively (252).

There were various changes in the Hackney
staff during the ten years of the College's
existence. WNatural Philosophy was taken by
- Jones, and Clessics successively by G. Wekefield
(1756-1801) (4,9), by John Popfe (1745-1802,
pupil of Merivale (4,12)), and by Jouhn Corrie, FRS
(1769-18%9), educated at Daventry (4,4) and
Hackney). (253)., dJoseph Priestl.egffl).ectured (free)
on History and General Policy, and on Natural
Prilogophy particularly Chemistry, using the
courses he had compiled at Warrington (254).

He wag very optimigtic concerning the College,
hoping that it might outdo Oxford snd Cembridge
(255), Pive years after the expression of this
hope the College was closed, but it has been
judged that Priestley's hopes were realized
inside that period. %"iAs things were in England

(251)germon 6/5/1789, 53-9.

(252 )Rees Sermon 30/4/1788, Report 1-2.

(253 )Mchiachlan 249-250.

(254)Priestley Works I (2) 120, 176,

(255)Letter to_the Students at New College, 22/9/1791,
in Works I(2) 159.
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in 1793, Hackney College was a better Studium
Genersle than either Oxford or Cambridge at
the seme dete™ (256). The year mentioned here
is that in which Dr. !Milner, Vice-chancellor of
the Universgity and President of Queens' College,
Combridge, advised undergradustes not to meddle
with religious speculations and controversies (257).
Thilst such Jjudgments on the merits of
Hackney are not indisputable, it continued to
be true that the College attracted good tutors.
Thomas Belsham, who had resigned from Daventry
on doctrinal grounds in 1789 (4,6), became
divinity professor at Backney in the seme year
(258). He esgteemed Looke and (especially) Hartley
(259) and accepted the view that vice is always
the result of lack of knowledge (260). He shared
the fEeling‘of Kippis that the average Acedemy
course tended, because of its breadth, to
superficiality (261L).
Mongst the more femous of Hackmney's
alumni wag William Haglitt, whose letters to
hig father describe his course. In 1793 the
latter was as followsge
Priestley on histoiy 1 hour lecture per week..

Damien on maths (Simpson )
Geometry and Bonny- )6 hours lectures per week,
castle gebra) )} and sbout 6 hours preparation. .
Belsham on shorthand, )
Hebrew grsmmer and © )9 hours per week, incl.
Leviticus. ) preparation.
(256) angustine Birrell guoted in TUHS IXII 194.
(257 )Priestley Works t(25 204 fn,
(258)BNB.

(260)1bid. 10.
(261)ilcLachlen 40,226, guoting Willisms Llemoirs
of Belghegm 395-8,
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Price on history=

Corrie on clagsics 3
(Sophocles and
Quintilian)

Corrie on Greek
Antiquities

Corrie on Greek
gremmar
Corrie on geography

Preparation of Kssay 9

Reading Hartley .
Logic lectures (later) 2

Later; in October, the leoctures

' Rees on. mathematics 3

Shorthend 6

Hebrew 7 6

' Corrie on classics 3
(Greek & Latin)

JuGéerie on Greek 3

sntiquities

317 ..

4% hours lectures per

week, & about the same
time in preparation.

hours lectures per week, ,
& about 11l hours preparation.

4% hours lectures per week.
1% hours lectures, increased

to 6 hours; + & hours
preparation.. '

1% hours lectures per week,

& sbout 3 hours preparation.

hours per weekj not part
of normsgl course.

4% wnours ver week.

hours per week (262).
were as followss

hours per week..
hours per week..
hours per week.

hours per week.

hours per week (263)..

. quh_these arelquuted here in full because they

would seem to show that Hackney

had followed

Warrington in permitting a combination of selected

subjects.

Worthington might claim a central

position for Chrigtian Evidences, but it is
difficult to see how the subject could have such
a position where there were students who did not

study it at all.

#on error?

(262)Hazlitt 399-401..
(263 )Hazlitt 405.
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So far as Hazlitt himself was concerned,
whatever benefits he may have received from the
Hackney course — gad it is difficult to believe
thet it was not a considerable factor in the
foundations of his future eminence - did not
prevent his comparing in 1824 "most members of
colleges and geminaries of learning' with the
animals in the Jardin des Plantes, to the
detriment of the former (264)..

Mnancial difficulties and lack of
gtudents - due in pert at least to anti-radical
reaction to the Prench Revolution - led to the
closure of Hackney Wew College in 1796; &
sugcestion of Priegtley's that a subsgtitute
might be found in the revival of the Ixeter
Academy (265) became & fact, as will be noticed

in a later section (4,13).

(264)Hazlitt 68.
(265)Priestley Works I(2) 200-1l.
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Exeter Acedemysl760-71; Merivale, Towgood.

Before congidering the Exeter Academy
which wag regarded as a substitute for Haclkney
(268) it is necessary to detail an earlier Exeter
Academy, of which the later one was in some sense
a revival.

The earlier academy was founded in 1760
"for the purpose of educating young persons for
the ministry and other learned professions as
well as for commercial life", Its first tutors
were Semuel Merivale (1715-71), former pupil=end
disciple of Doddridge, who used Doddridge's
system with his own additional notes end refe=-
rences; MMichaijah Towgood (1700-1792), former
pupil of Grove (3,13); and John Turner (died
1769), fommer pupil of David Jennings (4,16),
who took the mathematics end natural philosophy,
leaving Merivale and Towgood, as joint theological
tutors, to share the remainder of the curriculum
(267). Towgood deelt with biblicel criticism(us)
but Turner taught Hebrew (268), (269). The
Acadeny received the library of the extinct
Taunton Academy (3,14) (270), enlarged by a
bequest. Towgood is stated to haeve been specially
well versged in historical fact - eoclesiastical,
civil and commerciel, encient and modexn (271).
Turner, deceased, was replaced for a short time
by Thomas Jervis (1748-1833), former pupil of
(266)Priestley Works I(2)200-1.
(267 )MeLachlen 230-1.
(268 )Bogue & Bennett IV 272.
(269 )turch 445.

(270)Bogue & Bennett IV 271.
(271)lurch 435.
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David Jennings end Savage (4,16) (272). The
Statemeni that John Hogg, pupil of David Jennings,
became & tutor at Exeter as late as 1772 (273)
- refers perhaps to activities of school rather
than a higher stendard. Towgood continued as
minister at Exeter for some years after this

date (274) but the Academy secems to have expired
with the death of lMerivale in 1771 if not before.
It is a2 much less well known parallel of Varrington
in its expressed aim to give education suitable
for others begides those aiming at the three
profegsionsg, but it does not appear that there
was any attempt at Exeter to include the com-
mercially useful subjects taught at Warrington,
or even modern languages. The latter study was
the more likely to. be neglected by tutors trained
in academies in which it was & weak or absent
feature, which was the oase with the three Exeter
tutorga Mongst the comparatively small number
of ministers and other trained at Exeter was
Joseph Brefland, a tutor of the later Exeter
Academy (4,13) (275).

(272)wileon Diggenting .. IV 317,
(273)Bogue & Bennett IV 273.

(274 )DNB. '

(275 )Murch 445.
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Exeter Academy, fbunded 1799,

A propogsal by Towgood snd Hogg to revive
the Academy in 1785, with Joseph Bresatland (1742-
1819), former pupil here and now settled in the
town as minister, and Timothy Kenrick (died 1805),
educated at Daventry and some time assistant
tutor there (4:5&0, as the remainder of a team
of four tutors, ceme to nbthing (276). On the
expiry of Hackney, however, the scheme was re-
vived, and the Academy, still aiming at education
for commercial and active life as well as for
the'ministry, came into rencwed existence with
Kenrick as theological tutor and Bretland
spécialising in mathematios end teaching also
‘Geography, Globes, Generel Gremmar, Oratory and
History. Kenrick's speciality was Hew Testament

'criticiem}» His Exgosition of the Higtorical

Writings of the New Testement was published
posthumously in 1807. 8Since leaving Daventry

he hed rejected the doctrine of the pre-existence

of Christ (277). He threw overboard Doddridge's
fremework which hed served so many tutors for

so: long, and mede yet another attempt to return

"to the unpolluted fountain of the Scriptures®.

Despite this contribution -~ revolutionary and

yet on traditional lines - to the curriculunm,

the Academy closed in 1805 on the death of Kenrick (278).

(276)TUHS III 389.
(277 )TOHS III 294.
(878 )ilcLachlan 233-4..
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The Unitarian Academies.

The credit which is o be given to the
unitarian ascademies for their efforts to be
universal in scope and to give education suitable
for all classes, must be balanced by & congideration
of the fact that, with the exception of lManchester,
they failed to achieve stability. In a similar
manner, their determination to leave no branch
of useful knowledge untouched, which led
Warrington to take Prench seriously and to the
attempt 40 introduce commercial.subjects, went
with an acknowledgement of that principle of
specialization, at Verrington in particular,
which is frequently regarded as an outstanding
defect of modern university and VI—fbrm education.
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- (IIT) ORTHODOX FOUNDATIONS.

Introductory. .

. .Having in the preceding division (II)
considered thoge academies which took the path
of extreme liberty, not to say novelty, of
philogophy and theology, it is now necesgsary
to show the other side of the picture by looking
at those in which there were definite intentions
of maintaining an orthodox pbsition.

Under this head are one continuation
of en earlier academy, Hoxton (4,16); and
several new foundations, Ottery, Newington Green,
Heckmondwike end Gosport (4,17 = 4,21).
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Wellcloge-Square and Hoxton: Jennings, Savage,

Eippis and Rees..
On the death of Eemes in 1744 (3,12)

Densham retired and the Congregational Fund
Board, now assgisted by the Cowaré Trust, was
left to find a complete new staff, ,
Dr. David Jennings peing chosen Divinity
Professor, made it a condition of his
filling that post, that Mr. Savage,
who had not then finished his academical
course, should be his colleague, to lecture
on mathematics, natural philosophy, end
other branches of literature and science (279).
As elready oboerved (4,2), Jennings (1691~
1762), former pupil of Chauncy, Ridgley =nd Lames
(3,12), was a believer in the value of the miged
acadeny, that is to say in which the pupils in-
cluded those designed for other professions
hegides the ministry (280). Hig interest in
experimental science is shown by his letters to
Doddridge (281) mentioned above (4,2); he
exhibited & satisfactorily Qautious atvtitude
towards reported discoveriess:
I remember I did hear some time ago,
that somebody had seen a sixth Satellite
of Seturn; perhaps it was a new ringg
but indifferent ﬁelescapes, assisted
by strong fancy, have so often created

(279)vilson Digsenting I 321.
(280)Doddridge (Humphreys) III 115.
(281)Doddridge (Humphreys) IV 69-70.
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Satellites and Comets, and other
celestial phenomena, that I give little
heed to. such reports, unless I have them
from very good authority (28l).
Jennings was similarly sceptiocal regarding

the possibility of perfect human knowledge of

divine matters. He wrote that he could not be
for |
imposing an article of faith upon eny
man which he cannot believe (282)

and added
I conceive, with Dr. Stebbing, that a
person may be a heretic to one Church
and not to another, and to both and

| yet not to God! (283)

Good congregationslism but perhaps not quite
proper in one who was about to become a tutor
for the orthodox Congregational Wund. He made
emnends by ejecting two students for heresy (284),
end hed written an anonymous Vindication of
the Doctrine of Origingl Sin (1741) sgainst
the heterodox Taylor (4,8) (285).

The courée under Jennings included transe-

lation from and exposition of the Greek New
Tegtament every morning, lectures once a week
for‘four'years on Jewish Antiquities, using
Godwin's lloges and Aaron, and twice a week for
three years on divinity, using lierck®’s lledulls,
the orthodox calvinigt textbook. These books

(281)Doddridge (Humphreys) IV 69-70.
(282)ivid. IV 257, dated 27/6/1743.
(283 )Doddridge (Humphreys) IV 69..
(284)Bogue & Bennett III 384,
(285)McLachlan Unitarian liovement 228..
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were used in the old-faghoned way as  the basis

of the lectures. dJennings lectured on preaching

to his senior gtudents, on architecture, heraldry
and numismatics, and to the juniors on the globes

(using his own textbook) end on ecclesiastical

history (using Lempe's Epitome). Hecvalso gave.

ingtruction in reading to the juniors.. Savage
wag left to deal with classics, mathematizs and

legic (286).

Jenning's Introduction to the Use of the Globes,
and the Orrerys with the Application
of Astronomy to Chronology. Adapted

" %0 the Ingtruction and Entertainment
of such Pergons as are not previously
versed in YMathematic Science.. VWith
en Appendix, Attempting to explain
the Account of the Pirst end Fourth
Bays Work of Creation in the PFirst
Chapter of Genesis, 1747,

throws a good deal of light upon the educational

ideas of the suthor. Although he used the book

as the bagls of hig academical lectures, he

states in his Preface that it igs written for

those
who, tho' Providence has marked out
their Track of Life thro' Scenes of
worldly Business, yet haVeASouls"large
enough to extend themselves, now and
then, beyond this little Planet, and -
to tzke a distant View of other remote
Worlds... (287).

(286)Bogue & Bennett III 310-311.
(287 )Globes iii.
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He does not therefore trouble his readers with
the computation of eclipses, supplying a reference
‘ to. Gregory's or Keill's Astronomy end to the
Tables in Dunthorne's Practical Astronomy of the
lioon (288). He postpones spherical trigonometry
until after he has dealt with the terrestial globe,
after which I would propose that the young
Student shonld read some System of Geo~
graphy, before he proceeds to the Celestial
Globe (289).
The "System of Geography" is to lead to sn "Ac-
quaintance with Lands and Seas, and“Kingdoms
and Provinces™ (28%2).
‘ The Second Part of the work includes
a more or less non-mathematical treatment of
Eclipses, Tides, Equation of Time, Precession
of the Equinoxes, and Pagrallax. Perhaps it ig
not too fanciful to connect Jennings!'! desire
t0 exclude mathematics with his failure to get
the right answer to one of two simple mensu-
rational examples givens:
FTor Exsmple, an Eye placed at five
Feet above the Surface of the Earth
or Sea, sces two lliles and a Quarter
every way: but if it be at twenty Feet
high, it can see five Miles and three
Quarters (290). '
Jennings values rayming mnemonics: (291). He
provides instructions for working numerical

(288)78.
(289)iv, v.
(290) 3.
(291) ix.
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. examples but refers those readers who wish to
practise, to Watts' Knowledge of the Hesvens and

Earth made easy (292).
At one point his enthusissm for modern

science leads Jennings to somewhat hyperbolic
expressions Copernicanism
| hag at length been established on such
2 s0lid Foundation of mathemagtical and
physical Demonstration, by the great
Sir Isaac Newlon, as puts it out of all
Danger of being ever-overthrown by any
new ocontrived System, so long as the
sun and Moon shall endure (293).
Having thus shown himself to be 2 man of his own
_time, Jennings returns to his more perspicacious
self to show his understending that the argument
for Copernicus ageinst Ptolemy is based merely
on simplicity . (294)..
He is o forthright in condemnation of astwology
(295), bubd regerds Whiston and Halley as equally
worthy of quotation as theoreticiesns (296), though
dissgreeing on specific matters with the former (287).
Jenningg® attitude to the question of
biblical ingpiration is exactly orthodoxs
If it should be objected, that the true
Motions of the Earth and lioon, which we
suppose are referred to. in this Account

(292) v.
(293) 45.
(294) 120-l.
(295) 97-8.
(296) 151.
(297) 1s5,
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of the Creation, were not known so early
as lMoses's Time, nor till severazl Ages
after, it may be sufficient to answer,
That Mogeg wrote this Account by Inspiration
of the Spirit of God .... the Prophets
did not glways understand the meaning
6f their own Prophecies ... 1 Pet 1.1l
oss the Skill of the Divine Author is
in this truly admireble, that the Account
of the Creation here given, for the Use
of the People, in such Words and Phrases .
ag were suited to the vulgar Conceptionsg
and yet it is at the same Time perfectly
consistent with true Philosophy (298).
What evidence there is would seem to
suggest that David Jennings did not use Latin
as 'a teaching lenguage - he used and recommended
English textbooks entirely. He gave a large
place to science, and included, like his brother
John at Kibworth, treining in reading. There is
no mention of disputations, either Latin or
English. He is said to have been fond of musie (299).
On Jennings' death in 1762 the Academy was
removed to Hoxfon, end the assistent tutor who
had been with Jennings during his whole tutor-
ship succeeded him in that office. This man
was Semuel. Morton Savagé, who is the subject of
the next section.

(298)Globes 167. °
(299 )DNB,
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Samuel. lMorton Savaoge.

As a pupil under Eames and Densham (3,12),
Sevage had distinguished himself by being "very
gober eid studious® so that it was reported (300)
that his mother was "affrasid he hurts klselr by
studying too hard". As tutor at Hoxton in
succession to Jennings, to whom he nad through-
out been sole assistant, Savage dealt with
divinity himself, having as assistants Andrew
Kippis for clessics and belles lettres snd Abrsham
Rees for mathematics and natural philosophy. These
two men are mentioned further below (4,33), after
an account has been given of Savage's eéucationsal
outlook. _

Four years after hié succession to the
tutorship: in 1762 Savage took the opportunity
presented by his delivering of the ordination
charge to Mr. Samuel.Wiliqn in 1766 to may =&
good deal about:the value of seculer learning
t0. 2 minister. Thus he indicated his own edu-
cational valuation of various parts of the
curriculum. He has utilitarien reasons for
including in e ministerial education the Biblical
lenguages, Greek.and Hebrew "whieh require the
knowledge of other learned languages®, together
with profene and ecclesiasticsl history, patristiocs,
and, for "the internal evidences of chrigtianity",
the "principles of ethice, and of natural religion”
(30L).

A close gtudy of nature, especially of

“humen nature, will lead to nature's
(300)MS_report by Denshem now at New College, Londonj

in TCHS III é8.
(301)0rdingtion charge, 18/6/1766, 85-86,




4316 &31.

Gody will enlarge and exalt the mind,

and prepere it for Jjudging of the evidences,

and discovering the beauty, of the grend

scheme of the redemption end recovery

of this lost world, which God made (302).
Thus in addition to leading directly to theological
" endsg, natural and moral geiences have a diseciplinary
value. The remainder of the curriculun is valued
largely for the latters

The study of the mathematics, logie,

oratory, poetry, end the Latin and Greek

classics in general, is necessary to

improve the judgment and reasoning

powers, to enrich the imagination, to

form the taste, and help you to aecqguire

a good method of composition, and a

proper, yet snimated and flowing style (302).
The care of style was a matter which received
systematic attentions: -

The word doctrine (chde*>ﬁ; )

does not mereiy gignify the matter

tanght, but also the manner of teaching

soe or; nore properly, the act of

teaching «e«. (303).
Hence Kippis was entrusted with lectures on
oratory, using the recently published textbook
of Ward, the Gresham College Professor and
eninent Beptisty: it gave sensible advice on
elocution with s strong classicsl flavour end
English quotations limited to the Bible and

(302)0pscit.87.
(303)OE= ¢it.068-69,
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Addison (304).
There were lectures on "preaching and
~the pastoral care®, end Savege concludes (302):
And if there are some branches of learning
not immediately necessary to the under-
standing of the Scriptures, yet even
they may be profitably cultivated to a
moderate degree, by way of amusement
ees and s8lso as an ornement to your
character, and s means of procuring your
esteem in the present ege ... (305).
'He recommends five booke = IMason's Student and
Pagtor, Watts' Humble Attempt, Burnet's Pegtoral
Care, dJobn Jennings' two sermons on preaching,
and the sbridgement of Baxter's Reformed Pastor
(306). These of course are for the minister's

reading, not as college textbooks, He refers
once to Doddridge's Lectures.

Savage is careful to say that "Learning
ess cannot of itself make a good minister?, but
he adds that "no maen can be thoroughly furnished
for the ministry without it® (306), end it would
appear that he gimed et giving a comprehensgive
course consisting qﬁvconsti@uents"whose inclusion
could be justified on grounds other than those
of cugtom. o '
In the next section Savage's two
agsistants, Reeg and Kippis, are further examined..

(304)gystem of Oratory 1759, described by W. Brook
in TBHS IV 10, 3l.

(305) 87, 90. -

(308) 85.
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Mndrew Kippis end Abrahsm Reeg, Hoxton 1762-1786..
Abrghsm Rees (1743-1825) was, like Savage, a
product of this Academy under Jennings (307).
dndrew Kippis (1725-95) had been (308) educated
at Northempton by Doddridge (4,2). Both these
assistents of Savage came, therefore, from ortho-
doxy; but both finished in Unitarianism. Their
over twenty years at Hoxton was the period during
which the change occurred. The students, in
accordance with the free enquiry method, reed
"all authors of greatest repute, for and sgainst
the Trinity, originsl sin and the most digputed
doctrines"(309), but did not keep completely up
to date with such readings -William Godwin, whose
residence lasted from 1773 until 1778, did not
meet until after that date those works of "the
French philosophers® and of Priestley which (310)
converted him to the Socinismnism which was his
stepping stone to infidelity. Priestley's
gourge of Liectures on Oratory snd Criticigm,
1777, was, however, used at Hoxton by Xippis at
one time (811). Presumably Rees, like XKippis,
did lecture in Englishj he used, as textbook,
however, Eameg'! notes in Latin, and they were
transcribed, in Latin, by the pupils (312). So
tenaciously did the Latin habit extend its expiring
tentacles.

(307 )DNB.

(308)Wilson Disgenting IV 103.
(309) Brown Godwin 10.
(310)Paul Godwin I 17-20, 26.
(311)Priestley z Rutt )XXIII 161.
(312 )McLachlan 293-5.
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In 1785 the death of Savage occasioned

the c¢losing of the Academy, which had become |

much too unorthodox for the bongregational

Fund. Xippis end Rees proceeded to chairs

in the new Hackney College (4,11).
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Scottish orthodoxys Scott of Heckmondwike

end Bogue of Gosport.
That such closure for unorthodoxy was

not the inevitable end of an orthodox aAcademy
was ghown, however, by a number of other tutors.
In two cases these came from Scoiland - a seourse
which also contributed tutors to wnitarian
academies (4,9), but which was sufficiently
voluminous to provide a considerable range of
theological views. Two orthodox Scots tutors
were Scott and Bogue (4,19).

Jemes Scott, 171o-1783, non-graduating
pupil at Edinburgh University 1728-9, was the
initial tutor of an orthodox academy founded
in 1756 at Heckmondwike by a body entitled
the Northern Education Society (313). Scott's
theollogy has been characterized ap belonging
to, & previous age, but his evapgelical.fervour
and its reflection in his students prodvced a
minor revival of orthodox dissent in Lancasghire
end Yorkshire (314). Other tutors at Heckmondwike
included Samuel Walker and Timothy Priestley (315),
(Joseph's brother, who continually deplored the
wanderings of the more famous Unitarisn (4,8)),
and the Academy is still in existence (in
emalgemation with others (4,18)) as Yorkshire
United College, whose pupils continue to go to
Edinburgh for the not specifically ministerial
part of their course.-

(313 )McLachlan 192.
(314)Colligan in_ TCHS I 228¢ Colligan 13l..
(515)CHWL X chap XVI Appendix.
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Rotherham., Northowrem snd Idle% Williams
gnd_Vint. ‘ '

The success of Scoit's activities at
Heckmondwike encouraged other orthodox foundations
in the same neighbourhood and on much the same
lines. These included Northowram and Idle,
from 1785, and Rotherham from 1795. The tutor
at Idle was William Vint end at Rotherham BEdward
Villiegms. Williams was a former pupil and
erstwhile assistant tuﬁar at the Welsh Congre-
gaxionalﬁgpademy at Abergavenpy, and had been
for several years the promising ninigter of Carr's
Lene Meeting, Birminghem. His four or five
year minigterial training course at Rotherhsm
congisted of English, Latin, Greek and Hebrew,
HMathenatics and Natural Philosophy, Logic end
Moral Philesophy, Church History and Divinity.
‘Modern Languages were not mentioned, snd the
only History is Ecclesiastical. The Hatural
Philosophy wass dealt with experimentally, a
complaint in 1797 of shortage of azpparatus being
met in the following year by gifts whiech included
globes, a telescope and a quadrant (316). |
Rotherhem and Idle Academiss are, like Heokmondwike,
represented in theppresent Yorkshire United

College.:

(316)McLachlan 194-207 3 Roberts 35 ££.
Parker Appendix I; TI0HS I 333.
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Gosports Bogue.

David Bogue, 1760-1825, educatad at
Edinburgh University, settled as Independent
minister at Gosport in 1777 (3L7), and shortly
afterwards started an academy for the training
of ministers. His tﬁree-year course included
Latin, Greek and Hebrew, Geography end Astronony,
_BEnglish, Jewish ntiquities, Ecolesiastical
History end Pastoralia (318). Bogue's ideas
are revealed in the four volumes of the History
of Digssentersy but it is not stated which
sections of the work are due to him and which to
his collaborator in the anthorship, J. Bennett,
who was not a tutor. It may safely be assumed,
however, that the educational views expressed
would at any rate not be o?posed to those of
Bogue.

| Bogue and Bennett dreamed of a central

dissenters' University, in which ministerial
education would include, in addition to biblical.
gtudies and theology, lectures on the humanities
(i.e. the higher Greek and Latin classies), the
activities of professors of oriental lsnguages
end of mathematics and natural.philosophy, end
lectures on logic, metaphysics, moral.philosophy,
rhetoric, elocution, snd history (civil and
ecclesiastical) (318).

. Elsewhere in the History this course was
congidered in greater detail, and as the idealized
(317 )Wilson Digsenting IIT 114-5.

(318McLachlan 8, .
(319)History IE 310.
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course of a dissenting academy training minigters..
Biblical studies were to. be the centre and gine
qu non of the courses
If a candidate for the ministry, with
due attention apply his mind 4o the study
of the principles in the OLd and New
Testzment in their order, he has acquired
the first and most important qualification
for preaching the Gogpel of Jesus Christ..
ese Should the necegsities of the world
be such, that a student had leisure allotted
but for one branch of education, it must
e thissy 1o other can be admitted to
a competition. Classical learning, the
belles lettres, mathematical science,
and the wﬁole encyclopedia of human
knowledge bear scarcely the proportioan
of the glow-worm to the sun (320).
The old cry of "ithe Scriptures alone® was deprecated,
- for )
Will not the works of an Owen, =2 Howe,
and an Ddwards suggest to a theologlcal
gtudent a multitude of valusble thougnts
on every subject cee ? «.» Systematic
theology +++ ig Chrigtisnity iteself,
arranged methodically under different
heads oee .
end the most useful works were »robsbly those
in which an amthor confines his attention to one

(320) IIT 265,
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theological topic (321).. The study of controversies,
as for ingtance under the Halletts (3,15) (322)
and in the unitarian ascademies (4,7 - 4,14)(323)
was deprecated for the immature student (324).
Thus Matthew Warren (2,24) was cautiously epproved
as one who
while he wished them /¥he students/ to
form their own judgment, so that their
system might be the result of conviction,
he wag careful to guard them asgainsgt
those errors which undemmine the foundations
of religion (325). |
Of Doddridge's methods it was said that
they seem'ta Proceed too much on the
idea of the mind of the student as a
tabula raga, destitute of sentiments
or preposgsessions. Had this been the
case, we could not agpprove of the tutors
furnishing them with the wrong as well
as the right in theology, error as well
ag truth, and then calling them to make
their election. If such conduct be
defended in the neme of liberality, would
it not be still more liberal to azdmit
persons who were still speculating
whether Chrigtianity, deiem, or atheism
was most consistent with truth? (326)
"Pree enquiry became en idol" and the intrinsiec
superior attractiveness of arisnism above calvinigm,
(321) 11T 266,
(322)111 233.
(323)IV 372.
(324)111 2067.

(328)11 22,
(326) 111 479.
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with the latter's low view of human powers and
achievements, made it inevitable that many of
the young men brought up by Doddridge's methods
should lapse from orthodoxy (327). 7The Bible
and its study were the core of Bogue's curriculum.
Every other branch of knowledge should
be velued and sought, in proportion ag
it bears upon theology, end illusirates
the sacred Serintures (328).
The grand adventage, indeed, of the
disgenting academies lies in the direct
tendency of 21l their studies to solid
uzefulness, (329)
in this matter of knowledge of and ebility to
expound the Bible. A
Mrst in importance =zmongst the auxiliary
subjects stood Greek and Hebrew (at least enough
to. judge the accuracy of others' criticisms) (339),
Biblicsel background (ineluding Jewish sntiguities)
and the principles of Biblical eriticism (33L).
Latin appeared to be valued only for its use in
unlocking®the immense treasures of divine knowledge
of which it iz the only key? (331). How are the
mighty fa2llen! #&nd, as if to add insult to
injury, it wags remarked that too much classics is
‘not only o weste of time (332), but liable to lead
a man to gtudy

(327 )III 383..
(328)III 271.
(329)1IV 307.
(330)IIT 271.
(331L)III 267-8.
(332)1I7 303.
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to recommend himself to the great by
his literature, rather than to the good
by hie usefulness (333).

Vext in importance was "what relates to. the

preaching of the Gospel?, that is to say, logic,

metaphysics, rhetoric (studied in ancient end
nodern trestises) and specimens of eloguence,
homiletics, and the analysis of sermmons (English
and Prench) (334). Then pastoralia, including

a study of the lives of eminent divines (334).

Next in order, morals,where Bogue and Bemnett

did not mind whether the basis be scriptural or

natural - interesting in view of their careful

orthodoxy in other matters. Last to be mentioned
was ecclesiasticel history, to be taught (if

time permit) in order to show
the benign influence of divine truth,
as well as the baleful effects of ignorance,
erfor, and superstition, snd biography
as exgmples to follow or avoid. (335).

The history of nations, ancient and modern, was

added to,p?ovide lessons regarding human nature,

Seripture predictions, and providence (335)..
For who but children read the hisgtoric
page, for the mere knowledge of tales

- and dates? He whose mind is imbued
with %he t:rie gpirit of history, values
it chiefly for the knowledge of men
‘which it conveys, end the lessons of
moral end political wisdom which it so
feweibly inculcates (336).

(333)IV 300.
(334)I1I1I 268=270.
(335)I1I1I 270.
(336)1 xxi.
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The omisgsion afanathemaxiOS“ahd natural philosophy
from the sbove curriculum was tempered by the admission
that

As they tend to improve the mind, end

peculiarly to exercise its powers, snd

call forth their energies, the general

influence of both may be favourshle to

nis [z minister's/ future lebours (335).
The uge of natural. science, so highly prized in
earlier acedemies, to lead to the great Designer
through eppreciation of his Design, had been lost,
gave perhaps for 8 stray reference to Newton, in
company with Milton and lLocke, as demonsirating
that the greatest mindg of 211 do find the truth
in the Christien Revelation (337). Nevertheless
Bogue did himself include thirty lectures on
geography and sgtronomy in his courgse for future
missionaries, as ageinst four times that number
" in theology (338). Probably, however, he wag
influenced by the potentisl value of these two
mathematical-gcientific subjects to those who
were to follow untrodden paths to the en&s of
the earth.. v

Despite the general undercurrent of
orthodoxy, their disepprovel of Platonism (339),
their desire to admit only converts as pupile
(340), their failure to approve Tillotson even

335)UL 270
37)IV 46,
(238 )London Misgionary Society's Chronicle 1945, 13l.
(Ro Ko orOhard)m
(339)I1 223,
(340)II1 47¢9.
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whilst sppreciating his defence of the faith

against Winfidels and papists® (34l), Bogue end

Bennett yet approved the moderation towards his

opponents of QOldfield (3,23) (342), and Bogue

could welcome the incipient ecumenicalism of

the London llisgionary Society, which he helped

to found in 1795, thus:” |
Ve have now before us a blessed spectacle =
Chrigtians of different denominations,
although differing in points of Churca
government, united in forming a Soociety
for Propagating the Gospel smong the
heathen. This is 2 new thing in the
Christien Church .... Here are Spisco-—
palians, Methodists, Presbyterians and
Independents all united in one Society
+s+ Behold ug here assembled with one
accord to attend the funeral of bigory (343)..
The ideas of this tutor are interesting

as on indication of the development of educational

theory and practice in the orthodox stream of

Dissent. The original centrality of the study

of the Bible was retained. Now, however,

commentaries were used. Greek -and $ebrew kept

their imprtant place, but Latin was.iﬁ only by

the gkin of the teeth. Study of Fnglish and

French semmons was included, the latter being

the only reference, still, to a modern lsngusge..

(341)II 356.

(342)11 32.

(343 ) Foundation Sermon, in History of the London
Migsion Society, R. Lovett I 35, quoted by
Chirgwin, 62.
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Other subjects were in a more definitely sub-
sidiary position; history had gained a definite
place at the expense of mathematics and natural
science. Orthodoxy did not now extend to ethical
theory, nor did it preclude a wide ecumenicity.
It ig in the last melter, perhaps, that we see
Bogue's great distance from the earlieast tutors
and his nearness to the twentieth century.
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Congregational Tund Academy in South West Inglands
Lavington, Rooker, Buncombe, Reader, Small.
Another orthodox academy for ministerisgl
training was that founded at Ottery St. lMary in
1752 by the Congregationsl Pund Board, with John
Lavington (died 1764), pupil of Eames and Ridgley
at the Congregational Mund Acedemy in London
(3,12);, as first tutor. He was renowned for
theology end for languages. From 1764 until
1780 the Academy was continued at Bridport under
James Rooker, trained by John Kirkpatrick (Appendix C),
who was assisted by Ssmuel Buncombe, a ?upil of
Lavingbon, as classics tutor. During this
period the Academy received students sent by
the King's Head Society (4,21). In 1780 the
Academy removed to Taunton, where the sole tutor
- was Thomas Reader, one of those of Doddridge's
pupils (4,2) who remeined orthodox. It is not
clear whether the tutorship of Jemes Small at
Bxminster from 1796 repregented a removal thither
of the Academy, or whether Small and Reader
maintained separate gections of it gimultaneously
for some years. 1t continues today as Western
College, Brismtol. (344).

(344)McLachlan 123
(L+7)Bogue & Bennett IV 273=44

Surmen Mg List.
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The Xing's Head Society ad Acedemy:.

Taylor, Persons; Hubbard, Marryat: Conder, Valker,
Gibbongs Fisher, Daviesg.

A result of doubts as to the secure
orthodoxy of even the Congregational Mund Board -
occasioned perhaps by such matters =s the. slight
but definite heresies noticeable in the Body of
Divinity (1734) of Thomas Ridgley, tutor at the
Board's London Academy (3,12) - led to the foundation
of the King's Head Society , apparently in origin
in 1730 end more publicly in 1753. Its picturesque
name derives from its first meeting place. In its
1753 prospectus the promoters promisc to

take none under their Care but such as

gilve the most satisfying Evidence, in

. a Judgment of Charity, that they have
received the Grace of God in Truthy whose

Hearts God hath inclined to the Work of

the Ministry; and who appear 310 have

netursl Abilities for that sacred Work (345).
The satisfactory progress - and, we mey assume,
continued orthodoxy - of the pupils was ensured by
three-monthly exemination by and conversation
with a committee of ministers and others.

An interesting feature of the 1753 proposals
is the provision for a preliminary cours%of granmar
leérning for those who have not acquired it at
school (345). The need for some such provision
had. been felt by Doddridge (346) in 1750, and is
o symptom of'the increasing democratization of the

- (345)M8°36°30 in DWL.
(346)Doddridge (Humphreys) V 18L.
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dissenting ministry, and consequent increasing
heterogeneity of the field of recruitment for

the academies.. This problem was but onec~particular
result of a general process of diffusion of social
classes which had begun to precipitate a need

for intellectusl selection (347). In the case

of the dissenting ministry a solution favoured

in Vales has been the establishment of definitely
preparatory institutions at which ministerial
candidates without grammar school education are
given a preliminery course before entry into
theological colleges. BEfforts to deal with the
corresponding problem in the wider sphere have

net yet produded a satisfactory answer to the

case of the individual whose poor home background
has prevented his inclusion in the grammar or
technical school or university set to which his
intellect belongs. The use of aptitude tests;
divorced from atteinments, ‘does not meet the need
in the majority of cases, where the absence of

en appropriate intellectual. environment in earlier
Years inhibits satisfactory progress at a later
stage. The provision of higher educational oppor-
tunities in county colleges and by university
gcholarships offered to industriel employees of
rather more than nommal university age are current
innovations which indicate that the problem, which
the King's‘Head Society met by a preparatory course
for those not up to the required standard for

(347 )Dobbs 115,
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entrance on a ministerial training course, is

still troubling educationists..

The King's Head Society both sent pupils
to existing academies (4;34) and, more noticeably,
founded its own institution at Newington Green
in about 1732 (348), which occupied various
Mile End (1744-1772) and Homerton (from 1772),
and attracted support from the Congregational
~ Fund Board. It is this #cademy which is next

noticed.

( 348)CHEL vol X chap XVI Appendix.
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London.

The Society zppointed as their first sole
tutor "a good classical scholar and an eble
divine" (349) in the person of Abrsham Taylor, DD,
who, is said to have exercised more effective
disecipline ovef his pupils than over his financial
affairs, which caused his resignation in 1740.

He wap assisted for a2 time and succeeded by
Semuel Parsops, who boarded several of the pupils
(350). He in turn was assisted by, and in 1743
succeeded by, John Hubberd, whose remarkable
memory enabled him to disdain the use of Biblical
concordences (349). Zephenish Marryat, who was
Hubbard's colleague until they both died in 1754,
stated that

there were very few, if any of the books

written by the sncient Greeks, and handed

down to our time, but what he had read

in their own language (351).

He was strongly enti-Ariaen.

The Academy had hOW'migrated from its
original site at Newington Green via Deptford
and Stepney (Plaisterers’ Hall) to Mile End,
and the King's Head Society obtained the approval
of the Congregational Fund Board of the appointment
es tutors of John Conder, John Walker end Thomas
Gibbons (352). OFf these, Conder (1714-81), former
pupil of Taylor (above) and Bames (3,12), was

(349)Bogue & Bennett III 285-6.
(350)Wilson Digsenging III 460-l.
(351 )Bogue & Bennett III 288.
(352)TCHS I 328.
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allocated to Divinitym.carrying'in effect the
principalship. He used the traditional calvinistio
textbook, llarck's lMedulls (353). Later he made
40 his students the following observation on
educational prioritiess
Whet ig counted = polite education now
is very different from what wes esteemed
80 a century ago. Then if s man was
well versed in the learned and dead
langueages, and in Aristotle's logic and
-metaphysics, and Magter of the Distinctions
of the school Divinity, he passed for a
congiderable scholar and divine, Where-
as now 'tis mathematicel lLearning carries
the Bell (354).
dohn Walker had been assistant tutor to Hubbard
(355), @and now took charge of classics end
philosophy. He was ‘ ‘
a men of very superior acquirements, who,
in the knowledge of the oriental languages,
hed few superiors in the kingdom (355 ).
The third member of the trio, Thomas Gibbons
(1720-85), had been educated at this Academy
under Taylor and at Moorfields under Eemes (3,12)
(356). He was a serious-minded men whose diary
is extant (357). He took on in 1754 the remainder
of the curriculum, namely, "Logick, lMetaphysicks,
Ethics, Rhetorick, Stile in general, =nd Pulpit
Stile" (358). The last three were his forte;
(353 )ilcLachlan 179,
(354 )licLachlen 27, quoting MS lecture notes (in
Memorial Hall) by a student, 1778.
(355)Bogue & Bennett III 259.
(356)wilson Digsenting III 178.

(357)ICHS I 318f£f, 380£f, II 23£f,
(358)TCHS I 328.
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in 1767 he published a treatise on Rhetorie, in
which he wrote |
Eloquence is of go much importance in
the Senate, in the Pulpit, and at the
Bar, that every Attempt to facilitate
and extend the Knowledge of its Principles
end Powers, not only needs no Apology,
but may hope for some Degree of Commendation (369).
In his diary, however, he indicated that he was
-not entirely satisfied at the large smount of
time spent on this peripheral activity:
3/9/1L767. This day finished for the
Press my Treatise ... Now let me turn
myself to Divinity end my ilinisterial
Work., Illajora canamus (360)..
But he had, a fervent belief in the value of’
the classicss ‘
«es let me entreat all persons, who
intend a learned profession, and especially
that of divinity, 1o make themselves well
acquainted with the Latin and Greek
languages «.. the works of numerous
writers of the first character and
benefit are composed in one or other of
them, and a thorough acguaintance with
these authors, which can only be attained
by o mastery of the tongues in which they
wrote, will wonderfully enlarge our stores
of knowledge, and perhaps contribute not
a little to infuge dignity and elegance
into our compoesitiony (361).

(359 )Dedication.
(360)TCHS I 393
(361)Gibbons Watts 19.
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Gibbong' belief in the value of recent ecclesiastical
history is shown by his undertaking the trsanslation
of Latin Nonconformist Epitaphs jnto English (382).
Natural Science was part of the philosophy dealt
with by his colleague Walker, but Gibbong tcok
pains to keep himgelf up to date. He observed
transits of Venus (363), attended a dissection
of a corpse (364), went to hear & Harvelan Oration
at the College of Physicians (365), and helped
in 1771 to errange for the supply of "e Bhilosophical
Apparatus for the College at New Jersey" (366).
Gibbons' breadth of view is algo seen
in océaquonal.ﬂotes (367) of books he has read,
which include not only thé‘far from calvinist
Tillotson but even Voltalre's Life of TLouis XIV.
With all these interests, Gibbons never-
theless«ddes not seem to have regarded his tutorial
work very highly. In a testimonial to a prospective
minister he gay8y
He was-my Pupil. I have known him many
Yearg; he is mos+t irreproachable and
exemplary in his Character, a2 llan of
good Abilities, learned, prudent, geod-
natured, modest, and of Evangelical
Sentiments, with a warm Heart, I doubt
not, for vital and practical Godlinesg..
I hardly know upon. the Whole a young
Hinister who is his Equal (368)..

(362)Givbons English Version of the Latin Epitaphs

in _the Nonconformigt's Memorisl 1775.
(363)67671761, /671?69 ICHS I 387, 394..
(364)9/1/1r777, TCHS ﬂ129. :
(365)18/10/1780, TCHS II 33,

(366)TCH§ IT 23.
(367) S I 326, 38l1.

(o68)6ibbons A Account of ... Transactions »..at
Marthemiatnan. R




4321 383,
No mention of any academical details which one
would expect to £ind in a testimonial by a tutor.
We can quite believe Gibbons when he writes
My business ag a Pagstor is first to be
taken care of. My business es & Tutor
is only secondary. I design therefore
.« t0 prepare my Sermons as the first
Work in the Week, and then to spare what
other Time remeing in prepering my
Lectures (369).
Mnd another entry hardly indicates the progressive
educationisty ‘
26/5/1758. Lectured st Mile End,
Poorly in the afternoon with the Head~
Ach. Blegsed be God that poorly es I
was, I finished the last Lecture of the
four years' course of Lectures atithe
Acedeny, & hereby I have ecquired e Sett
of Lectures for my,whole future life, or
g0 long as I may continue in the Tutorship (370).
The Academy, however, continued to
prosper (at Homerton from 1772), ecven despite
the expulsion in 1780 of six gtudents, "for their
Bad Becheviourp in Point of Insolence and Ingratitude®
(37L). No: doubt the nationgl reputation end
publications of Gibbons - he hed received an
Aberdeen DD in 1764 (372) -~ as well es the solid
orthodoxy of the esteblishment contributed to

(369)1/3/1755, LCHS I 380,
(570)TCHS I 38&.

(571)TCHS II 33, '
(322)Wilson Digsenting III 179.
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its permanence. In 1770 Walker died end was
succeeded by Dr.. Daniel Fisher (373), pupil

of the Academy under Marryat (374), and whe
succeeded to the theological chair on the
retivement of Conder in 1781 (375)., Fisher's
fomer department then passsd to the Congre-
gationsl. Pund’s champion of orthodoxy in Wales,
Benjamin Davies. He had been educated at the
Pregbyterien Pund Acsdemy at Carmarthen (3786),
but hed been assistant tutor and then tutor

ad the rivel orthodox academy at Abergavenny
(377). Another notable tutor wes Henry layo
(1733-98), former pupil of and in 1785 suecessor
to. Gibbons, and a "literary anvil?® from which
Johnson drew sparks (378).

It was at this period that & pupil
was sent on to Edinburgh becausé "g broader
and more solid intellectual foundation was
necessary® than had been odbtained at Homerton.
At BEdinburgh he seems to have attended parti-
cularly the classes in logic and moral philo=-
sophy, end stated that he "became better
acquainted with theclogy®. The discovery of
dancing clothes in his luggage prevented his
being allowed to return to Edinburgh for a
second term (379). The Homerton Acsdemy con-
tinued to be a leading institution for the
training of Congregational ministers, end merged
with others to fbrm.the presént Hew College,
London (380).

(373)ICHS I 397. AR (33§)Qﬂ§.
(374)iicLachlen 178.

(370)TCH§ I 34.

(376)Wilson Diggenting III 463..

(377 )Roberts 35.

(8%0)Congz Q XPX 6. (399)Aveling Clayton 173-6.
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(IV) BAPTIST ACADEMIES.

fmongst the pupils of the King's Hesd
Academy (&,21) who became tutors the best known
seem to be Baptistis. Calvinistic orthodoxy has
frequently become 2llied with antipaedobaptiem,
the latest exemple being Dr. Barth (381l). Iore-
over, Baptist Academies formed an unduly small
proportion of the totsl number. Hence many
Beptists were %o be found at certeln Presbyterisn
or Independent Academies. So far as the Baptigts
themselves were concerned, théy do not appear
t0o have had any scalemy whatever of the type
noticed in chapter 2, i.e., whose tutors were
Oxford or Cembridge men who were endeagvouring
to reproduce the University training under
difficulties. The only Baptigt tutor mentioned
in Chepter 3, John Davisson of Trowbridge (3,1l)
wassalready a good way from the University
traﬁitian; 50 far as csn be judged from his
attitude to elocution, an@ from the tone of his
writings on ordination. Has he tiying_at
Trowbridge, in the spirit of Chapiter 3, to
continue the earlier task of giving a University
education as far as possible, or was he endesvouring
to give what seemed to him to be a good education
for prospective ministers? It is difficult to.
say. But it seems reasonable 1o place hisg

(381)K. Barth, Kirchliche Lehre von der Taufe, 1943,
English tranglation by E. A. Psyne, 1948.
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successors, Llewellyn and Luces, in the present
chapter (4,24), ,

A more femous Baptist Academy than
Trowbridge was, however, that at Bristol. Though
founded by Bdward Terrill in his will executed
in 1679, thig scademy was most definitely-not
of the types éongidered in previous chapters. |
Perrill did not sim, and so far as can be seen
those who, as tutors drAtrustees, had the cerrying
ount of bhis intentions, did not aim, at establishing
a Baptist Oxford or Cembridge, or Edinburgh or
: Leyden, at Brigtol. Their outlook was both
more limited snd more radicsl. It was to give
en appropriate training to Baptist ministers.
Vhat Terril proposed, end what was done, will
be detailed subsequently (4,26).

How 4id it come about that Baptists were
go little disturbed at their exclusion from
Oxford and Cembridge after 16627 To see some-
thing of the reasonsg for their attitude, it is
necessary to look at some of the controversies
of earlier times. In these, Baptists seem to.
have taken the lead smonst those who distrusted
wuniversity education in genersl. and especially
for ministers. Thus Roger Williemg, writing from
Anerica to ?érsuade the Commonwealth authoritié&
to abolish tithes, speaks of the "pretended
Seed-plots end Semineries for the [linistry, the
Univergitieg of Rurope, end the Universitieg of
this Bation"” and proceeds
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for although I heartily acknowledge that
smong ell the outward Giftg of God,
humane learning and the knowledge of
Languagey and of good Artg, are excellent
end excell other outward gifts, as far
as light excels derknesse, and therefore
that Schools of humane Leeraing, ought
to be maintained, in a due way and cherisheds

‘'yet notwithstending, In ordine ad

minigterivm, as to the ministry of Christ
Jesug (any one of those minigteries,
Bphes.4. & 1 Cor.12.) upon a due survey of
their Institutions and continuall prectices
compered with the last will and Tegtsment
of Christ Jesus, they will be found to

be none of Christs, and that in meny
respects (382).

As to their Monkish end idle course of

life, partly so gentile =nd gtately,

partly so vein & superstious, that to

wet a finger in any paing or labor, it

is a disgraceful and en unworthy Acts

But the Church is built upon the Foundation
of the fApostles & Prophets, who were
Lebourers, Fishermen, Tent-mekers, dJesus

- Christ (although the Prince of Life yet)

a poor carpenter, the chief corner gtone
[N (383)0

(382)Roger Willizms 16.
(383)ibid.14~15.
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Far be it from me to derogate from that
honourable civility of treining up of
Youth in Languages, end other humeane
Learning, whether in the City of LONDON,
or other Townes and Citieg, &c. All that
I bear witnesse asgainst, is the counter-
feiting end gacrilegious arrogating of
the titles end rights of Gods Saints,
and Churches (a8 before) which are the
only Schooig of the Prophetss: (384).

Thus Williams, who had been up. ot Cembridge in

1624 but hed not continued his studiss as far

28 graduation (385), spprecisted universities

on condition that they were not used for ministerial

treining, which was to be provided, in ways

unspecified, within the churches. There was,
however, the more radical view, which condemned
university learning as enti-Christian., It is
expressed, for ingtance, by Spittlchouse, &

much less fiemous men then Williems, but one who

also held Beptist beliefs (386). He complains

that -at the Univergities the students
are onely taught the writings of the
Heathens, or such as have been extracted
from themj;: as Logick, Philosophie,
Rhetorick,. &c.(387),

and exhorts his readers to
look about us seeing Antichrist hath
vyet so great a toleration in this Common-
wealth as to uphold two Universities

(384)ibvid.17..
(386)Spittlehouse 6-7 & preface..
(387 )spittlehouse 2,3.
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meerly to. study such like stuff (387).
Such gentiments were found outside the Baptist
ranks, but usually then smongst those whose
general outlook of strict obedience to the
seripture text and emphasis on the equal priest-
hood of all believers connected them in practice
with Baptist thought. Thus one of the Congre=
gationeligt founders, writing long before the
original Congregational movement had separated
on the Baptist issue and so at a time when the
spiritual predecessors of the Particular Baptists
were Genominationslly indistinguishaeble from
the Congregationalists, was Henry Berrow. He
acknowledged the necessity for a minister of
"inward graces as knowledg, learning and so
forthe" (388), but complained of restrictions
placed by Presbyterienism upon the pecple's
election of their pastor by
| inioyning them to choose some vniuersitie
clarke, one of these colledg birds of
their owme brood, or els comes a Synode
in the necke of thenm, and annihilates
the election whatsoéuer yt be (389)..
The asnonymous writer of the Commonwesglth pmphlet
Tyrsnipoerit Digcovered ... (¢ 1649), to quote a
final exemple from a lafge field, complained that,
in choesing ministers, '
commonly we chuse humane Artists, good
Gremmariang, curious Linguist, such as

(387 )Spittlehouse 2, 3.

(388 )Bour Cesuges of Separation (¢.1586~7) in
TCHS II 294.

(389 )Brief Digcouerie of a Pelse Church (1590)
193, quoted by Dexter 239.
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can ofderly speake Hebrew, Greeke, and
Latine, such as have beene brought up
in humane Schooles, end have no experience
in that honest simple life, of tilling
the land, nor keeping of sheepe, but some
of them are good Sophisters, that can
tell us that hote is cold, and cold hote,
that white is blacke, end blacke is vhite,
&Ce oee such are not fit to. preach the
'gospel.bf Christ, becausevarts and
languages ere enemies to humility, which
is the summe of Divinitie (390).
The belief that university learning may lead
to. pride which is incompatible with the gospel
was wtill found in leading English Beptists in
the middle of the following century (391), end
it was not until the very end of the century
that the “tendehcy to,fegard zeael end learning
as incompatible® wes overcome in the United
Statez and a beginning made there with Baptist
ministerial training (392).
on the other hand, it would be wrong to
suggest that opposition tc the above views was
confined to non-Bgptigts like ithe R. Borehem
who wrote in 1653 to show the universities as
bulwarks of protestantism and orthodoxy (393).
Prominent smong Baptists who desired a learned
minigtry wes John Smyth, regarded as the founder
of the English General Bagptists. Smyth sees

(390)in Orwell & Reynolds, 97-8..
(391)J. Stennett germon 9/6/1752 Complaints..35.
(393)z_short vindication of the use and necessity

of universities, and other schools of learning,

in The Triumph of Learning over Isnorance
repl. e Sge &IOS
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clearly the adventage to the minister of a knowledge
of Greek and Hebrews

No trenslation can possibly expresse all

the matter of the holy originallse ..

the expositor, parephrast comm&tator

may expresse. asnmuch as the translator,

yea & in respect of some particuiars, as

Hebraismes, Grecismes & like cdnsiderations,

much more (394).

He also expresses a Gale-like view (2,19)
of the univergality of truth to be derived from
Seripture, and in doing so lists kinds of
knowledge which he considered worthy of being
found there, end therefore evidently worthy of
attentions |

The matter or substance of the scripture

hath in it, Logick, History, Chronoclogy,.

Cosmography, Genecalegy, Philosophyy

Theologie & other tike matter. The

principall.parte af the matter is the

Theologie (3985).

The Baptist 1nterest in higher educatian
differs in one factor from that of all tutors
previously mentioned in this thesis, The latter
regarded their academies aé places "where attempte
ere made to. supply, in the best menner we can, the
want of mere publie aﬂvantages for education® (396)5
the Baptists, on the contrary, begsn in most cases
with a distrust of universities and a corresponding
independence of tradition in the matter of the
curriculum.

(394)Tae Differences of the Churches of the Segeration
1608, in VWorxks 280, 288,

(396)Doddridge Some Account of..Thomas Steffe,in Works IV 260.
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. Eax} eptigt Schemes of Minigteriasl REducation.
It wags not long before Beptists were
found raying attention to ministerial education,
although it was to. be surprisingly long before
the question of whether any such education was
desirable beceme a claosed one..
Akready in 1661l informetion wes leid of
e conventicle for training preachers in London
(397). The preaching took place at Great
Allhalkows, a centre of Baptist heresy since
at latest 1643 (898). The activities were in
the hands of Jessey, Simpson end Knowlgs. Henry
Jessey, BA (1L601-63), was a2 Particular Beptist
of broad views who knew well Latin, Greek, Hebrew,
Syriac and Chaldee, was one of Cromwell's Tryers
together with his Priend Thomas Goodwin (Appendix C)
and published a New Testament Greek Lexison znd
an English trasnslation of & topogrsphical work
on Jerusalemjy after ejection'he began to practise
medecine, but died in jail in 1663 (399). John
Simpson (died 1662) was a fifth-monarchist; end
Enowles (glL616-1668) was probably a Beptist
and hes the distinetion of being the eariiest
known preacher of antitriniarien views in BEngland
(400).
' 'In 1675 some London Baptist ministers
suggested that arrengements be made for ministerial
(397)SPD x1i 39 (11/9/1661)..

(398)TBHS IIT 217.

(399)TCHS II 287, III 237, V 251; Richardson 159,199;
TBHS IITI 124~53 Uhitley Blbliograghx 234 654.
83.654, 50.661, 78.66l, index.

(4003Whitley Bibliogrephy 50.661, indexs
TBHS III 124-5; Gordon Heads le
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students (40L). In 1689 there was Baptist
interest in a London scheme for training ministers
for Ireland (402). Bdward Terrill had left his
bequest in 1672, but thig did not fructify for
gome time, and is the subject of a subsequent
section (4,26). '

But the question of higher education
gseems to have been the subject of official
denominational notice first in 1689, when the
Particular Baptist Assembly in London decided
to found g fund with objects which includeds

To assist those members thet chall be

found in any of the aforeseid churches

that are disposed for study, have an
inviting gift, and are sound in
fundementals in attaining to the kmowledge
and understanding of the languages, Latin,

Greek, and Hebrew (403,404)
and answered thus a query submitted by a
constituent churchs

Qs Whether it be not advantageous for

our brethren now in the ministry, or that

may bé in the ministry, to attein to a

competent knowledge of the Hebrew, Greek,

snd Letin tangues, that they may be better
capable of defending the truth against
opposers?

At Resolved in the affirmative (404).

The restricted renge. of the proposed
curriculum is offset by the inclusion of Latin,
(401)swaine 21.

(402)Ivimey III 384.

(403 )Goadby £04.
(404)Bapt.Reg. I (1L790) 50-51l.
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knowledge of which could hardly be desireble

on any other groﬁnd than its use as & key to the
learned 1iterature, theological and other, available
only in it. This Mund was duly established, but
did not lead to any kunown ettempt to found an
Academy until many years later.

Growing expectation of such linguistic
knowledge asmongst Particular Baptist ministers
is evinced by a dictum of the Bristol Assembly
in 1693 that

the knowledge of the tongues, moreover,

'ig not esgential, or absolutely necessary,

to constitute a minister of the Gospel (405)..
Ideas had evidently moved a long way since the
diatribes of the more extreme oppoments of
1éarning‘quated above (4,22).

Anongst the General Baptists expression
of e similar outlook was ﬁat long delayede. At
the General Associantion ( a temporary secession
from the main body) in 1702, ’

It being now proposed as a HMatter very

convenient and nesc:.sary from the propo-

gation of the CGospell in generall, and ye
generall faith more perticularly, that
there be a Schooll of uniueraall.Learning
erected in or about this City in order
to. bring up persons (who by the grace
- of God shall be soberly inclined) %o

(408 )Underwood 130..
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the work of the ministrys It is now
unisnimously resolued by this Assoeiation
yt we will to the utmost of our powers
endeuor to set up snd maintain Such 8
School as before mentioned .. (406).
 Unfortunetely this interesting and unanimous
intention to set up an academy of universal
learning 4id not bear fruit. It is possible that
the more modest advice of the Assembly of 1724
(the parent body)s
we advise that all prudence be Used by
You the Severall lMinisters not Only to .
Encourage but to Instruct the Young &
best knowing in the Ministriall Work ... (407)
had more effect in practice, but unfortunately
in the nature of the ocase detalls og%he instruction
were not gone intec. It was not until 1792 that
the General Baptist Assembly menaged to arrive
at the stage of appointing its first tutor (408).

(406)Whitley Gen.Bapt.Minuteg I 75,
(407)ibvid. I 142,
(408)ibid. IT 209.
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Irowbridges Iuecas and Llewellyns:

I% is now time tc turn from the educational
outlook of Baptists to the asctual academies of
the Particular Beptists, One has elready been
noticed (3,11), that of John Davisson, at
Trowbridge. He died in 1721 and was succeeded
.as pastor end tutor by Thomas Lucas. In 1737
the Barbican Church, London, sent appropriate
books from their chapel.librany for the use of
Lucaes end his students. The library had previously,
in 1709, been uged by "the Society at the Norwich
Coffee~nouse for encouraging the ministry® (409).

Lucas, whose fame hed thus spread as
far as Loﬁdon, wag up-to-date in his emphasis.

He wrote that |

the prectice of reiigian is nobhing

else but the living up to the dignity
. of reasoneble creatures (410),
end he commended the same outlook in one of his
pupils, sayings

the main drift of his sermonsg was to

explain and recommend practical godliness.

«ss aiming more at making men good and

virtuous, than at progelyting them to

sny particular opinions, which did not

“affect their sslvation. I wisgh all who
labour in the word and doectrine were

- like him in this particular, end then
there would not be so mueﬁ strangeness,

(409)TBHS IIX 17.
(410)Lucas Whinnell 13.
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bitterness, and uncharitableness smong
Christiansg, of different cpinions and
persuesions, as there now is (411).

If so far he might be seen as another Doddridge,

with the ethical emphegis even more pronounced,

it must be added that he held to the usual pre-

Doddridge distrust of books other than the

Bibles ‘
ingtead of cohversing with books, which
tend to. corrupt'gnd debauch the minds
of young persons, he,upon hig first
getting out in religion, betook himself

“to the reeding and gtudy of the seripture
ees (412).

He desoribes his pupil's faith as "built upon

e rational, solid foundation" (413). To what

extent he shared his predecessor's interest

in elocution (3,1%) does not appear; he does

not seem toc be at 2ll in the same tradition

ao Davisson in the latter's other main interest,

that of church order end ecclesiastical history.
Lucas died in 1743, At a later date an

acadeny waqvagaih in being at Trowbridge under

Thomas Llewellyn, MA, MD, LL D, 1720-1793, "who

beceme one of the most distinguished clessical

scholars of his time" (414). He had been trained
at Trosnant Baptist Acedemy, near Pontypeol,

~at Bristol under Foskett (4,26), end in Iondon

under David Jennings (4,16) and at the King's

(4llgib1d .34-35, |

(412)ibid.32.
(413)1bid 33.

(414)Brigtol Bept., Coll. 19.
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Head Academy (4,21) (415). He is said never to
have been & pastor, but was tutor also at an
unsucoessfhl.academy founded in London in 1752
by the London Baptist Education Society (416).
Llewellyn certainly had remarkable accomplishments.
He was capable of discussing in detail Hebrew,
Greek, Welsh snd BEnglish philoZogy (417), of
ceriticising on such grounds a2z the common belief
(2,19) that HebreWTﬁas the root language of all
living langueges (418), end of deciding that
similerities between Welsh and Greek, and between
Welsh and Latin, are in each case of a type
attributable to a common source rather than to
borrowings (418). But educationally Llewellyn's
most interesting point is his strong argument
in favour of study of the English languager
The English the living language of
Great Britain &c, spoken daily by
millions, has yet been less studied
in Britein then the Greek tongue which
ig spoken by nobody: and the British
/i.e. Welsh/ another living languager
of thousands in this lend has yet been
as little or less cultivated here than
Arabic. English writers of the first
character have remonstrated against such
a conduet in behalf: of the English tongue,
and have recommended to their countrymen
the cultivation and thorough knowledge
of their own lenguage (420).

(415)swaine 65-7 5. DNB.
(416)Underwood IBL.

(417 )Historical Account 59-61.
(418)Higtoricel & Critical .. 17.

(419)ivid.24, 28.
(490)ihid.7-1.
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It would presumably be fanciful to see any

connection with Davisson's interest in elocution (3,11).
Evidently eny pupil of Llewellyn would

be unlikely to have 1o complain of excessive

gtudy of the classics at the expense of English.

To give a balanced picture of Llewellyn it must

be added that his main interest was the stimulation

of the production emd distribution of the Bible

in Welsh (421). Two of his pupils, James Newton

(4,26) end W. N. Clarke (4,25), became tutors.

(421)Llewellyn Historical Account, paggim.
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The Stennetts and W. N, Clarks.

The last named had, however, received
ingtruction also from Semuel. Stennett, son of
Joseph Stennett. |

Joseph Stennett (1.692-1758) was a seventh~
dey Baptist who, after a grammar school education,
learned PFrench and Italian, Hebrew ®and other
oriental tongues, the liberal gsciences, and
philosophy, studied the ancient fathers and
impartielly exemined modern schemes" (422),

He thus fitted himself to become a leading figure
in 2ll circles of Dissenters, not least those
~concerned with education. Called upon in 1738

to deliver a sermon before‘the Congregational
fund Board (or perhaps the King's Hesd Society)

he chose a8 his subject The Christian Strife

for the faith of the Gospel. The "strife" was
that sgainst the "modern way" of freducing the

gospel of Jesus Christ only to a few lectures

on morality" (423), end the sermon inveighed

againgt '
the weak end contradictory reasonings
of philosophy oppos'd to dispensations,
not only given forth by the ministry of
sngels, but preached by the Son of God
himgelf, seal'd by his blood, and
confirm'd by his resurrection from the
dead (424).

He was, howevér, clear-gighted enough to avoid

(422)Vilson Digsenting II 595; DB,

(423 )Christian Strife, Preface vii.
(424)Chrlstlan Strife 13.
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the parrot-cry of the self-interpreting scoriptures
without commentary, which looks s0. attractively
orthodox but ig liable to lead to startling
departures from the calvinistic path. Stennett
says that
those who began the popular ory against
schemes in religion, intended to strike
at the system of doétrine contained in
the soriptures (425).
Thus hig influence would be with those who rejected
the scriptures-alone stendpoint in favour of one
in which a definite theoclogical standpoint was
to be inculcaied, whilst steefing clear on the
other hand of a substitution of any human
philosophical system for what he regarded as
scripture~centred divine-given philosophy.. There
has been occasion above (4,23) to quote his view,
. expressed in 1752, thet human leerning is liable
to lead to a pride inconsistent with proper
occupancy of s ministerisl position. From so
leerned a man such a view is particularly weighty.
The high esteem in which Joseph Stennett was held
in Dissenting educational circles. is shown by
his being one of the two Beptists originally
eppointed in 1754 trustees of the Ward trust for
the education of Beptist and other dissenting
ninigterial students at Scottish Universities (426).
Joseph's son Samuel Stennett (1727-95)
geems to have owed his higher education jointly

(425)Chrigtian Strife, Preface viii..
(426)Whnitley Bibliogr.23.754 note.
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to his father and to the King's Head Academy
under Hubbard sand Walker (4,21)(427). He succeeded
hig father as pastor in London in 1758 and found
time to operaste a one-man scademy for a few
years only after that date (428). Uhatever may
have been hig father's reservations regaerding
the desirgbility of ministerial education, Samuel
Stennett did not share them. In 1766, whilst
adnitting that of course "human science ... canmnot
be stiled the one thing needful® for a minister,
he yet says
an acquaintance with human nature, with
the history of the world, with the
various interests of msnkind, and with
the connections =2nd dependencies of all
things around us, is a very desirable
atteinment. Nor is the utility of it
inconsiderable, since it not only affords
e rational pleasure to the mind, but is
of great importence to direct our conduct
in most of the affairs of life (429).
lMeny years later, in 1783, Stennett provided
a general defence of minigterial education,
demolishing one by one the arguments which
Baptiste especially (4,21) were still liable to
use ogainst it (430). Against his father's fear
that learning tends to pride, he says that ®"fThe
first lesson a scholar has to learn is that he
(427)s. Stennett Works,Prefatory llemoir by W. dJones, vig
Julign.
(428)ibid.xiii.

(429)31/3/1766, 6. -
(430)Utility of Learning, in UWorks III 249-253,
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knows nothing® (431). At the same time he
outlines a curriculum of the widegt possible
sweep and justifies eaeh.item in it (432).
Plrst are put Znglisl composition (written end
oral) and elocution. Next are listed "how to
arrange his ideas methodically®™ and %the art
of reagsoning®, then %evidence of natural and
revealed religion%®, "a comprghensive view of
the great doctrines of Scripture® and of
epologetics for them, then to "understand the
connection between sacred and profane history",
Jewish Antiguities, and Early Church History.
This apparently constitutes the minimum course.
There is as yet no mention of natural or moral
gcience, and, surprising particularly in a
Baptist, no mention of Hebrew, Greek and Latin.
These all follow as
further branchesg of learning; which,
though not necegsary, are highly
ornementel and useful to a Christian
minister (433).
Under Natural Sciences are mentioned Astronony;,
Zoclogy and Botany, the study consisting of
diligent enquiry into the works of nature,
in order to collect thence enlarged and
exalted ideas of the perfections of
deity (434).
Thus Stennett has come to a pogsition, in both his
mlnimum and his extended minigteriel curriculum,
(431)ib1d .280..
(452)1b1d¢242~246.

(433)1bid,. 244-5.
(434)ibid.245-6.
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where occupational utility is the first consideration,
but where the result is a curriculum of s very
inclugive character. He does not appear, however,
to have hed eny use for mathematics, nor does he
indicate eny belief #n smy mental training value
of any subject. He.does;not mention musicy but
was himself a hymn writer whose compositions are
no longer generally known-(455), but continued

. in use smongst both Particular (436) and Gerfrel
(a37) Beptists until the end of the nineteenth
century. -

Of Semuel Stennett's few pupils, one who
himgelf became a tutor was Williem Nash Clarke
(1732-95) He hnad previously been under Llewellyn
(4,24). rra period between 1762 and 1785 he
superintended an aoaﬁemJ, sponsored by a Particular
Baptist group, at -Sogthwark. C(Clarke is stated
to have been'spécially fond of metephysics (438).

- It is evident that the ectivities of
the Baptist tutors of this and the, previous
section were on a'very.rest:;qted scale. The
only large scale and continuous Baptist Acedemy
’was'that.at Bristol, which is the subject of the

next section,

(435)none in the Baptigt Church Hymngl 1900 or

the Baptist Church Hymnal (Reviged) 1933.
(436)Pgalms end Hymns, 1858 & 1882, nos.269,778,876.
(437)Bantlst [ymnal 1879, nos.579,726.

(438)Wilson Digsenting IV 239-240; Bogue & Bennett
IV 292-3; whitley Bibliography I index.
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Brigtol Baptist Acedemys: Terrill, Jope, Foskett,
Gifford, H. & C. Evans, Newton, Hall, Ryland.
The deed of Bdward Terrill executed in
1679 provided, after life interest ¢# his wife,
en endowment for the maintenance of - .
a holy, learned man, well skilled'in
the tongues, viz Greek snd Hebrew, and
doth own and practise the truth of

believer's beptism, as pastor, or

teacher, to the /Broadmead/ congregation,
to devote three half days in the week to the
instruction of young men intended for the
ministry, for not more than two years. The
congregation must provide an assistant pastor (439).
Terrill was egpillar of strength to the Bristol
Baptists throughout the years of persecution.
There seems to be little evidence of his
educational theories. He recorded with approval
a highly allegorical exposition of Eg&¥iticus 13,
which could hardly be regarded as the sense of
the 6riginel even by a wild stretch of imagination
(440), The interesting point about his bequest
is its specifying of the two languages and aothing
else as the topice in which the tutor must be
competent. Given a knowledge of these the
pastor was to be trusted to discern both the
true meaning and also other messages in the
Scriptures.

(439 )Terrill 299.
(440)Terr111.16?-8.



4326 374.

Terrill died in 1685, =snd at about the
seme date Williem Thomes, BA Oxon (died 1693)
(441) was engaged in tutorial activities in
comnection with the Broadmead Church. It was
not, however, until 1710 that the Terrill bequest
became properly operative. The first tutor was
Caleb Jope, who was sent at the expense of the
congregation to complete hig education under
dones at Tewkesbury before commencing at Bristol.
At Tewkesbury Jope met with =n ideal of education
distent indeed from thét apparently envisaged
by TPerrill, but he doubtless acquired the
necessary proficiency in Greek and Hebrew.(3,8).
Jope seems, however, to have been unsuccessful
as a tutor (442).

In 1720 Bernard Toskett begen the thirty-
éight years' tutorship which was terminated by
his death in 1788, and which established the
reputatioh of the Bristol. Academy in the eyes
of Baptigts as far afield as London and Vales
(442). Some account of the course under Foskett
in 1744 is given by a pupil, John Collet Ryland,
in his diary. Ryland‘’s course, for one year
(his first) may be summed up thus:

Lenguages: English Grammar /Is this perhaps a

Gremmer in English of the Latin
Language?/

Latin Grammar. Clarke's Corderius.
N.?. in Latin. Synopsis Poetarum.

Pufendorf's Ethics. Grey's Proverbs..
Marks lfedulla. Johuson's or
Buchenen's Psalms,

(241 )Townsend 107.
(3242)Cramp 375,
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Hebrew Gremmsar. Rykand refers to "the
five languages".

Sciences: Watts Logick. Watts Ontology. Gordon
Geogrephy. Ilartin Phllosaphlcal Gremmgr.

Loocke IsgaY.

Divinitys: Vincent Lateehlsm. Ridgley Body. Give an
account every Monday of the Sermon,
without notes (443)

It will be noticed that the Divinity and
the Latin texts are soundly orthodox. There is
no mention of natursl science, nor of any moral

science beyond the now rather ancient Puffendorf..
Mathematics also appeers to. be missing, but
Gordon's Geography in part repairs this omission,
assuming as it does the use of Globes and setting
such rrcoblems as
~ To know by the globe when the Great
Mogul of India, and Czar of Hoscovia,
git down to. dinner - supposing withal
that mid-day in the aforeseid cities
is dining-time (444).
Ryland goes on to give an account of his private
gtudieg, without however indicating which, if
any, of them were gpecified from above and which
represented his own spontaneous contribution to
his ‘education. They include FPrench, Rhetoric,
Arithmetic, Geometry, Anatomy, Biogrsaphy, Hstory,
Musiec, IBnglish Poets, Pneumatology, Shorthand,
the English Bible, and Preyer (Henry (2,6), Watts,
Wilkins) (445). It is in fact clear that et

(443 )Bapt. Q.11 249,
(444)guoted by W.K.L. Clarke 9l..

(445)Bapt.Q. II 250-1.
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at about thie time Foskett was giving lectures
on Pneumatology (Psychology, Angelology, the
Nature of God) end on Natural History and Physics..
Lecture notes extent of the former coureé include
a reference to the latter (446). Ryland reflected
the continuance of Terrill's emphasis on Hebrew
and Greek when, later in life, he singled these
out as the only subjescts for mention, together
with & string of personal charscteristics, as
the cssential qualifications of a minister (447).
Foskett had been essisted for e short
time from 1727 by Andrew Gifford, DD, who, like
Jope, had been under Jones at Tewkesbury (448).
He made use of his Tewkesbury transeripts of
Jdones' .lectures (449), so bringing the Leyden
influence to Bristol. But Gifford's most important
contribution to Bristol ceme later, when, at
his deathh in 1784, he bequeathed his books to
the Academy Library. The accession was & parti-
cularly valueble one, for Gifford had made good
use of his pbsition on the gtaff of the Library
of the British lluseum to acquire unwanted duplicates
and other works. The most notable single iten
was, suitebly in view of the great Bristol
interest in the Bibliecal lengueges, the only
extent complete first edition of Tyndale's English
New Testement (450).

(446)McLachlan 276.
(447 )Culross, 1757.
(448)Wilgson Dissenting ... I 382.
(449 )licLachlan 292.

(450)Brigtol Baptist College 29-30.
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From 1733 Ebskett had been essisted
by fiigh Evens. The latter had received his
highexr edueation at Llwynllwyd undeé Vavasor
Griffit hsg pupil.of Jones of Tewkesbury and tutor
to. Rlchard Prioe, the unitarian (4,10) (451).
on Ebskett's death in 1758 Evans succeeded him
as hesd of the Acedemy until his own death in
1779. In 1773 he defined his aim as
To instruct them /ministerial pupilg/
into the knowledge of the languages
- in which the seriptures were written,
to give them a just vieﬁ of 1énguage
in genereal, end of their own in parti-
cular, to teach them to express them=
selves with propriety upon whatever
subject they discourse of, end to lead
them into an acquaintance with those
several branches of litersture in general,
waich may 53 gserviceable to them, with
the blessing of God, in the exercise
of their ministry (452).
The prime posiﬁion given by him as by his
predecessors to. Greek and Hebrew was further
emphasized by High Evans thuss
end if he is to read end gtudy the
holy scriptures, surely it must be
very desirable to. be able to read them
in the languages in which they were
wrote, without being obliged to view

(451 )Roberts 19-20.
(452) Able Minigter 43.
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them through the medium of fallible
-and varying trenslationsy; end to be
écquainted with those ancient custonms
and usages, with other branches of
learning, whereby he may be the better
able to. understend, explain and defend
them (453).

He quoxeS'Luther's:saying "glthough my knowledge

. of‘Hebfew-be small, yet I would not exchange it

for g1l the treasunes of the whole world", But

Hugh Evans balences this linguistic enthusiasm
by edding |
Nor is there, indeed, any branch of
literature but may be highly serviceable
to the minister, if truly sanctified,
in one part or enother of his sacred
office (454). _
The 1770 prospectus of the Bristol Education
Society, supporting the Academy, goes into. more
detail ag to the particular uses of various
brancheS'af'the'curriculum. "The rules of
just reasohingﬁ are mentioned, nistory (evidently
of limited extent) is justified for its use in
understanding the Bible, and the rudiments of
natural philosophy as the mesns whereby the
students?
ideag of the Divine perfections and
the work of God msy be enlarged and
elevated (4558).
Pinally, the complete course is defined as con-
gigting - as far ap eapacities and time allow = of

(453 ) Able Minigter 12.
(454) Able Minister 20-21.
(455)Swaine 77-79.
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I %gﬁlish Gremmar and the Learned
guages,
I Logic,
III Oratory,

IV ZElements of Geography, Astrononmy
- and Natural Philosophy,

V Moral Philosophy, Elements of
Christianity, Jewish Antiquities,
Chronolegy, Ecclesiastical History,
‘a System of Divinity.

"The students are likewise required

to write their thoughts on a passage

of Scripture, and are frequently called

upon to exercise their gifts, in prayer

and other religious exercises® (455).
A further advantage of the breadth of the
curriculum is stated to be that it fits a
minister to add to his stipend by keeping &
school. (455). _ |

In a list (Appendix.A) of useful books
igssued by Evans in 1773 pride of place is given
to; Doddridge, but as if to balance his and
Watts' not too strict Calvinism there are also
reconmended Gill end Briﬁe, contenmporary Baptist
hyper-Celvinists (466).. The authors recommended
on Natural Ehiidsaphy are Rowning (Experimental
Philosophy) end the bj now rather ancient Derhem
end Ray. Under Hiatory are listed a majority
of works on classical times, but elso some on
Englend including Hume (457). The following
year (1774) saw the eddition to. the College

4326

(455)Swaine 77-79. -
(456 )Memoir to Ryland Pastoral lMemorials I or II, 14.
(457 )Rippon Bapt.Reg.T 253. .
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Library of Rollin's volumes od the Bellegblettres;
with thelr emphasis on the morsgls to be drawn
from anything and everything ( 458);
Further light on‘the actusl, as opposed
to intended, course under Evaﬁs'isﬂthrown by
the reports to the Bristol Tducation Scciety of
a student, Thomas Dunscombé, whom they supported.
On his first year's work (1770-1) he reported thuss
continued the History of the Gallic and
Civil Wars in Caesar's Commentaries.
The first six books of Virgil's 'Aeneid'.
Two books of Grotius on the Truth of
the Chrisgtien Religion. The first three
orations of Cicero., The four Gospels
in the Greek Testament.
Abridgeds Great part of the first volume
of Dr. Gill's 'Body of Divinity', end
the first part of Wati's Logic. Repeated
memoriters lfr. Turner's 'Introduction

to Rhetoric' end the Greek Gremmar..
Trangleted into English. Two Centuries

of Turretinus, and intc Latin, thirty
chapters of Eeclesiastioalxﬂistory, ‘
Willimott's Particles. A4nd wrote once
a week from some passage of Scripture (459).
In his second year Dunscombe continued on the
seme lines, added HébrewaGrammar end most of
the Hebrew Psalter, end abridged Gibbons' Rhetorie (&)

(458)1lethod of Studying the Belles-Lettres, date
in front cover of volume II in College Lilmry..

(459 )Brigtol Baptist College 23.
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end Watte' Logic (460). But it is evident that
he was one of those to whom the proviso concerning
capacity and time in the Society's prospectus was
intended to. refer. There may have been other
pupils who achieved 2 course more like that -
intended., '
Prom 1767 Hiigh Evens was assisted by
his reletion (probsebly nephew) Caleb Evans (1738-91),
who- succeeded him in 1779, Jemes Newton also
was assistant from about 1770. Caleb Evane
had been = pupil at Bristol and then at the
King's Head Acadenmy (4,21)., UHewton was a pupil
of Llewellyn (4,24) and therefore sppropriately
took charge at Bristol of the classics (461).
Céleb Evans wag, like Hugh, a disciple
of Doddridge (462). He mainteined the linguistio
tradition, putting knowledge of the Bible languages
first emongst the needs of a minister (463).
Before these he ranked a "zealous love of Christ®,
but went on to say '
There is scarcely any branch of knowledge,
but may be useful to a linisters what=-
ever has a tendency io enlarge our ideas
of the divine perfecticns, to give us
a.elearer view of the meaning of Scripture
and the evidences of its authenticity,
or to enable us to speak or write our
thoughts with propriety, perspicuity,

(460)MeLachlan 95.

(461 )Swaine 171,1343 Wilson Dissenting .. IV 236.
(462)Monthly Rep. XIX 173 guoted by McLachlen 93.
(463 )Kinedom of God 22.
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and ecnergy, is certainly well worth

aftention veoce (464).

Robert Hall, pupil here and at Aberdeen,
became clagssical assistant, in succession to
Newton, in 1785, at the age of 21 (465). He
disapproved étrongly of the method of Doddridge's
divinity lectures (468).

In 1791 Caleb Bvansg died and Robert Hall
resigned. The direction of the Academy pessed
to John Rylend (1753~1825), who owed higs education
to his father, that John Collett Rylsnd whose
diary is cited above. Ryland was an orientzl
gcholer with a passion for natural history (467).
In preaching a sevmon Ageinst the love of the
Horld he said -

By the love of the world, here prohibited,

4s not to be understood our taking pleasure

in a survey of the creation around usg

a love of the science of astronomy, or

geographysy or the study of natural.

history, in any of its brenches - z00logy,
boteny, mineralogy, &c. if thesge are
rendered subservient to our contemplation
of the power, wisdom, and goodness of

the great Creator and if we do not rest

in thé simple admiration of his naturel

perfections; but are led to realize his

moral attributes, his moral government,
and our obligations to gserve and glorify

(464)pAdvice 3-4.

(465)Swaine 101-3.

(466)Turton 15, guotzng Hall Works IV 307-8.
(467 licLachlan 97.
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him, and to value his favour as better
than life (468).
Rylend gave o more general ground for the study
of nature when he said that
the knbwledge of the works of nature
tends indeed to enlarge the mind, as
we read of Solomon (469).
By about this time the Academy possessed a collection
of scientific apparatus, catalogued in 1795 as
followss

eir-pump, etc. barometer.

prisms. thermometer.

Ferguson's Optical Cards.instrument to demonstrate

small box orrery. the resgistance of air.

magnet, globes, 2 pairs.

electric machine etc. reflecting telescopee.

whirling table etc. microscope.

ingtrument to show the black board, for maths.
motion of & ship in pair of wooden compasses.
a current. round ruler.

square T in vessel for pair of round marble slabs,
chemical experiments. to show the nature of

_ attraction maps, charts,
&c. (470).

Ryland indicated that he valued ecclesiastical
history in a passage in his sermoh on the Use
of Reagonsg | "
Reagon is exercised soberly, when we
make use of it in examining the evidences

of a professed revelation, to detemmine

whether it is really from God. They who

have an opportunity for an extensive

ecquaintance withhistory and ancient

writings, may take a wider range. They

mey study the evidences arising from the
(468 )Pastoral llem, II 235,

(469 )Pagtoral Mem. II 94.
(470)McLachlan 10L.
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prophecies, from miracles, or from
the propagetion and preservation of
the gospel (a71).
This quotation illustrates also Nylend's attitude
in the matter of the relationship between
reason and revelation. Reason has the definite
functions of deciding that truth may be received
through revelation no less than'through the senses,
and then discerning the true revelation when
it is offered (472). Rylend elsewhere emphasizes
the primacy of the Sceriptures as a sitandard of
truth againgt which reputed truths, however
generally sccepted 6r.§mpressively sponsored
or long accepted, must be tested (473). But
the role he gives to Reason seems to put it, in
fact, in gs primary a position as the average
eighteenth~century rastionalist could desire.
Rylend did not give theological lectures
to hig students; bdbut their hearing of his
Sundey and other sermons in Broadmead Chapel
no doubt compensated somewhat for this omigsion
(474).. The fact that we do not find Ryland
urging the study of Hebrew and Greek probably
does not indicate that these.subjects had
ceased to occupy their pentral posgition in the
Bristol curriculum. . Rather they were taken so
much for granted as to make mention of them

(471)Pastoral Mem.II 22.
(472)Pastoral Mem,II 20-22.
(473 )Bastoral Mem.I 141-2.

L e

(474)Culross 85.
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unnecessary. Under Ryland and his assistant

Isaac Jemes, and under their successors to the

present day, the Bristol Baptist College has

continued to bear witness to that
ideal of & trained ministry, with an
emphagis on knowledge of the two biblical
languages

which was setualized through the Terrill bequest (475).

" (475)Brigtol Bapt. Coll. 13.
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Later Baptist Tutorgs Fawcett, Sutcliff, Taylor,

' Freemen.

‘ The rest of the story of Baptist Academies
to 1800 is a matter of brief reference to a few
individual tutors. John Pawcett (1740-1817)
wag a self-educated Particular Baptist minister
who trained ministers from 1773 at Hebden Bridge
(476). His pupils included John Sutcliff and,
probably, Dan Taylor.

dohn Sutcliff or Sutcliffe, born 1752,
‘settled as minister at Olney, Bedfordshire, in
1775 after training under Fawcett and at Bristol.
At Olney Sutcliff had at least thirty-three
pupils over g period of years, all of them F"men,
not boys" (477). It is attractive to speculate
on possible contacts of Sutcliff with John Newton
end his associates (4,3 ).

Dan Taylor (1738-18l6) was a General
Baptist of Nethodist inclinations who engaged
in ministerial education from gome date after
1785. - He had expressed some of his leeding
ideag in an address to young ministers in 1766
(478). He was at pains to explain the proper
pPlace of oratory in the preacher's equipments

our firgt, our great inquiry shou'd

be, is the food substantial? If so,

there may'be no'haxﬁ in labouring to

dress it as well as possible (479).

He recommends thevstudy of seriptural exemples,
particularly Isaish and Acts, end Watts, Doddridge,

(476)Underwood 172; Bapt.Q V 130.
(477 )Bapt. Quarterly IV 276-9..
(478)The Paithful ond Wise Steward.
(479 )ibid. 1.
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Hervey and smith, and the last-named's translation
of Longinus (480). But the most impeoritant factor
in effective preaching ig "a careful reading of .
the scriptures - a due observation of the spirit
in which they were written - a good understanding
of the import, and a deep sense of the importance,
of what we speak ... " (48L). Taylor's outlook
here reflects something of the caution of the
earlier Baptists (4,22) and of contemporary
Methodists((V),below) lest the voice of scripture
be obscured by undue ettention to human learning.
Similarly, whilst believing that human reason is
captable‘ of comprehending %211l the truths in God's
word", Taylor issues a warning against accepting
traditional preconceived views without comparing
them with the Bible and ageinst that exaltation
of human Reascn which supnoses that "because we
are unable to comprehend how such things can be,
oes they really are not" (482). "Let not a fear
of being counted a heretic® Taylor exlaimed

"lead us perpetually to disguise our gentimenig®
(483). Taylor was a principal founder of the
Baptist New Comnexion (484). The perent body,

the General Assembly of General Baptist Churches,
after discussions in 1702, 1724, 1772, and 1790,
eventually fixed in 1782 upon Revd. Ilir. Freeman
of Ponders End, Middlemex, to train their ministerial
cendidates (485). |

(480)ibid.17..

(481)1bid 33

(482)3ibid.19,50,47,49.

(483 )ibid. 55.

(484)Underwood 150.

(485)mitley, Gen.Bapt.Minutes I 75,1423 YI 144,203,209.
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~ Hone of the above educational efforts

continued into the twentieth century, save that
Pawcett was afterwards on the sgtaff of Bristol
Baptist College, which must be placed slongside
the orthodox academies of the dongregationalists
as & demonstration that higher education of the
best quality need not necessarily lead to
heterodox theol.ogy.
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(V) ACADEMIES OF THE METHODIST REVIVAL.
Baptist diffidence (4,22) in the metter
of higher education, particularly ministerial,
was to some extent paralieled at a later date
in some developments of the Methodist revival,
with ite emphasis on the emotions at the expense,
very often, of the intellect. Nevertheless
there were geveral directions in which the Methodist
revival did lead to the foundation of academies
of various kinds. It is with such academies
that this gection is concerned.
- It has been said thet the llethodist
Revival
exercised through its conception of
religious truth two effects upon thought,
one restrictive, the other expansive.
It strengthened the trend towards implicit
and uninquiring feith, towards romenticism
in phiiosoghy; it also widened the
spiritual vision of the time and prepared
the way for a theory of experience in
which religious perception should again
. find a place .. (486). _
In the curricula of the academies now to be
described these two effects are redresented
(more or less respectively) by the absence of
anything in the nature of Chrigtien Tvidences,
whether or not on the pattern popularized by
Doddridge (4,2); sand by a more general interest
in Behmen and other nystical writers than has
been noticesble in courses previously detsiled.

7
(%G)CMTG 337
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John Wesley's own educational activities,

although largely concerned with lower levels,
will first be noticed.. The other, calvinistiec,
branch of the movement had its ministerial
training institution from en early date (4,29).
In the third place, there were several reactions
within the borders of the existing denominations

(4,30; 4,31).
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- Kingswoods John Wesley.

The leader of the Aminian gide of the
Methodist movement would have been shocked beyond
measure to find himgelf classed with dissenters,
even;with the founders of dissenting academies.
Nevertheless, despite his attachment to the
Church of England, he found himgelf willy-nilly
compelled by circumstances to arrange for the
higher education of those of his followers who
were expelled from or denied admission to the
University of Oxford. This occurred in 1768 (487).
Wesley hed elready, in 1746, consulted Doddridge
regarding a book-list for "some young preachers"
and had received a lengthy reply (Appendix A) (488).
In 1768, however, he was concerned with the
problem of general, as opposed to ministerial
education, and drew up a course of reading to
be followed by the four Arminisns of the six
Methodiste expelled from Oxford, =and by their
successors. The course was conducted at Kingswood,
where Wesley had already a school for the whole
pre-university asge-range. This arrangement pleased
Wesley in one respect - he was putting into
practice the rarely practicable advice of Milton
(489), with which he agreed, that the whole
education of a pupil should be conducted in
one institution (480).

The details of the 1768 course show it

(487 )Godley 269-270..

(488)Doddridge (Humphreys) IV 484-493..
(489 )Prose Works III 467. -
(490)Body 65. I
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t0. be a conservative revision of the sort of
course which Wesley himself had followed at

Oxford forty yecars earlier. The Kingswood course

mey be tabulated thus{u)():

¥y

History

Hebrew
8.T.

Greck
H.Te

Greek|

Classi

392,

Prench

English
Litef.

eecle~
siagti-
cal &
Europeay

Pentao=
teuch

Gog=-
pels

&

Acta

Xenos|

phon
&
Homer

Aénom
lon's
Tele~
mague

none

ecclese

chron.
tables

Histo
books

rest
of
Na.Te

Homer

Racine

Spenaer‘

Jab
to

Cent. .

N.T.

Plato

Pascal

Cor-
neille

Musae

———rn

Angli-
cansae,
&
Milton.

rest

NoT.

other

none

Shakeg~
peare
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The principsl changes which Wesley had made from
his own Oxford reading were in two directions.
Firgt, he hed drastically reduced the proportion
occupied by mathemetice and natural science. He
had none whatever in the first year, and only
gix itemg in the rest of his list (which totals
ninety-three entries). At Oxford, on the other
hand, Waterland's Student's Guide 1730 listed
seventy~-four items of which eleven were mathematicsl
or physieal.(492). This move by Vesley agrees
with his having turned from mathematics himpelf
lest it should lead him to atheism and with his
doubts agbout the compatibility of Newtonian
cosmology with the Christien faith (493).

His Secqu chenge is the introduction
of History and Modern Literature, English and
French. Doddridge had mentioned History, Civil
and Bcclegiastical, in his letter of 1746, but
of the three books which he recommended only
- one is amongst the twelve listed by Wesley (494),.
end that one (Puffendorf) he had met at Oxford
(492). Perhaps Wesley's introduction of History
' may be put down to. the influence of Locke (495),
to whom Wesley is said to have owed a considereble
proportion of his educational outlook (496). It
has been suggested that Weslsy disapproved of
Locke in general, and that this accounts for his
failure to acknowledge a large indebtedness to
(491 )Body 162-~3 guoting Wesley Works XIII 287-=9.
(492 )Wwordsworth Scholae 333..
(493)smith II 517.
(494)Body loc.cit.; Doddridge (Humphreys) IV 485.

(495 ) ThOughtS par.184,
(496)Body 56-59.
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him in the educationsl field (496). Against

this theory must be set Wesley's failure to
follow Locke in several important respects,
notebly in first the place accorded to mathematics,
for which Locke has great use (497), =nd, second,
VWesley's use of Shakéspeare, Milton and Spenser,
-whom Locke disdains to mention (498). On the
other hand, Wesley's general opinion of Locke

was in fact sufficiently high to admit the latter's
Essey on_the Humen Understanding to the fourth
year of the Kingswood course (499) - whilst

Locke was certainly not preseribed, even if no
longer actively proscribed, in the Oxford of
Wesley's student days (500). Perhaps it would

be better to gee in the resemblences of Wesley's
to: Locke's ideas a result of, first, their joint
ihdebﬂedness to such predecessors as Comenius
(2,21) and Milton (501) and, second, Wesley's
susceptibility to the genersl climate of his age,
of which Locke had been so notable a determinant.

‘ The abgence of elocution from the course,

save fpr Vossius in the first Year, agrees with
Wesley's preference for a "plain and dull? style
in his preschers (502). It might have been
expected from his low opinion of the French
lenguage ("It is impossible to write a fine poem
in French™ (503)) that its literature would be
omitted by Wesley. Two of the writers specified
(496)Body 56-59.

(497 )Conduct par.?. ,

(498 )Thoughtyg par.188-191, Adsmson's Introduction 17.
(499)Body 162-3. . ‘ .
(500)Wordsworth Scholae 124,126.

(501 )Body 49,65,

(502)Elton 221.
(503 )ibid.
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(Penélon and Pascal) are examples of the above=-
mentioned Methodist liking for mystiocs; the

two aramatists were perhaps to be studied for
the sake of their style end as pro¥iding an
uwnusual viewpoint on their soriptural themes.
The mention of American History, not studied in -
other academies, is doubtless connected with the
faet that Wesley stood in opposition to Bogue
and the orthodox as well as to Priestley and the
heferodox end to Evans and the Beptists in siding
with the Crown against the Colonists.

Under the head of Doctrine Wesley needed
neither to include‘in his course the long string
of sermon writers listed by Waterland for Oxford
in 1730, nor to recall the gelaxy of euthors,
ancient'and modern, suggested by Doddridge in
1746 with the characteristic comment that they
represent seversl sides of each question, because
it is necegsary to know the chief strength.of
erroy in order to defend the truth (504). Vesley,
én the other hand, was able to deal with this
part of the course merély_by‘reeommending the
meny volumes of the Christian Library, which
could not be bettered for liethodist purposese.

The inclusion of a large smount of such matter,
and of Hebrew and New Testement Greek, was in-
evitable in s course drawn up by one with Wesley's
homiletic and apologetic interests.

Wesley was very proud of his course,

gaying

(504)Poddridge (Humphreys) IV 493.
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‘ I have known a young man that feared

God acquire as much learning in one

year, as children usually do in seven (505)..
The course, and similar ones in connection with
other Methodigt schools, soon became, however,
restricted in practice to ministerial. candidates,
and is pepresented today, if at all, by theological
training colleges attached to universities rather
than schools. Until the mid-nineteenth century
higher education for ministers of the Wesleyan
Methodist Church and its secessions was the -
often disapproved - exception rather than the
rule. Thus there are no other developments to

record in this section.

(505)Body 48, gquoting Letter to Jemes Alexander..
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CALVINISTIC METHODIST ACADEMYs TREFECCA.

The followers of George Whitfield, however,
geve at least lip service to the idea of ministerial
education. The other two. of the six Oxford ex-
pellees in 1768 proceeded to the Collsge at
Trefeccs newly founded by the Countess of Huntingdon,
George Whitfield's fairy godmother (506). The
first president of the College was John Williem
Fetcher (1729-85), Vicar of lMadeley, & Swiss
by birth who had studied at Geneva University (507).
Wesleyrhad the highest regard for Fletcher's
pefsonszl qualities, piety and learning "both in
lengueges, philosophy, philology, and divinity®
(508). Unfortunately Fletcher's post at Trefecca
was unpaid and non-resident, end the teaching
appears to have been done by others. At one time
classiocal instruction was given by an infant
prodigy of the age of twelve (509), but from
1770 for o short time the classics and the
principalship were in the hends of Benson, who
distressed John Wesley by resigning the head-
mastership of Kingswood to take up the Trefecca
post (520). Unfortunately Benson got on no better
with Whitefield than with Wesley, and in 1771
he was dismigsed for arminianism. Fletcher
resigned the presidency in sympsathy (521). A
nore seriouS'diffieulty even than staffing was

(506 )Roberts 65.

(807 ) Fletoher Works I i, xx®v.
(508 ) Pletcher Works I xviii.

(509 )Roberts 67.

(510)Body 1213 Fletcher Works I xxi.
(511)Fletcher Works I xxi.
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the urgent necessity, in the Countess's eyes, of
getting her pupils into the field at the earliest
opportunitye.

As the calls were often urgent, her

students were too often thrust forth

into the harvest before they had made

any considerable proficiency in the

languaeges or sacred literature ...

FPew of them knew much more than their

netive tongue (512).

The geme cause led to interruptions of
the academical course in the case of those who
manage‘d to continue it: John Clayton, pupil at
Trefecca 1773-5, ' ,

was, he thought,gent forth on itinerating

missions much too frequently, to the

constent interruption of his ecademical
studiesy and herein he ventured ta

differ in opinion from her ladyship (513).
The excellent example of such tutors as John
Jennings, Doddridge and Amory (3,213 4,2; 3,14)
in giving their pupils preaching practice was
being followed much too enthusiasstically. Never-
the_less there were students who stayed the
course. Anthony Crole, having been in business
as a cabinet-maker, ' ‘

diligently, and successfully epplied

himgelf to recover his knowledge of the

Latin, and to gain an acquaintance with

the Greek and Hebrew languages (51l4).

(512)Bogue & Bennett III 96.
(513 ) Aveling Clayton 17. .
(514)Wilson Dissenting II 296.
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Crole completed the three-year course, given

free to calvinist caendidates for the ministry

of anyoprotegtent denomination (515). The
interdenomigational character of Prefecca would
offgf'no_ohstacle(to the teaching of.ﬁatin, Greek
end Hebrew, such as Crole received. But "Christians
do not face the world with any authoritative
unanimity ss to what the Church believes about
itgelf?, gaid a twentieth-century occupant of
Fletcher's presidency (516). Interdenominationalism
therefore precluded any studies such as eccle-
gisstical theory snd recent church history. That
this was so is confirmed by the case of John
Clayton, who was trying after leaving Trefecca

to obtain episcopal ordination but came into
contact with dissenting ideas (in the form of
Towgood's well-known Letters to White on Dissent)
just in time to enseble him to consider the question
for the first time and to conclude that his calling
was with the dissenters (517).

- Despite these difficulties and deficiencies
the Académy developed intoc a theological training
college which, as Cheshunt College, Cembridge,
retaing something of its originsal interdenominational
character whilst serving mainly the Congregationsl

churches.

(515)Roberts 65,
(516)Whale Christian Doctrine 130.

(517 ) Aveling Clayton 34.
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EBvangelical Revival Academigg ingide Existing

Denominationg: Hoxton Independent Academy gggéwer,

Barber, Addington, Simpson), and Shrewsbury (Gentleman):

Mn effect of the evengelical revival was
an inoreased emphasis upon the inmediate effectiveness
of preaching, at the expense of its intellectual
content., Several attempts were thusg made to
provide simplified training for congregationalists
end others who felt called to become preachers
but who lacked the time or the intellectual
background, or at any rate the inclination, to
follow the usual academicel course of preparation
for the minis%ry.‘

| The Societas Evengelicas, founded in 1776,
established such & course, to extend over two
years of twelve hours per week, at Hoxton in
about 1778. The tutors weréﬁamuel Brewer, a
gelf-educated popudar preacher, who lectured on
preaching; Joseph Barber, a former pupil of
Seunders and Xirkpatrick (Appendix C), who dealt
with Divinity; and John EKello, pupil at Mile
End (4,21), from 1765¢1770, who lectured on
Gremmar and Logie. Rach of the three tutors
took four hours per week.

‘ In 1782 the Academy was reconstructed
on a full-time basis, at lMile End, with Stephen
Addington (1729-96) as tutor. He was a former
pupil of Doddridge who haed engaged in schoocl=-
mastering for some years whilst a minister in
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the provinces, and had now settled in a London
pestorate. Already over fifty years of age and
in ill health, he resigned the tutorghip after
a few years, and the Acadeny. took the last step
in its rapid development into a normal orthodox
one by returning to Hoxton in 1791, with Robert
hSimpson, pupil of Heckmondwike (4,17), as tutor.
Simpson was a Hebrew expert. From 1797 he weg
assisted by a former pupil here, George. Colligon
(618). The academy developed along normal lines
and was one of the constituents of en smalgemation’
which produced the present New College, London (519).

Mnother scedemy stimulated by the Methodist
revival wags that at Shrewsbury from sbout 1770
under Robert Gentleman. His aim was to provide

e short course of.studies; sufficient

to qualify ... for - serving such societies

ag did not requiré mninisters of profound

learning (520). _ ‘
Gentleman (1746~1795) had been a pupil at Daventry
under Ashworth (4,5), and later, in 1779, took
charge of the Presbyterian Board's Acedemy at
Caermarthen, (52L), where, however, his tutor-
ship was not successful (522)”

- These academies show a tendency to simplify

the training for ministers (they did not aim at
cabering for others) and to reduce the curriculum

(518)wilson Dissenting I 511, lMcLachlan 236=7..
(519)Cong. Q. XIX 16,

(520)Wilson Digsenting ... I 192,

(52L)Evans Midland Churches 148,156.

(522 )Roberts 23.
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to the occupational minimum, with no thought
of general culture or of disciplinary wvalues.
A further and more broadly designed example

of an'academy inspired by the Revival was that
at Newport'Pagnellg which is the subject of
the next section.
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Hewport Posmell: Newton, Bull.
Whilest it is true that in genersl even

today
in Britain there are very few instances.
of joint theological training and these
ere confined to denominations that are
ecolesiastically olose together (523),
yet the Newport Pagnell Academy had the distinction
of being'faunded by a clergyman of the Church of
England and having as its first tutor a con-
gregationel minigter. '
The clergymen was the renowned John
Newton, ex-slave-trader, hymn-writer, and incumbent
successively at Oiney (a few miles from Newport
Pagnell) and at St. lfary Woolnorth, London.
Newton's earlier writings sbound with remarks
on educational toples, and at about the time
of the foundation of the Newport Pagnell Acédemy
he wrote A Plan of Academical Preparetion for
the Minletry (524), in which he detailed his
~ ideal academy. He had been hoping that Williem
Bull would accept an invitation to take‘charge
of the Hoxton Independent Academy (4,30) after
the reconstruction which eventually led to
Addington's eppointment in 1782, but Bull refused
(5256). HNow Newton was able to persuade Bull

(523)Chirgwin Coming Together 5l.
(52¢)Works V 61L=986.

(525)Bull liemoriszls 105.
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to become the founder-tutor of his acadenmy,
continuing meanwhile in his Newport pastorate.
Williem Bull (1738-1814) had a striking
experience in his young days, when attending one
Sunday the Irthlingborough Congregational Church..
. The preacher was not a highly educated man.
The eoe text ... was that striking passage
in the Revelation: "rite, Blessed are
the dead that die in the Lowrd® (526).
And he gave the following very original
divigion of the words:- "We sghall consider",
he said, "who are right blessed and who
are wrong blessed.? This very odd treat-
ment of the passage amazingly tickled
the fancy of the shrewd child who was
listening to him, and, forgetting where
he was, he broke out into a loud laugh;
whereupon the breacher, all uncongcious
of the cause, bade them turn out the Little
curly-pated boy who was behaving so
irreverently in the house of God® (527)..
No wonder William Bull afterwards evinced
enthusiasm for ministerial education.
Newton's Plan shows the ususl Hethodist
Revival featﬁres of a narrowed curriculum and
emphasis on occupatianal.usefulnéss\of its con8
stituents. The course is to includes
(1) A body of divinity of which "the holy .
Scripture is the sole fountain, treamsury,.
and standard".

(526)Rev. xiv.l3.
(527 )Bull Memorialg 6~7.
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(2) Secred literature necessary to interpret
Scripture..

(3) Punilosophy, history and other polite
literature, to provi&e relevant
illustrations for discourses.

(4) Ability to methodize, distinguish,
digtribute ete, the above.

(5) Extempore speeking (528).

On this outline the following comments end smpli-
fications may be extracted from the remainder

of the Plan and elgewhere. (1) Newton says Ythe
Bible is mny body of divinity ... I should préfer
the FEpistles of St. Paul, to any human systems

I have seen? (529), and states that he himself
mekes little use of books, except the Bible and
Concordance, in sermon preperation (530). The
tutor mugt not be %“geduced by the specious sounds
of candour and free enquiry® but is to act as

a teacher, and not en enquirer (531). Thus Bull
was forbidden 4o follow the kind of divinity course
which he himself had received as a student at
Deventry under Ashworth (4,5) (532). Hot that
Bull would have wented to do enything which migh%
imperil thebrthodoxy of his chargea:s only one

of more then a hundred trained under him and his
immediate successors at Hewport, deviated from
the orthodox path (533). When Bull did depart
from the strict letiter of Wewton's ideas it was

(528 )Newton Works V 83.
(529 )Wewton Lorks V 85.
(530)Letter to a Student in Divinity, in Horks I 123.
(531.)Jewton Vorks V 88.
(532)Bull Memorisls 18.
(633)ibid.349. ‘
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to introduce in 1786 thrice-weekly readings of
a series of sermons entitled The Mesgiah; and
as these were by none other than Jewton himself,
the departure was at any rate tactfully mansged (534).
(2) "A competent acquaintance with the learned
languages, history, natursl philosopny, &c. is
very desirable. If these things are held in
a proper subserviency, if they do not engross
toc much of our time, nor add fuel to the fire
of gelf-importance which is our great snare® (535)..
So wrote Newton, who had concentrated upon the
Greek of the New Testament and the Septuagint
and then the 0ld Testament Hebrew, when he set
out to prepare himself for the ministry (536).
In Bull he had a tutor who was also self=taught
as to Hebrew, having learned it practically
unaided at an early age (537). Uewton considered
Latin worthwhile because of its usefulness for
reading books "not yet trenslated® (538). His
puggested textbooks were )

Lowth  Praelectiones de Po8si Hebraea

Blackwall Sacred Classics

Godwin loges and Asron

Jennings on Godwin

Poole  Synopsis Criticorum

Something on ecclesiastical history, on
which there is nothing entirely satisfactory,
but the following are suggested:

lMegdeburg Centuriators

liosheim  Fecclesiastical History "perhaps
’ the best™

(534)ibid.157. -

(535)Letter to a Student.. in Works I 120.
(536)Letter no. 14 of 2/2/1763 in Works I 103,
(537 )Bull. liemorials 10.

(538)Plan ... in Works V 91-2.
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Bingham fMntiquities

Dupin Compendium
Cave Historis Literasria Scriptorum
Scolesiasticorum (538).

Bull valued ecclesiastical biographiess:
The liwves of learned and holy men are
the most profitable of all books to a
ninister (539).
The most striking characteristic of the above
book-list is ite out-of-dateness. These were
the standard texts £ifty or more years before,.
Several of %hem are in Latin, and Bull's pupils
did, in fact, read charch history to him in
Letin (5403 - » remarkable method so late (1783)
in the century.
(3) Newton wrote of Belles Lettres:
Their intrinsic velue is not great.
Yet in such an age as-ours, it is some dis-
advantage to & man in public life, if he
~ ip quite a strenger to them (541).
He therefore restricted his suggestions ‘o
Rollin on the Belles Lettres
Bossuet Universal History
and "e few of our best poets® (542).

(538)PLen ... in Works V 91-R2.
(539 )Bull Memorialg 343,
(540)Bull lMemorials 121.

(541 )vWorks V 68-69.

(542)Plsn ... in Works V 92-92,
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He considered that the cultivation of the lmaginatlon
by poetry, art, and especially the Belles Lettres,
is liable to. lead to a decrease in ﬁesire for
accurate truth (543). Bull, on the other hand,
is said %o have been "very diligent in ithe anocient
classiss" (544). '

for natural science Hewton had the usual
teleological uge, though with reservationss

Natural phllosophy is not only a noble

sclence, but one which offers the most

interesting aad profitable relaxations

from the weight of severer studies ...

the signatures of wisdom, power and

goodness, which the wonder-working God

has impressed upon every part of the

visible creation. ... /But ministers/

are sent into the world, and into the

scademy, not to collect shells end

fogesils and butterflies, or to surprise

esch other with feats of electricity,

but to win souls for Christ.(54l)w
Thus the textbooks are limited to Ray and Derham
(542) -~ by now wery much behind the times.

lMathematics was a subject for which Newton
had found no use himgelf (545), end which does not |
feature in his course, Bull,‘however, hed con=-
tributed at an early age to Martin's lathematical
Magezine (546), and nay perhsps have passed on

(541 )%oxks V 68-69,

(542)P1an eees in Works V 92-93.

(543 )Tetter 21 of /11/1775 in Works I 485.
(544)Bull Memorials 358,

(5456)Letter 14 of 2/2/1763 in Yoxrks I 103.
(546)Bull lemorials 10.
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his enthusiaem to sone of his pupils. Newton
omitted zlso moral science and philosophy, saying
I have no great opinion of metaphysical
gtudies. Tor pneumatology and ethics
I would confine my pupils to the Bible (547).
Neither Newton nor Bull had any use for the kind
of Tvidences course which had been Doddridge's
pidce de résistance (4,2), and which Bull had
undergone at Daventry (4,5). Wewton refcrs dis-
Paragingly to "the needless and hurtful attempt
of proving first principles®, and believes with
Gale (2,19) thet the truths found in Greek and
other pagan philosophies have arrived there by
gsome route from a Hebrew source, and ipso facto
cen 2dd nothing to the Bible (548). Bull is
caustics '
But the truths of the gospel seem to
be a bugbear even to those that know
the Lord. Whet has Jesus done, that His
- truths ere looked at with so questionable
& countenance in the house of his friends?
1 expect the time will come when they
will not dare to say anything but what
mey be proved by ‘'Cicero de Officiig'
or*liollaston's Religion of Neture' (549).
(4)Newton recommended close study of Watts'
Logie and Improvement of the Mind, and mentioned
Fénélon (550), of whom Bull was specislly fond (55L).

(547 )PLan ... in Works V 98,

(548)ib1dr87—89.

(549 )Letter to Newton of /12/1786 in lemorisls 162.
(550)'Plan see in Works ¥V 93-95.

(551 )Bull Memorials 176.
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(5) English style lewton thought could be acguired
by reading Addison, Jounson, Vatts and Witherspoon,
but not Hervey ("too ornate"), and by practice

in writing and speaking (but not formal disputations)
at first on less important (i.e. non-theologicel)
topics (562).

' The course thus indicated is much more
complete than those outlined in the previous
section (4,30). Newton's fear of the wrong

effects, such as increase of pride and gelf-reliance
and censorious dogmatism, was coupled with a
realization that these often result from the

short half-baked course rather than the cne of
proper length and balence (8653)., Despite their
orthodoxy, he and Bull were both ready %o read

eny euthor whom they found valuable, whatever

his school, Thus they shared the normal lethodist
liking for the mystics, in particular Féaéion,
Boehme (554) end llademe Guyon (whose poems Bull
ingroduced to the poet Cowper, Newton's colleague =
aefterwards writing a preface to Cowper's trans-
lation of them (555). On the other hend, Bull
recommended the sermons of the orthodox Bradbury

and the hyper-calvinistic Crisp (with a remark
“about Yimportant parits of the truth which he

seems to have too much overlooked", and was

a welcome preacher in Calvinistic lMethodist chapels (556)..

(552)Pren ... In Yorks V 88-90, 96.
(bﬁs)LetueL to_a Siudent «ss in Works I 117,
(554)Bull Memorials 52.

(555)Bull Memoriegls 106-9.

(556)Bull Hemorials. 187, 228-9, 257.
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Following the now established custom, Bull
arranged for some practicai activities by his
students, principsally the conduct of cottage
meetings end help in the Sunday School (557).
Ee seems t0 have kept on the whole to Uewton's
preference of an entirely ministerial scademy
(558), but is stated to have had lay pupile (559)
and eertainlthas saddled with one, a deaf mute,
in 1790-2 (550).
The importance, from the point of view
of the curriculumy, of this Academy, lies in its
position as an institution of the Liethodist J
Revival, originally veceiving support from Orthodox
Dissent and the Hstablished Church ag well as
from some of the liethodists outside these bodies
(561), end which pointed the way to a full-length
and properly conducted course of ministerisol
trai?ing with an emphasis ag sitrongly occupational
os tﬂat of the ascademies of the slighter kind
mentioned in the previous section. Now there
appeared the normel ministerisl treining course
without mathematics or experimental science and
with the minimum of classical literature. This,
rather then the general cultural training of
the old academies, was 10 become the basis of
nineteenth-century ministerial training, and,

(557 )Bull HMemorialg 245.

(658)Plan ... in Jorks V 61.

(559 )Whitley in TBHS IV 226.
(560)Bull liemorials 195..

(861 )Newton Plan ... in Yorks V 71=5.
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indeed, in its specialization in those studies

which could be occupationglly justified, the
pattern for the greater part of higher education
of the next century =and a helf. Newport Pegnell
Academy itself continued for some time ag a
geparate ingtitution, gradually losing the support
of most of those outside the congregational
denomination, eand was eventually merged in
Cheshunt College (4,29).
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Conclusion.

Anidst the considerable diversity of the
“academies and curricula of this chapter several.
general lines of development are visible by the
end of the eighteenth century.

Specialization was now well established
on & bésis of occupstional usefulness of subjeots.
In the case of-theological academies it was still
a peripheral.speoialization which left untouched
some centrel subject - Christian Evidences under
Doddridge (4,2) and his diseciples (4,5: 4,63
4,11); the Bible for Bogue (4,13) and other
orthodox tutors as well as for Newton and Bull
end the evangelicals (4,31); or the Bibliceal
langusges at Bristol (4,26). In the unitarien
academies, particularly WVarrington, the speciali-
zation was of a more radical characters ocertain
subjects were offered, and a student might take
eny of them (4,9). _

A factor preventing complete occupational
specialization for ministerisl candidates was
still the desire to be fitted for more then the
pastoral office itself, the usual additional
work towards the end of the eighteenth century
being schoolmastering (4,263 4,11).

A gradusl broadening had occurred in the
occupetional eims of the academies. Doddridge
(4,2) recognized thet higher education was

1
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appropriate for persons going into commerce as
well as foxr those entering the three professions.
The uniterien scademies (II) were proud to include
references to such persons in their prospectuses.
New subjeots had gained a foothold in
the curriculum =nd the positions of old ones
had ohanged. French remeined on the whole an
additional option not always available (4,20; 4,9),
and gometimes only; for some immediate purpose such
as the reading of Prench sermons (4,18) - a
purpose for which the languege was already studied
under John Jennings (3,21). Natural science con-
tinued to. occupy the attention of tutors, on the
whole #rom an increasingly experimental standpoint
(4,23 4,53 4,85 4,26), and not only for the old
reasons that it points to God or that it sharpens
~the mind but also because of its utility in the
world (4,3; 3,8). Chemistry was taking its place
alongside physics (4,8), end diology or natural
nistory was. sometimes mentioned (4,25; 4,26).
Doubits continued sbout mathematics, views ranging
from a grudging or an enthusiagtic belief (4,2;
4,163 4,19) in its use ags mental exercise, to.
its complete omission without mention (4,255 4,26),
40 a condemnation of it ag. tending to atheism
(4,285 4,31), or & recognition of the impossibility
of deeling with natural science without it.
Elocution (4,25; 4,16)(and preaching practice
(4,25 4,29)) had a firmly established place in
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the curriculum end appeais to heve been a major
resson for the study of English literature, which
was valued mainly as & collection of examples

of style (4,2: 4,9). Anateur dramatics were now
rejected as en aid to learning (4,3; 4,9). Latin
hed lost its pre&minence, though still valued

as the language in which useful things were
written (4,83 4,163 4,19y 4,21; 4,31) end, some-
times, as & wit-gharpener or as & help in under-
standing grammer, English or general. Greek end
Hebrew retained their place as Biblical lenguages,
but there was increasing doubt as to the usefulness
of much study of the classics (4,24; 4,31l; 4,2).
The position of ethics or moral science was
surprisingly varied. Tor Doddridge end his
followers (4,2% ) it was the basis of
Christien Bvidences, the central subject of the
course. Priestley, on the other hand, omitted

it eltogether, believing thet virtue is the
result of sufficiently clear thinking based on
sufficient knowledge of the world (4,8). IlMusioc
wasg rarely~mentioned and then we have no suggestion
of its being teken very seriously (4,8; 4,93 4,10;
'4,26). Short-ksnd continued to be tmught in a
number of scademies. -

But the most notable development in the
field of individual subjects was probably the
development of history - & development already
begun with Tallents (2,29) whose Tables Doddridge
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used (4,2) - into a subject brought down to |
dontemporary eventis and, linked with the usual
disgenting interest in matters politicel. (562),
developed by Priestley into the crown (rather
perhaps than the foundation stone) of the
curriculun (4,8).

The contribution of Doddridge =and others
to method in formulating lecture courses with
references to all sides of each controversisl
‘point (4,2) was imiteted by some tutors, but
more were content (4,4; 4,6) merely to use
.Doddridge’'s lectures as a textboek on which to lecture
. in the old-fashioned way. There were slso several
who did not consider Doddridge's method the
best to induce a desired orthodox standpoint in
their_pupilsiand who preferred to lecture from
a more well=defined standpointy only rarely,
however, did these tutors use one particular
textbook (4,14), mostly following the modern
method of lectures of their own construction
with references to various works (4,19; 4,25y
4,263 4,34),

The diverse resulis achieved by the
currioulum-maekers of this chepter have at bottom
at least two connecting factors. First, they
2ll mede utility their oriterion; . they inter-
preted it in various ways, but it is probably
safe to suppose that any tutor of Chapter 4 asked
by a pupil “"Why, Sir, do you teach me this?"

(562)Lincoln 86-87.




4332 4l7.
would have had no need to think hard to arrive

at his enswer. The secqﬁd basic factor is the
prevailing raionelism ofithe eighteenth century.
This Chepter has mentioned some tutors of earlier
dates who had not come completely under its spell,
but even the most orthodox of the later ones
(g:§: Ryland (4,26)) put Human Reasson in a very
exalted position in their cosmic picture. It

is probably these gimilarities of fundeamental
outlook which account for the surprisingly large
number of points in which academies; wifh 80
diverse origins as the earlier acedemies of
Chapters 2 and 3, the early Bapiist ministerial
education, and the ferment of the lethodist
revival, are in fact found to have arrived at
gimilarities of curriculum.




53k 418.
CH R V.
CONCLUSIONS

This Chapter is an attempt to view the
matter of the preceding Chapters in s more genersl
manner, and to. show some of the trends which are
discernible in the history of the curriculum of
the academies. In the firgt part of the Chaepter
(5,2-5,12) various subjects will be congidered
geparately; ‘the remainder will. be devoted to
certain special topices. Under the former, there
will be considered first those subjects which it
was a role of the academies to introduce into
the curriculum at higher levels; following which,.
notes will be msde of some subjects which were
already established in the university curriculum
of 1660, but whose treatment and content under-
went modifications in the academies.

It cannot be assumed that the reader will
£ind hiﬁself in agreement with every one of the
various judgments expressed in this chapter. The
remainder of the thesis having been restricted,
with only occasional exceptions, %0 a review of
facts, this concluding chapter is largely an
attempt to point out some of the principel weys
in which those facts seem to the anthor to be
gignificent.




. 532 : 419,
o Subjeets new to the curriculum.

Under this first heading there fall the
study of English Language, inextricably bound up
with Znglish Elocutiony of English Literaturesj
of Modern Languages; and of Modern History, with
its allied topic, Politiczl Theory.
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Study of English Language snd Elocution.
To anyone in the twentieth ocentury it
must seem inevitable that Protestantism, with
its emphasis on preaching and on the use of the
vernacular, should very early produce a demand
for training of ministers in vernacular oratory.
In gsome Protestant countries this demand seems
to have been surprisingly }ong in coming to a
head. But it is not %o be!wondered at that one
' of the earliest departares from tradition to be
made by digsenting tutors was in this matter.
Already in 1663 the Reyners (2,12) were stressing
the importance to the minister of English elocution,
and John Woodhouse (2,30)and Charles lorton (2,31)
were esmongst tutors who, well before 1700, were
patting such ideas into effect, by including some
form or forms of English written or oral compo-
gition in their courses. Tutors of the early
eighteenth century were fortified by Logke's
emphasis on the desirability of training in
gelf-expression in the vernacular (L). Those
who are known to have given such metters prominence
ineclude Benion (3,5), Davisson (3,11), Oldfield
(Reyoar's pupil) (3,23), and John Jennings (3,21).
Doddridge continued in the ways of the last-
named in this =nd in other respects (4,2), and
Dnglish composgition, orel and written, had an
esteblished position in &ll later academies.

(1)Thoughts par.167, 172, 189.
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An account has been given of the well-known
textbook, the Spesker, prbduced by Enfield of
Warrington (4,9). |

- One perticular disguise under which
Elocution appeared in several academies was
Preaching Practice. It was systematized as
part of his course for ministerial candidates
by Doddridge (4,2). In various other acedemies
it was a regular feature (3,143 4,31), and in
at least one of them it came to occupy an unduly
large proportion of academiceal life (4,29).

There is no doubt that the Academies

were pioneers in Englaend of thé serious study
of English Composition end English Oratory; the
lead given by Celvin in the sixteenth century (2)
was followed in the seventeenth not by the English
universities (3) but by the academies, who were
in closer touch with the everyday needs of
Protestant preachers. The subject hardly advanced
beyond the corresponding pursly utilitaerian status
'in the curriculum; it did not succeed to the
position vacated by the old Rhetoric, whether
the letter were one consgtituent of the trivium
or whether it occupiéd, as in the FPlatonic schems,
an ocutgtanding position at a higher stage. So
today the foothold in the univergities of cor-
responding subjects is slight;y Cheirs of Elocution
eand Chairs of English Composition are not leading
features of the modern acedemical scene.

(2)Dakin 133-4,
(3)Richardson 3.
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| Engligh Literaturs.

If it is true, then, that the interest of
the academies in elocution end composition has
not led to the establishment of those subjects
ag importent university departments, it is
nevertheless by no means true that those interests
have hed no lasting effect on the curriculum.

The indispensability (mentioned by Locke (4))

of exemples of good English style in the teaching
of English Composition wes the principal factor
in turning the sttention of the coademies to
English Literature (5). It waes then inevitable,
in that age (6), that such tutors as Grove should
find their own near-contemporary literature
superior to enything in the classics (3,13).

Helf a century later Enfield(4,3) was sure that
inability to read the classics was no bar to
acquaintance with 21l the best kinds of literature,
ofvwhich he provided specimens in English. To
the value of a study of literature for the for-
mation of the student's own style Enfield added
an expregsion of & belief in the moral influence
of good literature - a point of view which hed
been popularized by‘Rapin, whose book was read
in some of the academies (Appendix A) (7).

(4)Th0ughts §_o~188 . .
(5)The reason for the appesrance in the seventeenth-

century grammar schools of a paraellel interest in

English poetry (end versification) seems, however,

to. have been only the use of the latter as an

introduction to corresponding topics in Latin and

Greek (Watson, Schools 441-2, 448f£f., 481~2).
(6)_9_20 D. N. Sm.ith; E. D. dJones. .

(7)willey Eighteenth Century 22.
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The average dissenter's objection to
dremay, confirmed if not caused by the nature
of the Restoration theatre, héd no. doubt some
effect upon the content of the English literature
syllabus in some Acedemies. Milton himself, -
author of Comus and of Semgon, had yet condemned
(vefore the.Restoration) the participation of
theological students in certain university
drsmatics (8). Nevertheless the earliest
tutors - such as Henry (2,68) and Newcome (2,8) -
had no objection at all to dramatics, end in
John Jennings' Academy (3,21l) Marlowe was
performed by the pupils. This was one respect
in which Doddridge did not follow Jennings (4,2),
and later in the century even the unorthodex
Warrington tutors could not stomach smateur
drematics (4,9). This did not prevent the
study 6f'Shakespeare from the point of view of
style. Is i% unduly fenciful to suggest that,
as the acalemies may be oredited with meking the
practicel work of the laboratory the central
feature of science teaching which it is today
(5,7), s0 they must bear e share of the blime
that.the practical work of the stage is not a
" normeal. part of twentieth—eentury university
sohools of FEnglish Literature? '

(8)Bush 15.
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| Modern Liangusgesg.

Another subject which, like English
Literature, was valued by some tutors as an aid
in the formation of FEnglish style, was the study
of Modern Lenguages. In this case, however,
English style was not the primary reason for
the introduction of the new subject. The reason
wes much more purely utilitarian, being the
degsire to read French works. An early tutor
who deplored his own inability in this matter
was Henry (2,8). Amongst his contemporaries
. the tutor who is noted for the place given to
Modern Languages - not French alone - is Morton
(2,31).. A further stimulus came from Holland,
in whose universities French early obtained a
- firm foothold (3,2). In meny academies, however,
the principal interest remained the reading of
French sermong, whether for the ideas they
contained, for their mode of construction, or
foxr their style.. This was still the principaL
interest of Bogue, at the end of the eighteenth
century (4,19). At least one tutor found that
this end could be met by teaching French without
reference to its pronunciation (3,21).

Prench was one of the earlier subjects
to be regarded as an optionalﬂaddition to the
- eurrieulum, and in some academies after the
niddle of the eighteenth century no. provision
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whatever was made for lModern .Language study (4,53
4,65 4,12). One scademy on the other heand
- Warrington - included a native teacher of
French on its staff (4,9). Connections of the
academies with France were few (9) - necessarily
so. after the Revocation of the Edict of Nantes
in 1685. ’

It can hardly be gaid that the scademies,
slithough pioneerg in this field, gave so clear
a lead here as in gome other matters. They did
no more than open the gate through which progress,
under the impetus of improved communications and
increased trade, was subsequently made to the
present position in which (from 1951) no pupil
may even enter an English university without
having first achieved a definite standard in a
languege which is usually e modern one. The
academies were . far from any such conception of
the cultural status of Modern Langusges.

(9)Lincoln 74.
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Modern History end Political Theory.

» The last major addition to the curriculum

by the academies was in a somewhat different

class from those congsidered above. The subject

of Modern History attracted seventeenth~century

digsenters for at least three reasons. FRirst,

the record of the sufferings and ultimate sucecesses

of the Reformation Fathers was encouraging reading

for their co-religionists who were living under

& (continually decreasing) intensity of perse-

cution. This point of view was early expressed

by Henry (2,6). Secondly, the doctrinal and

ecclesiological disputes of the previous gene-

rations were inextricably entengled with the

general history of the times; and not only were

those disputes, in one way or another, the sources

of the beliefs which caused the dissenters to

dissent, but also it happened to be the case

that reverence for the church order end beliefs

of the past (though primaerily in the very distant

pagt of the New Testsment) was s feature of

Presbyterisn thought as against Anglican expedienoy

(L0). Third, the desire to be free from the at

begt vexatious restrictions imposed upon dissent ..

from 1662 until. after the middle of the nine-

teenth century — the "embition of English Dissent

to secularige its relations with the community"™

(11) - led inevitably to a desire to understand

the background of those restrictions and to know

(10)cp.Hookers: "Are we bound, while the world
standeth, to put nothing into practice but
only that which was at the very first?" Griffiths 14-15.

(11)Lincoln 182.
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of the nature and outcome of parasllel situations
overseas; this interest vied with theology for
the primary place in dissenting thought (12),

and the scedemies beceame "pioneersg of religious
and political freedom™ (13). None of these three
reasons for historical studies bore with as much
weight upon conformists. Recent history was

not, if fact,much valued in learned circles.
Erasmus was probebly typicel in regarding it

as an unnecessary contribution to the undesirable
growth of nationalism (14), and in preferring

to go to more ancient sources for the useful
illustrations and oratorical embellishments
which hé.believed history could provide (15).
Nevertheless Perizonius (1651-1715) was lecturing
on "Oniversal History®™ at Leyden at the end of
the seventeenth centﬁry. His influence wag

felt in the scademies, in particular through

the use of his lectures by Jones of Twekesbury
(3,8). But it is clear that the introduction

of modern history into the curriculum in gome
academies predated any external influence such

as that of Perizonius (16). Tallents issued

his Tables in 1681 (2,29), end they were
immediately welcomed by Henry (2,6). The
gpecific study of political theory appeared
emongst the earlier tutors particularly (17)

(12)Gordon Headg 35.

(13 )Hans 163,

(14)Woodward 64.

(15)voodward 144.

(16)gop. Griffiths 35.

(17)eps2,16 (Payne); 2,29 (Tellents).
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in Charles Morton's textbook (2,31); whilst
want of loyalty wes a customary charge egainst
the acedemies, from Semuel Wesley (18) onwards,
end wag doubtless frequently justified to the
extent of a naturally criticel attitude towards
a not entirely friendly regime.

While the gaze of the academies was thus
attracted to, and then fixed on, recent seccular
higtory, two factors contributed to the growth
of a comparative neglect of ecclesiastical history.
This subjeet is bound to be largely concerned
with doctrinagl differenceg, the history of which
accorded well neither with the extreme indivi-
dualism of much of eighteenthécentury dissent
nor with the widespread intention to use the
Scriptures alone as a source of doctrine (19)..

The interest of the academies in Hodern
History, however, gathered strength with the
passage of time. Locke added his influence by
writing that "as nothing teaches, so nothing
delights, more than history" (20). Doddridge
found in the subject illustrations of the providence
of God (4,2). But the second great contribution
of the academies to the plaée of Modern History
in the curriculum - second, that is, to its
actual introduction as a subject - was the work
of Priestley in evolving and putting into practice
& detailed syllabug in which the function of
history a8 a possible central subject in a wide

(18)Defenge (1704) pagsim..
(19)Colligan 68-9; McLachlan Unitarisen liovement 90,232..

(20)Thoughts 184.
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curriculum wag exhibited. Priestiley's course has
been congidered above (4,85 4,32). To it was
linked, in the true tradition of the academies,
a course on the English Constitutlon. Throughout
Priestley'’s work on these topics runs a countinuous
effort to build up an integrated picture. It was
the age of Gibbon and Hume, and it would be wrong
to ascribe to the academies the main share of
credit for pruducing the subject which is today
known as Ilistory; Hume in 1770 said "I believe
this 1s the historical age"(21). ievertheiess
it would be equally wrong not to notice two thingse
First, that the view of Modern History as a subjeect
with a wholeness and with a purpose was one which
had developed very largely inside the academies
and the dissenting denominations when there was
no sign of any realization of it in the univer-
gities. And,second, that to Priestley belongs
the credit of first actualizing the modern approach
to history in the educational. field.

It is somewhat surprising to find Tawney
writing ‘ .
The distinctive note of Puritan Teaching
Was eee individusal responsibilitj, not
social obligation. Training its pupils
to. the mastery of others througn the
mastery of self, it prized ass a crown
of glory the qualities which arm the
gpiritual athlete for his solitary contest
with a hostile world end dismissed concern

(21)Elton II 270 f£f.
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~ with the socigl order as the prop of

weaklings and the Capua of the soul (22).

In so far as this remark is intended to refer
to the academies it would seem to need some
quelification. "Concern with the sociasl order®
nowadays includes such questions as Tactory legis-
lstion,‘health ineurence and popular education.
This, certainly, was noticeably abgsent from
Puritan and Dissenting thought. But where was
it found in contemporary Anglicenism or Romeniem?
As & natter of fact, a surprisingly large pro=-
poftion of thelsmall.list of exceptions to the
general zpathy is attributable to Puritenism ond
dissent in gengfal, and to the academies in
particular. It was inevitable that this should
be §0. Speaking of works such as Flevel's
Navigation Spirituelized and Husbandry gSpirituslized
(2,27), Tewney says "1f one may judge by their
titles ... there must have been a considersble
demand for books conducive to professional
edificetion® (23). It is easy to overlook that
the "professional edification® consisted in
giving Pevery detail of life ... & potential
religious significance®, a process which extended
far encugh to produce a "real concern for and
care of society"™ (24). Thus Celvin interested
himself in sanitation (25); =®nglish dissenters
were active in founding and supporting charity
schools; Doddridge was amongst the original

(22)Tewney Religion and the Rise 243.
(23)ibid. 219.

(24)Dakin 222, 238,

(25)ibid. 149.
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supporters of Northampton General Hospital, and
the initiation of prison reform movements was
due %o Howard, a pupil of an academy. Aand, in
the broader field of politiecal interests, dis-
gsenters were by no mesnyg backward in thelr zcademical
studies, and wers, in congequence, at times liable
to become surprigingly vocal and active on par-
ticular isgues. Thus Doddridge acted agp recruiting
agent in the suporession of the '45; Dissenters
led in movements for parliaﬁentany reform (26);
and the orthodox Bogue (4,19) (27), =28 well as
Priegtley and the Hackney College community (4,10)
expregsed far too freely their enthugiasm for
the Prench Revolution. So long as men like
lorton, Doddridge and Priestley (whose colleague
Wakefield complained of the general absorption
in "political disquisitiong® and scientific
reseerch (28)) hed a hand in the higher education
of the dissenters, there was no danger that the
latter would £all behind the man-in-the-street
in awareness of the current problems and concerns
of the community, whatever might be their and
the community's blindness to the specific social
evils whose unchecked continuance is presumably
the origin of Tawney's comment.

A major misfortune may be connected with
g fact mentioned above. The misfortune is %that

(26)Lincoln 47.
(27 )London Missionary Society Chronicle 1945, 130.
(28)in 1781, guoted in Stephen I 379.
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the combination of Modern History with Political
Theory which hdd so long persisted in the academies
has not, even ndwg found its way into much of
the History teaching in universities and sixthe
Pformg: How great a misfortune thisiis, has

only recently become aspparent. 4 démooraqy whose
most highly educeted citizens are’éjsﬁématioally
not permitted to study history in combination
with current politics is of necessity somewhat
insecurely based. The justification for this
state of affairs, this deliberate truncation of
historical studies, is to be found in a very
reagsonable desire to avoid just those results
whioch were seen most blatantly when Priestley,

on whom rested the responsibility for the de-
velopment and trensmission of the Historical
traditions of the academies, achieved notoriety
as the tutor and leader of the Hackney College
enthugiagsts for the French Revolution. Thus the
academies' combination of History and Political.
Studies, slready suspect since the championship
of american freedom by Evans of Bristol (4,26),
was Jjudged to be an undesirable thing, unsuitable
for imidation in either the new or the old
universities. Bogue might still believe at the
beginning of the nineteenth century that history
ig studied for "knowledge of man® and "lessons
of moral. and political wisdom® (4,19). Priestley's
work had ensured, first, that history would be
ptudied on these lines, but, second that the word
“political® would for long be in very small type,
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At the same time, Priestley's concentration on
the political sspects of history is perhaps
partly to lieme for the virtual exclusion from
subsequéent school znd university syllabuses,
until recent years, of seientific and literary
matters, the former of which had, for inetanoe,
featured in Tellent's Tables (2,29). Thus the
soale of values implied in history teaching has
been one in which the activities of politicians
and military experts have eclipsed those of
authors, peinters and inventors., Under the
unfortunate influence of a revulsion from only
the contemporaneity of Priestley's political
bias, History teaching has inculsated a reverence .
for politicsl power without eny reference to
the student's current duties and opportunities
in relation to it.
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(II) The Impact of the Academiegs on Traditional

Subjects:

It was not only by the introduction of new
gtudies that the academies departed from the
traditional curriculum, 'Every cdnstituent of
the latter underwent considerable changes of
content and of viewpoint between the Restoration
. and the end of the eighteenth century, and in
:the inception of these changes the academies
took a prominent part. The next few sections
‘desl. with this aspect of the work of the academies,
the subjects considered being Hetural Science,
Mathematics, Ethics, Biblical Study end Theology,
the Classicel Langusges and Hebrew, Shorthend,

and muSi G (5, 7-5, 12) [ &
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Natural Science. , '

The. anaﬂemles made, broadly speaklng,
three contributions to the subject or group of
subjeote distingpished as Netursl Philosophy or
Natural Science. The first was in the method
of treating the subject in the elassroam, where
the acedemies were pioneers in England in the
use of that experimental approach which has _
remained a central feature of science teaching.
Tne second contribution of the acedemies wes in
their approach to the subject - the reasons for
including it in the curriculum, and the resultant
nanner of constructing and orienting the syllabus.'
Here the lead given by the academies has not ﬁ
been followed, as will be noticed below.. The
third feature of Natural Science teaching in the
academnies was its uptodatenessy the identical
intention to include references to the most
recent researches is almost universal smongst
present-day science teachers. Here the outlook
of the academies has triumphed. Each of these
three matters will now le mentioned in rather
more detail. |

The earliest academies came into existence
after the work of Bacon, of Gassendi and of
Descartes had, in various ways, laid the foundation
for the experimental appraoch to natural philosophy
(29), and shortly before Newton displeyed the
outlines of the menner in which Natural Science
was to. be built on those foundations. The time
was therefore ripe for a supersession of the
Aristotelian epproach, in which on the whole

(29 Whethom 137 f£.
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truth was sought more in hﬁman conceptions of

' what ought to be rather thaen in human experience
of what is. Presbyterian caution and respsct

- for tradition caused the beginnings of English
scientific experimentalism to lie in the hands
:of non-Calvinigte (30), but emphasis on individual
experience as fundamental in the religious sphere
(31) combined with the frequent identification
of Aristotelieniem with Romenism to reverse this
gituation, so that Dissenters took more than
their proportionate share in the development of
the experimental approsch to naturel science.
Anongst the earliest tutors were at least two
who included praétical;scientific work in theirf
courgse. They were Woodhouse and ligrton (2,305
2431). Neither of these two men had any ex=-
perience of any university in which similar work
| was being done; their activities must therefore
be regarded as an original contribution. In the
next generation of tutors were a number of men
with experience of the experimental outlook

of the universities of the Netherlends (3,2).
This was undoubtedly a factor in ensuring the
continuance of the methods of Woodhouse and
Morton in the academies. It has been remarked
above that the correéponding influence from
Scottish universities impinged on the academies
at a later date, and is of correspondingly less
importance (3,2). 4An influentisl tutor whose
approach was radicslly experimentel ("we do little

(30)Griffiths 13=-14.
(31)ibid.s53.
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moxre than make the experiments, with a short
acoount of the purposes they are intended to
explain® (32)) was Doddridge of Northampton (4,2).
Thus both through the originelity of some tutors
and through the influence of foreign universities,
the academies were the principal sgents in
establishing the modern teaching-method of
Natural Sciences

Turning now to the general attitude to
the subject, there can, naturally, be found zmongst
the ﬁutore'representatiVes of almost every shade
of contemporary opiniono There were those who
had little or no use for Watural Science (4,19),
but they were exceptional, at any rate after the
earliest days. Those who gave reasons for studying
the subject included in several caseg its utility
as a sharpener of the mental faculties (3,23; 4,163
4,195 4,26) - an argument which haes been used
at some time in the defence of every subject's
place in the ocurriculum. Another secondary reason
mentioned by a few tutors was that a knowledge
of Natural Science was esn essential part of the
equipment of g cultured person (4,2), But the
gtriking feature of the arguments used by tutors
in favour of the study of Natural Science is the
rarity with which the utility of the subject was
mentioned, and the constancy with which its use
as leading to an sppreciation of the presence of
order and design in the universe was emphasized.

(32)Doddridge (Humphreys) IV 404.
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Por convenience the latter has been referred to
as the "teleological®™ use of the subject (e.g.
3,45 4,23 4,26; 4,3L). Celvin did not regard

the natural world as intended prﬁnariiy for

man's use (33); rather, all things were created
with the one ijecf of teaching men to know the
Creator (34). The education of the academies
corregpondingly hed - however diverse the fields
it entered - "but one centre, one single essences
the knowledge of God as manifested in the world®
(35)s This outlook was close to that of such
writers as Bentley sand Clark (36), but the emphasis
was preéminently that of the Cambridge Platonists
(2417). Their most outstending modern disciple
has written of "a purposiveness running through
all nature, sleeping in the stone, dreaming in

the flower, and partially aw.za-f&e end consgcious

in man, a single purposé whieh points to a God
who igs both immanent snd transcendent? (37). The
persistence of this view in the academies is
perhaps a tribute to the influence of the Platonists,
which thus triumphed over the utilitarian out-
look of the Royel Society (38), despite the close
connectiong of several tutors - including one,
Eames (3,12) whose influence on the acaedemies'
science teaching was congiderable (3,133 3,14) -
with the latter body. The Platonist outlook found
expression, as already remarked, (2,17), in Ray's

(33)8choles Puritans and Ilusic 335.

(34)Dakin 220..

(35)Lincoln 77..

(36)Whethan 188-9.

(37)W.R. Inge, in Science ... (ed.Needham), 367,
(38)Carrée 270, 274.
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boak, which became a standard textbook in many
acaedemies (Appendix A) including some in the .
late eighteenth century (4,31). Friestley fore-
shedowed the present-day outLaoMWhen he departed
from the view of his fellow tutors and mentioned
the practical applicetions of science in Justifi-
cation of its study (4,8). This is the universsl
viewpoint today, when students are frequently

asked for industrial. applications of scientifie
facts, but rarely for an account of the value of
such facts in demonstrating coemic order and
design. The latter is a matter of tacit agsumption,
frequently unconscious, by the majority of present-
day Science gtudents, There 1g, hawéVer, a
growing demand that Science shall be taught in

such ways "that its social results gnd its re-
lationship to the development of human thought

ere made clear" (39). This would necessarily
involve a somewhat deeper approach than is now
common, sapproximgting more to that of the academies.
How did it come about that the viewpeint of the
acedemies was here so completely lost? Two
factors may be suggested. First, the general
eurfent of the late eighteenth and early nine-
teenth centuries wasg strongly set in the direction
of practical utility, particularly the utilization
of natursl science (40).. But the tradition of

the acedemies might have been able %o stand againet
this had it not been so strongly ellied with the

(39)Jemes Content 46.
(30)Dobbs 4.
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specific dissenting theology. It is possible to
see évidence of order end design in the natural
world without necessarily accepting any of the
varisnts of calvinistically necessarian theology
which the academies taught; but it was net
possidble to maeke this distinction on a bagis of
Ray's textbook or ¢f the kind of treatment which
Science received in any of the ascademies.

In another direction, however, the academies
gave an emphasis to the study of Natural Science
which it has not lost. They insisted on being
up to date. The latest publications of the Royal
Society were usged by tutors who were often only
too willing %o be interested in anything apperently
geientific. 'he dangers of sgch Willingness '
have been mentioned in one or two specifiec
jngtances, notably those of the Fluddism of lore
the Platonist (2,17) and the credulity of Charles
Owen (3,4). To these may be added the study of
estrology in some academies, and perhapg the
addiction of Priestley to the phlogiston theory
of combustion which his own researches were about
t0o be the means of disp;ovingt Such & concera %o
be abreagt of contemporary developmenis was,
however, in striking contrast to the bbliviousness
'of the ancient universities 16 most of the great
changes which were occurring under their noses,
and is today an intended feature of most teaching
of Natursl Science in English universities and
sixth-forms..
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| Mathematiog.
’ lMathematics was a traditional subject of
the university ocurriculum and continued to receive
at least lip-service at Oxford, and more at
Cambridge, throughout even the most lethargie
periods of the eighteenth century. But gseveral
academy tutors hed eonsiderabie doubts as to
its suitability for study, or at least felt that
it was ligble to occupy & far larger place in
the curriculum then its value justified. An early
tutor to express such views was Flavell. (2,27).
At the end of the seventeenth century Jollie
benished mathematics from his curriculum (3,20).
His pupil's pupil, Doddridge, included it, but
warned against wasting time on a subject of such
small value (4,2). The Baptist Stennett omitted
it from his otherwise broad curriculum (4,25). dJohn
Wesley, outside the line of typical tutors, had
himgelf given up the study of mathematics to
devote himself to matters more worth while (4,28).
John Newton thought the subject tended to atheism
(4,3L). At the end of the eighteenth century,
Bogue had only very half-hearted things to say
in favour of the study of mathematics by his
ministerial candidates (4,19). This varied
evidence makes it a remarkable fact that mathe-
matice was, in faet, taught in practically all
academies. Its omission from the curricula of
the theological training colleges of the nineteenth
and twentieth centuries which represent continunations
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of the academies, can occasion no surprise. The
more surprising fact that mathematics did continue
as a subject of the acaedemies' currioculum in most
cases~is perhaps to be traced partly to,the in-
fluence of Milton end Locke. The former condemned
mathematics as a part of the professional training
for the minister (41) but included it as part
of the general educetion outlined in the Tractate
(42). Loecke strongly recommended some mathematics
for all studentss '
I have mentioned mathematics as a way to
gettle in the mind s habid of reasoning
closely and in traing not that I think
it necessary that all men should be deep
mathematicians, but that, having got the
way of reasoning, which that study
necegsarily brings the mind ‘o, they
might be able to trengfer it to other
parts of knowledge as they shell heve
occasion ..e0+ I think the study of them
/mathematics/ is of infinite use, even
to grown men; first, by experimentally
- eonvincing them that to make any one
reagson well it is not enough to have parts
wherewith he is satisfied and that serve
him well enough in his ordinary course.
A man in those studies will see, that
however good he may think hig understanding,
yet in many things, and those very visible,

(41)Congiderations touching the Likeliest lMeang ..

in Prose Works III 38..
(42)Tractate in Proge Works III 470.
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it may fa2il him ... There is B no less
useful habit to be got by an application
to mathematical demonstrations, and that
is, of using the mind to a long train
of consequences «.. (43).

Of these two writers it mey be said that Milton

was certainly held in high esteem by many tutors

for his poetry, but there is little evidence of
the extent to which his prose works were read.

On the other hand, Locke's writings were frequent-

1y studied in the esosdemies, and this fact no

doubt accounts for the unanimity of tutors on

the justificmtion for the inclusion of mathematics

~in the ocurriculum, which is always its Value ag

mental exercise, coupled occasionally with its
usefulness in Natural Science (4,32). Whilst

- the fommer of these two considerations is now

sometimes challenged, the latter engures the

continusnce of a place for mathematics in higher
education. :

The matheméticé attempted by the academies

wag usually of a restricted character, although

considerably broader than the Oxford course in
parts of the eighteenth cenfury.. A number of
academies did, however, include the study of

conicg (which do not form part of the 1951

ordinsry syllsbuses for the General Certificate

of Education), and occasionally there is mention
of fluxions (i.e. the calculus). Insurance mathe=-
metics wes on the list for study at Hackney, but

(43)conduct g.7.
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the tutor, Price, seems to have been tooc old to

get the course going (4,8). The algebralc methods
of Desocartes, which corresponded to the mathematical
formulations of other gsubjects beloved of gome
tutors (3,2L5 4,2), were taught in some acedemies.
Thus thé‘whole picturé of the mathematics gyllsbus
of the later academies consists of e restricted
standard in most places but very few higher

~ branches which were not attempted in at least

one academy.
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Ethicse. o

_ An excellent example of the impossibility
of generalizing sbout the academies ig provided
'iy the position and treatment of moral seience

or ethics in thécurrioulum. Ab least three of
the four types of ethicsal theory current inithe
latter part of the seventeenth century (1,4) are
found emongst the tutors of that period. The
calvinigtic belief in g moral law which takes

its origin in an arbirary divine decree and can

be neither known nor obeyed except by supernatural
grace, is found Por example in Doolittle (2,10)
"~ and Chauncy (3,12). The second point of view

was that of the Cambridge Platonists, who. were
able to find, in man's conscience and his rational
understending of his memberghip of & community,

a sufficient guide to a divinely decreed Natursl
Naws; they were followed - often with some
modification = by Cradock (2,18), Oldfield (3,23)
end (at the end of the eighteenth century) Price
(4,11). It is - perheps not sliogether surprisingly -
‘difficult to find a dissenting futor whose views
are near those of Hobbes and Spinosa. But the
fourth position, that of Cumberland snd Puffendorf,
who dedmced moral principles from a rational
congideration of nature (including the necessities
of community life), but believed that their
enforcement was a matter for artificial pressures
(internal. by the will or external by political
mesns), accorded well with Locke (44) and was

(44)Thoughts g.33.
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at leest as popular in the academies as outside.
Under Warren students had the books of this school
put into their hands (2,24); Warren's pupil,
Grove, developed the theory into a published
system in which he substitubs for the political
senctions those of a future life(3,13); whilst
his pupil, Ambry, by emphasizing the role of '
. Reagon in producing right conduct, came a little
nearer to the Platonist position (3,14).. Others
.of thé Cumberland-?uffendorf school tended in

the same way to move to a similar intermediste
position; eomongst tutors this group included
Lathen (3,7) and John Jennings (3,21).

It would be true tc,saygfbr mogst of these
tutors‘that'Ethies was onépubjeot of a curriculum
whosge room was Theology. Now, however, with
John Jennings, a new complieatlon appeared. For
him, and_more 91gnifieant1y, ‘for his influential.
pupil Doddridge (4,2), Ethics changed its status
end beceame ﬁhe pfinoipal.item in a2 course of
Christien Evidences which formed the basis of
Theology and the centre-piece of the curriculum.
The existence even =zmongst the~heathen of an
innate sense of Naturai Law (and, following the
Platonists rather then Cumberland and Puffendort,
en innate sense of obligation 10 obey that Law)
became, for Jennings end Boddridge end their
meny followers,; a sironger argument for the
existence of a benevolent deity than enything
discoversble from Netural Science. At the same



559 C 447,
time, the inadequacy of pagan stendards showed
the truly Divine cheracter of the Christian
revelation. This double use of Ethics es e theo-
logical.beSe became the standerd framework of the
curriculum. in most academies - many tutors, as
has been noted, using Doddridge's published
lectures (45), as textbook for their own courses,
end departing very little from it. These followers
of Doddridge included not only those in succession
" %o him in his owa acaedemy, ocoupying a position
between orthodoxy end unitarienism (4,5; 4,6),
but elso Kippis (4,1l; 4,16) and other unitariens,
end the Baptists Evens at Bristol (4,26). Uhere
these tutors were dealing with non-ministerial
candidates the latter were, in most cases, also
taking the earlier part .of the theological course,
including the Ethics. Thus the bid of Ethics
to. become the central subjeet of the curriculum
was both widespread snd sustained.
‘ But it did not succeed. Ethics retired
0 the periphery of the curriculum under the
combined onglaught of two. very different forces -
Priestley and llethodism. Priestley's indebtedness
to Hertley has been mentioned (4,8).. The agso-
ciation psychology of the latter leads to an
account of ethics in which the appreciation of
Neturel Law observed in the hearts of all men,
héathen or other, is accounted for om grounds

(46)Worke IV & V.
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which do not necessarily lead to any particular
picture of a Creator. loreover, right moral
stendards are a product of well=-informed quick-
wittedness, and are therefore produced by general
education. Thus for Priestley the study of
ethics was en unnecessary encumbrance of &
currieulum in which various "useful" subjects
had & much greater right to the limited available
space. For the Methodists, on the other hend,
arguments of so complicated a character leading
to an at best vague picture of'the Deity were
anathema. God's existence was to be accepted

by faith; to attempt to. prove it, or to investi-
gate too closely his nature, was near sacrilege.
The right conduct of the individual was achieved
by olose study of the Bible and mystical union
with God. Thus moral sciences found no place in
the curriculum at Newport Pagnell (4,3l). The
consequencé of this double rejection was a dis-
gppearance of morsl science from all except very
gspecialized curricula. A4ny attempt at rein-
statement of gome kind of ethics as, séy, a part
of an arts degree or higher certificate courss,
or "to ask what teaching about the nature of

man and his duty ought to be imparted in schools®
(46) would meet todsy with the difficulties raised
by the continued existence of modern variants

of the very diverse viewpoints found in the
acedemies. |

(46)Vidler & Whnitehouse 17.
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Biblicel study snd Theology.

The theological standpoints of tutors and
methods of study of the Bible seem at first glance
to display as wide a variety as has been shown in
the field of ethics. But this is, in one respect
at least, a2 superficial judgment. The early
tutors were all Calvinists, at any rate in the
senge that they were not Papists, they were not
Anglicang, and they were not Luthersns. Despite
the controversies which sprang up at the end of
the seventeenth century as a result of fears of
the Scylla of Pelagienism on the one hand and
the Charybdis of Antinomianism on the other, there
is no early tutor whose view of human nature was
at all far removed from that of Calvinigtic total
depravity. This had a profound effect upon the
e@ucational activities of the tutors, as well as
upon their more strictly ecclesiasticsl. concerns.
A remark such as thaet "The most powerful and
valuable contribution of Calvin to democracy
wag not his theology, but the organisation of
his Church® (47) overlooks the inescspable
dependence of the latter upon the foxmer. The
origin of ecclesiastical democracy is to be found
in the belief of Celvin send his followers in a
human depravity so. genersl that no man, however
well qualified, however carefully selected, however
completely set epart from worldly snares and brought
into contact with every conceivable channel of

8

!D

(47 )Hans -151-2..
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divine influence, is fit to wield absolute power.
Hence on the one hand the presbyterian orgsnization,
with a carefully orgsnized machinery of church
courts checking esach other and preventing any
concentration of power; and, onithe other hand,
the alternative oongregationallst solution by
the abolition of =all 9001931astical.power superior
to that of the single congregatlon. A reeligation
of the nature of the conneection between Cakvinistic
theology and Church organizstion makes clear the
importance of the theology as a factor in the life
of the academies. Presbyterian and Congregationalist
(including Particular Baptist) shered with each
other, but with no other major gfoup. a view of
human nature incompatible, ultimately, with
dogmatism. The failures of some major groups of
Calvinists to recognize it do not alter the fact
that ' A
the central principle of Calvinism encourages
freedom of thought; if it humbles man under
the mighty hend of God, it at the same
time lifts him up, sets him on his feet,
liberates him from all fear of human
judgment, quickens and sharpens to the
uttermost his sense of responsibility
to God alone, emboldens him %o acknowledge
and renounce whatever draws him off from
his supreme sllegiance ... Let any young
Celvinist, ... for example come to realise
the presuppositions of his creed ... and
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would he not see that they not merely
furnished him with a warrant for free
ingquiry within the limits of Seripture,
but even demanded it of him ag a duty? (48).

Thls enti-dogmatic principle shows itself throughout

the history of the academies both in the changing

theolegiés of the tutors and in the methods of
gtudying the scriptures..

Despite the controversy associasted partie-
cularly with the names of Crisp and Williams
during the final decade of the seventeenth century,
there were few tutors or other dissenters who
strayed far from the Calvinistic path until meny
years later. The Halletts of Exeter (3,15),

John Moore the younger of Bridgwater (2,25),

Smith of Mixenden (4Appendix C) and Amory of

Taunton (3,14) were emongst those tutors who

departed from Calvinism during the first half

of the elghteenth century, But the restricted

nature of these and other departures is seen in

the outlook of Priestley (4,8) and other wuniterian
tutors (4,9-4,13) who, towards the end of the
century, had moved very far from (alvin in many
things, but 9till preserved his beliefs in the
impossibility of finality in human knowledge end

(usually) in a considerable meesure of determinigm.

Thus the extremely different emphases of orthodox

end unorthodox dissenters at this time concealed

ecertain similarities of outlook of a potent
character in the educational field.

(48 )Powicke 6-7.
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This fact is nowhere better illustrated
than in the methods of studying the Scriptures
adopted by various tutors. Allegorical rather
than literal interpretation was exceptional (2,17%;
4,26). In early days there was a tendency to
gtudy one "system" such as that of Ames or that
of Marck. But the idea that Scripture nust be
ellowed to speak for itself, rather than be tied
down by the commentaries of fallible men, was the ‘
Celvinist norm, and the "self-interpreting scripiure®
approech is found in academies of all types end
of all dates (2,10; 2,18; 2,24; 3,5; 3,8; 4,24).
At the end of the eighteenth century, for instance,
it reappears simultaneously at Newport Pagnell
in san atmosphere blended of orthodoxy and methodism
(4,31), end at FExeter emongst unitarians (4,13).
By this time, however, the influence of Doddridge
(4,2) hed born fruit. Many tutors were using his
textbook or his method, giving students both sides
of every question. Although usually credited to
Doddridge, this method actually goes back to Grove
(3,14) end to Kerr (3,3). And those tutors who
'did not intend to follow the Doddridge method were
in fact not g0 far removed from it as they supposed,
when they put (4,193 4,25) into the hands of their
pupils a selection of commentaries by eminent men
whose differences from each other did not, perhaps,
seem likely to lead to unorthodoxy, but which yet
could not f£ail to induce in the reasders that oritical.
and comparative attitude which was typical of the
academies.
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It would be claiming too much for the
scademies to suggest that the critical and com-
parative outlook which is established in such
matters in Tnglish higher education today is to-
be traoed‘entirely to. dissenting influence. The
academies here, 'as elsewhere, were merely repre-
senting'the more advanced thought of their age.
But it must be noticed that as late as 1793 the
students. of Cambridge ﬁniversity were advised
by the Vice-~Chencellor, Dr, Milner, to steer
clear of religious sgspeculations or controversies
(49), In the nineteenth end twentieth centuries,
the broader outlook which was that of the academies
became universal. |
A seperate matter which falls to be
mentioned under the heading of Theology end
Biblicsl Studies is the provision which was, not
unnaturally, made for their study in the academies
by non-theological. students., The latter were often
expected to omit some parts of the course designed
for their ministerial fellow pupils, but those
parts did not usually inelude the basic theology
of the course. Locke had said that theology is
“every man's duty® (50), end its inclusion was
not unreasonable where the theology - in the case
of the Doddridge school resting upon its foundation
of ethics and evidences = was regerded as the
central item of the curriculum, whose content

§49)Priestley Workg I(2) 204.
50)Conduct g.23.




5310 454,
formed the presuppositions and raisbn-d'étre of
every other subject. It followed that the educated
digsenter was invariably well up in theology -

a fact which contributed not a little to the
continuance of the dissenting interest in the
difficult climate of the eighieenth century.
Nineteeﬁth century higher education modelled

itgelf, however, upon Oxford and Cambridée, where
the omission of theological elements from the
normal course was noticed by Priestley in 1790 (51).
In the twentieth century it has been Pound desirable
to institute théology s a2 pogsible school in
general arts courses at certain Tnglish uaiversities,
thus restoring the possibility of a layman's

courge more like that provided in the academiese.

(51)Priestley Worlks I(2) 76.
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fhe Clegsicsg and the Clagsical Languages.

Consideration of Biblicsl Studies in the
socademies leadg naturally to the matter of the
position of the Biblicsal Languages, Hebrew and
Greek, Thege were slmost universally studied,
and were often the first subjecis to be mentioned
by any tutor discussing the curriculum £or mini-
sterisl students. This was paerticularly the case
amongst the Baptists (4,22-4,27). The omission
of Kebrew from the specific requirements of the
United Brethren of Devon and Cornwall did not,
spparently, occasion eny general neglect by
tutors. The extent to which Hebrew was studied
by non-minigsterial pupile is difficult to gauge
(2,30). The Renaissance had occasioned a general
revival of interest in Hebrew, and those who ~
ag meny dissenters did -~ felt that Gale's hypo-
thesis of the Hebrew source of ell wisdom (2,19)
might have something in it, naturally regarded
Hebrew ags s subject fundsmental to all linguistie
studies. Several tutors were (as mentioned in
log.) reputed experts in oriental langueges, of
" which Syriac, Chaldee and Arabic, at least, were
claimed as ugeful acquirements for the minigter
£52). Some of the earlier academies were centres
of enthusiasm for such studies at a time when
the latter were generally at a low ebb.

Greek was even more necessary for the miniéter
than Bebrew, being the langusge of the New Testament
and of a valuable ingtrument of OlLd Testement

(52)Reyner 1L, 26-34.




5311 ‘ , 456,
critieciem, the Septuagint.

Clasgical literature as such maintained
a place in the academies which must seem, to one
- brought up to regerd any move against it as of
very modern origin, surprisingly precarious. Its
value was stated to reside in at least four con-
giderations -~ first, ss materisl for mentsal
exercise; second, as an influence for good
on English styley third, as providing exemples
of the feebleness of human reason as evinced
in the poor efforts after truth of the best pagan
minds; and fourth (to the contrary) as showing
the existence of God's providence and the existence
of his ingpiration even emongst the heathen (2;29;_
4,2; 4,8; 4,163 4,21). Thus tutors wishing to
have a reason for inoluding the classics in
their course ecould take their choice. There
was also the strong influence of the Platonists
(2,17), under whose guidance "Divinity ... no
longer disdained to replenish her oil. and revive
her flame from the lamp of Athenian philosophy"
(83); +their followers egreed with Locke (54)
in finding more than enough truth in classical
writers to justify their study for the sake of
that truth glone. On the other hand, there was
widespread distrust of the classics as an in-
strument of education (55). Not only were the
morals of the classical authors frequently
unsatisfactory, but also they inculeated human

(53 )Martineau 16.

(54)Thoughts g.94.
(55) Ademson Pioneerg; Waitley Contribution 1ll.
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perfectianist ideas totally opposed to Protestant
theology (56). Plato had himself suggested that
the-foﬁmer objection whould be met by Bowdlerization,
and his edvice was followed by some tutors statedly,
end probably by others who d4id not record their
care in this regpect (57). By such methods the
classies were retained in the currioulum. |

Bound up with the study of the classics
is the question of the place given to Latin: In
the earlier academies it wag the teaching medium,
with one or two striking exceptions (2,32). At
the end of the eighteenth century it was still
possible to find a tutor with whom his pupils
read thelr ecclesiastical history in Latin (4,31).
But long before that time the increasing recognition
of the importance of quken English to the educated
man, together with the increasing availability of
important matter in English textbooks, had led
to. the adoption of English ag the éommon,languase
of most academies. It has been shown (4,2) that
Doddridge's importance in this respect lies not
in the early date of his innovation, since he
_was forestalled by several other tutors (2,32),
but in the great weight of hig influence on sub-
- gequent practice. The suggestion (58) that the
Schism Act of 1714, which forbade dissenters to
keep schools in which Latin was taught, had any
marked influence on the decrease in the use of
Latin by the academies, seems to have little foundation.

(56)Watte Improvement II 37; Woodward Erasmus 4l.
(87 )Body 62-65; Brubacher 321.

(58 )Jemes Content 24.
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‘ Tutors did continue to teach Latin, but

in some cases were very explicit that they did

580. solely because of the importance of works

‘as yet not available in translation (4,16' 4,21).

This broad hint that Latin might be dropped from

the curriculum as translation proceeded wes not

followed up in the ninéteenth century. It has

recently been suggested that the very fact that

the academies seemed to undérvalue Latin end

the Classies"génerally ma& have served to. "associate

the classics eﬁer more fimly with preparation for

the life of a gentleman™ (69).

It has been remarked that it would seem
that the displacement of Latin as teaching medium
is a matter in which the lead given by the academies
was absolute, owing 1ittle to any exemple from
foreign universities (3,2; 3,24). A concomitant
of the disuse of Latin was the disappearance of
the Latin disputation whose preparation and per-
formance occupied so large a place in university
life for several centuries. Efforts to retain
the exercise but carry it throughiin English did
not have any lasting effect (3,7). Adoption of
some modern variant of the practice which served
the universities and eerlier academies well, might
go some way to counteract the present-day tendenoy
to make the granting of a degree dependent ubon
nothing more than the possegsion of a certain
quantity of not necessarily digested factual
information..

(59)Jdemes Content 25..
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| Other subjects.

Remarks on other subjects which crop up
in a smeall way in the curriculum have been made
at the appropriate points in the preceding chapters.
Here may be mentioned Shorthand end Musie.

Shorthand attained during the seventeenth
century to a uni#ersality unprecedented and probably
unsurpassed. The necessity for notes on important
semong heard by leymen whose spiritual voecation
included a large slice of apologetical work
amongst their acquaintance of opposite ecclesiastical.
persuasions led to the invention, learning and
use of various systems of shorthand (60). One or
other of these would be found in the curriculum
of a grsmmar gchool in the latter part of the
century (6l1), end the pupils of the earlier
acedemies used shorthand extensively. Rich's
system, invented in 1659, was used (with improve- -
ments) by Doddridge, and was therefore popular
in the later academies (62).

The presence of Shorthaend in curriculsa
of a utilitarian age occasions no surprise. A
subject at the other end of the scale of utility
velue is Music. HNowhere does the latter appear
as a serious study, either from a practical or
from a theoretical point of view. - Calvints
educational system had given a large place to
psalm-singing (63), but in neglecting lMusic the

(60)Haxrt Shaxrp 319..
(61)ibid. 46.

§62)Gordon Addresseg 216.
63 )Dakin 143.
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'aaédemies were continuing the practice of the
English universities froﬁ medieval times, and
following the advice of Locke (64). flevertheless
there are several references in the preceding
chapters which show that nusic was not entirely
negleoted by tutors, and that it did find a
place in several academies — including, no doubt,
some where there is no record of it - either as
an activity comnected with divine worship, or

as & relaxation (2,83 2,303 3,75 3,2L3: 4,83

4,93 4,10).

(64)Thoughts g.197.
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* Teaching methods.
In eddition to taking a leading part in
‘changes affecting the positions of various subjects
in the curriculum, the academies were the scene of
- marked developments of teaching method. It is
a common trait of educationgl innovators to suppose
that their improvements in technique will make
possible a congiderable enlargement of the curri-
culum without any increase of time or effort (65).
Comeniusg, Milton and Locke all display this
characteristic (66). Perhaps they had more than
usual justification for their confidence. Certainly
their high hopes are echoed by men conversant with
the work of the aceademies snd speaking in terms
of practicel pdssibilities- Defoe's enthusiasm
for instrustion in the vernacular of the type
given by Morton has been mentioned (2,303, as also
John Wesley's belief that his Xingswood course
would aschieve more in less time than the methods
of Oxford (4,28). Another indication thet the
academies did in faet appear to have discovered
ways of oovering a great deal of ground rapidly
ig afforded by the Baptist William Carey, who
wrote in 1722¢
| It is well known to require no very
extraordinary talents to learn, in the
space of é year, or two at mogt, the
language of any people upon earth, so

(65)esg. Gasset (1946) 69; Rollin (1726) II 133.
(66)Locke Conduct g.19; Milton Iractate in Works III 465.
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' much of it at least; as to be able to
convey any sentiments we wish to their
understandings (67). |

At the seme time, there were those who expressed

dissatisfaction with the superficiality produced
by thetcramming methods. of the acedemies, and
vtbis*cfiticism hag been upheld by some modern
ﬁritersb_(68). Later academy tutors who expresged
gimilar dissatisfaction included Wakefield (4,9;
4,11), Belshem (4,6; 4,11), Enfield (4,9) snd
Kippis (4,11; 4,16) (69), with experience of

four different academies. No doubt their
criticiéms:were to some extent of generel appli-
eability, but the informetion which has been given
in Chapter 4 has made elear that the evils of

too wide a curriculum end consequently too super-
ficial a treatment must have been at their worst
in the unitarien acedemies, where the principal
experience of all four men lay.

Turning now to the method itself which
was to meke, and 4id make, 2 broader cureiculum
pogpible, it would seem to have congigted maiinly
of three principal constituents, to which must
be added a fourth consideration which is hardly
a question of method. The three ways in which
the academies departed from standard university
methods were sufficiently radicel. First, some
tutors of the earliest academies gave up the
traditionel lecture course consisting of comment

(67)Enquiry 74-75..
(68 )Cong Q. XXVI 299y Drysdale 494.
(69 )iicLachlan 40, Lincoln 84.
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on one standard text, and instead constructed
their own courses to suit the special needs of
$hemselves and their students (2,32); this
became the normel academy practice, although
here and there is found s throw-back to the older
way (4,16), and the uge of Doddridge's course

by some of the later tutors was hardly imaginative.
Secondly, the tradition of free discussion in the
aéadenies contrasted with university practice -
even, as remarked above (5,10), at the end of
the eighteenth century.. The right - and, more=-
over, the duty - of the student to go deeper
where he is not convinged would today be regarded
‘as a fundsmentel necessity of higher educational
method. In the third piace,'the academies led
the way in the introduction of the use of the

. vernacular for teaéhing purposes. It is doubt=
ful whether these three innovations by them=-
selves would have achieved results comparable
with those claimed for the academies had they
not been reinforced by an intense seriousness

of outloek. Evidence of this is seen in the
general tone of numerous quotations from tutors
in the previous chapters, and in incidentis such
as the night vigils and the fervent prayings of
Prankland's pupils (2,5). Such en attitude could
not bt be normmal in days of perseecution. Its
subgequent evaporation and its complete ébsence
-from Warrington end Hackney had as much as eny-
thing else to do with the failure of those
ingtitutions to achieve stability (4,95 4,10>.
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'In mogt academies the tutors shared with the
majority of their pupils a conviction that
"Spiritusl truth ... wag not unallied with
knowledge" (70), and therefore that their ac=-
tivities were of the utmost importance. The
pleasure many of them evidently derived from

the studles of the academies was not the product
of exceptional efforts to employ such methods

as would make education en entertaining activity,
but was the by-produst of s determination to go
© all out for the acquisition and aseimilation

of certain blocks of knowledge. There may be

o lesson here for some modern educationists.

. Perheps there should be added to the
sbove remark as to the decline of seriousness
obgervable in some of the later academies, par—
ticularly Warrington and Hackney, & reference

to0 the place of exeminations as determinants of
the spirit as well ag of the actual curriculum
of the acedemies., The earlier acedemies all
included & substantial proportion of students
intending to enter the ministry, the objeets of
whose academy courses included the passing of
ordination examinations of the type prescribed
by the Westminster Assembly or (leter) the United
Brethren (2,28), and on the lines of those con-
ducted by Frankland, of which some account hes
been given (2,5). The presence of such a fixed.
hurdle helpéd to standardize the content and
level of courges in esrlier times. Doddridge
lamented the incresging formaligzation of

(70)Richardson 138.
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ordination exeminations in his day, but seems to
have had in mind principally the strictly theological
portions of them (7L). ‘'he Presbyterian Board
found it necessary to reénact its examination

rule (3,7) in 1746 (72), but the Exeter Assembly

in 1753 resolved to discontinue its ordination
exeminations (73). By the end of the eighteenth
century the enti-intellectusl emphasis of the
Methodist revival had completed the work of
reducing the ordination examination to at most

a necessary part of ordination formalities, whilst
the increasing proportion of non-ministerial
cendidates in the Unitarian acaedemies produced

a further reduction in the waning importance of

the standards which the ordination examinations
supplied. It was not until the nineteenth century
that the theologicel colleges into which the
academies had developed discovered a method of
restoring the stimulus of an external. standard

by instituting smongst themselves a joint quali-
fication (the A.T.S.), and, following the exemple
of Manchester Academy, which early (1840) affiliated
to. London University (74), in taking sdvantage

of the facilities now offered by the Universities.
The failings of the later eighteenth century
acedemies ave, from this point of view, an excellent
example of the deleterious effect on higher
educational institutions of the absence of a gystem -
even so0 loose a system as that of the earlier
ordination examinations - of external exeminations.

(7L)Humphreys IV 83.

(72)Jeremy 48-9.

(73 )Mureh 522-3. _
(?4)McLachlan Unitarien Movement 97.
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' Influence of the Acsdemies..

On & basis of the actual record of the
academies it is possible, on the one hand, to
point to the number of directions in which they
anticipated modern university and VI-form practice,
end to. claim for them the principal rOle in creating
modern English higher education. Or, on the other
hand, it may be pointed out that the acedemies
were merely a little earlier in the field with
developments which were bound to come, and would
have come had there been no dissenting tutor
whatever, No doubt the truth lies between these
extremes, but at precisely what distance from
each is difficult ‘o estimate., In Lavour of
a belief in theAdetefmining influence of the
academies, there can be listed academy tutors
and pupils who were influentisl in the initial
gtages of every one of the Redbiick universities
(756);: it is possible to point to. specific
ingtances of earlier influenee, es in the advice
Sought and taken from Doddridge by Richaré Newton
in the drawing dp.wf fhe gtatutes of Hertford
College, Oxford (76), by Ayscough in his tutor—
ship of the voyal. children (77), end by Warburton,
who mentioned the high regard for Doddridge of
two Cembridge doms of his acquaintance (78)5 a
1ittle less definitely, to the large output of
periodical and other literature by those closely
agsociated with the later academies, especially

(75)Roberts 8-9, 91; McLachlan Unitarien lfovement 141-161.

(VG)Eoddrldge (Hunphreys) 1V 304,305,308; (Stedman)
LXXXVI (1744); Newton's course included English
declamations (Wordsworth Scholae 89).

(77)?g§d§%dg§ {§ Z%Z:ﬁ) Letter CV; (Humphreys)

78 )Doddri Yletters L,LVII (1740,1741).
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the unitariane (79), end to the details of the
englicen Directions for Young Students in Divinity,
with regerd to those attainments, which ere negessary

to _gualify them forxr Holy Orders, by Hen:y Owen,
second edition 1773 (80), whose ideas look,

nutatis mutandig, much like a description of
an academy course; and, earlier, to the proposals
(apparently not adopted) of Humphrey Bralesford
in 1702 for postgraduate training of angliocan
clergy in smsll one-men academies (8l). It has
been suggested that the example of the academies
was also importent in connection with American
higher education (82) end with the Scottish
"jcademies®. TFor the contrary thesis it is
possible to point to the several respects in which
the fundsmental ideas of the academies have failed
to carry over into modern education; one example
has been given above in the matter of the ettitude
to gcience (5,7). A more general view of the
"profound difference of outlook between the acedemies
and most modern edﬁeationists‘may be observed by
considering the remark of a modern writers
oo possible justification for including
the study of a subject in our eduecation
eee We mMay secek ... under one of three
broad heads. A study may convey information
which il essential to the business of
living;. it nay inculeate valuable skillsj:
snd thirdly, it may contribute to the
spiritual. development of the individual,

(79 )MeLachlan Unitarian Movement Part IIX..
(80)W. K. L. Clarke 23-4.

(81)Hart 34.

(82)Butts 377.
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| uging the word 'spiritual' to include
the satisfaction of the highest intellectusl,
moral, and aesthetic capacities (83). '
The twentieth century may expreés interest in
the third of these heads, but conducts all ite
discussions of the curriculum under the iﬂspiration
of the first. The acedemy tutors varied their
primary concern with tﬁe second and third heeds
by references to the first. In so far as this
anglysis of the situation is accurste - and
clearly the distinotion is not so absolute as
here suggested ~ the position is that we may
gppear to be doing things which the academies
showed ug how to do, but we are not doing them
for the saﬁe reasons. Tither we have our own
reasong, or else we ars unthinkingly following
educationsl tradition. In either case - or if
the above snalysis is wrong in suggesting so
large o distance between the academies and our-
selves - it is essential to understand those
facts concerning the curriculum in the academies
end the factors determining it which are the
subject of the preceding pages.. '

(83)Jesmes Content 44.
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ORIGINAL ACCOUNTS OF ACADEMIES AND TEXPBOOK LISTS.

Below is given factual material concerning
gome of the Academies which illustrates statements
made in the body of the Thesis. In the cease of
gome Academies it is possible to give lists of
textbooks used; in others there are available'
contemporary deseriptiong, in which, usually,
references to0 textbooks play en important part.

A complete study of books used in Academies would
require g further thesis of congiderable sizes
the descriptive notes below on books and authors
~are intended to help to relate to the discussion
of the preceding pages, the information given
here.
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(2,4) Books listed by R. Tetlaw, pupil of Frankland,
a8 _"books which we made use of at the University” (l)s
Logics Heereboorde,

Sniglecius (Aristotelian) 1658,
Govean,

Burgersdyck with Heereboord's commentg§z
. Wm&alms \(Ca.rtellm ’
Milton (presumably his textbook on Ramus (&)),

Ramus (2) with Downame s Commentary 1649..
Stalius,

Le Clerc Ars Cogitanda,
Burgersdyck in English,,

Metaphysics: Frommenius,,
Schebleierx,
Badow's Exercitationes,
Baronius, Ethica Chrigtiane 1666,
Burgersdyck..

Physicst Rohault (Cartesian),,
Clarke (b),
Suicer.

Ethics: Heereboorde (Cartesian),
llore, probably Enghiridion Ethicum 1669 (c).

Theologyy Windelius,
Anes Medulla & Chrigtisnse Catechesis (d),

Wollebiug..

Philosophys Colbert,.
Bustache, ©0.1670..

Descartes.
Jurisprudencges Zouche, 1590-661, of Oxford.

Hebrews Bythner's Lyra Prophetios 1650.

(1)McLachlan 68, quoting Earwaker Lencs & Ches. Wills
180~191.

(a)the originator of anti-Aristotelian logiec.

(b)presumebly Clarke's translatiofi]df the Cartesian 1697
Rohault; his English version oi‘some of Newton did ‘
not appear until later..

(¢)Cambridge Platonist, now no longer Cartesian (2,17).

(d)english extreme celvinist who found Leyden from
1610 and Praneker (where he waes Rector of the
University) from 1622 ore congenial than
Cembridge (Mullinger II 410-l.).
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2,4) continued.. '

Astronomys Gassendi (e)
Greeks Septuagint and New Testament.

IMiscellaneouss Ames De Conscientia (d),
Tecnomet
Legrand De Carentia sensus in bratis
1675.

Heereboorde [leletomata 1689,
_ Poneumatics,
Selectarum Disputationum.

éd; See pn.v‘o\u poge -
Experimentalist 1592—1655, reintroduced the

concept of absolute space, followed by Newton
(Wnittaker 786-77).




(2,30) List of textbooks used under Woodhouse
- gt_Sneriffhales (2)¢

Mathematicgs Galtruchius,
Gassendi (a),
Gunter,
Leybourne,
Moxon, Tathematicks made gasie 1679,
Buclid.

Natural Sciences Descartes Principia,
De Stair,
Heerebord (Cartesian),
Pj&glms.
Rhegiuns FPundementa Physices 1646

(Cartesian),

Rohanlt Traite de Physigue 1671
(Cartesiean).

Logia: Burgersdlolus (b), with
mnentary thereon by Heerebord (Cartesian).
Sanderson Logicae Artis Compendium 1618.
Wallis,
Ramug (the originel enti-Aristotelian, 15643).
Dovmam (Cembridge Remist) 1649.

" Rhetories Quintilian.
Radeau,
Vossius (c).

Metaphysicgs Baronius,
Pacchaecus,

Frommenius,
Blaenk, Theses.
Ward, Determinationeg, Devenant's edition.

Ethiocg: Rustachiusg,
Heereboord (traditional standpoint)
Eiore (1632—94) Enchiridion Ethicum, 1667/9 (d),

Geographys Bachard, Compendium of Geography 169l.
Historys Puffendorf (1632-94); Introduction to History.

Anetomy: Gibsons JAnatomy of Humen Bodies 1682,
Blancardi Anagtomie Refomata,

Bartholine.
Hebrew: Bythner Grammar and Lyra Prophetica 1650.,.

(2)Toulmin 227-230.

(2)15692-1655, experimentalist astronomer.

(b)Leyden 1590-1635, (4) see wert poge.
(c¢)Rhetorices Contractze sive Partitionum toriasrum

Libri V 1621, stendard school textbook (Watson Sﬁhﬂﬂlﬁ.§§4-
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(2,302 continued

J
Laws Littleton Tenures, or Coke on Littleton,
. Doctor & Student. (e),

Natural Theologys Grotius De Veritate Christianse
, Religionig (£),
Wilkins Principlesg of Watursl
: Religion 1675 (g).
Fleming Confirming Work.
Baxter, Reagons of the Chrigtian
Religions 1615-1691,

Bates, On_the Rxistence of God.

Stillingfleet, Origines Sacroe.
Part of Bochart.

Doctrines Westminster Assembly's Confession of Faith
and Liarger Categhi
Corbet Humble Endeavours,
Rusgenius Compendium of Turretin (h),
Calvin Ingtitutes,
Baxter ¥and of Controversy,
Pareus on Ursin,
Baxter Methodus Theologise,
Williems Gospel Tru Gospel Truth 1692,
Dixon Therapeutics Sacrs,
Wollebius Compendium Theologicae 1626,

fues Medulla Theologiae (Jj),
Fincent Txposition of the Assembly s

. orter Catechi

(d)Cembridge Platonist, now no longer Cartesian (2,17).
(e)Dogctor end Student or Dislogues between a Doctor
of Divinity end a Student in the Liaws of Fnglend,

by Christopher St. Germain, barrister, 1518,
frequently reprinted (a seventeenth edition
appeared as late as 1787), w Wordsuorth Sclolae 143,
(£)en attempt by the international Jjuwmist to reconcile
Arminiens and Calvinists (vide Wilson Hollend 41-9).
(g)Restoration Bighop, rationalistic.
(h)Turretin (Prof. of Theology, Geneva) Ingtitutiones
theologiae elenchiicae 1679-85.
(j)see footnote (@) under (2,4) above.
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(2,31) Morton's Academy: Incomplete lists of books
probably used:: ‘

Natural Pnilosophy (3): Newton,
Keill Introductio ad veram

Physican

For ministerg (4)s Bowles De PastoreAgvangelica,

Vestminster Assembly's Advice in
their Directo

Wilking BEcclegiagtes

Keckermen De Oratoria Concicnatorum

at the end of his Logiok Zas.
Baxter Gildas Salvianus (o),
Fenner Alarm to Drowsy Saints,
Reynolds Passions.

Miscellaneous (5)# Luccius Junius Brutus,
Milton Apology, :
fmes lledulla (c),
Bmes Bellarminug Enervatus (o),
Albare Demascenum,
Baxter Book of Controversies &
: Devotion (b),
Charnock (”held in great ectétem®).

(3)Defoe Compleat 218=9.

(4)Morton Advice to Cendidates for the Ministry, in
Calamy Continuaticn 198-210.

(5)Wesley Letter 1l; he had also been under Veal
(Appendix C) and it is possible that this list
includes some books used at the latter's Academy
grid not under Horton..

(a)Keckermann "fut de tendence perlpatetleienne"
(d'Irsay 44).

(b)a moderste presbyterien, of views similer to those
of Henry (2,6).

(c)see note (d) under (2,4) above.
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(3,3) Ker's course (c.1700) described by s pupil (6)s

'Pfwas our Custom to have ILiectures appointed 1o
certain Times, and we began the Morning with
Logicks; the System we read was Hersboord, which
is the game that is generally read at Cambridge.
But our Tutor slways gave us Hemoriter the Hamony
or Opposition made to him by othe® Logicians. Of
this the most Diligent took Notes, and all were
adviged to read ggiglecius, Derodon, Colbert,
Ars Cogitanda, and Le Clerk, or whatever Books
of that nsture we occasionally met with. Being
initiated in FPhilosophical Studies by this Art:,
we made ahother Step by reading Goveani Ilencticasj:
which being done, :

The next superior Cless read Lletaphysicks
of which Fromenius's Synopsis was our Llsnuals;:
end by Direction of our Tutor, we were assisted

in our Chembvers by Baronius, Suasrez, and Coibert.
Ethicks was our next Study, and our System Hereboord
(a); in reading which, our Tutor recommended to
our Meditation Dr. Hen. Hore (b), Tull. de Off
Merc, Antonin. Epictet. with the Comments of
Arrign and Simpliciusg, end the Proverbs of Solomons
and under this Head the HMoral Works of the great
Puffendorf (e).

The highest Cless were ingeg'd in Hatural
Philosophy, of which Le Clerk was our System,

(6)Palmer Defence 4 £f.
(2)Cartesien..

(v)Cambridge Platonist (2,17).
(c)Utilitarien (1,4).
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(3,3) continued. ‘

whom we compar'd with the Antiénts and other
lioderns, as Aristotle, Cartes, Colbert, Staire,
&c. Ve disputed every other Day in Lstin upon
the several Philosophical Controversies; and

as these Lectures were read off, some time was
get apart to introduce Rhetorick, in which the
gshort Piece of Joh. Ger. Vogsius was used in the
School; but in our Chambers we were aessisted by
his lerge Volume, Aristotle, end full. de Orat.
These %Exercises were all perform'd every [lorning,
except that on Mdndggs we odded ags a Divinity
Lecture some of Buchanaen's Pgalmsg, the finest of
the kind, both for Purity of Languege and exact
Sense of the Originely: and on Saturdays all the
superior Classes declaim'd by Turns, Four and
Four, on some noble and useful Subject, such as

De Pace,

LogicanE magis inserviat coeteris Disciplinis
en Rhetorica??

De Connubio Virtutis cum Doctrinag, &c.
and I cean say that these Orations were for the
most part of uncommon Elegance, Purity of Stile,
" and Manly and Judicious Composures..

‘ After Dinner our Work begen in order, by
reading some one of the Greek or Latin Historiang,
Oratorg or Poetg. Of the first, I remember
Seliugt, CQurtius, Justin end Paterculuss of the
second, Damosthenes, Tully snd Isocrates Select
Orationgs; and of the lest, Homex, Virgil, Juvenal,
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(3,3) continued. |

Pergius, and Horace. This Reading was the finest
end most delightful to young Gentlemen of all
othersy because it was not in the pedantick
Method of common Schools; But the Delicacy of
our Tutor's Criticism, his exact Description of
Persons, Times, and Flaced, illustrated by
referring to Rogin, and other Antiguaries,.  and
his just Application of the Morals, méde such
a. lasting Impression as render'd all our other
Studies more facile. In Geogrephy we rezad Dyonysii
Perisegesis compar'd with Cluverius Ed. Bunonig,
which at this Lecture slwayslsy upon the Table..
Mondays end Fridays we read Divinity,
of which the first Lecture was slweys in the
Greek Testament; and it being our Custom to go
through it once a Year, we seldom reed less than
gix or seven Chapters, and this was done with
the greatest Accuracy. Ve were oblig'd to give
the most curious Etimong, and were assisted with
the Syncpgis Criticorum, Martinius, Favorinus
end Hesyochius Lexicongsy: and 'twas expected that
the Sacred Geography and Chronology should be
peculiarly observ'd and anéér'd t0o0 at Demand,
of whioh I never knew my Tutor sparing. The
other Divinity Lecture was the Synopsig Purioris
Theologinme, as very accurate and short; and
we were advis'd to read by our selves the more

large Pieces, as Turretine, Theseg Salmur,
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{3,3) continued. -

Baxteri Methodus and Archbishop Usher - end on
particular Controversies, meny Zxcellent Authors;

as on Original Sin, 2lacaeus, and Barlow de Nstiird
meliy on Grace and Free-will, Rutherfbrd,hsfrangiqg,
end Amyreldusy on the Popish Controversie, Amesii
Bellarminus enervatug, end The Modern Disputes during
the Reign of King Jsmesj on Epscopacy, Albare
Demascenum 3? Hell, end Ir. Baxtery on Church-
Government, Bp Stillingfleet's Ireniocum, Dr. Owen,
and Ruther fdrd; eand for Practical Divinity, Baxter,
Tillotson, Charnock &c. In the word, the best

Books hoth of the Episcopal, Presbhyterien, end
Independent Divines, wefe in their order recommended,

and constantly us'd by those of us who were able
~to procure *'em; and all or most of these I can
affim were the Study of all the Pupils.with whom
I was intimate. | '
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(3,5) "Ihe Authors IMr. Jsmes Owen Read® c.1700 (7).

Logics Burgersdicius,
Heereboord,
Raﬂus" [}

Metaphysics: Frommenius,
Bustachius,
Baronius.

Philogophys Le Clerc,
Du Hamel.

Geometrys Pardie Euclid.

Astronomys Gassendius.
Chronologys Strauchius..

Ecclesiagticel Historys Spenheim.
”heologx: Wollebius,
~ Russeniug Compendium of Turretin.

(7)DWL MS 25.
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(3,7) Books uged at Findern ¢.1720 (i) under Hill,

under Lathem.
(i) Books used under Hill (8):

Theologys Baxter End_ to Doctrinal Controversies.
Logics Le Clerc Ars COgitanda.

Netural Philosophys Le Clere,
Rohault.

Metaphysicss Frommenius.
(ii) Books used under Latham (9)s

Logicys Carmichael.,
Locke On the Understanding.

Mathematicss Whiston REueclid,
Ward llathemstical Guide ("some small

: part®).
Natural Philosophx: Le Clere thsios (some chepters)
(Cartesian),

Gravegsande Natural Philosoph
zNewtonian§m

Chronologys Strauchius.

Anatomys: Keill.

Hebrews Stricklend(?) Grammar.

Theologys Pictet (of Geneva, orthodox Calvinist).

Hebrew Antiguitiess: Reland. ,
Spavan on Puffendorf.
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(3,8) angé' course (1711) described by e pupil (10)s
Mr. Jones ... is very strict in keeping good order,
and will effectuslly preserve his pupils from
negligence and immorality, and accordingly I
believe there are not many academies freer in
general from those. vices than we are ...

' Our Logig,which we have read onee over,
is so contrived as to comprehend all Heereboord,
end the far greater part of lir. Locke's Essay,
end the Art of Thinking (a). What lr. Jones
dictated to us was but short, conteining a clear
and brief account of the matter, references to
Places where it was more fully treated of, and’
remarks on, or explications of the anthors cited,
when need required. At our next lecture we gave
an account both of what the author quoted and our
tutor said;Awholoommonly gave us the larger ex-
plication of it, and so proceeded to the next
thing in order. He took care, as far as possible,
that we understood the sense as well as remembered
the words of what we hed read, and that we should
not suffer ourselves to be cheated with obscure
terms which had no meaning. Though he be no
great edmirer of the old Logie, yet he has taken
a great deal of pains both in expleining.and
correcting Heereboord, end has for the most part
made him intelligible, or shewn that he is not so.

The two IMr. Jones's, lr. Prancig, lir.
Ratking, Mr. Sheldon, and two more gentlemen are
to. begin Jewigh Anticuities in e short time,

(10) Thomas Secker (afterwards Archbishep of Canterbury);
letter to Watts, in Gibbons Fatts 347-3562.

(a)Le Clerc.
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(3,8) continued.
I was designed for one of their number, but rather

chose %o read Logic once more; both beocause I
Was_ﬁtterly unacqueinted with it when I came to
this place, end because the others having all,
except lMr, @rancis, been at other scademies will
be obliged to make more haste than those in a
lower class, and consequently cannot have so
good or large accounts of any thing, nor so much
time to study every head. Ve shall have gone
through our course in about four years time, which
I believe nobody that once knows lir. Jones will
think toc long..

I began to learn Hebrew: as soon as I
came hither, end find myself able now to construe,
and give some grammatical account of about twenty
verses in the easier parts of the Bible after
1ess~than an hour?’s preparation. Ve read every
day two verses a-piece in the Hebrew Bible waioch
we turn into Greek (no one knowing which his verse
shell be, though at first it was otherwise) and
thig with Logic is our morning's work.

. Hr. doneg elso began about three months
ago some critical lectures in order to the ex-
position you adviged him to. The principal things
contained in them are sbout the Antiquity of the
Hebrew Language, Letters, Vowels, end the Incorrup-
Bible, an account of the Talmud, Iegors, and

Cebala. We are at present on the Septuegint,
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(3,8) continued.

and shall proceed after that to the Tergumim, end
other versions, etc.. Every part is managed with
abundance of perspicuity, and seldom any materiel |
thing is omitted that other amthors have said
upon the point, though very frequently we have
useful sdditions of things not found in them.
We have scarce been upon say thing yet but Mr,
‘Jones has had those writers which ere most valued
on that head, to which he always refers us.. This
ig what we first set abdut.in the afternoon;.
which being finished we read a chapter in éhe
Greek Tegtament, and after that liathematics.
We have gone through all that is commonly teught
of Algebra and Proportion, with the six first books
of Buelid, which is all Mr. Joneg designs for
the gentlemen I mentioned above, but he intends
to read something more to the class that come
after them; : |

‘ This is our daily émployment, which in
the morning takes up about two hours, and something
more in the afternoon. Only on Hednegdays in the
morning we read Dionysiug's Perie esis, on which
we have notes mostly geographical, but with some
eriticisms intermixed; and in the afternoon we
have no lecture at all. Soion Saturday in the
afternoon we havelanly & thesis, which none but
they who have done with Qp_g_:j._g_ have eny concern
in. We are also Jjust beginning to read Isosrates
and Terence each twice a week. On the latter our
tutor Willxgive us some notes which he received

in a college from Perizonius.
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(4,2),(4,28) Doddridge's list of books "chiefly .

of practical lelnl_y" Tecomnended_to Wesley for
"some young preacherg®, 1746 (1L1)s

Logics Watts (4,3),

Carmichacl Breviscule Introductio.

Hetaphysicss De vries Compendium,
' Watts Ontolo
Le Clers (perhaps).

Ethiegs Whithy,
Puffendorf De Officiis Hominis et Clvis
edited by Carmichael,
Hutcheson (perhaps, although a Necessitorian).

dewigh Antiquitles. Lewis,

Reland,
Calmnet,,
Prideaux Connecction (where

relevent).

Historys:s "For a general view of CIVIL HISTORY,
Puffendorf's Introduction and Terselme's
Compendium; and, for & judicious, and,
in a few words, comprehensive, as well
as faithful sketh of ECCLESIASTICAL HISTORY,
beyond oll compare, Lempe®,.

Natursl Philogsophys Rowning,

Neiuwentyt Religious Philosgophy,
Rey Wigdom of God in the Creation

: 12,175,
Cotton Mather Religious
Philosopher,

Derhem on Boyle's Lectures,
"above all",

Astronomys Derhem logc.cit.s
Watts 'y
Jennings (4,16),

Vells: Young Gentlemen's lMathematical.

Recreagtion..
Hatural &
Revealed Reli gionscarmichael Syncpsis Theologicae
Naturalis,

Synge Gentlemen's Religion,
Clarke on Boyle's Lectures (especielly
latter parts,

(11)Letter of 18/6/1746 in Doddridge (Humphreys)
IV 484-493.
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(4,2), (4.28) continued.

Natural &
Revealed Reli

rionsAbernethy on the Atiributes,

Bishop of London Pagtoral Letters,

Doddridge Power of Grace of Christ,
final three.

inti-Deism: If it be judged necessary to exemine
the late controversy with Colline, Tindel,
and lMorgan, of which I think a divine
should not be entirely ignorant, I
congider Jefferies and Bullock smong
the best writers in enswer to the first;
and Conybeare and Leland to the second,
end Leland and Chandler to the third® (z).

Practical '

Divinitys licenss Tillotson, Sherlock,
Barrow, Horneck,
Wilkinse, Hopkins,
Beveridge, Scougal,
Scott, Law,
Horris, Fleetwood,
Lucas,

Archbishop Leighton (“omni
loude majoxr®).

Puritang and Digsenters:

Bolton, Sibbs,
Hall, Ward,
Reynolds, Jackson..

ditto, pre 17003
Owen on Apostacy; on Hebrews;: leans of

Undergtanding the Mind of God in
Scripturey Communion with the Pather,
Son and Spirit; on Indewelling Sing
Spiritual Mindedness gnd loxrtification;
on Ps., 130.

Goodwin i2,22; Child of Lighi; Return
of lercieg; and Prayers.

Baxter Seint's Rest; Treatise on Conversion;
Call to the Unconverted; Divine Life;;
Coungels to Young [iem; Crucifixion
to _the World by the Cross of Christs

Poor Man'g Family Book; Converge with
God in Solitude.

(a) the idcas of these writers are exemined in
eogr Stephen I 137-21709 '
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2 4,28) continued.

Divinitys Puritens & Dissenters pre 1700 (cont'd)s

Bates Harmony of the Divine Attributes in
Redemptions Spiritual Perfection;

Four Last Things; Submisgion to the
Will of God; Muneral Sermons.

Flavel 22 2?5 Fountain of Lifes; Token for
Marinerss; Sacremental Feditation;
Tnglend's Alsrm; Zperhapsj Husbendry
end Navigation Spirituaslized.

Natheniel Taylor Palth; Discourses sgainst
Deism; the Covensnt.

How L1v1ng Temple (especially); Blessedness
of the Righteous; Delighting in Ged;

Enmity end Recongiliation between
God_and lian; Carnality of Religious
Contention; Thoughtfulnegs for the

Morrow;: Redeemer's Tearg wept over
Lost Souls; Redeemer's Dominion
over the Invigble World; +two post-
humous volumes on the Spirit,é@specially

' recommended..

Preqent—day dissenterss

Evens Chrigiisn Temper; Sermons to Young
People.

Wright Regeneration; Deceitfulnesg of Sing
Concern of Ifen..

Watts Sermong; Death and Heaven (4,3)%

_ Yorld to COme, Humble Attempt.

Grove z3 135 Select Sermons; the Sacraments
Secret Prayer.

M. Henry on the Bibles on the Sacrement.

Earl on_ the Sacrsment..

Boyce two volumes of Sermonsj lMiscellsneous

Sermonss on the Four Last Things.

Bennet Ghristlan Oratorye.

Jennings (4,16) Sexmmons to Young Persong.

Grosvenor, severeal lMiscellaeniesg; liourners
Treatise on Death.

Bury-gtreet Sermonss on the prlncipal Beads
of Christienity, by Watts (4,3),
Guyse, Price, Jennings (3, 21), Heal
and Hubbard (4,21).

Doddridge (perhaps); Rise sond Progress of
the Soul; Sermons on Fdueation; on

Regeneration; 1o _Young People..
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(4,2). (4,28) continued.. :

Commentariés etes Beza (unequelled), Erasmus, Castellio,,
Hernsius, Patrick, Lowth, Locke,
Pierce, Benson; Ainsworth, Grotius,
Brenius, Wells, Calvin, Pool, Le
Clerc; Credock (2,18) highly
recommended..

(the following are not directly
comnentators, but useful) Whitsius,
Saurin, Glassius, Gattaker,

Prankius, Knatchbull, Blackwall,
Lightfoot, Calmet, liede, Hallet
(3,15), Bdwards, Le Crene, Wolsius,
Rapheliusg, Virtings, Boss, and

above all, Elsner, and Lardner
Credibility I & II.

T 0000 I dare say, Sir, you will not by any means
imagine that I intend to recommend the particular
notions of all the writers I here mention, which
may, indeed, sufficiently appear from their
absolute contrariety to each other in a multitude
of instances; but I think that, in order to
defend the truth, it'is very proper that s young
minister should know the chief strength of error”.
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(4,26) "aA Catalogue of a Tew Useful Books" for

ministers, by Hiagh Bvans 1?73 (12).
Hebrew Bible.

Septuagint.

Greek Hew Tegtsment..

Lexicongs Latin (Alnsworth); Greek (Hedericus);
Common Plase Book for the Scripture (Clark);
New Testement (Daweon'’s); Phrases (Robertson)s:
Hebrew Concordsnce (Taylor); Scripture
Dictionery (Wilson); Concordance (Cruden).

Expositiong: Gill (rabinnical, orthodox)y:
Henry end Burkitt (spiritual)s
"Doddridge is to be valued for sublimity,
perapicuity, penetration , and
unbounded love®s
Guyse (serious);

Poole Synopsis Criticorum ("most
especially“jp

Poole English annotations (espmeially

_ volume I).
On Revelation
and againgt
Deigms Helyburton;

Baxter Reasong of the Christien Religiongp
Lyttleton Conversion of ... Pauls
Sherloek Trisl of the Vitnesgess;
Jennings (4,16) Truth & Divinity of
the Holy Sceripturess;
Doddridge (4,2) Evidences of the
. ~ Chrigtian Religion;
Leland, three volumesg
Lardner Credibility of the Gospel
: Higtory (but expensgive)s
Chendler Life of David;
Boyle Lectures on Natural & Revealed
Religion abridged to four
volumes by Burnet.

(12)in Baptist Register I 253 ££.
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54.26) co

ntlnued.

Divinitys

Dz, Owen's works in generaly

Bdwards (a) PFreedom of the Will; Original
Siny Religious Affections; the Nature
of True Viriues

Maclaurin Sermonsg and Zssayss

Witherspoon Vorks and Sermonss:

Gill Prophecies respecting the llegsish;
Cause of God and Truth;

Brines:

aime-Street Lectures,

Berxy-street Sermons (b)s

Cooper (of Boston, N.E.) on Predestination

-Jenmings’ (4,16) Jewigh Antiguitiessy

-Shuckforth Connection of Sacred and Profane
Higtory (3 vols.)s;

Prideaux Connection of the 014 and New -
Zegtements;:

Blackweall Sacred Classickse.

Practical
Yritergs Doddridge (4,2) Rise and Progress of the

Souls:

. Watts 24 3) Love of God; Pagsiong; Humility

Livegs Cl

Historys T

eeo Panlsy
Orton Religious Bxerciges; Sermons for

01d Peoples
S. Stennett (4,25) Sermons ~-"the best, on
the whole, in my opinion, in the English

language®s
Davis (of fmerica, published by Gibbons)gj

Hill.

erk on P. Henry, M. Henry, Halyburton,
Doddridge, lirs. Bury, etc..

Turretine Compendium "which you translated"y:

Mosheim in English (Maclaine)sy

Neal Higtory of the Purltans,
Crosby History of the Englich Baptistsy
Rapin Higtory of ¥ngland %for impartiality
end Revolution principles®.
Kimber for concigeness)
Hume for style, toryism end- sneering
loguacitys
Mrs. Macauly for the true spirit of
Republicenisng
Rollin Romen History, "or a short one by
question & angswer"®;

(2)Calvinist.
(b)see remark in previous quotation from Doddridge.
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4,26) continued.

Higto
Zeont'd) Stanyen History of Greeoe;
Smith Thucydidessy

Rennet Antiguities of Romes:

Potter Antiquities of Greeces:

Lyttleton History of Henry II "is esteemed
one of the finest pieces of hi-tory
in our language®. .

Miscellaneougs Preceptor two volumesy -

Rowning Zxcerimental Philogophy;
dennings z4,165 on the Globess
Watts (4,3, on the CGlobegs:

Derham pgtro- and Physico- Tbealogz

Sgectator_

Hature Digpl ds.

YVason on Hlocution;

Ray . Wigdom of God in the Creation (2 1733

Tocke on the Understondings

Vatts Imgrovement 4,3)e
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The Short and Towgood familieg.
‘Michaijah Towgood (L700-92) tutor of the

second of the three academies at Exeter (4,12)
end author of a stendard dissenting apologetio,
The Digsenting Gentleman's Angwer to the Reverend
Mr. White's Letter 1746, was cousin to listthew
Towgood, tutor at Colyton and Shepton lallet
(Appendix C). Both were grandsons of an older
Matthew Towgood (1), en ejected minister who is
stated (2) to have engaged in tutorial activities
before his death in 1669 (1). The Colyton Metthew
Towgood eventually left the ministry, and engaged
in a brewery et Poole after 1730 (3).

A quegtion which remaing to be solved
is that of the Short family. 4mes Short, an
éjeoted ninigter with seversl. sons, educated the
latter and perhaps some other prospective ministers
at Lyme Regis or Colyton, or both (Appendix C).
His son John was a tutor, and took charge of
Ker's Academy ot Bethnal Green while Ker was in
Hollend, from 1692 to 1697 (3,3). He is also
stated to have remained at Colyton until. 1698
and to have been succeeded by Towgood (4), who
did not errive there until 1707 (5). Ilurch says
that the latter wes assistant to Ssmuel Short,
minister at Colyton 1707-1714, end adds

(1)DNB.

(2)CHEL X chap.XVI Appendix..

(3 )Murch 171.

(4)Parker Appendix I;: McLachlan 1lly
Bogue & Bennett II 37.

(5)Murch 335,
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Mr. Towgood kept an academy hers, and
left for Shepton Mallet, in 1716. (6)
He also mentions that '

one of lir,/imeg/ Short's sons assisted Mr.
Rerridge (Appendix C/) in his ministerial
duties at Colyton and educated young men
for the ministry (7),

and gives Kerridge's Colyton dates as approximately
1688-1714.

This suggests tb the author the following
golutions +the Short who assisted Kerridge was
not John Short - or at any rate the latter was
not the only son of Ames Short to do so - and
John's brother, Samuel; was also a ﬁutor, and
(as often happened) stepped up from assistant
pastor to pastor in succession to Kerridge at
some date between 1707 and 1714. Possibly John
Short was (despite Calamy's statement (8)) never
at Colyton: Samuel Wesley (whose informstion is,
‘however, given with en air of vagueness) mékes
"Mr S™ go from Lyme-Regia to "Bishops-Hall near
Beshnal-Green® in 1693 (¢). Whether Wesley is
correct or not in mentioning Lyme rather than
Colyton, itvéeems thad the introductiuvn of Ssmuel
solves the difficulty of John Short's apparent
double loeation from 1693 onwards.

(6)ivid.
(8)Continuation 420.
(9)Letter 7.
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Tutors not considered in the foregoing chapters.

The following lists give, for the sake of

completeness, brief notes of those tutors who
have not appeared in the body of the thesis.
In some ceses they were ministers who took into
~their homes one or two young men who required
preparation for the ministry; but others of these
tutors kept regular acaedemies dealing with numbers
of pupilé at a time. These lists are thus not
homogeneous; the only classification attempted
is into (a) those tutors who qualify for Chepter 2
by virtue of having been up at Oxford or Cembridge,
end (b) others.

(&) TUTORS BELONGING TO CHAPTER 2.

(1),

Neme of Where Where Remarksg..
Tutor active educated
1.| ALSOP, London, Ma, Presbyterian
Vincent, 1690=-2.. John's, |Pand pupil.
died 1703. Cembridge.
2.| BAIOCK, ‘South Cave, |John's,
James, near Hulls |Cambridge,
8. 1691, non-matric.
end/or
. Edinburgh.
3.| BASSNET, Coventry, oxford &
Semuel. assisted o hvilae.
Bryan, belowd —= %3

(1)Celamy Continuation 417,420,587,958%
S. Wesley Letter 43 Jeremy 12,27,29,32,33%
Ward Professors 153-5§ Richardson 198;
Toulmin 239,246,247-95 1TBHS IV 220-l;
Bogue & Bennett II 41-2, “47-8; gggﬁ;ﬂ_IV293.
Wilson Diggenting I 283,4665 II1I 137,436-7; IV 334-6;
lurch 9,13,170,333% TCHS I 399;1I 45 JIII 283;V 20,139-46,

Gordon Freedom 204-5,243,248,325,367,3833 2313

Parker ﬁﬂﬂé&i&& I;

CHEL X chep. XVI Appendixs;
DNB3:
MeLachlan 10,11,14,43,84;3
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4..

Se

6.

7

8.)

9. GREW,

BRY AN,
John,
Senior,
died 1675

BUTTON,
Ralph,
¢l612-1680

CUMMING,
John,
died 1710.

FERGUSON,
Rober'b °

GLASSCOCK,
Francis,
died 1706.

Obadieh,
1607-1689.

10.KERRIDGE,

dohn.

11.LANGSTONE),

John,
1640~
1703/4

with Ames

gona ((b)
below)

Ipswich,
from betw.

1686 &
1690, until

_lafter 1696.

Coventry bD,
Emmanuél,
Cembridge.

Islington [MA, (BD?),
Exeter &
Ilerton, Oxf.
(fellow)

|Shepton MA,

Mallet fr. |perhaps

1698;perhaps Scottish.

previously

at

Bridgwater.

Islington, -

soon after

1662,

helped to [Oxford or a

continue Scottish

Morton's University

Academy(2,31)

|Coventry, M4, DD,

agsisted & |Balliol,

gsucceeded - |Oxford.

above.

Colyton, MA,

between Oxford.

1688 & 17143

Short (bel.)
or one of his

Pembroke
College,
oxford.

495,

Father of
John Bryen
of Shrewbdury,
(2,29).

Prof.Geometry,
Gresham's Coll.,
1643~7 ;0xf.
Univ.orator &
canon of Chkrist
Church 1648.

"teught
university
learning®.

Enthusiastio
student of
prophecy, €8P
Den. & Hev.

John Short
((b) below)
was pupils
see
Appendix B.

Presbytarian &

Congrejational.
Aund pupilse.
®conciliatory to

perswasions®.

those of different
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12.LONG, . |Newcastle- |Fellow of Presbyterian
'| George, upon-Tyne, [Trinity Fand
nof 1690~1. College, = pupil(s?).
Durhem®. ' Cembridge.
_ MD Leyden.
13.NOBLE, ° Bristol, ' Assisted by
Isasc. 1L 655=8.,. J. Reynolds
. (below).
14.REYNOLDS, Nottinghanm, &A,
Edward or |with Emmernuel,
Willianm, Whitlock, Cambridge..
died 1698. |below.
15.REYNOLDS, |(Bristol Pembroke, Apparently no
John, (assistant (Oxford, connection with
1666/7- pastor to |non-grad. Thomes (below)
727, I.Noble pr with the
(above)) Bristol Baptistis
1695-1698% (4,26); medical
Gloucester, praciitioner..
ssgisting '
Torbes (3,8)
1706-17083;
Shrewsbury,
with Gyles,
from 1708
((b) below) 4
16.RISLEY, Leighs MA, Presbyterian
Thomasg, Lancs, Pellow of |Fund
.1630-1716. [1693-6. Pembroke, pupil (s%).
. Oxford.
17 JSHEWELL, Coventry, MA..
Thonas, aspisted
died 1693. jBryan smd
Grew
(above).
18./SHORT, Colyton, MA, . educated his
fmes, -~  |etc.,with |Exeter Coll. sons, and
born 1616. Kerridge, ' |Oxford. perhaps other
above. " ‘ ministers.
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19.SHUTTLEWOOD,
Jchn’z
1631/2 -
1688/9..

SPRINT,
dJohn.

20.

2% . STRETTON,
. | Richarde.

22.[THOMAS,
Williem, '
died 1693.

23 JTOMLINS,
thno

2410WG00D,
'Matthew.

s 8

25.VEAL,
Edward,
1632=1708..

26 JWHITAKER,
. Willism,
1629-1672.

o7 JWHITLOCK,
dJohn,
1625=1709..

Northantss:
Sulby .
(Welford)
& Creaton.

Andover,
1688,

London,
1L686..

Bristol;
4§26 GeVe

Alton,
Southe
anpton,.
fr.l690.'
Semly
(Vilts. ),
soon after
1662..
Wapping, -
2y16800

Bermondsey,
from soon
after 1662,
Pupils in-
cluded
foreign
divinity
gtudents.

. [Wottinghen,

with
ReynaldSQ
ghoees.

Chriat's,
Cembridge,
non=-grade.

B4,
Gloucester
Hall,
Oxford.

Cambridge.

PzﬁA. Christ
Church,
Oxfordy
Fellow,
Trin.Coll.
Dublin..
BA,
Emmanuel,
Cambridge.

fMA, -
Eméanuel,
Cambridge.

600.

took one of
Morton's (2,31)
fomer pupils. -

took cne of
Morton's (2,31)
former pupils.

Presbyterian
Fund -
pupil(s?).

see Appendix Be.

*read Logic
end Ethics®.

tgreat skill
in the learned
languages, i
well versed in
philosophy,
philology, eeo "
Specially noted
for oriental

lLanguages.
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28.

WICKINS,
Williem,
1614-~1699.

continued
Morton's
academy'
with Lobb
(below)
end
Blasscock
(above ) .

) MA’

Cat.'s
Hall or

_ |Pmmanuel,

Cambridge.

50%.

noted for

|dJewish and

oriental
learning.
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(v) TUTORS BELONCGING TO CHAPTERS 3 and 4.
Name of . Where Antecedents | Remarks
Tutor active
1l.| BALL, Kingsclere, |Pupil of had Presbyterian
Jacob (1). |near Southwell [FPund pupil.
) Newbury; (3,22) and
1706~7.. of Waters
(velow).

2. BENSON, London, Pupil of AriangLookean
George, 8. 1750, Dixon (3,18) bibliecsal oritic.
1699-1762.. & at GClasgo
(L 3233345 DD Aberdeen.

556) Priend of
: Rotheram
' , (3,1%).

3+| CLARK, St. Albang, |Pupil of His only
Samuel 1718-20. RKer (3,3); |[Presbyterian
(138) (father of |Fund pupil was

: Doddridge's [Doddridge (4,2),
agsistant, |before the
4,2). latter went to
. _ Kibworth,
T COO@, : Cl&re' - had
Willdiem Suffolksy Presbyterian
(1) 1710-6. Fund pupil.

5. GODWIN, Hungerford, |Pupil of
Edward Berkshirejy |Jones (3,8),
8+1695- with | refused
1764. Robinson invitation
(13839310)J(below). |to succeed

' - |him.Priend
of
Doddridge
, (4,2). _

6. GOODWIN, London Educated in (had Congregationsal
Thomas (ass't) Pnglend & [Fund pupilsg
(junior) |to Lobb, Hollend json (anti-Williems
21650~ (velow) of in Crispien
T1716. 11.684=-86% Goodwin controversy.
(1;2383;95 |then at (2,22).

12)- Pinner.

all footnotes are at the end of the Appendix.
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8.

9.

10.

1%.

13.

14.

GRIFFITH,
Roger.
(13314).

GYLES,
Johnsg
died g,
1730..
(8315).

HAWKINS,
Isaszos
died 1724.
(1).

HORSLEY
(1).

HUR?Z, -
William,
(1).

KIRKPATRICK,
died g.
1750
(8311316).

LOBBS

-Stephen,
died 1699..
(2553205

LOWIHION,
Samuel,
‘died X780

(8).

Abergavennyﬁ Pupil of
1697-1702.. |Ker (3,3)
~ & at

Utrecht.
Shrewsbury, [IMD..
with
Reynolds

((a) sbove).
Wakefield,

1717-8,
Morpeth,
172k~5.
Little
Baddow,
Essexjor
Cambridge-
shires
1691-3.

Bedwoxrth, [lMA, &
with Scots
Sandders University,
(below), probably
cl710~1750. Glzsgow.
London, - BEducated at

11685 on, an Academy
with end in
|Glassecock & |Holland.
Wicking Priend of

(abo¥e (a:));King Jenes
sspigted 11,
by Goodwin
(gbove).

Newcastle~ |[Pupil of
upon-Tyne, (Rotheren
1752-1780.. |(3,19).

503.

Pupils included
Jdones (3,8).
Conformed 1702.

Presbyterian
Pund pupils..

Presbyterian
Fund pupils.

Presbyterian
Fundpupil (s?)) .

Pupils included
Rooker and -
Reader (4,20)

& Barber (4,30),
gll orthodox.

nti-erninian
congregationalist,
but hoped for
comprehengion

of dissenters

in modified
establighnent.

-]

Trained
ministers..

2ll footnotes are at the end of the Appendix.
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15.

16,

17.

18..

19.

20.

JOORE,
Thomeasg
(1:8).

ODDY
(11).

PIKE,
Samuel,
1712-75 '
(2595113
15:19).

PORTER,
Joseph,
1659~1721.

ROBINSOW,
Benjesmin,
1666~1724.

SAUNDERS,
Julius 'y
di;ge
al 1]
(8:11). -

Abingdon,
Berkshires
1720-L.

Pinner,
genior
pupil &
gssistant
to Goodwin
(above),
1697.

Hoxton -
Square,
London,
c. 1760,

Alcester, .
until- 172Lk.

|Rungerford,

with Godwin
(above)..

Bedworth,
with
Kirkpatrick
(2bove),

|¢1720-1750..

Pupil of Presbyterian

Latham(3,7) 3| Pund pupil(s?).

son &

sonetime

assistant

to John

HMoore sen.

(2, 25) *

Pupil of

Goodwin

(above)..

Pupil of g legs literary

Hubbard seninary .

(4,21) end Hutechesonian

of Eames (seripture basis

(3,12). for =@ll knowledge),
beceme Sendemanien
1785
"gentlemen &
merchants® as
ell as

' inisterg.

Pupil of

Sheriffhaleﬂ

(2,30).

Pupil of Celvinist.

Shuttlewood

((a) above),

after some

time at

Oxford.

504.

all footnotes are at the end of the Appendix.
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£1. | SHORT, Lyme Regis |Educated by (See Appendix
fohn.,. &c. ,until |his father |B..
(9321). 1692, then |(& Kerridge
S vice Ker ((=) above)
| (3,3) while|& probably
i| Latter was- |in Holland.
, %‘in Holleand.. .
22. | SHORT, ¢ | Colyton, Son of See Appendix
Samuel ¢| 1707=1714. | Ames Short [B.
| (88}, : ' ((a) above). .
23. |SMITH, | Mixenden HMA Edin. Anti-
‘Matthew, | (Yorks.We.R.) calvinist.
1680=
1736 or 46,
, (11314).
24. |TOWGOOD, Colyton & See Appendix
Matthew, | Shepion Be.
died 1746%|lallet,
(lgg 22) . 2&1707"29 .
26. |WATERS, Uxbridge, Pupil of had Presbyterien
James, 1692-6. Doolittle Fund pupil.
(1)
26. |WINTER, ° MarlboroughPfriend of trained minigters..
- | Cornelius |Wiltshire George
(19,23). |& Painswick Whitfield.
Gloncse.,
late 18th-
century.

(l)Jeremy 13,28,30,37,39, 42, 44,45,113,139 1486.
(2)DNB.

(3)ivid. s.v. Alexander.

(4)Nicholson & Axon 315,325,336,
(5)McLachlen Uniterian MOVement 27.
(6)Colligan 57.

(7)CHEL X chap.XVI endix.

(B)TCES III 865 V 20,68-70 78,1%39-~146,165.
(9)Wilson Digsenting I 371, 382 4663 III 436-7,447=9.
(10)Toulmin 248-9,251~3..

(11)McLachlan 6, ll~13°

(12)8.. Vesley Letter ?1l.

. (13)Roberts 14-15.

(14)Gordon Preedom 275,354..

__wa('\uk-?,s

Cobnue) o next cheef



Appendix C.. : ' 5086,

(15)Parker Appendix I..
(1L6)Evens Midland 137.

(17)Whiting 80. '

(18)"™W.B." /i.e. John Humphrey and S.. Lobb/ A llodedt
end Peaceable Inquiry into the Degign and Hoture
of Some of thoge Historical lMistakes that sre
found in Dr, Stillingfleet's Preface to his
Unreesonableness of Separation e.. L68l.

(19)Bogue & Bennett II 373 III 291,297 IV 280..

(20)Evane lidland 9.

(21)Calemy Continuation 420..

(22 )arch 171,335

(23 )Hooper.
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BOOKB T0_WHICH REFERENCE HAS BEEN MADE.

HOTEs In & number of ocases, particularly in Section

III velow, the choice of one work rather than
enother has been dictated merely by relative
accessibility to a part-time investigator
in & provincisl town.

The Librery owning the copy of each work
uged ig indicated by a letter, thuss

B Baptist Hietorical Society's Library and Bristol
' Baptist College Library.

C Cambridge University Library..
D Durhem University Library.
L ILondon University Library
1 British Mugeum..
N Librsry of King' 6'001iege. Neweastle-upon-Tyne.
P privately owned.. ' '
W Dr. Williems's Library.

(I) PRIMARY SOURCES FOR_ACADEMIES AND TUTORSS

AMORY Thomag Preface to Grove Forks.
BARBAULD lirs. A.L. 2§brseg7 on Warrington Acedenmy,
‘ quoted in Enfield Speaker.
BELSHAM Thomas  The importance of Truth .. a discourse
‘ os s to the supporters of the

New.College at Hackney 28/4/1790.. w
BOGUE Devid and) History of Dissenters,
BENNETT J.. ) four volumes 1812. D
BULL William " Memoriasls of the ReVo.WOBo’
edited by Josish BULL, 1864-5. w
CALANY Edmund An Higtorical Account of My
- - Own Life, Volume I, edited by
| J. T RUTT, second edition 183C. W
CHAUNCY Isaac The Doctrine which is according
to Godliness Grounded upon the
Holy Scrigtures of Truth ...
Church Order n.d W
CLEGG James Digry of J.Cey edlted by KIRKE W
COLE Thomas v A discourse of Faith, 1689. W
@ o A discourse of Repentance,1689. W



'CONINGHAM Jemes

CRADOCK sSamuel

L LA

LJ W

DAVISSON John

@ w

DEFOE Deniel

(4] L

- DODDRIDGE Philip

L] [
1) Q
L] ®
] ' L]
i @
n 0

508.

The Everlasting High Priest;
funeral sermon for dJohn
CHORLTON, 17065.

Harmony of the TFour Evangelists,
ecey 1668

The Apostolical History ...

to the Destruction of

Jerugglem by Titug, 1672.
Knowledge end Practice, fourth
edition, with Supplement,l702.
A Vindication of the Protestant
WMinigter's llissions Wherein is
proved, Both from Scripture and
Reason and -the Practice of
Primitive Churches, that the
Christian Pecple have sufficient
Aunthority from Christ to Chuse
dheir own Ministers ... sermon
eee a8t Taunton, to an Assembly
of Protestant Divines,1720.

- A Defence of the Protestant

Minister's lNission /above/,172L.
Compleat English Gentleman(1890).
Barlier Life and Chief Earlier
Writings of D.D., edited by
H.MORLEY, 1889..

Correspondence and Diary of
P.D., edited by J.D.HULPHREYS,
five volumes 1829. .

Memoirs of the Life and Writings
of the ReV.P.D., by Job ORTON,
1766,

Letters to and from the Rev.P.D.,
edited by Thomass STEDIIAN, 1790
Evidences of Christienity,

three sermons (1850)

¥ree Thoughts on the lost
Probable Means of Reviving the
Dissenting Interest, occasion'd
by the late Enquiry «.. 1730.
The Evil and Danger of Heglecting
the Souls of Men ... 8 sermon
.eo at Kettering (Prav.zé/ll-lz)
15/10/1741.

Works, ten volumes, c.lBO&.

o3



DOOLITTEL Thomas

" L

L} @

ENPIELD William

EVANS Caleb

FLAVEL John -
FLETCHER John

GALE Theophilus
GIBBONS Thomag

L4 #
] 14
w "
" ”
" ]
_ GROVE Henxy
n L
] "

609.

The Young lan's Instructer

and the 0ld [fen's Remembrancer
ooe Ffitted to the capacity of
children, and the more Ignorent
sort of People ... /on/
Assembly's Catechism, 1673.
Letter to Jemes CONINGHAM

MS Sloene 4275.193.

Complete body of prahtical
divinity, 1723.

Spesker, or, Mlscellaneous
Pieces ... to which are prefixed
two essayss: l. on elocution..

2. on reading works of taste
(1827).

Advice to students having in view
the Christian ministry, 1770.
Sermons L7756 etc.

" Sermons. the Able Minister; st

the annusal meeting of the Bristol
Education Society, 1773.

Works, six volumes 1820.

Works, edited, with a Life, by
A. SCOTT, 1834.

Philosophia Genersalis, 1676.
femoirs of Dr. Isasc WATTS,1780
Disry, in ICHS I and II.
Rhetoric, 1767.

English Version of the Latin
Bpditaphs in the Nonconformist's
Memorial, 1775..

Account of VWhat Concern Dr. G.
has had in the late Pransactions
emong the Protestant Dissenters
at Northempton, 1775.

Scme Thoughts concerning the
Proofe of a Future State from
Reason, 1730.

Wisdom is the Spring of Action
in the Deity, 1722,
IMiscellanies, published post—
humously 1738.

Posthumous Works, four volumes,
1745, with prefatory memoir by
Thomas AMORY..

W=

= t

Oﬁ?
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HARRISON Ralph Sermons on Various Important
: Subjects..., 1813.
HENRY Phildp Diaries and Letters of P.H.,
- e@ited by M.H. LEE, 1882,
HICKMAN Henry - A Review of the .Certamen

Epistolare betwixt Pet. Heylin
D D and Hen. Hickman B D Where-
in ... our first Reformers
proved not to hold with the
Arminiens, 1659..

HUMPHREYS J.D. see DODDRIDGE. ,
JENNINGS David Introduction to the Use of the
e Glot)es, and the 01’1‘81‘37...,1747

b [

ggggEgYHEAD% Aﬂvertisemgnt 1753 "5 "36,30..

KIPPIS Andrew - Sermon on the occssion of a
new academical. ingtitution
26/4/1786.

LATHAY Ebenezer Sermons, edited (with llemodir)
by WQWILLETSO volume I.

LLEWELYN Thomas Historical Account of the British
or Welsh Versions of the Bible
..Y.=. 176805

" ) Higtoricel and Criticael Remarks

on the British /Bg.Welsh/
tongue.., 176%.

LOBB Stephen gee N.B.

LOBB Theophilus Discourse on iMinisterial

‘ Instruction, 1712.

LONDON CHRONICLE reproduction in TURBERVILLE..

LUCAS Thomas The pleasures of a religious
1life.../Puneral/ setmon at
Paanton ... /re/lir. Thomes
¥hinnel, 1720.

MORTON Charles The Spirit of Man, or, some
| meditations on 1 Th.5/23,1693.
w " ; " Little Peacemakery Discovering

@oolish Pride the Make-bate,
sees ON PmV.m/lO.oo in a
- Dislogue, 1674.
a. " The Gaming-Humor Congidered,
end Reproved ... By a Well-wisher
to Hankind, 1684.




N.B.

NEWCOME Henry

NEWTON dJohn
OLDFIELD Joshua

ORTON Job
OWEN CHRArles

OWEN Jemes
PALMER Semuel

PRICE Richard

PRIESTLEY Joseph

REES Abraham

REYNER Edward

51l.

i.e. John HUMPHREY and Stephen
LOBB,llcdest and peaceable
Inquiry into .. Dr. Stilling-
fleet's Preface, 168l.
Autobiography of H.N. edited

=]

- by R.PARKINSON, Chetham

Society, two volumes,l852.
Works, six volumes 1816

(2nd edition).

An Tssay towards the Improvement
of Reason, 1707.

see DODDRIDGE.

Natural History of Serpents,1747. L
Validity of the Dissenting

ﬂinistry " 1716. W
Moderation Still a Virtue...,1704. W
A Defenge of the Dissenters
Bducation in their private Academies
esey L703. W
A Vindication of the Learning,
Loyalty, Morals and [lost Christian
Behaviour of the Dissenters

towards the Church of England,

1705. . W
The Evidence for a future period

of improvement in the state of
mankind ... a discourse ... to

the supporters of a new

academical institution,25/4/1787. W
A Free Address ... on church
digcipline, 1770. W
Theological and Miscellaneous

Works, edited by J.T.RUTT, twenty-
five volumes, 1832. L
The Advantages of Knowledge o..

g Sermon ... %0 the supporters

of a new academical institution,
30/4/1788. W
Digcourse of the Necessity of
Humane Learning for e Gospel
PReacher, posthumously edited

by John REYNER, 1663. W

s =& U




RIDGLEY Thomas

RUTT John T.
RYLAND John

SAVAGE Seamuel)
. Morton)

~STENNETT Joseph

STENNETT Ssmuel

n "

STRONG Jzmes

TALLENTS Francis

TAYLOR Dsn
TERRILL Edward

TRAILL Robert
WATTS Isaao

512.

Body of Divinity, two volumes,
see PRIESTLEY.

Pastoral Memorials, two
volumes, 1828. -

A Sermon preached at the
ordination of Mr. Semuel Wilton,
18/6/1766, by PHILIP FURNEAUX,
with ... & charge delivered by
s‘m.as. ’17660 .

‘The Christian Strife for the

FPaith of the Gospel; a sermon

eee 8% oo. Themes~-street,9/2/1738,

before Cong.Pund Board?
Complaints of an unsuccessful
ministry, a sermon, 9/6/1752,
eoe to the Western Association.
The indispensable Importance of
real Religion, a sermon ...
31/3/1766...for the... Charity-
gchool.

Works, three volumes, 1824.
Funeral sermonson Henry GROVE,
3/3/1737/8..

A View of Universal History,168l.
The faithful end wige steward,...
to young ministers..., 1766.
Records o0f a Church of Christ
meeting in Broadmead Bristolg
published as Bunyan Library XIV,
1865. o

Works, four volumes, 1L775.
Improvement of the Mind or a
Supplement tc. the Art of Logick,
two volumes; the second having
eppendeds On Education;: fourth
edition, 176l.

Works, seven volumes, edited by
Edward PARSONS (Leeds) 1800.

E 2vY uvw
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WESLEY Samuel

W W

WHITLEY W.T.

WORTHINGTON Hugh

513,

Letter from a2 Country Divine
ese On the BEducation of the
Dissenters in their private
academies in several parts of
this nation (1703%?) 1704.
Defenge of a Letter concerning
the Education of the Disgenters
in their Private Acedemies, 1704.
Reply to lMr. PALMER's Vindice-
tion, 1707.

editor, MMinutes of the General
Assembly of General Baptist
Churches in Eﬂgland veey two

‘volumes, published 1910..

Semon ... t0o the supporters of
g new academicgl institution,
6/&/1789.
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(II) OTHER BOOKS RELATING TO ACADEVMIES OR TUTORS.
AVELING T.W. lemorials of the CLAYTON

H HNEw © =

BAPTIST HISTORICAL " "
SOCIETY, ) TRANSACTIONS OF ("TBHS").
BAPTIST QUARTERLY, WNew Series. P,
BAPTIST REGISTER, edited by John RIPPON,1790-1802
- BODY A.H. - John WESLEY and Education,1936.
BRISTOL BAPTIST) 280 years, 1679-1929, ‘anonymous
COLLEGE ) brochure, 1929.
BRUBACHER, J.S. = History of the problems of
education (N.Y.), 1947. P
BUTTS R.P. Cultural History of Education
(N.Y.), 1947. _ L
CALAMY ZEdmund Continuation of an account,1727. W
CAMBRIDGE BISTORY OF ENGLISH LITERATURE, volumes
IX, X '("CHEL"™). ‘P
CHIRGWIN A.lM, Decisive Decade, 1949. P
CHRONICLE of the London Missionary Society,monthly. P
COLLIGAN J.H. Bighteenth-century nonconformity,
1915. W
CONGREGATIONAL HISTORICAL SOCIETY, TRANSACTIONS OF
("2CHS™). P, B,W
CONGREGATIONAL QUARTERLY. P
CRAVIP J.M,. Baptist Histoxy, 1871. P
CULROSS James The Three RYLANDS. B
CURTIS S.de. History of Education in Great
Britain, 1948. L
"DWL MSY MS in Dr. Williems's Library,
No.24.59. W
DAVIS W.P. Isaac_'W&t‘bs, 1948. P
DICTIONARY OF NATIONAL BIOGRAPHY edited by L.STEPHEN
and S.LEE, 1885-1803. P
DRYSDALE History of the Presbyterians in
, England, 18883.. P
ELTON Oliver Survey of English Literature,
two volumes, 1928. P
BVANS G.E. Midland Churches, 1899. W
FERGUSON James John Ferguson, 1948, C
GOADBY J.d. Byepaths in Baptist History,1871 P
GODWIN Williem, Life of, by Ford XK. BROWN
(N.Y.) 1926. N




GORDON Alexander

" "
n "

GOUGH Striockland
GRIFFITHS Olive M,
HANS N.

HART A.T.

HAZLITT W.Carew

HENRY Philip end)
Metthew, )

- HENRY Matthew

HESTER Giles
HEYWOOD Oliver
HOOFER T.

515,

Addresses, Biographicsal and
Historical, 1922.

Treedom after Ejection, 1917

Heads of English Unitarian
History, 1895.

Mn Enquiry into the Causes of

the Decay of the Dissenting
Interest (anonymous) 1730.
Religion and Learning, 1835.
Comparative Education, 1949.

Life and Times of John Sharp,
Archbishop of York, 1948.

The Hazlitts, an account of their
origin.., 191ll.

by Rev. M.H.Lee (paper before
Chester Archeological ... Society),
1883. P
Life of Philip HENRY, 1699,
reprinted in WORDSWORTH Eccle-—

(2l o

W

B = Hass

giastical Biographies VI. N
Attercliffe as a seat of Learning,
1823.. W

Mtobiography and Diaries, edited

by J.H.TURNER, three volumes,1883. W
Story of English Congregationallsm.
1907. P

HULL, UNIVERSITY COLLEGE OF, Studies in Education,

IVIIEY Joseph
JERELY W.D.
JOHNSON, Samuel
JULIAN John

KING'S COLLEGE EDUCATION SOCIETY, Newcastle-upon-Tyne,

LAIRD J.

O e

the Journal of the Institute of
Bducation, 1949.

History of the English Baptists,
four volumes, 1830.

Precbyterian Mand and Dr. Deniel
Williams's Trust, +..,1885.
Lives of the English Poets,
Everyman edition, two volumes.
Dictionary of Hymns and Hymnology
(1892) 1907.

BEducation Papers.
Philosophical Incursions into ,
English Iiteretuds, 1946, i’ .

W N N "o E W N
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LINCOZN A. Some Political and Social Ideas
of English Dissent, 1763-1800;1938.L
LINDSEY T. Memoirs of Thomas BELSHA!,
‘ edition of 1873. L
LOVETT R. - History of the London Missionary

, Society, guoted by Chirgwin..
MeLACHLAN Herbert  English Education under the

Test Acts 1931. N
" " The Unitarian !lovement, I: Its
_ contribution to thought and
. - learning, 1934. w
MATTHEWS Al.G. Calamy Revised, 1934. D
MOUNPIELD A.. Early Warrington Nonconformity,
MULLINGER The University of Cembridge,
volumes II, IIXI, L
MURCH Jerome Higtory of the Presbyterisn and
: General Baptist Churches in the
West of Englend, 1835. B
NICHOLSON P, amd) The Older Nonconformity in
AXON ) Kendal, 1915. W
PARKER Irene Dissenting Academies in England,.
1914, L
PAUL C.Kegan Willism Godwin, volume I,1876. W
PAYNE Ernest A. Free Church Tradition in the Life
of Englend, 1944. N
POWICKE M. dJ. The Cembridge Platonists, 1926. L
PRESBYTERIAN HISTORICAL SOCIETY, Journal of ("JPHS®) P
RICHARDSON Cl.¥%. English Preechers snd Preaching
1640-16703; 1928. L
ROBERTS H.P. Nonconformist Academies in VWales

1662-18824 reprinted from Transactions
of the Honeurable Society of
Cymmredorion, 1930. : W

ROSCOE JeEe. Short History of Theological
Education, £.1949..

SMITH Preserved History of Modern Culture,

; volume II, 1934 (U.S.4.)

SURMAN Charles E. MS list of places of educatiocn of
congregational ministers, 1944.

SWAINE S.A. Faithful lMens Memorials of Bristol
Baptiat College ..., 1884,

@ W



THOMAS Joghug
THORPE T.E.
TOULMIN Joshua
TOWNSEND Henry
TUCK J.P.

TURBERVILLE

TURNBULL
TORTON T.

UNDERWOOD A.C.

517.

Welsh Baptists, in Baptist

Register, 1791.

Joseph PRIESTLEY, 1906. - P
Historical View of the State

of the Protestant Dissenters

in ©®ngland, i8l4. w
The Claimg of the-#ree Churches,
1949, P

The Teaching of History before
Thomas Arnold, art. in King's
College Education Pspers, 1948. P
editor, Johnson's England
(sympogium), two volumes, 1933.
Hertlib, Dury and Comenius,1947
Thoughts on the admission of
persons without regard to their
religious opinions to certain
degrees, 18354, L
Higtory of the English Baptists,
1947. N

2l

UNITARIAN HISTORICAL SOCIETY, Trenssctions ("IUHS"). P,W

WARD John
WATSON Foster

WHITING C.E.
WHITLEY W.T.

Q ® o

WILLEY Basil
WILSON -

WORDSWORTH
Christopher

Lives of the Professors of

Gresham College, 1740. L
Religious Refugees and English
Eduecation, reprinted from the
Proceedings of the Huguenot

Society of London, 191l. L
Studies in English Puritenism
1660-16883 1931.

Baptist Bibliography, two volumes,
1916 & 1922, w
Contribution of Nonconformity

t0. Education, reprinted from the
Bduceational Record, 1915. W
Eighteenth Century Background,l1934.P
History and Antiquities of
Dissenting Churches....london...,
four volumes, 1808, - WL
Feclesiasticel Biography VI, N
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(IIT) OTHER BOOKS TO WHICH REFERENCE HAS BEEN MADS.

ADAMSON JeW. Pioneersg of Modern Education
1600-1700; 1905,

ALLAN George Pamphlets relating to Durham
C()U.nty c:ee o

ANON,. ‘ The triumph of learning ...

Wnether there be any need of
univergities ... 1653, reprinted

P in Herleian Miscellany VI, 1l308.

BROWN dJohn The ¥nglish Furitans, 1912,

BRUONET P.. Physiciens Hollandals..., 1926..

BUSH Douglas: English Literature in the Farlier
_ Seventeenth Century,l600~16603;1945.
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