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AppendixA1 

CESCO - Centre for Studies in Counselling 

Postgraduate Certificate in Counselling, 1999 - 2000 

Course Outline- Term 1 -Tuesday Group 

WEEK DATE 5.00-6.30 7,00- 8.30 8.30- 9.30 

Oct. 5 Introduction to the Tour ofCESCO and Personal 
course library Development, 

Whole Group 
Session 

2 Oct. 12 Humanistic psychology Skills practice Personal 
and Rogers' theory of development 
personality groups (PDG) 

3 Oct. 19 The core conditions and Skills practice PDG 
the therapeutic 
relationship 

4 Oct. 26 The core conditions and Introduction to case PDG 
therapeutic change presentation 

Skills practice 

5 Nov.2 Counselling as process Skills practice PDG 

6 Nov. 9 Counselling and the use Skills practice PDG 
of self 

7 Nov. 16 The Self and sub- Tutorials PDG 
personalities Skills practice 

8 Nov. 23 The Self and Boundaries Tutorials PDG 
- the Gestalt approach Skills practice 

9 Nov. 30 The Self and Skills practice PDG 
Psychodynamic 
counselling 

10 Dec. 7 The Self and Cognitive Review and planning Whole group 
behavioural counselling meeting 

Course Tutors - Geof Alred, Nonie Cohen and Patricia Harvey 

CESCO -Postgraduate Certificate, 1999/2000 ITTJ.DOC 



WEEK DATE 

1 Jan. 11 

2 Jan. 18 

3 Jan 25 

4 Feb. 1 

5 Feb. 8 

6 Feb. 15 

7 Feb. 22 

8 Feb. 29 

9 Mar. 7 

10 Mar. 14 

CESCO - Centre for Studies in Counselling 

Postgraduate Certificate in Counselling, 1999 - 2000 

Course Outline - Term 2 - Tues.day Group 

5.00- 6.30 7.00- 8.30 

Supervision Skills 

Eating distress Skills 

Expressive therapy 
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Loss and bereavement Skills 

Sexual abuse 

Case presentations and tutorials/skills 

Case presentations and tutorials/skills 

The theoretical 
landscape of counselling 

Review and ending 

Skills 

Residential weekend, Parkmore Hotel, Stockton 
5 p.m., Friday, 21 January to 12 noon, Sunday, 23 January. 

CESCO International Counselling Conference 

Appendix A2 

8.30- 9.30 

PD group 

PD group 

PD group 

PD group 

PD group 

PD group 

PD group 

5 p.m., Friday, 24 March to approximately 4.30 p.m., Sunday, 26 March. 

Course Tutors - Geof Alred, Nonie Cohen and Patricia Harvey 

CESCO -Postgraduate Certificate, 1999/2000 TTF2.DOC 
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1 May2 

2 May9 

3 May 16 

4 May23 

5 May30 

6 June 6 

7 June 13 
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9 June 27 

10 July4 

CESCO - Centre for Studies in Counselling 

Postgraduate Certificate in Counselling, 1999 - 2000 

Course Outline- Term 3 
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Record keeping 

Group processes 

Person centred practice 

Solution focused therapy 

Expressive therapy 

Case presentations 

Case presentations 

Imagery 

Sexualtiy 

Endings and ending the 
year 
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. Skills 

Skills 

Skills 

Skills 

Skills 

Skills 

Submission of Case Study Report and 3rd Practice Tape June 20 

Course Tutors - Geof Alred, Nonie Cohen and Patricia Harvey 

CESCO -Postgraduate Certificate, 1999/2000 
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8.30-9.30 

PD group 

PD group 

PD group 

PD group 

PD group 

PD group 

PD group 

PD group 

PD group 

PD group 

T1T3.DOC 



Appendix A4 

CESCO - Centre for Studies in Counselling 

Postgraduate Diploma in Counselling, 2000 - 1 

Course Outline- Term 1 

WEEK DATE 5.00-6.30 7.00- 8.30 8.30- 9.30 

1 Oct 3 Beginning Developing person PDG 
centred counselling 1 

2 Oct 10 Metaphor and Movement PDG 

3 Oct 17 Using Metaphors in Skills PDG 
Counselling - clean 
language 

* Oct24 study day study day ·study day 

4 Oct. 31 Metaphor and the noi- Skills PDG 
knowing therapist 

5 Nov. 7 Stories in therapy PDG 

6 Nov 14 Gestalt counselling Tutorials 

7 Nov21 Supervision Skills PDG 

8 Nov. 28 Sexuality and ·Skills PDG 
counselling 

9 Dec 5 Suicide Skills PDG 

10 Dec. 11 Developing person 
centred practice 11 PDG and Whole group 

SUBMISSION DATES: TAPE 11.12.00 ESSAY 1 9.1.01 

Course Tutors Geof Alred Nonie Cohen Patricia Harvey 

Postgraduate Diploma in Counselling, 2000/1 TTTJ.DOC 
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Course Programme identifying incorporation of ET methods 

Date Session Title ET methods used 

5/10/1999 Introduction Miniatures 
19/10/1999 The core conditions and the Clay exercise (Psychological contact) 

therapeutic relationship 
9/11/1999 Counselling and the use of Self Poetry exercise (Congruence) 

23/11/1999 The Self and Psychodynamic The Seed exercise (A reparative experience) 
counselling 

21/01/2000- Residential - Getting to know a) The Mask experience 
23/01/2000 ourselves and others b) Embodying a sub-personality 

25/01/2000 Expressive therapy a) Reflecting on week-end experience 
b) Creative writing - The creative connection 

15/02/2000 Sexual abuse a) Pebbles to explore empowering and disempowering relationships 
b) Creative writing/drawing/painting 

20/06/2000 Imagery a) Dream-catchers 
b) Demonstration- using ETwith client 

10/10/2000 Metaphor and movement Demonstration of Authentic Movement 
14/11/2000 Stories in therapy a) Role embodiment in costume 

b) The creative connection 
23/01/2001 Working therapeutically with The creative connection 

dreams 
13/02/2001 Student-led session (i.e. not en Short session - using PCET with clients 
23/02/2001 - Loss and bereavement a) Rituals 
25/02/2001 b) Spontaneous art in groups- 'Celebration of life' 

1/05/2001 Polarities Creative writing, using toy animals 
3/07/2001 Endings Miniatures and objects from nature- ~roup exercise 'Where am I now?' I 
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POSTGRADUATE CERTIFICATE GROUP CONTRACT 

• Confidentiality - stays within the group whatever size that is, unless 
negotiated. Information discussed in sessions whether written or videod, be 
kept private and not made available to anyone outside the group, except for 
academic procedures. 

o Contract can be re-visited and, where appropriate, re-negotiated at any time. 

• Respect - for individuality: to speak, to be silent, to opt out. 

• Responsibility to each other as part of a training group and for ourselves. 

• ·To be non-judgmental. 

• To work towards being able to accept each other enough to be open and 
honest with one another without the intention of being hurtful. 

• To focus on positive regard to enable learning process - to support each 
other. 

o Keep to time boundaries- let someone know if we can't make it or are going 
to be late. 

o Conflict resolution. 

October 1999 



Date ETsession 

5/10/1999 Introduction 
19/10/1999 Clay exercise 

9/11/1999 Poetry exercise 

23/11/1999 The seed exercise 

21/01/2000- The Mask experience 
23/01/2001 

25/01/2001 Expressive therapy 

15/02/2001 Sexual abuse 

20/06/2001 Dream-catchers 

Additional data: 

Letters to students and co-tutor 
Interview with co-tutor 
Co-tutor's Journal 
My Journal 

Record of data collection methods, Year 1 

Data collected 

Learning records 
Learning records 
3 x questionnaires 
Audio-tape feedback in 2 groups (19 spoke) 
Learning records 
6 x questionnaires 
Learning records 
1 x Written responses I 

Learning records 
I 

Photographs I 
Audio-taped whole group feedback (12 spoke) 

I Learning records 
Learning records 

I 3 x questionnaires 
Audio-taped whole group feedback J 

Reflections half-way through year: 
2 students interviewed each other on audio-tapes 
5 x Questionnaires 

Reflections at end of year: 
2 students' individual audio-tapes 

Appendix D1 



Date ETsession 

10/10/2000 Metaphor and 
movement 

14/11/2000 Stories in therapy 

23/01/2001 Working therapeutically 
with dreams 

24/02/2001 Rituals 
Celebrating life 

1/05/2001 Polarities 

26/06/2001 'Where am I now?' -
endings 

Additional data: 
Letters to students 
Interview with co-tutor 
Co-tutor's Journal 
My Journal 
14 x Individual interviews 
Focus group (7 participants) 

Appendix D2 

Record of data collection methods, Year 2 

Data collected 

19 x post-its 
Learning record/Written responses 
Audio-taped whole group feedback (very poor sound) 
Learning records/Written responses 
Audio-taped whole group feedback (13 spoke) 
Photographs 
Learning records/Written responses 
3 x questionnaires 
Whole group audio-taped feedback 
Learning records/Written responses 
Whole group audio-taped feedback 
6 x Individual interviews 
Photographs 
Learning records/Written responses 
Whole group audio-taped feedback 
Photographs 
16 x Post-its 
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CESCO - Postgraduate Counsellor Training, 1999-2001 

Dear 

An invitation to become a research participant 

During this two year course you will be introduced to the theory and practice 
of Person-Centred Expressive Therapy. In addition, you are invited to participate in 
my research which seeks to discover the extent to which Person-Centred Expressive 
Therapy (PCET) exercises can enhance counsellor training. Participation is entirely 
voluntary and has no connection with course assessment. 

Should you choose to become a research participant you could be involved in any or 
all of the following ways:-

1 by completing a brief, anonymous questionnaire after a PCET exercise 
to record your experience and learning. 

2 by taking part in an occasional focus group which will provide an 
opportunity in small groups for discussion of the PCET experience 
over a period of time; these will be facilitated by course tutors. 

3 by recording your experiences of PCET in a journal over the period of 
the course. PCET journals may be submitted after the end of the course 
when all assessment has been completed, and can be anonymous. 

4 by helping to design PCET exercises which support group process and 
course content. 

Students who are willing to be identified in completed questionnaires and journals 
may choose to be contacted at a later stage of the research in order to comment on 
their presentation of data. 

Data will be stored in a way which preserves confidentiality and, in the writing up of 
the research, the identity of participants will be concealed. 

Yours sincerely, 

Patricia Harvey 
(Course Tutor) 



Date 

Research Questionnaire 

Person-Centred Expressive Therapy Exercise 

Please describe any learning from the exercise: 

about yourself 

about theory 

about counselling practice 

Any other comments about your experience 



Dear Nonie, 

Appendix E2 

CESCO 
Durham 

June 2000 

Thank you very much for being willing to help with my research by observing and 

recording my sessions on PCET. 

I should be very grateful if I could interview you for half an hour some time during the 

summer break from teaching. I should like to record the interview and would send you a 

transcript for you to amend. I should like to be able to use your comments in my 

research and associated activities, e.g., research seminars, and would therefore be 

grateful if you would give me your permission to do that. 

As far as your identity is concerned, you may wish to be identified as a co-tutor and co­

researcher and your contribution acknowledged in that way. 

I look forward to your response. 

Best wishes, 



Dear 

Appendix E3 

CESCO 
June 2000 

Thank you very much for agreeing to be interviewed and to interview another student 
in order to further my research. The interviews can take place at your convenience and I 
suggest that each interview last about a quarter of an hour. An audio-tape will be provided for 
you. 

As we have discussed, should I be your tutor next year you may choose to wipe your 
section of the tape or withhold it until the end of the Postgraduate Diploma year. 

In the transcript of your interview, and in any future use of your material in my 
research and related activities, such as research seminars, your identity and any identifiable 
facts will not be disclosed. 

At any time during the interview or afterwards (until three months before my 
dissertation is submitted) you may withdraw your permission for part, or the whole, of your 
interview to be used. If you wish, the transcript will be forwarded to you so that you can 
amend or addend. 

I suggest a semi-structured interview. I shall be interested in any of your thoughts and 
feelings about your experience on the course so far of Person-Centred Expressive Therapy. I 
am particularly interested in your comments on: 

the inclusion of Person-Centred Expressive Therapy in Counsellor Training 
the impact of Person-Centred Expressive Therapy, as you have experienced it so far, 
on you as a person and as a trainee counsellor. 

I should also welcome any ideas you may have about ethical collection of research 
data on the next year of the course. 

Many thanks 

Name 

I agree to be interviewed and to interview another student in accordance with the contract as 
stated above. 

Signature 

Date 



Dear 

Expressive Therapy Research 

Appendix E4 

CESCO 
School of Education 

Durham 

lOth November 2000 

In this second year of our course I need to collect detailed data which can only be 
achieved by conducting interviews with students who are willing to take part. I am 
therefore writing to every student who is not a member of my tutor group. (For ethical 
reasons students in my group will be contacted after course assignments are completed). 

If you are willing I should like to interview you for fifteen minutes, at a time to 
suit you, about your experience of expressive therapy on the course. 

Your views are very important, whatever they are. Please return the lower 
section of this form to me, if you are willing to be interviewed. 

Many thanks, 

Name 

I am willing to take part in a fifteen minute semi-structured interview. I give 
permission for my views to be included in your research provided that my name and any 
other identifiable facts are omitted. 

Signature 

Date 



Dear 

Appendix E5 

C.E.S.C.O .. 
School of Education. 
University of Durham 

June 2001 

As you are a member of my Personal Development and Skills Group, and I therefore 
mark your work, I have been unwilling, for ethical reasons, to interview you in connection 
with my research before the end of the course. 

I am really interested to know your views about the Person-Centred Expressive 
Therapy work which I have introduced to you on the course. 

I should be very grateful if you were willing to take part in a focus group which would 
probably be held at CESCO during July, at a time to suit the group. As a small expression of 
my thanks I should like to provide a picnic lunch par excellence! 

I look forward to discussing this with you. 

Best wishes. 
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List of categories from chapter 4 

Fl Categories which belong specifically to expressive therapy on the course: 

• Preparation for E.T. evening 

• Too much speed 

• The power of E. T. 

• Authenticity of E.T. 

• Particular contribution of E.T. to therapy 

• Particular contribution of E.T. to training 

• Influence of E.T. on group as a whole 

• Negative feelings and views about E.T. 

• Enjoyment ofE.T. 

• Reservations about E.T. in therapy 

• Reservations about E.T. on course 

• E.T. better than words 

• Choice about trying E.T. on course 

• Lasting influence of E.T. 

• Feelings prior to an E.T. session 

• Changed perception of E.T. 

• Overcoming one's resistance to E.T. 

• Depth of work via E.T. 

• Understanding E.T. theoretically 

• Is E.T. directive? 

• E.T. gets to the heart of the mater (right brain wisdom) 

• E. T. and nature 

• On-going inner work after E. T. 

• The right environment for E.T. 

• E.T. helpful to student as a person 

• Appreciation ofE.T. in general 

• Experiencing the creative connection 

• The seed exercise 

• The mask week-end 

• Need for practitioner's comfort with E.T. 



F2 Other categories could belong to the therapeutic arts in general: 

• Creativity 

• Unskilled at art 

• Clay 

• Images - mental 

• Images - created 

• Images - using existing, e.g. miniatures 

• Non-verbal communication 

• Dressing up in costume 

• Dislike of specific medium 

• Keeping content private 

• Feeling free 

• Self-expression 

• Tutor (i.e. therapist) participation 

• Spontaneity 

• A tangible keepsake 

• Work with stories 

• Describing oneself as artistic 

• Expression through movement 

• Difference in working with objects rather than working alone 

• Power of working with miniatures 

• Value of the witness 

• Distinction between being creative and self-expression 

• Connections with one's life 

F3 Others have a flavour of generic counselling: 

• Trust and safety 

• Client practice 

• Self-protection strategies 

• The unexpected 

• Insight 

• Catharsis 

• Spirituality 



• Spontaneity 

• Regression 

• Feeling inadequate in practice 

• Peer pressure 

• Personal Development Groups 

• Personal development 

• Non-verbal communication 

• Keeping content private (e.g. David Grove's metaphor work) 

• Feeling free 

• Self-expression (verbal) 

• Silence 

• Unfinished business 

• Inhibitions and prejudices 

F4 or, specifically of a Humanistic, including the Person-Centred, approach: 

• Person-centred attitudes 

• Holistic 

• Self-awareness 

• Pretence - dislike of 

• Trust and safety 

• Trusting one's process 

• Lack of interpretation - respect for client's autonomy 

• Integration 

• Being intrusive 

• Supremacy of client's meaning 

• Personal development 

• Personal Development Groups 

FS A few categories refer to teaching methods: 

• Learning by observing others 

• Training 

• Experiencing theory (as opposed to hearing about it) 

• Learning styles 

• Expectations of the course 



• Time/Timing 

• Size of the group 

• My way of teaching E.T. 

• Tutor participation 

F6 Category referring to research methods: 

• Brief responses to research question 

• Comments about being interviewed 



Appendix G 

Notes on Diagrams A - E from Chapter 4 

Some of these are my summaries of what students said after I looked at all the 

statements. 

Others are verbatim, i.e. where only one student said this. These are indicated by the 

use of quotation marks. 



PDGrou~s 
Brought up 
PD Groups 
More effective th~ Groups 
ET develops indepen 
ofPD Groups 

Gradual dawning of 
relevance to one's life 

Stories 

Person-centred Attitudes 
Experienced value of core conditions 
Experienced acceplance 
Experienced respe, 
Dislike of pretence 
Learned value of copgruence 
Learned to trust own process 

Prejudice against ET and inhibitions 
Encouraged exploration of resistances and 
inhibitions to art and movement - to touch 
man's face, to see 2 men touching fac 
Finding ways to deal with inh~ and prejudices 

Self-expression 
More depth of expression 
Freer and fuller through ET 
Bypasses the mouth - dispenses with words 
Not diluting emotion 
Easier than in words 
Allowed to be free, liberating 
Expression with abandon 
Pure expression 
Untainted, non-censored thoughts 

Helped to complete u 
Experienced exorcism 
Helped me to release 
The power is spooky 

and feelings I ET gets to the heart of the matter 
Expression without restraint (right-brain wisdom) 

Full involvement led to rise in self-esteem 

,Images Appendix G1 
Brings up images which you can work with 
(or metaphors for feelings about current issues) 
Very revealing images 

Integration 

Reminded me that I'm creative 

n of issues keeping content private 
ore spiritual side to come through 

Self-awareness 
Accelerates self-awareness 
More holistic self-knowledge 
Self understanding quickly 
ET as measure of self-development 
Holistic self-awareness 

into feelings - feelings appear as images 
later and transform 

Helped to integrate 
thinking and feeling 
Helps students to become 
integrated/ congruent 

uch goes on inside oneself 
seen by an observer 

Trust 
I learned to trust - if I go 
deep somebody will 
catch me 

as people 

Helped to develop trust 
Sub-personalities 

Student recognised different side of himself 
Student felt her sub-personality for the first time 



Importance of trust in counselling 
relationship before ET introduced 

Liberated students from 'performing well' 
as counsellors 

Exciting learning 

Enjo!able 

. I 
Less predictable format 

Materials~ 
I . 

CoUecting materials 
Plasticine 

AppendixG2 
Importance of 
tutor participation 
Congruence 

ave a 'taster' of ET to pursue further 

PCA 
Modelling operuiess and risk-taking 
Encouraging stu4ents to take part 

The purest form of person-centredness, 
purely from the person's experiencing 

Session on sexual abuse 
'eased awareness of sexual abuse very powerfully 

ET is a key to depth in counselling 

Acknowledges ET of benefit to some 
'counsellors and some clients 

t I Learning theory experientially 
?7' ' • 1 1 <::: Lasting and meaningful learning 

I praftice 
are, r~sponsibly cautious 

Timing 
Allowing client time to come 
back from deep work 

Clay session 
Palpable experience of NV 
inspired student to read abo 

connected to personal experience 
Theory experienced inside 
Students can make connections between 
sessions and theory for themselves -
experienced UPR and other core conditions 

professional practice 
Creative writing used 
Useful when clients are stuck 
Offering to client (not imposing) 
Pebbles - connected on a deeper 
level (with clients) 

Stones Opportunity to use them Feelings Practised ET in a skills group 
Using visualization; in discussion Shells Clay Helps students to stay 

Art materials Costume with client's feelings 
Miniatures Gets straight into feelings 
Buttons 

with my supervisor used it to help client 
with poor vocabulary. A piece of jagged 
blue glass took him on a train of thought 



Rituals 
'\ 

I 
Encouraged mutual respe 
Not intruding 

E.T. always ena~es people to connect 
with each other to work deeply 

' I 
More sharing 

Accelerates the growing process of whole group 

Diagram C: 
Benefits to the whole group 

Appendix G3 

Unified all elements of the course 

Can Jearn by observing others 

Provided total immersion and 
deep engagement however tired 

Freedom from usual class pattern 



Saw contrast with own training 

ined in self-awareness through 
Part"'l&oation in E.T. exercises 

Learned to teach theory experientially 
I 

The importance of active learning Diagram D: 
Benefits to co-tutor 

Sees E.T. as having a r6fe across theoretical approaches, 
helping to integrate aspects of each 

AppendixG4 

Experienced power of the creative connection 

Has collected miniatures 

Began to use E.T. in own teaching 

Used handout on polarities to counsel 
herself and gain insight on personal 
crisis 

Saw the authentic value of rituals 

Was moved and touched by final 
evening group sculpture and 
enacting of sub-personalities 



Be more explicit at interview or in 
handbook aboNJ: content of course 

More help with introducing it to clients 
I 

More demonstrations needed 

AppendixG5 

Make the invitation to participate more genuine 

Diagram E: 
Benefits to me as practitioner Self-awareness 

I 

Realised importance of"Co-tutors 
being in tune with E.T. 

Satisfaction of seeing students 
being creative, spontaneous playing 
enacting of sub-personalities 

My 'inner child' wanted to play and have fun 

A block of time, e.g .. a term 
might be more helpful 
(Term or block ofE.T. could 
better consolidate learning) 
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Analysis of data used for Chapter 8, organized under eight sub-categories distilled 

in Chapter 7. 

Table 1 Self-awareness through ET 

Desire for it 

One of the major reasons for joining the course was to understand 'me'. 

To take off a mask and not be afraid of what's underneath is a superb starting point for me. 

Now I am positive I will delve deeper. 

I anted to fall into the experience. 

I feel I am so complex at times and long to unravel myself. 

I concentrated on my inner feelings of 'who am I?' 

Awareness of physical self 

I heard words like 'seeing myself in the mirror'. 

I was very curious to see what I looked like. 

Is this me? 

Did I look like that? 

It took a long time to see that it was my face. 

I know now what my physical self is. 

I can see me now in a different light. 

It was quite unique to see something that represented myself. 

Seeing the mask and my face 'at rest' provided me with a permanent 30 idea of how others see 

me; it has become symbolic of the whole week-end for me. 

I felt quite shocked to find that the face of the mask looked completely different to how I actually 

felt. 

I didn't like my mask. It's me. 

The effect of seeing me in the mirror was surprising, quite alarming, like looking in the mirror. 

The mask became an entity; a person I admired and in some ways also loathed 



Relationships - closeness and separation. 

I felt that we two were one. 

A sharing, trusting relationship between two people. 

I felt a strong psychological harmony with my partner. 

I felt in tune with 'T' and reached another level of awareness/communication. 

I closed my eyes and went within. 

I totally lost awareness of the group for a while. 

It was a relief not to have to talk. 

I liked to watch every-one from safety and felt invisible, unobserved. 

'Inside' it gave me the opportunity to look inside and think deeply. 

I became completely ... I was only slightly aware of my surroundings. 

I was surprised how easily and quickly I disengaged from the reality of the room. The ability to 

be hidden for a while was an extremely enriching experience as I could shake all responsibilities 

and roles. 

I could be myself inside the mask but others would not see that aspect of me. 

Being, not doing 

I could be the 'me' that I was in the moment. 

Part of me stifles freedom and creativity, doing all the time. 

Part of me wants (to leave my house) a mess and the freedom to leave it. 

Table 2 Self-expression through ET 

It brought out the artist in me. 

It was a pride in creating something. 

It was wonderful to see the creative energy released by the making of masks. 

I felt very creative. 

It (mask-making) created such powerful imagery. 

Table 3 Experiencing the value of person-centred attitudes 

Actually applying the mask felt relaxing, gentle, as if in psychological harmony. 

I felt a strong psychological harmony with my partner. 

There was a mutual trust and respect which permitted the sharing of touching. 



(Partner) allowed me space to live in my world. 

I felt respected, acknowledged, cared for. 

That was the best person-centred experience we've ever had. 

Table 4 Awareness of prejudice and dealing with inhibitions through ET 

Really, it felt like people had let go of their inhibitions. 

I was aware that I had to remain still- under the 'control' almost of the person applying it 

(mask). 

Applying the mask to another person- I felt that I was almost intruding on his privacy -touching 

where I would not normally touch. 

I watched the demonstrating thinking "Oh God, I don't want to do that." I decided I would give it 

a go because my reason for not doing it was that I didn't want to look silly, and every-one else 

was prepared to have a go. 

I felt a sense of nervousness having to provide a mask for my partner, given my lack of creativity. 

Once over the uncomfortable closeness, by the end was thoroughly enjoying. 

Table 5 Experiencing theory through ET 

Sub-personalities 

I was already noticing two sub-personalities. 

It helped me to understand my strong and weak personality. 

Since that week-end I have been able to identify moments of each personality. 

Polarities 

It was just helpful seeing that horrible bit was more manageable. 

Hard to acknowledge that the octopus is me, the dark side. 

My black was horrible when I became it. 

Table 6 The particular contribution to training 

Enjoyable learning 

This was a very exciting and enjoyable exercise. 

I loved doing this exercise. 

A wonderful exercise. 



Making the mask was fun. 

There seemed to be an air of anticipation and excitement, also lots of humour. 

The entire atmosphere of the room was in tune with the exercise .. striving to accomplish a single 

aim. 

Contributes to group cohesion 

(I felt) a much stronger harmony with the group as a whole. 

It felt like a very shared and intimate group experience. 

The sense of connectedness amongst group members. 

We captured a significant moment in time. 

We were all in some way involved in each other's transformations. 

Memorable moments in the life of the course 

We captured a significant moment in time. 

The whole exercise created an explosion of reverberations which will stay with us. 

I remember 'X' saying "Life will never be the same again." 

Table 7 Power and depth of ET 

'T' s presentation touched a very deep part of me. 

People shared their deepest parts. 

I feel as thought the whole group has seen the power of ET. 

She talked about all sorts of deep things because I gave her the space. 

A lovely way to pass a morning! Intimate and rather deep. 

Table 8 The contribution of ET to clinical pactice 

Increased awareness of NVC 

I realise anew how I connect with some-one through touch, without words. 

Her eyes and facial expressions showed interest and attention and achievement. 

Often there was not any verbal communication ... she (partner) appeared to be with me on a 

spiritual level. 



Trust 

It was a good exercise in trust and just being with the other person as she couldn't talk when the 

mask was on. 

Although trust was already well developed between my partner and me I feel that if this had not 

been the case this exercise would have deepened any existing rapport. 

Being, not doing 

I have to value that in counselling, allowing the client to be, not produce results. 

Balance between right and left brain activity 

Importance of cognitive processing after creative work. 

Clients need time to integrate and process after expressive work. 

Personal experience 

It helped me to have experienced it myself first, so I would have some idea of how she may be 

feeling. 



Friday 

' MA in Counselling Residential Weekend' 

21st - 23rd January, 2000 
@ 

The Parkmore Hotel 
Stockton 

'Getting to know ourselves and each other' 

5.00 Meet in the bar 
• ~.f: ..... 

Q OG :~· 

G~::P.tGQ ·..1. 0" 

·... o.· .. 
···.0 .. 

<.:- .... 

5.30 Welcome to the weekend 

5.45 Introductory Activities 

6.45 Home groups 

7.00 Free Time 
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9.00 ?! Free Time !? 

Saturday 

7.00-8.45 ~ Breakfast . 

9.00 Ice -breaker 

9.30 d)- The Theory of Sub-personalities d)-

10.15- 12.45 X A Mask Experience )( 

11.00 Coffee JE 

fanuan; 18, 2000 2 R£5~\'C.\T' DOC 



1.00 

2.00-5.30 

4.00 

5.30 

6.00 

6.20 

8.00 

January 18, :2000 

Lunch 

Developing Sub-personalities 

Tea break ~ 

Preparing to Step into a Sub-personality 

Home Group 

Free Time 

Dinner 

Y 
~n 

c7t(:,j~ 
-...... ··~ 

3 RES~v' E.\JD.DOC 



9.00 ?????? Free Time !!!!! 

Sunday 

8-8.45 

9.00 Opening Round 

9.15 

10.30 Coffee~ ' 

11.15 Ending - Final Round and Goodbyes 

~ ~ .. • ~~::"G @b ....... Bye!!!!! ... ~ .. • ~.::;~-: @b ....... Bye!!!!! 

~ ~ • • ~~-::-;; @b ....... Bye!!!!! 

~ ~ • • ~---,)o,o @b ....... Bye!!!!! 

~ ~ ... • ~-,>..- @b ....... Bye!!!!! 

January 18, 2000 4 RES'vv'E\'O.OOC 



Purpose 

Materials: 

Method: 

Appendix 12 

Lesson Plan- A Mask Experience (22"d January, 2000) 

a) To enable students to experience having a mask made of their face and to 

give that experience to another person- in a person-centred way 

b) Tom provide an opportunity to reflect on their experience 

c) To assist students to 'step into' a sub-personality more easily by wearing a 

mask which can be decorated to depict outwardly a chosen sub-personality; 

to heighten self-awareness of one sub-personality and of its function, needs, 

power, etc. 

Modrock, Vaseline, Paints and decorations, Newspapers, Tissues, 

Clingfilm/headbands, Music, Tape-player, Camera and discs, Mirrors, Protection 

for clothes (Students to bring old T -shirts, tea-towels). 

a) Short theory session on sub-personalities- definition, aetiology, 

characteristics, usefulness of concept for working with clients. Discuss recording 

of experience. 

b) Demonstration- Patricia working with 'N' (co-tutor) as a volunteer. 

c) Attunement between pairs prior to making a mask for each other. Choose 

partner you feel comfortable with. 

d) Evaluation of the experience including, later, an opportunity to record this for 

Patricia's research. Notice how you feel at different stages as giver and 

receiver; any surprises?, empathy? 

N.B. This exercise forms part of the residential week-end theme of 'Getting to know 

ourselves and each other'. Subsequently students will be invited to develop, imaginally, one or 

more sub-personalities and then to step into one. The following day they will be invited to relate 

as this sub-personality to others in a small group - and to create a short presentation. 



The theory of sub-personalities - Theoretical Introduction (Session l) 

Two definitions: 

John Rowan - "A semi-permanent and semi-autonomous region of the personality capable of 

acting as a person. " 

Appendix 13 

Piero Ferruci (who studied under Roberto Assagioli, the founder of psychosynthesis)- "Sub­

personalities are psychological satellites, creating a multitude of lines within the overall medium 

of our personality. Each sub-personality has a style and motivation of its own, often strongly 

dissimilar from those of the others. " 

As we have already seen, Freud sees three parts of the person - ID, EGO SUPEREGO. 

T.A. has PARENT, ADULT, CHILD, 

GESTALT has TOPDOG and UNDERDOG, whereas Rogers generally apperas to understand a 

human being as being one organismic self, not much about internal dynamics. But 'client-centred 

therapy' is an exception. However)aspects of the self-concept''? Sometimes called EGO-STATES. 

Although called many things for centuries it has been recognised that we are not one but many. 

HOW THEY COME ABOUT? 

a) From our roles- even children can be angels at school, devils elsewhere; talking to a 

vicar, talking to best mate in the pub. 

b) Internal conflicts - on the one hand I want to ... , but on the other 

c) Famtasy images - one identifies with a hero/heroine. 

d) Personal unconscious - the process of splitting caused by trauma - OK me and not OK 

me. 

e) Cultural unconscious-? patterns, e.g., attitudes, ideas and feelings, often conscious in 

relation to authority. 

f) Collective unconscious - Jung's ideas about the ARCHETYPES - sub-personalities we all 

tend to have regardless of personal history and cultural background, e.g. The Wise 

Woman. 

HOW TO FIND OURS? -THIS AFTERNOON. NO GOOD OR BAD -ALL TO BE VALUED. 

CHANGE OVER TIME. SOME HAVE MORE THAN ONE ASPECT. 

VALUE OF DOING THIS? 
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"One of the most harmful illusions that can beguile us is probably the belief that we are an indivisible, 

immutable, totally consistent being ... we can easily perceive our actual multiplicity by realising how 

often we modify our general outlook, changing our model of the universe with the same facility with 

which we change dress" (Ferrucci, 1982). 

Many theorists suggest that we have what Rowan (1988) describes as an "internal society". Freud 

describes the Id, Ego and Superego, Berne speaks of the Child, Adult and Parent, Perls of the Top 

Dog and Underdog. 

Subpersonalities are defined by Rowan (1993) as "semi-autonomous regions of the personality 

capable of acting as a person. " 

The process by which subpersonalities come about 

Human beings, says Rowan, have a tendency to compartmentalise mentally, leading to a continuum of 
disassociation. 

Least disassociation 

Absorbed 
in TV or 
Book/ 
Dreaming 

Moods Subpersonalities 

How subpersonalities come into being 

from experiences in childhood 

Possession 

Most disassociation 

Multiple Personality 
Disorder 

2 from the roles we play in life, e.g., parent, student, teacher, social worker, unemployed 
person 

3 by adopting a 'social face' 

4 from identifying with a hero/heroine 

5 from the Cultural Unconscious, e.g., the Patripsych (i.e. related to patriarchal patterns such as 
"I need to fight authority figures" ; "As a woman I don't expect to be the boss") 



6 from the Collective Unconscious and archetypes (i.e. images common across generations and 
cultures such as the Shadow, the part of ourselves which we like least) 

The purpose of discovering our subpersonalities 

so that we can gain more awareness of our inner world, of the interplay between our various 
'voices' 

2 to make sense of behaviour, thoughts and emotions which seem contradictory or 
incomprehensible, e.g., over-drinking 

3 to help us to disidentify from a troublesome trait, e.g., I am not my fear 

4 to help us to make decisions creatively 

Once recognised, our subpersonalities tend to communicate more and to be accepting of each other. 

Each subpersonality has a contribution to make even if initially we find it unlikeable or threatening. 

They are only harmful if one dominates our personality. Over time they may change; Assagioli (cited 

in Ferrucci, 1982) suggests that they are "degraded expressions of the archetypes of higher qualities." 

While some therapists, such as practitioners of psychosynthesis, believe that subpersonalities need to 

be integrated into a true or core self, others take a pluralistic view, valuing the different aspects of our 

selves. 

Ways of working with subpersonalities 

Using two chair work to explore the relationship between two subpersonalities. 

2 Using guided imagery to take a familiar subpersonality up a mountain, using all your senses 

to imagine your surroundings. Notice any transformation to your subpersonality as you climb 

and as you reach the summit. 

3 Imagine a meeting between your subpersonalities in order to resolve a conflict. Appoint a 

trusted subpersonality as Conflict Manager, then record the negotiations which follow. 

© P. Harvey 2000 
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Lesson Plan - Polarities 

Aims 
• To introduce Jung's concept of the shadow 

• To introduce the concept of polarities within the personality 

• To help student to identify and integrate two of their polarities 

Objectives 

• Students will have explored two of their polarities 

• Students will have integrated two of their polarities, using projective techniques 

Materials 

• Variety of toy animals on habitat boards; selection of paper (different colours and 

sizes);crayons, felt-tips, etc.; handouts 

5:00p.m. -7:45p.m. (30 minute break after Exercise 1). 

5:00 Theoretical introduction and explanation of initial exercise. In the next room you will 

find an arrangement of toy animals. 

Exercise 1 

5:15 (Once next door) Allow one of these animals to attract you. Look into its eyes and get to 

know it. Think about the habitat of your animal, the sound it makes, the way it moves. If 

it would help you to get in touch with your animal, move around the room as it moves, 

making the sounds it makes. When you feel in touch with your animal ( allow up to 5 

minutes) take some paper and write a story as if you are that animal- e.g., I am an 

athletic brown monkey, who ... Write with your non-dominant hand if you wish and 

write quickly, freely and spontaneously, without thinking about it. You will have 10 

minutes. 

5:30 You are corning to the end of your 10 minutes, and if you would like to, choose a partner 

and share your stories (15 minutes). 

5:45 Break (30 minutes) 

Exercise 2 

6:15 The next part of the exercise. Let an animal who repulses you draw your attention 

towards it. Don't think about it, just allow it to happen. Again, look into its eyes and get 



to know it. Be aware of its habitat, the sounds it makes, its smell, the way it moves. And, 

again, if it helps you to be in touch with your animal, move at it moves, make the sounds 

it makes. 

And when you are ready (allow up to 5 minutes), take some paper and write in the first 

person "I am a ... who ... " (1 0 minutes again). 

6:30 Invitation to share stories with your partner (15 minutes). 

Exercise 3 

6:45 This time you are invited to write a story in the third person, a story which involves both 

your animals- e.g., "One summer's afternoon a lion and a frog met under a palm tree and 

... " (10 minutes again). 

6:55 Invitation to share your integration stories (20 minutes) 

7:10 Whole group feedback on exercise (request permission to tape) (30 minutes) 

7:45 Break 

8:00 PD Groups 



Polarities - Theoretical Introduction ' 

We might already be aware of some of our inner polarities. 

Sometimes we are serious 

Sometimes we are playful 

Sometimes we love 

Sometimes we hate 

We can be fearfuVconfident 

passive/aggressive 

open/secretive 

generous/mean 

despairing/helpful 

kind/cruel 

Appendix J2 

Drawing the two opposites together as Jung suggested can help towards integration. The exercise 

today follows this principle. 

It can be difficult for some people to own some of their inner polarities. The disowned aspects of 

ourselves are sometimes called the 'shadow self. These can be surprising- some people deny 

their creative self, or their sensual self, their loving self. 

Natalie Rogers says "There is no way to be trnly loving and compassionate without being open to 

one's darker side. We can learn about or express our darker or less-known sides in non-harmful 

ways such as through the arts.. Bringing the unknown parts into the light, i.e. our awareness 

makes them more like allies than enemies. The past we fear becomes less fearful when we bring it 

out into the light. " 



1. Naming important- raises awareness of what's going on inside. 

2. External conflict- Interaction with others. "You think your martyr is trying to make me 

feel guilty- does that sound right to you? 

3. A part of myself I don't like can be seen as just that, not as the whole of me. I have more 

respect for myself. I am that but not just that. 

4. Externalising gets it out of a battlefield inside our heads. 

5. As we become aware of our sub-personalities and dialogue with them, to discover their 

qualities and needs, they begin to talk to each other and it becomes more like 

A COMMUNITY OF SELVES 

A COMMITTEE OF SELVES 

We can ask their point of view if we have a problem and ensure that one isn't 

overpowering the rest or that one rarely gets a say. We learn to accept them all- if we are 

judgemental they won't open up to us. 

6. "Finally, by reeling off each mask, one by one, we move ever closer to discovering our 

underlying core - our true self" (Ferruci) 
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Gestalt theory suggests that by exploring and amplifying opposites, or polarities, within our 

personalities we find a more integrated middle point. For example, a client who is usually very 

independent might explore how it feels to be dependent. She might acknowledge that while she is a 

strong person she can also allow herself at times to ask for help and accept it. 

Other polarities could be explored such as: -

female/male 

failure/success 

secretive/open 

earthy/mystical 

controlled/spontaneous 

A client might recognise that although he is always ready to help and serve his many relatives, at 

times he feels resentful and longs to be free of responsibility. In counselling he might dialogue 

between the two polarised parts and become more assertive in meeting his own needs. 

VanDusen, as cited in Stevens (1975, suggests active encouragement of the polarisation:-

"// the patient obsessively plotted every move and worried everything into existence, he was 

encouraged to drift. If he anxiously filled space with words, we looked for a while at wordlessness. 

The person who feared going down into depression permitted himself to go down and explore the 

going down. " 

Clarkson (1999, pp. 83-86) describes how an understanding of polarities can be helpful in the 

therapeutic relationship. For example, the client might fear dependency and yet long for dependency 

on the counsellor. A client might be seeking a belief system to help them to live more comfortably 

and yet be afraid of being over-influenced by the counsellor's values. " ... ultimately the task is to 

find the true self which can both join and be independent, belong and separate, criticise and value." 

(Clarkson, 1999, p. 84). 



Erikson ( 1959) noticed how the ego blends opposites, the interplay of polarities being intrinsic to his 

thinking. He postulated eight phases of ego development within a person's life. In each stage he 

identified alternative attitudes towards life which are polar opposites, e.g., trust v mistrust in the first 

stage of life. If a client has not been able to trust since infancy he might, in theory, be offered the 

conditions in which he can learn to trust his counsellor and then others. Erikson recognised polarities 

in young people; for example, their need for freedom and individuality on one hand and yet their need 

to belong to a group. 

Polarity is also a key concept in the thinking of Carl Jung, who believed that the more an aspect of 

personality is emphasised consciously the more the opposite aspect will be emphasised unconsciously. 

He believed that the mature person can express and blend these opposing tendencies. Using the 

concept of polarities Jung identified personality types such as extravert/introvert and feeling/thinking. 
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Lesson Plan - Therapeutic rituals 

Aims 
To introduce students to the concept of rituals 
To provide an opportunity for them to practice a ritual for their own healing and to facilitate a 
partner's ritual 

Introduction (15 minutes) 
Read the stories of rituals 
Rituals are a way in which human beings have coped with times of transition- in the West today 
we have only a few rituals or 'rites of passage' left- students to suggest. 
Their purpose? They help us to 

mark significant times 
let the past go and embrace the future 
maintain stability in society 
clarify a person's role/status in society 

Therapeutically we can make use of rituals to acknowledge important events to let go of, e.g. a 
disturbing memory, a behaviour, something which is holding you back 
Client needs to 

be willing 
be fully involved in devising the ritual 
have plenty of time to prepare 
have a witness for the ritual, to honour the occasion 

Exercise (2 hours) 
Spend 15 minutes each way talking about something or some-one you would like to create a ritual 
around 
Collect materials 
Spend 30 minutes each devising and sharing your ritual - you might want to do this on your own 
or with your partner, so discuss this with him/her 
Back in the whole group share your experiences 

I don't want to be prescriptive, but- to give you a few ideas:-
you could create a special altar or shrine to give thanksgiving for a loved or lost 
person/relationship 
you have boxes, cloth, shells, etc. and we can pick snowdrops and aconites 
you could work with movement, creating a ritual dance - music is often a part of this and 
we have percussion instruments - again, to express your attachment loss and the letting 
go 
a burning can be a good way of letting go, or a burying - these are very symbolic and we 
can create something appropriate like a letter or image to bum 

Materials 
Pieces of beautiful fabric, strong cardboard boxes (maybe shoe box or slightly larger), beautiful 
pebbles, shells, cones, seed heads; small jam jars, percussion instruments, special music with 
small player, night lights 



Three stories 

Rituals 

Theoretical Introduction 

1. The Mbuti pygmies in Zaire -forest dwellers 

Appendix K2 

The Mbuti's whole lives are infused with an awareness of the forests' presence about them, an 

awareness that is acknowledged by the father of an Mbuti baby during the very first days of his 

child's life. (Turnbull, who lived and hunted with the Mbuti) recorded 

"At that time, when the father sees tnat the delivery is near, he foes off into the forest and selects 

the finest vine he can find, cuts off about 18" of the bark and goes to soak it in a clear stream. 

First of all he wraps it around his skin, as though his leg were the core of the vine, and with a 

long-bladed knife he scrapes off the outer bark. This leaves a soft, white, pulpy inner layer. After 

soaking it for 12 hours or so it is even softer. He then takes it and lays it on a fallen tree trunk, 

which has been prepared by careful scarping so that it offers a smooth, hard surface. He takes the 

solid end of an elephant tusk which he uses like a hammer, and begins beating the bark. After a 

while his narrow strip of bark is widened out to make a piece of beautifully white, supple bark 

cloth about 2 feet square. He makes sure it is perfect and that he has not hammered any patches 

too thin, then he stretches it out on the roof of his hut to dry. When it is dry his wife may take the 

gardenia fruit and use the juice to draw simple patterns. He juice leaves a rich blue-black stain on 

the white cloth. When the baby is born, it will be lovingly wrapped in this cloth; its first gift, not 

from the parents but from the forest". 

What do you notice? 

The effort and careful preparation to commemorate a significant moment. 

2 Lapps' courtship ritual 

The formal request for a girl's hand in marriage was a carefully arranged affair. The suitor would 

assemble a large caravan of friends and relatives and drive up to the tent of the girl's family. In 

some regions the approaching caravan would announce its presence by firing a fusillade of shots. 

In other areas the suitor was expected to drive three times round the tent in his reindeer sleigh 

and wait for the girl to show her interest in him by unharnessing his reindeer. Then the suitor 

entered the tent accompanied by his spokesman, or head of wooing, a friend with a glib tongue 

1 



whose task was to argue the suitor's case for him while the bride's relatives, usually the elderly 

female ones, disparaged the suitor's character, skill or prospects. Throughout the entire 

negotiation neither suitor nor girl was allowed to intervene. If the suit was successful, it was 

customary for the young man to move in with his bride's family until he could set up a household 

of his own, though this seldom took long because the girl's inheritance, together with the man's 

property, was often sufficient to start a new reindeer herd" 

(from Severin, T., 1973, 'Vanishing primitive man' London Thames and Hudson) 

A public ritual to mark a significant transitional moment. 

3 The painter 

Joseph sat in the firelight outside his tent watching over his flock. The night was cold and he 

warmed his hands frequently at his fire and pulled his heavy cloak close around him. 

The night seemed endless and to occupy himself he began to think of each member of his family, 

holding each one for a few moments in his heart. His body was cold but affection for each person 

warmed him inwardly. 

Using the sky as his canvas and his colorful imagination he painted symbols of Anna and their 

three beloved sons as he whiled away the hours until dawn. 

Important for the continued stability of a society. 

The ceremonies of life's stages establish order by making clear each person's role in a society. 

To ease labour, to encourage fertility, to bring rain, to mark puberty. 

2 



Andrew Local 
2 Durham Road West 
Bowbum 
Durham 
DH65AU 

Patricia HaiVey 
8 Manor Court 
Heighington 
Newton Aycliffe 
County Durham 
DL56TL 

Date: 30th September 2001 

Dear Patricia, 

Appendix L 

I was e~:tremely sorry to hear that the SOWJd quality on the recordings from your focus group was 
"awful"_ I am also surprised to hear this, as there were so many recorders in operation at the time, each 
having been checked by more than one person. I only wish that I had not changed my mind about 
adding a further failsafe mechanism to the session by recording with my mini-disc. At the time this 
seemed like slight overkill, especially given the number of recording units on display. 

I did not make the weekend residential as our group had all made a decision in my absence (as I was on 
holiday) not to attend. I hope that you had a good time! 

Please find enclosed two small pieces of work. which may or may not be of interest. I wiU endeavour to 
send you more as I uncover them. 

Enclosures (2) 

f\J.B, 
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PATRICIA'S CHAPTERS (MY NOTES) 

It's great Patricia! & it brought back such powerful and lasting memories for me, particularly the 
healing imagery and symbols of the exercises in which I participated. 
I believe it truly represents the group responses to the approach, from the initial discomfort and 
embarassment of the 'seedling exercise', through the resistance, the tentative 'toe in the water' 
trials, through to engagement and for many, immersion and assimilation of this powerful, 
individual & always unique way Clf working. 
lt must be a very rewarding PhD to have vmtten. because not only d()f:S it represent the huge 
learning & development which you. as author w1ii hav.:) undercpne. but it also reflects the stones 
Jf individuals' heal1ngs & transformations 
The ;;:.ymbolisrn &. lasting images l'rn sure. are permament inner resources for the participants & 
the ·ways in which these fo:mer students will f',ave camed this expenence for·uard 1nto their 
healing work with clients, rnust be a very gratifying continuity of this immensely effective way of 
work1ng. You have made an mvaluable contribution to the students personal & professional 
development &, of course, to rninel 
I fee! very proud to have played a part in your PhD and it has t)een a very irnportant. significant {';, 
transforrnative part of rnv life, for vJhich i am eterna!iy grateful 



Andrew Local 
28 Ingram Close 
Deneside View 
Chester le Street 
Durham 
DH23JW 

REF: Patricia Harvey PhD dissertation 

To whom it may concern, 
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It is of both my personal and professional opinion that the work presented to me by 
Patricia Harvey in connection with her PhD is a true and faithful account of events as 
l remember. Furthermore, I believe myselfto have been represented honestly with no 
perceived bias that .would. adulterate the. essence of my input. Additionally, having 
been privy to many of my course colleague's private and public opinions, as well as 
their emotional world during the time of their tutelage with Patricia I believe that she 
has captured a vivid and accurate testament to our collective experiences. 

J would Jike to .further add the .following poem in the spirit oJ the greater work and 
thanks to the experience. 

Yours faithfully, 

Andrew Local 



·Petri's dish 

Rewound, 
Faith disturbed in gentle ebb and flow to be restored again, 
Trust regained somewhere iu the ordiruuy. 
Shamauic dancing haze illicits etheric vision in challenged minds, 
Prowliug, frightened, tiny creatures regain courage iu number then step to view, 
The mirror edge of folly, sceptic wisdom questions all, 
Ripened fruit intoxicates, illusion catches fall, 
Distant watchiug.dancing sage, kaleidoscopic dream, 
Tamed, the fearful child within, rebalanced to move once more, 
Trust again, begin. 
Unlocked, exposed, contained under microscopic lens, 
Unsteady feet iuto certain future pass, 
Buried bones decay, 
Exorcised, heaven's climb begins, 
Salute the dawn ofwisdom, testiment to breath, 
Pressed papillion illuminate the polished display, 
Preserved and cherished for another day, 

_Andr.ewLocal J 7/03/2007 

AppendixM3 
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Dear Patricia, 
Wow, what an honour to read all ofthis!!! I hope my feedback can do it justice! Here goes ... 
The first thing that struck me upon reading your work is how much we actually learnt through the 
vehicle of experiencing ET first hand. I hadn't realised how much I had integrated into my 
practise until I revisited the course via your thesis! Reading your work was like a step back in 
time and in some cases took me on a wistful journey of remembering what a very special gift the 
course had been for us all. 
The mask weekend held the most memories for me. I had a tear caught in my throat as I read 
through the mask exercise; the exitement, the connectedness of the group and the reverent nature 
of the students completing the task. Your work shouts out to me how the mask weekend mirrors 
the ethics of counselling in an experiential way, in particular, how the students felt 'responsible to 
the client' and the level of trust that built during the task. 
Similarly, the weekend focussing on bereavement and loss brought back to me how difficult I had 
found it, and indeed, I guess I skipped through some of the text as it took me right back to those 
feelings. Your qoute from Johns 1996, "inclusion of structured activities .. .inadvertently acting as 
tin opener" (on a can ofworms) could well sum up that weekend for me, however, it was done in 
a very safe enviroriment for us, and this exercise was very effective in clearing some residual 
grief for some people on the course, I felt. Certainly for me, a greater understanding of an issue in 
my past was gained and consequently I felt resolution of sorts. 

Your thesis reminded me of my fear of giving birth for the first time, which I had discovered and 
worked through using ET in course time. 

Your quote, " The expressive therapy bypasses the mouth and let whatevers in your head and 
heart come out" was very descriptive of some ofthe exercises for people, particularly involving 
movement. I recall the seed, the free form dance we did, and the story book characters, as 
allowing me to be totally free to express my true self, in an atmosphere of complete trust and 
acceptance. You provided us with a space to be completely ourselves and reading your work 
reminds me (longingly) of how special that can be! It was the 'experiencing raw emotion in a safe 
way' that caught my eye too. You showed us that using ET, a client can touch into very deep parts 
ofthemselves that may otherwise lie dormant and hidden. 
You have captured in your work, the struggle that some people experienced in carrying out the 
activities, but you have also captured the movement forward that some people made, through 
carrying out those same activities bravely, in the face of their struggle! 
I feel the very deep and nurturing essence of our group has been captured by you, and I am 
reminded of the love everyone shared. 
My most memorable parts of therapy are those containing imagery. That well known phrase "a 
picture paints a thousand words" is certainly true in my memories of the course, and your 
inclusion of photographs adds a real rich dimension to your work, allowing me to place myself 
instantly back on the course. 

Thankyou Patricia 'for asking me to read your work. I hope my feedback is okay and I wish you 
every success. You have certainly left a lasting impression upon me and my own work ( I even 
interpret my own oil paintings now!!!) 
Please e-mail me to let me know you have received this safely 
Lots of love 
Brenda xx 
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AUTHENTICATION OF PhD THESIS- PATRICIA HARVEY 

I, Lynne Yousef, having read Chapters 7 and 8 of this thesis, entitled 'Distillations' and 
'Three sessions - three voices' respectively, would validate and authenticate the material 
contained within as an accurate representation of events and outcomes. 

As a participatory student of these expressive therapy sessions I would bear witness to the 
description of the organisation of these experiential activities, the involvement of the 
students on the MA in Counselling part-time course and the comments made by all 
concerned. 

On reading the detailed description of each expressive therapy session, I was soon 
reminded of my own feelings during these sessions and my own self-development, which 
I have always cherished as part of my ongoing personal development, which I feel is a 
lifelong process. 

I was particularly moved by the weekend event, which I feel took most people by 
surprise. Most students were apprehensive about spending a whole weekend together, 
what the content of the sessions would involve and how we would feel about the whole 
process. I know that I found the whole experience wonderful yet scary, vibrant yet sad at 
times, amusing yet profound, entertaining yet serious - a truly dichotomous array of 
creativity and emotional stirrings. 

I, like other respondents, remember particularly the mask-making experience as it was a 
very intimate activity, something I had never been involved in previously. I still 
remember how my partner thanked me for the time and care I had taken to make sure 
every small detail of his face was captured - his dimples, his jaw line and his heavy 
laughter lines. The whole atmosphere was very reverential, calm and harmonious, once 
students got down to the 'real' work. I still have my own mask, which I suppose 
elucidates the importance of this creative adventure for me, and my children were 
astounded when I returned home with it- they have even tried it on for their friends who 
have been shocked at the resemblance to myselfl Yes, that was strange, seeing your own 
face 'out there' detached from your body, but a great accomplishment for me and others 
who have always denigrated their own artistic abilities due to the conditioning of others, 
particularly teachers. 

I remember vividly the ritual exercises, which as described, were very diverse in content, 
yet produced similar feelings throughout the group. I certainly found it very beneficial as 
a piece of unfinished business in relation to my own father, and I felt blessed to have a 
partner who I still feel a special bond with, as we carried out this ritual in the chapel of 
the house. I still bum candles in memory of my father and these are my spiritual 
offering, something I value as I learned the benefit of symbolism that weekend. 

I feel that the evidence produced in this document produced by Patricia Harvey is a 
factual, well articulated and comprehensive record of our activities and learning during 
our valuable expressive therapy sessions. I, for one, experienced a greater level of 



understanding of the depth of feelings one can achieve by the use of such interventions, 
although I would still be cautious when offering such interventions to clients. I 
acknowledge others' comments about feeling competent about assisting clients to 
experience such deep emotions, therefore, many factors need to be taken into account 
before such activities are offered. I would concur that expressive therapy certainly has its 
place in the counselling arena, particularly as part of a degree course to enhance the 
learning experience of students. 



Transcripts 

30 minute interview with Nonie, July 2000 
(The first attempt didn't record) 

P So, I'm interested again in hearing about your impressions of this year of ET. 

N Right, I don't know where to begin - you had two questions the last time. 

Appendix N1 

P Yes,. I had 2 questions which I gave to the students and they might be helpful to you, too. 

One was:-

How appropriate do you think it is to introduce P.C.E.T. into counsellor training?, and, 

secondly, what impact has it had on you as a trainee counsellor as well as a person?- so those 

are the two questions. 

N Well, yeh, I think it's wonderful to be incorporated into a counsellor training programme 

because it's so good at enabling people to look at themselves to get to know themselves in a 

way that they probably haven't ever done before or had the opportunity to do before. They're 

very powerful techniques and I think it's the duty of every counsellor and trainee counsellor to 

really look at themselves and try to understand what makes them tick and to continue to do so 

because I think we're never really static in our development. I know that I'm changing all the 

time and growing and finding out things about me and other relationships and I think it's a 

very powerful method of helping people to do that and I think also being a part of that 

transformation, not just of themselves, but of everybody around them, I think that also sort of 

accelerates the growing and the self-knowledge, so I think it's very appropriate and I said on 

Tuesday one of my little anxieties was that people might, trainees might, feel? to use the 

techniques on clients, maybe inappropriately, I think it's just so right in a counsellor training 

programme that I think that, you know, I really appreciate the way you've been impressing on 

them throughout, the importance of treating this carefully, offering it to clients, not imposing 

it ensuring that there's lots of debriefing time- but I wish that there'd have been something 

like this when I did my training. 

P How do you think it would have helped you, because I imagine there were PD groups when 

you did your training and we do have those groups actually called Personal Development 

groups and yet this is largely about personal development. I think, so I'm kind of wondering 

what other benefits it has. 

N. Well the personal development group, I think really- I've been in so many that haven't 

worked, a group is only as good as the sum of its parts and the commitment and courage and 

the generosity of members and I've been in groups that haven't worked and I'm not blaming 

anybody but it just sometimes doesn't happen and it happens usually slowly and I think one of 

the biggest obstacles is words and this medium dispenses with words and is so much more 



about feelings than cognition so it's much freer, it's not restricted, obstructed by words and the 

PD group I've been involved in with this group there have been some members who have 

thrown themselves into it and have been determined to learn and grow and work on a Tuesday 

night between half 8 and half 9 and there are others who have said to me on a one-to-one "I'm 

sorry, I can't really give of myself at the depth and the level which will probably be beneficial 

to me and the group but I don't feel strong enough yet." and I think that not having words 

actually has its own built-in safety net. I know when I was working with a student a couple of 

weeks ago I was really glad that I was going to be able to explore a deeply personal and 

painful issue without having to tell him anything about what it was and I did some really 

useful work, working with imaging and colours and paper and yeh, I find that very liberating. 

P Not to have to disclose or talk about the context 

N Mm, yes and because it is liberating in that way I was able to do some deeply personal work 

and very productively- it really really helped, that's now been sorted and it's in the past and 

now I could actually talk about it but at the time I couldn't have done and if I hadn't had that 

session I would still be in that state of not being able to talk about it to anybody and yeh, I 

think its value is that it gets straight into feelings and it helps people to get to know 

themselves in a much more holistic or complete way, and that happens relatively quickly. It's 

not dependent on a PD group, it's something they can do on their own, they can do in pairs 

and I think when I recall the residential, the level of connectedness and sharing that happened 

en masse, in a big group, felt actually far more powerful than the 2 years of, we used to call it 

sensitivity training, but it was the same thing, sensitivity group, when I did my M.A., and yeh, 

it doesn't always manifest itself in the PD group on a Tuesday night, but it happened, it 

happened on the residential and it seems to happen wherever you do those sessions, there 

seems to be a, - everybody is working at a deeper level and they're somehow in touch with 

each other, their deep centres are in touch with each other, that is so obvious and also I felt on 

the residential because I couldn't actually do it in the same way as the students because I was 

a tutor and an observer and a note-taker, that when people were being their sub-personalities 

on the final morning I felt mine was so frivolous by comparison because I didn't have the 

opportunity to get in touch with a really significant part of myself and in a way I thought 

there were some of the people sharing in that round that really touched me so deeply and I felt 

a bit ashamed that mine was so superficial, the one about that poor little boy that was sitting 

there waiting to be approved of and do the right thing, that really, really touched me. 

P With his halo 

N Oh yes, and also the army recruitment officer, so powerful, they've just really stayed with me 

and the other guy that took off his mask and said "I've never seen myself from that angle 

before, he had a lot to say that was - I think he said in the final round something along the 
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lines of he's done more in that week-end than all the P.C. counsellor training he'd had 

previously in his whole life. 

P Yes, it did seem to have a lot of impact didn't it, that week-end, which has had a knock-on 

effect in some people's lives and as I was saying the other day when you've has a lot of very 

positive feedback like in the sort of final rounds, but I am very aware that the people who 

speak and give me that feedback there are also people who don't speak and who may be less 

enthusiastic about it and I was asking you the other day about your impressions about that and 

it seemed as though you hadn't picked up a great deal of that but there was some, for instance 

the seed exercise. 

N Yes the seed exercise there was ? I was in the beanbag room and there were 2 groups and 

there was one group of 3 and one group of 4 and the foursome were all men and in the group 

of 3 one of the women said "I just can't get into this - do you mind if I don't participate" and 

she was encouraged to stay and watch and participate in sort of feedback and the 2 in that 

group who did do it entered into it very fully and enthusiastically and without inhibitions as 

well and got an awful lot out of it - and to me it didn't look like a lot was happening, as an 

observer it just looked like people playing, play-acting, but I was aware when they were 

talking about it afterwards that they'd done some very deep work and it was one of the first 

things that we did with creative expressive and later when I got the opportunity to try more of 

the things for myself I realised what they were talking about because you can't always see it 

happening as an observer, because it's all happening inside. The other group, the 4 men, I'd 

said before we started, I hope people don't mind if I just flip from group to group and just 

observe- every-one was saying, no, they don't mind, but when I went over to them they were 

just huddled and the talking that was going on, the decibels went down as I approached so 

that it was like a whisper and they had their backs to me and I thought I don't think they want 

me to observe them so I didn't. - but, yeh, one of the exercises, I think it was after the 

congruence, the session on congruence when you did the poetry and I remember one of the 

guys saying at the end, in the final round, that he wasn't sure whether the symbols that came 

up for him were coming from down there, from their gut or their heart, or whether it was 

cognitive, whether it was coming from the head, and I've often thought that myself but I also 

think whether it comes from my heart or my head or the big toe it doesn't matter, it's still a 

part of me, and I found that the guided journeys that you did on the imaging session, I was 

very tired anyway, and I was aware while you were doing it of so many images and I was 

aware of thinking, even though, I could so easily have gone to sleep, I was so tired, I hope I 

can remember these when it's finished, when Patricia's finished, I hope I can grasp onto these 

and there were only 2 that stayed with me but even just working with these 2 images in 

partnership with 'T' was very revealing for me and that was coming from down there. And I 

really enjoy the fact that deep feelings about a current issue can translate themselves into such 
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vivid images, that are something that you can get hold of and then do something with, I 

thought that's wonderful. 

P One of the students, as I was saying the other day, had said that the nights when I do ET 

exercises, that there's a different kind of mood in the group (yeh) which I hadn't noticed 

because I think I'm so busy with the preparation and stuff, and you said that you'd also noticed 

a different 

N Yeh, and I think I contribute to it because I get really excited. When it's, well when I think of 

sessions I've done maybe on, spiritual connectedness or eating distress, the various things that 

I've done during the year and the things 'H' 's done, it's almost sort of predictable what's going 

to happen, I suppose the objectives from a tutor's point of view is that I help the students 

grasp the key concepts of an approach, its strengths, its weaknesses, its application and there'll 

be some sort of, hopefully, imaginative way of putting it across that will hook them in, and 

will get them interested and motivated and maybe we'll give them some exercises that will 

encourage them to discuss it and throw some ideas around but it's all fairly predictable and 

you come along thinking, I guess as a student I'm going to learn a bit about this tonight and 

I'll go away knowing a bit about it and and ?what books to read if I want to find out more -

but with this, it's so exciting because you don't know what's going to come up and it's not 

really about going to books, well it's not at all about going to books and learning about other 

people's theories, well, I suppose it is, you've taught psychodynamic through that medium, 

and you know, looked at things like congruence and imaging and there are plenty of books 

written about those things but it's directly experiencing it on some sort of deep level and you 

don't know what's going to tum up, what's going to happen and actually what I come away 

with when I get the chance to do the exercises is something far more lasting and meaningful 

than, for example, learning by heart Maslow's hierarchy of needs or comparing Kolberg to 

Erickson, it's something much more personal and meaningful so it's a way of deeply 

connecting with our innermost selves, that being a shared experience. 

P Yes, and I'm pleased you've said that because we've got the 3 main ingredients on the course, 

the PD, the theory and then the practice and I'm hoping to contribute to all 3 although I realise 

that most of the work is at a personal development level. But I'm wondering what you've 

noticed about a deeper understanding of theory, particularly PC theory that's coming through 

all this work 

N I suppose, as you say that, what immediately comes to mind is about connectedness and 

integration on a personal level and in relation to other people and I guess, you know, if you 

knew nothing about Rogerian theory and you came at it cold from a book, you wouldn't get 

any sense of what we're actually experiencing each time that we do this and I think that also 

enhances practice and I think what it's done for this group, it's liberated them from having to 

perform well as a counsellor and come up with perfect paraphrases, succinct summaries and 
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they don't have to do that, I mean I think they were very hampered and obstructed by that at 

the beginning of the year. In the practical session I've observed and on the tapes that I looked 

at the poor old clients were having to wait for the counsellor to say their bit so that they could 

get on and tell their story and they really prevented clients, unless they were very determined, 

they prevented them from going deep because all the time they were flicked back into their 

head and what they'd just said, so it's much more about feelings and, I suppose, the 

immediacy of how the client's feelings are affecting the person that they're working with and 

the to and fro between them. 

P Yes, the kind of empathy and experiencing a non-verbal? 

N Yes, like that very first one on psychological content, when I was working with 'B', that was 

for me a very palpable experience of non-verbal empathy, when we checked out afterwards, 

our feelings as we made this creation together out of clay, there was so much that each of us 

expressed that the other had been feeling at the time when it had reminded us of various 

things and images, it was almost like telepathy, our experiences were just so alike, so 

common. 

P So psychological contact and empathy, people can experience it for themselves rather than 

reading about it in books 

N Yes - and integration 

P Integration? 

N Like being an integrated person 

P Sort orR brain to L brain, is that what you mean? 

N I don't know, probably- congruence, being in touch with yourself and aware, not receiving 

stimuli in a distorted way, being more in touch with your true self, an integrated person. 

P So a lot about awareness and being real in the relationship, rather than as you say ? in the 

skills and I was saying how I often get feedback offered from the same people, those who are 

really sold on it, and I've been trying as you know to get the feedback because I'd like all 

views and I'm wondering what you think about that. 

N Yes, I remember that on Tuesday that's one of the things I wrote down - "clearly many have 

found it as exciting as 'B' and myself' although one other group commented that in the light 

of embryonic responses it would be difficult for anyone to admit the contrary and I remember 

when we were bouncing ideas around on Tuesday, I think, we decided that maybe discussing 

in small groups, putting time aside in a session for people to be very honest about the 

minuses, because I know there are some, there are some that have been expressed, I went 

away from the residential fairly euphoric and then we did another ET straight away on 

Tuesday so it seemed like 5 days really from the Friday to the Tuesday night of intense 

working on ourselves and people were going through tremendous personal transitions because 

of that and yet there was an incredibly flat feeling amongst lots of them the following week 
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when we having a bit of after-match discussion because people were leaving the Parkmoor 

and leaving CESCO having been somewhere very very special, maybe somewhere very deep 

and painful and going back to their partners who in many cases were hostile and so I suppose 

that would be one of the minuses, and yet we've got to give them the chance really to say for 

themselves, what it is they haven't liked about it if that's the case. But, yeh, you do get so 

many, like me, like 'C', who are so enthusiastic about it and I'm sure we make it quite hard 

for people to say "well, actually, I think it's a pile of pants". 

P Yes, that's right, because I do wonder whether some of the people who don't join in, and I 

think there are very few, or they might join in in a very superficial way, I don't know, are 

scared of, I wonder about that because, as you said, it can go so deep so quickly and you have 

less control over it. 

N Yes, I remember one of the students saying to me in one of the feedback sessions how 

frustrated she was that her client didn't choose to work with materials and just stuck with 

what he'd written down after the first session, the first stage of the exercise where people 

were asked to write down their thoughts or whatever, something like that, and he was 

resisting giving any, well I'm sure that what he was doing, he chose not to work with 

materials and she felt very cheated because she wanted to practise being a counsellor and 

using II these materials that you'd brought in and the flipping client wouldn't oblige. 

P Co-operate! 

N But yeh, I'm sure it was for self-protection and a couple opted out in the afternoon at the 

Parkmoor, one of the sessions, and went into the lounge door a cigarette and I went out to see 

if they'd like to join in and they said No, they were keeping themselves safe and we have to 

respect that. 

P Yes, that may be the best thing for them because they know where they are in their lives and 

the thing about going home to a hostile environment sometimes it's very hard for them 

possibly to do that and the other things we mentioned the other day is that it can look like 

playing and a bit silly. 

N Yeh and I think that's probably where the inhibitions arise- you know you've got these 

people who are grown-up and who hold down responsible jobs and suddenly they're back in 

the nursery singing daft songs about being a peewit! And playing with clay and straw and 

feathers. 

P Yeh 

N And there are some who just love it and enter in, well, do, it's so nice to have permission to 

play and so fruitful as well, but yeh, I'm sure that must affect people because it does seem 

babyish and childish on the outside but actually it's incredibly powerful. 
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P And the overriding mood of the group seems to be for it and looking forward, that's my 

impression but that does worry me that there might be some really strong feelings against it 

and I'd really like to know those and maybe we can get those next year. 

N If there are any 

P If there are any, that's right. And I'm interested in the practice as well, because they've had a 

little bit of time to practise with each other these methods but I'm hoping to do more of that 

because I'm hoping and I've picked up, certainly from one of the people that ... ? And I 

wondered if you'd done the same? 

N Yes, well actually one of them in their case study, she'd used some ? stuff and she's brought 

into her counselling room, she's gathering a collection of different materials to work with and 

she's got stones and shells and art materials and she's on the look out for more, and another 

one of the case studies, the woman was using a lot of visualisation very successfully and both 

of them I got the impression that they were very aware of how to use these methods as safely 

as one possibly can, you know they were using it with care, responsibly. 

(End) 
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AppendixN2 

Interview with Co-tutor - November 2001 

Me So I just thought it would be useful first of all to get your general impression of the ET 

that I did with the group last year. 

C Right, well Iguess in general I'm a total convert myself. I think it's absolutely amazing. 

My observations were that most of the students were very enthusiastic about it 

and thoroughly engaged. And even ones who were skeptical at the beginning could see 

the value. There was one woman in my PD group who said that it really wasn't for her 

and she didn't change her opinion on that throughout the two years but she could really 

see the value of it in terms of adapting it for client use. And I think that's fair enough 

because that was the most negative feedback that I was aware of from any of the group. I 

thoroughly enjoyed the sessions where there was an odd number so I could participate in 

the partner work. I found it incredibly powerful. I found, for example, switching from 

automatic writing to art work I was very aware of the shift that happened between the two 

media and then what amazed me, 'cos I think our process is something really important 

there, then actually engaging in dialogue with a fellow student I often found myself in 

tears being able to talk about what had happened. It was sort of still in process you know 

when I was actually talking with a student. 

Me Talking is part of the process for you. 

C Yes and like many of the students on the course last year, I started collecting my own 

miniatures. I've got my art stuff with me tonight! ... I think, especially for use in 

counsellor training, it's almost like when you're taping from cassette to cassette and you 

put it on dubbing to do it real fast it really accelerates the whole thing about self­

awareness. And I think, you know, it's in a safe environment where there's an abundance 

of core conditions and people feel able to opt out or to observe I would advocate it every 

time and I think it's enormously powerful. 

Me Yes, so it sounds from what you've just said that you were quite influenced yourself by 

what I was doing with the group and that you've kind of adopted it as in important part of 

the training. 

C Yes, very much so. I haven't yet used it with clients although I've only had one on-going 

client and it just hasn't been appropriate for that one but certainly for counsellor training. 

Me Yes, so you were saying that it accelerates and is that particularly personal development 

that you're thinking about? 
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C Yeah, yes- self-awareness. 

Me Yes, so I'm wondering about the other aspects of the course. You've mentioned a bit 

about- because there are the three main bits of the courses, aren't there? There's the 

practice, the skills stuff and also the theory. So it seems as though you were saying it's 

certainly contributed to that middle section, the personal development, I've just called it 

the middle section, but how about the other two aspects of the training. Would you say it 

in any ways in contributed to those? 

C U m, observing just how engaged the students were in the actual practical activity of 

doing something and at the same time discovering so much about themselves so it's a real 

sort of whole person experience. I think probably what I've taken away from it is to 

always make the theory sessions as active as possible. 

And I certainly know now that on occasions when I maybe did a theory session when 

there was just too much theory to listen to people were switching off. Yes, it reinforced 

for me the importance of active learning. 

Me Yes, so it's helped in that way too. Can you remember any particular sessions that 

seemed to be particularly helpful to the students, that we did last year? 

C Urn, I think one of the most moving was the last one when every-one went out and got all 

the bits and pieces from the fields and the towpath and the bushes and the hedgerows and 

made that sort of- well, sculpture? I found that just so poignant and all the sort of 

symbolism that was used for people that were no longer in the group, like 'T' was off 

with bereavements. And there was the cigarette packet put on top of that erection 

(laughter!) which meant so many things to so many people. 

Me Yes, the traffic cone? 

C Yes, I thought that was very very special and another one ~ well, two, stood out for me 

and probably because I was involved. Those were my lucky weeks when there was an 

odd number and I could get to do the partner work. I did some amazingly powerful 

dreamwork for myself, with facilitating, we took it in turns in looking at each other's 

dreams and what we'd written and I definitely gained some very important insights 

myself. And the other one was the polarities one and I found the crib sheet very useful. 

The person that I was working with was actually not somebody I would have chosen to 

be my counsellor. There were lots of people in that group I'd feel very confident to, you 

know, if I needed counselling some time in the future I'd really you know feel in very 

safe hands there. And this person, I liked this person a lot but I didn't feel that way about 

this person somehow. 
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Me Not as counsellor. 

C That person had too much own stuff to deal with and to process which I feel at this point 

in time would be a block and so when I looked at the sort of crib sheet that you'd 

provided of the prompts, you know, the things to look at with the client, looking at that 

after doing the art work I knew exactly what it was that I was wanting for me out of that 

session. And having thought "Oh, I'm with this person, I'm not going to get a lot out of 

this session" I got loads - I really did and it was just at the right time for me. It was a 

particular crisis I was going through and it all came out in the art work and I was able to 

do some very valuable work. 

Me Yes, despite not being very comfortable with the person. 

C I more or less told the person "This is what I want out of this. This is what I want to work 

on!" 

Me You directed it yourself really. 

C Yes, the wisdom of the client! 

Me Yes, it was very client-centred wasn't it? So that was another one that was helpful. I'm 

wondering about the rituals. What you made of the rituals, because that was at the 

residential week-end. 

C Oh, right. I didn't intrude at all- they felt very, very (?) . I know how incredibly 

powerful they were and how cathartic they were, that was the (do you want to turn that 

tape over? Referring to the backup dictaphone tape). 

Me We were talking about the rituals. 

C Yes, I felt at the time it would be really inappropriate to intrude and I wandered around 

the grounds of the place, at a distance. Lots of people chose to, I think everybody did, 

especially as they were lighting little fires and candles and oils and stuff. I sort of 

observed at a great distance because I knew it was very deep and personal stuff. And it 

felt at the time, you know afterwards when we all came together that it had been a 

tremendous sort of catharsis. What I was picking up from the energies were just huge, big 

sighs, you know like (intake of breath), people were lighter, people were a lot lighter and 

then we had the films. I remember, I was watching 'El Postino' with a very small group 

and a big box of tissues and again, you know, lots of tears and that sort of great big 

'Aagh'' at the end of it. And then the final round the next day indicated to me that that 

had been probably one of the most important sessions in the whole of the two-year 

course, a real sort of letting go, catharsis, the letting go of well, not letting go of loss but 

the letting go of the constrictions that come about with grief. 
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Me And it did seem as though the place was just right. 

C Oh it was magic, yeah, I mean that the whole week-end will stand out for me when I'm at 

the end of my life. I'll never forget Wyedale. It was just magic; it's just such a spiritual 

place. 

Me Yes it was and the whole thing just seemed to hang together, didn't it? 

C Yes and the safety of the whole group and the fact that people could work so deeply and 

lean on each other for support, and gave support, and yet have ? piss-ups each night 

(laughter) and lots of laughs. 

Me Yes, and sledging 

C and snow angels and ... 

Me So, the way we organized it over the two-year course was that I think I did about two 

main sessions a term and I'm wondering how that seemed to you? That kind of balance 

between the ET work and the rest of the course, how that seemed. 

C I think that was a perfect balance myself. I actually always looked forward to them; it 

was a high spot for me. I don't know, I can't speak for the students but I sensed the same. 

And I know when I did my p/t MA which was over two years how, I was working full­

time at New College and I would tum up at 5 o'clock and would have one-and-a half 

hours at the theory lecture and it was all I cold do to stay awake and so, you know, this 

just, it was just something that regardless of how knackered people were when they 

turned up at 5 o'clock they just always totally immersed themselves in it and got very 

deeply engaged and so if there's any danger of those boring falling asleep 5 o'clock 

lectures, although I think we all try to make them much more active these days, it was 

just wonderful to have that contrast. And also the normal Tuesday night, or whatever 

night, is very clearly split up into three. I mean, you've got Community Time stuff in 

there as well but the main things are Theory, Practice and PD and it was really lovely to 

have the contrast of two nights in the term when it's totally not like that at all. We'd still 

have the PD which was great and very important and I often, I think, generally speaking, 

the creative expression sessions guaranteed a lot of stuff for the PD, it was usually the 

focus of the PD session, the stuff that had come up during the previous two-and-a­

half/three hours, whatever. So it was nice to have that change from the sort of rigid 

theory, practice, PD, it was something that was so more holistic rather than separate, you 

know- theory's here, practice is thee, it sort of unified the lot, brought everything 

together. 

Me Yes - so that for you the balance was about right. 
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C I thought that was great and especially, if it was an entirely PC course and it didn't have 

that integrated dimension. I'd have much more of it but I mean we have to teach 

psychoanalysis, we have to teach behavioural so it feels right, that maybe twice a term 

we'd do that. 

Me Yes, there were times when I was teaching about an issue or an aspect of, you know I 

wasn't just free, I mean I'm thinking, for example, ofthe polarities one which was trying 

to help people to see that there's a Shadow side of our selves which comes from a more 

psychodynamic approach- and I know it's a long time ago now but 'The Seed' in the 

first year also developed from the psychodynamic tradition- but I'm not tall sure that 

students, at least overtly, understood any theory. I'm not sure what impact it had on their 

theoretical awareness. And it would be useful to know what you thought about that. 

C I guess it's up to them to make the connections. They do the reading. And certainly for 

issues - I mean I thought the one on sexual abuse was a really very powerful way of, 

yeah, of increasing their awareness. 
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Appendix N 3 

Telephone interview with '8' 

P The questions are around ... 

B Well, probably varied, I think. But I suppose as a person, before having dome expressive 

therapy on the course I had really forgotten that I was capable of being creative in that 

way, or had never really realized, because at school we were sent down the producing 

something beautiful route and the idea that you could actually express yourself without 

having to produce something for other people to look at was really with relief, and as you 

know I've thoroughly enjoyed everything we've done and really looked forward to the 

evenings when you've come with your box of tricks and I think, being a scientist by 

training, I've been very much channeled into the logical analytical side of thinking, and 

to be able to develop the other sort of side of my way of thinking, I suppose, it coming 

more from the gut than sort of through the sort of mental processes has been really good 

-I've thoroughly enjoyed it. I suppose it's changed the way I've joumalled for years­

it's changed the way I've done that- I just used to write but now I sometimes draw and 

sometimes I write but I sort of make patterns out of the words rather than just straight 

along the lines, and it just enables me to express myself more thoroughly, I suppose, and 

in more depth. 

P You play with the words now 

B Yes, and I draw bubbles round then and wiggley boxes and it's quite nice to look at now, 

although I said at the beginning that wasn't important, but it's much more interesting and 

so, personally it's been great, it's been like discovering a whole side to my way of 

expressing myself, which I hadn't really realized, well, hadn't found a way into the 

exercises. 

P And does it help you to know more about yourself, I mean does it help you to go deeper 

B Yes, I think sometimes I've been quite shocked at what's come out but I think it's always 

been copeable with. I've never had something I couldn't handle. I suppose it's a bit like 

reams- I think I've been ready to look at whatever's come up, kit hasn't been like 

something which has been dug out of me which I haven't been ready to let go of; it's 

been a way of, I don't know, it's accelerated the process or enabled me to see what's 

going on sometimes when I hadn't really realised. Yes, that's perhaps more what it is. 

P It's kind of shone a light or something on it 



B Sometimes ifi'm feeling a bit fed up or something, I draw or something, then I can see 

what it is I'm fed up about or where l want to move to. It's another way of discovering 

and realizing what's going on 

P Understanding your inner process more 

B Yes. That's what I want to do. And often it's difficult to express something inwards, but 

being able to draw it or make it in clay or make something in a ay of expressing 

something which just doesn't work with words- words are too restricting, too narrow or 

you can't find a way of putting it. Whereas somehow it's been a way of expressing 

myself without having to be contained with words. Words aren't always my strong point. 

P It sounds freeing 

B Yes. That's right. Very much so. It's brilliant. Personally I think it's very very good 

P Yes. And you were telling me yesterday about working with it, with a client. 

B Yes. Sadly she had to take her daughter to hospital today so couldn't come in, so I 

haven't actually done it. But I mentioned it to her last week- we've been working 

together now for 22 sessions, I think, and she thinks a lot of pictures, but we got a bit 

stuck on one or two pictures which are very strong, but she doesn't seem to be able to 

move - we keep going back and back to them, and I suddenly thought last week of 

suggesting putting something down on paper - a drawing or having her colour that she 

could put on paper might help her to look at it from another angle, and she got quite 

excited and told me exactly what she was going to draw if she had the people of paper, 

and told me- she was quite apprehensive about.it actually because she thought "help' 

what's this going to do, a bit scary and then she began to describe what she was going to 

draw, and I think when she realized she cold already picture what she was going to do, 

she thought that she might actually enjoy it. 

P Yes, that took away some of the fear 

B Yes. So I had it already for this morning to take to the surgery - I had paper and brush, 

felt pens and coloured pencils and I had different coloured paper as well so she could 

choose what colour paper to use. So it will be next week now. But I'm looking forward to 

that as well. 

P Yes - to see what happens 

B I know how much it's helped me so I guess it will help her as well 

P Yes. And haye you used it in any other way, with clients? 

B I have a selection of buttons. I haven't got any pebbles yet but I'm intending to get a 

collection of pebbles, and I've had them in my bag but I haven't yet had a client who I 
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thought was necessarily at the right time to use them. I haven't had many clients who've 

got such complicated relationships, and so, yeah, I've got them there and I'll be very 

happy to use them if it seems appropriate. And I'd like to go to get some pebbles as well. 

I d~n't like my buttons very much- I got them from a charity shop, they weren't 

particularly nice ones, so I'd quite like to go and choose some. But they can be quite 

expensive, pretty ones. 

P So, thinking about all the things we've done on the course and the different media we've 

used, is there one, are there any particular activities that you've enjoyed more than others, 

are you drawn more to drawing than movement, say? 

B I think, personally, I'd be willing to have a go at all of them- I do some movement at 

home sometimes, on my own, sometimes I use it as a form of prayer actually and use 

movement in prayer, which I think is wonderful. But that's something I was doing 

anyway, but it reinforces it as a way. I think any of those- I didn't find the dream-catcher 

particularly inspiring, I didn't like my dream-catcher very much. I didn't have long 

enough to make it and that isn't something I've thought about doing again. But otherwise, 

personally, I would love to explore all of it. With clients, I wouldn't try movement with a 

client. I thought we got in very deep, very quickly, and I don't know- I would want to be 

trained before doing that. I think the free writing- I've suggested to clients they have a 

go at that at home sometimes, and one or two have done that, which was really interesting 

and they got a lot out of that. And one of them actually was going to bring his writing in 

and read it to me but in the end I think he just ripped it up and out it in the bin, which was 

a bit sad. I think he'd said something that he was quite ashamed of. What else? Yes, I 

think with clients the buttons and the pebbles and the pencils and paper are very 

accessible and easiest to do. 

P Yes, they're the things you could experiment with 

B And I wouldn't mind experimenting with clay and plasticine as well. With one client and 

they said 'Urgh!'"- they didn't like the idea at all. I think they thought it was too much 

like going back to school, back in the primary school!, so I think I'll start gingerly with 

the paper. 

P I think you got quite a bit out of the ritual session, didn't you? And then we did stories­

I think you told me about that ion tape 

B I told you about the ritual thing, yes 

P And we did stories in therapy as well, we dressed up as a favourite nursery rhyme 

character. How did that go for you? 
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B Well, I went for a character that I loved as a child, and I couldn't understand why I went 

for this character and I didn't like liking it, if you know what I mean. So it was quite 

challenging for me really. But the story I wrote afterwards was very revealing and again 

it was just me. I wrote a lot- a lot came out in it, but I didn't realize until I read it. And 

they were quite painful things actually that I looked at as a result of that. Yes, I got a lot 

out of that. 

P Did the story, dressing up as the character, did that lead into the writing that was so 

helpful? 

B Yes, I'm sure it did. I don't remember clearly, but I'm sure I wouldn't have written what 

I'd written unless we'd dressed up as the character. I don't think I would have done it 

without a prompt. And the miniatures you got us to write a story last year, didn't you, and 

that was just as effective; probably I enjoyed that more. Probably found it a bit less 

threatening. 

P A bit safer. Can you remember which your miniature was? 

B A little violin 

P Right, so that was important for you 

B Yes. The story was about a violin. It was very important, I can still remember it. I 

suppose that's one thing about the stories, isn't it, you still remember them. I can still 

remember both of the stories very clearly even though it was a long time ago, the one 

about the violin. And I suppose if I'd done it again it would have turned out differently. 

It's a bit like a metaphor, isn't it? A metaphor's a picture in your mind which can change 

and I found that with clients, that a metaphor's something you can easily go back to and 

take from one session to another and it's easily there and it's easy to go back to it. 

There's a common thread. It's interesting to see how the metaphor develops. 

P And would it be OK to tell me which nursery rhyme character you were? 

B I was, I couldn't find the fairy story actually, but I was the girl who kn nittedjackets for 

the geese, the princes who turned into swans. 

P I remember, you had the wool and the nettles 

B And then she knitted the jackets and then there was one prince she didn't manage to 

finish the sleeve before the time was up and I don't know, she probably married him!, but 

that was the story. 

P That was the story that led into the creative writing. 

B Yes, which wasn't about that at all- it was about an owl, the writing 
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P But it was instrumental in leading you on. So with all this and it's great that you've 

enjoyed it so much and got a lot out of it, how appropriate do you think it is to include ''' 

B Oh, I think it has made the course- it's really enriched the course, and I think for 

personal development, it's very very useful, and I think on the personal development side 

I probably got more out of the expressive therapy than out of anything else we've done, 

because it's triggered things and brought up things that I can then work on and journal 

about. It's been very good in that way. And I think that's part of a counsellor's 

development, isn't it, personal development is a very important part of the course. And 

also to have those tools, those few tools to have to use in counselling with clients who 

might be a bit stuck for words I think it's excellent. 

P And you say it's contributed probably more to personal development on the course. 

Would that include the personal development group, or groups because you've been in 

two? 

B Possibly, yes, well probably actually. I enjoyed the PD groups but I wouldn't say I 

personally developed, well., I'm sure I have, but I've never quite seen the point of them. I 

know there's a point to them but they seem to be quite- there's so much group dynamics 

and so much seems to depend on the group that you're in and how the group goes, 

whereas with the expressive therapy it's a very personal thing and It's something that­

yes, I guess I've got a lot out of the PD groups as well, but the PO groups on their own 

wouldn't have provided what the expressive therapy has. It's brought in another 

dimension really which I found very important. 

P Great, well, we've had a quarter of an hour, so thank you very much/ 

B Doesn't time fly when you're having fun? I'm afraid I haven't been very critical 

P Well yes certainly if there are things you want to be critical of 

B Well I think sometimes there hasn't been time and particularly I do remember with the 

dream-catcher being terribly frustrated because I didn't have long enough 

P Yes, you said that, that you didn't enjoy that very much because you didn't have enough 

time. We needed far more time for that. 

B I think things where you're doing things more than just putting things on paper- where 

you're actually making something using different materials, I need longer, but he ritual 

that was fine, but I think we had longer for that, didn't we? 

P Yes, we did because it was on the week-end, and we had the masks, we had a lot more 

time. 
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B Yes, that was fine (Pause). When I think about the movement one, I still feel a bit sort of 

sensitive about it. I didn't think I ever really worked through. Did we ever do anything 

afterwards to put it onto paper? 

P I think so. 

B I never really processed that one. That's probably more me than you. 

P We did do some art work. Do you ever write in your Journal about it? 

B I do. I probably want to look back at it. Yes, I don't have warm fuzzy feelings about that 

one. 

P No, that one's a bit hazy really. S that's interesting -that one you didn't really go for. 

If at any time you feel you could give me a copy of any paragraphs of your Journal it 

would be particularly helpful for year one when I collected very little data really; people 

have been a lot more helpful this year, well a lot more interested, I think, they've been 

into it more and been willing. 

B I think being interviewed by you is a lot easier than having to put things down on paper 

as feedback. I don't mind writing things down but I think you'd get a lot more out of 

quarter of hour. 

P Absolutely. I agree. It's just the ethical thing that I en interview you now because I won't 

be marking any of your work, but I couldn't last year. It's incredibly frustratiung for not 

to be able to talk to people individually. (Bit more on these lines, then end of tape). 
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Appendix N4 

Analysis of 'D's Interview, 26/06/2001 

ET has been consistently useful 
to her. 
Greater self-awareness. 
Initial struggle with amount of 
EToncourse 
Contrasts .T with dullness of 
theory otherwise 
Has been accustomed 
previously to dull theory in 
education 
Enjoyed ET.but initially 
questioned value of it in 
training 
Uses it a lot in practice 
Has collected ET materials and 
uses them 
Has experimented with role 
playing of sub-personalities 
Misunderstanding of theory -
sub-personality work isn't role 
play 

Implication that time and a 
more client-centred approach 
are needed for ET 
Understands one way of using 
stones 
Describes gradually deepening 
work 
Student could visualise her 
focus and continued work 
outside the course 

The mask making was 
especially memorable 
Had experienced theory of sub­
personalities 

The mask focussed on her 
happy centred self and started 
a process of developing this 
aspect of her personality 

Student remembers first 
session of previous year 
Initial questioning of value of 
ET 
Projection onto miniature of an 
aspect of herself- greater self­
awareness. Amazement at 
process of projection 

Describes scepticism of some 
students in polarities exercise 
Withstood peer pressure and 

All of the different things that we've done, I've found out virtually 
with every-one I've found out different aspects of myself and it's all 
been very useful. 

I kind of struggled for a while with, you know the balance on the 
course between the ET side and the kind of more just dull theory 

~ecause in my academic life so far it's all been dull theory 
don't know whether it's the personal development but it took me a 
while to think I mean, yes, it's great fun but then how important is it? 

but as a counsellor I've incorporated a lot of it into what I do. 
I've got some miniatures of my own now, I've got stones, different 
stones that I use 

~nd things like the working with dreams and the sub-personalities and 
the possible role plays, I did some of that with one client and I said 
"You might like to do a role play with some of these sub­
personalities" but that obviously didn't transpire but he was willing 
to do that 
I think it provides like a lot more depth to explore really. 
Student then describes unsuitability of working in present post with 
ET- more directive, time-limited motivational interviewing). 
I think to incorporate any kind of ET in that would be very difficult 
other than maybe some basic stonework say like can you show me 
some of your family dynamics 

I'm hoping to become self-employed and hopefully doing longer-time 
work. It's got more of a place. Certainly to uncover the layers of a 
person. 

·twas such a shame, I missed the miniatures thing last night, 
(pregnant and room too hot)- I had to go home but I actually saw it 
in my own head, well what can I do so I haven't missed out on it and 
I thought of a cartoon character and did things around that 
The masks stand out, doing that mask 
I was really pleased I'd done a happy mask because I'd identified 3 
sub-personalities and all the time they were all pretty much equal 
stage 
but the one that I chose to do with the mask I'm very pleased that I 
chose, it was the happy centred me and that started to come a hell of 
a lot to the fore and I was thinking well I hope I can cultivate this 
and I mean I have, 
and another one, you know, the very first miniature thing that we 
did, years ago, 
I picked a duck, a little ceramic duck and you know I just thought 
well, when you're first introduced to the work you just think what's 
all this about? 
then I started to write about this duck and it was about all being 
closed off and having a hard outer shell, ducking from life and just 
all of this stuff that I wrote I thought "Wow" 
and even the one we've just done on polarities you know I mean I 
know some people were a bit sceptical about it and you know that 
was a shame because they were kind of coming to me and saying 
like "Oh God, look at this" 
but I kind of put all that to one side and thought "no, I'd better give it 



experimented with polarities 
exercise 
Has understood theory of 
polarities by experiencing 
therapy. Greater self­
awareness. 
Has appreciated ET as a rich 
gift. 

ET has helped my personal 
development 
ET consistently useful 

(Working therapeutically with 
dreams) 

Understood her nightmare by 
drawing it Greater self­
awareness 

Her interest in PTSD has been 
encouraged 

ET exercise enabled her to heal 
herself 

Marvels at her intuitive ability 
to choose what she needs 

It's important not to resist it in 
order to get a lot out of it 

ET can enable feelings to be 
expressed, when they are 
usually not shown 

Important to have a tangible 
reminder of an ET exercise 
I have kept them all 

a go" 
and I picked a giraffe and an ant and I found that they were just so 
far removed from each other that they just didn't have a clue that 
each other existed and yet they are both sides of me 
just having the time and the opportunity to just go into yourself like 
that - It was just rich, like a gift really 

I can certainly see like how the personal development side of that has 
been really useful. 

md all the stuff that we've done up to date I've got something out of 
o I thought I don't want to listen to others, I'm going to give it a 
chance and just come up with something 

and was there something a couple of months ago when we had to 
draw a dream? 
Well I drew a really horrific picture, I drew an awful picture of a 

nightmare that I'd had the week before and I'd been having loads of 
things, of dreams about births and loads of nightmares, you know, 
centred around babies and births and things like that ... and I 
thought all that can't be attributed to the baby in anyway, and 
wouldn't you just believe it, it was! 
And by working through that, I mean I've still got the picture and 
my husband's horrified by it, it's full of blood, the page, horrible, but 
that, you know I've worked out that that was a real birth fear and I 
actually put it back to having post-traumatic stress disorder 
and since then I've bought a book on counselling for post-traumatic 
stress, 
a kind of self-help really and I counselled myself out of it, you 

know all the things you can do to help yourself but that dream 
triggered it off. 

nd what it was was running away from it so much and even running 
away from all the dreams that I knew were about birth ... it seems 
really strange that in all these kind of expressive things, whatever 
you pick it hits the spot. 
and if you allow yourself to go with it, if you're resistant to it and 
you don't allow yourself to go with it I don't think you'd get as much 
out of it, 
don't think it would be for every client but having said that I had 
someone who was a real rough-arsed trucker and he's done all of 
this stuff with me and he's got an awful lot out of it and it actually 
brought out his feelings, which you know from a rough-arsed 
trucker it's not cool to show feelings. 

I think for me having something like tangible to take away 
afterwards like the things we made like the dream-catcher, you can 
go back to the dream-catcher and look at it and remember why you 
put each thing where 

something like the movement one, it was good at the time but then 
it gets lost 

and the ritual one, my partner did transcribe it for me as I was 
carrying out the ritual but I'd actually have to go back and read 
through what she wrote to remember it whereas having an object 
,even if the object's not there, you have a clear picture of it. 

I have (the dream-catcher), I've got my mask as well and every 
drawing that I've done, I've got them all with my notes. 

I think it's (ET) very appropriate (i.e. in training) because I think, you 
know what we're doing with like the integrative model touching on 
a part of each thing I mean touching on Gestalt work, touching on 



OK to introduce ET in an 
integrative course which 
encompasses many approaches 

Gramian, touching on Expressive.Art, touching on everything to 
give you as full a picture of everything because not everyone is 
going to take to everything. 

I think the counsellor has to be comfortable with what they're 
working with as well. You know, it's the kind of thing that if you're 
forced to ... (implies that then it wouldn't work) 

Summary of 'D's Interview 

Although 'D' was initially sceptical about the academic value of ET she had found it fun and 

consistently useful to her. She had previously experienced theory as dull. She has been surprised by 

her self-discoveries and has experienced the depth of work which ET can achieve. She refused to 

listen to sceptics around her, allowed herself to try it, and has appreciated ET as being a rich gift. The 

proof of the pudding has been in the eating. She has begun to collect ET materials and to use it in her 

work when her client is willing and when there is sufficient time to work in a person-centred way. She 

realises that ET isn't suitable for every client, or every counsellor, but it enabled one man to bring out 

his feelings, something he generally didn't do. 

The ritual exercise and the music and movement had less impact for her than exercises which left her 

with something tangible to keep and work with. 

She sees ETas one approach amongst many taught on an integrative course. 



Her view of ET changed over the 
course 

ET works powerfully and deeply 

Had experienced phenomenology 
through one exercise 

Enjoyed exercises but couldn't see 
their value and was becoming 
resistant 

ET suits the tutor - some students 
seem to enjoy it so I'll try it 
I like using words in therapy 

Angry with students preferring ET 
methods to traditional talking 

Acknowledges that ET wasn't 
being pushed forward as an 
alternative to talking 
Learned that ET was another tool 
ET enables work at depth quickly 

Introjects from school 
Understands it's not about finished 
product 
Some students were very excited 
by ET and overvalued it 

Felt a need to prove that ET 
wasn't a substitute for talking 

Student interested enough to read 
and understand ET's value 

ET can be freeing and it 
encompasses a wide variety of 
media 

People can express themselves in 
many ways- that's what I learned 
It needs to be introduced in a 
person-centred way and with 
person-centred understanding 
Don't be directive in its use 

Appendix NS 

Analysis of 'E's Interview 

About ET, the impression it's had on me personally there's been 
quite a shift as the course has gone on 
Quite a shift in my belief it its power and efficacy in getting to 
some quite deep 
I remember on that very first evening in the big group there was 
an elder branch and people gave different perceptions of it and 
talked about that - and the point of that evening was something 
about the way everybody sees things differently or lots of people 
can look at the same thing from a slightly different angle. I 
thought that was very useful. 
I enjoyed things like guided imagery, things like a rose bush, 
drawing a bush, that kind of thing- I found that very amazing 
I did really think that there was not very much therapeutic use- I 
was beginning to get quite resistant to it and I was feeling 
quite empty 
Some of the exercises would come up and I would think I had a 
personal feeling that this suits Patricia, I'm really prepared to 
give it a bit because it may be useful to some people who quite 
like this way of working 
I like very much talking therapy and I get lots of opportunity to 
do that 
What was making me angry was people saying "God, this is so 
much better than talking" 
And I know that you weren't for a minute saying that yourself, 
no, I don't think anybody's saying instead of you know 
More- have it as another tool in your toolbox by all means 
It's such deep stuff, I've got into quite deep stuff quite quickly 
through some of these therapies - I quite like that 
And we learned quite quickly it's not about being good at 
drawing, people feeling nervous having school memories 
So I think a lot of my reservations about it were that people got 
so excited about it and I said ''I'm sure it's not instead of, it's as 
well as" 
And another thing I quite liked, I remember writing in one of my 
assignments "Yes, ET - is it a substitute for talking? 
I'm kind of thinking "Well of course it isn't" and I want to prove 
that" 
but I suppose we did quite a lot of reading, one of the handouts 
you gave us, Natalie Rogers, was it? A lot of people that find 
talking intimidating, that find two people talking very difficult, I 
began to kind of read 
People are freed up, in drama, to do creative writing, to share in a 
group, but there's a lot more to it than just pen and paper and 
some of it that we've done on the course, a lot of the things have 
mainly involved using art materials 
There are as many ways of expressing it as people to express it, 
that's what I for from the course 
As long as it's underpinned with person-centred therapy and as 
long as it's an invitation 
Not "What we're going to do now is", it's not fair 



Sound very poor. The gist seems to 
be that E. has invited a client who 
was talking in colour to draw an 
image and this helped her 
E. has used ET in practice and it 
helped her client to express herself 
without words 

Student enjoys working with 
metaphor 

Recognises need to ground client in 
reality 

Student concerned to be non­
directive 

Student has appreciated the 
experiential approach of RET 
which she knows other counselling 
students have missed out on 

The way I've used it in counselling is very much practising 
If some-one's talking to me using visual images, like on the last 
video tape, if they weren't talking, particularly they weren't 
talking in imagery very much, they were talking in colour and 
drew it, there was a real sense of the person having found a way -
such a positive thing for them, it was awful to talk about 
They drew this series of pictures and then sat back and said 
"That's what I was saying". 
They put the lid on it then 
And there are people who wander around in their own creative 
universe, using metaphor and that works for them and I quite like 
following that around, seeing where that's going 
I think if I acquired a feeling that they weren't very anchored and 
this picture became ... ? 
Yes, there's a moment of actual mutual psychological contact, 
the drawing came to represent that ... 
An invitation, letting it be there 
Some-one's doing the drawing and I'm talking to them and there 
are lots of questions but it doesn't feel right, it feels like 
facilitating, questions like "I wonder what's going on here?­
that's very small, that's very big", so it is kind of questioning 
I like art for myself but I'm very please, I'm grateful really I've 
found a way of bringing it into the counselling in a way 
which feels natural and comfortable 
I think it's been a useful part of the training. I think the way it's 
been put across to us in training is not what blocked me. I was 
getting nervous about it because I was listening to other people 
saying "That's brilliant, I'd never have got to that if it hadn't 
been for ET". I think that's right but I said "Please don't feel now 
that the only way for people to get to deep material is that way" 
(When a student on other courses said) "My course is very 
academic, we don't get experiential stuff', I think "God, they've 
really missed out" (When I've told her about our week-end with 
rituals she said "Do you do that in your own time?'' I said "No, as 
part of the course" and she said "(We have to get that) out of a 
book") 

Summary 

Although on the very first evening 'E' experienced the value of an experiential approach she became 

resistant to ET. She was angry because she heard students valuing it above traditional talking therapy 

which she enjoys. She went along with ET, reading more about it 

and realising that it was being taught as a useful option for some clients, e.g., those who found words 

difficult. She has begun to use it appropriately, inviting clients to draw and avoiding questioning what 

they draw. She knows that clients need to be grounded in reality and to be in psychological contact 

with her. 



Not yet confident in using 
ET in practice 
ET is P. Centred but not 
pure P. Centred so I'm 
cautious 
I do trust its ability to bring 
huge insights 

Tutor introduced sessions 
carefully 

Student uses Gestalt 
methods with clients• 
dreams and sees this as an 
element of ET 

Student has miniature 
collection ready 

I wait for clients to take the 
initiative with using 
miniatures 

Need to make miniatures 
accessible and clarify that 
clients can use all her 
materials 

Hasn't brought the 
materials into the session 
herself but knows they 
could be used when client is 
stuck 
I need to use ET very 
carefully with clients as it's 
so powerful 

Clients might feel they have 
been tricked into being 
more suddenly open than 
they wanted to 
Recognises danger of client 
uncovering something deep 
and being left with it in a 
raw state should they leave 
counselling 
Using ET awarely, knowing 
that clients need time to 
process deep material 
Differentiates between some 
exercises and others in 
terms of power 

Appendix N6 

Analysis of 'H's interview, May 2001 

As a trainee counsellor I think I have been shy in using ET, but there 
again, I'm shy with every other form of therapy 
As soon as it moves away from Person-Centred- that is Person­
Centred, I suppose it means away from classical Person-Centred I tend 
to be extremely cautious 
Not that I don't trust ET because it really had led me to some 
magnificent insights 
But I think it is extremely powerful and I think you were very careful in 
introducing every session with some measured steps 
I think until I've got it written down and very clear in my mind I'm not 
going to throw myself in it 
But I have used elements of it, certainly when clients bring dreams I do 
work experientially because I find that very often this is what the client 
needs. They come very often to live a dream in a very detached fashion 
and it's important to get back into the emotion before anything comes 
out of it so that's certainly one way which is experiential, Gestalt. 
I've got in my counselling room some, a great variety of miniatures and 
they're all positioned there and waiting 
I thought that I would wait for people to go towards them, if anybody 
moves towards them I would then ask them whether one of the 
characters attracts them, calls them, repels them as we have done with 
animals and the other miniatures 
I'm wondering as I'm speaking whether they are not too much out of 
the way, if I could put them somewhere more prominent they would 
know they were not just for me and that they can be used 
I've put there (on table) pebbles and buttons and colours, miniatures are 
a little bit elsewhere and from where the students are sitting there are 
also some postcards displayed and very rarely students comment on 
them but I think I'm going to bring more because they think it's for me 
I haven't been forthcoming into telling them" Well, OK, at this point 
maybe we're stuck. How about doing this?" I haven't done that 
If I got these (materials) closer to the exchange space then students will 
get to understand that they're working tools. 
So I'm going to integrate ET into my counselling but I'm moving very 
slowly and gently and that's probably to do with the fact that it has been 
extremely powerful for me. 
I wouldn't like students to feel tricked into being totally open suddenly. 
I would like them to grow into things, 
Although we have a contract with our clients they're really free to come 
and go and I would really hate to leave them sort of, with something 
really strong that they hadn't processed 
I like to treat each session as the last one because of the set-up and I can 
imagine that working with buttons, postcards, dreams even, would be 
ok in one session 
but if we worked in a 50 minute session with something like a ritual, 
something like miniatures, I should really want to give myself time for 
follow-up 
they're really reservations acknowledging my understanding of how 
powerful it is 
for me it has been a source of insights 



Self-awareness (Johari 
window) 

Student had felt her sub­
personality and this caused 
deeper acknowledgement of 
it 
Gradual process of making 
a mask - student noticed 
deepening of her self­
awareness of her sub­
personality. Creative 
connection - layers? 

A special kind of silence 
noticed (Sounds spiritual -
my words) 
Sub-personality work is 
continuing a year later in 
therapy 

Polarities exercise had 
confinned her Cinderella 
sub-personality was there, 
which she sees as 'victim' 
Sub-personality work began 
a long process for her of 
understanding herself better 
The victim theme, very 
significant in her life (T A 
script) has been inherited 
from her parents 
Polarities exercise 
highlighted same theme 
(N.B. whatever the exercise 
the important factors 
emerge) 

H had been frightened to 
uncover the source of why 
she had felt distorted but 
now she has accepted these 
aspects of herself and is 
working in a business-like 
way with them in therapy 
and in her work as a 
counsellor 

The ritual, meaningful at 
the time, had been followed 
by situations where she 
could use her insight 

(Student recalls work on basic course using postcards, pebbles, buttons 
and finding that surprisingly powerful) 
Then in the second year (i.e. P.G. Cert year) one big shock for me was 
when we worked on the masks and I think I discovered there a sub­
personality which had been a running theme in my life without me 
acknowledging it 
And it was quite strange because afterwards I thought it was so obvious, 
why I hadn't seen it before and I think it wasn't that I hadn't seen it, I 
had seen it, that sub-personality, but I hadn't felt it and that was the 
difference 
I think it was because it was sort of slow and going very gradually into 
it as we worked on the mask 
and as we were thinking a feeling - it was that movement which led to 
the depth which ... 
I think if we had a series of 30 masks and if you'd said let this mask ? 
whatever it wouldn't have been the same thing at all 
It was the process of making the masks and at the same time thinking 
about 
It was very meditative really 
There was a quality of silence, no, a quality of noise, which was very 
close to silence ... everywhere in the room there was a very pointed 
attention, very meditative I thought 
I discovered, or rediscovered, or felt my Cinderella sub-personality and 
I'm still working on it 
I'm doing therapy at the moment and I understand how really, when we 
worked on polarities as well 
I realised that I do have this victim sub-personality where it's, it's the 
other side of the coin as well, and that I'm beginning to see it more and 
more clearly and that was the beginning of that 
Insight 
I'm really working on it, I think it's probably the major theme of my 
life and it's a theme that I'm realising now that I'm in therapy, I'm 
realising that it's a theme I have inherited from my birth, from having 
the parents I've had, and it's a theme which is the centre of my life. 
I'm so glad that it became so clear for me - that was another very 
powerful exercise (polarities), it was leading me exactly in the same 
direction 
I really felt that this doormat tendency was there, very clearly 
That I can with one year's work and with the help of therapy, with 
counselling, with supervision, with all the many helps I get at the 
moment, I really feel very blessed. With all that I think now I don't 
have the same sinking feeling that I did when I first started, when one 
did the exercise on the masks, it is now more, well, let's get down to 
work sort of approach. OK, so that's the way it is, right?, so now what 
do we do? But at the time it was a real fear, deep pain at discovering 
the extent to how disturbed I felt and becoming very clearly aware of it. 
Masks, and echoed by polarities and then in the middle I would put one 
that stands out very much, rituals 
The power of ritual is for me quite spooky. It's a shame I didn't bring 
my journal here because I took some notes of what happened after the 
ritual exercise that week-end but I know, not only was it meaningful to 
me but it triggered events which were almost like exercises, something 
like "Now you understand what it's all about, how do you do it now?" 
And I noticed the same thing with the animals exercise. Somehow I 
notice that when there's something quite powerful that happens, some 



Student has noticed a 
powerful exercise, e.g. 
polarities and rituals, which 
bring new self-knowledge, 
are followed by a test 
Student raises an existential 
question, posed by ET 
experiences - "Is there a 
purpose in everything?" 
I find using words alone in 
therapy slow, shallow and 
dissatisfying 

I want to include 
experiential ways of 
working, including ET, in a 
sensitive way, because I'm 
aware of its potential to 
harm clients too 
I'm excited because ET 
helps people to see their own 
depths 
I respect the Person­
Centred tradition which is a 
good foundation for deeper 
experiential work 
Using ET enables 
counselling to work as 
deeply and yet more quickly 
than psychotherapy 
What she has learned on the 
course about ET has been 
an introduction, she realises 

powerful exercise, and these were, something happens soon after which 
sort of tests the new understanding, the new knowledge, understanding 
of self 
And it makes me think, do these things happen all the time, where they 
go unrecognised, or is it that there's a purpose in everything? I don't 
know, whichever way I find it really wonderful. 
It is very appropriate (to include ET in counsellor training) and I will 
use it. 
I'm extremely dissatisfied with word-only based way of life with sort of 
token respect to non-verbal style of counselling. I think it's very slow, 
and shallow, that's my impression 
And I find what I'm aiming at is, in using experiential style therapies, 
that involves ET and I don't exactly know what yet, I'm still sort of 
searching, you know, my aim really would be to include these greatly in 
my counselling in a way which is sensitive because I think it could 
easily become brutal. 
I'm moving very slowly into trying to understand the impact it may 
have and how clients react and I feel very excited by the power it has to 
look into the mirror very deeply 
And I like, of course, classical Person-Centred counselling and I 
recognise that it is a good, intelligent respectful way of working with 
clients and I recognise that for me it's a good environment, a good 
background for doing experiential work which is so much deeper 
And it doesn't have to be long, and that's the beauty of it. It doesn't 
have to be fully-fledged therapy, I think counselling can be just as deep 
and ET is a key towards that. 
Thank you for the introduction (to ET) 

Summary 

This student, deep thinking and spiritual, had gained in self-awareness through ET, especially the 

Masks, Polarities and Rituals. She continues to work with her new learning and is intrigued by the 

opportunities, which enable her to practise her new understanding. 

She is very aware of the power of ET to go quickly beyond words and therefore of the need to use it 

cautiously with clients. Words alone she finds dissatisfyingly shallow. She sees ET work on the 

course as an introduction which needs more work before integrating it into her work alongside other 

experiential forms of therapy. It certainly needs to be applied on a Person-Centred foundation. 



Appendix N7 

Analysis of 'M's' Interview, June 2001 

I protected myself by not getting 
as involved with ET as other 
students 

The ET exercises hadn't seemed 
relevant to her current life 
The dream-catcher had, she 
didn't know why, have any 
meaning for her 

The clay was more relevant to me 
as a counsellor so I found that 
very useful and I wrote a lot 
about it 
It resulted in me reading more 
about NVC in order to control 
my own 

Exercise had given her 
understanding of power of NVC 
in the counselling relationship 

Two individuals, working 
together, synthesise all their 
communication, spoken and 
unspoken 

There can be communication 
even in silence between client and 
counsellor 

I stopped using stones because of 
their power to bring out more 
information than I had time to 
work with effectively in 2 - 6 
sessions only. (Has not 
understood that client brings 
information out for her benefit). 
Unenthusiastic about working 
with stones at all 

Uses what's available 

Personally, I'm very protective when doing expressive myself so 
some of the expressive work that you asked us to do I didn't really 
get that much involved with. I did it but I didn't get as involved as 
other students would have done 

because I found it didn't fit in to where I was at the time. An 
example would be the dream web. I did it but I couldn't get into it 
for whatever reasons, I couldn't fathom out, so I made something 
but it didn't have as much meaning to me as it did to lots of other 
people. 

fhe one I found really good was the clay. I found that, I suppose 
more for a counsellor, 

because it just showed the powers of communication, the non­
verbal communication, it really impacted upon me. It made me 
stop and think about lots of other things and I read a few books on 
neuro-linguistic and things to try and control some of my non­
verbal 

because I'm very aware that I've got a very expressive face and also 
my body language so I've been looking at that looking at like, 
trying to, I don't know what they say, the eyes are the windows of 
the soul, not to try and let a client know exactly what I'm thinking, 

I wrote reams on that one when I was putting it in for the 
assessment at the end. It was just so powerful, it never occurred to 
me that, not speaking, you could still communicate and actually 
work alongside some-one to such a degree and actually come up 
with something combined. I mean we started off individually and 
then it just seemed to merge into that 
and when you look at counselling in particular and run parallel 
with what we do in counselling as a counsellor that we work as 
individuals, you as the counsellor and the client, but you work 
together and that's what seemed to emerge at the end of it in a 
counselling relationship. it was just like the unspoken words as 
well as the spoken words in counselling mean such a lot and that 
you can literally be together in silence and not have to say 
anything for it to be communicated across. 

other things, miniatures and stones, stones I've used before in 
counselling and I actually stopped using them; again, I think it's 
because of my own protection I found that the stones were I 
suppose getting too much information from the client. I haven't 
worked with a client long enough to warrant me using the stones 
which is why I stopped in the first place. My usual clientele were 
between 2 and 6 weeks so it seemed very intrusive that I was 
getting an awful lot of information from a client without being able 
to take that next step, where the client could explore it. It seems as 
though I was the one getting all the information and there was 
nothing going back to the client. 

I'm not sure if I'll use it now that I have experienced long-term 
lients. The opportunities with the clients I've had so far haven't 

prought that out 
but I've used other things, papers and pencils and crayons, other 
rreative things. It's basically what's there in the room to be truthful, 



spontaneously 't's very, it's never planned, it's what comes up at the time, 
or instance, a client who was talking about an image was using her 
~ands to try and explain the image so I just gave her a piece of paper 
~nd the pen that I had at the time and she drew the image 

Had invited a client to draw her ~nd then the following week I had crayons and they were there if 
image ~he needed them - crayons, felt tips, and she took that on board but 

. . . . ~he only used them twice, from then on she never used it 
(ImplicatiOn that if a client works Movement) it meant absolutely nothing to me because I was just 
creatively only once or twice it . . 
. 't f I) rot well at all. Agam the ntual when we were away at the week-end, 
Isn use u h d . f h k d d . was aware of w at we were omg or t e wee -en an , agam, my 

Had been surprised by her 
reaction to the ritual 

The ritual itself was so painful 
and personal that she wanted to 
complete it alone. She did it her 
way. 

!Protective mode came in. 
I was surprised with the ritual because I didn't expect the response 
hat I did get from myself. 

!What I did want, though, which was different to what you wanted 
jwith it, was the sharing of the ritual - it was more personal to me 
~nd something that I just wanted to do myself, so the preparation 
~nd the discussion with a colleague I did but the actual ritual Itself I 
~id by myself. 
t was very personal for me - my brother. 
didn't want it to be intrusive because it's still quite raw and it just 

She wanted to be private and elt better to me and I suppose the quietness and just being together 
quiet, alone with her brother who ~piritually I suppose. 
had died. 't's what I find with the expressive that even though maybe at times 
Despite my defences it can be do put blocks up to some degree it is helpful, it makes me think 
somewhat helpful. I might decide oh, well, I wouldn't want to go on that pathway at all' 
not to explore something pr it sometimes throws something up and I think afterwards, 
It can bring up material which I ~o I may not have been as responsive as I should have been within 
work on later he session but afterwards I stop and think 'well, yeh!'; 
Despite my reluctance in the tr 

1.1 hat story-yelling where we were using papers and different, urn. session, later my work can have 
significance hings that were around, there was the bark and the tree and 

~verything, I found that difficult but when I took it back what I 
~ctually wrote was very significant because I wrote, I'm a person 
jwho can write prolifically, but I have to stop and think and to 
~ctually just write down was totally coherent when I read it through 
·n the here and then but when I took it back and read it through and 
~en followed through what pathways I was thinking about, yeh, it 
felt a lot better. 

(Session! The branch) 

Found it difficult to write 
spontaneously, in contrast to her 
usual thoughtful style, but on 
reading it she realised the 
significance 

I can key into important insights 
which might not be immediately 
apparent but became so 

All the exercises we've done 
could be useful for long-term 
clients but I would use probably 
just writing (drawing?) about 
images 

Student is referring to a guided 

'm working very strongly on personal development and lots of 
~ifferent things about myself and it seems as though I can key into, 
't might not have any relevance then, or even a week or 2later, but 
at some stage in the personal development I key into and I think 
'That's why I reacted the way I did' and that's why I was so 
protective of that- and was that a good quality, was that a bad 
~uality, it just gives me greater insight into myself 
~nd, looking at it from the counsellor side makes me think that all of 
he things that we've done can be useful if used in context with the 
~lient, but again I'm always thinking of the long-term client and I'm 
pot sure whether, no I wouldn't use all of them, it would be just a 
ew of them that I'd use, mostly to write the imagery, 
~airy tales?) No, no, that's not me, sorry, it's not me at all 
How appropriate is training?) I think it's appropriate. My only 
~oncem would be the level at which the students were at. I suppose 
~ecause of my protective nature I'm conscious of what happened 
~ith the imagery that I did, how it impacted on somebody very, 
!When I thought I'd covered all angles and I hadn't, that's what 



imagery she offered to the group 
without sufficient awareness of 
safety. 

The stage of training needs to be 
considered for ET to be included. 

Needs to be taught to students 
with experience of client work 
who wont introduce it too 
quickly to clients 

The PG Diploma year might 
have been more suitable 

~orries me when it's introduced with students. 
Iff it's programmed appropriately and safeguarded then I think ET is 
~ery very useful, very therapeutic and worthwhile given its right 
~ontext and therefore should be included in a student training. I'm 
·ust, as I say, worry about what stage it's at, what stage in student 
raining it should be 
In PG Cert year?) I didn't feel it was right for some of the students 
~ecause some of the students haven't any experience with clients at 
~II and therefore with introducing it very quickly, without having an 
~xperience of clients within the client/counsellor relationship. 
would have thought if you were looking at in the diploma, that 
~ould be more intensive in the diploma year where people have 
~ctually had clients and built up and got their confidence within 
P.ounselling 
because with expressive you need to be I suppose congruent with 
he client and also able to pick up when it starts to go wrong, or if it 
~tarts to go wrong, to keep the client safe. 

Summary of 'M's interview 

'M' has consciously protected herself from becoming too involved in ET yet has been surprised, 

despite her reluctance, by the relevance of some exercises, e.g., the clay exercise which brought her 

new understanding of the power of NV C. The significance of exercises can sometimes become 

apparent later. The ritual, done in her own way, had helped her pain around her brother's death. She 

considers that it might be safer to introduce ET in the PG Diploma year when students have more 

experience of client work. She is reluctant to use it with clients especially in short-term work where 

clients might disclose too much to process safely. 



Appendix N8 

Telephone interview with 'R', March 2001 

Me So there were these two main questions, R, about the impact that ET on the course may have 

had on you as a person and as a trainee counsellor and I know you've given some thought to 

this. 

R Yes, I think it's very hard to separate - if you don't mind if I can waffle a bit, as a person and 

as a counsellor I think it's certainly freed me up, freed up the separation between thinking and 

feelings, that's been a help and I think what I particularly liked is using metaphor, that kind of 

creativity, and using the imagination, very much appeals to me. I don't know what you feel 

about that. 

Me Urn- so it's the imagery and metaphor- can you give any example of an exercise that we've 

done that's really helped you. 

R Not a particular one on metaphor because actually that's woven its way into quite a lot of our 

sessions and that's the one I found most valid and I think I became very aware of how much I 

use metaphor and also the fact that it is a kind of dreaming when you're awake and things 

come into your consciousness that you weren't aware were there, were there in your 

unconscious and I've realised, personally, how much- I listen to what I say now with much 

more interest, realising that there's something about these particular words and that particular 

image I've chosen that is more significant than I ever know, than I thought, and I particularly, 

professionally, I certainly am much more alert to that in clients and to be ready to help them 

explore their metaphors and I find that, it's a very rich source of information maybe for them 

and for me. There's always a reason why someone uses a particular analogy or an image and 

it's a very productive ? to mind really so that's, it's enriching personally and I think I use more 

metaphors, because partly it's always been a spontaneous way of listening to myself and 

actually finding out from second to second what I do think and what I do feel, actually noting 

what analogies or metaphors I do come out with me and very much professionally I'm using it 

and actually in a way that I'd never have dared, I would have thought it was either trivialising 

on intrusive, a very un-English thing to do to say to someone as a 16 year old girl said to me 

recently, she suddenly said out of the blue "I feel like a stone" and I sort of leap on that 

immediately because it's very very meaningful and you can really develop that. 

Me Work with it 

R Yes, absolutely, so that's very interesting and it takes courage and I think you've got to 

actually really feel that it's valid and I certainly think that is, it's a valid way, it's a very very 

exciting way of communicating, both within yourself and with another person, of listening to 

yourself. 



Me Yes, it's taking it to new depths. 

R And helping the client to explore the depths and it's very interesting seeing peoples' faces and 

actually what amazes me is how readily people pick up the ball and run with it in a way that I 

wouldn't have thought a year or two ago was possible. 

Me Yes, they don't think that it's strange when you ask a question about it. 

R No, they don't- that's the- I like words and I'm not so happy with materials and I can 

certainly see the validity but I've been one of the doubting Thomases throughout the last 

couple of years in terms of creative therapy. I think a lot of it, it's probably partly upbringing 

and we were quite a, my father had a lovely line in humour but quite sarcastic humour and 

cynical and I'm like him and I don't mind, I mean I'm aware that sometimes it makes you sort 

of, you sneer at things, I do, if it's new or if I think my father would have found it hard, if it's 

kind of mumbo-jumbo and so, some of the things, I really disliked the dream-catcher thing, 

and I was quite intrigued and heartened to see that, I don't know if you saw, urn, I'm 

wandering now, Stephen Fry was on Room 101 recently and he actually had a dream-catcher 

which was to go into Room 101. 

Me You would have put yours in there as well! 

R Yes, and I felt I was getting like a right old grump because there's something fake about it that 

I don't like but it make me feel awful because other people get an awful lot out of it and have 

much less cynicism and much more, it appealed much more to a lot of other people - that's 

what worried me a bit, sort of counselling trainees on their exercises feel as though it's 

difficult not to join in then how is it, you answered the question very well because I asked you 

a few months ago how does a client refuse politely without offending, without making the 

counsellor feel rejected and without the client feeling they're being rotten and you answered it 

very well and, I suppose the answer would be, in therapy you'd do, you're much more 

tentative about it whereas in a group exercise you've got a large group of people and you've 

got to expect co-operation. I would have liked, and maybe it's my experience, this is in no 

way personal, my experience of being bullied by a big organisation, I so dislike being told, 

anything, and I'm really dreadfully rebellious now so even daft little things like being 

expected to be silent, I find that hard because I like the idea of being what you want to be 

without being anarchic so there was a bit of rebellion in me. 

Me Yes a bit of sort of seeing it through your father's eyes and also you know this rebellious 

streak because of your experience. 

R And I think very much, yes, seeing it through my father's eyes and thinking this is all right for 

women but what would men think of this and men, people in serious trouble and particularly 

men in serious trouble, I couldn't see, I had a particular anathema about buttons because 

there's a certain thing about buttons which suggests triviality and I know you would never 

ever use it that way but in a large group I rebelled against buttons. I think stones and painting 



materials and sort of in the background but when we're doing group exercises it relied in the 

group conformity, which to some extent very much belies the essence of a creative approach. 

Me Yes, if you're going into it in a state of rebellion it's going to kill creativity. 

R Well, I suppose it's like "Well now we're going to be spontaneous" and my spirit says. "Oh no 

we're not!" 

Me Yes, I'll not be spontaneous because somebody tells me to, that's right. 

R That's right. 

Me You did say that some of this was last year so that implies some kind of change? 

R Because I've loved some of the exercises. I really liked the metaphor and movement. I thought 

that was very dramatic. I wouldn't have believed without experiencing it how, I've just been 

looking at your notes (i.e. handout) and you talk about having an empathic witness and I was 

amazed to have some-one watching me as a tree unfolding my leaves, I would have thought 

that was twee, middle-class sort of stuff but it was actually, and I think having music, that 

really made a difference for me, having beautiful music and then doing a picture with the 

music still continuing, or the music in my mind anyway, and this business of having a 

companion, an empathic, silent witness, that was very powerful, I really liked that. I think, the 

music certainly helped and that exercise was very powerful for me and it certainly made me 

think how powerful it is to have some-one when you're going through any kind of living 

process or any sort of developmental change particularly, how important it is to have some­

one just with you, they don't need to be saying anything, they just need to be focussed and 

have the core conditions. 

Me Yes, it helped you to appreciate that. 

R Yes, so I really loved that especially, both personally and professionally I can see the value of 

that. 

Me And you gained something from it? 

R Yes, very much so, so that made me less cynical about some of the other stuff but I'll run a 

mile from buttons!- and the miniatures, that was a long time ago, yes that was powerful too, 

that was very intriguing that there was some sort of going for a particular symbol and then 

explaining why you'd gone for that image, for that miniature so there was enough in it, to be, 

I liked all the things which tapped into my feelings were there. 

Me Yes, the miniatures and the movement. 

R Yes, what I really disliked was and you wanted the honest truth, didn't you- we had an 

evening where we were characters. 

Me Yes, the 'stories in therapy' one 

R Yes and that made me really want to run and I actually wrote, we had to write a little script 

and I was writing, I was actually going to be Heidi but my instinct was to make for the door 

because there was such a lot of play-acting about it. 



Me Yes, you really hate that, don't you? You've said several times about play-acting. 

R Yes, I do. It didn't feel rue, it felt as though people, maybe I've never liked parties, I never 

used to like parties and there was an element of a party, people weren't being false but I felt 

they were being false, and I started off writing as Heidi and I was literally writing as Anthony 

Hancock saying "Roll on Monday" by the end. 

Me Because you didn't take to it - how about the masks - do you remember? 

R The masks were absolutely wonderful, absolutely wonderful, the masks were very very 

impressive. This comes from a total cynic so - that was very powerful. It was the 

working with another person, really getting to know them even in an unspoken way and that 

was a very beautiful exercise and I think we all learned a lot about respect for each other, 

respect for humanity really out of that, that there are a huge amount of things that make up 

that person and you can't tell what's beneath - and it was very very nice because of the length 

of time, that was really creative and it really set the tone I think for a long time - I think, well, 

it's changed all of us. 

Me Yes, so that was significant 

R Yes and it was also great fun, it was a great sort of community activity, it was serious, to me it 

was serious work because it was fascinating, it was new, we were all doing something 

completely different, it wasn't playing about with everyday objects which sometimes feel to 

me like kindergarten but this was something really different and expressive and funny as we -

people were genuinely in pain with their moustaches but there was genuine astonishment and 

there was real feeling 

Me That was coming out as a result- yeh and the ritual at this most recent residential week-end? 

R The thing is you've got to be in a state of incongruence, I think. Sometimes, some of the 

exercises imply, or just assume, that you are in a state of incongruence- actually it was more 

H's Gestalt thing, exercise, that particularly struck me. You might actually be feeling pretty 

much adjusted and on a particular day a creative exercise will maybe touch you more than 

others. On the week-end when we did that exercise I hadn't, thank God, had any recent awful 

traumas and so it didn't mean a lot to me but I could see it meant a lot to others, and I can see 

that it would have meant a lot to me years ago at different points. 

Me When you were in the right place 

R Absolutely, but that's the thing, you can't, well you can play around and you can fake it but to 

me it's meaningless. 

Me So if you can't be real 

R Yes,. It's got to be real and it's like a glass of water is a wonderful thing if you're really thirsty 

but nothing special if you're not. But I could see it has really moved other people and I can 

see the value of it and I would certainly use rituals with people, certainly from a professional 

point of view could appreciate the value of that and the importance of really finding out what 



might help to bring an ending to one phase of some-one's thinking or their life and help them 

move on. 

Me Yes, that's right. Can I just ask you finally, R, how appropriate, taking all that into 

consideration, how appropriate do you think it is to include expressive therapy in counsellor 

training such as ours? 

R Yes, I would say invaluable and it would be very wrong to stay at a word-based level, 

particularly on a training course so I do think, from an arch cynic, that there was a lot more 

goes on inside us than our words can convey or ? and I think it's a way of touching feelings at 

a deep level so it's essential - but just keep me away from the buttons! 

Me Keep you away from the buttons (shared laughter) 

R I think if it could be really stressed that that people don't have to opt in, that they might on a 

particular day not feel like this could they do, what they want to do, in a respectful way which 

for me would have sometimes meant just going outside and make some daisy chains which I 

did on the dream-catcher day and actually I made a lovely little ? out of leaves which I still 

have so it's my alternative. 

Me So you did what was important for you at the time and that's really important. I'm glad you 

did that, yeh, and I really appreciate you giving me this time now, R. 

R You're very welcome and thank you for everything you've taught me. 

End 



Appendix N9 

Telephone Interview with 'T' - May, 2001 

Me The couple of questions are - what kind of impact do you think the PCET that we've done on 

the course has had on you, firstly as a person and secondly as a trainee counsellor, and that's 

the sort of area I'm interested in. 

T Right, I think as a person I felt that, I think, I'm the type of person that's most expressive in, 

it's easier for me to express myself in sort of artistic terms, and, you know, like creative 

writing, pictures, that sort of thing, images, much more than in words really, because I think 

it's almost as if the expressive therapy bypasses the mouth and just lets whatever's in your 

head and heart come out, whether it's on paper or the models or stories - the movement as 

well I found particularly powerful when we did that because it's almost like raw emotion 

really that you're expressing, you're not sort of diluting it with having to think of the words to 

describe it, if that makes any sense. 

Me Yes, it does. 

T So I found it very useful in that respect and it's quite liberating really because it's just like, 

letting, you know quite often you've said just let it flow, just let whatever comes to you, just 

sort of write, if we were doing the creative writing and quite often at the time I think, well, I 

don't think it's going to come and then it has just all flowed out, reams and reams of it, and 

then when I get home as well and when I read it afterwards I find that it really relates to a lot 

of the things that are going on and it really makes a lot of sense. 

Me Yes, so you mentioned movement there that that was particularly helpful to you. Could you 

say a bit more about that? 

T When we did the movement - I can't remember exactly what 

Me We went up to that room at the top, didn't we? 

T Yeah, and it was to music, wasn't it? 

Me Yes, that's right 

T And I just found that whole experience, it was as if we were just being allowed to be free, be 

whatever we wanted to be, just so person-centred really because you know there wasn't, the 

only sort of input from the other person that was with us was to sort of letting you know that 

you're safe, and guiding you if you were in any danger, then you were to be gently guided and 

it was like you were able to just completely express yourself through movement but know, 

with like abandon really, but know that you were safe because you had somebody there with 

you. 

Me Yes, the witness there to keep you safe. 



T That was amazing really and I think it just lets all kind of things out and I can imagine if you 

could do that sort of thing without any space constrictions, get a football pitch or something, 

it would be absolutely amazing really, so that's like letting your mind run away with you 

because, you know, your emotions are your, they're everything about you really, not just 

what's in your head, you know, your head, your heart, your body, everything it's like your 

whole being really so I think that's another reason why I find ET so good, because you're 

expressing everything from your top to your toes, really, not just having to articulate 

everything. I sometimes think when you're talking out something it's not really, it's not really 

the real emotions sometimes, you know it's not first hand if you like, it is first hand, but it's 

not the exact thought that you've got in your head. 

Me A bit superficial maybe 

T Mm. 

Me That was the one that stuck out for you 

T That and the, when we did the animal thing, when we were the mm 

Me The polarities, was that the one, with the animals? 

T When we, it was like the jungle thing with the animals in the next room, with the animals 

Me Yes 

T I found that really good as well because that related directly to something that was going on in 

my life at the time, and it was quite interesting when I got home to sort of have a look at it 

and see what was going on so it gave me an insight into myself as well. 

Me Yes, it sounds as you do quite a bit when you get home. You reflect on things. 

T Yes, because I think it's the kind of thing where you just , I think it's the sort of thing where 

you sort of just let everything spill out of your mind, do whatever comes to you and we write 

or draw pictures or whatever and sometimes it doesn't immediately make any sense but you 

know that it must come from somewhere because there are just reams of writing, so I think 

when I subconsciously go through everything in the car on the way home and I'll get back and 

I'll have another look and I think - Oh gosh, yes, that really makes sense - and sometimes I 

think reading the story that you've written, you know like people have different opinions of 

Alice in Wonderland, have different meanings for that, and a lot of nursery rhymes have 

meanings that a child could understand, but then meanings that an adult you know, they're 

quite like sort of double-sided stories and I think sometimes that things that I've written sound 

like a really nice little fairy tale but then when I know, I know myself, and I read that and I 

can really relate to what it means. 

Me Does it ever add to what you know about yourself? 

T Oh, absolutely, yeah, definitely, I think it adds greatly. It's almost like there's a little bit of, 

say if there's something going on in my life and there's a little bit of seed there of knowledge, 

bit hasn't really been watered but the creative work really sort of nurtures it and you you , 



know, it's almost like lets the deepest thoughts and feelings come out into the open and then I 

can learn, and I read about, I read it and I think, God, yeah, like it's almost clicking into place, 

things that I'm writing down because I guess when you can write a story or draw whatever, it's 

almost like I'm letting something that's ,I suppose repressed is the word, repressed come out 

onto paper in a safe way, like a nice story or whatever and then when you get back to read it 

it's like comforting yourself with something. 

Me Yes. So you mentioned safe quite a bit. It sounds as though you have felt safe in the group to 

do that 

T Oh, absolutely, yeah, definitely, There's always been the opportunity to share what you've 

written with somebody. Sometimes I have done that and I've sort of filled the other person in 

on what exactly the content of what I've done has got meaning for me but sometimes I just 

keep it to myself and been quite abstract about it but I definitely felt very safe in the group. 

Everybody understood that it can bring in all sorts of different meanings for people and can 

talk about whatever that means 

Me Yes, so people have approached it in a P.C. way 

T Yes 

Me Has it in any way deepened your understanding of P. Centredness, made connections with P. 

Centredness? 

T Well, yeah, I mean, I suppose, what the expressive therapy is, you can only work with what's 

inside, in terms of me, when you've co-ordinated the classes and the exercises, it's only ever 

been what's come from me so, and if I've described my stories or whatever to the other person 

it's really, they've never sort of made any interpretations of it, just fed back, reflected or 

whatever and it's always, it's the purest form of person centredness I would say because it's 

not just covering purely from what the person's experiencing and going back to what I said 

before it's sort of untainted, non-censored thoughts and feelings that are coming out on paper 

pure expression, or whatever. 

Me Yes, in a purer form. So this term we've done the rituals as well at the residential- how did 

that strike you, 'T'? 

T Well that was again really powerful for me because I had a sort of ongoing issue with a 

person I hadn't been able to have any contact with and I really needed to put that person 

behind me completely and my ritual on that week-end was to do just that. And I actually went 

off by myself, I didn't have a partner with me, and sort of went through this, like a burning 

ritual which was quite surprising but I really really needed to do it and now when I think of 

that person I actually think of them being a little pile of cinders underneath that tree, round 

the back of the place where we were. So it's really shifted me, dramatically, that ritual was 

really powerful. 

Me Yes, it has kind of brought closure to it, to that person. 



T Definitely yes 

Me It was great wasn't it because we could go outside? 

T Yeah, it was really good, we were able to find our own little spots and I think, I remember 

when we were sitting in the room thinking about it and I can remember I was thinking, I 

know, I could almost see in my head where I needed to be but I hadn't seen the actual place 

where I was going to go and I went outside out the back door and I came across this place and 

I kept, because I was in the trees at the back, where the driveway was and I was thinking, 

'well I' II go to a little spot and I know this isn't it' and I went round four or five little slots until 

I found where I felt like I needed to be and I sat on this sort of tree stump and thought, this is 

where it's going to happen'. 

Me It was a place where it felt just right. 

T Yeah, and it was amazing that week-end actually because I remember when we did the ritual 

thing, because going round, I was walking around just getting little bits and bobs to do take, 

to involve in my ritual and I saw everybody else doing theirs and it was so respectful because 

every-one was just you know giving everybody the space to do their thing and the people 

working in pairs as well and there was so, the respect was so obvious that everybody was just 

going through their own thing and even I guess even if I had had a partner I could have just, 

you know, done it and not had to explain myself at all. 

Me Yes, but it sounds as though you knew really that you wanted to do that bit by yourself. 

T Yes, I did 

Me And you were saying earlier that sometimes you shared with a partner and sometimes you felt 

you wanted to keep it to yourself, or at least the content to yourself 

T Yeah, sometimes it's been useful not to talk about the content but to talk about how much it 

sort of moved me, you know, and talk about how it can relate to, because I think sometimes 

you need the permission to say 'God, I can't believe it' It's amazing, you know, to have some­

one to say that to but not necessarily to talk about the ins and outs of everything, so yes, I 

found that really useful as well. 

Me So it sounds as though it's been very useful to you personally 

T Definitely, yes. 

Me And I'm wondering about you know professionally, not necessarily using it, or you might do 

that, you know as a trainee counsellor. 

T Well, I haven't used anything yet but I definitely intend to. But in terms of, even though I 

haven't done it myself in practice, it just really brought home the importance of the core 

conditions of, you know, being there for somebody, respecting them and picking up on any 

sort of, I mean there's been, I don't sort of go to my sessions prepared, unfortunately, you 

know, I haven't got sort of pebbles or paper or anything like that in, actually saying that, I 

have actually done in practice at College at Durham I have done something with pebbles, we 



did some there, yeah, I'm just remembering that now. I found that very useful but I'm 

wondering if because I found it so powerful myself but I certainly found a real connectedness 

with the person I was working with because they really found it useful and they were really 

moved by it as well so I think, I remember when we did that last session it was very, it felt as 

if we were connected on a deeper level. 

Me Yes, that's interesting. So what do you think holds you back from doing it in your practice? 

I'm not in any way suggesting that you should, I'm just asking the question. 

T Well I think what's holding me back is that I haven't tried it yet, you know, but I think it 

would be useful just to have a few little, whether it be pebbles or a few little bits and bobs on 

the tables, I know one of the older students who I chat with, she has a pen and paper just in 

case and I guess it's about having the confidence really and the respect for the client because 

if they say 'No, I don't want to draw anything', fair enough but that option's there, so I think I 

well, I need to 

Me Yes, it's not that you don't want to, it's 

T No, it's not that at all. I'd really love to, in fact I'd love to work in that sort of field as I gain 

more experience. I'd like to move in that kind of direction. 

Me Yes because it sounds as though it comes to you very naturally. 

T Yes, I don't know whether it's because I'm left-handed and I sometimes wonder and I'm an 

arty sort of person you know and I can relate to creativity, you know, I love all sort of, you 

know, art, like when you go to see a painting you have your own understanding of what it is 

and you know, I think that's really powerful, it's just expressing yourself really. 

Me So thinking of all you've said and all that we've done over the 2 years, 'T', what would you 

say about including it in counsellor training as we've done these last 2 years? 

T Oh, I've found it more than useful. I mean for me it's been a real, it's been fascinating, 

interesting, entertaining. I've really enjoyed the session because I've got so much out of them 

from a personal point of view but and also as a way of, it almost gives you another dimension 

to sort of latch on to. I think it's vital that it's in the training definitely. 

I suppose I haven't used it as much in practice at Durham as much as I could have but 

certainly it's a place where you can try it out. We, in my P. D group, one of our skills groups, 

we did an entire evening on using miniatures or pebbles, or whatever because we all wanted 

to try, you know, and have a go and that was when, that's the one occasion where I've used it. 

Me And that's where you found you've got really close to the person. 

T As I sort of develop the counselling my confidence will develop and I'll discover that I can 

use it in my own practice as well but I've found it really useful in the training. 

Me Yes, well that's good to hear, 'T' , I mean I've picked up from feedback that you've given me 

in class that you have enjoyed it but it's really good to get a bit more feedback from you - I 

appreciate it. Thank you very much indeed. 



Appendix N1 0 

Telephone interview with 'Y' 

Y I can't remember everything we've done. How do you want to structure it- do you want 

P Which would suit you best? 

Y Well, you could ask me questions - I've made some notes so if you ant to ask me 

questions 

P I know that initially you had some difficulty - is that right? 

Y Mm 

P Could you say a bit bout that? 

Y I was very skeptical at first- that had probably more to do with me feeling self-conscious 

about using expressive therapy rather than the actual therapies themselves. What I came 

to understand was, because of my own conditions at work that this was a problem. With 

skepticism, I suppose, because I'd always been told I wasn't good at anything creative, so 

the barriers were already there. However what I came to realize was that how important it 

is to use any medium which allows people to express themselves. What I did find was 

that once I overcame those barriers I actually enjoyed doing a lot of the work. I wouldn't 

say I was any good at drawing but the thing I most remember is certainly making the 

dream-catcher which I still have. At the time because you were asking . . . and I 

approached it very spontaneously and I didn't know exactly what I was going to do, but 

once I started to begin to interpret what I needed it became quite clear to me what was 

actually going on in my own life at that time and how significant certain people were 

because my dream-catcher involved (?) the most significant people in my life and I 

suppose that was quite an eye-opener for me. 

P Yes. So have I got this right?- it helped you to realize who were the significant people. 

Y It reaffirmed who were the significant people, but it also reaffirmed the fears and the 

hopes that I had. \and although obviously they were tangible, when you put the dream­

catcher together, I think to actually begin to talk about your hopes and fears in that 

context actually resulted in quite a lot of essential things. 

P Right, so it triggered a lot for you, kind of opened doors, really, for a lot of exploration. 

Y Then what I have written here is that I'm a logical and rational person. It is sometimes 

difficult to be as creative as I'd like to be but I can recognize that many of the things I 

enjoyed as a child are great mediums for expression. But there's also things I don't do 



now- I don't have a lot of time for reading and I certainly don't write poetry. Bit I've 

been shocked at how spontaneously I've been able to create a poem once I've 

consciously made the decision to let myself go, and I want my own conditions at work to 

be perfect, to be responsible, that has impacted on my own spontaneity. 

P Thou shalt not play, that kind of thing. 

Y Yes, and I am playful and I think that's partly down to the course. I'm coming more 

spontaneous and I feel certainly a greater sense of freedom of expression which Has been 

relatively ... 

P That's good to hear 

Y I mean, I've always danced but I sort of dance and sing at the drop of a hat now. I feel ... 

about writing - I used to be self-conscious about putting my thoughts on paper, but now 

I'm not 

P So when we did the exercise with the animals and wrote stories, that was easier for you? 

Y That was easier this time for me. The first time I found it quite difficult, we had to pick 

up a miniature, and I picked up a wise old owl and that was quote ... and I've still got 

that. This time it was very interesting, because 0 chose a cockroach and a dolphin. And 

separately they were OK to write about but when I tried to put them together in a story it 

became very difficult. Hat I realized at that time and when I discussed it it was maybe 

that the cockroach was the dark side of me and the angry side and I wasn't able to express 

that in a way that I may be able to maybe next year- time moves on, and the story, my 

story, involved the dolphin actually incorporating the cockroach in that it swallowed it, 

and at the time I think that's what I was doing- I was keeping the anger at bay. 

P Swallowing it down. 

Y So a lot of things came up with hat. And what I recognized, with other people, that 

generally the thing we didn't like, the thing we abhorred, as the smaller of the two and I 

think that was quite interesting in itself; we can acknowledge what we want .. (big chunk) 

and I certainly did enjoy that, and I did really enjoy listening ... because some of them 

were quite revealing. 

P And you noticed that interesting bit about the smallness of the bit which we don't really 

want to acknowledge. And the rituals we've done this year, haven't we 

Y They've been particularly important. When we thought about the rituals, well I haven't 

really thought much about them. What I did during that week-end, obviously I knew what 

the focus was going to be and I was feeling particularly vulnerable ... six weeks ago I 

think, I'd buried my dad and I hadn't been able to grieve for him because of everything 



else that was going on. What I did find was that once I'd acknowledged the need for 

rituals, once I'd rationalized and said, yes, they are important, I can see that they are, but 

I haven't really thought about them before, I can recognize that I needed to do that 

because I've been having all the feelings around it. I think what happened during that 

week-end as well, I chose an appropriate place, in the chapel, it wasn't significant for me 

personally, I'm not very religious but I am spiritual and it was certainly appropriate for 

my dad -he was a born again Christian, so the ritual that I carried out there was with one 

of my colleagues and I think he's one of those people with a Christian background and I 

do feel comfortable with him and he was very supportive, it actually helped that he could 

understand why that was significant .. and I lit a candle and had something belonging to 

my dad, a ring, which actually has his name on it, very pertinently and I've written down 

here that it was like an exorcism in which I could express how I'd always ... his approval 

and praise yet never really received it except when he was dying, because he knew that 

he didn't have very long left that he allowed himself to express his feelings so I used the 

word exorcism in that I actually said some of the things that I wanted to say, something 

simple, it allowed me to realize him and forgive him ... but I also recognized that I had 

expectations of him, that I wasn't actually accepting him for himself. 

P Right, yes, you had your agenda for him to fulfil 

Y So actually by performing this ritual I cameo a better understanding of our relationship, 

and I actually left that week-end, it had been a very difficult week-end because of all the 

feelings towards him I'd expressed. I certainly felt better for having said what I said and 

having demonstrated exorcism- that's the word, I've said it again. It did allow me to get 

lots ofthings out of the way 

P Yes. I am glad it helped, and exorcism seems to be the word you need 

Y So I recognise the value of it ... 

P You said something to me at the week-end about thank you and I felt as though it may 

have helped in some way. And I'm really glad you've been able to tell me that. 

And you like dancing. We haven't been able to do any dancing on the course, because of 

the room and it's such a big group, but we did do that movement 

Y Unfortunately I wasn't there that night! 

P You weren't there! Oh what a shame. 

Y I would have enjoyed that. I find dancing a very spontaneous thing and you don't have to 

prepare anything, you can just enjoy it 



P Are there any that stand out from last year? I mean, this year we've done stories in 

therapy and we've done dreams therapeutically. Last year we did the masks. 

Y That was very interesting. I found it very difficult last year. It was easy to make the 

masks, it was easy to identify my own sub-personalities; it was very difficult to see all the 

sub-personalities come to light and then deal with and recognize the inner conflicts they 

have; I found that very very difficult. It was useful because it made me understand how 

difficult it is to deal with when your own expectations exceed your limitations, that kind 

of thing. The final session, the final ending I couldn't take part in, because- it may be 

different this year but last year I wasn't abie to 

P Yes, you could only go so far and that was far enough 

Y But I think what that also demonstrated was that I needed more protection. I didn't want 

to put myself any further and go any further because ofwhat network you've got at home 

to help you deal with that. but what I have recognized is how free we can begin to feel in 

a very short space of time, and that in itself allows me to write more..:.. I've written poems 

that I wrote about the rituals that was quite spontaneous, but it's still very meaningful and 

I'll let you have a copy of that. 

P Yes, that would be great. I would really like that. 

Y It was written ... So I think what I have learned is how it sort of reaches a different level 

in a very short space of time and you need to be responsible and that's also one of the 

reasons why I certainly wouldn't use some of the techniques myself because I think we 

do need to have a greater understanding and more training and more experiencing of 

counselling lots of people. I've worked with people who have been artists and they've 

already recognized .. . and they paint and draw but that's been their choice and I think 

that's a very different thing to actually asking some-one to produce somethjng there and 

then. I have suggested to people that they might like to write down .. . some people can 

... and I've had people bring on stories they've written, but they've been incontrol of that 

and I think that's the important thing. That they ' re in control in the session and they 

know how safe it is. 

P Yes, that's been important in your practice. 

So, Y, that's been so helpful, thank you. I would just like to ask you finally, thinking of 

all you've said, how appropriate do you think it is then to include expressive therapy in 

counsellor training. 

Y I think it's necessary in lots of ways because it's got us looking- this course is 

predominantly humanistic ... but I think at least it allows us to experience things that 



aren't within our experience and that's always been my belief and we need to experience 

that ... I think it is useful and I think it's useful to see how these therapies affect people 

but I think also we're very fortunate in that we had a supportive group, but \I think if you 

belong to a dysfunctional group where that level of support wasn't there- I think some 

people might actually have problems of their own if they haven't got that network. It's 

really hard to say whether it's appropriate. Generally speaking I think it is but you have 

to be guided by others. 

P Yes, so that's a kind of safeguard for you -there needs to be an awareness of all of that. 

And it sounds as if you have experienced a lot of support yourself from the group. 

Y I think it's been an excellent group, and that's why I think the week-ends away- to have 

an element of expressive therapy in those has been- it's been a very safe place but also 

gives you time for processing. I think that's very different to doing an exercise one 

evening and then you don't see people till the next week because we care about what 

people take away, don't we, so I think a week-end for anything thought-provoking- a 

week-end is the better time to do that kind of thing. But I have, I've found it very very 

helpful. 

P Well, I do appreciate you spending this time, and I know you've done some thinking 

about it before as well. (Not much feedback before; heard some tapes; especially as knew 

not found it easy at times. That's great, thanks). 



Appendix N11 

Yellow "Post-It" comments following Movement and Metaphor session 

October 2000 

"Exhilarating - a release." 

"Very appropriate for where I am now - I'm busy looking at my body movements re. self­
esteem. Excellent exercise - found it difficult to completely interpret." 

"Time seemed to stand still and the rhythm of my body helped me sway to freedom." 

"Exhilarating and liberating. Much easier to express with my body than with paint or art 
materials 'cos I don't have to think at all. I cam just BE my feelings and emotions- it's 
much more spontaneous. I felt loads better after doing this." 

"This experience made me feel safe and frightened. I felt joy and pain. It was a very 
powerful exercise. I discovered things that I had hidden quite deeply within me." 

"This was a very harmonious experience for me. I became aware of being strongly rooted 
and safe on my foundations - lots of points of contact with the earth in which I 
metaphorically stand. The image of a firmly rooted tree, able to take the winds and 
storms which it cannot prevent but can absorb was clearly present when I did my art work 
- I found I created an impression of bark and sap weaving, coursing, fading and reviving, 
which was very comforting and pleasing for me. The music was a vital component for 
me. Thank you." 

"Spontaneity removes inhibitions." 

"I felt as though I truly got in touch with a feeling of strength yet peace with myself being 
who I was strong yet gentle whilst being relaxed." 

"Observing some-one moving to the music was calming for me. The movement was 
harmonious and centred radiating a sense of well-being and inner peace." 

"I felt that my body was expressing the feelings of strength and of being in tune with 
myself that are currently around for me." 

"Very surprised by how much I got from musical movement. I felt able to express myself 
more through my body than I could verbally. Raw expression. Almost as if my body was 
expressing itself without consulting my head." 

"Liberation. How to express and be and enjoy the real me. A doorway to exploration?." 



"I did not know where the process would lead me to. I felt hesitant for a minute or two, 
but then followed what my body was asking me to do. I wanted to become very small and 
feel the depth of my sadness and stayed with it for a while. Then felt energy from within 
moving me and swaying me, with flashes of yellow as I got up - there was not enough 
time for me." 

"Time went really fast. - I thought I had only been moving for a couple of minutes. My 
thoughts were not my thoughts - or so it seemed. I learned something about myself and 
where I am now." 

"Once I got past my scorn and impatience( which stem from my embarrassment) I found 
the evening useful. Once again, however, I did the exercise with the "left brain" and very 
cognitively. The movements all came from concepts. However I was aware of the 
emotions connected to the concepts by using movement. Also the discussion with the 
witness led me to more insight." 

"A very useful and powerful medium to increase self-awareness. As observer 
demonstration of core conditions are vital to achieve maximum." 

"Surprisingly liberating. Good way of getting deeply in touch with myself now." 

"Very freeing and healing - don't understand all of the process I went through when 
moving- that worries me- another issue to work on! Enjoyed the freedom we 
experienced as a group and the movement since this time last year - we wouldn't have all 
participated then." 

"I feel that this experience was also quite a liberating experience. However I felt a bit 
controlled or conducted by being given a theme as a focus. I would welcome the chance 
to do this again without music and theme. I feel it is testament to the group that I 
managed to bypass my phobias and for once would have appreciated a video camera to 
aid my awareness. I welcomed the chance to face my phobia and the chance to 
experience rather than try to control an outcome, though still feeling self-conscious. I feel 
that this exercise has cut through some of my inhibitions and has enlightened me much to 
my inert bodily wisdom." 



Appendix N12 

Audio-taped feedback from Group 2 - 9/11/1999 - after Poetry session 

Students discuss art work emerging from poems they had listened to (Congruence) 

(Theme of feelings and implied feelings). 

Student 1 had done a circle with a lift-up section showing the stars (prison poem) and was 

disappointed with it 

(very noisy recording- can't hear before this) 

'B' so I wanted it to be a bit sort of richer than that so there you go, so I was a bit sad actually. I 

did it, I cut this out quite early on and afterwards I thought, I wished I'd left it quite a bit 

bigger, it sort of shrank and I felt I didn't have enough space really to do what I wanted to do, 

I restricted myself by cutting it out but you can still see a glimpse, it's not totally covered up, 

you still see a glimpse of ... , you know it's there, you can find it if you really want to. 

Me Thank you, 'B', and did that speak to you in any way? 

'B' Urn,- did it speak to me? )Sigh) yes, I mean I think, 'B'I thought, I chose that one because I 

identified with it because I'm really very nervous about something at the moment and it sort 

of clouded my enjoyment of today, so I think, yes, that's partly why I chose it, because of that 

specially, it's how I'm feeling myself. 

Student 2 Actually, it was quite interesting for me because I made loads of notes about poetry 

and then sat down intending to do something which was representative of my feelings about 

something to do with the poetry, and I didn't actually want to talk about my picture but when I 

sat down to do it I was unable to resist doing something which was to do with what's 

happening to me at the moment and what's important to me right now. 

Me It sounds as though that's quite strong and something you needed to do. 

(This was the only student in Group 2 not to show her picture). 

'M' Mine was very odd because it was sparked by the thing about the bus and when I originally 

felt it it was quite happy and then when I started to talk about it it was, it's got to do with how 

wonderful it would be to be able to break free from all the existing social norms like how 

restricted did I feel sometimes and how wonderful it would be just to be able to break free and 

not care what anybody thought and just have a new way of perceiving the world and a new 

way of being. 

Me So it's like breaking off all these kind of conditions of worth and rules and things. Is that 

right? 

'M' I think so- I think there's more there actually, it's more to do with how society expects you to 

be- that' was a thought that came from this really, how if everything just collapsed something 



different would appear and it would be completely different to what we know now and that 

would be great. 

Me So you'd quite like to be on the bus! (laughing) 

'M' it's not that reality 

Me Thankyou 

'T' Mine reflected a personal sort of battle which I'm having at the moment, it' is s battle yet the 

words came first rather than the picture. I've got that "who am I?" "what am I?" "where am I?" 

and I suppose it's me being at low points when you feel that all's not going your way and yet ? 

"I am, I am"" and yet "I'm one", like one person but I've got many facets. I feel like there's 

somebody's trying to stop me developing you see, from various things and this is why I drew 

a balloon going nicely along in the wind but there again from this urn monolithic buildings 

negative forces coming out to try and stop me getting to where I want to be; in actual fact I'm 

going to hang onto this and throw a hook out onto Concorde and catch them unawares and 

maybe that way I'll be 

Me Yes - that's your struggle at the moment. 

(N.B. this student within a week from this had decided to do his first essay on sub­

personalities and his many facets) 

'T' Yes, I think like the poetry which we heard or heard on the tape, for instance the first one, the 

lady, she was one person but many because I had the feeling that she had a husband she was? 

but in another way she was everything to him, probably looking for herself. 

Me So there's lots of different parts of you somehow incorporated into that smile? 

'T' Yeh 

Me Thank you. 

'F' I didn't do what I thought I was going to do. My strongest feelings were about the first two -

my most powerful feelings were about the first 2 poems because of my reactions which 

involved pictures of daggers 

Heavy weights on hearts 

and as the poems went on they had less impact on me, however the poem I've chosen to 

... was the rap 

But there are a few sequins 

Me Yes, I can just see them actually 

'F' It's a beginning. 

Me Yes, thank you 

'V' Well mine is that I looked at the poems in totality rather than as a separate issue and the first 

two were very powerful for me and I got hairs on the back of my neck and that sparked the 

idea for my artwork. I've looked at life and death, I've looked at different gender ? and I've 

looked at life force and the struggle I think, from the beginning to the end, the whole ? we 
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come from the same beginning and in between ? but we go by different paths and why do we 

go by very different paths? We could grow together and have the fruitfulness of the? the 

expression of the flower is this green and the bush on one side or the struggle of the thorns 

and this desperate attempt for something at the end of it like, it's not even a flower, it's not 

even representative of a flower, it's brown at the edges and it's just not happening at all and 

through all this struggle and process together we're all going to one end and we all started at 

the beginning and we leave the earth in the same way as we came into it and I just feel the 

poems expresses that to me from step by step. 

Me Like a whole journey and like a male journey and a female journey. 

'V' Yes, and it can be upbeat, it can be downbeat, it can start together or it can drift apart, it's the 

whole thing. 

Me It sounds really powerful stuff. 

'V' Urn, and the womb being representative, again, of feeling and where we all start, because 

that's the uterus ... ? So it was the whole of the poems, not just, as a whole thing. 

Me Yes, your whole experience of it, you've got down there. Thank you. 

'B' I think for me the poems, when I was listening to the poems, I suppose the surface elements 

that were hitting I was writing down. I thought, I'm going to take that away and I'll do 

something around that but those were only the surface scratchings and something deeper 

came from that and I simply started thinking about the poems about the mechanics and that 

took me back to the time of life that I was really unhappy with and that was the time when 

illness struck me but then it also became the fact that out of that time of illness a new link 

with spirituality and that dimension of life came. Or started to resurface even though by the 

symbolisms that I've used here, it's a very confused set of, there's nothing definite, there's a lot 

of different cultural and spiritualities amongst it and the fact that out of that time as well I see 

a lot of the problems that occurred in my life and some of the problems that I threw onto my 

wife and I've got a sort of hospital bed with me in it and somebody, my wife, trying to come 

to terms with things and her being I suppose like an angel in a way because she was taking all 

this. There was a lot of anger around that time coming from me but again I learned a lot of 

lessons from that. I think that's about as much as I can say. 

Me So there's a lot of your process there in that work. 

'B' Oh yes 

Me And the kind of poems were just almost the starting point but it became more important 

really, you want to move onto what was important for you. 

'B' Well, I think they formulated my ideas in that direction. 

Me OK, so they helped, but you went much deeper. 

'B' It was a case that going to have to come through 

Me Another example of something that needed to be done. Thank you. 
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'D' The poem that came out strong for me was the one about the tree. It really excited my 

imagination. What a wonderful idea to have a tree in the room. I would really love that. So I 

wanted to sit on the floor and to go back to how I used to be as a child because I spent a lot of 

time on my own as a child and that was why I would ben the floor under the table- I always 

got under!- and I wanted to recreate, I wanted to save this tree and I wanted to have it near 

me and I wanted to have all the things around it that I love and care for so I have some 

animals in my hand, children ,just things I like and I created my room that I would like so I 

had a big huge window and actually it reminds me of a church window so actually there's a 

spirituality aspect of myself there but there's also the light the life for the growth I need to 

change and to grow and to develop and also for my tree and my plants because I love plants 

as well and that represents life and often, I was looking at one of my plants at home recently 

and I thought, "God you poor neglected little thing." I don't normally neglect but this thing 

has been neglected and I thought just how simple it is, a little tiny little drop that's all it needs 

and that really struck a chord with me because that's all I need, just that little bit and I can 

start to move on and develop 

Me You know what you need. To nurture you. Mm. Thank you. 

'A' I didn't come away with a particular poem, I couldn't think of a specific one that I thought 

'Yes, that's one I'm going to work on' but I'd heard a lot, especially from the poem at the end 

about death and about inevitability I think, especially the one that was talking about the little 

fish, the idea of the fish being taken out of the water and although there were other ideas that I 

drew from that it was something about the way the woman took the fish out of the water then 

begged it not to die and for me it reminded me of things I've read about how we cope with 

the idea of death which is by not coping with it at all, frantically going 'no, no, I'm not going 

to think about it, go away' and it seemed almost the first poems, the woman who was 

desperately trying to convince herself to believe what she was saying 'Oh no, but he is OK 

and he is a good man and we'll forget the bad bits and we'll look at the good bits,' the part in 

the poem about the guy who was dying and how there was a line that the sky is very blue and 

there's something about the fact that people have been born and people are dying all the time 

and the sky's still blue and the sun still sets, but it's just a feeling, I think, of, and this is my 

own feeling, of like depression, I think is sometimes feeling like looking up and everything 

going on around you and feeling like you're withdrawn, I've withdrawn in the past, I've 

withdrawn quite a bit, so everything's going on around and the sun sets and rises but it doesn't 

seem to have any impact on me when I'm feeling like that. But when I was drawing this, I am 

quite pleased because it was just going to be a little trickle of water bit it's turned into a 

waterfall and it's moving and I like that. Yes, there's things that are permanent and things that 

are semi-permanent, transient, things that will?, things that are going to be there for a short 

time, but it's movement and it's shadow and sunlight and it just feels there's a lot of movement 
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there so it didn't end up like a dead, death, negative, bleak thing - it's like it all goes on and 

one day it will be the end for me but that's OK 

Me Yes, it's like you were in process and the whole world's in process 

A Yes, and different bits of it where people haven't started yet and some people are farther on 

the way but that's actually quite exciting 

Me Thank you very much. Quite a lot of existential thinking (?) coming out, isn't there, from a lot 

of people. 

(Transcript ends) 
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Research Questionnaire - DRAFT (for discussion) . 
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