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Abstract

The main purpose of investigations reported in this thesis was to explore inter-
relations between children’s autobiographical memory, self-evaluations, and
attachment representations in the context of a cross-cultural study. Differences in the
autobiographical memories of children in individualistic versus collectivistic cultures

have been investigated previously, but the research reported in this thesis is the first to

consider cultural differences in children’s self-evaluations and attachment
representations. This thesis also reports the first data on the relation between
children’s attachment representations and their autobiographical memories.

The thesis is organised around four main themes, which are outlined in
Chapter One. The first theme concems the nature of the relation between
autobiographical recall and children’s self-evaluations, focusing on the determining
role of the emotional quality of the material being recalled. Unlike autobiographical
memory research on adults, developmental studies have not addressed relations
between self view and memories for positive and negative events, or for emotional
versus non-emotional events. These issues are important because they will enable one

to conclude whether any relation between self view and AM generalises across recall

for all types of experience, or is more specific to recall for emotional events.
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The study reported in Chapter Two addressed this first theme. The
participating children (N = 160, 97 girls, 63 boys) were aged between 6 years 6
months and 9 years (mean age, 7 years, 4 months) and were drawn from two
countries: Saudi Arabia and the UK. Autobiographical memory was measured using a
battery of memory questions adapted from Han, Leichtman, and Wang (1998) in
which children were asked to recall memories from the recent and more distant past:
(a) what they did the previous evening and on waking up on the day of testing, (b)
what they did last Eid (for the Saudi children) or last Christmas (for the British
children), (c) something that they did recently that was special and fun, (d) a time
when they were told off by they parents, and (e) their earliest memory. Children’s
autobiographical narratives were coded for total volume, orientation information,
 elaborations , evaluations, and markers of narrative cohesion (temporal markers and
descriptives) using Fivush, Haden, and Adam’s (1995) scheme.

Children’s self-esteem was measured using Harter’s (1985) Self Perception
Profile for Children, which yields scores for six separate dimensions: scholastic
competence, social acceptance, athletic competence, physical appearance, behavioural
conduct, and global self-worth. As well as scores for the six dimensions, children took
part in a related procedure to assess how they viewed themselves in areas that were
personally important, from which a discrepancy score was calculated, indexing how
favourably children evaluated themselves in those areas important to them.

Children’s self-evaluations were found in both correlational and regression
analyses to relate to their recall of both emotional and non-emotional material.
However, this relation was only observed for children’s global self-worth scores, and
not for their discrepancy scores, and although significant, the observed relations

between self-worth and recall of emotional material were modest. In addition, the



direction of effect for the relation between self-worth and positive, negative, and non-
emotional memories was the same: in all cases, higher self-worth was associated with
recalling all of these experiences in less detail. The study reported in Chapter Two
also replicated previous findings that the autobiographical memories of children from
collectivistic societies are shorter and contain fewer personal opinions than those of
children from individualistic societies. Finally, Saudi Arabian children were found to
score more highly than their British counterparts on three of the six dimensions of
self-esteem: scholastic competence, behavioural conduct, and global self-worth.

The second theme focuses on children’s representations (or internal working
models: IWMs) of attachment relationships and (a) their autobiographical recall, and
(b) their self view. A related theme is the issue of the discriminant validity of IWMs
of attachment relationships. The IWM construct is poorly defined, making it
impossible to draw firm conclusions regarding how the IWM relates to other
cognitive representational systems such as AM. The study reported in Chapter Three
addressed these two themes. The same sample of children who participated in the
study reported in Chapter Two took part in a story-completion task to assess the
security of their attachment representations. Children’s story completions were coded
using the scheme developed by Green, Stanley, Smith, and Goldwyn (2000) which
classifies children according to four categories: secure, insecure-avoidant, insecure-
ambivalent, and disorganised. Chapter Three also provides details on a new coding
scheme developed as part of this thesis to assess the quality of children’s narratives
about the different memories they recalled during the autobiographical memory
assessment. The new scheme is based on the Gricean maxims used in the narrative
coding system for the Adult Attachment Interview (George, Kaplan, & Main, 198)5).

This coding scheme for the quality of the autobiographical narratives classified
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children’s recall for each memory into one of six categories: (a) lacking in detail, (b)
overly elaborate, (c) incoherent, (d) appropriate, (¢) coherent, and (f) detailed. Given
the focus in attachment research on the quality of narrative, rather than the content of
the material being recalled, investigating both of these aspects of children’s
autobiographical memories and their relations with attachment security was
important.

The results of the study reported in Chapter Three highlight pervasive links
between the security of children’s IWMs of attachment relationships and their
autobiographical narratives, although the direction of effect was dependent on
whether one assesses autobiographical memory in terms of quality or quantity of
recall. For total recall across all memories, as well as for volume of recall for all of the
individual memories except the events of last night/this morning, children with
disorganised attachment representations recalled the most information. The effect of
security was significant for the Eid/Christmas and being told off memories, with
disorganised children recalling more than their peers with avoidant representations,
while no differences were seen between the disorganized and secure groups.
However, when autobiographical memory was assessed in terms of quality of recall,
this pattern was reversed. Compared with their counterparts in the insecure group,
children with secure attachment representations appeared more likely to recall the |

Eid/Christmas, nice event and being told off in a coherent or detailed manner. Thus,
while secure attachment representations do not appear to convey any advantage to the
child in recalling autobiographical information, a secure IWM helps children present
the information recalled in a more coherent and comprehensible fashion.

In contrast to the relations between attachment IWMs and autobiographical

memory, the study reported in Chapter Three found no associations between security
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and children’s self-evaluations. Finally, Chapter Three reports on cultural differences
in children’s attachment IWMs. Although there were no differences between the
British and Saud: children as a whole with respect to the security of their attachment
representations, when Saudi children were split on the basis of gender, differences
emerged. Saudi girls were more likely to have secure attachment representations than
their male compatriots. Moreover, when the attachment distributions of Saudi girls
and boys were compared separately with that of the whole sample of British children,
no difference was seen for Saudi girls, but Saudi boys were found to be more likely to
have insecure IWMs than were British children as a whole. Specifically, Saudi boys
appeared more likely to hold insecure-avoidant attachment representations, with 43%
of Saudi boys falling into this category.

The study reported 1in Chapter Four addresses the final theme of the thesis: the
reorganisation of IWMs of attachment relationships in light of changes in the quality
of the caregiver—child relationship. A sub-sample of 14 of the 90 Saudi children who
had participated in the studies reported in previous chapters took part in a pilot
intervention study with their mothers. The intervention involved group sessions with
the mothers and home-based activities that aimed to improve the quality of mother—
child interaction. At the end of the 6 week intervention, the children participated again
in the story-completion task to assess the security of their IWMs. The results of the
study reported in Chapter Four suggest that the intervention had a marked positive
impact on the quality of the mother—child relationship, and more importantly,
influenced the quality of the children’s IWMs of attachment. Of the 8 children with
insecure attachment representations, all had become more secure at post-test, with half

of the children being classified as secure. The attachment representations of the secure

children who participated in the intervention as controls did not change.
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The final chapter discusses the results in light of the themes of the thesis and

suggests avenues for future research.
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Chapter 1 Determinants of Autobiographical Memory Development

Chapter 1

1.1 Determinants of Autobiographical Memory Development

Autobiographical memory is of fundamental significance for the self, for emotions,
and for the experience of personhood, that is for the experience of enduring as an

individual, in culture, over time (Conway & Pleydell-Pearce, 2000, p. 261).

Tulving (1972/1983) famously distinguished between two types of memory -
semantic and episodic — describing episodic memory as “unique, concrete, personal
experiences dated in the rememberer’s past” (1983, preface). Memory researchers
have subsequently treated autobiographical memory (AM) as a subclass of episodic
memory. A unique property of AMs is their connection with how individuals view
themselves and create their life stories, resulting in AMs having a self-related
property that distinguishes them from semantic and episodic memories in general. For
example, although we can remember semantic information, such as that London is the
capital of England, it is unlikely that we will remember the precise moment at which
we learnt this fact, unless attaining this piece of knowledge was in some way
important to ourselves or was relevant to our life story. Given this quality of AM, it is
unsurprising that several researchers have argued for a close relation between AM and
one’s self concept. For example, Brewer (1986) stated that “the self is composed of an
experiencing ego, a self-schema, and an associated set of personal memories and
autobiographical facts” (p. 27), suggesting that AM actually forms part of one’s self

concept. In a similar vein, Conway (1996) argued that “a person without an

autobiographical memory would have no self, no identity” (p. 295).



Chapter 1 Determinants of Autobiographical Memory Development

From its beginnings, psychological discussion of the self has been framed
within the context of social interaction. Baldwin (1902) believed that one comes to
know oneself as one comes to know others, and Cooley (1902) referred to the looking
glass self, highlighting how the self consists of different reflections on oneself. The
self is thus the internalisation of other people’s viewpoints, and therefore depends on
social interaction. These views were supported by studies on primates (e.g., Gallup,
1977) which showed that the development of the self concept depends upon social
exposure to other members of the species. Gallup (1977) found that chimps reared in
isolation seemed not to have developed a self-concept, since unlike socially-reared
chimps, they did not show self-directed behaviour in the rouge test (Amsterdam,
1972). This reflective quality of one’s self concept that is gained from interaction with
others has also been incorporated into work on links between self and AM. From a
very early age, children and parents begin to reminisce about their personal
experiences (e.g., Hudson, 1990), with these stories playing an important social
function. Indeed, several theorists regard social interaction as critical to the
construction of AM. For example, Nelson (1993) argued that “the original functional
significance of autobiographical memory is that of sharing memory with others” (p.
376), and Fivush, Haden, and Adam (1995) concluded that “‘only those memories
which can be talked about with others will become part of the autobiographical life
story” (p. 34). The type of information that an individual shares with others provides
the listener with information on what kind of person that individual is or is trying to
be (Brewer, 1986), and thus our AM in part determines how people will react to us,
which in turn will impact on our self view.

Because of the links that have been drawn between AM and self, researchers

have highlighted the importance of the emotional quality of the memory being
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recalled, since emotional memories are more likely to impact on one’s self view.
Indeed, Conway (1996) argued that AM is not only the driving force behind one’s
conception of self, but 1s the quality of human experience that makes it possible for
one to respond emotionally to the world. According to both Barclay (1996) and
Conway (1996), the normal and healthy adult self has the skill to search
autobiographical knowledge and to build AMs in order to update progress toward
working goals. Goals and emotions are thus considered by Conway and Pleydell-
Pearce (2000) to be one of the major foundations of categorising and recollecting
memories.

Conway (2001) argued that goals are represented in an individual’s ‘working
self” model, which is involved in encoding experiences and takes a major role in the
construction of specific memories during remembering. One’s working self is based
on AM about goals, whether they have been achieved, and one’s emotional appraisal
of progress towards them. AM also helps the working self formulate goals that are
realistic, and therefore more likely to be attained, “‘so what goals the self has will be
dependent on one’s own memories on how useful and effective they are. From this
point of view the working self makes available memories and knowledge that are
congruent with the goal of the self”’ (Conway, 2001, p. 1367).

Similar arguments have been put forward by Markus and Nurius (1986) who
proposed that autobiographical knowledge may help individuals formulate ideas about
how they would like to develop and change in the future (so-called ‘possible selves’),
and by (Baddeley, 1987) who maintained that AM is essential in solving problems
and forming opinions and approaches that direct people’s goal-directed actions.

Wilson and colleagues have provided empirical evidence to support theoretical

notions of a link between AM and self identity. Wilson and Ross (2000) asked
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participants to describe themselves, focusing on either providing an accurate or a
favourable evaluation. Wilson and Ross (2000) found that this manipulation of
individuals’ goals influenced their recollection and appraisal of former selves.
Compared with those who had been given the accuracy goal, individuals with the self-
enhancement goal were more likely to present their previous selves as inferior, thus
boosting their current evaluation of self. Wilson and Ross (2003) argued that, “by
derogating the past, individuals are able to create an illusion of improvement without
greatly misrepresenting their present strengths and weaknesses” (p. 140).

The influence between self-identity and AM also appears to be bidirectional:
not only do individuals’ current self-views, beliefs and goals influence their
recollection and appraisal of former selves, but AMs impact on one’s current self
view. Wilson (2000, cited in Wilson and Ross, 2003) varied university students’ sense
of closeness to past events of positive and negative valence by asking them to place
events from high school on two different time lines: one that started at birth, and one
that started at age 16. Wilson (2000) found that people represented these events as
being much closer to present time if they were given a time line spanning their entire
life than one that only spanned the last few years. Importantly, manipulating
individuals’ perception of distance to past events was related to how they appraised
their current selves. If the manipulation resulted in students feeling closer to a
negative event that occurred in the past, they were more likely to evaluate their

present selves less favourably than those students whose perception had been
manipulated to make them feel more distant from past negative events.
Naturalistic observations also support the notion that the valence of AMs

impacts on one’s current mood. For example, people report feeling happier and more

satisfied after recalling a positive past experience, whereas a distressing memory
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results in a diminution of feelings of happiness and satisfaction (e.g., Martin, 1990;
Salovey, 1992). But there are times when this matching in emotional valence between
past memories and current views of self does not prevail, with, for example, positive
memories depressing the rememberer (e.g., Nolen-Hoeksema, 1987). Clark, Collins,
and Henry (1994) explained such counter-intuitive effects by arguing that memories
will only cause matched reactions in emotional responses if the individual represents

the past self who experienced these events as representative of one’s current self.

1.2 Developmental Accounts of Autobiographical Memory
Early studies into children’s AM concluded that children do not begin to recall past

experiences until the third year of life, with their early recollections containing only
generic information (Hudson, 1986; Nelson & Gruendel, 1981; Nelson & Ross,
1980). Similarly, older children and adults are unable to recall experiences before
around age 3 (e.g., Pillemer & White, 1989), hence the label ‘infantile amnesia’
(Freud, 1905/1953). From age 2, children become able to provide accurate
information about their experiences in response to questions from parents (Fivush,
Gray, & Fromhoff, 1987; Hudson, 1990; Nelson & Fivush, 2000). By the time they

reach their fourth year, children begin to take a more active role and to recount past

experiences in a coherent manner, and age 4 sees the full emergence of the AM
system, with 4-year-olds being able to organise their memories chronologically
according to a systematic cognitive structure so that “they know that they have had a

past and can expect the future” (Neisser, 1988, p. 178). There is thus some delay

between the initial emergence of AM and a fully functioning elaborated system of

encoding and retrieving past experiences.



Chapter 1 Determinants of Autobiographical Memory Development

Numerous theoretical accounts have been proposed to explain infantile
amnesia and AM development (see Reese, 2002, for a review). Like the theoretical
work in the adult literature discussed above, developmental accounts have focused on
(a) relations between self and AM, (b) how social interaction shapes children’s
autobiographical recall, and (c¢) how the emotional content of events impacts on how
well they are recalled. Theories which centre on how interpersonal interaction

determines AM have considered the effects of both the family and the broader cultural

environment.

1.3 Developmental Accounts of Relations between Self and
Autobiographical Memory

Some researchers have proposed that aspects of children’s self development
determine AM, with a focus on basic self-recognition (Howe & Courage, 1993, 1997),
or the more sophisticated understanding that self is stable and endures over time (e.g.,
Neisser, 1988; Povinelli, 1995).

Howe and Courage (1993, 1997) argued that self-recognition is the essential
attribute that facilitates AM. Children first begin to pass tests of self-recognition such
as the rouge test (Amsterdam, 1972) at around 15 months, with the majority of 24-
month-olds recognising that the image they see in a mirror is a reflection of
themselves. According to Howe and Courage (1993, 1997), children who do not have
this conception of ‘cognitive self’ are incapable of encoding memories as self-relevant
because they have no ‘me’ to which they can attach the memory. Viewing self-

recognition as a prerequisite for AM thus explains why older children and adults are

unable to recall any experiences from the first 2 years of life. In contrast, Povinelli

(1995) proposed that AM is dependent upon a more sophisticated conception of self,
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arguing that children cannot recall AMs until they are capable of understanding the
relation between past and present selves. Povinelli assessed this understanding of self
using a delayed self-recognition task (Povinelli, Landau, & Perilloux, 1996) in which
children were shown a video of themselves in which a sticker was surreptiously
placed on their backs. Povinelli et al. (1996) reported that none of the 2-year-olds who
watched this video reached to remove the sticker, in contrast to 25% of 3-year-olds
and 75% of 4-year-olds, leading them to argue that an enduring sense of self is not
achieved until age 4. Thus, according to Povinelli’s (1995) view, full AM emerges at
age 4 because of the advances in children’s self-understanding that occur at this age.
Welch-Ross (1995) also argued for children’s self-concept playing an
important role in AM development, although she maintained that it was an organised,
psychological concept of self, rather than the more basic forms of self-concept
discussed above, that was instrumental in AM development. Drawing on work by
Eder and colleagues (Eder, 1990; Eder, Gerlach, & Perlmutter, 1987), Welch-Ross
(1995) argued that children begin to form an organised, psychological concept of
themselves at around age 3, thus coinciding with the earliest age at which memories
are recalled. However, for Welch-Ross (1995), even this more sophisticated
representation of self is not sufficient for AM development; in addition, children’s
metacognitive capacities determine AM. Specifically, Welch-Ross (1995) highlighted
two metacognitive abilities required for recall of one’s own past experiences: (a)
recognition that knowledge of an event is dependent upon personal experience of it,
and (b) an understanding that remembering is a mental state. In children who possess

these abilities, episodic memories will only become AMs if they are relevant to the

child’s conception of self.
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In focusing on the role played by metacognitive abilities, Welch-Ross (1995)
drew on the work of Perner (1990, 1991) who highlighted how AM depends upon
children’s capacity to understand how they have acquired a piece of knowledge. In
support of this argument, Perner (1992, cited in Welch-Ross, 1995) reported positive
associations between children’s AM and their performance on tasks that assessed their
understanding of the origins of their knowledge. Welch-Ross (1995) proposed that
these metacognitive abilities are prerequisites for the elaboration and refinement of
AM, rather than for its initial emergence.

In later work, Welch-Ross (1997) focused more explicitly on the role played
by children’s theory of mind abilities, rather than their more general metacognitive
understanding, in children’s developing AM. In addition to understanding the origins
of one’s knowledge, possessing a theory of mind entails the ability simultaneously to
represent different perspectives on the world. Without this ability, children would be
unable to pass the classic tasks designed to assess theory of mind understanding, such
as the unexpected transfer (Wimmer & Perner, 1983) or appearance-reality (Flavell,
Green, & Flavell, 1983) tasks. Welch-Ross (1997) argued that theory of mind may be
crucial for AM because it enables the individual to entertain the possibility that past
events may be remembered differently by different people.

At present, however, there is little empirical support for any of these theories
of AM development. For example, studies investigating the link between AM and
children’s theory of mind (Permer & Ruffman, 1995) or more general metacognitive
abilities (Perner, 1990, 1991, 1992) have considered only children’s recall for stimuli
presented in structured laboratory-based tasks, so links with children’s broader and

naturalistic AM have not been addressed. Moreover, since these studies have only

addressed concurrent relations with AM, they cannot speak to the issue of whether the
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acquisition of metacognitive or theory of mind skills is causally related to advances in
children’s AM.

With respect to relations between AM and self, the results of studies in this
area are complicated by the fact that AM has typically been assessed from the
autobiographical narratives children have produced in collaboration with their
mothers. For example, Harley and Reese (1999) addressed whether children’s basic
self-recognition predicts how they recall memories with their mothers between 24 and
30 months. Although Harley and Reese (1999) reported an association between early
self recognition and children’s subsequent volume of memory, follow-up analyses on
the same data (Reese, 2003) suggested that this link was not direct. Reese (2003)
reported that mothers’ reminiscing style during the AM task mediated the link
between self-recognition and children’s AM recall. Children who showed early self-
recognition had mothers who later engaged in more elaborate conversations about
past experiences. Thus, it may be that the cognitive advances associated with self-
recognition prompt mothers to talk to their infants about the past in more
sophisticated ways, and it is this maternal talk, and not children’s self-recognition,
that is directly related to children’s AM.

One could make similar arguments relating to the debatable direction of cause
and effect for relations between children’s theory of mind abilities and AM recall.

Indeed, Reese (2002) highlighted the fact that theories that focus exclusively on child-
centred attributes are unlikely to provide satisfying accounts of AM development
because such attributes “cannot be considered a solely endogenous characteristic of
the child” (p. 130). This inability to assign attributes exclusively to the child 1s

problematic for accounts of children’s AM development for a number of reasons.
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First, the child-centred attributes identified as being important for AM
development, self and theory of mind are themselves dependent on interaction with
others. As discussed above, psychological discussion of the self is invariably framed
within the context of social interaction. Similarly, theory of mind is now known to be
influenced by a wide range of social factors, such as the quality of family interaction
both during infancy (Meins et al., 2002, 2003) and the preschool years (Dunn, Brown,
Slomkowski, Tesla, & Youngblade, 1991), frequent contact with extended kin (Lewis,
Freeman, Kyriakidou, Maridaki-Kassotaki, & Berridge, 1996), and participation in
communicative exchange with others from birth (Woolfe, Want, & Siegal, 2002).
Because both self and theory of mind appear to be determined by social interaction,
this raises the possibility that these factors are not directly linked with AM, and that
those aspects of social interaction that predict the development of self and theory of
mind also determine AM.

Second, one could argue that developmental researchers have not focused on
those aspects of self most salient for AM development. Recall that the adult literature
highlighted relations between individuals’ evaluations of current selves with regard to
their previous experiences. It would therefore seem reasonable to hypothesise that
children’s recall of past experiences develops in relation to their ability to evaluate
their conception of self, rather than being determined by their more basic
understanding of self. Given that there is considerable variation in AM at ages beyond
the point at which children attain a self concept and a representational theory of mind,
it is clear that these factors cannot account for individual differences in AM in older
children. No study has yet investigated the link between children’s evaluations of

themselves and their personally-generated AMs, although one study has addressed
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how mother—child conversations about the past relate to whether children have an
organised conception of self.

In a study involving 3- and 4-year-olds and their mothers, Welch-Ross, Fasig,
and Farrar (1999) assessed mother—child conversations about four emotional events in
the child’s past, and the children completed Eder’s (1990) Children’s Self-View
Questionnaire (CSVQ). In the CSVQ, children endorse one of two opposing
viewpoints (e.g., I like to tease people versus I don’t like to tease people, I never do
things that I am not supposed to do versus I sometimes do things that I am not
supposed to do) to give a picture of their evaluations of themselves. Eder (1990)
presented 3 factors from children’s responses to the CSVQ: self-control, self-
acceptance via achievement, and self-acceptance via affiliation. Welch-Ross et al.
(1999) assessed their participants’ organisation of self-knowledge with reference to
these three factors, arguing that a child who has an organised conception of self will
endorse statements in a non-random fashion, indicating that they perceive their
behaviour across a range of different contexts to be organised around the same
fundamental characteristics. Welch-Ross et al. (1999) reported that children’s
organisation of self-knowledge was predicted by mother—child emotional talk;
specifically, children’s exposure to talk that explicitly involved their emotional
appraisal of a situation (e.g., you had fun at that party) was positively associated with
organised self-knowledge. However, although these findings are suggestive of a link
between children’s evaluations of self and their AM, because this study assessed
children’s AM in the context of mother—child talk, it is impossible to establish

whether children’s self-evaluations relate to individually recalled and constructed

AM:s.
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The fact that research has tended to assess children’s AMs from mother—child
conversations about the past is particularly problematic since individual differences in

how caregivers talk to their children about the past are known to relate to children’s

AM.

1.4 Interpersonal Interaction as a Determinant of Autobiographical
Memory

A considerable body of evidence exists to support the contention that
differences in parents’ style of talking about past events with their children make a
significant contribution to children’s own AM abilities. Researchers adopting the
social interaction perspective on AM (e.g., Fivush, 1991; Nelson, 1993) regard
parent—child conversation about the past as essential for children’s AM development
because such conversations help the child to recognise which events are important in
terms of their self-concept and provide a framework for organising their memories
and how to recall them. Thus, all parent—child past conversations are important, but
certain ways parents talk with their children about the past have been found to be
particularly effective in facilitating children’s AM.

Two separate parental styles of reminiscing about the past have been
described: elaborative or topic extending, and repetitive or topic switching (Engel,
1986; Fivush & Fromhoff, 1988; Haden, Haine, & Fivush, 1997). Elaborative style
involves long conversations about each past event, containing many elaborations (e.g.,
moving to different aspects of the event or providing new information) and
evaluations of the child’s contribution to recalling the event. Repetitive style involves

many repetitions of questions or remarks, ‘fill-in-the-blank’ comments (e.g., “we flew

to Italy in a ...”") and memory prompts whereby the child is requested to remember
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without any additional cues being given to aid recall. Parental style has been found to
be stable over time (Reese, Haden, & Fivush, 1993), across children in the family
(Haden, 1998), and across events that are either shared or not shared with the child
(Reese & Brown, 2000). Child gender has, however, been found to influence parental
reminiscing style. Parents are more likely to adopt an elaborative style when
reminiscing with their daughters than with their sons, which may partly explain why
girls tend to recall more autobiographical information than boys (Reese & Fivush,
1993; Reese, Haden, & Fivush, 1996). Child gender effects on parental elaboration
are most pronounced when parents are talking about emotional events; in these
contexts mothers are even more elaborative with their daughters than with their sons
(Adams, Kuebli, Boyle, & Fivush, 1995; Fivush, Berlin, McDermott Sales, Mennuti-
Washburn, & Cassidy, 2003; Fivush, Brotman, Buckner, & Goodman, 2000).
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