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Abstract

Sexual Harassment on College Campuses in Japan:
An investigation of actual conditions (RE&IR )

A thesis submitted for the degree of Doctor of Philosophy
Fiona Creaser

Department of East Asian Studies

Durham University
2007

This thesis examines the issue of sexual harassment on college campuses in Japan and
measures taken both at official and grassroots levels to combat the problem. Using
competing methodologies the implications for both subjects and practitioners of
researchers on sensitive subjects are analysed. Gender segregation in the Japanese
school system, from the Meiji Restoration to the present day, is investigated in order
to draw links between gender segregation, discrimination and the likelihood of sexual
harassment at university level. Japanese legislation regarding sexual harassment is
explored and the impact this has had on universities is examined. As a result of this
new legislation universities were urged to establish guidelines and policies to protect
themselves against both quid pro quo and hostile environment sexual harassment. The
work of the “Campus Sexual Harassment National Network”, established by the late
Professor Kazuko Watanabe, is investigated. Surveys conducted by individual
universities and national research groups are analysed to assess the actual conditions
of sexual harassment at universities and on campuses. Visual and non-visual
preventative strategies undertaken by universities are investigated and the
effectiveness of sexual harassment committees and counselling services within
Japanese universities are examined.
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Preface

When [ first decided to undertake my doctoral research on sexual harassment on
university campuses in Japan, I knew I had a formidable task ahead of me. Initially, I
had decided to examine the relationship between female faculty members and students.
I intended to explore incidents of sexual harassment against female faculty members
from students, concentrating on motives students felt, when sexually harassing someone
with more legitimate authority than themselves. Accordingly, I designed a detailed plan,
which I hoped would be the framework for my research during a two-year period of
fieldwork 1n Japan. Before my departure for Japan, I had painstakingly deliberated on
how to conduct research on such a sensitive subject in a cross-cultural setting. 1 had
theorised and contextualised potential cultural problems and felt my research design
incorporated enough flexibility to allow for unexpected hiccups along the way.
However, one important point my detailed research design failed to include was that
with each hiccup the focus of my research shifted and twisted until it became
unrecognisable from the original design.

At first, each problem became yet another thorn in my research design, and it

was difficult not to despair as I witnessed the deconstruction of carefully prepared

research 1deas. Yet, as time progressed I began to realise these problems represented an




added dimension of my research and each new dimension contextualised the
problematic nature of my study in Japan, resulting in a collection of data from
multifarious sources. It was not possible to record individual case histories about
personal experiences of sexual harassment. The sensitivity of the subject meant that
people were reluctant to come forward and speak openly about their own experiences.
It would be extremely unethical to include personal narratives without individual
consent; therefore I have attempted to reflect the seriousness of sexual harassment
through descriptions at workshops and well documented, publicized cases of sexual
harassment.

Reaction to my chosen research subject was often the same both in Japan and in
Britain, usually people either became very afraid of what I was doing and physically
backed away from me, or more often than not my research subject was deemed
inconsequential and not worthy of academic research. This is not such an unusual
problem for academic researchers who wish to conduct research on socially sensitive
subjects. Researchers attempting to explore socially sensitive issues are often
discouraged from doing so by colleagues or supervisors, a frequent reason for this being

the perceived lack of significant data, necessary for sustaining advanced academic

research. Researchers who are stubborn enough to pursue socially sensttive issues, in



spite of warnings from fellow academics, are easily exposed to prejudices, in the form
of trivialisation of the research topic, or stigmatised pejorative connections between the
researcher and the subject matter.'

As mentioned above, attitudes towards my research were far from encouraging,
especially in the beginning. After arriving at my designated university in Japan, I
immediately realised the subject matter of my research was just too sensitive for such a
conservative institution. I understood the difficult position the university was in and
although I felt extremely disappointed at not being able to carry out my original plan, I
decided to restructure the focus of my research project and rethink my data collection
methods. Altering the focus of my research from sexual harassment against female
faculty to the broader topic of actual conditions of sexual harassment at Japanese
universities brought a completely new batch of problematic issu?s, which needed to be
addressed.

The first and most pressing problem 1 faced with was where to start looking for
data about my research topic, and how to create a network of informants. My first
major breakthrough came in the form of an innocuous flyer entitled: Sekushuaru

harasumento no nai kyanpasu wo! (Say No to Sexual Harassment on College Campus!).

' For example, if the research is about homosexuality then the researcher will be thought of as gay or if
the research is about sexual abuse it may be presumed that the researcher is a victim of similar abuse (Lee

1993: 9).
3



The flyer gave details of a three-day workshop, held at Tokyo Women’s Plaza,*
organised by a group called Campus Sexual Harassment National Network (kyanpasu
sekushuaru harasumento zenkoku netto waku). At least two English translations of the

Campus Sexual Harassment National Network are in currently in use, namely: Network

Against Sexual Harassment and Sexual Harassment on Campus: The National Network;
the latter 1s also used in the abbreviated form SHOC-net (Campus Sexual Harassment
National Network 2002; Takahashi 2003). I will refer to the network as the Campus
Sexual Harassment National Network as I believe this is the most accurate translation of
the Japanese in terms of the activities the network carries out.

It was because of the contacts I met in the Campus Sexual Harassment National
Network that I began to achieve goals set out in my altered research design. Academics
and non-academics involved with the network were genuinely interested in my research.
[ was invited to various universities to look at and discuss sexual harassment prevention
polices, and because of this individual and collective generosity I was able to gather
much data necessary for this study.

During the course of my fieldwork I was also introduced to Professor Ueno of

Tokyo University, who generously allowed me use the facilities in her research office.

2 Tokyo Women’s Plaza is a large resource centre in Shibuya, Tokyo, it has an extensive library of
Japanese and English materials about women’s issues. Conferences, lectures, and seminars on subjects
related to gender are also frequently held, there is also a counselling service available for women.
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The sources I discovered here were invaluable in guiding me along the path I was
eventually to take. What follows is the final production of my research. Although,
drastically different from how I imagined, the results are nonetheless an important

contribution towards research on sexual harassment at Japanese universities.



Chapter One

The Road Less Travelled: Predicaments, Plights and Puzzles Facing
the Researcher of Sensitive Subjects.

After a long hot tiring day of workshops it was with mixed feelings that I sat
down in the small hall surrounded by people I barely knew, still feeling like an outsider
even after nearly two years of intense field work. Part of me just wanted to stand up
and walk out, go home to my air-conditioned apartment and carry on the packing
process for my return to Britain. I forced myself to stay, too tired to really take note of
the conversations around me. Suddenly, a hush fell over the room and a young woman
entered the centre stage, a narrator stood to one side, the play was about to begin.

The narrator explained that the woman in front of us was a student at a
university living a normal student life until she experienced an incident of sexual
harassment. This incident was performed in front of the audience and after the incident
was over a large cloth bag was placed over the student’s head. Each time the student
experienced an incident of sexual harassment, no matter how trivial it may have seemed

at the time, another bag was placed over the student’s head until finally the student
could hardly walk because of the amount of bags draped over her shoulders. The visual

imagery of the play was profoundly powerful; each bag represented the burden sexual

harassment had on the victim’s psyche. Although the bags were empty the student had



so many of them draped around her she could hardly move. The full extent of the
distress sexual harassment causes was plainly visible to everyone in the audience.’

That evening, as I was travelling across Tokyo, I began to consider what
possible methods I could utilise in my thesis in order to create the same powerful
message the play had sent out to its audience; namely, sexual harassment was extremely
unwelcome, unwanted sexual behaviour, which should not and could not be neglected.
Was it possible though, by putting pen to paper, to overcome socially ingrained

prejudices and stereotypes about sexual harassment? Thus, this chapter was created as

an attempt to dispel the myths and mysteries involved in doing research about such a

socially sensitive and controversial subject.

Research related to sexual behaviour, in particular deviant sexual behaviour, is

extremely sensitive and controversial. Subjects of this nature are more often than not

taboo in the world of the researched and the researcher. Therefore, before research 1s

conducted the researcher must feel comfortable with his or her subject and be ready to

experience interesting and sometimes uncomfortable reactions to research questions, or

theories posed.

* The play was performed at the eighth conference of the Campus Sexual Harassment National Network.
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The study of sexual harassment is no exception; sexual harassment is often
trivialised by society and has, over the years, received negative press coverage.
Initially, images of sexual harassment in the West stemmed from popular press and TV

images of a helpless but beautiful secretary succumbing to the lecherous advances of
her boss. Over a period of time new legislation in the West provided female

employees with some form of redress when faced with sexual harassment in the

workplace.

In 1992, because of a landmark trial in Fukuoka Prefecture, Japan, sexual

harassment grabbed media attention. The trial was treated as the first trial in which a

court decision was handed down because of sexual harassment.* It was also decided

that although the victim was not the recipient of physical sexual abuse, 1t was

impossible for her to continue her employment because of the verbal sexual harassment

she had endured (Ueno 2000: 1).° During the same year, the term sekuhara became

* Tsunoda Yukiko in her article (1993) ‘Sexual Harassment in Japan: Recent Legal Decisions’ makes a
similar comment to the ones made in Farley’s publication Sexual Shakedown (1978), namely; although
sexual harassment had recently been labelled as such, women had been subjected to this form of
unwanted, unwelcome behaviour throughout history. As Tsunoda (1993: 53) clearly states:

Indeed, the history of sexual harassment in Japan is clearly presented in Hosoi

Wakizds 1952 book Joko Aishi (The pitiful conditions of women workers), the tragic

story of young factory labourers who worked under oppressive conditions in the

spinning and textile factories that at the time produced such crucial exports for

Japan.
> This court case differed from previous court cases in that the company was sued as a co-defendant along
with the perpetrator (Tsunoda 1993: 62). Since, the employers were also held accountable for the
assailant’s behaviour the Fukuoka case resulted in the inclusion of sexual harassment in the management-

training curriculum and demand for a booklet on the subject by the Tokyo Metropolitan Labour and
Economic Department ensued (Tsunoda 1993: 65).
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popular and was often quoted in the male dominated mass media in order to ridicule
females and devalue the true nature of the problem (Ueno 1997a: 1).

The term sekuhara itself, a Japanese abbreviation of the English term sexual
harassment, was introduced into Japanese society in 1989, and the term 1s often used
instead of the Japanese equivalent seiteki iyagarase (Iwao 1994: 204). Although I have
not discovered any concrete evidence why the term was first coined another instance of
the adoption of a loan word related to socially sensitive subjects was the title of Ochiai
Keiko’s novel The Rape (Ochiai 1985). Ornginally, Ochia1 chose the Japanese title
Gokan for her novel, but the publishers rejected this term as they felt it would be too
shocking for Japanese readers and she was forced to change the title to the Japanese
version of the English word, namely répu (Buckley 1997: 233). Rape and sexual
harassment are not behaviours, which have been adopted from the West, they have
existed in Japanese society for centuries. However, by using Japanized foreign terms
for these behaviours it is as if the Japanese are putting up a barrier and rejecting the
notion that the problem stems from within Japan. Recently, amendments to Japanese

legislation have led to an increased awareness of sexual harassment among employers,



and like their counterparts in the West Japanese employers are changing the way in
which female employees are treated.®

It is not my intention in this chapter however, to focus on legislation and
historical accounts of landmark cases of sexual harassment in Japan, these 1ssues will be
discussed later. My objective in this chapter is to examine key problematic areas the
researcher of socially sensitive subjects encounters. I begin with the examination of
definitions and dimensions of sensitive research subjects and the applicability of
western definitions in a cross-cultural setting. In addition, there are the difficulties of
accessing the desired data and focus groups, as well as having to negotiate with
gatekeepers, those people who can grant access to the research topic at all levels of the
research project. The issue of retaining access to data once initial admittance has been
granted 1s explored and investigations into shifting identity patterns between the
researcher and the researched, including bias and prejudices towards the researcher, are
identified. Finally, I investigate the developing stages of trust between researchers and

researched and the thorny issues researchers must contend with when writing about

their research findings.

°In April 1999, a change in the Equal Opportunity Law meant that employers were now held accountable
for incidents of sexual harassment, which occurred in the workplace.
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Sensitive Issues: Definitions and Dimensions
Although, in some instances, the mere mention of sexual harassment can elicit
strong emotive language and behaviours, this factor alone is not enough to define sexual

harassment as a socially sensitive subject worthy of academic research. It is not enough
to assume that because sexual harassment is dealing with deviant sexual behaviour, it
will be seen by all as sensitive or controversial. Moreover, as mentioned previously,
sexual harassment is often treated inconsequentially and not seen as a serious subject of
research. In their article entitled ‘Ethical and Professional Dimensions of Socially

Sensitive Research’ Sieber and Stanley (1988: 1) state:

Socially sensitive research refers to studies in which there are potential
social consequences or implications, either directly for the participants in the
research or for the class of individuals represented by the research. For
example, a study that examines the relative merits of day care for infants
versus full-time care by the mother can have broad social implications and
thus can be considered socially sensitive. Similarly, studies aimed at
examining the relation between gender and mathematical ability also have

significant social implications.

The article continues to describe a taxonomy which Sieber and Stanley believe may aid
researchers in their analysis of socially sensitive research. This taxonomy divides
socially sensitive research into the following four areas: formulation of the research

question, conduct of research and treatment of participants, the institutional context, and

interpretation and application of research findings (1988: 3). In addition, Sieber and

11



Stanley identify ten ethical issues which may occur in any of the four areas listed above.
These issues cover problematic areas of privacy, confidentiality, valid methodology,
deception, including self-deception, communication between the researcher and the
researched, equitable treatment, scientific freedom, ownership of data, values and
epistemologies, and the risk/ benefit ratio (1988: 6-8).

Virtually all of the examples Sieber and Stanley give to support their proposed
taxonomy show the negative consequences socially sensitive research may have on both
the researcher and the researched. The scope of Sieber and Stanley’s definition of
sensitive subjects i1s very broad and may include those subjects which might not
normally be considered sensitive.

Lee (1993), in his book Doing Research on Sensitive Topics, develops Sieber
and Stanley’s definition of socially sensitive research by adding something he calls “the
threat dimension;” by this he means “research which potentially poses a substantial
threat to those who are or who have been involved in it” (1993: 4). The threats
described by Lee are, intrusive threat, threat of sanction, and political threat. The
intrusive threat refers to research in the private sphere whereby participants may feel
high levels of stress discussing intensely personal aspects of their life. Threat of

sanction occurs when there is the possibility that deviant activities may be exposed and

12



researchers are often accused of being spies for officialdom and treated with hostility by
their target group. Political threat is related to research which encroaches on powerful
organisations or elite members of society who have the power and the money to deflect
any perceived negative research directed towards them (1993: 6-9).

In addition to the above threats participants in a particular research project may
feel, Lee also discusses the potential costs or threats the researcher of sensitive subjects
may be subject to (1993: 9-11). These threats may take on the possibility of real
physical danger for example, research which is carried out in politically explosive or
unstable communities or the researcher of socially sensitive issues may face political,

personal, and or academic stigmatisation or persecution. Moreover, researchers may in

some incidences be more at risk of threat by simply being in the wrong place at the
wrong time. Moreno (1995) recounts a harrowing tale of being raped at gunpoint whilst

conducting fieldwork in Africa. Although her research was not about a sensitive subject
her experience highlights the dangers researchers face in the field. At the time of the

rape her life was in danger; at the time of writing about the rape years later, potential
legal consequences prevented Moreno from putting her own name to the piece of

writing. She tells us:

Just before the proofs were about to be set, Routledge contacted me and

suggested that my contribution be changed to make “Yonas” even more

13



impossible to identify. Calling him by a pseudonym, as I had done (and
continue to do) was not considered sufficient to ward off a possible slander
suit against Routledge from ‘Yonas’...I chose to publish the chapter using a
pseudonym for myself. My use of a pseudonym is therefore not to protect
my own identity but, rather (and I hope that the weighty irony here is not lost

on anybody), to protect the identity of the rapist.
(Moreno 1995: 248)

The above quotation shows not only the physical risk researchers find themselves in but
also the sanctions which are imposed upon the researcher when they try to publish
personal experiences.

In his article entitled ‘Walking the Line: The personal and professional risks of
sex education and research’ Troiden (1987) writes candidly about social stigmas

attached to sexuality experts. He says:

Stereotyped expectations cast sexuality professionals into several possible
moulds: as questioning the unquestionable, multiply flawed, sexually
unusual, unworthy of belief, undermining traditional values, or advocating

the practices investigated.
(Troiden 1987: 242)

Research on socially sensitive subjects is both active and reactive research; frequently
the researcher is forced to find imaginative ways in which to carry out their research.

Often reaction to the research project is unpredictable and in some cases extreme,
pressuring the researcher to conform to the status quo or face academic isolation. Laud

Humphreys (1970) for example, was seen as a “voyeur and trouble maker” (Sieber

1993: 21), and was severely criticised for his covert data collection methods in his

14



research about homosexual public practices (Burgess 1984: 186-189; Punch 1994: 88-
89). By concentrating on his surreptitious data gathering techniques other important
issues such as why were these methods thought to be necessary to the research project

and how can researchers learn from this were overlooked. Sexual harassment

researchers are also subject to much of the above stigmatisation and must tread with
extreme caution when gathering evidence.

As a researcher of sexual harassment my investigations were questioning the
unquestionable; sex in general is not openly discussed in most societies and Japan is no

exception. For example, one workshop I attended was a workshop about self defence.

Prior to learning and practising self-defence techniques we all sat 1n a circle and were

encouraged to talk about any unwelcome sexual experiences we had encountered. One
woman began to speak about a common but serious problem on trains in Japan: namely,

being molested by perverts otherwise known as chikan in Japanese.! She recounted an

incident which happened to her when she was a high school student travelling on a train,

that was virtually empty. A man standing close by took his penis out of his trousers and

masturbated in front of her, eventually ejaculating on her school bag.

" Almost all women who have commuted by train in Japan have at some time in their life come across a
chikan incident. Usually this form of unwanted sexual physical abuse takes the form of groping a
woman'’s buttocks or breasts on a crowded commuter train. Packed like sardines it is often impossible for
a woman to escape until she can exit the train. Many women are too shocked or too embarrassed to shout
out and all too often endure this behaviour until they can break free. A sad indictment of the prevalence
of this kind of behaviour is the increase in women only cars at peak commuting times.

15



Suddenly, a flood of stories began to pour out of women who had experienced

exactly the same thing as high school students. One middle aged women, still visibly

upset by the incident, recounted how a man had ejaculated onto her school skirt and
stained her skirt. The young girl, as she was then, was more worried about how she
would explain the stain to her mother than anything else; in other words she was
terrified of telling her mother the truth. During the first twenty minutes of the workshop
these women had successfully spoken about an extremely sensitive and taboo area of
their lives. In this incident by questioning the unquestionable old wounds were
reopened and hopefully in most cases, if not all, were completely healed without the
feelings of fear or embarrassment.

In addition to questioning the unquestionable, my research was also deemed by
some to be unworthy of belief or to be undermining traditional values of Japanese
society. Japanese people, both male and female, with strong views of how Japan should
be portrayed to the international world, refused to openly believe my research had any
validity at all. They were shocked that I was trying to study a social problem in Japan
rather than studying a nice, uncontroversial aspect of the culture. I do not dispute that
Japan has a rich, vibrant culture worthy of study but, like any other nation, Japan has

social problems, which need to be taken seriously and tackled at an academic level.
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The consequences of my research were potentially grave, and, unsurprisingly,
universities were reluctant to admit sexual harassment or sexual discrimination
happened on campus, for fear of tarnishing their reputations. A university’s reputation
in Japan is paramount to its success; competition for students 1s particularly fierce, and
as the population declines, smaller less well-known universities have to fight to remain
in business.” On another level sexual harassment is a deeply sensitive subject for the
victims who have experienced such unacceptable behaviour. Speaking about their
experiences may bring back floods of memories that they would rather forget; even if

sexual harassment happened only once it can leave an everlasting impression on the

human psyche. If the victim is in the middle of proceedings against the university or the

perpetrator they may not feel able to speak out for fear that 1t will disadvantage their
case, or the memories may just be too painful to recall and recount.’
On the other hand, a researcher may approach a topic with sensitivity and

caution only to discover the topic under investigation is not perceived as ‘sensitive’ to

® For information regarding the declining population in Japan and its consequences see (Eto 2001;
Goodman 2002; Klitsch 1994; Ogawa 1993).

? Kono (2001) gives a moving account about the trauma of taking a case of sexual harassment to court in
one of the most infamous cases of to happen in Japan. The whole experience has had such a profound
effect on her that she is now a professional feminist councillor and is dedicated to helping other victims of
abuse. Bergen (1993: 208) recounts how one of the women she interviewed about marital rape became
extremely distressed when recalling her experiences and had to be counselled by Bergen after the
interview. During the course of my fieldwork I encountered a woman at a training course who told the
story of her friend who had committed suicide because of fierce and persistent sexual harassment at work.
The woman was obviously traumatised by the experience and was offered counselling by professionals; it
was also a sobering reminder of the seriousness of sexual harassment and its consequences.
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those people represented by the research findings. One reason for this might be that the
participant’s lifestyle has become the norm and so they do not consider their way of life
to be sensitive or controversial. On the other hand, a topic, which might not be
perceived as a socially sensitive issue, may in fact, be very sensitive to those who will
be either directly or indirectly involved with the research. To complicate matters
further participants in the research may have mixed opinions and views about the
research subject and some may see it as sensitive, whereas others may not.

For example, with my own research, I discovered conflicting opinions about sexual
harassment. Some individuals spoke very candidly about their own experiences and
feelings about sexual harassment whereas others were more reticent to discuss the 1ssue.
Japanese women, in particular, were very cautious about talking to me and much of
what I learnt about particular incidents of sexual harassment at untversities was told ‘off
the record.” On the other hand, the men I met in Japan were only too willing to discuss
sexual harassment with me, which on one occasion resulted in conflicting information.
One male university professor informed me there was no sexual harassment or
discrimination at all at his university. A female professor from the same university was
too nervous to meet me face to face but did send me a letter informing me that sexual

harassment and sexual discrimination against women were commonplace in the
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university. The male professor gave me permission to use his identity in the final
production of my thesis, but I was faced with the dilemma of identifying him and
risking exposing the identity of his female colleague or keeping both identities a secret;
I chose the latter.

Lee (1993a) i1dentified the following areas as those that are more likely to be

considered socially sensitive for individuals involved in the research:

(a) where research intrudes into the private sphere or delves into some deeply
personal experience, (b) where the study 1s concerned with deviance and
social control (c) where it impinges on the vested interests of powerful
persons or the exercise of coercion or domination, and (d) where it deals

with things sacred to those being studied that they do not wish profaned.
(Lee 1993a: 6)

The study of sexual harassment falls into the first three categories outlined above firstly,
sexual harassment delves into the personal lives of individuals; secondly, it is
concerned with deviance and social control, deviance because of the behaviour of the
perpetrator and social control because sexual harassment is an abuse of power. On a
political level, some cases of sexual harassment in Japan have impinged on the vested

interests of powerful individuals, who have tried to use their reputations to manipulate
court proceedings in their favour (Kono 2001).

On a more practical level individuals who have experienced sexual harassment

may feel that being asked probing questions about their experiences is a breach of their
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privacy, and are unwilling to cooperate with the researcher. As mentioned previously
many individuals were willing to help and offer advice on an anecdotal level but were
reticent to become involved any further with my work. Accessing data at all stages of
the research project involved careful planning and negotiation with gatekeepers in the
hope that relevant doors will open.

Accessing the Data (Negotiating with Gatekeepers)

The term gatekeeper is used to describe those people/ institutions or funding
bodies who grant permission for the research to be conducted or allow a research project
to be funded. Gatekeepers are present at all levels of research on sensitive subjects
beginning at the political level of trying to apply for funding for the research project,'®
at the ideological level and the possibility of rejection based on moral or ethical
grounds'' and finally on a practical level of trying to persuade the people directly
involved in the research to participate and cooperate with the researchers wishes.'? In

other words, the researcher must devise a way in which the research topic will be

0 gee (Nilan 2002: 20), for a detailed account of the difficulties of adapting a research project to funding
application forms.

' Sieber (1993), refers to a research project about the sex lives of Americans and how it was thwarted
before it began by powerful and influential religious groups who objected to the morality of such

research.

'2 Brewer (1993)on his research about Northern Ireland, tells us how easy it was to acquire permission to
conduct his research from high level officials in the police force because they were not directly involved
in the research. However, it was more difficult to negotiate with the actual participants of the research as
they resented the intrusion into their personal and professional lives.
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acceptable to others. However, socially sensitive subjects court controversy and the
acceptability of a research project is often based on a gatekeeper’s subjective decision
(Sieber 1993: 17-18). Like a chess player, the researcher of sensitive subjects must

second-guess their opponent’s next move but anticipating a gatekeeper’s response to a

project is no easy task. If the research design is rejected the pawns are lost before they
begin to move and the game is over.
Even if the gatekeeper accepts the research design, this is not a foolproof way of

accessing the desired data, as Lee points out:

Indeed, the more sensitive or threatening the topic under examination the
more difficult sampling is likely to be, because potential participants have a

greater need to hide their involvement.
(Lee 1993: 30)

Bergen (1993), a professional councillor, found it extremely difficult to access
information on marital rape. Because of the sensitivity of the subject under
investigation, Bergen decided to contact women’s shelters and organisations to see if
they would put her in contact with survivors of marital rape. These organisations were
the gatekeepers, holding the key to the valuable research data necessary for her report.
Although, these organisations were involved with the type of people Bergen wanted to

interview, many refused to grant her access to their clients. She says:

The most common reason for not granting me access to the organization is

on the grounds that the center does not have any contact with victims of
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marital rape. This response is particularly distressing when it comes from
battered women’s shelters and rape crisis centers who have more contact

with marital rape survivors than any other type of organisation.
(Bergen 1993: 205)

Bergen (1993: 205) believed it was a lack of information about marital rape within these
organisations which lead the gatekeepers to believe they have no contact with victims.
In Japan, people were unwilling to believe sexual harassment occurred because they had
never witnessed it; however, this attitude indicates a lack of understanding about the
very nature of sexual harassment. Many incidents of sexual harassment happen behind
closed doors making it difficult for the victims to come forward and report the incident.

Moreover, research on socially sensitive issues in a foreign county increases

the risk of rejection based purely on cultural differences between one’s own county and
the country under examination. A gatekeeper who is a native of the country may see the
research project as a cultural attack and the job of the foreign researcher then takes on
an additional role. He or she must tiptoe through a minefield of cultural differences in
order to gain the approval of the gatekeepers involved, and acting in an 1nappropriate

manner can cost the researcher dearly.”” During the course of my research, 1 came

1> Nilan (2002: 382) describes an incident in a night club in Bali; she was attempting to research young
people’s activities at night. Nilan decided she would be less conspicuous if she hired a male prostitute to
show her around the club; he was a valuable informant but using him did open up many ethical questions:

However, the moral dilemma of having engaged a young male sex-worker as my

paid informant remains, as does the question of whether it is ethical practice to

merely observe young people engaged in criminal and high-risk behaviour without

warning them in any way, or notifying anyone about it.
(Nilan 2002: 381)
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across many gatekeepers with varying degrees of power, sometimes I was successful at
negotiating access to data and at other times I was not.

Once access to data or participants was granted, maintaining access to narrators

and data was often as problematic as gaining admittance in the first instance. .

Chalmers (2002: 9) faced the same problem of retaining access to the research group in
her research about lesbians in Japan. Once Chalmers had been introduced to lesbian
groups she did not realise the provisional nature of her ostensible successful arrival.

Although sexuality was a common point between Chalmers and the women she wanted

to study, this did not mean she had automatic rites of passage to conduct her research.

Kelsky (2001: 429-430) felt much the same about her position as a feminist researcher

in Japan, she says:

I see in my efforts to write an ethnography of Japanese women’s
Internationalism a kind of “feminist ethnography as failure,” in the sense that
feminist alliance in the field was for the most part a possibility left

unachieved, a hope left unfulfilled.

Other consequences of this action were that once people in the neighbourhood discovered what had
happened, they began to ignore her. Rumours spread about a boyfriend, and even when Nilan tried to
explain why she had hired the young man, she still had the feeling that she was not believed (Nilan
2002:376). Another example of difficulties encountered by researchers in cross-cultural settings is that by
Curran (1993) who gives a detailed account of the difficulties social science researchers face in China,
Fost-Tiananmen square.

* Ayella (1993) gives examples of difficulties researchers face when trying to do research on religious
cults. Accessing the target cult can be problematic in that some cults are very sceptical of the researcher’s
intentions. Some researchers do gain access to the groups they want to study for example, if the
researcher is already known to the group, then accessing the group may not be so problematic. Eileen
Barker (1984) was sought out by the Unification Church and after negotiating for two years with the
group, she was allowed to conduct research about the group on her own terms. On the other hand, Wallis
(1977) presented himself incognito to the scientology cult and was forced to leave after two days. Wallis
then had to explain his actions when he approached the group in an official capacity.
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Both Chalmers and Kelsky felt let down by a commonality, which they felt should have
unified the bond between the researcher and the researched. The researcher i1s a
transient being, flitting in and out of people’s lives, taking what 1s necessary and
discarding what is not. Realising the differences within a similarity is possibly the most
difficult aspect of fieldwork a researcher in a foreign country must come to terms with.
Maintaining prolonged and intense relationships with gatekeepers and key players is
emotionally draining and extremely time consuming, not only for the researcher, but
also for the researched. For example, for some participants in my research, sexual
harassment was only a small part of a wider spectrum of gender related activities they
were involved with. For others, it was simply a matter of children and family life taking
precedence over my research. Many of the women I met juggled family life with work
and activism on many different projects related to sexual discrimination. During my
time in the field, new legislation about domestic violence came into force, consequently,
many feminist based workshops concentrated on this i1ssue rather than sexual

harassment.

Troubled Identity (The Insider Looking Out, The Outsider Looking In)

From a symbolic interactionist perspective, the social world 1s composed of

individuals continuously creating and recreating meaning through interaction.
(Murray 2003: 380)
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Human interaction follows a complex set of rules, which are in a constant state of
development and change. The way we act and interact in front of lovers, family, peers,
work colleagues and strangers is a multifaceted evolutionary process of self-
identification. In childhood we are taught the basic rules of behaviour befitting situated
social settings. From these early lessons in appropriate behaviour we are able to
1identify with and mark out social boundaries, something we carry over into adulthood.
Working and living in a foreign environment with a different culture from the one we
have been brought up in can result in feelings of loneliness and isolation, and produce
high levels of stress. These symptoms, otherwise known as culture shock, result, in
part, from a re-evaluation and reassessment of our already socially constructed identity
back home. There is no immunisation against culture shock and the researcher, by
definition alone, 1s not exempt from shifting identity patterns during the course of
fieldwork carried out in a foreign environment.

Problems of self-identification are complex; for example, post-colonial feminist
researchers returning to their culture of origin to carry out academic research may feel

like outsiders. Much has been written about the challenges of postcolonial feminist

research in opposition to white western feminist orientated research (Parameswaran

"> Wolf (1996a: 7) comments upon the traditional sink or swim attitudes towards fieldwork which has

often meant students are ill-equipped to deal with the realities and complexities involved in the fieldwork
process.
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2001). This binary discourse poses immediate problems in that 1t does not allow any
scope for those researchers who fall into neither category. Very little, 1f anything at all,
1s written about western researchers, who after spending a substantial amount of time
living and working in a foreign country, return to that country as an academic
researcher. Kelsky (2000) had a similar problem when conducting her research, and her
identity as a western woman married to a Japanese man in some instances hindered

rather than helped with her research, she says:

During my fieldwork, I found that both my personal convictions as a
feminist, which prevented me from simply accepting informants’ claims
about an egalitarian, liberating West, and my personal circumstances, which
directly contradicted informants’ foundational beliefs in the abjection and

unacceptability of Japanese men, made rapport difficult, at times impossible.
(Kelsky 2000: 419)

Returning to Japan to conduct my research was like returning home; after working in
Japan for a prolonged length of time, Britain felt more alien to me than Japan did. On a
personal level I had more friends and contacts in Japan than I had in Britain; my identity
had already shifted and I no longer felt like an outsider in a foreign land.

Foreigners entering Japan for the first time are immediately seen as an outsider

and are categorised as either gaikokujin or gaijin; as a white woman from the West I fell
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into the latter category.'® However, to view my relationships with Japanese people in
terms of foreigner versus Japanese is far too simplistic. To regard the research in such
black and white images would not only fail to address the grey areas but, also the

splashes of colour, which enhanced and developed the project. Interaction among
human beings varies according to situational events taking place and being a foreigner
in Japan forms the way in which people interact with you, but does not necessarily
dictate social interaction at all times during the research process. The researcher acts
and reacts to situations they find themselves in and likewise the participants act and

react to the researcher. To ignore shifting patterns of identity and work only from the

standpoint of an outsider ignores the multifarious interactions of Japanese people. It

also implies that Japanese culture is impregnable, and the diametrically opposed
concepts of ‘us’ and ‘them’ can never be breached.

Japanese people too are taught from a very early age how to act and interact in

certain social settings; these lessons are reflected in language and actions, which clearly

define those social groups closest to you as uchi and those furthest from you as soto."”

'® The usual term for a foreigner in Japan is gaijin (outside person) or gaikokujin (outside country

person), the former expression is used for Caucasian foreigners and the latter is used for blacks and other
Asians (Chalmers 2002: 13; Creighton 1997: 12).

17 . : : _ :
A Japanese child first learns the dimensions of sofo and uchi as the inside and outside of the house, the

outside being dirty and unsafe as opposed to the safe secure world of the inside of the house. Uchi can
also mean ones house or ones home and the people of Osaka have taken this one step further and have
taken uchi to mean ‘I'(Makino 2002: 29). Children are thus taught to take their shoes off when entering
the home, leaving the unclean outside world behind (Hendry 1995: 44).
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Uchi also takes on the meaning of special involvement; uchi and sofo are expressed
through behaviour and language. A child will soon be able to distinguish between the
inner (uchi) groups and wider (soto) circles of social interaction (Hendry 1995: 45;
Makino 2002: 31). These inner and outer social groups are intricately intertwined and
are expressed in the duality of the daily public (tatemae) and prnivate (hone) face
Japanese people fluctuate between. In other words, inner and outer groups are not
static, immutable, life-long arrangements they are in a constant state of flux and
development according to the social circles one moves in.

Throughout the duration of my fieldwork in Japan I found myself caught up
between conflicting identities of outsider/insider, which was at times problematic, both
on a personal and professional level. On a personal level I found my closest Japanese
friends becoming increasingly frustrated at what they perceived to be my lack of
direction in life. I had met my friends whilst working as a research assistant in a
Japanese company and we had all begun our relationships at the same social level,
namely: female corporate workers. By becoming a postgraduate and changing the
direction of my career I had alienated some of my closest friends in Japan.
Inadvertently, I had reminded my friends of the gender inequalities existing between

Japan and Britain: I was able to do something they could not. Consequently, many of
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my friends regarded my lifestyle as childish and immature and could not distinguish
between their perceptions of undergraduate lifestyles and postgraduate research.’®
Hendry, in ‘The paradox of friendship in the field: Analysis of a long-term
Anglo-Japanese relationship,” discusses the advantages and limitations of using friends
as informants for a research project. Although my friends were not informants and
socialising with them was a part of my private life, there are some similarities between
my friends’ behaviour and that of Sachiko in Hendry’s account. During these social

gatherings my friends would naturally ask me about my research and I candidly spoke

openly about my work revealing my innermost opinions and ideas. Hendry points out

that:

In Japan, a friend is one of the few people likely to hear one’s true opinions
on a subject, ones honne as opposed to tatemae, or polite front, more

commonly presented to the world at large.
(Hendry 1992: 172)

I began to realise that the more opinions I gave about my research the cooler my

friends’ attitudes became towards me, and, eventually invitations to social gatherings

'* Samuel Coleman (2003: 111) mentions a similar problem of identification during the course of
fieldwork in Japan, he says:

In my birth control research, sensitivity to terminology in Japanese also proved

critical to managing my image. When I began my stint in the field, I wrote up a

business card that identified me as a foreign “research student” (kenkyiisei), the

official term for my status under the Japanese university that offered me an

affiliation. It drew the comment that I was “rather young” (read: too young) to be

studying such a serious and sensitive topic as birth control, even though 1 was then

thirty years old and married. 1 promptly changed the title on my card to “research
fellow” (kenkyiin).

29



and day trips together virtually dried up. I now understand that even though my
comments and opinions were more often than not positive reflections on my fieldwork,
the very nature of discussing a socially sensitive topic, even in a positive light, was
taboo, and as time passed my foreignness became ever more apparent. The rift created
between myself and my friends narrowed slightly only towards the end of my fieldwork
when things were winding down and I was making preparations to leave but it was
never completely healed.

Chalmers (2002, 2002a) and Blackwood (1995) both describe the problems of

shifting identities during the course of their research. Chalmers describes how she felt

like an insider when everything was running smoothly and a part of the community.
For Chalmers, a lesbian herself, carrying out research about lesbians resulted in the
formation of close friendships, but not all friendships ran smoothly and she reminds us

of the changeable nature of interpersonal relationships during fieldwork.

While I tried to sustain friendly relations with most women I met, this does
not mean that I agreed with or became friends with all the women I met and
interviewed, and the nature and intensity of our relationships constantly
changed. Thus, inherent in living any social reality are the contradictory,
inconsistent, conflictual as well as positive emotional affinity shifts that

occur over time and place.
(Chalmers 2002: 11)

Towards the completion of her field research certain things began to go wrong and she

tells of a sudden switch in her position to outsider, a position which left an array of
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complex emotions from sadness to anger (Chalmers 2002a: 10). The withdrawal of
informants from her research at such a late stage was not only a setback in her research

but also a deeply personal experience too:

On a personal level, the withdrawal of these women caused me great
distress, anger and sadness as I had already been working and collecting
stories for one year. More significant however was that it also resulted in the

end of a number of close friendships.
(Chalmers 2002: 4)

Data collection and field methodology may be influenced by gender, age, ethnic
background, and personal biography of the researcher (Bergen 1993; Burgess 1984).
Culter (2003: 226) makes some pertinent remarks about the influence of gender and age
when conducting research in Japan. She warns that a female researcher in Japan may
have to deal with certain cultural differences regarding gender and age that they may
not come across in their own country. Glenda S. Roberts (2003: 310) recounts a
cautionary tale of an unpleasant fieldwork experience she had with a senior colleague
and his overfriendly advances towards her in her own home. As a result the avenues
leading to that particular line of enquiry were deliberately closed. Previously, having
worked 1n Japan for an extensive period of time, I was well aware of the different
expectations between male and females, and I naively assumed any resistance to my
research would be voiced by men not women. What I was not prepared for, however,

was the backlash I received from some females I encountered along the way.
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One can list numerous factors and what if scenarios about reactions to
researchers in the field; however, to a certain degree, everybody’s experiences will be
different and people will encounter positive and negative reactions to their research

based on a variety of reasons as the following quotation from Maurice Punch

1llustrates:

Gender, and race close some avenues of inquiry but clearly open up
others...In masculine worlds the female researcher may have to adopt
various ploys to deal with prejudice, sexual innuendo, and unwelcome

advances.
(Punch 1994: 87)"

Male researchers may also have to find tactics to ward off unwelcome female attention.
Hamabata (1990) had to act boyish and immature when surrounded by the upper class
housewives, who were helping him with his research, because of their constant efforts
to try and marry him off. Killick felt compelled to explain his position as a white
straight male in Korea and distance himself from being identified with an image of the
white straight male as a sexual exploiter of the exotic, “an image that has a firm basis in

both colonial history and current reality.”

(Killick 1995: 80)

19 Huddy, (1997) makes the interesting point that until the advent of telephone interviews to collect data
there tended to be an over reliance on female interviewers as they were seen as less threatening than men.
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Kondo (1990) eloquently discusses the issue of being a Japanese American and
the potential problems this may cause. For example, she felt that Japanese people saw
her as an oxymoron, she was both Japanese and not Japanese, and people reacted to her
mistakes in the Japanese language in a less gracious fashion than they would if the
person they were talking to was a non-Japanese American (Kondo 1990: 11). The result
was what Kondo calls “Fragmentation of Self”’, by which she means the detachment of
her American self from her Japanese self (Kondo 1990: 14). This splinter in her identity
reached a critical point one day as she saw her reflection in a shop window; Kondo was
surprised to see what looked like a “typical young housewife” staring back at her. Her
reaction was extreme and the only way she felt she could create a distance from her
Japanese life was to physically remove herself from her “exclusively Japanese
environment” (Kondo 1990: 17). An increasing amount of research is beginning to

examine the influence race has on the researcher or the researched (Kalof 2001; Thierry

Texeira 2002).

In addition, living a silent dual existence because of one’s sexuality is also
beginning to be discussed within academic circles. For example, Blackwood (1995: 60-

61) talks about her frustration about feeling compelled to keep her lesbian identity a

secret from her host mother with whom she had a very close relationship. Eventually,
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this frustration led her to tell her host mother the truth, that she was in fact a lesbian.
Fortunately for Blackwood the revelation was accepted on the condition that Blackwood
“should not engage in such practices here (meaning both her house and her country)
(1995: 61).”
One Interpretation of Difference

Very little, if anything, is said about those researchers who are physically
different from the average person, I was born with one hand and people’s reaction to
this vary greatly. Given the increasing amount of academic literature describing the
background and bias of the researcher (in order to establish a framework from which the
subject can be understood) is it ethical for the researcher to omit vital information on
prejudices faced in the field which are a direct result of having a physical difference and
not a result of gender, race, or sexuality?

Choosing not to disclose such information is understandable as it adds a new

dimension to the prejudices researchers of socially sensitive subjects already face. Is it

more prudent to remain faceless, hidden behind one’s gender, race, or sexuality, or is
there a moral responsibility to create a voice for subsequent researchers with similar

differences? For someone like myself, who has grown up being different from others, it

34



1s easy to 1dentify both positive and negative bias related to my arm, rather than gender,
however; explaining this in writing to an unseen audience is much more problematic.

The first problem 1s how to categorise this physical difference in a positive way,
the safest and most obvious way to categorise an unusual physical difference like mine
1s to call it a disability. However, in my opinion the word disability is an overused and
under defined term which hinders, rather than helps. By placing oneself under the huge
umbrella of the disabled world, one immediately becomes genderless, sexless, and
without race. Abu-Habib in her book Gender and Disability: Women's Experiences in
the Middle East, eloquently describes the difficulties women with disabilities face when
compared with men with disabilities. Although her publication concentrates on the
Middle East, much of what she says in terms of prejudice and discrimination can be
applied to the Western world too.

Secondly, overcoming negative western views of people with one hand and
supplanting them with credible positive accounts has been impossible to do. For

example; from early childhood, in the West, we are introduced to the greatest one-
handed villain of all time; namely, the image of Walt Disney’s Captain Hook based on

the book and play by J.M. Barrie.
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For most individuals the introduction of this villain perhaps has little impact

on their young lives, but for someone like me i1t was my first introduction to the world

of difference and to the prejudices one must face as a result of people’s 1ignorance and

20
fear.

Following on from the negative image of Captain Hook we also find images of
villains without hands or arms in the children’s film series “Inspector Gadget™ or in
James Bond films. The most recent national vilification of a person with one hand in

Britain 1s that of the Muslim cleric Abu Hamza al-Masri. | realise Abu Hamza al-
Masri 1s an extremely controversial figure and to say emotions run uncommonly high

with regard to his views would be a gross understatement. However, newspaper

20 - . . . . e B el
Without turning this into an autobiographical account of my use of artificial arms, suffice it is to say

that I personally favour the use of split hooks.
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articles like the 1images on the following page emphasising his split hooks as a point

of ridicule, cause extreme oftence to people hike myselt. Moreover: this offence

seems to be socially acceptable!
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[t we compare the above negative images with positive images of people

who lose hands and then regain them in some robotic form as in the case with the

television series “The Bionic Man™ and Luke Skywalker’s robotic arm in “Star Wars™

then the message is clear. It 1s perfectly acceptable to have one hand as long as you

cover 1t up and endeavour to look as though you have two.

During the course of my research some people’s reactions to my arm directly

influenced my research project in both negative and positive ways. For example.
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doors were closed and introductions cancelled or doors were opened and a free flow
of information was given. Both positive and negative responses were unwelcome and
difficult to deal with, a negative response caused immediate pain and upset, and a
positive response generated feelings of extreme discomfort that one can only imagine
as how unwilling freaks feel at a freak show experience. 1 had no choice but to
attempt to control situations as much as possible, or sidestep the most disdainful

behaviour in order to acquire appropriate data for my project.

Ethics of Reporting and Writing Findings: Trust, Confidentiality, and the Fear of
Exposure.

Trust is a key ingredient of research on socially sensitive issues, and protection
of 1dentity is a very real fear people have when deciding to become involved in research

of this kind. Steps need to be taken to gain the trust of those individuals who are to
participate in the research. If care is not taken, dangers of exploitation arise as any
breach of confidentiality may result in identification of the respondent, which may
result in embarrassment and/or danger for the person or people involved (Brannen 1988:

552). Protecting a subject’s privacy is of paramount importance; the more deviant and

secretive the activity; the more the subject will fear exposure (Punch 1994: 92-93). If
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trust 1s to be established it 1s inevitable that the researcher must give as well as take, and
so compromise traditional theories of objectivity.?!

There were clearly defined steps I had to go through to gain the trust of those
individuals willing to help with my research. After preliminary meetings at
conferences, or training courses, I handed my name card to people I thought would be
interested in talking to me. I then contacted these people soon after a formal gathering,
requesting to meet them in private to discuss my research. I was astounded by people’s
hospitality, and was taken out to dinner or for coffee and cakes and was made to feel

most welcome by the majority of people I met. Bergen recounts similar experiences of

being at the reciprocal end of generous hospitality from the women she interviewed:

In fact, the women went to great lengths to be hospitable by offering me
beverages and snacks. On occasion, I even joined the family dinner, which I
interpreted as a strong indication that we had surpassed the traditional

interviewer/ interviewee model of interaction and established a level of

personal interaction.
(Bergen 1993: 207)

At this personal level of interaction the conversation about sexual harassment flowed

freely and individuals were willing to impart juicy bits of gossip about staff, faculty

! Becker (1967: 239) argues that the dilemma of neutrality is in fact not a dilemma at all he states:

For 1t [neutrality versus a valued position], one would have to assume, as some
apparently do, that it is indeed possible to do research that is uncontaminated by
personal and political sympathies. 1 propose to argue that it is not possible and
therefore, that the question is not whether we should take sides, since we inevitably
will, but rather whose side are we on.
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members, and students. Although these snippets of information were intriguing they
were said on the understanding that they would not be revealed in my thesis.

Once the researcher leaves the field they then have the difficult task 6f writing
about their findings and producing an academically accepted piece of work. Studies on
sexuality, sexual harassment, child abuse, rape, drug abuse, and crime syndicates are
emotive, political, and sometimes even dangerous. Initial barriers notwithstanding,
devising an academically approved archetype methodology, which incorporates
sufficient flexibility to sustain the volatility of the data under examination, 1s a
formidable task. Moreover, maintaining a standard methodology to include non-
standard data is sometimes impossible to achieve, leaving the project open to criticism
once it has been completed (Lee 1993: 22).

Herbert (1989) in Talking of Silence: The Sexual Harassment of School Girls,
drew upon four different methodologies to construct a framework for her research,
namely: traditional ethnography, action research, feminist research, and democratic

research.  She highlights the apposite and inapposite characteristics of these

methodologies and the process of combining relevant theories to create an academically

40



recognised publication.”? Herbert justifies her decision to use these four methodologies

stating:

The decision to combine these four particular research methods was
taken in order to construct a methodology that would be able to cope
with the inherent problems of collecting data on sexual harassment

and it was from these methods that the principles and procedures that

underpin this project were taken.

(Herbert 1989: 41)

“Inherent problems” have dogged researchers of sexual harassment since Farley
(1978) first coined the phrase in the 1970s. Media-fuelled derogatory images of sexual
harassment contribute to misunderstandings and misrepresentations of the subject
making it increasingly difficult for researchers to break through the wall of guilt and
shame often felt by victims. Frustration is often compounded by the lack of malleable
research methods, which allow for validation of materials and maximum data collection
and usage.

Researching sexual harassment in Japanese universities was no exception;
problems of gathering both primary and secondary data were a challenging and

frustrating experience. Anxiety over correct academic methods of both primary and
secondary data collection was an almost daily occurrence. Previous to entering the

field, preparations had included reading material about coping with feelings of isolation

22 For further readings on action research see Winter (1987) and Zuber-Skerritt (1991).
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and culture shock when moving into a foreign community. Nothing, however, can
prepare for the intensity of actual emotions felt once in the field, or the exhausting days
spent travelling on crowded commuter trains from one end of Tokyo to the other
chasing a lead, which may or may not be, of importance to the final project. How then,
is it possible to create a methodology, which includes all aspects of data collection
without feeling emotionally compromised or cheated?

| drew upon ethnographic techniques such as participant observation and field
notes. Participant observation in workshops and meetings held by the Campus Sexual
Harassment National Network were particularly fruitful in that, I was able to see
firsthand how the network operated and disseminated information to participants. The
merits of field notes were twofold, when little or no progress was being made I felt my
field notes acted as a time for reflection and rethinking research strategies. As my field
research developed, writing field notes was one method of creating a link between
appointments, interviews, and reflection. In addition, I gathered quantitative data in the
form of surveys conducted by research groups or individual universities to use as a
sample for investiéating the frequency and level of sexual harassment on college

campuses. Furthermore, I collected sexual harassment prevention leaflets and phone
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cards in order to explore the visual imagery used by universities when attempting to
create awareness of the problem.

Once the data has been collected it then has to be managed and adapted to
accepted methodologies in order for it to be seen as a legitimate work. As mentioned
previously, trust is a key issue in gathering data; especially sensitive data. The
researcher is conditioned to promise the anonymity of the participants. Problems occur
when the anonymity of a person cannot be guaranteed even with the use of
pseudonyms; in this case does the researcher leave out that aspect of the research
altogether and risk reliability of the reported research or do they include the research
and risk a breach of confidentiality?®® The relationship between the researcher and the
participants is fraught with paradoxes in that the researched want to give secrets and be
protected at the same time. The researcher, on the other hand, wishes expose these

secrets. Baez (2002) believes by not exposing sexism or racism at the college where he

23 Benjamin Baez (2002: 38-39) makes the interesting points of confidentiality versus research results in

his own experience of researching the problems people from ethnic minorities face at an academic
institute. Baez had to withhold information from his research for fear that the participants would be
recognised, for example in some departments the person from an ethnic minority was the only person

from that minority and therefore easily recognisable.
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studied, he himself, was contributing to the very same system that harboured these

beliefs.?*

Producing a well balanced and fair account of research about a sensitive issue

based on material obtained in very challenging circumstances is often as difficult as
obtaining the material in the first incidence. However, if progress 1s to be made in
areas of deviance and socially sensitive subjects then research has to evolve, and

develop to at least attempt to incorporate research of this nature into mainstream

academic writing.

4" Another problem faced by the researcher is noted by Parameswaran (2001) who felt very

uncomfortable at having to write up her own feelings about women who told her their own prejudicial

beliefs:
Although I felt uncomfortable with explaining women’s gender oppression, I found
myself denying, resisting, and avoiding writing about women’s elitist views about
class, religion, and race partly out of loyalty and partly out of my own difficulties in
achieving critical distance. Given previous Western scholarship on India as the
model example of a highly hierarchical society, 1 also feared that my representation
of these negative views of Indian women in my work after publication in the United
States would fuel ethnocentric views of Indian culture. The political goal of my
project, which was to write about Indian women’s experiences with and resistance to
patriarchal control over their sexuality, was thus complicated by strong and
unexpected scripts of privilege and prejudice. These scripts did not neatly fit into
images of women’s subversive resistance to patriarchy that I had repeatedly
encouraged in the work of feminist media scholars.

(Parameswaran 2001: 90)
Parasmeswaran was faced with the dilemma of betraying the Women’s movement by exposing women’s
prejudices and chinks in the armour of the movement. She also had to contend with breaking from the

Western stereotyped perceptions of Indian women and therefore break from the image that all Indian
women are subservient to the patriarchal class system.
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Chapter Two

Segregation, and Gender Stereotyping in the Japanese Education
System,

By tracing the history of the national education system in Japan 1t 1s possible to
see the iterative pattern of orthodox notions of gender. Despite changes in legislation to
the Japanese Equal Employment Opportunity Law (danjo byddo ho), Japan in some
respects remains a deeply gender segregated society. Social functions and interactions
are clearly defined from an early age and are reflected in language, conduct, and visual
imagery. The Japanese education system supports and encourages gender divisions by
capitalising on deep-rooted, preconceived notions of masculine and feminine behaviour
stemming from, but not confined to beliefs based on Confucian 1deas. These gender
divisions, reinforced over a long period of time, hinder independent social and
economic progress for Japanese women. Japanese girls, unlike boys are not expected to
pursue an ambitious career orientated education, which is reflected in the low number of
females entering four year degree courses, this situation is further exacerbated at elite
universities where the population of female students is extremely low. In recent years,
voices of protest and reform are beginning to be heard in the battle to eradicate sexist,

conventionalised assumptions of male and female capabilities.
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Gender Stereotyping in Education: A History
The Meiji Era was a pivotal point in Japanese history, it ended nearly two-
hundred and fifty years of international isolation under a feudal system ruled by

autocrats and introduced Western technology and notions of civilisation to Japan (Hara
1995: 95; Inoue 1996: 432).2> The sweeping industrial reforms of the Meiji period
successfully marked Japan as the only non-Western nation included “in the ranks of
industrial empire builders” (Nolte 1991: 152). In effect, Japan embarked upon a rapid

trajectory of industrial and economic development, that aimed at avoiding the same

fate as other conquered, colonised East Asian nations (Hara 1995: 96).

The new Meiji government introduced nationwide political and educational

reforms with the intention of creating a free and enlightened nation-state and abolishing

the hierarchical class system of Tokugawa Japan (1603-1867).%° At an idealistic level

 The importance of the Meiji Era cannot be understated and is comparable to key historical events in the

West, such as the English and French revolutions (Beasley 1972: 2).

?® The kind of education one received in Tokugawa Japan depended on one’s class and gender. During
this period the sons of samurai were educated at domain schools called hankd, and during the mid
nineteenth century gogaku were developed to accommodate the samurai class who lived outside of the
feudal capitals (Okano 1999: 14). By the end of the Tokugawa period some schools included lower class
students as well as those from the more elite classes. Private academies or shijuku also existed but were
mainly the reserve of the samurai classes, these educational institutions precluded women; daughters of
the ruling classes were educated at home by private tutors or family members (Hara 1995: 93-95). Males
from the lower classes were taught by charitable, liberal minded individuals. These classes were usually

held in temples giving rise to the name Temple Schools terakoya, it is estimated that around forty percent
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the Me1j1 government promoted education for all young persons in Japan regardless of

social class (Mathias 1992: 102).

In 1871, the Ministry of Education was established and the following year a
compulsory four-year national co-educational system was introduced, which played a
crucial role in the systematic allocation of gender roles in Japan.’’ Elaborate plans were
revealed to build 53,760 elementary schools, 256 middle schools, and 8 universities;
however, due to a lack of public funding these plans were not realised and by 1879 only
52% of the planned elementary schools had been built (Hara 1995: 96; Hunter 1989:

192).

In theory, 1t was mandatory for girls and boys to attend co-educational four-

year primary schools; however, in practice it was unrealistic for girls to attend school
and 1n 1890 only 30% of girls received compulsory education (Nolte 1991: 157). In

rural areas many young girls were unable to attend school because of household chores

forced upon them whilst parents went out to work. Perhaps the most arduous chore to

befall young girls was taking care of younger siblings, and young girls walking to

of the male populace were educated in this kind of environment and the vast majority of people if not
literate themselves knew of someone literate enough to translate daily correspondence (Hunter 1989:

1388). For further information on Education in the Tokugawa period see, Dore (1965) and Platt (2004).

%7 The national compulsory education system in Japan was the first of its kind in Asia (Linicicome 1999;
340).
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school with a baby brother or sister strapped to their back was not an uncommon sight

In Japan.

Two girls carry infants on their
backs and baby sit. The infant on
the back of the right girl 1s
probably sleeping well, the face
looks towards the sky. When
there were many children in the
family, 1t was the job of the elder

children to babysit.

(Nagasaki 1998)

In the early stages of the Meiji reformation, women from elite backgrounds
were included in the Meiji government’s grand designs, and five women were among a
group of young students who travelled to the United States in 1871 to study the ways of
the civilised world (Hara 1995: 98).°° This quasi acceptance of women’s capabilities
was short lived and by the mid 1880s it became increasingly apparent that views

towards women’s education were still deeply rooted in Confucian tradition. In 1887,

= =

* One of the women who went to study in the United States was Umeko Tsuda, who spent ten years
living in the United States; eventually after graduating from Bryn Mawr College, she returned to Japan to
open up the first women’s English college. The aim of the college was to provide young women with
academic training and skill and emphasis was placed on individuality and creativity. (Hara 1995: 98).
Today Tsuda College 1s still regarded as a prestigious academic institute and the memory of Tsuda
Umeko lingers on, for further information about the life of Tsuda Umeko see (Tsuda College 2003).
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the first Minister for Education Mori Arinori made explicitly clear the gendered roles

women were expected to follow under the new regime:

The fundamental basis for an enriched country lies with education, whose
basis 1s with women’s education. The success or failure of the country
depends upon women’s education. This must not be forgotten. In the
process of educating girls and women, we must put across the idea of
serving and helping their country., The models for women are a mother
nurturing her child; a mother teaching her child; her son becoming of age
and being conscripted to go to war and leaving his mother with a goodbye; a
son fighting bravely on the battlefield; and a mother receiving a telegram

informing of her son’s death in the war.
(Morosawa 1978: 23-24)

His successor Inoue Kowashi elaborated on the above sentiments by stating:

As men and women are physiologically different, equality between them in
politics does not exist. Moreover, according to the natural law, men take

care of external affairs while women deal with internal matters.
(Inoue 1996: 433)

As the above two quotations illustrate, prevailing hegemonic attitudes towards women’s
education were firmly entrenched in Japanese society at that time.

The two decades from 1890 to 1910, were important in the introduction of
restrictive and oppressive state policy directed at women. Major political reforms in

1889 enabled propertied men, for the first time, to participate in the National Diet; on

the other hand however, the state issued a total ban on women’s participation in politics.
In 1890, the cabinet enacted a law entitled the Law on Associations and Meetings

(shitkai oyobi kessha hd), which banned women from taking part in any political
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meeting or joining any political organisation, this law was redrafted in 1900 by the
Home Ministry and renamed the Security Police Law (chian keisatsu hé); 1t remained in
force until 1922 when it was overturned by activists in the early feminist movement

(Nolte 1991: 155). New laws affecting women’s rights were implemented on a nation-

wide scale and for the first time in Japanese history they successfully targeted all
sections of society. Thus, the Meiji government had more power over women than
previous political mechanisms under Tokugawa rule.”’

In 1890 the Imperial Rescript on Education (kydiku chokugo) firmly 1dentified
the emperor as the embodiment of the spiritual unity of the nation, the emperor was the
father of the nation and the Japanese people were his children (Inoue 1996: 433).

This is clearly illustrated in its opening lines:

Our Imperial Ancestors have founded Our Empire on a basis broad and
everlasting and have deeply and firmly implanted virtue: Our subjects, ever
united in loyalty and filial piety, have from generation to generation

illustrated the beauty thereof.
(Linicicome 1999: 388)

A copy of the Rescript was placed in every school throughout the country and read

aloud by the principal on important occasions, failure to defer to the rescript resulted in

“In the two and a half centuries prior to the 1868 revolution, political power in Japan belonged to the
Shdgun and his vassals (daimyé). During this period women were discouraged from participating in
political activities and were confined by restrictions placed upon them by neo-Confucianism (bushido).
Asymmetrical power under Tokugawa rule isolated women from the upper classes and prevented them
from participating in political activity, but women from the peasant class were, on the whole, not affected
by these restrictions for example, well to do widows were sometimes allowed to take their husband’s
place on a village council (Nolte 1991: 153).
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official punishment (Okano 1999: 18). The relationship between women and the home
was further reinforced within this framework of national policy , under the dual notions
of “good wife and wise mother” (ryésai kenbo) (Hara 1995: 97; Nolte 1991: 100;
Okano 1999: 18).

Boys, on the other hand, were encouraged to secure an education for the
advancement of militaristic gains under the slogan ‘“enrich the country and strengthen
the army” (fukoku kyohei), which was used as a rallying cry to counter threats from
Western forces. Young women and little girls were expected to take care of domestic
matters; at first the call for “good wife and wise mothers” only applied to the middle
classes. The Meiji government did not require all Japanese women to return home from
work as, at the turn of the century, returning home to look after children and take care of
domestic matters was not something the lower classes could afford to do (Nolte 1991:
158).%°

The Sino-Japanese War (1894-95) had a significant impact on education for

girls, the war left many women widowed and forced to find employment. An

abundance of females without necessary educational skills emphasised the need to

*% At the turn of the century women and young girls from the lower classes were the backbone of light
industry in Japan, especially in the textile industry. In textiles 60% to 90% of the workforce were women
and they produced 40% of the gross national product and 60% of the foreign exchange (Nolte 1991: 153).

For more information about women working in the Japanese textile industry see, (Francks 1992; Hane
1982; Sievers 1983; Tsurumi 1990).
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educate women and a six-year compulsory education system was enforced in 1907. By
1910 extensive government drives, which included the introduction of free education at

elementary school level in 1900, had increased girls’ attendance at primary schools to

97.4%. It was not; however, until the 1920s that enrolment in elementary schooling

reached 100% (Nolte 1991: 157; Hara 1995: 99; Inoue 1996: 432; Hunter 1989: 194).
Although attendance at primary school level education was high, attendance at
post-primary school level institutions for girls was still dependent upon class. The
Fundamental Code of Education had provided co-education for both boys and girls at all
levels but the education act of 1880 abolished co-education beyond elementary school
level; girls were effectively excluded from public middle schools. In 1894 for example,
only eight public girls’ secondary schools existed throughout Japan (Hara 1995: 99). In
1900, the Girls’ High School Law stipulated the establishment of at least one public
middle school for girls in each prefecture with a four year course of study (Nolte 1991:
158). Women’s education was treated with less enthusiasm than men’s and was still

based in Confucian ideology; the official view was that a women’s place was in the

home regardless of the level of education received. *'

*} Confucian ideology based upon the three obediences; namely, a woman obeys her father before she
marries, her husband while she is married, and her eldest son after she becomes a widow.
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A typical curriculum at a middle school for girls consisted of a four-year programme
following the six years spent at elementary school. However, academic standards at
girls’ schools were of a lower standard than those at boys’ schools. Although
mathematics, Japanese, and English were taught at both boys’ and girls’ schools, more
hours were dedicated to these academic subjects at boys’ rather than at girls’ schools
where sewing and home economics were considered the norm; girls also spent more
time learning about traditional morals and ethics than boys (Inoue 1996: 434).
Moreover, girls and boys received co-educational schooling only at primary school: at
secondary school they were taught in single sex institutions. Textbooks were tightly
controlled by the state and orthodox views upheld the belief that national education
served the purpose of the nation-state; self-expression and individualism were not
encouraged.

In fact, middle school level education for girls did not expand until the Taisho
Era (1912-26), when an increase in girls’ schools, counterpart to boys’ schools enabled
females from middle class backgrounds to have an education above that of primary
level.’> The Taishd period gave Japan a glimpse of liberal ideology and democracy in

the form of universal male suffrage, the emergence of women’s groups protesting

32 The elitist attitude taken towards higher levels of education began to fade in the Taishd period mainly
because of the rapid economic growth after the Russo-Japanese War (1904-1905) which resulted in the
expansion of the middle classes.
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against the ban on politics, and new approaches to education under the headings of New
Education (shin kydiku) and Liberal Education (jiyu kyoiku).”> As the middle classes
began to expand during the Taisho period, it became increasingly fashionable to send

daughters to middle schools and as a result middle school education for girls increased.
In 1912 there were 156 public and 56 private girls’ schools compared with 487 public
and 176 private schools in 1926. In the 1920s, the number of girls’ high schools and
their enrolment caught up with and exceeded the number of boys’ middle schools and

enrolment numbers (Hara 1995: 99).

After the Manchurian incident in 1931 and the build up of Japan’s militaristic
aims, ultra-nationalism hindered and eventually halted these enlightened methods of
education (Hara 1995: 100). Although women now had access to high schools, access
to universities was denied. Instead young women were allowed to attend private girls’
colleges and by 1937, forty-three women’s colleges were offering three-year courses

(Hara 1995: 99). The majority of these institutions were located in urban areas such as

*3 Educational leaders of the time such as Sawayanagi Masataro (Seijé Gakuen), Ohara Kuniyoshi
(Tamagawa Gakuen) and Higuchi Choichi, were interested in child-centred education and freedom
orientated education introducing the Dalton plan and project method as well as other educational ideals
into the Japanese classroom. Two liberal schools were established as a reaction against restrictive
government policy in women’s education, these were the (bunkagakuin) and the( jiyi kyoiku), which were
founded in 1921 and taught programmes which were diametrically opposed to government policy, as they
also stressed the importance of individualism (Inoue 1996: 444) also see Hara (1995: 100-102) for a
detailed personal account of life at( jiyiigakuen). The leaders of these new educational movements were
also directly involved in the International Educational Movement (kokusai kyéiku undo), which took
place between the end of the Russo-Japanese war and the Manchurian incident (1905-31); see Linicicome
(1999) for a detailed discussion on these educational movements and the lives and ideas of individual
members.
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Tokyo, Kyoto, and Osaka; access to higher education was still a remote possibility for

young women in rural areas.

The War Years

For British women, both the First and the Second World Wars were pivotal
points in history, in both wars women were successfully deputised to jobs that were
traditionally the domain of males in order to support the war effort. After the First
World War women over the age of twenty-one were given full suffrage; during the
Second World War in Britain, systematic employment of women between the ages of
twenty and fifty successfully resulted in the creation of 2.2 million new jobs for women
out of a total of 2.8 million new jobs created during the war years (Havens 1975: 918).
In Japan, however; attitudes towards utilising female labour were very different as the

following quotation by Prime Minister Tojo Hideki (1941-1944) illustrates:

That Warm fountainhead which protects the household, assumes
responsibility for rearing children, and causes women, children, brothers,
and sisters to act as support for the front lines is based on the family system.
This is the natural mission of the women in our empire and must be

preserved far into the future.
(Havens 1975: 920)

The above quotation exposes the attitudes of the Japanese government especially before
1943, the Japanese nation state confident of imminent victory failed to calculate the

length of the war and the drain it would have on material and human resources. The
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laissez-faire attitude towards the recruitment of Japanese women during the war years
was to persist until 1943 and it was not until 1944 that recruitment of young women to
aid the war effort began in earnest (Havens 1975: 922).%

The Second World War affected all aspects of Japanese life and education was
but one aspect of life under reconstruction during the war years. Until 1940 Japan still
relied on western (American and British) technology for its advancements in academic
research, however; the attack on Pearl Harbour and the resulting war with Britain and
the United States left Japan no option but to look towards Germany for its technological
advancement. The technology supplied by Germany was not the most up-to-date and so
Japan was forced to rely upon its own resources for technological and scientific
development (Shillony 1986: 773). Consequently, research institutions began to expand
rapidly.

The war also brought about changes in education for women, in 1943,
government reform saw the abolishment of separate normal schools for men and women,

and these separate normal schools were to become the predecessors of prefectural

** The first phase of female labour recruitment began in 1943, the women’s youth groups were used to
form seven patriotic labour associations, but still women’s labour was seen as a temporary measure and
once married women were discarded from the labour force. The second phase of female labour
recruitment began on the twenty-third of January 1944, Prime Minister TG0 introduced the creation of
women’s volunteer labour corps to work in aircraft and manufacturing industries. A new registration of
unmarried women between the ages of twelve and thirty-nine was set up and those who were eligible to
work were brow-beaten by neighbourhood association leaders (Havens 1975: 921-922).
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universities. Between 1935 and 1945 the number of higher education institutions rose
from 258 to 397 and the number of female students also increased (Shillony 1986: 775).
Tables 2.1 and 2.2 clearly show an increase in the number of students studying science

and engineering and an increase in the number of females also studying these subjects.

Table 2.1: The number of students studying
science and engineering in 1935 and 19435

1935 9,000 14,837
1945 30,000 85,680

Table 2.2: The number of female students studying
science and engineering in 1935 and 1945

Female Science Students Female Engineering Students

The increase in the number of women studying traditionally male subjects was

mostly due to the upgrading of normal schools which gave women more opportunities
to study a broader range of subjects than was previously available (Shillony 1986:
775).%> Although there was an increase in the number of students who studied in
scientific and engineering fields, this increase was slight and together with the

reluctance to mobilise women for munitions work elucidates the paradoxical views and

> In 1945, there were 10,040 women studying medicine, double the rate of 1935, and during the war four
women’s medical colleges were established in Nagoya, Gifu, Fukushima, and Hokkaido.
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needs that Japan was faced with as the war progressed. On the one hand, the image of
the virtuous Japanese housewife staying at home and taking care of the family, and of
course producing future warriors, was central to national polity. This ideology
contrasted greatly with the need to acquire a labour force to make up for the shortfall of
labour as an increasing number of young men were conscripted.”®
The war years did nothing to promote women’s equality in education or on the

labour front; instead, women were duped into believing the propaganda of the Imperial
State. It was not until after the Second World War and during the Allied Occupation
that women began slowly to cover ground in the equality stakes.
Post-war Education Reform

After the Second World War (1945), the allied forces in Japan implemented major
educational reforms by introducing the Fundamental Education Law (kyaiku kihon ho)
(Okano 1999: 31). In March 1946, a United States education mission sent twenty-seven
members to Japan under the leadership of George D. Stoppard with a remit to

recommend educational reforms, as a result, a free nine year education system for both

*® As the war progressed, the government began to shorten the academic term of universities and colleges,
universities academic term was cut short by six months and prep-schools and high schools were cut from
three years of study to just two. Eventually cities became so badly bombed by the allied forces that
university buildings were no longer standing, therefore towards the very end of the war study was not
only an impracticality but also an improbability (Shillony 1986: 778-780).
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boys and girls was introduced (Hara 1995: 103).*” The Imperial Rescript was dropped
from the curriculum at all schools and new text books steered away from politics and
leaned towards more democratic ideals (Hunter 1989: 201). In 1949, under the new

system, thirty-one of the women’s higher education institutions were elevated to college

or university level, many other existing institutions were given the status of junior

colleges, and women were allowed to attend universities (Hara 1995: 103; Fujimura-
Fanselow 1995: 44).

In theory, women had gained equal access to education and on paper were to be

treated the same as men, article three of the Fundamental Law of Education states:

All people shall be given the opportunity to receive an equal education

corresponding to their ability. There shall be no discrimination in education

because of race, creed, sex, social status, economic position, or family origin.
(Smith 1987: 11)

In practice, the situation was, and to a certain extent still is very different. Prior to the

introduction of the new constitution in 1946, the United States Education Mission was
already beginning to outline what it perceived as necessary educational reform in Japan.

One of the Mission’s main concerns was the lack of adequate education for Japanese

women and the rigid pre-war ideas of female pedagogy were thought to be one of the

7 The Japanese school system follows a 6-3-3 pattern; this means children spend six years in elementary

school, three years in lower secondary school, and three years in higher secondary education. Only the
first two levels of education are compulsory but over 90% of teenagers carry on to study in higher

secondary schools (Kameda 1995: 110).
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main obstacles to women’s equality, resulting in the recommendation that all teachers
be re-educated at all levels of the school system (Roden 1983: 473). To further this aim,
female American advisors were sent to Japan to assist with the rapid changes in
education, one advisor was Helen Hosp®® who focused on establishing a counselling
system for university women (Roden 1983: 484). Hosp ran a three-month education
course for seventeen Japanese female educators at Gakugei University in Tokyo, on a
personal level all of the participants of this course felt it was a great success, however;
at an institutional level the results of the training course were more ambivalent. In the
short term the course seemed to be very successful and concrete achievements were
made. For example, the Women’s Association for the University Deans was established
and the seventeen participants of the course received special recognition for Tokyo
University earning twelve credits each. In the long term the training course was never
repeated, and the Women’s Association for University Deans gradually faded away,
leading the way for a male-dominated organisation of university deans (Roden 1983:
484).

Immediately after the Second World War, rapid economic reforms based on

western ideology were quickly implemented in Japan; the reforms on paper provided

** Helen Hosp was a graduate of Goucher University College and New York University and was the Dean
of Women at the University of Nebraska. She was a strong advocate of women’s rights and wrote
numerous articles on long term occupations for women (Roden 1983: 474).
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theoretical equality between the sexes, but it took much longer to change people’s
preconceived notions of femininity and masculinity. Rigid male dominated educational
teaching practices are still in use today and calls for training and the re-education of

teachers at all levels of schooling are still being requested. Gender stereotyping of

female students and their educators begins at a very early stage in the education of
Japanese children.
The Early Years: Preschool, Elementary, and Junior School Education
Traditionally, 1n Japan, the first-born son has played an important role in the
Japanese family system; it is the duty of the first-born son to look after his parents in old
age. Although, in present day Japan, an increasing number of parents are being cared
for by their daughters, parents still believe they can rely on their son for financial
Supp(:’)r‘t and their daughter for emotional support. A child’s life then follows a distinct
pattern based on uncompromising social expectations; Fukuzawa 1994, summarises the

life pattern of a Japanese child:

Personal development in Japan is a progression through a number of
predetermined social roles. This sequence establishes strong expectations of
age appropriate behaviour along a predetermined developmental path.
Teachers who have travelled further down the path guide students along the
same road toward maturity. Along this well-worn path distinct stages mark
what is appropriate for one age and inappropriate for another. Gradually the
child moves from a free unrestrained existence toward one increasingly

defined by social demands. Maturity is the ability to fully adapt to outside
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social realities and responsibilities that lead not to self-negation or

conformity in the Japanese view, but to personal fulfilment.
(Fukuzawa 1994: 84)

In her analogy of life, Fukuzawa uses the word “predetermined” to describe the social
path Japanese children follow, and although she talks about “age appropriate behaviour”,
which is predetermined by social development; gender appropriate behaviour 1s also a
distinct part of a Japanese child’s life. Her definition of maturity is very pertinent to
Japanese women and what society expects of them. Traditionally it has been very
difficult for Japanese women to break from the life pattern they have been told to follow.

It 1s also easy to only believe 1n the deceptive stereotype of the Japanese female
middle class urbanite, who works in a clerical capacity for a company until she becomes
pregnant. Moon (1992) in her paper ‘Confucianism and Gender in Japan and Korea’
gives an insightful look at the developing status of Japanese and Korean female farmers.
Moon explains that in Japan the agricultural population comprises of women and old

people and 1s reflected i1n the expression, sanchan nyogyo: farming by a grandfather

(oji-chan), grandmother (oba-chan), and mother (oka-chan) (Moon 1992: 197).°°

Female farmers in Japan represent households at village meetings and are taking part in
the public running of the farm (Moon 1992: 198). In contrast, Korean farm

householders are mainly full-time farmers (sengyé noka) and unlike in Japan men still

*? The reasons cited for this pattern are migration to urban areas by young people seeking employment,
and the increase in what is known as part-time farming (Moon 1992: 197).
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take the leading role in farm affairs at public meetings (Moon 1992: 200). Positive
development of the role of female Korean farmers is not as progressive as that of
Japanese female farmers, because Confucian beliefs are more deeply rooted in Korea
than in Japan (Moon 1992: 203).

Moreover, when discussing the restrictions placed upon women in Japanese
society it is easy to stereotype Japanese men and see them as the polar opposite of
women leading a completely separate life. Although, very little is written about the
social limitations of Japanese men, Yamaguchi (1995) in his essay ‘Men on the
Threshold of Change’ explains the ways in which Japanese men are trying to change the
way they live in order to spend more quality time with their families. The pressure on
first-born sons to succeed is exceptionally high and although men have more
independent economic opportunities available to them the pressure sometimes proves
too much and an increasing number of Japanese men are opting out of their
predetermined life path and are working freelance or part-time.

Opting out of one’s predestined roles, however, 1s no easy task, especially since
the initial steps toward becoming a mature member of Japanese society begin in pre-
school. Pre-school begins at the age of three and carries on until the age of six, about

two-thirds of five-year olds in Japan attend pre-school, as of 1981 there were fifteen
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thousand pre-schools of which 60% were private, 40% were public and only 1% were
national (Lewis 1998: 18).*° New classroom rules obliquely set out by teachers, define
key Japanese social concepts such as soto and uchi. At school, children are taught to

work within groups, which Peak (1989: 94) has described as group life (shiidan
seikatsu), and in pre-school, children are taught to hold back (enryo), but at home
parents still allow their children to express their desires and wishes.! Participation in
group life is of paramount importance, from an early age children are taught to accept
the boundaries of the group. In a class of about forty to fifty children 1t 1s the group

which comes first and not the child’s individual ideas (Lewis 1998: 18).

Pre-schools and elementary schools concentrate on group activity at a

micro level and students soon learn that resistance is futile, as Peak observed in her

study of Japanese pre-school teaching methods:

Japanese children soon learn, however, that to seriously resist the system is
to battle an army of friendly shadows. Authority resides with no one and to
change the collective habits of the group requires an insurmountable effort.
To escape or rebel is to sever social contact with those who provide daily

companionship and the warmth of social life. The most prudent alternative

s to learn the social behaviour required by group life.
(1989: 123)

* Pre-schools in Japan were established in the 1870s and 1880s, with the first kindergarten being
introduced by the Ministry of Education in 1872, this was later followed by the establishment of
Christian, Shinto and Buddhist kindergartens. The non-Christian kindergartens strayed away from the

original pedagogic ideology of Christian identity, independence, and international perspective set out by
their founder Fredrich Foebel (Wollens 1993: 2).

‘! Expressing one’s desires and wishes in the home is a natural way of showing affection and
strengthening the family bond of dependency.
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Children who misbehave are excluded from the group, being excluded from the group at
a macro level can lead to social deprivation and being labelled a misfit or an outcast.
In the West, individual merit and individual achievements are rewarded and

individuality is something to strive for and be proud of. Therefore, from a western point

of view the lack of individual merit in Japan may be perceived as inhibiting and
confining. Perceived problems in Japanese pre-schools differ from perceived problems
in U.S schools and are dealt with in very different ways. Problems such as
hyperactivity and hitting, which are seen as behavioural problems in schools in the U.S

are not seen as major problems in Japan.

Peak describes in detail how incidents of hyperactive behaviour are dealt with in

Japan, the following incident is a description of such behaviour during registration time.

One boy screamed out “Yes” to the teacher when his name was called out prompting

other children to do the same:

One boy has gotton out of his seat and is writing on the chalkboard. Teacher
says, “If you aren’t in your seat, you won’t be able to draw pictures.” Child
returns to seat. She continued to call role. After several screams she makes
a grunting sound. One boy near the beginning of the list pulls his uniform
smock over his head like a ghost and looms at the girls around him. They
largely 1ignore him, but one shows some irritation. She leaves her seat to go
up to the teacher, and says something not audible, pointing at the “ghost.”
Teacher interrupts the role call to say, “You can’t see his face can you?” As
girl returns to her seat, two boys get up and begin to write on the chalkboard.
The teacher 1gnores them until she finishes calling roll (still amid screams).
After the child’s last name is called, she says “Let's see which of these two
boys can get back to his seat the fastest.” Boys race grinning back to their
seats. After all are seated, she says, “You have to stay in your seats”
[suwateinai to dame], then begins to introduce the drawing activity.

(Peak 1989: 106)
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Peak (1989: 107-111) then carries on to describe two incidences where a boy
frequently hits his classmates through the day and reports on the teacher’s reaction to
these incidences. In the first incident the teaching assistant goes over to the boy as he 1s

punching a classmate and pulls him gently away, all the while pretending to play with
h;m. The teacher just ignores the problem and caries on with what she was doing. The
teacher later explains that the boy is a mummy’s boy who resents his younger brother
and 1s demonstrating this resentment by hitting younger/ smaller children 1n the pre-
school. In another incident a young four-year-old boy repeatedly hits Peak, instead of
directly reacting to the behaviour Peak decides to wait and see how the teacher will deal
with the situation. After a few days of seemingly ignoring the behaviour the teacher
explains that some children demand attention by asking people to join in with tea parties
and others want to demonstrate their willingness to play by hitting and then running
away; they are indicating they want the other person to play tag with them.

Although Peak’s research did not examine gender differentiation in Japanese
pre-schools, it 1s interesting to note that the perpetrators in all of these cases were small
boys. By describing the boy’s behaviour we are not only given an insight into

interaction between child and teacher, but also gender interaction in the schools which

were observed. What were the girls doing when the boys were being naughty? One girl
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did talk to the teacher about one boy’s behaviour, but the boy was not immediately
reprimanded by the teacher. What effect does this have on the little boy? Are signals
sent out by the teacher indicating that it is okay to annoy little girls in his class?
Unfortunately, the study does not ask these questions and so it 1s difficult to assess the
impact that the boy’s behaviour has on girls and vice-verse. I believe that i1f this kind of
behaviour 1s allowed to carry on without established boundaries, then little boys are
definitely being sent the wrong message. It should be made clear from a young age that
unruly disturbing behaviour is not socially acceptable.

In pre-school and elementary schools the majority of teachers are female, but in
junior and senior schools the majority of teachers are male; senior management at all
levels of education in Japan is nearly always male. Peak’s (1989) description of the
way in which the teachers handled certain situations also shows the degree of
physicality between the pre-school teachers and the children under their care. Children
were hugged, cajoled, and physically play-fought with by the teachers and teaching
assistants who were all women. Although students were encouraged to do things for
themselves the methods used to achieve these aims were very motherly. There seemed
to be a lack of paternal father figures in the child’s early development. Although my

research focused on sexual harassment at university level, in one sexual harassment
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related discussion I attended; a fellow discussant did mention that a female elementary
school teacher she knew in Japan was increasingly uncomfortable with the physical
aspect of her work. It seems some elementary <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>