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APPENDIX I: Case-study data
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Memorandum

Serial number

School

Poject title

School Year

Number of teachers

Teachers’ specialisation: AE= Teachers of Primary School, UE. = Theachers
of Theology, UE 2= Teachers of Classics, UE 3= Teachers of Mathematics,
UE 4= Teachers of Physics, UL 5= Teachers of French, UE 6= Teachers of
English, UE 8= Teachers of Arts, UE 10= Teachers of Sociology, UE 13=
Teachers of Politics, UE 16= Teachers of Music

Teachers’ training: a= in Environmental Education, b= in Museum Education
(participation in the seminar “Museum — School”), c= in Archaeolog (BA in
Archaeology), d= in Local History and Archaeology (supervised by me)
Teachers’ experience: a= in Environmental Education, b= in Local History
Number of students

Students’ education level: /= I grade, 2= 2" grade, 3= 3" grade, 4= 4"
grade, 5= 5" grade, 6= 6" grade

Reasons | of choosing the subject: 2= Proposition for collaboration with
schools abroad, 4= Students’ interest, 5= Student’s(a) — teachers’ (b) interest,
7= Timeliness of the subject, 9= Easy access to sources, 10= Easy access to
the subject, 13= Level of linkage with other school-subjects, 14a= Impact of
the site on Local History, 14c= Impact of the site in general, 15= Benefiting
(pedagogic, cognitive etc), 16= Significance of the site in the past, 18= Proj-
ect continuation, 19a= Significance of the subject in general, 19b= Signifi-
cance of the subject for the region, 19e= Significance of the subject for
learning the interaction between human and landscape through time, 2la=
Importance of research for Local History, 21b= Importance of knowledge of
Local History, 21c= Importance of knowledge of local monuments, 23= Lack

of knowledge of local cultural heritage, 24= Significance of getting ac-
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X1
X1

quainted with the area, 33= Originality of the subject, 36= Applying know!-

edge obtained from other school subjects, 38= Love for the region, 40= Un-

derstanding changes in the way of life nowadays through study of Local His- -
tory, 41= Compatibility of the subject with the students’ age

The subject was chosen by: 1= the teachers, s= the students

Specific objectives of the project: /a= Protection of cultural heritage, 1d=

Learning about cultural heritage, If= Projection of cultural heritage, 1g=

Survival of cultural heritage, 2= Historical treatment of a topic, 3= Getting

acquainted with a region, 6= Alerting students on Local History issues, 12=

Linking today and tomorrow — comparing past and present, 14= Acquisition

of knowledge and experiences regarding human and landscape interaction

through time, 15= Understanding the interaction between human and land-

scape through time, 16= Alerting students on environmental issues, 17= The

general aims of Environmental Education, 18= Acquisition of knowledge, 19=

Acquisition of knowledge about the specific subject, 20= Alerting students on

the specific subject, 21= Development of collaboration and relationships

among students, 22= Development of skills-initiatives, 23= Development of
personality via contact with cultural heritage, 24= Construction of values —

attitudes, 25= Construction of a way of thinking, 26a= Familiarizing students

with scientific research and methodology in general, 26b= Familiarizing stu-

dents with scientific research and methodology through regional studies, 27

Exploitation of information, 28= Locating and solving problems, 31= Apply-

ing knowledge acquired from school lessons, 35= Alerting on art, 36= Aes-

thetic approach of cultural heritage, 37= Entertainment, 39= Alerting stu-

dents on their possibility to intervene in their region, 41= Alerting on today’s

way of living, 42= Mobilization for the subject under study, 43= Making sug-

gestions for utilization and projection of a region/building, 44= Cultivation of
love for the region via Local History, 45= Delineation of the subject, 51= Re-

cording the local cultural heritage, 53= Reading related literature, 55= Use

of knowledge deriving from other school subjects, 56= Expansion of students’

horizons, 57= Alerting on the significance of monuments on the shaping of

environment, 58= Taking advantage of students’ free time, 59= Enjoying vol-
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XV

XV
XVI

untary work, 60= Understanding the elements that characterise a historical
period

Collaboration with: /= Municipality or Community services, 2= Libraries, 3=
Foreign schools, 4= Other Greek schools, 5= Universities, 6= Specialised
persons, 7= Locals, 8= State services, 9= Students’ councils, 10= Staff of
teachers, 11= Museums, 13= Archives, 14= Cultural associations — organi-
sations, 15= Prefecture, 16= Parents and Guardians Asociation, 17= News-
papers, 18= Shops — craftsmen, 19= Archaeological Service, 20= Industries —
handicrafts, 21= Church, 22= Mass media

Evaluation: /= formative, 2= summative

Tools: /= Using a questionnaire, 2= Taking pictures, 2a= Collecting old
photos, 3= Making slides, 4= Using video, 5= Editing a booklet, 6= Making
replicas, 7= Painting, 8= Preparing stage sets, 9= Studying the bibliography,
11= Making interviews, 12= Sﬁlaj/ing archives, 13= Keeping a diary, 14=
Using/making plans and maps, 16= Using role-play or drama, 18= Making

posters







2nd Primary|Getting to know the 5 . .7 2.2, 6
School of Aigion |cultural treasures of] , L 9.11, 14
our area

Primary School of)The Peiros river s . 2.3,4.9
Achaikon and the surround- ) . 1]

ings: history
through centuries

Primary School of]Our roots 36, 5, 40
Aigeira

Primary School of|]Our roots 36, 5, 40
Aigeira

5 [Primary School of|]Local History and)1996-97 |2 AE, AE |id 0 25 3,4,5 613,440 3,1d, 19 {1. 11, 7|1 1. 11, 14
Ano Alissos Environmental 6 16

Education: Popula-
tion and occupa-

—

tions
6 (Primary School of|The Peiros river{1997-98 |2 AE, AE |1d la 30 4,56 |5 10 t+s (1d, 14.]6.7.11 |1 2.3.4,9.
Kato Alissos and the surround- 17, 51 11
ings
7 |4th Gymnasium of]{The castle of Patras|{1996-97 |2 UE 2, UE|2ad 2ab 32 3 4 18 t+s [26b, 6.16. 19. 1|1 2.3,6,7
Patras and the surround- 8 36 5 9.11
ings: mapping and
modeling
8 |4th Gymnasium of|Vineyard and|1997-98 {4 UE 2, UE|2ad, id |lab 40 1.2,3 |4,19 |t+s |1d, 37,20, 5, 2.[1 1. 3, 11,
Patras Achaia: a histori- 2, UE 4, 21, 44,11, 14, 8, 2.5
cal, folklore and UE 5 45,16 3.4
economic approach
9 |8th Gymnasium of{Upper city: a con-|1997-98 |1 UE2 1d 1b 17 3 4,9, 10|t+s (12,3, 14 |1. 19, 7.2 2. 5, 9
Patras tribution to the 14a, 15, 6.8.2 11,14
formation of the 13
urban landscape of]
Patras
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10 {8th Gymnasium of{The castle of Patras|1997-98 UE 2, UE|2d 2b 18 1 41, 23|t 3.56.57 |1.19
Patras and its neighbor- 8 10
hood
11 (21st Gymnasium{Local history and{1997-98 UE 2, UE[3ad lab, 1a |29 2 19¢,40 |t 6, 14, 24,16, 16
of Patras environment 2,UE2 25
12 {Experimental Study of the cul-{1997-98 UE2 lcd la 32 3 4 3 1d. 12, 6,|19. 1, 6,
Gymnasium offtural environment 28, 148,11
Patras (Lagoura) |of Patras 24, 41,
lg
13 |2nd  Gymnasium|History, culture and|1997-98 UE 2, UE|1ld 2ab 20 2 4, 21b S 6, 58, 22,19, 13, 2,
of Aigion customes of our 16 1d, 44 14,7
city
4 [Gymnasium of| The old churches of|1997-98 UE 3, UE|lad, 1a |lab, la |25 1,2,3 21c t 35,6, 311, 19, 21,
Aigeira + Lyceum|the area 8, UE 13 laf, 21,j14.16,7
of Aigeira 59, 31,
43, 58,
23,27
15 |Gymnasium of|A contribution to[1997-98 UE 16 1d 0 35 1, 16,7 t 1df, 431, 21. 14,
Chalandritsa +|the local history of] (Gym.), 51 8. 9. 10,
Lyceum of Cha-|Chalandritsa 1, 7.2.17
landritsa (Lyc.)
16 |Gymnasium offLocal History -]1997-98 UE 2, UE|2d 2ab 23 3 4, 19at 26a, 55.|1.2.7.9
Diakopton History of Diakop- 3 21b, 33 21,6
ton
17 |Gymnasium of|Agricultural culti-|1994-95 UE 1, UE|1a, lacd |2a, lab {48 3 5, 9lt+s [14. 21.[1.2,6.7,
Kato Achaia vations ‘|4, UE 5 19be 22.26b 8. 9. 10.
11. 18
18 [Gymnasium of|Local history and|1994-95 UE 1, UE|lacd lab 80 2,3 5, 9.jt+s |6, 14.(1.2.6.7,
Kato Achaia archaeology 2 21ab 26b. 5t {9. 10, 11,
19, 21,
22
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Gvmnasium off

Kato Achaia

Landscape archae-
ology of Kato
Achaia region

1995-96

6, 14]1.2.6. 71 1.2

26b. 51 [9. 10, 11. 3.5 7.
4. 19, 8. 9, 11,
21,22 12, 13

Gymnasium
Lakkopetra

Teichos Dymaion:
Historical  course
from 3000 BC

1993-94

AL 19, 11,
J2. 6. 8,
.14

Gymnasium
Ovria

Environmental
Education and
Local history

Gyvmnasium
Vartholomion

[The historical

monastery of St
Eleousa

Gymnasium of

Vrachneika

In search of the
roots of our area

6. 18, 22,
28

Lyceum of Ka-
mares

Archaeological
sites of our area

6, 1d, 39.
43

Lyceum of Kleito-
ria

Idioms and place-
names of Kleitoria
area

1997-98

21, 22,
26ab, 19

Lyceum of Lappa

History, culture,
geography, inhabi-
tants and customs
of the West Achaia

26b.  20.
1d, 3

Lyceum of Paralia

The port of Patras:
Sea roads of com-
munication, history

1997-98

19, 14
24, 25,
22,28

EPL of Patras

The Gerokomeion

area through time

1997-98

3, 14, 15.
39,43







APPENDIX II: Statistics




Primary Education (Achaia, Greece): The total number of schools occupied with any project (Total) compared
to the total number of schools occupied with Local History and Archaeology projects (LHA)

and to those supervised by me (SP)*

School Year Total LHA SP
1995-96 10 2 -
1996-97 32 3 1
1997-98 60 6 4

* Information before 1993-96 is scarce
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Primary Education (Achaia, Greece): The total number of schools occupied with any project (Total) compared
to the total number of schools occupied with Local History and Archaeology projects (LHA)

and to those supervised by me (SP)*

School Year Total LHA Sp
1995-96 10 2 -
1996-97 32 3 1
1997-98 60 6 4

* Information before 1995-96 is scarce
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Primary Education (Achaia, Greece): The total number of school projects (Total) compared
to the total number of Local History and Archaeology projects (LHA)

and to those supervised by me (SP)*

School Year Total LHA Sp
1995-96 12 2 -
1996-97 51 4 1
1997-98 92 7 5

* Information before 1995-96 is scarce






Primary Education (Achaia, Greece): The total number of teachers occupied with school projects (Total) compared
to the total number of teachers occupied with Local History and Archaeology projects (LHA)

and to those supervised by me (SP)*

School Year Total LHA SP
1995-96 14 2 -
1996-97 82 7 5
1997-98 116 8 6

* Information before 19935-96 is scarce
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Primary Education (Achaia, Greece): The total number of students occupied with school projects (Total) compared
to the total number of students occupied with Local History and Archacology projects (LHA)

and to those supervised by me (SP)*

School Year Total LHA SP
1995-96 250 41 -

1996-97 1486 71 25
1997-98 1500 137 97

* Information before 1993-96 is scarce
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Secondary Education (Achaia, Greece): The total number of schools occupied with any project (Total) compared
to the total number of schools occupied with Local History and Archaeology projects (LHA)

and to thosc supervised by me (SP)

School Year - | Total LHA SP
1991-92 21 6 -
1992-93 53 28 -
1993-94 54 26 1%
1994-95 54 29 1%
1995-96 69 29 1*
1996-97 67 34 3
1997-98 72 25 15

* These projects set up by me on an experimental basis






Secondary Education (Achaia, Greece): The total number of school projects (Total) compared
to the total number of Local History and Archacology projects (LHA)

and to those supervised by me (SP)

School Year Total LHA Sp
1991-92 32 6 -
1992-93 79 29 -
1993-94 110 34 I*
1994-95 145 38 2%
1995-96 201 38 1*
1996-97 224 51 3
1997-98 257 26 14

* These projects set up by e on an experimental basis
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Secondary Education (Achaia, Greece): The total number of teachers occupied with school projects (Total) compared
to the total number of teachers occupied with Local History and Archaeology projects (LHA)

and to those supervised by me (SP)

School Year Total LHA Sp
1991-92 120 18 -
1992-93 304 85 -
1993-94 396 109 2%
1994-95 479 120 5%
1995-96 567 104 I*
1996-97 425 86 5
1997-98 490 55 30

* These projects set up by me on an experimental basis
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Secondary Education (Achaia, Greece): The total number of students occupied with school projects (Total) compared
to the total number of students occupied with Local History and Archaeology projects (LHA)

and to those supervised by me (SP)

School Year - 1 Total LHA SP
1991-92 1300 206 -
1992-93 4580 1550 -
1993-94 5340 1505 17%
1994-95 6110 1506 128*
1995-96 7936 1670 27%
1996-97 4998 1483 62
1997-98 6500 697 368

* These projects set up by me on an experimental basis









APPENDIX III: The Local History and Archaeology Dossier

(Teacher’s manual)



What is the Local History Dossier?

The Local History dossier is a tool that will help the teacher to make a
good start in the programme that he/she is going to select with his/her pu-

pils.

It consists of information, bibliography, museum programmes and other

useful ideas.

The teacher can select any of the afore-mentioned and, either put them

into practice, or enrich his/her programme.

The dossier will help particularly if he/she is about to work on the history
of the region the school belongs to (community, municipality, district,

neighbourhood).

The suggested method is simple: Pupils begin the research based on their
family. Then the research is extended to their village or their neighbour-
hood. They learn to use the methods of a historian. They gather bibliogra-
phy; they take interviews from local people, and search for the truth.
Sometimes they are lucky enough, that they may participate in an ar-
chaeological research and touch the same things with a person that lived
in the past in the same region. Progressively, all local society is involved in
the activities of children. At the end of school year, they make a presenta-

tion of their work in public. An evaluation of their effort is made.

350



- Preparation - experiments

We could begin with experimentation on a small Local History project, e.g.
search and editing of the family tree of each pupil (see Example 1), so as to de-
tect the pupil’s response and make a practice regarding the work methods. In ad-
dition, pupils are informed concerning the philosophy, the purpose and the objec-

tives of the whole project.



FAMILY TREE

Eudyyeiog

1847

Zom Kaotpdxny

(Kapvéor) (Aotépr)

1937

(Ava)

Kovotavtivog Bactigiov 1815 Baocvuxn Taradonovhov
(Kapvéor KaraPpotov) (Kopvéor Kahafpotov)
1840  Xpvoa Avioviadn 1842  Hbiag Zang Tewpyog 1845  Eiéwvn Mapkov Xpnotog
(Kapvéar) (Ayofracitika) (Kapvd) (Kapud) (TTatpa)  (Aedvmo)
Kew/vog 1871 Tewpyia Biyyov Todvvng Bacuuksy 1881  ddymg Avaotusiov
(KarafBputa) (KaraPpura) (néBave) (Aiy0) (Aiy10)
AvBpéac 1935 Xoeio Hamomdavon Apeti
(Atyw) (Podwvy)
Ohmg 1963 ABnva Mntodkn Bocvaxty 1969 Zropdmc Toyag
(Afyw)  (TTatpa) (Hatpa)  Aldrpa)
AVEpEag Havayubmg Yopia Mapia Evyevia
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Inform the students on the philosophy, the aims and the specific objectives of

the whole project.

Pupils’ study of their genealogy could be a cause for an initial discussion, aiming
to verify their knowledge and their attitude towards the research and study of the
history of their familiar environment (their family, village, community, prefecture
to which they belong), as well as their perspective concerning related concepts
(such as Local History, General History, History of Greece, European History,
International History, Landscape Archaeology, excavations, museums of local
history, etc.). A part of this exploratory communication with pupils could take the
torm of a written test (a pre-test, see Example 2), which could be given tenderly,
so that it would not be considered by them as another expression of the
“oppressive” school procedure. In this way, the teacher could then tell them
about the intention of the Ministry of Education and the agreement of the local
authorities to introduce the study of Local History, what were the causes that re-
sulted into this decision, what were the philosophy and their purposes. There-
upon, it should be considered the aims of the individual school project, in which
the pupils are requested to participate, as well as the specific objectives that

should be explicit and realizable in the available time.

‘)



QUESTIONNAIRE
FOR THE SCHOOLCHILDREN 1

Dear pupii,

Our school, intending to detect the needs, tendencies and the interests of their pupils in
the study of subjects regarding Local History, has proceeded in the editing of the questionnaire
that you hold in your hands. The questionnaire is anonymous. The answers given will be used
only for research purposes. Your sincere answers, as you can see, are highly important to our
research. For this reason, please answer as well as possible to the following questions.

I would like to thank you in advance for your co-operation and for your valuable time

in order to answer the questions of the questionnaire, as well as for returning it to us.

The teacher

(V%)
wn
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1. GENDER:
a) male

b) femalc

4. NUMBER OF FAMILY MEMBERS: ........................oiin

5. PARENTS’ EDUCATION LEVEL:
a) Primary School

b) Gymnasium

¢) Lyceum

d) Technological Education

¢) University Education

6. PARENTS’ PROFESSION:

) ather’ S L

D) MONCI S Lo

7. FAMILY INCOME:

a) Up to 200.000 drs per month

b) From 200.000 to 300.000 drs per month
¢) From 300.000 to 500.000 drs per month
d) Over 500. 000 drs per month

8. PLACE OF RESIDENCE:
a) Mountainous

b) Semi- mountainous

(S

(v

N

J

[ [ [ ]

l

l

L1 T ]



¢) Lowland

d) Coastal

9. POPULATION OF THE PLACE OF RESIDENCE:
a) Up to 2.000 pcople

b) From 2.000 to 10.000 pecople

¢) Over 10.000 pcople

T O e A

10. How long have you been living in your area?

11. You know some things for the history of your community (please put numbers 1, 2, 3...):

a) from books l:| b) from newspapers D
¢) from films or TV programmes D d) from radio programmes D
e) from lectures D f) from your family or the locals D

g) I do not know anything D

12. In your opinion, which is the most important:
a) historical fact that ever happened in your area ..............oooooii i
b) person that ever liveéd in YOUr @T€A ... ......oei i iit ittt e e

¢) monument that was ever built in your area ...

13. Why did you choose this?

14. Are there any ancient remains in your area?

a) Yes b) No ¢) I do not know D

15. If ves, should they be restored or remain in their present condition?



a) They should be restored D b) They should remain in their condition D

16. Are there any excavations ......
a) Yes b) No ¢) I do not know D
17. Do you believe that enough money is spent on the archaeological rescarch?
a) certainly D b) probably D ¢) [ am not sure [:] d) probably not D ¢) not at all D
18. Do you believe that archacology poses problems to building activities?

a) certainly D b) probably D ¢) | am not sure D d) probably not D ¢) not at all D

19. What should be done?

20. If you find any old remains would you report them to the Archaeological Service?
a) Yes D b) No D

¢) it depends on the find D d) it depends on the time D
e) other (please, Writ€ it) ........ccooovoiiiiiiieie e

21. Have you visited a museum or an archaeological site in your arca during the last school year?
a) Yes l:] b) No D

22. How far is the closest museum from your area?

23. Are there any finds or exhibits from vour area?
a) Yes b) No ¢) I do not know [:l

24. Do you believe that it covers the needs of the public (Please. write vour opinion)?




25. Do you believe that we owe to pay in order to enter a museum or an archacological site?

a) Yes b) No

26. How do you fancy life in the past? (number 1. 2. 3 ... each squarc according to which sentence seems

closer to reality)

a) Family bonds were more tight

b) Life was more peaceful

¢) Criminality was lower

d) people were more religious

€) There was no unemployment

f) People were happier

g) They had to work harder

h) Life was shorter

1) Life was more or less similar to ours

27. What is in your opinion the best and the worst about the past?
A) ThE DSt 1S Lo

B) The WOTSt 1S, .. ... i

28. Do you believe that the knowledge of the past is useful for the life of modern people?

a)certainly |:| b) probably D ¢) I am not sure |:| d)probably not D ¢) not at all I:I

29. Justify your answer.

30. Have you ever traced your family tree?
a) Yes |:| b) No D

31. Would you like to:

L
(o]}
joed



a) bc a member of a group for Local History and Archaeology?

b) be a member of a collectors’ Club?

[

¢) usc a metal detector in search of a treasurc?

I

d) visit an excavation site?

c¢) attend lessons on Local History”?

f) to find the roots of vour family?

L]

32. Would you participate in demonstrations for the Greek identity of Macedonia?

a) certainly D b) probably D ¢) I am not surc D dyprobably not D ¢) not at all D

33. Do you thing that it is necessary to deal with the history of the local minorities (Gypsies, Catholics,

Refugees from Asia Minor etc)?
a) certainly D b)perhaps D ¢)l am not sure D d) not so much D ¢) not at all D

34. Do you think that Local History and Archaeology must be included in the curriculum?
a) Yes D b) No D

35. Do you believe that schoolchildren can contribute to the study of the history of their community?

a)certainly D b) probably D ¢) I am not sure D d)probably not D ¢) not at all D

Date of interview: ........ e



QUESTIONNAIRE
FOR THE SCHOOLCHILDREN 2

. Exo emoke@0cel To povaoctipu:

Koo popa. Mepikeg @popéc

TOAEG QOPEC

. [vopilo opiopéva orovysia yia To povastipl:

ard PiPpiia ano TG KaAOYPIEG

oo TOLG YOVELG pov amod CLYYWPLAVOVG

. To povactipt 18pvOKe:

oV apyadTNIa o1a, Bulavtivd xpovia

ota petafolavtiva xpovia

. O mo yvoorog EMMvag peretntiig s Bulavrinig Apyatoroyiag sivor:

0 Mavoing Koppéc 0 Mavoing Avopovikog

o Mavoing Xotliddxmg

. To povastipt kticTKE 6TO GUPAYYL Y VO

un eaiveral and tn Odhacoa glvat HoKpld amd Tov KOGUO

eival KovTd 6To 6460¢

. To povaostipt ovopdstnke g Eleovoac:

amd v ewdva mov Ppédnke v va. Tovg ereel 1 Hovayia

azd 10 Aad1 TOV KAVTINALOD TNG EIKOVOG

360



7. H swcdva tng Eheovoag amsikdvile:

v [oavayia

v Ayia EAeovoa

v [oavoaylo kat 1o Xptotod

8. To povaotipr vAdysTaL SLOLKNTIKG:

oto Iazrprapyeio

o10 Anpo BapBoiouiov

oty emtokornt} Hhelag kot QAgvng

9. O povayot ¢pTraéav To TEiX0G YLU. VU

TPOGTATEVOVTOL atd Ta Qypra. {ha

QTOLOVAOVOVTIOL A0 TOV KOGHO

TPOCTATEVOVIUL OO TOVG TEPATES

10. To povaotipt KTicTKE pIE:

TAiDeg

TETPEG

11. KaBohiké ovopdalerar:

TO TELYOG

Ta KEMA TOV Hovayhv

&G UmeTOV

0 TOPYOG 0 vadg

12. O vadg £xeL KATAGKEVUGTEL GTOV UPYITEKTOVIKO TOTTO:

BoacthMkng

BaotAkig pe TpovAo

CTOVPOEIBOVG




13.

14.

15.

16.

17.

18.

O vadg £xer draxoopnBsi somtepika:

LE TOWOYPAPIES LLE POPTTEG EIKOVEG D

He yneuwtd

To ténumho givar £pyo:
TAAQLOD TEYVITT VEOTEPOL TEYVITN

apyoiov Teyvim

To ddoog ¢ Eleovoag meprhapfaver 0évdpa dnwg:

o&iég KOGTAVIEG TEVKAL

eratTa, TOLPVAPLY

To aylaopa g smhag Oswpeitatl Oavparovpyd yuo:

TIG £YYVEG Yuvaikeg TOVG VAT POVG

TOVG OVOTOVTPOVG

To povaotipr énarte onpovriké péro:

otV Tovpxoxpartia. otV Ebvikn Avtictaon

o610VG BoAkavikoig ToAEPOVG

Tn Ocia Asrtovpyia 610 povasTipL TEAEL:

1 NYoLuEWN 1) TTYOULLEVT] KO Ol KOAOYPLEG

0 emicKOTOC o Iotpiapyng

KATO0G QO TOVG 1EPEIG TWV KOVIIVOV EVOPIDV D
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19. Zvyyido ovopaletan:

Hatpapyo eyypagpo

Movaotnplaxo £yypoapo

AVTOKPATOPIKO EYYPUPO
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Here is an example of setting aims and specific objectives ...

AIMS

1. OPENING OF THE SCHOOL TO THE LOCAL COMMUNITY
(Add to the school worldview that of the local community - study of the pupils’ own history

which has been neglected at school)

2. INVOLVEMENT OF THE LOCAL COMMUNITY IN THE CHILDREN’S AC-
TIVITIES
(The children’s activities cause the involvement of the whole community in the study and the

preservation of the past. This will enhance the understanding of its historical identity)

3. CONTRIBUTION TO THE PRESERVATION OF THE HISTORICAL LAND-
SCAPE AND THE HISTORICAL MEMORY
(Collect and preserve the history of communities, memories, ways of life through chil-

dren’s projects)

4. DEFINITION OF THE PARAMETERS OF THE PRESENT DEVELOPMENT
PROCESS

(The proper understanding of the past results in a rational and balanced development)

SPECIFIC OBJECTIVES

Specific objectives are more explicit and can be measurable. They refer to the three sectors of

human behaviour: a) cognitive, which includes knowledge, perceptions and thoughts, b) affec-
tive, which is associated with attitudes, intentions and values, and ¢) psychomotor, which re-
fers to skills and abilities. 1 do not intend to define specific objectives. Every school and
teacher can formulate their own objectives depending on the individual subject and the individ-
ual place which they are going to study, the working conditions, the children’s reactions, the
available time and many other factors that it is impossible to be properly defined in advance.
However, any specific objective which is going to be selected ought to match the above de-

scribed aims.
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Inform the students on the methodology of the project.

Teacher should stress to pupils, that accurate and modern historical research re-
quires co-ordinated work 1n groups; each group should announce at regular stages
to other groups the concluded results, the speculations/problems and the new
plans, and then a discussion will follow. In this way, pupils will be introduced to
the understanding of the two basic working methods (action research and proj-
ect). Then, the teacher should present and discuss with pupils certain examples of
studies from other schools. A draft diagram will be presented, which can be ex-
tended, enhanced, or even replaced by a new one that will fit best in the character

of every school.

However, in order to be appropriately prepared, beyond the knowledge of the
philosophy, aims and methodology of this pedagogic activity, the teacher should
become aware of the need to change his/her role and, therefore, adopt co-

operation and co-activity with the pupils inside and outside school.

365



Choice of techniques - activities

Pupils, with teacher’s help, will choose and use a great number of tech-
niques, in order to approach the field that they have been already implemented
successfully in projects abroad; some of these techniques have been also imple-
mented in museum projects and Environmental Education in Greece. It is better to
practice with my pupils in making an action-diary (in which there will be in-
cluded observations and evaluations regarding the new experiences, besides the
implementation stages of the project); moreover, proceedings of every group

meeting will be kept (see Example).
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DIARY OF THE PEDAGOGIC TEAM

1

2

o
D

Thoughts, observations,

modifications (evaluation)

Description of events,
discussions with children,
teachers’ interventions,

use of a method etc.

Theory on which action is

based. Interpretation, hy-

pothesis formulation, com-

parisons
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As far as the techniques to approach the specific field are concerned, they
involve interviews of the community or district inhabitants (see Example) with
the use of a tape recorder as well as the development of a small record of oral

history.



ESSENTIAL POINTS OF THE INTERVIEW

WITH THE LOCALS, THE MAYOR OR THE PRESIDENT OF A VILLAGE COUN-
CIL

e Place of the village (why it was built there, advantages, etc.)

¢ Name of the village, the town/city or the district — Older name, if there was one - Origin of

the name
o The first inhabitants that settled (Names of Families)
e Where they came from — When they came — Old houses — Famous families
* Quarters - Names (older name, if there was any)
* Origin of quarters’ names
¢ Time and way they were developed
¢ Names of Families
e Evolution of the population (older and newer muster rolls)
¢ Toponyms - Origin of their names
e Presentation and pointing on the map
¢ Occupations of Inhabitants
¢ Jobs that are about to vanish
e Churches (names, when they were built, etc.)
e Religious feasts — folkloristic religious perception
e Schools (old/new ones, when they were built, etc.)
¢ Education-training
¢ Greek coffee-houses (communication, argument etc.)
e Attitude towards human and nature
e Transfer of values (guns, sense of honour, shame, etc.)

e Other buildings To what they were used for aforetime, to what they are useful today
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World War 11 (1940), German/Italian Occupation and the subsequent Civil War
Characteristic incidents

Immigration — Emigration

Means of transportation - roads

Watering - Irrigation systems (aforetime and nowadays)

Morals — Customs- songs - games (aforetime and nowadays)

Matchmaker - Matchmaking- Dowry - Marriage - Relation of best man/woman - Making

children

Heritage - parentage

Language (aforetime and nowadays) - Idioms - Consciousness
Space organisation (house decoration, properties, distance)

Family — Consuming habits (relations among the family members, cleanliness and order,

clothing, modern equipment)
Cultures - Cattle-breeding (aforetime and nowadays)
Agricultural copartnerships - Corporation buildings - Confrontation

Other social groupings
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Teacher can still...

go sightseeing with the pupils to the community villages or the town quarters, so that we can
observe various ways of building structure, belonging to different periods of time (modern

buildings made of cement, older buildings made of stone or adobe, mansions etc.).

Then, with the teacher’s help, pupils can record the most significant ones (see Example), draw
aspects and ground plans, take pictures of the most characteristic places of villages or quar-
ters, that indicate the main points of each of them. A video camera can be used, wherever it is

possible.

We could also make a map, indicating the place of the houses in space. We could colour in
different colours the new houses, on the basis of every decade or every twenty years. There-
fore, the shift of interest regarding habitation will be evident, therefore we could suggest prob-

able interpretations in relation to this effect.

A similar study could be made concerning the recording of pre-industrial and industrial

monuments and shops (see an example of recording industrial monuments in Ypourgeio

Politismou 1989).
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HOUSE RECORDING
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I should encourage my pupils...

to watch and participate, as much as possible, in the major works that take place
in space, with a great emphasis on the turnover of traditional occupations, to
dabble at an experimental use of tools (e.g. loom, plow, sickls), which will be
collected by pupils or manufactured by them, and finally, to record objects of

folk art.
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RECORDING OBJECTS OF FOLK ART
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I should also suggest to my pupils...

record people’s names (first and last names etc.) as well as the toponyms of the
area (see examples). Thereupon, I should discuss with them the importance that
they have, in order to understand the structure of settlements and transfers of
populations from region to region. Whenever I don’t have the appropriate experi-

ence, [ will ask for the help of an expert.



PEOPLE’S NAMES

LAST NAME FIRST NICK FATHER’S | MOTHER’S| FIRST AND LAST YEAR | YEAR | PLACE OF | PLACE OF ocC- YEAR | YEAR OF
NAME NAME NAME NAME NAME OF HUSBAND/ OF OF BIRTH |RESIDENCE| CUPA- | OF EN- | DELETION
WIFE BIRTH | DEATH TION TRY
Afpapng Xpiotog Tedpyrog Avdpiava ErnMwrtonovkov EXévi 1874 1948 AywBracinka| Aywfiacinka | Kmpatiag 1874 1948
Ianiiwtonovkov |Elévn Nuwdhoog Boovukn ABpbung Xpnotog 1877 1918|A. Blaoia AvywoBhaoitka |Owiakd 1897 1918




TOPONYMS

TOPO- [MODERN |PREFEC-|{COM- DESCRI- |GEOGRAPHI-[PROPERTY [NrOF |TYPE |ROOT |LANGUA- |INTERPRE- |[POSSIBLE |BIBLIOGRA-
NYM [INVOCA- TURE MUNITY [PTION CAL POSI- MAP GE TATION INTERPRE- |PHY
TION TION GIVEN TATION
FROM THE
LOCALS
Kakoye- |[Kodoyepikd  |Ayxoiag — (Ayoflact | Aubpogo BA mg Ipomv W&ok, {25337  |MIK Karo- |[EAA Awaprovmpo |To o
PIKo KOV olknua ko |ekkAinoiag Tov  |poviig Ay. YEPOG TOV HOVOYOV
aypdg yopw |ouiopod Nikordov Ko oK Tota
om' autd oe | EmapTovia Bhaoiag ™mE HOVIG
oyl
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I should look for...

old maps and help the pupils to seek in them settlements and toponyms of their
region. In case they don’t find anything familiar, they will wonder, therefore we
will have the chance to tell them about the time of development of settlements,
the change of names during the different periods of time as well as the problems

of cartography. I could ask for help and see more maps.
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I should present...
to my pupils old censuses, such as those made during the Ottoman and the Vene-

tian period (Panagiotopoulos 1985). Children should look there for their village or

town and compare the population during that time to the one nowadays.
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An indispensable supplement of every research is to look for...

bibliography

relative to our subject. So, it is better to visit a good library with my pupils, or to
make by myself some photocopies and hand them out to the working groups. The
Municipal Library of Patras is the best in the Prefecture of Achaia, but if it 1s far,

I could seek the books I want in other local libraries.

AHMOTIKH BIBAIOOHKH INATPON
Maovog 110
mh. (061) 277751

Agvtépa - ITgunm 7.45-14.30
17.00 - 20.30

Topaockevn - ZaPPato 7.45 - 14.00

Mowdweod Tppa

Aevtépa - [lEumm 7.45-14.30
Agvtépa 17.00 - 20.30
Tapaockevm 7.45-14.00
MoapapTyua

Poxaiag 26, ' dpogog
. (061) 312745

Agvtépa - [apackeum 9.30 - 17.00



Here are some of the essential books that I need to look for.

Aoavidov Z., To mpryxmrdro e Ayaiag, ekd. XvAAdyov mpog 01adocty meeripmy Pifiiov, Adnva
1975,

Owuodénoviog Zt., Iotopia g noremg tov Hatpov, B &xd., Tlatpoar 1950.

Kapatlag A. - Xapardumovg X. - T'koton A. - Avpag I, Iatpa: Ovoudtmv eniokewg, €xd.
Efvicog Knpog Matpdv - Huegprotog Knpug Hatpav, Hatpa 1995.

Kopvirog Xp., Xapoypagia e EAAGSog, A, Nouog Ayaiag, Ev Abnvauig 1903.

[Kupraxonmovhog K.], H Awywdela xoar to 1otopikd pvnueia mc, ekd. 1. Mntpondiend
KoaAaBpotwv kat Arytokeiog, Abnva 1983.

[Kvpraxdénovrog K.}, Ta KoraPputa kor 1o wotopikd uvnueia tov, &kd. 1. Mnrporndremg
KoraBpiotov ko Avytareiag, B €xd., ABnva 1987.

Tavaryiwtdémovioc Bao., TIAnBuopoc xat owiopot g Iehomovmoov (13% - 18% av.), AbAva 1987
(éx8. lotopwkov Apyeiov Epmopikng Tpanelng g EAAGS0G).

Horoavdpéov I, Totopia tov KaraPpitov, Adnvar, d.x.

Maravdpéov I'., KakaPponvn enempic, Ev Abvarg 1906.

Moroyotlng Nik., Hovcaviov EAAGSog Teptynotg, 4, Ayuikd - Apkadikd, Exdotikn Abnvav,
Abnva 1980.

Zxwdag  El, Iotopucd Sidypapua v dMuov g EAAGdog (1833-1912), exd. Ymovpyeiov
Ecwtepwcav - TEAK ApyoAidog, AGnva 1993.

Zravpomovrog Ap., Iotopia g mdhemg Avyiov, Hdtpar 1954,

Zonxomovrog 1, Ta pecatovikd kdotpo tov Mopnd, ABnvar 1987,

Tprovtagirirov K., Iotopikdv Ae&icov tov Hatpav, I €xS., top. A” - B, Tldzpar 1995.

Tpoxadag I, eprynomn oto Nopud Axolog, exd. Axaixég exdodoerg, Ildtpa, d.y.

Tpaxaddg I1., BApata omv Axaikf I'n: lotopwikn - Acoypagikn emoxdmmon g Axolog €xd.
Ayoixég exdooeig, Iatpa 1997.

These books have to a great extent verified information. It is there that I can

find references regarding other books and articles that interest me mostly.



With the information that we will have gathered,
w¢e Can...

¢ Visit ancient or mediaeval monuments that are found in our region.

e Visit and watch a rescue excavation taking place in the region, after having
come to an agreement with the archaeologists.

¢ In case we don’t have the opportunity of the above, to participate in an exca-
vation:

We can play the “garbage game”, so that pupils can experiment with the
method and the thought of archaeologists: We hide in the ground a ragbag, with
various useless objects. We assign our pupils —who pretend to be archaeologists
of 2100 AC- to find the ragbag and give their own interpretation regarding the
identity of the people that had buried them, their lifestyle, their thought, as well as
the level of their civilisation.

The game can also be played in a different way: In a shallow box or in the
courtyard of the .school, we place plaster casts of various ancient objects or
monuments, and cover them with sand. We split the space in squares with ropes
and we give a number to each of them. We assign to groups, consisting of two or
three pupils, to “dig” a square each of them. They are provided a paintbrush and
a palette knife. The “excavation” should proceed slowly, and, from time to time,
we interrupt it and discuss the data up to that point. We put the small, movable
findings (e.g. pottery), in sachets and we place a label on each of them with the
names of the square and the dates. The objects found at a larger depth are more

ancient, whereas those found closer to the surface are the most recent ones.



In addition, I can take my pupils

to the nearest

Archaeological Museum.

Nowadays, the sole Museum in the Prefecture of Achaia that is open to

public is the ARCHAEOLOGICAL MUSEUM OF PATRAS.

Briefly, the report of the Museum of Patras is developed as follows (see
Figure):
For the newcomer in the Museum, on your left hand side there are:

A) The antechamber, with the booking office and the stone finds.

B) Main Hall: On the right of the newcomer, there is the group of classic sculptures,
there follows the woman’s head of 4™ century B.C., the votive anaglyph, the head of Augustus
or Tiberius, and the most significant find, the Roman replica of Athena Virgin. Furthermore,
there are exhibited three more statues.

In the south'side of the Hall, there have been exhibited sculptures and urns. Among
them, there is the statuette of Venus, a girl’s head, an econistic woman head, two urn vases, as
well as a man’s bust, a replica of Evoulea of Elefsis. On the East Side one can see the statue of
a satyr, another urn vase, the tombstone anaglyph of a hoplite and the statue of Hercules.

In the centre of the Hall, there is a huge mosaic coming from the region of Psilalonia, of
which the objects refer to music and gymnastic art.

I') In the Museum, on the right there is the hall of ancient vessels and small finds. The
hall is divided into three smaller halls. It has been attempted to have a diachronic exhibition of
the finds.

In the first small hall, there are found three showcases including finds from Patras and
its wider area, that are dated from B.C 3.000 up to B.C. 800. It has to do with finds deriving

either from settlements, or cemeteries.



In the second small hall, there are found three showcases including finds dated from
Classical and Hellenistic times that are derived mainly from the rescue excavations of Patras.
The most important finds in this hall are the golden and silver finds of two showcases, coming
from the tombs found at Kanakari Street, Agias Sofias Street, and Agion Sarada Street.

Individually are placed on stands several finds, such as the copper mirror with a repre-
sentation of a Centaur Battle, the urn vessel, the ensemble of silver scrapers, as well as the
golden chaplet on a cranium of skeleton.

In the third small hall, there are found three showcases including finds of Roman and
post-Roman period, deriving from the rescue excavations in the city of Patras. The glass

roundlet has been placed on a special stand, which was most probably a window glass frame.
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It 1s located:

MAIZONOS & ARATOU
(Olgas square)

PATRAS

%

e I'd better assign the tour to a group of pupils accordingly prepared
by me.

* [should not be consumed with details that could make them tired.
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At this point I can implement the following programme enriching it with my own

data:

Kwortag lMNamayiavvémouAog

APXAIOAOTIIKO MOYZEIO MNMATPQN

ExmaideuTikd Mpoypappa

However, I should not forget to make a call first to:

(061) 623820 (Mr. Lazaros Kolonas)

Open:
Daily: 8.00 - 15.00, Sundays and holidays: 8.00 - 15.00
Monday Closed

Equipments

o Cameras are not allowed.
» A photocopy should be given to each student, including the pages following
the end of the museum sightseeing, for a creative game.
¢ [ should ask for more puzzles from the Environmental Education Office (see

sachet at the back cover).
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Kwaorag llamayiavvomouAog

APXAIOAQOINKO MOYZEIO NMATPQN

ExktraideuTiko Mpdypappa
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» Complete below the copy of the statue of the Athena Parthenos by Fidias, which was found

in Patras.

"'

——
e







In the Museum [ look

for pieces of the history of my region

¢ Seek inside the Museum for finds deriving from you region. If you don’t find any, discuss
with your teacher or professor why there are not any. If you find some, try to learn to what

they were used for, and who might be those that used them.

o What was the object that attracted your attention? Try, as if you were an archaeologist, to

make a dossier (record all kinds of information related to it, describe and draw it).
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¢ What is the material the finds are made of?

e Who were the craftsmen that constructed these objects? Are there any similar craftsmen in

our days?

o Imagine that the exhibition of the Museum is the place where the creations of artistic labo-
ratories of the antiquity are presented. Go with your friend to visit it. Your friend wants to
find a vessel for oil and a new plate to eat. What would you suggest him/her to choose and

why?

e  What would you ask the dead man with the golden diadem on his head, if he could speak to

you?
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I could also go with my pupils
to the

Museum of Folk Art

The Museum of Folk Art of Patras includes objects showing the lifestyle and

the way of production in the pre-industrial society.

The exhibition has been formed according to modern museum-making perception,

and involves the following subjects:

MEANS OF TRANSPORTATION: Ways people transport themselves and their
products.
DOMICILE: Furniture, lighting, household equipment.

BREAD PREPARATION: Work cycle, from cereals’ agriculture up to the
baking of the bread.

VITICULTURE: Ways of producing wine and raki.

PASTORAL LIFE: Animal protection and care, equipment of a shepherd and
equipment for dairy-farming products.

WEAVING: Wool processing, elaboration, texture, and domestic clothing.
TRADITIONAL FACTORIES: The way they were when they operated (a mul-
linery exhibition).
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It 1s found at:

MAVROKORDATOU & KORYTSAS STREET
(Skagiopouleion youth garden)

262 22 PATRAS




[ can ask that the programme:

«A day at grandpa’s village»

FOATIIVIRG  RENTHO faTPEN
MONIESD  AATPHI  TEXNHI

ERAALAZNTIEG  APOIPAMMA

N . :
Sa .’~L€‘,’"‘1 Sl qweo oo qeaqoy

fla  nadug Hol5 jodviov

NATFA  £994- 1992,

should be presented to us.

I should not forget to make a call first to:

(061) 334713

Open:
Daily: 10.30 - 12.30, Sundays Closed

Equipment

¢ Cameras
¢ A photocopy should be given to each student, including the pages following the end of the

museum sightseeing, for a creative game.
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In addition...

I should not hesitate to use 'game’ and role play (e.g. through looking for and
dramatisation of a local myth). I can assign to a pupils’ group to work on the sce-
nario, the direction and the selection of costumes. [ will discuss with them regu-

larly and help them as much as possible.
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Organisation and Recording of Activities

When the group works are finished, the data should be gathered, and an
exchange of points of view within the framework of the classroom should be
made. At this point, I may make the necessary reference and correlation between
Local History studied by pupils to National and International History, in order to
make them understand that History is written through the amalgamation and co-
evaluation of facts and situations that are usually considered insignificant or of
secondary importance, but they function like the pieces of a big jigsaw. During
this meeting, I can propose the idea of making a pamphlet by a committee of pu-
pils, deriving from all work groups. The pamphlet can involve the conclusions of
groups’ studies, suggestions or thoughts of pupils, photographic matenal, etc. It
would be an ideal opportunity, if there were a computer in school, so that they

can practice also word processing and pamphlet editing.
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Presentation of the project

When the material is ready, the pupils should present it in school and in
local society. This can be made in co-operation with the Teachers’ Association,
the association of parents and guardians, as well as the local authorities and in-
stitutions. Not only will the publication of their work provide them with enthusi-
asm of recognition, but also the experience of the total activity through the con-

nection of the school with society.
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Assessment of the project

Returning to the school environment, I can proceed along with the pupils to
a final assessment of the success of the programme. Again this time, I can ten-
derly ask them to reply to the same written test (a post-test), that was given in the
beginning, in order to evaluate to what extent each pupil has gone forward to the

understanding of all dimensions of the programme.

Good work!

And remember...

In case you need any help, please contact:

Kostas Papagiannépoulos

ENVIRONMENTAL EDUCATION OFFICE

DIRECTORATE OF SECONDARY EDUCATION, ACHAIA PREFECTURE
70, Ermou street

tel.: (061) 622434 - FAX: (061) 622436 (7.30 - 10.00 am)
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APPENDIX IV: Local History network on the Web



ENVIRONMENTAL EDUCATION IN ACHAIA

LOCAL HISTORY NETWORK

Since the school year 1996-97, one of the objectives of the Department of Environ-
mental Education, of Secondary Education in Patras, has been the support of school projects,
that combine the study of environment with Local History. To this direction, besides the possi-
bility of immediate communication with educators, there have been realised up to this moment
five meetings of educators in the Cultural Centre of the Municipality of Patras as well as in the
Environmental Centre of Akrata, where there was given the chance for training, project pres-
entation and exchange of views. For the same purpose, there has been developed a lending

packet “the Dossier of L.ocal History”.

Contents

A. What is the Local History Dossier?

B. “Local History and Environmental Education” (21" Gymnasium of Patras)
C. “Vineyards and Achaia” (4™ Gymnasium of Patras)

D. “The port of Patras” (Lyceum of Paralia)

E. “Vrachneika: In search of the roots of our place” (Gymnasium of Vrachneika)

-

. 1. “Upper city: A contribution to the development of the architectural landscape of Patras”

2. “The castle and. its neighborhood” (8" Gymnasium of Patras)
G. “The Gerokomeion area” (EPL of Patras)
H. “Archaeological sites of our area” (Lyceum of Kamares)

1. Information

Back to the Project — Activities

What is the Local History Dossier?

e The Local History dossier is a tool that will help the teacher to make a good start in

the programme that he/she is going to select with his/her pupils.

e It consists of information, bibliography, museum projects and other useful ideas.

411



¢ The teacher can select any of the afore-mentioned and, either put them into practice,

or enrich his project.

¢ The dossier will help particularly if he/she is about to work on the history of the re-

gion the school belongs (community, municipality, district, neighbourhood).

¢ The suggested method is simple: Pupils begin the research based on their family.
Then the research is extended to their village or their neighbourhood. They learn to
use the methods of a historian. They gather bibliography; they take interviews from
local people, and find the truth. Sometimes they are lucky enough, that they may par-
ticipate in archaeological research and touch the same things that a person did that
lived in the past in the same region. Progressively, all local society is involved in the
activities of children. In the end of the school year, they make a presentation of their

work in public. An evaluation of their effort is made.

21* Gymnasium of Patras
“Local History and Environmental Education”

Teachers: Tseregounis Dimitrios — Spyratou Efrosyni — Kokkinou Aggeliki

In this programme, there are 16 pupils that participate from several departments of 2"
grade. The work is implemented in three levels :

o) Editing a Genealogical Tree. Pupils of this group have searched data of their family
tree, the roots of which in some pupils reach the year 1777. The work has been gathered in the
form of an outline, and it has been written in descriptive presentation through computers.

B) Collecting Historical Evidence. With the perspective from today towards the past,
the group has been preoccupied regarding the region of the 21* Middle School. There is made
a recording and presentation of squares, religious buildings and roads of the region.

Y) History of the 21 Gymnasium. Gathering evidence since the foundation of the

school up to our days.



£ . 5
Lonionts

4" Gymnasium of Patras
“Vineyards and Achaia”
Teachers: Kapageridou Elissavet — Betti Klio — Papamichalopoulou Aggeliki — Lazou

Xenia

Myth and History are encountered in Achaia through the roads of the wine, by giving us the
possibility of knowledge and communication concerning our region. The aim of the project is
the diachronic course of viticulture in the area of Achaia and the correlation of the past to the

present. We approach with multiple means the natural environment and local history, by

searching :

1. The tradition of the region (proverbs, toponyms, food habits etc.).

2. The geography of viticulture in the prefecture of Achaia.

(U8)

The production of other products (vinegar, ouzo, raisins).
The role of Chemistry in wine processes.

The economic role of the vineyards in the wider region of Patras.

S

The contribution of Achaia Clauss in the economic and social development of the area.
The adventure of searching information relevant to our subject has led us to common ways
with the Liceo Classico-Gimnasio of Gaglari, within the framework of interdisciplinary stu-

dents’ mobility programmes.

Contents

Lyceum of Paralia
“The port of Patras”

Teachers: Vamvaka Kyriaki — Nikolopoulou Aikaterini

The programme in question is worked out for a second continuous year by the pupils of the 1%
grade of High School, and it is involved within the framework of the European programme

Socrates-Comenius, in a multidisciplinary co-operation with the schools: Rice College West-
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port [Ireland], Central Skolan Svedala [Sweden], Farvangskole, Farvang [Denmark], and
Thisted Gymnasium from Thisted [Denmark]. The method of the project is followed. The first
year, pupils worked on the influence of the port upon the economy of the town, whereas this

year they working on the history of the port of Patras.

Gymnasium of Vrachneika
“Vrachneika: In search of the roots of our place”

Teachers: Lagou Gely — Petsa Eleni

The group consists of 20 pupils at the 2™ grade of High School and explores the history of the
village. Pupils have been divided into smaller groups that undertake a part of the research. The
groups have meetings twice a week, after the end of the class courses, and co-operate between
them. The region of our village, found in N.W. Peloponnese, 10 km. west of Patras, has been
inhabited since the Mycenaean age. Later, Romans have settled, and after them, Ottomans.
Vrachneika were established after the Emancipation (1821). Nowadays, it is a big and a very
picturesque village. For our study, we used bibliography and we edited questionnaires that
were addressed to the inhabitants of the village. At the same time, we visited archaeological
sites, we took pictures of remarkable houses, buildings, churches, and finally, we are going to

edit a pamphlet comprising the conclusions of our research.
Contents

8" Gymnasium of Patras
1. “Upper city: A contribution to the development of the architectural landscape of Patras”
“The castle and its neighborhood”

Teacher: Dimogli Margarita

During this school year we are working on two programmes of Local History. The method is

as follows:
a) Gathering evidence-information (libraries, visits, interviews, co-operation with Authorities),

b) Classification of evidence-information

414



¢) Announcement-Report
d) Evaluation

Main objective of the projects is to make pupils aware of the town and the understanding of

spatial development.

EPL of Patras
“Gerokomeion area”

Teacher: Ataloglou Theodora

Wishing to know the development of the area of Patras, that is considered one of the most
beautiful places of Greece because of its forests; wishing also to know its history, as it starts at
least from the Byzantine times and concludes in the refugees who came from Minor Asia, we
decided to work on this project. In this way, we learned how it was aforetime in the region,
how people lived at that time, how they live nowadays, what evolution may take place in the
area, at which newcomers bought building plots and farms.

We are a group consisting of 15 children and a professor, and tied more with the project, aim-
ing at our knowledge and our experiences and make them familiar to others, at least with a
“book”, which will be published shortly very ploddingly, with a great craving and disposition

though, since the “school and private school burden” is our immense obstruction.

Lyceum of Kamares
“Archaeological sites of our area”

Teacher: Polychronopoulos Panos

The aim of the project is to shift the interest of children towards this direction, as our region
since ancient times has been inhabited uninterruptedly up to now, and has its own share in the

rich Greek history and tradition. Reference points are the well-known saying by Pausanias:
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Port of Erineos, Wall of Athena, Castle of Orgia, the Hellenic as well as the ancient Rypes. We
began with the ordinary organizing procedures that have not been of course committing for our
further turns. By discovering that every pupil sees better his/her village and the wider natural
environment, when he sees it along with his pupils, we began walks, going firstly to the Castle
of Orgia, and it took us more than three hours to visit it. The enthusiasm of pupils and the
great participation in walks, contrary to the small participation in looking for bibliography and
in studying the relevant texts, led us to the choice of making excursions to archaeological sites,
that, unfortunately, in our region are not particularly revealed. Therefore, we decided to real-
ize in March, within the framework of our programme, a three-day excursion to exceptional
organized archaeological sites.

We visited the Royal Tombs in Vergina, the Archaeological Museum of Thessaloniki, the
White Tower, and of course the Archaeological Park of Zeus as well as the related Museum.
The results of the afore-mentioned will be shown to you at the end of the year, along with the

full presentation of our project.

Information:

Kostas Papagiannopoulos

ENVIRONMENTAL EDUCATION OFFICE

DIRECTORATE OF SECONDARY EDUCATION, ACHAIA PREFECTURE

70, Ermou street

tel.: (061) 622434 - FAX: (061) 622436 (7.30 - 10.00 am)

Contents
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APPENDIX V: Local History Centre (a proposal)



PROJECT: Leader 11
A PROPOSAL OF: Kostas Papagiannopoulos (Landscape Archaeology Group - LAG)
TO BE USED BY: Local Development Centre of Western Achaia - KTADA

LOCAL HISTORY CENTRE

Kato Achaia 28-2-1997
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Indispensability

In our region, there has been already a potential of young scientists (historians and
archaeologists) that are preoccupied with the recording and study of the region’s cul-
tural landscape. Recently, they took the initiative with other collaborators of theirs,
alumni of several relevant fields (folklore scientists, geologists, foresters, topographers,
architects, photographers, computer programmers), in order to establish a non-

speculative union named the «LLandscape Archaeology Group (LAG)».

The study of the region, the finds of more modern researches as well as the more gen-
eral experience of researchers have proved that Western Achaia has shown a rich his-
torical route since antiquity up to our days. However, until today there has not been
made a systematic attempt to gather and study this evidence. Not only will the system-
atic collection, the detailed recording and the interdisciplinary study, broaden our
knowledge concerning the past our region, but also they will contribute to the preser-

vation of the evidence that risks to be lost.

The multilevel development, such as on economic and cultural level, thanks to the ef-
forts of local factors, but also to the funding supporting of the European Union, is ob-
vious both to lopal authorities and the inhabitants. The perspectives are positive, and
any similar initiatives, being consistent with the spirit of such economic aid, should be

encouraged.

Otherwise, initiatives such as the suggested one have had, as has been proved by inter-
national experience, a notable effect both for the inhabitants and the numerous visitors
of the region, either Greeks or foreigners. Greeks, on the one hand, will get immediate
access and a right of participation in the recording, preservation and diffusion of tradi-
tion, memories and our culture. The foreigners, on the other hand, will discover be-
yond the common source of entertainment, an alternative one leading them to enjoy the

Landscape, natural and cultural, in which they have chosen to spend their holidays.
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Objectives

Support and know-how provision to communities, in order to record the existing rolls,
as well as the development of new recording units (public and private documents,
photographic material, recording of historical - archaeological sites, a record of oral

history, etc.)

Creation of databases, diffusion of informative data (edition of books, albums, bro-

chures, magazines) and interconnection with other information units.

The awareness of native people and youth, the rousing of historical memory, the con-
tribution to the preservation of the cultural heritage, through the implementation of
training programmes for pupils of Primary and Secondary Education, as well as the
organisation of speeches, meetings and congresses for adults are some of the main ad-

ditional objectives.

Based on the knowledge and experience obtained, there will be established routes “in
space and time”, that is in selected sites, quarters, individual buildings of historical-
tourist interest as well as in agricultural traditional units, ad hoc experimentations and

representations of activities, aiming at experiencing the traditional lifestyle.

Actions

1) Bibliography

Recording of titles from Western Greece, or titles that were edited in the area. These
titles will be systematically computerized in a P.C. The registration card, apart from
other relevant information, will be also enriched with the appropriate summaries, in
which there will be included also key-words, so that it can be a complemented and

easy-to-use project.

420



2) Municipality rolls
Filing and classification, and editing of a directory of the municipal roll of the primary

school of Kato Achaia.

3) Historical-Archaeological map
Establishing a map based on the findings of historical and archaeological research re-

garding the region.

4) Record of Oral History

Gathering folkloric information (manners, customs, songs, games), recording the tradi-
tional rural activities integrated in the preservation of the environment, and collecting
evidence concerning the more modern history of Greece. For this reason, a special

questionnaire will be edited.

5) Photographic material

Collecting old photographs, representing rural activities in space.

6) Editions
Editing a photo album, an informative brochure and the directory of the municipal roll

of the primary school of Kato Achaia.

7) Training programmes
Implementation of training projects regarding the schools of the region. Preparation of
the appropriate material (briefcase, representations of monuments, projects for the

museum).

8) Public presentation - lectures
Organisation of a one-day public presentation with the subject the relation of Local
Authorities to Local History. Regular lectures regarding subjects in relation to the ob-

jectives of the Centre.
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