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Abstract

This thesis addresses the relationship between counselling and researching. It
questions whether or not there is an approach to researching that maintains and
facilitates the sense of self of the researcher through the extension of congruence from
something held to something that is acted upon. In outlining and defining the worlds
of researching and counselling this thesis highlights two perceived fundamental
differences between the two processes. The process of counselling, as defined within
this thesis, is founded on the individual, and holds a proficiency model of the
individual. The individual, to put it simply, is inherently trustworthy and possesses
awareness and resources. Researching, again as defined within this thesis, is founded
on the notion of community and holds a deficiency model of the individual. The
individual according to the world of researching needs to be given boundaries to be

trustworthy and responsible.

In light of these perceived differences this thesis suggests that within the current field
of research processes it is impossible for the individual researcher to conduct research
in a manner which respects and facilitates their sense of self and active congruence.
Constructs such as reflexivity impose a philosophy that has the distrust of the
individual researcher at its core. This thesis suggests an alternative approach to
researching that adopts the foundations of person-centred counselling. This approach

has been named Researching with a Sense of Self.

Researching with a sense of self (ReSS) is an approach to researching that extends the
use of the self of the researcher beyond the boundaries of constructs such as

reflexivity. Mirroring the philosophy of the person held within person-centred



counselling, this process of researching employs constructs that facilitate and respect

the self of the researcher as trustworthy and capable.

This thesis is in two parts. The first part locates the thesis within the current literature
of counselling and researching and introduces the notion of researching with a sense
of self. The second part presents the application of the approach in the field of
counselling in primary care, specifically looking at the individual counsellor working

within a primary care context.
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Epigram

Wish I May

I am losing my love of adventure
I’m losing all respect

For me and myself tonight

I wonder what happens if I get to
The end of this tunnel
And there isn’t a light

I’ve worn down the treads

On all of my tired

I’ve worn through the elbows
And the knees of my clothing

I am stumbling own

The gravel driveway of desire
Trying not to wake up

My sleeping self-loathing

Do you ever have that dream
Where you open your mouth
And you try to scream

But you can’t make a sound
That’s every day starting now
That’s every day starting now

Don'’t tell me it’s gonna be alright
You can’t sell me on your optimism
tonight

It’s stiff competition

To see who can stay up later

The stars or the street lights

All they really want

Is to be alone with the darkness
No more wish I may

No more wish I might It takes a stiff
upper lip

Just to hold up my face

I got to suck it up and savor

The taste of my own behavior

I am spinning with longing

Faster than a roulette wheel

This is not who I meant to be

This is not how I meant to feel

I don’t think I am strong enough

To do this much longer

God I wish I was stronger

This song could never be long enough
To express every longing

God, I wish it was longer...

Ani Difranco, To the Teeth, 1999




Chapter One — Introduction

What Is the Issue?

I have experienced research as something about more than finding answers, exploring
questions, or gathering information. I have experienced research as also being about
communities and the necessity of joining communities. I have experienced
counselling as something about more than empowering and facilitating individuals
through their very personal journeys. I have experienced counselling as something
about empowering and facilitating congruence and a sense of identity within myself,
the counsellor. These are two very different perspectives on, what I have experienced
as two very different pursuits. The difference that [ perceive between research and

counselling marks the embryo of this thesis.

For a researcher an eventual port-of-call will be research methodology, essentially the
question of how they will carry out their research work. Answering this question
involves tapping into a group of tools, namely research methodology. Research
methodology is a term which represents a group of tools researchers can draw from to
help them carrying out their research work. It is a vast group of tools representing a
number of research traditions. Research methodology is ultimately the
operationalisation of these traditions or perspectives of the way research can be

approached, conducted and ultimately presented to the reader.

Greatly figuring in the explanation of the genesis of research methodology is the
construct of the paradigm as used by Guba and Lincoln (in Anderson and Biddle,
1991). As illustrated by Guba and Lincoln (in Anderson and Biddle, 1991) in the
research paradigm, research methodology is supported by research theory, which in

turn is supported by research beliefs. These three levels combine to form a research




paradigm (Figure 1). Presently, there are a total of four major research paradigms:

positivism, post-positivism, critical theory, and constructivism.

Methodology

Epistemology

Ontology

Figure 1 - Research Paradigm

Theoretically speaking, what ties these research paradigms together is that they are all
products of a particular research community’s set of beliefs. The foundation of every
research paradigm is what is known as ontology, or a set of beliefs. Specifically,
ontology represents how reality is perceived within a research paradigm (Guba and
Lincoln in Anderson and Biddle, 1991). Simply put, each research paradigm listed
above is the product of a community of researchers getting together, listening to and

agreeing on a particular set of beliefs. All steps to methodology represent the




operationalisation of these beliefs, or in other words the operationalisation of the

community’s perspective.

For a counsellor, setting out to do counselling, or to become a counsellor, a significant
realisation is often reached. Namely it is the realisation that counselling is as much
about the state of the counsellor as it is about the state of the client. In addition to this
a counsellor can realise that it is not about a consensus of beliefs but in the
acknowledgement and respect of the individual’s beliefs, what they are and how these
beliefs are uniquely held and responded to. The counsellor’s connection with
themselves and their ability to use themselves within the counselling relationship is a

strong determinant of the client’s eventual ability to do the same.

I was a counsellor wanting to embark on a research project unable to find a
comfortable place within the world of research methodology. I had an overwhelming
feeling that my identification with research methodology was the sacrifice of the
identification and respect I had accumulated for my own sense of individuality.
Although the construct of ontology is indirectly related to the research methodology

of the paradigm, I saw it as powerful and prominent.

Thesis Question

The above scenario leaves me to ask the question, is there an approach to researching
which allows the individual counsellor to maintain their sense of individuality,
uniqueness, and that respects the importance of maintaining congruence with this
sense of self? Is there an approach to researching which allows the individual
counsellor to use themselves in the same manner as they do within a counselling

relationship? If not, would the development of such an approach contribute to
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bridging the gap experienced by some counsellors between counselling and

researching?

Thesis Parameters
Prior to addressing these questions it is necessary to establish the parameters within

which this thesis will be constructed. The following areas will combine to form these

parameters:

1 Thesis Objectives

2 Proposed Audience

3. Definitions

4 Personal History
Thesis Objectives
There are three objectives of this thesis. The first is to examine current examples of
research methodology illustrating aspects within each example that prevent me from
maintaining respect and congruence with my sense of individuality. The second is to
construct a potential approach to researching which would respect and facilitate the
researcher’s sense of identity and congruence throughout the research process. The
third is to illustrate the application of this approach to researching through researching

within the field of counselling in primary care, specifically researching the sense of

identity of the counsellor working within primary care.

Proposed Audience

This PhD is largely addressed to the counsellor who is, or is about to embark on the
journey of balancing the role of researcher and the role of counsellor. I hope that
through sharing my own struggle with the roles of researcher and counsellor some
valuable light will be shed for others struggling with the same relationship. For those

who do not relate to this scenario, it is my hope that this PhD will educate and enable
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them to connect with colleagues or students who are familiar with the difficulty in
being both a researcher and a counsellor. It is also for the counsellor, for as will be
suggested within this thesis, and indeed has been suggested, the process of being a
counsellor is not necessarily that far removed from the process of being a researcher,
and indeed there is a connection which this thesis hopes to forge to an even greater

degree.

Definitions

This thesis is located within the fields of counselling and research. Before embarking
on addressing the thesis questions I feel it is important to clarify what I am referring
to when I use the terms ‘research’ and ‘counselling’. In discussing the definitions of
both counselling and research I hope I am establishing a common starting point-and

clarifying to a greater degree the parameters of this thesis.

“...without knowing the purpose for which a definition is intended, its adequacy may
be difficult, if not impossible, to assess.” (Bayles in Fetzer, Shatz, and Schlesinger,
1991, p. 13). The job of a definition is to clarify, to set parameters, and guidelines for
our understanding. Their job, on a relatively general level, is to promote a

commonality in understanding.

Fetzer et al. (1991, p 6) states that “a language is a living thing.”. Therefore, it is safe
to say language is not stagnate, nor is definition, a product of language. This brings

into play the importance of purpose, social climate, and culture.

In compiling information for this section a number of words sprang to mind;
‘inconsistent’, ‘idiosyncratic’, and ‘anomaly’. There seems to be throughout the

literature no presence of a consistent definition of counselling or research. There are a
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variety of levels at which definitions are presented, but at each level there seems to
be an embarrassing lack of consistency. It is this fragmentation and inconsistency that

weakens any platform.

As stated in the beginning, definitions serve a purpose; to clarify, instil a common
foundation. They are things that carry great potential for power. This explains the
tendency for multiple definitions for one thing to exist. Each perspective, vantage
point would like to be given the power of the final word. It could be equated to
running to claim territory when land is up for sale. It could also be an indication of the
lack of a final, ultimate answer. Can there be such a thing as an ultimate definition?
Considering the characteristics of a definition, can this happen? Are definitions tools

which shelter us from the uncomfortable feeling of chaos?

I have come to the conclusion that the act of defining can take on two roles. It can be
time saving, focusing, strengthening, or it can be exceedingly problematic, expansive
and detrimental to one’s sense of location in an issue. As expressed by Woolfe,
Dryden and Charles-Edwards (1989, p. 5) “the tidiness of a theoretical definition may
not be easy to replicate in the complex and often messy and confusing empirical
world in which we all have to live”. It is within this sentiment that [ will continue with
establishing a definition of counselling and researching as they are used within this

thesis.

Counselling

There are two ways to understand the word ‘counselling’. It can be understood as
giving advice, this being considered a wide definition (Bond, 1993). In this respect
counselling has an extensive history, stretching as far back as biblical times. The other

level of understanding the word ‘counselling’ is on a much more specific level. This
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understanding stems from the likes of Rogers. It was at that time psychotherapy was
under the medical domain. Rogers being a psychologist met this challenge and

changed the name of what he did to ‘counselling’ (Thorne, 1984).

Contrary to popular belief, it was Frank Parsons (1854-1908) who ‘invented’ the word
‘counselling’ (Bond, 1993). Rogers simply employed it in his rebellion against the
medical establishment, and in doing so moulded, shaped and carried the concept into

modern times, along with a vast array of others who joined the bandwagon.

As stated, Bond (1993) approaches the problem of defining counselling by
differentiating between “wide” and “narrow” types of definitions, recognising that
each type has its place, and importance. Much of his approach to the issue revolves
around the importance of establishing context in forming a definition, stating that
“...the term ‘counselling’ is used differently according to the context.” (Bond, 1993, p.
15). I believe this to be an important distinction and realisation, that there are types of

definitions and that the definition is not independent of the context.

Using Bond’s distinction and placing one at either end of a continuum of definitions
will allow us to acquire a deeper understanding of the extent of definitions used.
Representing a “wide” definition could be that provided by the organisation for the
International Round Table for the Advancement of Counselling. As defined by Hoxter

(in Bond, 1993, p. 15)
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a method of relating and responding to other people with the aim of
providing them with opportunities to explore, to clarify and work towards
living in a more satisfactory and resourceful wayAlthough the
counselling process may be primarily non-directive or non-advisory, some
situations may call for a more active intervention and counselling may be
combined with guidance and the provision of information

An issue raised by the presentation of this definition is the importance of purpose. The
purpose of IRTAC’s definition was to represent their membership body, which, as the
name implies, is wide. The definition employed by such organisations needs to be

wide enough to represent the diverse philosophies held by their members.

Another example of such a definition is that which the American Association of
Counselling and Development (AACD) use. As expressed by Bond (1993, p. 16) “it
claims that it is an organisation whose members are “dedicated to the enhancement of

the worth, dignity, potential and uniqueness of each individual and thus the service of

society” (AACD, 1988)”.

Upon reflection we not only have to think about the difference between “wide” and
“parrow” definitions, but how the applicability of one or another rests on the context
within which that definition will be used, and the purpose of the definition. A “wide”
definition can be used for a variety of purposes, one perhaps being political. The main
attraction with using a “wide” definition or resting on the sentiments that “counselling
is a broad term” (Fletcher, Fahey, and McWilliam, 1995, p. 467) is essentially that it
does not place any boundaries, restrictions, or responsibilities on the researcher, and
the researched. Assuming a “wide” definition is political in the sense that it does not

close any doors, or ruffle any feathers.
According to Howard (1996)

.counselling is a hopelessly vague word denoting a huge variety of
methods, activities and contexts within which human beings can tell truth

15



or lie to each other. When defined in broad terms, it excludes nothing, and
becomes merely a vague restatement of virtue. Counselling on its own is
rather like a one-legged stool: it does not stand up very well
(Howard, 1996, p. 175)
He goes on to say that the addition of “adjectives” and “adverbs” contribute to
increasing the stability of “counselling”. I find this commentary on the issue of
defining counselling as lacking. In saying that the addition of a word is the key to
clarification is somewhat missing the point. What Howard fails to mention is the word
‘context’. Essentially, in Howard’s mind ‘context’ is the key factor to defining
counselling, although he fails to discuss this point in so many words. Howard

contributes to the huge mosaic of ‘defining counselling’ by offering

“psychotherapeutic counselling” as his definition for counselling.

The assumption of a “wide” definition, or commenting on the vastness of the term
‘counselling” is a path often taken by those doing cross discipline research,
researching counselling in primary care for example, in order to maintain a good
working relationship, avoid restrictions, and maintain a non-threatening, non-
exclusionist stance (Sibbald et al,, 1993; Hazzard, 1995). The purpose of the
definition in these cases is to build bridges, and spark communication lines.

A “wide” definition can also be used to differentiate, especially in the case of
cross discipline research. Hazzard (1995, p. 118) took this route claiming that
“...counselling is a discipline whose objects of study are conceptual rather than
natural, and its theoretical derivation is in social, rather than natural science.
Counselling is a social act, not a chemical behaviour”. The main purpose Hazzard had
for his definition of counselling was to assist in the differentiation between it and
medicine.

Moving towards more specific or “narrow” definitions, the British Association

16



for Counselling provides a good example.

The overall aim of counselling is to provide an opportunity for the client
to work towards living in a more satisfying and resourceful way. The term
‘counselling’ includes work with individuals, pairs or groups of people,
often, but not always, referred to as ‘clients’. The objectives of particular
counselling relationships will vary according to the client’s needs.
Counselling may be concerned with developing issues, addressing and
resolving specific problems, making decisions, coping with crisis,
developing personal insight and knowledge, working through feelings of
inner conflict or improving relationships with others. The counsellor’s
role is to facilitate the client’s work in ways which respect the client’s
values, personal resources and capacity for self-determination.
(Code for Counsellors BAC, 1992, 3.1)
Defining the relationship type to a greater extent and some of the concerns and ways
of behaving employed by the counsellor, for example the counsellor as facilitator, in
addition to suggesting the structure of the relationship seems to ear-mark this
definition as narrow, rather than wide. However, there is still an element of

subjectivity to this system of classification, for in the end the system is based on

definitions, which are inevitably the product of perspective.

In meditating on either end of the continuum of definitions, “narrow” and “wide”, 1
am still left with the question of where I will place myself on this spectrum. There are
extremes and various degrees in between. Issues such as the importance of context,
purpose, need and reason, have been suggested. To assist me in the struggle of
locating myself on the spectrum I will continue to review another approach to

defining counselling.

In working to establish definitions of counselling within a busy General Practice
Surgery, Launer (1994), recognised that various forms of ‘counselling’ were
conducted by various professionals within the practice. He decided to employ a three-

level model of counselling within the practice, which comprised of little, middle, and
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big-C counselling. Big-C counselling is that which is carried out by a trained
counsellor within the parameter arranged within the practice, middle-C counselling is
that which takes place when “...a GP wants a wider perspective, or a family view, of
a particular problem raised during routine consultation. It usually involves arranging
one or two sessions with an individual or family, set aside in protected time.” (Launer,
1994, p. 123). Small-C counselling is that which arises between the client and the GP
during everyday practice.

I do like this model, mainly, as Launer (1994, p. 123) expresses “...it
describes reality rather than prescribing perfection.”. I think it is of value in the
construction of my own working definition of counselling, although it needs more
distinction between the definition of counselling and the use of counselling skills, and

more distinction in terms of purpose.

As stressed (Rowland, 1992) there is a distinct difference between counselling and
counselling skills. But first of all what distinguishes between counselling skills and
communications skills? As Rowland (1992, p. 1) states “...it is the context in which
they are used that indicates whether they should be called counselling skills or not.”.
As described by Bond (in Rowland, 1992, p. 1) “while communication skills are
generally value free, counselling skills are laden with the values of counselling.”.
Counselling, as suggest by Rowland (1992) goes beyond the use of counselling skills.

It is the embracing of the process and the foundations of such a process.

As expressed by Bond (1993, p. 26) “this has been one of the most important
distinctions to emerge in recent years.”. In distinguishing between counselling and the
use of counselling skills it is revealed that the skills used in counselling do not exist

only within the realm of counselling. When listed, as pointed out by Bond (1993, p.
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27), they become “indistinguishable from lists labelled social skills, communication
skills, interpersonal skills.”. The key factor in talking about counselling skills is
realising that the use of these skills within an understanding of the context and
parameters of counselling can assist people in a wide variety of roles (Bond, 1993).
““Counselling’ in this context is acknowledging the source of the concept and the
method of communication.” (Bond, 1993, p. 27). One of the most distinct differences
between using counselling skills and counselling is the presence or absence of a
specific contract between the client and the counsellor. When counselling is taking

place a formal contract has been established between those involved (Bond, 1993).

With respect to reading about the definitions of counselling, a Johnny Nash song sums
it up. “...the more I find out, the less I know...”. As suggested, we are “...faced with a
continuum, rather than two polarities” with respect to definitions of counselling
(Woolfe, Dryden and Charles-Edwards, 1989). Indeed this is a wise evaluation of the
present situation, but one could go that much further, to the point of suggesting a
selection of continua. To suggest that there is only one is to indirectly suggest there
are common variables amongst all definitions. Through my own reading and
perceiving I have yet to discover consistent common characteristics. This is where the
difficulty in defining counselling lies. There are catchwords that appear in a wide
variety of definitions, such as “relationship” and “alliance” (Abel Smith, Irving and

Brown, 1989; King, 1994) but they are hardly consistent in their appearances.

There seem to be classes of definitions. There are those definitions that arise from the
stance of wanting alliance with medicine, and those that stem from the stance that

wants independence from medicine. Further still, there are definitions that arise from
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individual groups from within counselling tailored specifically to their parameters. In

each case the emphasis, area of interest, and terminology is different.

A lot of the definitions put forth deal with tendencies and trends, instead of fact,
destinations, or percentages. To some extent this echoes the sentiments of counselling
in general. Counselling tends to deal with meaning (Frank, 1995) and relationships. It
is important to note the diversity of place from which definitions of the word

‘counselling’ come.

When the agenda is the same, the choice of label: tutor, teacher,
counsellor, therapist, often has more to do with accidents of history and
what best suits the market, than substantive difference in the product on
offer. Thus, the same persons might describe their activity as
‘psychotherapy’, in up market contexts that value status and depth, while
referring to themselves as ‘counsellors’ to customers who would

otherwise be intimidated and overawed by the more grandiose title.
(Howard, 1992, p. 91)

The word- counselling is used in a multitude of capacities and settings, by various
‘professionals’ such as social workers, nurses, doctors, teachers, managers, personnel
workers, and by individuals who consider themselves counsellors. Each of these
professionals have viewpoints, history, purpose, and context, all of which go into how

they use /define the word ‘counselling’.

Reflecting on the information I gathered on the multitude of perspectives and
approaches to defining and understanding counselling revealed certain sensitivities
within me. I acknowledged a sensitivity towards the individual in relation to the
process of defining words or processes, the significance of context with respect to the
usefulness or suitability of definitions, and the subjective nature of all definitions.

These revelations, so to speak, are what encouraged me to construct the definition of

counselling used by this thesis.
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Figure 2 — Definition Structure of Counselling

The foundation tier represents the individual on a philosophical, value, and belief
level. It is the awareness and connection with this level which facilitates the
individual to move to the next level. This level presents counselling theory and
perspectives, such as psychodynamic, humanistic, or existentialism. It also represents
eclectic theoretical perspectives and integrative perspectives. The final level
represents the counselling practice, essentially the product of the interaction between

the individual and the theory.

Granted this definition model, or way of seeing counselling, it is a form of defining
counselling in and of itself. Essentially counselling within this thesis is regarded as
being founded on the degree of self awareness of the individual. It is an activity which
from the perspective of this thesis, demands a certain degree of self-awareness and
connection with the self, which in turn propels the individual towards theory which
resonates with their own sense of self or identity. It is a dynamic relationship which is
continually revisited by the individual counsellor. The product of this relationship is
counselling practice. The effectiveness of the practice is dependent upon the quality
of the relationship between the individual and the theory. The state of congruence
maintained within the relationship between counselling theory and the individual is a
significant contributor to the congruence of the counsellor within the therapeutic
relationship. As suggested by Rogers (1961) this is an important factor with respect to

the effectiveness of the therapeutic relationship.

Counselling with respect to this thesis is a complex interaction of three levels as
illustrated above. It, as is the definition, is a dynamic practice which is determinant on

the sense of self of the individual counsellor interacting with counselling theory. This
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in turn produces the counselling practice, or manner in which the individual interacts

with the individual client or clients.

The specificity of the definition of counselling seems less important than the model of
definition I have chosen. In all actuality the model itself is a strong indicator of the
theoretical persuasion of the thesis. As suggested through the definition model I have
presented, this thesis is largely founded on Rogerian theory or approach to
counselling. It strongly adheres to the significance of Rogers core conditions in
relation to effective therapeutic interaction. It specifically focuses on the significance

of congruence within the counsellor to effective therapeutic interaction and outcome.

Researching

To facilitate discussion on research, to create some common ground between research
traditions, Rowan (1981) developed what he called the cycle of research. The cycle of
research, as suggested by Rowan (1981) is a tool to represent the process of research
generally, as opposed to specifically within a certain paradigm, or tradition. Rowan’s
cycle (Figure 3, p. 27) starts with the individual within a field of‘interest, whether that
be an academic field, or a professional field it does not matter in relation to this

construction or use of this cycle.

The individual, represented by BEING encounters a problem, or an issue within that
field of interest. This launches that individual into the cycle of research. The
individual starts to THINK about the issue or problem. This thinking eventually gives
rise to a plan or PROJECT. The problem is translated into a course of action. The
individual in accordance with their determined plan, ENCOUNTERS or interacts in
some way with their area of interest gathering data or information of some form. Once

this is complete the individual enters a process of MAKING SENSE. It is within this
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process, or period of time which the individual interacts with the information or data
gathered at the time of their ENCOUNTER. Once this has been completed, or the
BEING is exhausted of the process, the findings from the MAKING SENSE are

COMMUNICATED.

In addition to using Rowan’s (1981) cycle of research to build the parameters of this
thesis I am also using the structure of paradigm constructed by Guba and Lincoln
(1988) referred to earlier in the introduction. The paradigm, with respect to research,
is a combination of three interrelating levels. The foundation level is ontology, or the
way reality is perceived. This is a set of belief’s established by a community of
thinkers. These beliefs generate theory, or the level of epistemology. This theory
generates methodology, or theory which is operationalised. Throughout this thesis the

structure of the research paradigm and Rowan’s cycle of research will be integral.

As illustrated by Rowan (1981) this cycle comes in a wide variety of designs, each
design being a product of a different research tradition, or paradigm. Offering the
model of the research cycle is an attempt to establish a common point of
understanding between the reader and the researcher. Throughout Chapter 2 different
varieties of Rowan’s cycle will be addressed in relation to the posed research
question. Specific points will be raised as to why none of the myriad of research cycle
types successfully addresses the request of the researcher for an approach to
researching, or a cycle of research which respects and facilitates the uniqueness and

congruence of the individual researcher, in this case, myself.

This will be done through elaborating on the structure of the paradigm to a greater

degree and examining the four types of paradigms mentioned earlier. Specific
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examples within each paradigm will be provided and responded to in light of my

perception of their inability to meet my requirements.

As suggested carlier in the introduction the embryo of this thesis lies within a

difference I have perceived and experienced between counselling and researching

(Figure 4, p. 86).

The essence of the difference 1 perceive between counselling and researcher lay in
what they are founded upon. Counselling as I suggested earlier finds foundation
within the degree and extent of awareness, congruence and insight held by the
individual counsellor. This in turn facilitates a journey towards counselling theory,
and the two levels interact to produce counselling practice, or method. This is, as

stated, a particular way in which to regard counselling, it is a form of definition.

I perceive researching as a combination of three interrelating levels. The foundation
level of ontology represents the way reality is perceived, it represents a consensus of
beliefs established by a community of thinkers. These beliefs are translated into

theory which in turn is translated or operationalised into methodology.

As illustrated, this thesis sees the community as the foundation of researching and the
individual as the foundation of counselling. As suggested within Rowan’s (1981)
cycle of research the individual or BEING with an interest or question enters a
territory of communities. The individual with their question becomes the process
when embarking on the research cycle in that they think about how they are going to
answer the question or investigate their interest. In the choosing of the ‘how’ they are

selecting a communities’ beliefs to adopt, they are buying into, albeit indirectly, a way

of thinking and being.
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Whether or not Rowan consciously wanted to represent the consumption of the
individual within a process I am not sure. It is however how I have perceived it. The
individual enters a community, is a community, communicates as a community, then
becomes an individual once again. Regardless of the type of cycle presented the
BEING cmbarks on a determined course of action and reaction supported by a
community of thinkers. The identification of the BEING with the community remains
integral to the positive reception of the investigation by the community, or research

paradigm.

Counselling is more than the application of a community of beliefs with respect to the
perceptions held within this thesis. Counselling is the operationalisation of the
individual through the identification with theory and the respect and facilitation of the
congruence and maintenance of the unique dynamic self. This perception of
counselling is particular. It finds its roots within Rogerian theory. It finds its roots
within the notion that what produces effective counselling is the extent to which the
counsellor acknowledges, respects and facilitates their own sense of self, and their
ability to translate this awareness and process of awareness into practices, in relation

to existing theory.

As perceived within this thesis, the motivation behind counselling is the maintenance
and facilitation of self awareness, and congruence of the counsellor which empowers
and facilitates the same within the client. This in turn contributes to the building of a
positive therapeutic relationship. The motivation behind researching is the
identification of the investigation within a tradition, is the location of the enquiry or

question within a tradition or traditions.
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Another way to represent the difference perceived between counselling and

researching can be seen within Figure 3.

COMMUNICATION

Research

Community ENCOUNTER

PROJECT

Figure 3 — Rowan’s Cycle of Researching

At the beginning of a research process the researcher holds the substantive issue, or
rather what they want to research in their mind. In translating the research question
into a research process the researcher enters into a relationship with a methodology.
The research methodology represents a community research. Through identifying and
adopting a research methodology the researcher enters into a relationship with a
research community. The success of the research does not depend on the quality of

relationship the individual researcher has with the research community but rather the
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extent to which the researcher integrates themselves within the community, adopting

the parameters and expectations of the particular methodology.

Embarking on counselling, as perceived within this thesis, is the individual interacting
with the theories of counselling. This relationship produces counselling practice. The
success of the counselling, or effectiveness of the counselling is contingent on, among
other things, the nature of this relationship. The quality of the relationship the
individual counsellor has with themselves, the degree of congruence the individual
counsellor maintains and fosters within themselves is important in relation to the
-quality of the relationship they can facilitate between themselves and the client. This
quality of the relationship built between the counsellor and client is, as suggested by
Rogers and Stevens (1968) “...the most significant element in determining

effectiveness” of the counselling.

For there to be a therapeutic alliance between the client and the counsellor, the
counsellor must maintain a state of congruence within themselves. The nature of the
relationship the counsellor maintains between their sense of self and counselling
theory is important. The congruence of this relationship is necessary to the quality and
effectiveness of the counselling relationship the individual counsellor can work to

facilitate.

Personal History

Considering it is the respect and facilitation of the individual’s sense of self which has
largely motivated this thesis, it felt important to share a snap-shot of my sense of self.
The sharing of a picture of my sense of self at the beginning of the thesis is as much
an exemplar of the actual process of researching with a sense of self, as it is a method

of focusing for me, the researcher. Addressing the possibility of an approach to




researching which respects the individual’s sense of self and the importance of a state
of congruence within the individual is a sensitive possibility to ponder, let alone

pursue. It has felt emotive and strenuous on numerous occasions.

This thesis has required the questioning of very established and respected approaches
to research and the clear denial of these very useful research approaches in return for
an approach which offers room for the uniqueness, emotionality, and often
contradiction to be both accommodated and respected. Including what I have called
‘my personal history’ within the introduction of the thesis provides a touch stone for
the reader. It provides a place to return to, a place which could potentially remind the
reader, as it did the researcher, myself; of what exactly a sense of self could be about.
It is a place for the reader to go that is not intellect driven, but emotionally and
spiritually driven. It provides an example of what researching with a sense of self
could be respecting and facilitating. Its usefulness and clarity are contingent upon the
reader’s realisation of the fact that this thesis is driven by a myriad of things and ways

of being.

The world is an interpretation - our interpretation - and it is plural and
continually changing. We are continually reinventing ourselves, immersed

in a world of fictions and reinterpretations.
(Stapley, 1996, p. 17)

This personal history is written in an instinctual manner, respecting the importance of
maintaining my personal integrity. I thought that writing about myself would be one
of the easiest parts of this Ph.D. Yet the very reasons that suggested this was going to
be the easiest section of writing, have also been the most problematic. What is

important to include? What is unimportant? How do I write about myself and my life

without offending others, or breaking confidences?
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It would be easy to turn this into a CV, describing the places I have been and the
things I have accomplished, or suggest the ones I have not. Yet what has motivated
me throughout this process has not been what I have done, or what I have been
‘granted’ by society, academia, or other people. These set a backdrop, or a particular
context. What has been .important is my response to these things, the way I have
experienced these things. In addition to having written this personal history
instinctually, I have written it with humility and awareness that I am young and
relatively inexperienced, and that I will always have a lot to learn, understand, and

accomplish.

I have offered my personal history as a contribution to the building of the context of
this research. The broad context comprises my 'sense of self', the substantive issue of
counselling in primary care, and the complex assembly of cultures of research
methodology, namely inquiry paradigms. I hope the inclusion of my biography will
contribute to the definition of my 'sense of self' and contribute to the illustration of
some of the principles of the research, namely humility, sensitivity, non-threatening

presentation, respectful, and cultivated awareness.

I grew up in a northern Ontario town called Thunder Bay. I am the youngest of three.
I have an older brother and an older sister. We always had animals, cats and a dog.
My parents both work hard. They grew up in a town west of Thunder Bay called

Kennora. This is where we spent a number of summers when I was growing up.

As I write this I am aware of feeling exposed. I am laying myself bare for the scrutiny
of others. If I say I am the youngest of three is someone else going to say, ‘Oh well

that explains it all’. I suppose, as with the rest of this Ph.D. I am going to have to
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accept this possibility. I suppose I could look at the scrutiny of others as a positive

thing. Better to provoke some reaction than none at all.

From the time I can remember, I have always been a very sensitive person. I
remember going home from grade one feeling very upset and worried ébout my
teacher for she would not smile. I wanted my mom to talk to her and see if she was all
right. I have countless memories of this type. How I regard my sensitivity has
changed over the years. Initially I did not really understand what it was, I just
remember that life felt difficult at times with respect to emotion and worry. I think

that more likely it just felt uncomfortable.

I am not sure whether it is important to explain this sensitivity with respect to why I
think I am this way. Again, I am not sure whether or not pinpointing reasons is
important. For what I could reveal would be reasons that I feel at this time in my life.

These reasons will, or could, change with time.

I was much more interested in music and studies than sport. I was never an athletic
kid. T was chubby. I did do a wide variety of extra-curricular activities such as
dancing, piano, and swimming. I think I took whatever I did very seriously. In
retrospect anything I did was an opportunity to fail or succeed, not necessarily to have

fun and relax.

I have a strange feeling. I am not sure what I should say. What is important to say and
what should I leave out? I am writing things down and most likely there is a reason
for writing these things among all of the others. Hidden agenda maybe? I am not sure.
It feels a bit more than randomly choosing things to say. Then again, maybe they are
popping into my mind randomly. I would like to think there was some instinct and

intuition happening though. I realise that this is not a platform for me to analyse
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myself. I am not writing for myself, I am writing for the reader. Then again, maybe

this isn't wholly true.

A large part of what I remember about my childhood is about coming home after
school, being alone and watching old afternoon movies. I would come home to very
clear instructions, thoughtfully written by my working mom. These instructions
included when to put the dinner in the oven, what chores needed to be done, things to

remember, and when she would be home.

I spent a great deal of my childhood either singing in choirs, practising the piano,
dancing, playing house with my 'best friend' of that particular year or time, figure-
skating or being outdoors. One of the things that seems to trickle through my
childhood and through my teens was my propensity to do things very seriously and
intensely. I would go to the most extreme level I could get to, relying on my parents’
willingness to pay for the best equipment, the best classes, and the best teachers.
Writing very much retrospectively, what usually stood in my way was either my

body, my attitude, lack of discipline, or self-esteem.

It is really quite amazing how much I have realised through simply writing this so far.
It is sad in a way. I would go as far as I could in whatever it was at the time, whether
it was piano, skating, dancing, swimming, horseback riding then I would lose interest.
I would lose the excitement and the drive to continue. It was almost like upon
reaching that level something was finally revealed. I wonder how much I entered each
of those activities thinking 'this time, this time I will get recognition and approval. this
time I will be deemed worthy'. I make myself sound so pathetic. I have wished on a

number of occasions that music, the way I feel it, hear it, and was something I could

get across with words.
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I do not think I lived an 'expected' teenage existence. I distinctly remember my high-
school years as being restrictive. They seemed restrictive in a creative sense, an
expression sense, and a character sense. I think for much of my teenage years, as with
my childhood, I felt older than I should have felt, or I felt older than those around me
did. I always seemed to do better at interacting with my older siblings, peers, and even
my parents’ friends than with those my own age. I felt too old for the restrictions
imposed upon me and my peers by school and society. I could appreciate the logic. I
could appreciate how 'expected' and rebellious such an attitude toward authority and

regulations must have been interpreted as.

In many ways I welcomed my teenage years. I was getting closer to becoming the age
I felt. I was getting closer, so I thought, to fitting in. Since then I have realised that the
idea of 'fitting in' is a lot less desirable than what it was. The sacrifices that I have
witnessed in the name of 'fitting-in' in both my life and the lives of others continually

reiterate this point. This, in relation to my Ph.D. experience has been quite salient.

In many ways as I got older I was getting further away from the idea of 'fitting in'.
Each year marked more and more development in a character which, regardless of
what those around me perceived, would never actually enjoy or experience a sense of
fitting-in'. I do not regard this not 'fitting-in' as rebellious. I don't think it is something
I tried not to do. I think in light of this research journey, it would be more rebellious
and require more energy for me to 'fit-in' than to be true to what was happening inside

me.

Upon reflection writing this personal history is not about right or wrong, it is not
about what is important to include and what is not important to include. It is about

listening to my instincts and intuition. At some level I know exactly what to include in
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this history. I know and for what reason what is 'important' to include. Most things are

important at one time or another, in one context or another.

Another troublesome 'beast' I am encountering is the uncomfortable feeling of being
exposed, having the blanket lifted off you when you are nice and warm and relaxed. [
have up until this time hidden behind fairly academic and impersonal writing. The
writing has alluded to me personally in many ways, but until now I have not had to
actually pinpoint and illuminate what has been suggested. I suspect trust has
something to do with it. Bringing up the issue of trust seems to be a very labour

intensive thing to do. Trust for me is an issue full of contradictions.

My high school years were about music, volunteering in hospitals, Sunday school,
Sunday groups, trying things out, the French horn, horse-riding, being home alone and
playing the piano, among other things. High school felt very much like I was putting
in time for something else. I did not have a large group of friends. The friends I did
have were not of the 'popular group' or the 'interesting group', they were largely

people trying to get through the whole situation.

I was a serious student. I was very organised with my time, making lists, cleaning my
room. I liked organising, and cleaning my room. These activities must have given me

some form of control. In fact cleaning and organising still does this for me.

Unfortunately I did not really enjoy my undergraduate years. I first entered into a
general music program playing my French horn. This proved to take quite a toll on
me. I was incredibly stressed everyday. I was not having fun. I was pushed by
something to continue with the program and I don't think that that something was my

desire to become a musician, or was it? I think I wanted attention. I barely got into the
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program. I think it was largely to do with the strings my French homn teacher in

Thunder Bay pulled on my behalf, it being his own alma mater.

Needless to say, I pulled out of the course in the second year. I was finding it far too
difficult. My grades were awful. I applied to the psychology program at the
university. I was lucky to get in really. I do not think I would have been accepted if I
applied with my final year high school grades. These ramblings are not necessarily
_ important aside from strongly presenting themselves to me both cognitively and

emotionally.

I struggled in what I perceived as a vary competitive, scientific, rigid, and 'positivistic'
environment. The context in which I studied at that time was probably the farthest
from who I found myself to be. Yet, I tried on a daily basis to succeed. I did, but it

was not a glorious success.

Unfortunately this was not a happy time of my life. It was in fact quite stressful. I did
not have a large group of friends. I did not like living in the city. I did not take
advantage of any of the culture and events that happened around me. This, in
retrospect is a shame. I feel strange admitting these feelings. It is odd in a way for I no
longer feel angry, just sadness. Intellectually this would be anticipated. In reality,

emotions do not lend themselves to 'logic' and 'intellectual’ understanding.

I started to look into graduate programs in my final year of undergraduate studies.
Most programs had very stringent criteria of acceptance. My grades were not very
good coming out of my undergraduate degree of psychology. I applied to programs
around Canada. In my research for what I would do next, I discovered counselling. 1
can still remember the moment in the library when I discovered that counselling

courses existed. It was like a whole world opened up for me.
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Reading about counselling, and taking some courses in the education faculty on
counselling type issues was so exciting. It felt like a whole world opened up for me. It
was a wonderful feeling. There was far more resonance and identifying going on than
there ever was within my psychology studies. If I was to be very honest I would have
to admit that what drew me to counselling was also the fact that you did not need to
have as high a grade-point average as needed for applying to graduate programs in

clinical psychology.

I applied to counselling courses in England. I always wanted to study overseas and I
thought I would give it a shot. Being accepted to Durham University was like another
world opened for me. Getting there and starting to study and live in England was like
every world I had known exploded in to a million pieces and each piece found a place
in a completely different complex, colourful, textured mosaic. I did more self-
discovery in that year than I had done in my whole life. It changed the way I would

perceive for time to come in a very significant way.

My first year in Durham held all the things that my high school years, and
undergraduate years should have held, or what I would have expected them to hold. I
suppose 1 just wasn't ready at the time of high school. In some ways I am not sure

where the 'should have' comes from, social convention I suppose.

I realised quite a bit about myself. I was introduced to the idea of awareness and self-
development. Since that first year I think I was dumping quite a bit into my
subconscious. What I couldn't seem to deal with I repressed or it was expressed in a
different form whether it is behaviour or some bodily issue. As much as it was a
gratifying and exciting year of my life it was also very difficult and challenging. I met

a lot of issues, and emotion in that year through therapy, through my training course,
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through other people, and being in a foreign country with distance from all relations.

All of this offered, with time strength, and freedom, expression that I had not known.

I speak of my first year studying counselling like it was some sort of utopia. It was
not. It was full of difficult time and emotion. It was full of forks in the road and
decision upon decision. What was the utopia was not the actual year but the

opportunity, the chance and the decisions. Up to that point I never felt I even had the

'right to decide'.

During this year I met a man, who is now my husband. I toured around England. I met
lots of people. I moved twice. I volunteered. I entered therapy. I drank, stayed up
really late, read wonderful books, saw wonderful things. Academically I discovered a
new world as well. I discovered research methodology. I discovered that there were
more ways to conduct research than the accumulation of statistics or structuring of
randomised control groups. The wotld of qualitative research was opened up to me. I
also did an MA dissertation on myself. This was a bizarre opportunity to be presented
with. Before this time I was conducting research that was so far away from myself
and who I was, I felt like a robot, now I was being given the opportunity to research

myself. It was electrifying.

Towards the end of this year some of my colleagues were starting to apply to do a
Ph.D. I had been thinking about doing a Ph.D. but an incredibly tenuous self-esteem
seemed to hold me back. The possibility seemed to become possible as I saw the
people around me apply. They were doing it, why couldn't I give it a shot. I had quite

positive and supportive tutors around me as well.
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I suppose a number of things encouraged me to apply to do a Ph.D. at the University
of Durham; the people in the faculty, the open mindedness of the department, the city,

and if I was being very honest I wanted to stay in the country to be with my new love.

It is not a glamorous and academic array of reasons to do a Ph.D. I did have a passion
for the future of counselling in primary care, what I saw as a very difficult
relationship between medicine and counselling. I think my family experience had

something to do with this passion.

I come from a medical family. Dinnertime conversations could be quite passionate.
When I started to study psychology they became even more interesting. I think it is
the place where a lot of my ideas and questions germinated. When I started to study
counselling these ideas grew rapidly. The idea of the threat of assimilation was
present long before I encountered the issue of counselling in primary care. I think the
timeliness of the issue just gave me something to hold on to, something that would

make people listen.

I feel a bit like I have revealed some untruths that I have sewn. I am interested in
counselling in primary care. I do support it. I recognise is as a very complicated issue.
The real passion is with the relationship between a dominant culture interacting with a
non-dominant culture. On an individual basis it is with the unique individual
contending with the expectations of a culture. I think more of my passion rests with

the scenario in which counselling in primary care finds itself.

Throughout my Ph.D. process two significant influences to both the content and
process of the thesis were the relationship I had with my supervisors and my

experiences in personal therapy.

38



Much of person-centred therapy and philosophy revolves around facilitation and the
creation of a certain kind of relationship. The counsellor needs to demonstrate
empathy, congruence, and being non-judgemental. What would be the ramifications
of a supervisory relationship that offered the same type of facilitative relationship?
What about supervisors who offer the very factors that are required in a positive

counselling relationship? .

I strongly believe that the type of supervisory relationship that I experienced strongly
influenced the process and product of this Ph.D. My supervisors facilitated my
creativity, as opposed to directing it. They were supportive rather than authoritative.
They provided many things I would consider important to an effective therapeutic

relationship, such as boundaries, patience, and empathy.

Outlining the positive aspects of the relationship I had with my supervisors is not to
suggest that it was entirely positive. For example, having two supervisors was a
challenge, and encouraged in some ways a very particular style of looking at issues, as

suggested in an excerpt from my process journal.

1t is very interesting that I have two supervisors. Having two supervisors
makes the notions of dichotomies that much more "in my face”. My two
supervisors had very different backgrounds, areas of interest, and on
various occasions, very different perspective and opinion. I often felt
caught in the middle. I feel two perspectives also encouraged a very
dichotomy oriented style of understanding things. My supervisors through
both facilitation and sensitive challenging greatly helped me to develop
my perspective and fully engage in this very particular process of
research.

My experience in personal therapy revealed and facilitated my awareness of myself.
Through working with a therapist [ was able to build bridges between past events and
current feelings and behaviours. These bridges have given clarity and have led me to a

more complete sense of self. In addition to helping me gain more personal insight,
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personal therapy facilitated in the development of my ability to listen and respect
intuition, inner feelings, to express myself in various ways, to engage in a process of

actualisation, and to realise the power and significance of the space between people.

My personal therapy not only influenced the way in which I approached this Ph.D.
journey, but also facilitated the journey. Therapy helped me maintain a connection
with myself in some very turbulent and vulnerable times throughout this journey. This
resulted in a more and more developed sense of what it meant to be integrated and

how and what I needed to do to sustain my integrity or 'sense of self'.

The more glamorous academic reasons for doing a Ph.D. seemed to develop as I
unearthed the substantive issue and discovered a bit more about research
methodology. I am not sure why other people opt for doing a Ph.D., career reasons
most likely, some may have important things to say, some may not want to get a 'real’
job. What I am sure of is that the reasons for starting a Ph.D. are not the same reasons
that have driven me to complete it. Reasons for doing a Ph.D. are dynamic just as the
person who holds them. The way I have written about myself most likely would not

have been the way I would have written about myself when I started this project.

Thesis Overview

As suggested the world of research can be broadly represented by four research
paradigms, namely positivism, post-positivism, critical theory, and constructivism.
Each of these paradigms has a set of “basic beliefs” (Guba, 1990) with which they are
identified. The principle belief of positivism is that there is only one universal reality.

As suggested by Guba (1990)
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The basic belief system of positivism is rooted in a realist ontology, that is,
the belief that there exists a reality out there, driven by immutable natural
laws. The business of science is to discover the “true” nature of reality
and how it “truly” works. The ultimate aim of science is to predict and
control natural phenomena.

(Guba, 1990, p. 19)
The type of theory or epistemology which is built upon positivist ontology is
objectivist (Guba, 1990). This objectivism “...permits the inquirer to wrest nature’s
secrets without altering them in any way.” (Guba, 1990, p. 19). The methodologies

which spring from such epistemology, or theory revolve largely around the collection

and manipulation of empirical data.
Guba (1990) provides a succinct summary of positivism in the follow.

Ontology: Realist - reality exists “out there” and is driven by immutable
natural laws and mechanisms. Knowledge of these entities, laws and
mechanisms is conventionally summarized in the form of time — and
context-free generalizations. Some of these latter generalizations take the
form of cause-effect laws.

Epistemology: Dualist/objectivist — it is both possible and essential for the
inquirer to adopt a distant, noninteractive posture. Values and other
biasing and confounding factors are thereby automatically excluded from
influencing the outcomes.

Methodology: Experimental/manipulative — questions and /or hypotheses
are stated in advance in propositional form and subjected to empirical

tests (falsification) under carefully controlled conditions.
(Guba, 1990, p. 20)

Within post-positivism the belief in realism is still prominent although in addition to it
is the belief that “...it is impossible for humans truly to perceive it with their
imperfect sensory and intellectual mechanisms” (Cook and Campbell in Guba, 1990,
p. 20). In terms of the theory or epistemology of post-positivism there has been a
softening or more considered stance on objectivism. Within postpositivism it has been
recognised that research is the product of “...the interaction of the inquirer and
inquired...” (Guba, 1990). Methodologically speaking, within postpositivism the

overriding characteristic of the tools applied to substantive issues are largely about
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comparison. Due to the belief in the fallibility of the “human sensory and intellective
mechanism” it is believed that the more sources of information or data gathered on the

issue at hand, enabling comparison, in turn confirmation or contradiction, the better.
As with positivism, Guba (1990) provides a summary of the postpositivist paradigm.

Ontology: Critical realist — reality exists but can never be fully
apprehended. It is driven by natural laws that can be only incompletely
understood.

Epistemology: Modified objectivist — objectivity remains a regulatory
ideal, but it can only be approximated, with special emphasis placed on
external guardians such as the critical tradition and the critical

community.

Methodology: Modified experimental/manipulative — emphasize critical
multiplies. Redress imbalances by doing inquiry in more natural settings,
using more qualitative methods, depending more on grounded theory, and

reintroducing discovery into the inquiry process.
(Guba, 1990, p. 23)

Critical theory, as suggested by Guba (1990) is similar on the ontological level to
postpositivism, in that it holds onto the notion of critical realism. The critical theorist,
or ideologist (Guba, 1990), indirectly believes in a ‘true reality’, in that they refer to a
‘false consciousness’. The real difference between postpositivism and critical theory

can be found within the epistemology or theory level of the paradigm.

Fully embracing the notion of the place of values within researching, critical theorists
suggest that “Nature cannot be seen as it “really is” or “really works” except through
a value window.” (Guba, 1990, p. 24). Although they believe in a “true
consciousness” or “true reality”, they believe this can only be revealed through the
application of a value driven methodology, hence Guba’s (1990) suggestion of the
label “ideologically oriented inquiry” instead of critical theory. The methodology of
critical theory is largely about transformation (Guba, 1990). This transformation

largely occurs through the revelation of the ‘false consciousness’ and facilitation in
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terms of grasping the ‘true consciousness’. The following is a summary of the critical

theory paradigm (Guba, 1990).

Ontology : critical realist, as in the case of postpositivism
Epistemology: subjectivist, in the sense that values mediate inquiry

Methodology: dialogic, transformative; eliminate false consciousness and
energize and facilitate transformation
(Guba, 1990, p. 25)
The final paradigm is constructivism. Constructivism differs significantly to all three
previous paradigms in that the primary ontological belief is that multiple realities co-

exist. These realities “...exist in people’s minds” (Guba, 1990, p. 26). Although Guba

(1990) uses the construct of the paradigm to explain constructivism, he stresses that

...the distinction between ontology and epistemology (is) obsolete; what
can be known and the individual who comes to know it are fused into a
coherent whole. Further, it makes the findings of an inquiry not a report
of what is “out there” but the residue of a process that literally creates
them...knowledge is a human construction.”
(Guba, 1990, p. 26).
Within the epistemology sphere of the constructivist paradigm it is acknowledged that
in order to gain access to knowledge held within the mind of the individual a
subjectivist approach is essential (Guba, 1990). The methodology of constructivism
reflects the belief and theory of the paradigm in that it “...intends neither to predict
and control the “real” world nor to transform it but to reconstruct the “world” at the

only point at which it exists: in the minds of the constructors. It is the mind that is to

be transformed, not the “real” world.” (Guba, 1990, p. 27).

Constructivism is surnmarised by Guba (1990) in the following.
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Ontology: Relativist — realities exist in the form of multiple mental
constructions, socially and experientially based, local and specific,
dependent for their form and context on the persons who hold them.

Epistemology: Subjectivist — inquirer and inquired into are fused into a
single (monistic) entity. Findings are literally the creation of the process
of interaction between the two.

Methodology: Hermeneutic, dialectic — individual constructions are
elicited and refined hermeneutically, and compared and contrasted
dialectically, with the aim of generating one (or a few) constructions on

which there is substantial consensus.
(Guba, 1990, p. 27)

The advent of these paradigms has been chronological in nature. They are the
products of what Kuhn (1970) calls scientific revolutions. Scientific revolutions mark
a period in time when an existing inquiry paradigm, for example positivism, becomes
less useful to researchers in the pursuit of research. The individual researchers begin
to become aware of short-comings and dissonance within the existing paradigm in
relation to the research and investigations they endeavour to pursue. This realisation
motivates the construction of an alternative paradigm. Although the evolution of the
paradigms mentioned has been chronological, they currently coexist within the wide

world of researching.

Generally speaking, specific academic and professional fields identify themselves
with some of the paradigms more than the others. Within the world of counselling,
specifically counselling research, there has been an overwhelming identification and
alignment with the paradigm of constructivism. Constructivism being a paradigm, all
paradigms can be identified as a belief system constructed by humans (Guba, 1990).
“Because they are human constructions, paradigms inevitably reflect the values of
their human constructors.” (Guba, 1990, p. 23). The construction of an inquiry
paradigm takes place on three interrelating levels, namely ontology, epistemology and

methodology, as suggested earlier.




The ontology of constructivism can be broadly represented by relativism. In other
words, within the paradigm of constructivism “...realities exist in the form of multiple
mental constructions, socially and experientially based, local and specific, dependent
for their form and content on the persons who hold them.” (Guba, 1990, p. 27).
Constructivism is based on the belief that there is more than one reality or perspective
of reality and these perspectives or realities can co-exist. The epistemology of
constructivism or theory of constructivism is a product of relativism in that it is
subjectivist. “...inquirer and inquired are fused into a single (monistic) entity.
Findings are literally the creation of the process of interaction between the two.”
(Guba, 1990, p. 27). The theory or models of constructivism are a product of the

individual’s interaction with the participant, issue, and process.

The methodology of constructivism generally speaking involves the accurate and
sensitive reconstruction of, what Guba (1990) calls “individual constructions”. This
largely represents the first step of constructivist methodology. The second step to
constructivism methodology, generally speaking involves a complex web of
communication. It is referred to by Guba (1990) as the dialectic aspect of

[13

constructivism which “...consists of comparing and contrasting...individual
(including the inquirer’s) constructions so that each respondent must confront the
constructions of others and come to terms with them.” (Guba, 1990, p. 26). To

[13

summarise, constructivism is largely to do with the “...reconstruction (sic) of the
“world” at the only point at which it exists: in the minds of the constructors. It is the

mind that is to be transformed, not the “real” world.” (Guba, 1990, p. 27).

Within constructivism there is a vast array of methodologies, or ways the individual

researcher interacts with the research question, issue, and/or participant(s). This
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variety in turn results in a vast array of styles of reconstructing the “reality” with
which the inquirer or researcher interacts. This eclecticism is a product of the
foundations of relativism and subjectivism. Examples of methodologies that can be
located within the inquiry paradigm of constructivism are, heuristic inquiry, intuitive
inquiry, and participatory inquiry. As suggested, these are only a few examples of
research approaches within the sphere of the constructivist paradigm. Although there
are a myriad of methodological approaches within constructivism that include the
researcher in significant ways, such as tacit knowing and intuition, this involvement

remains within distinct boundaries.

Methodologies such as heuristic inquiry, intuitive inquiry, or participatory inquiry
encourage the researcher to use intuition, tacit knowledge, emotions, dreams, and
physical sensations, for example, throughout the process of researching. The use of
these types of awareness however is bounded within certain constraints related to
establishing and maintaining the trustworthiness or credibility of the research process
and product. Extending these types of awareness into the relationship the researcher
has with the participant as a means to enhance the interaction seems to be considered
negative. The extension of the researchers awareness in the research relationship, as
the counsellor’s awareness is extended within the counselling relationship, jeopardises
the credibility or trustworthiness of the research in terms of criteria used to establish

credibility or trustworthiness.

Heuristic, intuitive and participatory inquiry approaches or methodologies have two
things in common. They all use different aspects of the researcher in the building or
re-creating and understanding of a “reality”. Heuristic inquiry is a methodology which

uses all sorts of creative tools to achieve this end. It is a methodology which “...aims
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to provide a comprehensive, vivid, accurate, and essential depiction of an experience
derived from the investigator’s rigorous and intensive self-searching and from the
explications of others.” (Braud and Anderson, 1998, p. 265). Participatory inquiry is
very much about the researcher’s ability to get inside of what is being researched. It is

[

an approach to researching which relies on the “...transformation of one’s

consciousness so that it becomes part of the consciousness of the other.” (Braud and

<

Anderson, 1998, p. 269). Participatory inquiry calls for *...compassionate
consciousness within research...” (Braud and Anderson, 1998, p. 269). Finally,
intuitive inquiry, very similar to heuristic inquiry, relies on the compassion of the
researcher, the ability of the researcher to connect with what is being researched on
various levels. This approach to researching is about the usefulness of intuition and
alternative states of consciousness in the re-building and understanding of a “reality”

or issue. It represents the “...full dimensionality of knowing within (sic) the conduct

of research...” (Braud and Anderson, 1998, p. 259).

As well as sharing similarities in the use of the researcher’s awareness in the re-
creation of the issue or “perceived” reality, these approaches to research, or
methodologies share the necessity of establishing trustworthiness. In the case of the
constructivist paradigm there are several avenues to establishing trustworthiness.
Generally speaking these avenues can be represented by five headings namely,
credibility, transferability, dependability, confirmability, and reflexivity which
addresses all of the previous categories, as suggested by Lincoln and Guba (1985, p.
328). One of the main functions of establishing trustworthiness within constructivist
research, such as heuristic inquiry, is to establish the researcher’s ability to use their
in-depth involvement, through avenues such as intuition, in a controlled and bounded

fashion. Establishing the trustworthiness or credibility of research within
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constructivism revolves around safe-guarding against, or establishing the presence of
investigator bias. However involved and encouraged the researcher is within the
process of researching within constructivism, they are regarded as fallible. There is a

strong sense that there are,

...sources of difficulty in using humans-as-instruments, in building upon
the interaction of investigator with context/respondents as the source of
data. Humans get tired. Humans exhibit selective perception. Humans

(13

cannot  simultaneously occupy all vantage points...Humans “go
native”...they also exhibit ethnocentricism, the opposite pole...
(Lincoln and Guba, 1985, p. 108)

Rowan’s cycle of research is useful is describing how awareness is used within
constructivism. What the cycle represents, as pictured in Figure 3 (p. 27), is a process
which takes place within the individual researcher. According to Rowan this cycle can
take on various forms depending on the nature of the methodology employed, and
indeed within which paradigm the research can be located. This version of the cycle
is, although generic, a useful touch-stone within this thesis. It represents an internal
process of engaging with an issue and engaging with the various types of awareness
one holds of that issue and how these forms of awareness exist, take shape, and

eventually contribute to the production and communication of the research.

As a practising humanistic counsellor I continually engage with my awareness or
types of awareness within the therapeutic hour. In addition to internally engaging or
acknowledging different types of awareness within me, such as intuition, sensation, or
transference, I also use or act on these types of awareness as ways of gaining more
understanding of the client’s “reality” in addition to hopefully facilitating an evolution
in the client’s awareness. The use or acting upon these types of awareness within the
therapeutic hour is to gain a greater understanding, to increase both the perspective of

the counsellor and the client as opposed to re-creating a perceived reality. The
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employment of these types of awareness within the process of counselling can be very

profound and powerful with respect to therapeutic movement and understanding.

Researching with a sense of self is an approach to researching that facilitates and
supports congruence within the research relationship. It is an approach to researching
founded on certain principles of person-centred counselling. ReSS is supported by a
proficiency model of humanity (Figure 4, p. 86). Specifically it, as does the Rogerian
concept of self (Rogers, 1958), suggests the individual is trustworthy. Through

various structures the individual’s trustworthiness can be facilitated and encouraged.

ReSS focuses on one of Rogers (1957) core conditions for therapy, namely
congruence. It suggests that the actively congruent researcher will facilitate and
encourage the actively congruent participant. Linking congruence with
trustworthiness, suggesting active congruence is the operationalisation of
trustworthiness, ReSS is not negating the significance of the other core conditions of

therapeutic relationships (Rogers, 1957) with respect to research relationships.

Through the necessity of maintaining focus within this thesis and through my desire
to maintain a wide audience, | decided to primarily focus on the condition of
congruence within the research relationship. I wanted to suggest an approach to
researching that would engage a wide spectrum of researchers. Focusing on all the
core conditions could potentially turn ReSS into a specific research approach for
person-centred counsellors: In saying this perhaps I am underestimating the

translatability of these core conditions into other worlds of research.

However, with respect to this thesis, and more specifically the initial foray into ReSS,
congruence is the core condition that is focused upon, the suggestion being within the

ReSS model that the individual is inherently trustworthy. The suggestion within ReSS
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is that the congruence of the researcher is the operationalisation of the researchers
trustworthiness. Structures such as journaling, supervision, and therapy within ReSS
facilitate the actively congruent researcher who in turn facilitates the actively

congruent participant within the researcher/participant relationship.

The core purposes of this thesis are three fold. The first is to explore whether or not
there is an approach to researching that acknowledges and facilitates the congruence
of the person-centred counsellor. The second is to explore the value of active
congruence within a research relationship (Figure 7, p. 94). The third is to explore the
value of research done from a platform of proficiency rather than a platform of

deficiency (Figure 4, p. 86).

Researching with a sense of self was, as stated, motivated by my frustration as a
practising counsellor attempting to find an approach to researching which allowed me
to maintain, respect, and utilise my sense of self within the process of researching, as I
do within the therapeutic relationship. Within constructivism, although there is the
acceptance and acknowledgement of the importance of the in-depth involvement of
the researcher’s awareness within the research process, there seems to be a distrust of
the individual researcher. The very issues and opportunitieé that would be rich and
beneficial within a counselling relationship are deemed weaknesses and negative

influences leading to investigator bias within a constructivist research relationship.

“Congruence is the term we have used to indicate an accurate matching of
experiencing and awareness. It may be still further extended to cover a matching of
experience, awareness, and communication.” (Rogers, 1961). In principle
constructivism, and in many respects the other paradigms as well, seem to distrust the

individual rejecting the need for congruence within the individual and the application

50




of that congruence as a precursor to potentially valuable research contributions.
Instead of regarding the individual as carrying the potential for congruence in which
state their actions can be trusted and supported as being both beneficial to themselves
and others (Rogers, 1961), the individual is regarded as weak. The individual
researcher, although subject to all of these negative “breakdowns” which in turn
compromise the trustworthiness and validity of the research, is an important figure

within the process of researching realities held within people’s minds.

With respect to Rowan’s cycle of research, researching with a sense of self suggests
the extension> of the awareness held within the individual research from solely an
independent and bounded process to a shared and transactional process. This
extension can be supported by principles held within humanistic counselling
specifically and counselling practices in general. As suggested within Figure 6 (p. 92),
researching with a sense of self departs from Rowan’s model at the point of BEING.
Instead of the BEING entering into a community of research which bounds their
awareness within structures such as reflexivity, or auditing, the BEING embarking on
rescarch with a sense of self begins a journey starting with the state of congruence
within themselves and uses that congruence in pursuit of exploration and
understanding. Researching with a sense of self, through encouraging and supporting
the maintenance and application of a congruent self is offering the researcher an
opportunity, referring to Rowan’s cycle of research, an opportunity to Make Sense

through Gaining Sense.

Researching with a sense of self suggests the process of researching is a path rather
than a cycle. It opens up the cycle and extends the use of awareness from within the

individual to the participant and issue as well. Awareness is no longer held within the
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individual researcher, but acted on and used within the process of discovering and
understanding. Researching with a sense of self is an approach to researching which
fosters the establishment of a relationship which invites the acknowledgement and use
of all sorts of awareness both internally and externally of the researcher. Researching
with a sense of self is not a circular journey for it suggests that through the use and

application of awareness something more than re-construction of a reality can ensue.

Primarily this thesis aims to address the question of whether or not there is an
approach to researching which respects the sense of self of the counsellor as
researcher and acknowledges and facilitates the process of congruence within the
counsellor as researcher. Part I of this thesis marks the first step towards doing this by
highlighting the perceived hindrances to researching in this manner within existing
methodology. These hindrances are addressed within Chapter 2. The second step
towards doing this is responding to these hindrances with a possible alternative. This
alternative is packaged within the label of researching with a sense of self. This

alternative approach is both introduced and explained within Chapter 3.

A secondary aim of this thesis is to provide an exemplar of this alternative approach
to researching. In Part II this is done through applying the approach of researching
with a sense of self to the investigation of the identity of the individual counsellor
practising within a primary care context. This investigation is introduced and outlined
within Chapter 4. Within Chapter 5 analysis and reflection is made on the application
of the approach to researching with a sense of self. Both pros and cons of this
approach to researching are identified with respect to its effectiveness in investigating

the identity of the individual counsellor practising within primary care and the

52



approach on a research methodology level. Conclusions and possible future avenues

of investigation are addressed within the final Chapter 6.
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Chapter Two — Thesis Foundations

As suggested within the introduction the embryo of this thesis lies in a difference
perceived between counselling and researching. Specifically, it lies in a difference
between how the self is used within each domain. The purpose of this chapter is to
construct the foundations within both counselling and researching upon which the
thesis rests and from which the thesis departs. This chapter represents the first stage in
addressing the thesis question of whether or not there is an approach to researching
which respects and uses the researcher’s sense of self as it is respected and used
within certain areas of counselling. The foundations of this thesis, as suggested, fall
into two categories, namely researching and counselling. I will begin this chapter by
addressing the researching foundations of this thesis. From there I will address the

counselling foundations of the thesis.

Researching Foundations
In building the researching foundations to this thesis I will address four levels:
The Inquiry Paradigm

Constructivism

Methodologies within Constructivism

el e

The Research Relationship within Constructivism

I will start with addressing the inquiry paradigm in relation to the foundations of this

thesis.

The Inquiry Paradigm

As suggested within the introduction the wide world of researching can be broken
down into four general categories, or communitics. They are positivism, post-
positivism, critical theory, and constructivism (Lincoln and Guba, 1985). This is a

particular way of looking at the world of researching, and by no means the only way
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in which it can be perceived. Various authorities within the world of the philosophy of
research such as Tesch (1990) or McLeod (1994) use the categories of quantitative
and qualitative research as way of delineating methodologies. With respect to this
thesis, I found the more detailed categorisation of the four paradigms as more
appropriate. As suggested, the terms qualitative and quantitative are very useful in
terms of dealing with methodologies. Qualitative represents researching which deals
mainly with data that cannot be represented by numbers and quantitative represents
researching which deals with data which is represented by numbers (Tesch, 1990). It
is a simple delineation, but as suggested, effective within the appropriate

circumstances.

The approach Lincoln and Guba (1985) have assumed in delineating the world of
researching is more appropriate because it goes deeper than the quality of the data and
methodology. Their approach addresses both the theory and the belief systems that
support the methodology that facilitates the collection of the data. This depth is
important to this thesis for all three levels of the inquiry paradigm come into question
and examination in the contemplation of researching with a sense of self. What this
thesis does embrace is the notion that the adoption of a methodology represents far
more than the adoption of a ‘tool’ with which to collect raw data. Engaging with
methodology means engaging in a community of thinking and understanding for
methodologies are products of theories, which are products of beliefs and
philosophies. Lincoln suggests (in Guba, 1990, p. 81) “The adoption of a paradigm
literally permeates every act even tangentially associated with inquiry, such that any
consideration even remotely attached to inquiry processes demands rethinking to

bring decisions into line with the worldview embodied in the paradigm itself.”.
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The structure that all four categories Lincoln and Guba (1985) use is the structure of
the inquiry paradigm. The inquiry paradigm as discussed within the introduction, is a
package made up of three inter-relating levels. These levels are ontology,
epistemology, and methodology (Figure 1, p. 9). Positivism, post-positivism, critical
theory, and constructivism are all types of inquiry paradigms. All four have an
ontology, epistemology, and methodology. (Refer to Chapter One for a more detailed

description of each paradigm.)

The inquiry paradigm is, to a certain extent dynamic. If its usefulness to a researcher,
or more to the point, if the methodologies within the paradigm become less useful or
restricted, the inquiry paradigm is open to additions, and challenges of the
methodology within the confines of the ontology, or the belief system upon which it is
founded. If the challenges begin to conflict with the set of beliefs or philosophies
which support the paradigm then a state of scientific rebellion (Kuhn, 1970), or
paradigm shift (Guba, 1990) results. It is this state that is responsible for the evolution
of each of the four paradigms. Each paradigm, specifically positivism, post-
positivism, and critical theory at one point in time, became less useful and was
challenged by the needs of the researcher which fell out-side the ontology of the
paradigﬁ in question, hence the gradual development of a new more accommodating
paradigm. This process is a long, gradual process, and initiated by large numbers of
researchers. The period of paradigm shift is a difficult, insecure period for the world

of research to find itself in. It is also potentially a very exciting and optimistic time.

Regardless of the nature of their evolution, each of these four paradigms currently co-
exists within the world of researching. Professions and academic disciplines seem to

align themselves to one or more of the paradigms within which the research within
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these professions and disciplines is conducted. For example the broad field of
medicine, and specifically medical research, seems to conduct a significant proportion
of its research within the paradigm of positivism. The field within which the research
project or topic is in is not the only determinant of which paradigm or paradigms
within which the research is conducted, although it does seem to have a strong

influence.

As suggested within the introduction a significant proportion of counselling research
has taken foundation within the constructivist paradigm. With respect to this thesis,
constructivism represents a starting point, or a point at which the reader can gather

round the familiar in preparation for encountering the unfamiliar.

Constructivism

Constructivism, as stated, is one of the four inquiry paradigms. The term
constructivism represents a wide world within the general world of researching. This
world is made up of three interrelating levels, which are to a certain extent dynamic.
Ontology with respect to the inquiry paradigm represents the way the world is
perceived within the confines of that paradigm, or as expressed by Lincoln and Guba
(1985) “the nature of reality”. Within the paradigm of constructivism “There are
multiple constructed realities that can be studied only holistically; inquiry into these
multiple realities will inevitably diverge (each inquiry raises more questions than it
answers) so that prediction and control are unlikely outcomes although some level of

understanding...can be achieved.” (Lincoln and Guba, 1985, p. 37).

The second level of the inquiry paradigm as perceived by Lincoln and Guba (1985) is
the epistemology. Epistemology represents the theory that springs from the beliefs

and nature of reality designated within the ontology of the paradigm. With respect to

58




the epistemology of constructivism Lincoln and Guba (1985) have outlined four

points that can represent constructivism at this level. They are as follows:

The inquirer and the “object” of inquiry interact to influence one another;
knower and known are inseparable.

The aim of inquiry is to develop an idiographic body of knowledge in the
form of “working hypotheses” that describe the individual case.

All entities are in a state of mutual simultaneous shaping so that it is
impossible to distinguish causes from effects.

Inquiry is value bound in at least five ways, captured in the corollaries
that follow:

Corollary 1: Inquiries are influenced by inquirer values as expressed in
the choice of a problem, evaluand, or policy option, and in the framing,
bounding, and focusing of that problem, evaluand, or policy option.

Corollary 2: Inquiry is influenced by the choice of the paradigm that
guides the investigation into the problem.

Corollary 3: Inquiry is influenced by the choice of the substantive theory
utilized to guide the collection and analysis of data and in the
interpretation of findings.

Corollary 4: Inquiry is influenced by the values that inhere in the context.

Corollary 5: With respect to corollaries 1 through 4 above, inquiry is

either value-resonant (reinforcing or congruent) or value-dissonant

(conflicting). Problem, evaluand, or policy option, paradigm, theory, and

context must exhibit congruence (value resonance) if the inquiry is to

produce meaningful results.

(Lincoln and Guba, 1985, p. 38)

Having delineated the ontology and epistemology of constructivism we are left with
the methodological level of constructivism which in many respects is vast in both
width and depth. Essentially the methodological level of the inquiry paradigm

represents the operationalisation of the theory and indirectly the beliefs or nature of

reality held by the paradigm levels of ontology and epistemology.

Methodology within Constructivism

It is difficult to fully address the methodological realm of constructivism considering
its extensiveness. Within the realm of constructivism, and as pointed out by Denzin

and Lincoln (2000, p.22), beyond, the relationship between the researcher and the
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researched and the place of reflexivity within qualitative research processes and
relationships is getting significant attention and exploration. The ontology of realism
is extended by research within traditions such as feminism and Marxism to a
materialist-realist ontology, which is largely about the situation of research in the

context of race, class, and gender (Denzin & Lincoln, 2000).

Studies within the wide and complex arena of autoethnography (Ellis & Bochner,

2000, p. 739) explore the relationship between the researcher and researched.

Autoethnography is an autobiographical genre of writing and research
that displays multiple layers of consciousness, connecting the personal to
the cultural.
(Ellis & Bochner, 2000, p. 739)
Autoethnography is a realm of research that exists primarily within the social

sciences. This type of research process draws significantly on the experience of the

researcher in the process of making sense of cultural or social issues.

As suggested this is an extensive arena of research in which numerous distinct
examples of researchers’ involvement in the process of making sense exist. Two
particular examples specifically addressing reflexivity within this process are
reflexive ethnography (Ellis & Bochner, 1996) and confessional tales (Van Maannen,
1998). These two examples represent two degrees of reflexivity within
autoethnography. Reflexive ethnography integrates the researcher’s experience at the
starting point of the study or throughout the study running in parallel to the experience
of the participant(s). Confessional tales or ethnographic memoir is where the

researcher includes their experience of actually doing the study.

In the realm of counselling research there are a number of studies which also illustrate

and expand different notions of the researcher-participant relationship (Etherington
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1995; Grafanaki 1996). Skinner (1998) in a study of people coping with the aftermath
of child sexual abuse finds herself using a reflective diary to encourage empathy and
unconditional positive regard in her relationship with participants. She found these

characteristics of great value in her ability to maintain research neutrality (Skinner,

1998, p. 537).

A fascinating example of research within the tradition of autoethnography is by Carol
Rambo Ronai (1992). For a Masters degree she conducted an introspective narrative
looking at herself rejoining a strip bar as a dancer/researcher. She used participant
observation techniques, systematic self-introspection and interactive introspection to

collect and maintain all the different levels of experience.

The evolution of qualitative research over the last ten years has been multifaceted.
From within the social sciences the significance of the voice of the researcher and the
unencumbered voice of the participant has been explored extensively through the
awareness of reflexivity (Hertz, 1997; Kiesinger, 1998) and muitiple voicing

(Reinharz, 1992; Anderson, 1997; Lather & Smithies, 1997).

As will be illustrated using examples of heuristic inquiry, participatory inquiry and
intuitive inquiry, however extended the voice of the research is within the process of
making sense, or however unencumbered and facilitated the voice of the participant is
there still is a notion of parallel existences. Within these studies the struggle of the

researcher (Skinner 1998) to maintain that parallel, unbiased stance remains evident.

There are however a number of characteristics that can represent the
operationalisation of constructivism as suggested by Lincoln and Guba (1985) which

gives a general understanding of the methodologies of constructivism. It also provides
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a good foundation for discussing three examples of constructivist methodology,

namely heuristic inquiry, intuitive inquiry, and participatory inquiry.

In an attempt to define the operationalisation of constructivism Lincoln and Guba
(1985) outline fourteen characteristics. Their selection of these fourteen

characteristics is, as suggested by them,

...justified in two ways: (1) by their logical dependance on the axioms that
undergird the paradigm, and (2) by their coherence and
interdependance.”. (p. 39). According to Lincoln and Guba (ibid) “These
fourteen characteristics display a synergism such that, once on is selected,
the others more or less follow. (p. 39)

Most constructivism research is conducted within the natural setting of the
issue, subject being researched.

The researcher uses themselves or other to gather the raw or primary
data, as opposed to tangible instruments.

Knowledge such as intuition and sensations of the researcher are used
within the research process as means of understanding interaction
between researcher and researched to a greater degree as well as a
means of keeping track of the bias of the researcher.

Generally, the researcher makes use of methods of a qualitative nature as
opposed to a quantitative nature.

The researcher is more likely to embark on purposive sampling, as
opposed to random or representative sampling.

The constructivist researcher tends to embark on inductive data analysis.

Theory of the research emerges from the data, or in other words is
grounded in the researcher data.

The design of the research emerges from the research process as opposed
to being applied to the researcher process.

In the reconstruction of the explored reality, the researcher often consults
the research participants to make sure the reconstruction is accurate.

The depth of the case study is generally preferred by the constructivist
researcher, as opposed to the technical or scientific report.

The interpretation of the data is idiographic or dependant on and closely
linked to the specific reality being explored.

Applications that spring from constructivist research tend to be very
tentative for the conclusions drawn from this type of research are context

specific.
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The boundaries of the research are determined not by applied
preconceptions held by the researcher but by the issues encountered by
the researcher. The boundaries are “focus-determined”.

Within constructivism there is a special set of criteria that need to be
addressed in the process of establishing trustworthiness.
(taken from Lincoln and Guba, 1985)

Heuristic Methodology

An example of constructivist methodology is heuristic inquiry. This is an approach to
researching that was developed by Moustakas (1990). It is an approach to researching
which extensively involves the researcher’s inner.unique world in the form of
intuition, sensation, and tacit knowledge in the research process. Heuristic inquiry is
an approach to researching which seeks to explore issues through the collection of a
wide array of perspectives. The perspectives or resources can include, literature, the
experiences of participants, the inner experiences of the researcher in interacting with
the issue, art, music, and dreams. The researcher collects information around a
specific issue from a wide variety of sources in order to re-create and more deeply
understand a particular reality. The process of heuristic inquiry is one that parallels
creative processes (Braud and Anderson, 1998). Methods used within the arts such as
draWing, poetry, dance, and music can all be used within the process of heuristic
inquiry. Anything that assists the researcher in understanding and exploring the

substantive issue is, or can be, called upon within this approach to researching.

Although heuristic inquiry provides a wonderful opportunity for the researcher to use
their own very personal and unique knowledge and experience within the process of
researching, it is used in parallel to the collection of other forms of information
around the issue. There is a extensive collection of the intuitive, personal, and tacit
although there does not seem to be an exchange or interaction between sources in

terms of the intuitive, personal, and tacit. It seems to be a contained congruence that is
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allowed within the spheres of heuristic inquiry. The congruence and uniqueness of the
individual researcher has a defined place within the whole process of heuristic
research. The necessity of having a place for congruence or a contained congruence

has to do with the umbrella under which heuristic inquiry is located.

As suggested, heuristic inquiry is an approach to researching which, in principle, falls
within the constructivist paradigm. It in many respects is a product of the
constructivist philosophy or ontology. It is a methodology which embraces multiple
realities and the significance and value of the influence that the self of the researcher
has on the process and product of the research. In locating itself beneath this broad
umbrella as it stands at present, heuristic inquiry needs to acknowledge and address a
number of criteria in order to maintain this place. This is essentially the corollary five
listed above (Lincoln and Guba, 1985) concerning value resonance and value
dissonance. “Problem, evaluand, or policy option, paradigm, theory, and context must
exhibit congruence (value resonance) if the inquiry is to produce meaningful results.”
( Lincoln and Guba, 1985, p. 38). The extent of the value of the research produced by
heuristic inquiry, in this instance, has to do with its ability as a methodology to,
among other things, enforce the values outlined in the construction of the paradigm in

which it is located, in this case constructivism.

With respect to the manner in which the self of the researcher is used within heuristic
inquiry one of the more pertinent criteria has to do with establishing the
trustworthiness of the research. In the case of research conducted beneath the
umbrella of constructivism there has been a group of more suitable criteria established
to address the issue of “trustworthiness”. As suggested within the introduction, there

are five criteria, as listed by Lincoln and Guba (1985) within the following table.




Table 11.2 Summary of Techniques for Establishing Trustworthiness

Criterion Area Technique

Credibility (1) activities in the field that increase the
probability of high credibility
(a)  prolonged engagement
(b)  persistent observation
(c) triangulation (sources, methods, and
investigators)
(2)  peer debriefing
3) negative case analysis
“) referential adequacy
(5) member checks (in process and terminal)

Transferability 6) thick description

Dependability (7a)  the dependability audit, including the audit
trail

Confirmability (7b)  the confirmability audit, including the audit
trail

All of the above 8) the reflexive journal

(taken from Lincoln and Guba, 1985, p. 328)
With respect to establishing credibility within constructivist research, or specifically
heuristic inquiry, one of the main things that needs to be established is the ability of
the researcher to maintain a contained awareness, or as previously suggested, a
contained congruence. Lincoln and Guba (1985) list five areas related to establishing

credibility as illustrated above.

Of particular interest to this thesis is the first group of criteria. These criteria have to
do with the manner in which the research process is conducted. In the words of
Lincoln and Guba (1985, p. 301) prolonged engagement, persistent observation, and
triangulation are “...activities increasing the probability that credible findings will be
produced.”. All three activities support and facilitate the involvement of the
researcher’s self in the process of researching although their purpose is also to
maintain and facilitate the boundaries and definition with respect to how the
researcher’s self is used within the research process. For example within prolonged

engagement Lincoln and Guba (1985) suggest a potential danger of “going native”. In
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this instance the researcher loses sight of their purpose as a researcher and their

primary foundations as a researcher and switches to identifying with the participants.

In light of the above criterion concerning the credibility of the research within
constructivism, the manner in which the researcher is allowed to use their self, their
past, present, intuition, sensation, tacit knowledge, and unique frame of reference is
very particular in the sense that it must remain within the researcher. For such forms
of the researcher’s self to escape into the relationship with the participant, or the
particular issue, the credibility of the research product would be in question.
According to Lincoln and Guba (1985, p. 304) “There are no techniques that will
provide a guarantee against such influence either unconsciously or consciously;
awareness is, however a great step towards prevention.”. With respect to this thesis
and addressing the possibility of an approach to researching which uses the self of the
researcher beyond the confines of techniques such as reflexivity, I feel awareness
could be one of the very things that enable the researcher to engage with the research
issue and research participants within the arena of “going native”. The merits of this

type of engagement, as suggested by this thesis, are far more positive than negative.

Participatory Inquiry

As suggested within the introduction participatory inquiry is an approach to
researching which relies on the ability of the researcher to engage with the researched
in a compassionate and sensitive manner (Braud and Anderson, 1998). Participatory
inquiry relies on the quality of the researcher’s relationship with the researched. Is the

researcher able to build an empathic and sensitive relationship, or in Braud and

Anderson’s (1998) terms a “compassionate consciousness”.
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There are strong parallels between participatory inquiry and counselling in that the
qualities needed within the researcher to build the relationship between the researched
and researcher are very similar to those required in building a therapeutic alliance
between the counsellor and client with respect to some humanistic approaches to
counselling. However the similarities seem to stop there, in that the therapeutic
alliance can be regarded, as among other things, a precursor to exploration and
understanding. Participatory inquiry regards the “compassionate consciousness” and
empathy as the main avenue to exploration and understanding. Participatory inquiry is
largely about the researcher’s ability to enter into the world of the researched. It is
...the art of empathy, of communion with the object of inquiry, of learning
to use its language, of using its language, of talking to the object of
inquiry, of penetrating from within, of indwelling in the other, of
imaginative hypothesis that lead to identification, and of the

transformation of one’s consciousness so that it becomes part of the

consciousness of the other.
(Braud and Anderson, 1998, p. 269)

However valuable the researcher’s ability to engage with the researched in a
compassionate and empathic manner, and their ability to get into the frame of
reference of the researched, this involvement is contained within particular confines
suggested in the criterion related to establishing the trustworthiness of the research.
As within heuristic inquiry where there is a confined congruence, within participatory
inquiry there seems to be a confined consciousness. The experience of ‘indwelling’
and the experience of ‘transformation of one’s consciousness’ remain within the

rescarcher. It is not shared with the researched.

Intuitive Inquiry

Intuitive inquiry (Anderson in Braud and Anderson, 1998) shares much in common
with heuristic inquiry in that it calls on the researcher’s ability to tap into altered

states of consciousness such as intuition and tacit knowledge in the exploration and
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understanding of the research issue. As described by Braud and Anderson (1998, p.
259) intuitive inquiry is about the integration of the “...full dimensionality of human
knowing into the conduct of research...”. It has three building blocks (Braud and
Anderson, 1998) heuristic inquiry, phenomenological inquiry, and feminist inquiry.
As with heuristic inquiry, intuitive inquiry invites and facilitates the researcher to use
themselves on a variety of levels, such as intuitive, in the exploration and

understanding of complex research issues, or encountered realities.

Existing within the confines of a particular inquiry paradigm, namely constructivism,
the altered states of consciousness used within intuitive inquiry are confined within
the parameters of the establishment of trustworthiness. “Intuitive inquiry”, as

described by Anderson (Braud and Anderson, 1998)

advocates expanded states of intuitive awareness, including but not
limited to various altered states of consciousness, active dreaming and
dream incubation, mystical vision and audition, intentional imaging,
kinesthetic and somatic awareness, and states of consciousness more
typically associated with the artistic process than with science, in all
phases of the inquiry.
(Braud and Anderson, 1998, p. 76)
The intuitive approach to researching, as described, invites and encourages the
researcher to be involved on various levels of awareness. However this degree of
involvement is contained within the notion that in order for the research to be valid, or

to have resonance, a term employed by Braud and Anderson (1998), the researcher’s

awareness needs to be, in essence cleared of the self of the researcher (Braud and

Anderson, 1998).

Braud and Anderson (1998) liken the researcher to an electrical circuit. They suggest

that there are a number of things, namely biases, which impede the flow of the
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research channel. What can contribute to combating this, as they suggest, is the

practice of bracketing.

The bracketing process, emphasized to such a great extent in
Pphenomenological inquiry, is one method of seeking to ensure a clearer
research channel that is as free as possible from impeding and interfering
preconceptions...Any preexisting structures — not only cognitive ones but
emotional and bodily ones, as well — can obscure and distort what the

researcher is studying.
(Braud and Anderson, 1998, p. 277)

The self of the researcher is used within intuitive inquiry but in a particular and
bounded manner. In a sense the self of the researcher, specifically the various ways of
knowing an individual researcher is capable of experiencing are very important and
facilitated. However the contents of the self of the researcher, past experiences,
emotions, feelings, reactions, relationships seem to be regarded as detrimental

material to the validity or resonance of the research.

There is a sense that within intuitive inquiry the researcher is a vessel in which
various ways of knowing (intellectual, somatic, emotional, aesthetic, and intuitive)
(Braud and Anderson, 1998) are employed in the research journey. It is the ability of
the individual researcher that is capitalised on, as opposed to the content of that
individual researcher. The complex web of the individual researcher’s self is
bracketed off (Braud and Anderson, 1998). It is material that is contained and

regarded as toxic and distorting, as opposed to enlightening and informative.

The Research Relationship within Constructivism

All three examples of constructivist methodologies have unique ways in which to
facilitate the participation of the self of the researcher in the research process. All
three examples share the fact that the extensive, in-depth involvement of the

researcher is both valuable and necessary to the research process and product.
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However all three examples also share in the fact that they are located beneath the
umbrella of constructivism. They exist, in a variety of ways, within specific
parameters related to the establishment of the trustworthiness of the research, or in
other words the value of the research. Within all three examples, the self of the
researcher plays an important role in the exploration and re-creation of complex
realities. The involvement of the self of the researcher is both acknowledged and
guided within the parameters of trustworthiness. It seems that within the constructivist
inquiry paradigm the self is inherently untrustworthy despite the acknowledgement of
multiple realities and truths outlined within the ontological perspective of the

paradigm.

There are methodologies within constructivism that both acknowledge and use the
self of the researcher as illustrated above. These methodologies respect the uniqueness
and depth of the self of the researcher through acknowledging and facilitating
different ways of knowing and understanding. However the self of the researcher
must not extend beyond specific parameters if the research is to be considered

trustworthy, or a valuable contribution to the field of literature in which the research

is being conducted.

It seems to be a frustrated state of affairs in extending the question of whether or not
there is an approach to researching which respects the sense of self of the counsellor
as researcher. Issues around the counsellor as researcher have been addressed in a
number of studies (Pope , 1991; Hutchinson & Wilson, 1994; Etherington, 1996;
Grafanaki, 1996; Skinner, 1998; Hart & Crawford-Wright, 1999). Within these
studies there seems to be a keen appreciation of both the benefits of counselling skills

in the facilitation of engagement with the participant and the pitfalls. Etherington

70




(1996) conducted a significant piece of qualitative research looking at male survivors
of childhood sexual abuse. She (1996, p. 342) comments on the difficulty of being
both a counsellor and a researcher stating “...my previous training has been like a
double edged sword. On the one hand, without it I may not have achieved the depth

and quality of interviews, and I may have caused some damage.”.

Many of the articles looking at the counsellor as researcher, or as often referred to in
the literature dual-role relationship, in particular Hart and Crawford-Wright (1999),
Finch (1993) and Gottlieb (1993), explore the negative, potentially exploitative
outcomes. There is a sense of the skills of the counsellor, within the literature as being
very positive in facilitating the participant in their participation, skills such as
empathy and unconditional positive regard (Etherington, 1996; Skinner, 1998).
Within the literature these skills seem to be about the counsellor making themselves a
non-threatening, unbiased vessel. It seems as thought the reflexivity, the inner world,
the congruence of thought remains just that, thought and very much the comain of the

inner world of the researcher, or at the time of presentation, the domain of the reader.

However, when Etherington (1996) discusses her action/reaction to the criminal
behaviour of a particular participant in her study the division of researcher as vessel
and the compartment of reflexivity enters new light. As I read these studies and
perspectives I ask the question ‘Do all these researchers share a position?’. Is that
shared position about the tension between the counsellor, coming from a proficiency
model, entering the world of research, a world founded on a deficiency model, a
research world in which the extension of congruence into action within the
research/researched relationship is presently considered negative, exploitative and

something from which participants need to be protected?
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It seems difficult to acknowledge and facilitate the process of congruence within the
counsellor as researcher working within the realm of constructivist inquiry. It is both
difficult and frustrated in that although in the examples of methodologies chosen the
self of the researcher was regarded as integral and vital to the process of researching,
it was confined within the researcher. The sclf of the researcher is not shared or

revealed in the process of researching, nor is it shared or revealed to the researched.

The relationship the researcher has with the researched is observational within the
constructivist inquiry paradigm. The self of the researcher is employed and facilitated
within the process of a wide variety of constructivist investigations. However in order
for the eventual recreation of the perceived reality to be deemed crédible, or valuable,
the nature of the involvement of the researcher’s self must remain contained within
the self of the researcher. The quality of the observation and recreation of the
perceived reality depends on this containment as illustrated within the criterion of

trustworthiness.

The above outline of constructivism, methodologies within constructivism and their
relationship to the parameters of trustworthiness represent the research foundations of

this thesis. I will now continue outlining the counselling foundations of the thesis.

Counselling Foundations

As illustrated, the self of the researcher is used within constructivist research although
its use is restricted to specific areas of the research process. Specifically, the self of
the researcher however valuable within the process of researching, must remain,
according to the parameters established within the constructivist paradigm
surrounding trustworthiness, internal to the researcher (Lincoln and Guba, 1985;

Guba, 1990). For the researcher to extend their self within the research process as a
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counsellor could within an effective counselling relationship the research could be
deemed invaluable or irresponsible, as suggested within the criterion of

trustworthiness outlined by Lincoln and Guba (1998).

The presence and place of the self of the researcher within examples of constructivist
research, namely heuristic, participatory, and intuitive inquiry has been outlined
above. It is at this stage that [ would like to outline the use of the self of the counsellor
within a specific approach to counselling in order to highlight the difference. I will be
addressing three levels that combine to form an illustration of how the self can be

used within a counselling relationship. These levels are as follows.

1. The Counselling Paradigm
2. The Counsellor’s Paradigm

3. The Counselling Relationship

I will begin by discussing the counselling paradigm.

The Counselling Paradigm

Within this thesis the structure of defining counselling is phenomenological and is
significantly related to the structure of the inquiry paradigm as outlined by Guba
(1990) and Gilmore’s (1980) model of the eclectic counsellor. The foundation of the
counselling paradigm is very similar to that of the inquiry paradigm in that it is about
how the world is perceived, or more to the point how the individual is perceived. For
example, the foundations to the cognitive-behaviourist-counselling paradigm are very

different to the foundations of the humanistic counselling paradigm.

The foundations of the counselling paradigm in which this thesis is located are
humanistic in nature. Generally the view of the individual is phenomenological

(McLeod, 1998) in that is does not suggest general conclusions on the nature of
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individuals, rather it embraces the notion that the personal and unique experience of
the individual are valuable. More specifically the foundation to this counselling
paradigm is person-centred in nature. According to Rogers (1957) the person, or man
as referred to by Rogers, is on a continual journey towards what he called self-
actualisation or becoming a fully functioning person. The individual is dynamic and

inherently good. The individual, according to Rogers (1957)

...appears to be an awesomely complex creature who can go terribly
awry, but whose deepest tendencies make for his own enhancement and
that of other members of his species. I find that he can be trusted to move
in this constructive direction when he lives, even briefly, in a

nonthreatening climate where he is free to choose any direction.
(Rogers, 1957, p. 408)

The theories that support this belief of the individual as inherently good and
trustworthy, continually engaged in a journey towards a fully functioning existence
are both vast and complex. With respect to person-centred counselling the individual
state of being seems to fluctuate between congruent and incongruent states. Person-
centred theory suggests that the individual who has been able to grasp the importance
of their internal worth and internal trustworthiness is the congruent, fully functioning
individual. However the individual who has not been exposed to positive examples of
this within their childhood through things such as unconditional love or regard, or
who are forced to rely on external evaluation or conditions of worth (McLeod, 1998)
instead of remaining connected to their own inherent value are in a state of
incongruence. The person-centred counsellor, generally speaking, addresses this
uniquely held, dynamic incongruence within the client. “Rogers”, according to
McLeod (1998, p. 95) “...had a positive and optimistic view of humanity, and

believed that an authentic self-aware person would make decisions based on an
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internal locus of evaluation, that would not only be valid for himself or herself, but for

others too.”.

The methodology or practice of a person-centred counsellor largely surrounds the
facilitation and acceptance of three conditions, unconditional positive regard,
empathy, and genuineness. As expressed by Rogers (1957) there are six conditions

necessary for the building of a positive therapeutic alliance:

Two persons are in psychological contact.

The first, whom we shall term the client, is in a state of incongruence,
being vulnerable or anxious.

The second person, whom we shall term the therapist, is congruent or
integrated in the relationship.

The therapist experiences unconditional positive regard for the client.

The therapist experiences an empathic understanding of the client’s
internal frame of reference and endeavors to communicate this experience
to the client.

The communication to the client of the therapist’s empathic understanding
and unconditional positive regard is to a minimal degree achieved.
(Rogers, 1957, p. 221).
According to the person-centred counselling paradigm, the counsellor through
facilitating these conditions expressed by Rogers (1957) above, works to build a
positive therapeutic relationship which over time, and very much conditional on the
client’s receptivity, gradually addresses the incongruences accumulated by the
individual and, simply put, re-locates the place of trust and value from without to
within. The counsellor, through building a positive therapeutic relationship and

maintaining such relationship, works to facilitate the client in reconnecting with their

unique and dynamic value and trustworthiness.
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The Counsellor’s Paradigm

Of particular interest to this thesis is how the self of the counsellor is used within the
person-centred counselling relationship. As identified within the conditions necessary
to building a positive therapeutic relationship (Rogers, 1957), the congruence of the

counsellor is very important. As expressed by Rogers (1957)

The more the therapist is himself or herself in the relationship, putting up
no professional front or personal facade, the greater is the likelihood that
the client will change and grow in a constructive manner. Genuineness
means that the therapist is openly being the feelings and attitudes that are
flowing within at the moment. There is a close matching, or congruence,
between what is being experienced at the gut level, what is present in
awareness, and what is expressed to the client.

(Rogers, 1957, p. 135)

What the notion of congruence is based upon, among other things, is the firm belief in

the inherent trustworthiness of the individual.

As an individual counsecllor who has identified herself within the person-centred
counselling paradigm I continually work to maintain a state of congruence within
myself. This ability to maintain congruence and express it within the therapeutic
relationship, in addition to my ability to present and build upon the other conditions
outlined by Rogers (1957), is a barometer of the state of the therapeutic alliance, or
relationship, and indirectly a indication of the evolution of the client from incongruent

being to congruent being.

The existence of each individual counsellor within the person-centred counselling
paradigm is indeed unique. Each one of Rogers’ conditions are held, enabled, and
responded to in unique and dynamic ways. Within each person-centred counsellor the
conditions coexist with unique synergy. In saying this, it has been suggested that

‘congruence on the part of the therapist is a precondition for the therapist’s experience
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of unconditional positive regard and empathy toward the client’” (Watson in Mearns

and Thorne, 2000, p. 96).

The Counselling Relationship - Congruence

With respect to the counselling relationship within the realm of the person-centred
paradigm the congruence of the counsellor is important. Of particular importance is
the maintenance of the state of congruence within the counsellor and the counsellor’s
ability to express and use that congruence within the therapeutic relationship. Mearns
and Thorne (2000) address the challenge in expressing congruence within the

therapeutic relationship identifying the delicate balance between intention and

congruence.

There is then the further challenge of how to give expression to what is
being thought, felt or physically experienced in such a way that the
relationship is served and enhanced rather than obstructed or impaired. It
goes without saying that such communication often demands the utmost
sensitivity and exceptional skills of discrimination. Once we place the
emphasis, however, on intentionality and on a resolute preparedness to
face inner experiencing and to communicate it in the service of the
relationship and not otherwise, it becomes quickly apparent that to be
congruent requires a psychological fearlessness which exceed the
determination and the courage implicit in the offering of the other two

core conditions.
(Mearns and Thorne, 2000, p. 96)

The expression of the congruence of the counsellor within the therapeutic relationship
can take many forms. However, as expressed within the above, each expression of
congruence offered by the counsellor shares the same purpose, it is to serve and build
the therapeutic alliance, or relationship. With respect to counselling within the person-
centred paradigm it is the relationship that is the therapeutic element, as opposed to

the precursor to a therapeutic element.
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Chapter Overview

The purpose of this chapter has been to illustrate in a more detailed fashion, the nature
of the perceived difference between the way the researcher’s self is used within
research processes within constructivist inquiry and the way the counsellor’s self is
used within the therapeutic relationship within the person-centred counselling
paradigm. As discussed within the section building the researching foundations of the
thesis, the self of the researcher researching within constructivism is both
acknowledged and accepted, and in the methodological examples covered (heuristic
inquiry, participatory inquiry, and intuitive inquiry) necessary. However, as illustrated
in the criterion regarding establishing the trustworthiness of the research, the self of
the researcher, regardless of the extent of its presence, remains contained within the
researcher so as not to invalidate or infect the research data, through “overrapport" or

with what has been deemed the ‘bias of the researcher’ Lincoln and Guba (1985).

The reasons for limiting the self of the researcher within the research process seem to
share a foundation related to trust. The individual within the constructivist inquiry
paradigm constructivism is important and acknowledged, however does not seem to
be trusted. What is trusted within constructivism is the application of structures such
as reflexivity, audit, and bracketing (Lincoln and Guba, 1985; Braud and Anderson,
1998). The extension of the self of the researcher into the relationship between the
“researcher” and “researched” is regarded as disrespectful to the reality or issue of the

researched. It is regarded as misguided and self-serving.

An emphasis within this thesis is on the issue of reflexivity within the research
process. A thorough definition of reflexivity is offered by Gergen and Gergen (2000,

p- 1027)
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...investigators seek ways of demonstrating to their audiences their
historical and geographic situatedness, their personal investments in the
research, various biases they bring to the work, their surprises and
‘undoings’ in the process of the research endeavour...

(Gergen and Gergen, 2000, p. 1027)

In addition to this definition Ellis and Bochner (2000, p. 743) recognise that:

...as communicating humans studying human communication, we are
inside what we are studying. The reflexive qualities of human
communication should not be bracketed “in the name of science”. They
should be accommodated and integrated into the research and its
products...
(Ellis and Bochner, 2000, p. 743)
The extent to which reflexivity has been utilised within social sciences research and
counselling research is varied. What does seem to be consistent is the direction in
which this utilisation is going. In numerous studies (Oakley, 1981; Ronai, 1992;
Smith, 1994; Fox, 1996; Ellis, Kiesinger & Tillmann-Healy , 1997; Lather &
Smithies, 1997; Banister, 1999) the division between the self and object, or the

researcher and researched is being explored and in many cases blurred (Gergen &

Gergen, 2000).

The voice of the researcher is responded to differently within various research
cultures such as feminist, gender, cultural, or anthropological. As pointed out by Ellis
and Bochner (2000), feminist researchers (e.g. Oakley, 1981) incorporate and often
initiate research processes with their personal experiences or stories. The self of the
researcher within traditions such as complete-member research is significantly
interwoven throughout the process for the researcher is a member of the culture they
are studying (Krieger, 1983; Banister, 1999). A study on child sexual abuse by Fox
(1996) incorporates the voice of the researcher in an interesting manner. Fox (1996)
uses three columns in which to write her research, one for her voice, one for the voice

of the survivor, and another for the voice of the perpetrator of the sexual abuse.
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It is clear to see that within this rich body of literature on the issue of reflexivity the
voice/presence of the researcher within the process of research, the extent to which
the researcher is acknowledged is significantly evolving. However reflexivity seems
to be existing as an illustration and supplement to the reader’s understanding (Fox,
1996; Ellis & Bochner, 2000), an important arena for the researcher to make sense or
even gain sense (Ronai, 1992), or as an example to the participant in how to tell their
stories (Banister, 1999). Reflexivity remains an entity of illustration and boundary. It

does not seem to be suggested as an entity, or process to be exchanged.

Perhaps this has to do with the researcher being viewed as primarily a vessel within
constructivist inquiry? The self of the researcher has a place within the vessel,
however only in light of maintaining the integrity and clarity (Braud and Anderson,
1998) of the vessel. The researcher is a vessel in which all sorts of information
sunoundiﬁg the reality being studied is stored, played with, reacted to, rearranged,

and eventually from which a re-construction of that reality emerges.

With respect to the relationship between the counsellor and the client within the
person-centred counselling paradigm outlined above, the counsellor is more than a
vessel, the counsellor, or more to the point the self of the counsellor is a tool. The self
of the counsellor exists within the counselling relationship in similar ways to the self
of the researcher in intuitive inquiry, or heuristic inquiry. The counsellor also
experiénces similar things the researcher does with respect to establishing
trustworthiness. There are a number of similarities between peer debriefing and
counselling supervision. There are similarities between building a relationship
between the researcher and the researched and building a relationship between the

counsellor and the client. The similarities are strong and real. Regardless of a
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perceived “gap” in the usefulness of research by practitioners (McLeod, 1998) there
are significant similarities between researching and counselling, between being a
researcher and being a counsellor, particularly between the areas of constructivist
research and person-centred counselling. However, there are differences between
these two fields, specifically the extent to which the self is used and the way in which
the self is regarded. As suggested in the beginning, it is this difference which this

thesis addresses.

Now that the difference has been illustrated within the above, we can move one step
further towards addressing the possibility of whether or not there is an approach to
researching which uses the self of the researcher within the research process as the
self of fhe counsellor is used within the relationship between themselves and the
client. Within the next chapter, I will be addressing the possibility of extending the
" use of self as it is extended within person-centred counselling, in ways such as
transference and countertransference, within the relationship between the researched
and the researcher within constructivist inquiry. I will do this by looking at both

similarities and differences between the two types of relationships.
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Chapter Three — Researching With a Sense of
Self

Within the last chapter I acknowledged the difference between researching within
constructivism and person-centred counselling, with respect to the place and use of
the self. In light of this illustration, the question still remains. Is it possible to extend
the place and use of the self within constructivist research as it is within person-
centred counselling? Although various qualities of person-centred counselling have
been introduced into the research relationship already (Meamns and McLeod, 1984;
Braud and Anderson, 1998), can we push the dynamics of the research relationship

even closer towards those of the person-centred counselling relationship?

This chapter is divided into two sections. Firstly, I will be comparing the relationship
between researcher and researched within the constructivist inquiry paradigm and the
relationship between counsellor and client within the person-centred counselling
paradigm, highlighting points of similarity and difference. Within the second section
of the chapter I will be defining and explaining what it is and what it means to

research with the self as the person-centred counsellor embarks on counselling with

the self.

The Constructivist Research Relationship and the
Person-Centred Counselling Relationship

Within the building of a constructivist research relationship there are many of the
same characteristics as there are within the building of a person-centred counselling
relationship. Generally speaking the initial role in both relationships is to understand.
To gain understanding within both relationship types, in the case of research, between

the researcher and the researched, in the case of counselling between the counsellor
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and the client, is acknowledged as being important. A significant determinant on the
quality of understanding which will be reached can in both cases be contingent on the
quality of the relationship which is facilitated between the researcher and the

researcher, and the counsellor and the client.

As expressed within the operationalisation of constructivism, the nature of research,
or focus, as well as content and quality of the content relies heavily on the nature of
the relationship between the researcher and the researched (Lincoln and Guba, 1985).
Within person-centred counselling the nature of the therapy is very much related to
the nature of the therapeutic relationship or alliance that has been built between the
counsellor and the client (Rogers, 1957). For both relationship types, the more
positive and effective the relationship is the more valuable and effective the research

or counselling.

With respect to the appropriate professional, ethical practice of both constructivist
research and person-centred counselling, both share a somewhat similar tool in
maintaining such practice, namely supervision in terms of counselling and, for
example, peer-debriefing/audit in terms of constructivist researching. The
establishment of the trustworthiness of constructivist research and the
ethical/professional practice of the person-centred counsellor share the fact that each

serves to monitor the nature of involvement of the self.

Each relationship acknowledges the role and importance of the self. Within
constructivist research the self of the researcher is acknowledged as a major influence
and contribution to the understanding, exploration, and re-creation process through
the presence of things such as values, tacit knowledge and intuition. Within person-

centred counselling the self of the researcher is pertinent in the expression of the core
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conditions as well as the facilitation in building/establishing a positive therapeutic

alliance.

Both relationships can be about reconstruction or recreation. Constructivist research,
specifically heuristic inquiry or intuitive inquiry is about going within and around the
parts and whole of a perceived reality with the aim of understanding it in a new way,
to reconstruct or recreate the perceived reality in a respectful manner in a way which
offers new insight or understanding. Person-centred counselling is also about going in
and around the pieces and whole of one individual’s reality to understand and
facilitate new understanding within the client through the experience of a therapeutic

alliance, through facilitating the revelations of a state of congruence.

As much as these two types of relationship share in common they also hold significant
differences which challenge the extension of the use of self within the research
relationship. Of significance is the difference they hold with respect to purpose.
Initially both relationships share the common goal of understanding and exploration.
They even share certain ways to go about doing this, however ultimately researching
is about communicating findings or new understanding within or around a relevant
issue. Counselling on the other hand is ultimately about the facilitation of change or
more specifically the facilitation of congruence, through a positive therapeutic

alliance, within the client.

Inevitably there is a difference in purpose between counselling and researching
however in outlining this difference there is also a similarity. There is still a shared
element of recreation or reconstruction of understanding only within different spheres
and to different extents. The element of recreation shared between counselling and

researching is similar not only in terms of process to some degree, but in pre-




conditions as well. As suggested, within each relationships respect for the
participant/client is necessary. within both instances consent is necessary as well as
contracts to, once again, varying degrees and extents. The research participant within
constructivism may not be within the relationship of researcher and researched with
the intention or desire to change, such as the client may be within the relationship
between themselves and the counsellor, however the impact of in-depth research
applications such as in-depth interviews or focus groups for example can initiate
forms of change or evolution within the participant (Kvale, 1996; Braud and

Anderson, 1998).

In addition to purpose, research and counselling relationships also share a difference
in the philosophical perspective of the individual. Perhaps this is the most pervasive
difference between the two relationships for its effects and h;lphcations are wide
spread. The constructivist research relationship is founded on a deficiency model of
the individual (Figure 4). The individual needs rules, regulations and boundaries in
order to act and react in a trustworthy manner. The person-centred counselling
relationship is founded on the potentiality model. The individual, according to this
perspective inherently possesses the quality of trustworthiness, in addition to valuable

insight and awareness (Mearns and Thorn, 2000) (Figure 4).
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Within the person-centred counselling paradigm there is a very clear philosophy of
the individual. The individual is believed to be inherently trustworthy. It is believed
that the individual is in a continual process of either maintaining or reaching a state of
congruence within — pushing towards what is known within Rogerian theory as
actualisation, or fully-functioning (Rogers, 1961). In this state or process the

individual is trustworthy in their intention and action to do good for themselves and

those around them, society in general.

Now that we have danced between similarities and differences both in and around
relationships within person-centred counselling and those within constructivist
research, it seems timely to attempt to address and define what the very thing we are

dancing about and around is, namely Researching with a Sense of Self (ReSS).

Researching with a Sense of Self (ReSS)

For the sake of ease and clarity I have decided to label the suggestion of extending the
self of the researcher within the constructivist paradigm as it is within the person-
centred counselling relationship as ‘researching with a sense of self’. The adoption of
the term, or label, ‘researching with a sense of self” is both pragmatic and symbolic. It
is pragmatic in the sense that representing the possibility of whether or not there is an
approach to researc.hing which uses the self within researching as it is within person-
centred counselling with a question each time was cumbersome. Putting the
possibility, the question, into one term seemed more direct and fluid. Therefore the

term ‘researching with a sense of self’ evolved.

The term ‘researching with a sense of self’ is also symbolic in that it is a label that
suggests the self as research tool or method, as the self of the counsellor is very much

a tool within the person-centred counselling relationship. ‘Researching with a sense of
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self’ is about more than researching with congruence, just as counselling within a
person-centred counselling paradigm means more than just counselling with
congruence. Congruence is a term that can denote the honesty or connection an
individual can have with their inner self with respect to their beliefs, values, and
actions. It is a label of a relationship state an individual has with themselves, it is not
what that self is relating with. The sense of self within the label suggests that complex

package the individual is maintaining congruence and connection with.

The Rogerian (1959, p. 191) notion of the self stems primarily from the notion of
phenomenology, namely “...man lives essentially in his own personal and subjective
world.”. The Rogerian (1959) concept of self exists within a myriad of others. For
Mead (1934) the self is a product of its relationship with society and its process of
internalising its experience within society. “Self then is a social structure arising out
of social experience.” (Burns, 1979, p. 15). In contrast to Rogers’ (1959) concept of
self Freud’s (1923) concept of the self embraces the notion of the unconscious:
“...ego refers to the core of personality that controls impulses and drives from the id
and superego in conformity with requirements of reality.” (Burns, 1979, p. 18). For

(14

Adler (1927) the self exists primarily within the realm of consciousness. “...every
person has the same goal, that of self assertion...the self system originates and

develops out of the behaviour employed to manipulate feelings of superiority our of

feelings of inferiority.” (Burns, 1979, p. 19).

As echoed within Mead’s (1934) view of the self there exists a significant approach fo
the conceptualisation of the self that revolves around the self’s relationship to society.

To varying degrees the self is a product of their interaction or internalisation of the
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external world or their relationship with the other/society (Gergen, 1991; Curtis,

1991; Sass, 1992; Harre & Gillett, 1994).

However, in returning to the domain of this thesis, the concept of self within ReSS is
Rogerian. The individual has two primary needs, self-actualization and love. The
congruent self is illustrated in a resonance between feeling and action. The
incongruent self is illustrated in a dissonance between feeling and action. It is through
the individual’s experience of conditional regard that the self becomes incongruent.
Another important Rogerian characteristic of the self upon which this thesis rests is
the notion of the congruent self as being trustworthy (for a clear explanation of the

person in person-centred theory see McLeod, 1998, pp. 94-97).

Researching with a sense of self is an alternate approach to the research process. It
finds foundations within existing constructivist methodology and substantiation and
wings within the person-centred counselling paradigm. Much of what this approach
revolves around is an alternative perspective of the individual researcher. Important in

this different, or alternative perspective is the notion and location of trust.

A primary supporting column to researching with a sense of self is the belief in the
inherent trustworthiness of the congruent, fully-functioning individual (Rogers, 1977,
1986). Essentially, researching with a sense of self is suggesting the extension of this
belief that is held within person-centred counselling into the world of researching,
under the name of researching with a sense of self (ReSS). Researching with a sense
of self suggests that providing there is a closely facilitated congruence within the
researcher, the sense of self of the researcher can be a valuable contribution to the
process of research. The awareness, sensitivity, and insight demanded of a congruent

state could be a valuable asset to the production of valuable research.
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Because researching is ultimately about communication of newly acquired
understanding, knowledge or perspectives to communities of academics and
professionals, because it is, with respect to constructivist methodology, about
representation and recreation of realities, trustworthiness or credibility need to be
established. Before research can be included within bodies of knowledge or literature
within academic and professional fields it needs to go through the rigours of
establishing credibility or trustworthiness. Research conducted within the
constructivist paradigm, as with all paradigms, needs to demonstrate its worth and

value through the adoption and application of various rules and activities.

Inevitably, within constructivist research, the relationship between the researcher and
researched is both complex and delicate. Trust needs to be gained and maintained
between the researcher and the researched. More to the point the researcher needs to
gain the trust of the researched. The researcher also needs to gain the trust or regard of
the community in which the research is both conducted and presented. The notion of
trust within research communities or paradigms to date is something that needs to be
established and illustrated, rather than something that is inherently possessed and
facilitated. With respect to research communities — paradigms — it is the collective that
decides the boundaries, rigours, and applications that need to be respected and acted
on in order for trust or credibility to be assigned. Using Rowan’s Cycle of Research
the process of researching within constructivism has been demonstrated within Figure

6.
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Researching with a sense of self is an approach to researching which firmly embraces
the potentiality model. It is an approach to researching which, in contrast with
approaches located within constructivism, supports the belief in the ability and
responsibility of the congruent, fully-functioning individual (Rogers, 1977, 1986).
Researching with a sense of self is an approach to researching which empowers the
researcher to acknowledge and facilitate the natural abilities of understanding and

exploration they already possess.

Establishing credibility or trustworthiness within the constructivist research paradigm
is largely about demonstrating the accuracy and sensitivity of the reconstruction of
reality. For example how accurate or sensitively did the researcher recreate the reality
of, for example loneliness, in the case of Moustakas’ (1990) noteworthy example of

heuristic inquiry.

In order for the research to be regarded as credible or trustworthy the researcher
needed to include and embark on various activities and processes, such as a reflexive
journal, triangulation, and the employment of objective readers (Moustakas, 1990).
The purpose of these exercises is multifactorial. They offer a way in which the
researcher can use yet contain their deep individual involvement. They assist the
researcher in remaining “distanced”, or as Lincoln and Guba (1985) suggests, “at
arms length”. They are also a way in which the researched can find protection and
respect. Secking objective perspectives, comparing and contrasting different
perspectives around the same reality, engaging in peer-debriefing or audit processes

all offer a form of respect to the researched in that they facilitate accuracy.

What researching with a sense of self suggests is that the value, trustworthiness, or

credibility of the research process and product of a fully-functioning, congruent
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interaction between three components, the sense of self, congruence, and supervision.
I will continue with discussing the significance of a sense of self in relation to the

ReSS approach to researching.

Researching with a sense of self is an approach to researching which extends the self
of the researcher from the realms of the internal into the realms of the external or
relational. It introduces the self of the researcher into the construction and facilitation
of the research relationship, akin to how that is accomplished within person-centred
counselling. It is an approach to researching which welcomes, even requires the
participation of the researcher such as the use and explanation of transference,
countertransference, and immediacy within the research relationship with the aim of
increasing awareness, insight, and understanding. The degree of participation of the
self of the researcher researching with a sense of self is akin to the degree of
participation the self of the counsellor within a person-centred counselling

relationship.

The question remains, what are we using, when we say we are researching with a
sense of self. What is a “sense of self’? With respect to this thesis a sense of self can
be described as a package. It is both dynamic and phenomenological. It is dynamic in
that it is responsive and interactive to context and experience. It is phenomenological
in that it is unique in form and content to each individual. It is not exclusive in that
only a select few individuals ‘have’ a sense of self, it is universal. To some degree or
another every individual has a sense of self. The content of this package is within and
around each individual. It is made up of personal history, relationships, roles, values,

philosophy, and beliefs. Within each individual exists all of these things in some form
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or another. A sense of self is a package of these things at a conscious level and

sensitivity to these things existing on an unconscious level.

With respect to researching with a sense of self, there is a belief in the significance of
the protection and facilitation of the integrity of this package in the name of
potentially valuable researching. This belief stems from person-centred counselling
where congruence represents the protection and facilitation of this package as both
precursor to the other two conditions (empathy and unconditional positive regard) and

as a valuable contribution to building and sustaining a positive therapeutic alliance.

This brings us to the point where we need to examine what it means to research with a
sense of self. What is this approach to researching suggesting when it suggests using
the sense of self within the process of researching? For this answer we can look to
how the counsellors use themselves within person-centred counselling relationship.
We can look to how the individual counsellor is responded to within the person

centred counselling paradigm.

“Congruence is the term we have used to indicate an accurate matching of
experiencing and awareness. It may be still further extended to cover a matching of
experience, awareness, and communication.” (Rogers, 1961). Within the person-
centred counselling paradigm the notion of congruence is integral in that it is the
precursor to empathy and unconditional positive regard, as suggested by Mearns and
Thorne (2000). These conditions as a group are precursors to the building and
facilitation of a positive therapeutic relationship. Congruence with respect to
researching with a sense of self is suggested as being the precursor to firstly a
valuable research relationship with both the issue and participants and secondly the

precursor to potentially valuable research findings.
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Of particular importance to defining researching with a sense of self is that what this
approach hinges on or facilitates is the extension of the congruence, already in place
within some research methodology within constructivism, to communication.
Researching with a sense of self facilitates the complex whole of congruence, the
matching, as suggested by Rogers (1961) of “...experience, awareness, and
communication”. The researcher adopting researching with a sense of self respects the
integrity of their sense of self in that they will do nothing to impinge on it, or damage
it. As suggested by Rogers (1961, p. 341) “ When the incongruence is between

awareness and communication it is usually thought of as falseness or deceit.”.

Researching with a sense of self invites the researcher to extend their self beyond the
realm of awareness to the realm of communication. It is an approach to researching
which invites the researcher to be transparent with the belief that the congruence or
transparency of the researcher is important to the research relationship, both with
respect to the process and decisions regarding the process of the research and the

manner in which they interact with participants or respondents.
When man’s unique capacity of awareness is thus functioning freely and
fully, we find that we have, not an animal whom we must fear, not a beast
who must be controlled, but an organism able to achieve, through the
remark