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ABSTRACT

This thesis examines Arab EFL (university ) learners’ attitudes towards
and perceptions of the target language people and culture as independent
variables that have possible effects on their EFL achievement; as a dependent
variable. It also investigates to what extent each of the independent variables
can be used as a predictor of EFL achievement. The association between
attitude and perception is also examined.

Chapter One introduces the main theme, problem, hypotheses, questions and
procedure. The study scope and limitations are also introduced in this chapter.
Chapter Two provides information about the learners’ (subjects) socio-cultural
milieu, and educational background. This is necessary for understanding the
learners’ line of thought. Chapter Three explores the state of the art. Previous
relevant research is reviewed and definitions of the relevant terms are given.

Chapter Four introduces and discusses the research tools and procedures.
The validity and reliability of the study tests are established.

Chapter Five presents all the data obtained, their analyses and discussion. It
is statistically and theoretically established that there is a positive correlation
between attitude and perception and between them on the one hand and the
learners’ EFL achievement on the other. Attitude and perception are found to
be positively correlated and to have very high predictability value. Research
evidence shows that the Arab EFL learners perceive themselves as almost
completely different from the English people.

Chapter Six provides further analyses based on interviews which show that
the learners’ atitudes towards and perceptions of the English are based on their
religious beliefs. This chapter also deals with textbook analysis.

Chapter Seven sums up the research procedures and findings. It also suggests
criteria for incorporation of cultural information in an EFL syllabus.
Suggestions for further studies are made.
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CHAPTER ONE

The Attitude - Perception - Achievement Matrix

1.1 Introduction:

In the foreign language classroom there are many related and influental
factors which theoreticaily pertain to both affective and cognitive domains.
Traditionally, the latter used. unfortunately, to be the main concern and aim
of the EFL teacher. In discussing foreign language learning / teaching aims
Wilkins (1986:9) draws a useful comparison between the traditional and

modern views and states what such aims should actually be :

Traditionally language learning was said to help 'train the mind'
because the learners had to familiarize themselves with rules
and structures which diverged substantially from those of the
mother tongue. While this possible contribution to cognitive
development is not denied by modern methodologists. the
benefits brought by foreign language learning are now seen as
being potentially wider than this . Each language encodes a
somewhat different perception of the worid about us. and to
learn language effectively means that one must be able to
appreciate. if not adopt. that different perception.

Infact. some affective vanables such as attitude and motivarion have recently
received high levels of artention leaving relatively untouched the very
important variable of 'perception’ which. in our opinion, is always operative
with and inseparable from 'attitude’. As far as EFL is concerned. we
need to know how far the learners attitudes towards and perception of the
target language natives and culture influence their achievement in English: in
other words their learning of the target language. To investigate the
association between such attitude and perception on the one hand with the

EFL learners achievement in English on the other, was the aim of this research .



This chapter provides the general theoretical background of the teaching
problem the present research is dealing with. It discusses the reasons for
choosing this particular problem. the purpose. hypotheses. scope and limitations
as well as its significance as an empirical study. Preliminary definitions ot
the relevant terms are given. The notions of 'culture distance and 'prejudice
are also introduced. This chapter is also meant to set the scene for the
theoretical argument that will follow in the subsequent chapters. A preliminary

review of previous relevant studies is also provided.

1.2 STATEMENT OF THE PROBLEM:

Traditionally. in foreign and second language teaching teachers seem to
be mainly concerned with their learners ability to produce grammatically correct
language, acquire communicauve fluency, and at best, achieve native-speaker-
like competence and proficiency. The teachers are more preoccupied with
the linguistic than affective aspects of the learning - teaching operation. The
learner of a foreign language is a human being who has needs, feelings. attitudes
and experiences among many other non-linguistic variables that influence his

her ability to learn that language. This is what Tarone and Yule (1989:133)

assert (0 be influential in language learning:

-

The recognition of the fact that the learners have needs in what
may be termed the 'affective’ domain. which are at least as
important as their need in the 'knowledge’ domain. has resuited
in the identification of a number of factors which are claimed to
influence the learning process. Concepts such as attitude.
motivation. self-confidence. and anxiety are frequently invoked
in discussions of what makes a successful language learner.

Ellis (1987), Stern (1984): Mackay (1981), Waters (1980). and many
others, hold the same view. This implies that a possibility exists that the
‘affective domain’ can also be conceived as a set of factors affecting

language learning success or failure. In Qatar, where I have been invoived
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in EFL teaching at the University of Qatar since 1986. there has been a
general complaint about the low standards of English of the students and
graduates of Qatar University (Qotbah.1990:1: Abo-Galaiah,1992: 59- Hassan et
al .1993:2). Being a teacher of English to Arab students for more than 32 years.
in Egypt. the Sudan and Qatar, 1have abserved that their perception of the
western world in general and the English people in particular is unmistakably
erroneous. Most of them still reiterate and maintain the old image of the
English people as the hated imperialists as is illustrated by Al Sayed (1989:47) :

the hostility and suspicion one notices in the Arab students’
attitudes towards western languages and cultures is natural,
since it stems from the fact that tire west (Britain, France, and
Italy) colonized the Arab worid. Since English is a western
language. it is viewed by Arab students as a product of
i ali

Al Sayed (whois an Arab Ph.D. holder teaching English at university level
for more than thirty years) also talks about the Arab students’ integrative
motivation which he claims they do not have. He contends that the only
motivauon they have is barely instrumental. Al Saved echoes a considerable
proportion of the old generaton who have not been able to shake off their
prejudices 1n spite of their high levels of education(see V1.4.3). \ly teaching
experience-has led me also to notice a positive uassociation berween the
EFL learners attitudes towards and perception of the English people
and culture, as such. on the one hand and their EFL achievement on the
other. It has been noticed that. in general. the low achievers usually hold
negatve attitudes towards and images of the English people and culture whereas
many of the advanced students do not. However, Al Sayed has not provided
any empirical evidence to support his views. Indeed. the issue is important
and crucial enough to deserve serious research and careful investigation
rather than mere speculations and unsubstantiated generalizations. Here. for

instance, we would argue that it is impossible to overlook perception as
interrelated with both 'attitude' and 'motivation'.
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Perception is used in this research o mean:

the continual matching of a complex reality to patterns or
templates already learned.

Cronbach (1977:477)

In simpler terms, 'perception’ in this research means the mental parterned
processes by which we see, understand. interpret. and evaluate cues. As regards
the definition of attitude. the definition adopted by the present research, for a
start, is the one given by Thorndike (1969:382):

An attitude is a tendency to favour or reject particular groups of
individuals, sets of ideas. or social institutions.

Given that. the present study aims to investigate Arab (Qatari) students
auitudes towards and, perception of the English people and culture and to find out
whether both are. jointly, interactively associated with the students' achievemnent
in English as a foreign language. Inthe light of the foregoing argument and
on the basis of the researcher s observation that there is some gap berween these
EFL learners world and that of the target language people’s, it seems necessary
to invesuigate the notionof culture distance' as proposed by Baron and
Byrne (1981 : 154) who provide asimple explanation of what social /cultural
distance means. They say:

Attempits to measure the behavioral component of prejudice
have often involved the use of social distance scales. These are
designed to assess the degree of closeness or intimacy to which
individuals are willing to admit members of various social groups.

[n bref, the theme of the present research surged up as a result of our
observation that the majority of the Qatari university students . particularly
the EFL low achievers. refrain from enrailing themselves in EFL classes taught
by native speakers of English. EFL classes taught by Arab teachers of English
are usually full of students whereas the other classes taught by British and



American teachers suffer from the scantiness of learners. This constitutes a
serious problem the umversity has to address. Informal and casual discussion
with these students have led us to realize the existence of some prejudices against
the English. in particular. structured on unrealistic stereocypical images of them 1n
addition to the image cited above (imperialists). These students seem (o sustain a
social / cultural distance between them and the English teachers in particular and
the English people in general. Because of this distance, communication across
cultures is beset with many breakdowns. For example. Condon and Yousef
(1975 :122) 1illustrate how misunderstanding can occur even when nonverbal

comumumcarion across cuitures is misinterpreted:

The British professor of poetry relaxed during his lecture at Ain
Shams University in Cairo. So carried away was he in explicating a
poem that he leaned back in his chair and so revealed the sole of
his foot to an astonished class. To mahke such a gesture in a
Moslem society is the worst kind of insult. The Cairo newspaper
the next day carried banner headlines about the student
demonstration which resulted. and hey denounced British
arrogance and demanded that the professor be sent home.

This anecdote has very important implications at the forefront of which comes
the students holding the professor s demeanour as representative of all the
Britsh people and condemning them as arrogant. The poor professor must have
been shocked by this incident which resulted. obviously, from some culturai
misunderstanding. Such a problem is not peculiar to the students of one Arab
country but. probably, to all the other Arab Muslim countries. Consequently.
this research is meant to examine the Arab learners’ stereotypes about and
prejudices against the English people and culture which may be based on some
cultural misunderstanding. It also intends to investigate how remote or close
these Arab EFL learners keep distance between them and the English people.
This is feasible through computing the difference between the students' raring
of themseives (perceptually) and their rating of the English people in the
perception test. Another objective is to invesugate the extent to which this
distance impinges on their achievement abilities in the target language.



Attitude and percepuon change will also be examined within the perspecuve
ot the Gulf War (from17.1.91 to 26.2.91) and consequences. It will be
interesting, after the Gulf War. to seeif the students imagery of the English
people. as members of the western world, has undergone any changes.
Needless to say, the Gulf waris supposed to have put the western world into
more favourable light for their support to the Gulf states in their fight against
the Iraqi aggressors. Accordingly, their attitudes towards the western world. in
general. should be expected to have been favourably influenced. On the other
hand, itisa good opportunity to see to what extent the Arab young people s
agitudes and mental images are susceptible to change or too ingrained by their
own cultural knowledge and / or experience to allow change. The association
between perception or the mental image and attitude as well as the possibility
of their change has already been highlighted in discussing foreign language
teaching and learning. Indeed, Byram (1989:51-2) explains the issue

succinctly and clearly :

it is (also) necessary to take account of the students' existing
cultural hnowledge and experience if the potential for attitude
and perception change is to be realized. This requires
consideration of how pupils' interpretation of a foreign culture
is influenced by both their established experiences or schemata
and by the selection of experience made for them by the
textbook writers and teachers.

In oursituation itis the selecuon of experience made for them by their
national mass media and perhaps teachers as well as textbook writers that needs
our artention. Teaching or learning a second or a foreign language. therefore.
involves a host of complex processes that pertain to aimost all the anthropological
domains. be they of psychological, physiological, cultural, social. political. or
linguistic nature. Learning the structural system of a language or its grammatical
rules and acquiring a rich repertoire of its lexicon does not mean that learning
the language has been successful. Inlearning or teaching a language we have to
consider the grammarians concern with the distinction between language use as
opposed to usage, or decontextualized data as opposed to contextualized data, a
distinction which is explained by Coulthard (1977 : 9):
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a sentence is an instance of usage in so far as it is discoverable
in an utterance. but in so far as that utterance makes a
statement of a particular kind it is an instance of use,

Coulthard argues that rules of usage are exemplified in sentences but ruies of
use describe how utterances perform social act. This shows that language use
seems torest exclusively on the accepted conventions and social semiotics of

the community in which the languageis spoken as a mother tongue.

Language may also reflect in some degree certain aspects of the
society in which it is spoken. It may reflect the interests,
needs. experiences and environment of the people who
speakh it

Giles and St.Clair (1979:1)

Consequently, explaining how a foreign language is used involves explaining
the behaviour of its speakers cancomitantly with their patterns of life and mind.
It follows then that if we 'dislike’ or 'misinterpret' such patterns, we may
muisunderstand their language or even 'dislike it. In more precise words, it is
assumed here that there is a positive association between the foreign
language learners artitudes to and perception of the target language people and
culture on the one hand and their achievement in the target language on the
other. Burstall (1978:1) agrees with and cites Stern (1963) as saying that there
was a particularly urgent need for research into those factors which might lead
to the development of positive atutudes towards foreign people and their
culture, with potentially beneficial or detrimental effects on the acquisition
of the language in question.

The problem then is:

Do the EFL learners' attitudes towards and perceptions of the English
people and culture interfere with or affect their achievement in English?



In the light of the above question and discussion it secems a necessary
preliminary step to tease out, orina more technical term, analyze the learners’
perceptual images of the foreign language culture and people along with their
attitudes towards them. The weatment of the two variables of attitude and
perception as closely interrelated in language learning has been supported
theoretically. For example, Wlodkowski (1985: 7) cites Ellis's (1962) definition
of ‘attitude':

A useful functioral definition of an awtitude is that & is a combdination
of a perception with a judgment that ofter resuls in an emotion that
tmflnences debaviour.

In the same vein Bochner (1982:18) states that ;

Auztudes towards other people and groups are linked with the way
m which the target persons are percewved.

In the present study. however, we are not only interested in correlation
coetficients between and among attitude. pereeption. and achievement, but also
in unveiling stereotypes. prejudices. and in highlighting the merits of cultural
studies in English language tcaching inclusively. Burstall (1978:12-3) points
out that the relationship between auiude towards foreign people and learning
the foreign language has alrcady been the subjectof a number of studies.
We should reter to those conducted by Morse and Allport (1952). Johada (1953),
Allport (1854), Pimsleur ct al (1962), Lambert ct al (1963). and Lambert
and Klineberg (1967), Gardner and Santos (1970) and Gardner and Lambert
(1972). More recent studies were conducted by Gardner (1980:1983); Gardner
and Smythe (1984); and Byram (1989, 1990, 1991).

However, to the best of our knowledge, according to an ERIC on line search
carried out at the Universiy of Qatar in 1991, there is no empirical literature
available on the Arab EFL leamers’ attitudes in conjunction with their perception

of thetarget language people and culture as interactively and integratively
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associated with their achicvement in the foreign language. The present research
is intended to fill this gap.

In the light of the above argument it scems warranted that recognition of
the cultural attitudes and their concomitant perceptual images is an imperative
educational and pedagogic objective. In the foreign language class attitudes are
very active :

an instructor of adults car be quie assured that thewr (the learners’)

attitudes will be an active influerce or their motivation to learn from the
moment the instruction begins.

Wiodlkowsk: (1985:47)

However, it scems that human alfective tactors have not been given due
attention, so tar, as essential components ol the foreign language teaching and

learning operation. Perhaps. this emanates trom the misunderstanding of what
language is:

IR the furst place many people's ideas adout language, what & is and
bow it works, are folk lore with little basis in truth; indeed
Jrequently they are misieading. ....Most professioral people drow
far more adout ecoromics, sociology or the internal combdustion
engine thar they do about language.

Marland (1989:67)

Marland proceeds to demonstrate that language learning has many aspects
other than the linguistic. Wilkins (1986) also suggests taking perception of the
foreign society and people into account while leaming or teaching the foreign
language. He proceeds to discuss how we are able | through a foreign language,
to see that other socicties sometimes have ditferent values and diftferent attitudes
from ourselves, and that we can be led w aceept that such differences exist.

In a nutshell. Wilkins (ibid :1(}) summarizes his argument by stating that:
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All of these may help to develop a cognitive and cultural
Sflexibility and openness which may in turn reduce our
dependence on cultural stereotypes and our ethnocentricity.

I. 3 Purpose of the Study:

Insofar as the focus of the present study is on the association between
the affective and the cognitive components of the EFL learning operation,
the present research is meant to investigate the extent to which the EFL
learners cultural flexibility' and open attitudes' towards the English
people and culture has the potential to achieve the educational aims of foreign
lang;uage teaching. This intellectual and affective interrelationship has often
been sought and called for. For example, Burstall (1979:1) surveys the findings
of some research studies on the relationship between artitude and achievement
and concludes by citing Gardner and Lambert (1972) as saying that the major
causauve vaniable influencing foreign language acquisition is the learner s attitude
towards the foreign culture, on the grounds that this attitude represents a
more stable personal characteristic than any previous experience of achievement.
Burstall (ibid :13), however, taiks about the NFER study whose results point
in the opposite direction stating that the development of attitudes towards foreign
language learming during later years (of the learners' school life) may be
powerfully influenced by the learners initial and formative experience of
success or failure in the language learning situation. However. Burstall does
not say whether this initial success or failure were causally associated with
or dissociated from such affective variables in the first place.

On the basis of the above argument, the question of directionality as far as the
asociation between attitudes, perceptions and achievements are concerned is never
easy to answer. Do attitudes and perceptions affect achievement or does
achievement affect both ? For example, doesone's success in EFL tests lead
one to have positive attitudes towards and perceptions of the speakers of this
language ? or do positive attitudes and perceptions as such influence one's

success and failure in learning the foreign language ? For research purposes, we
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must decide on one of these two alternatives.

In the light of the above exposition, the main objective of the present
research lies in the fact that it is meant to pinpoint the cultural differences
between the Arabs, at large, and English culture (inclusive of people) as perceived
by the Arab Qatari EFL leamers; the subjects of the present research. This will
provide the teachers of English with an overview of the crucial areas which
ought to be dealt with tactfully, skillfully, and ingeniously as well as with
the areas that need be avoided in order to prevent the learners contracting
prejudices against the target language people and, perhaps. consequently
against the target language itself:

Prejudice or active dislike diminishes motivation and interferes
with learning.

Graham and Lilley (1984:296)

Investigating the learners’ artitudes and perceptions as such is hoped to add a
new dimension to the EFL learning-teaching process; namely the EFL learners
inrospecting their own atitudes towards and perceptions of themselves or of their
ethnic group. This is required for the personality development at large.

All bur personal growth activities are aimed at understanding
oneself in relation to others and the environment.

Michelozzi (1984:12)

In so doing we become more aware of our personal identity, a knowledge
which is necessary to be able to interact with our own ethnic group as well as with
other ethnic ones. Weall seem to be making decisions based on how we see
ourselves; our feelings, our needs, our values. and our line of mind as same or
different from those of our ethnic group and of other ethnic groups. On the
national level, a person from an underdeveloped society will see himself / herself
asbelonging to acultural pattern different from that of a person who belongs to a



western country for instance. Assuming that both persons meet somewhere. we
cannot exclude the assumption that something will go wrong between them due to
the fact that they come from different cultures (Condon and Yousef, 1975:
Hayakawa, 1978; Marin and Salzar,1985). More importantly, it would be to
the advantage of the students themsejves to be made well aware of their own
prejudices if they have gotany, even if such prejudices might be nationally
supported. For example, an undercurrent negative attitude towards and a
distorted image of the English people, atlarge, might be incorrigibly incurred
by the nation -wide sentimental/ campaign to have Arabic repiace foreign
languages (English) in content areas. Al Sayed ( 1989:56). The nations mass
media and particularly the press can foster such ethnic or cultural prejudices
by portraying other cultures as antagonistic. Suffice it to quote here one of the

most famous Arab writers discussing the western culturein a Qatari popular
daily newspaper:

Talking about the crisis of the western culture remains still no
more than an expression of criticism of and exasperation at the
western policies against and negative attitudes towards us.

Al Jammal (1993:9), source: Al Sharq Daily

Aumversity student who takes pridein his /her own national identity may
take sidesas aresult of reading such a statement. This applies to the Arabs
everywhere. Inresearch conducted by Fahmy and Bilton (1992:270) it was
found that the Arabs' prejudices' against aliens are nationally fostered :

The promotion of English in a country that has had limited
contact with the West is a daring and potentially risky business.
While the local government may seek economic growth and
prosperity, it may fear that the spread of English could lead
to cultural contamination and social unrest. By training their
English language teachers at home, government officials may be
trying to circumvent this. However. how can the cultural impact
of a foreign language be neutralized ?

National educational policy makers may be influenced by such antagonistic
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waves and base their policies on prejudiced principles that are extremely
deleterious to the entire process of foreign languageteaching in their countries.
Thisis animportant point that encapsulates the unsolved dilemma of teaching
English not only 1inthe Arab Gulf context but perhaps in the Islamic world
at large. This quotation refersto the Arabs of the Gulf State of Oman who
are culturally very much similar to the Qataris. The question posed by
Fahmy and Bilton represents a problem that needsto be tackled in this part
of the world ( The Arab Gulf States)before attempting any remediation to the
educationally more serious problem of the inability of the ELT programmes.
syllabuses and courses to produce EFL achievers with a reasonable level of

proficiency, (1.e.who can commumcate well and efficiently; orally and in writing).

Fahmy and Bilton (op cit: 272) quote Abuhamida (1984) as saying:

The Arabs find themseives in a dilemmma, torn between loyaity
to Arabic. out of ideological. cultural. and nationalistic values
. on the one hand. the linguistic concomitants of importing

and adopting technology from its English-based sources. on the
other.

Given that. it seemsa necessary step to explore the area that separates
both the Arabic and English cuitures and then single out faulty or erroneous
negauve attitudes and images for educators to deal with by providing a good deal

of evidence against them. Such evidence can be provided by the course designer,
the matenial writer and the teacher.

In the course of the present study , the following steps will be taken :

1. The state of the art will be reviewed to provide more insight into this
pedagogical issue.

1. The EFL teachers views on cuiture studies in EFL teaching will be
obtained and analyzed.
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3. The students' cultural stereotypes and prejudices will be unearthed for both
the students and teachers to examine and deal with. Atttude and image
change will be examined with view tothe historical event of the Gulf

War to see whether the subjects attitudes and images are persistent.

4. The EFL teaching materials / textbooks will be analyzed to see how far
they contribute to the learners’ acquisition of favourable attitudes towards and
positive perceptions of the target language native speakers and cuiture.

This specific type of EFL leammers. namely, Arab Muslims, need help in
solving their problem of low achievement in English. Measuring the students
auitudes and perceptions as such will serve the purpose of pinpointing the
atfecuve source of the ailment. Inthelight of an " OnLine ERIC File search
carried out in the University of Qatar in 1990 and 1991 and with view to
review of the relevant literature. it is evident that this type of research has
never been conducted inthe Arab Gulf Region. in genperal. nor in the State
of Qatar in particular. The common research interest has been in the leamers
auwitudes towards foreigners in general irrespective of the association between
such auitudes and the learners achievement in the foreign languages they are
learning or of the association between their attitudes and perception. as proposed
by the present research. For example. the only two attitude studies related
to the Qatari context are those conducted by Melikian and El-Dreny (1983)
who measured the Qatan students' attitudes towards 13 different nationalities, and
Gaber (1986) who did the same. These two studies are locally published (a
the University of Qatar) under the auspices of the Educational Research Centre
of Qatar University. They will be discussed in chapter three in this thesis.
Investigating the students' attitudes in conjunction with their perceptions as such
should be made with the object of finding out if the subjects have any hostile
auitudes to the native speakers of the target language and if such attitudes
are detrimental to their learning that language effectively.

As already argued, it is not enough from the practical point of view to
find out that the learners attitudes towards the English people are, for example,

negative or positive. Infact, it is extremely useful to unravel the negative features
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of the "perception” these EFL learners have of those people and of their
culture which underlie their negative attitudes towards those people and, most
probably, towards the learming of their language as well. Again. reference
here should be made to ‘self perception’ as associated with perception of others.
Hayakawa (1978) speaks about self-images, realistic or unrealistic, which he
maintains to be equivalent to self-mapping which omits an enormous amount of
one’s actual self. This means that when a person perceives him or herself, this
person tends to have a mental contour of his or her own image leaving out all
unnecessary details just like a map which is a brief representation of the main
features of much larger physical areas. This mapping process is applied to auto-

and hetero-perception, but has its own pitfalls. Hayakawa concludes that :

The pitfails of map-territory relationships therefore threaten the
adequacy of our evaluations of ourselves as much as they

threaten the adequacy of our evaluation of other people and of
external events.

Hayakawa (1978 : :285-6)

Thus, such pitfalls are best viewed from the “cultural distance” perspective.
Only then canteachers and educators take the necessary practical measures of
recufying the image, reversing these negative attitudes. and clearing up any
concomitant or resultant misconceptons.

Because attitudes are learned . they can also be modified and changed
(Wlodkowski ,1985:46), it is worth investigating how much attitude change
has taken place as a result of the English participation in the Guif War side by
side with the jeopardized Guif States. If the change is not significaat. it indicates
the existence of a serious affective problem that must be addressed immediately.
Eliciting the learners perception of the English peopleand culture from their
own verbal behaviour will impart very useful information about the nature
and source of the problem. This is the main content of chapters six and
seven in this thesis. Inthe light of the foregoing exposition. we could state that
our concern as teachers is whether to teach about the English culture and people
simultaneously with the English language, andif so, what cultural areas need be
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considered. For example, do we needto cover such topics as the famaly, the
educational system, the literature, the art, the relation between sexes ? We cannot
decide which areas need our pedagogic attention unless we conduct an empirical
research which provides us with information about the cultural areas which are
commonly misunderstood by our students. We aiso need to know whether the
learners’ attitudes and perceptions of the target culture and people are associated
with their achievement in the foreign language and whether they can function as
predictors of the learners’ EFL level of achievement. If they are significanty
correlated. and if they do function as achievement predictors. incorporating
cultural studies in the EFL programmes. thereupon. will be a must.

1.4.1 The Research Nuil Hypotheses and Questions:

In the Light of the above argument, and on the basis of my personal
observations throughout my EFL teaching experience for more than 32 years. as
well as of my familiarity with the literature, the following hypotheses have
been formulated to delineate the main framework of the present research. The
hypotheses are formulated in the form of the Null Hypothesis since they are
to be tested staustically. Decision to apply the null hypothesis is primarily
based onthe argument madeby Gay (1990: 382):

The research hypothesis usually states that one method is
expected to be more effective than another. Why have both ?
It is difficult to explain. but essentially the reason is that
rejection of a null hypothesis is a more conclusive support for a
bositive research hypothesis. In other words. if the results of
your study support your research bypothesis , you only have one
Diece of evidence based upon one situation. If you reject a nuil
hypothesis , your case is stronger.

Here are theresearch hypotheses:

1. There is no significant correlation between the study subjects' attitudes
towards the English people and culture and their perception of both.
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2. There is no necessary significant effect of both the subjects' attitudes to
and perception of the English peopie and cuiture on their EFL achievement.

3. There is no necessary association between the Arab EFL learners’ perceived

cultural distance (between the English and themselves) and their achievement in
English.

1.4.2 The Research Questions :

In the course of the study investigationthe following questions will be
answered:

In dealing with the first hypothesis, it is necessary to reveal the types of

atutudes and percepuons involved. This will entail artempting an answer to the

following question:

1. What are the mental representations (images) the Arab (Qatari) EFL
learners (at the University level) have of the English people ? Are
they stereotypical ? In other words. what are the character or personality
descriptors most of the subjects would ascribe to the English people ?

2. What are the images these subjects have of the English society or

communily?

These two questions are essential since we are dealing with perceptions. We
need to know what these perceptians are. We also need to know if such hetero-

perceptians coincide with their auto-perception. Therefore, the questions that come
up here 1s:

3. Is the effect of attitudes and perceptions on EFL achievement the same
or different with the high, average and low achievers ?
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4. Is there significant difference between the subjects' perception of the
English people and their perceptions of themselves?

Since the study sample is made up of male and female students, it is essential
to find if there are any sex differences in the subjects’ perceptions of the English
people? The question that should be answered here 1s :

5. Is there any statistically significant difference between male and
female perceptions of the English people and culture?

Asthe present study was contemporaneous with the Gulf War Event, it would
be interesting to find to what extent the subjects’ attitudes and perceptions were

influenced by such a momentous event. So. the following question will be
answered:

6. Is there any change in the learners' attitudes and perceptions as a
result of the Gulf War event in which the English participated?

With regard to the third hypothesis it seems that cultural distance is created as
a result of the cultural information the subjects obtain about the English people and
culture. It is assumed here that if the EFL matenais incorporated some general
cultural information, they might foster th positive association between the learners’
atritudes towards and perceptions of the English people and culture (Hypothests
1). This, in turn, might lead to better EFL achievement results (Hypothesis 2)
Therefore, it is important to find answers to the following two questions:

8. Do the EFL teaching materials or textbooks used with these students
contain any useful cultural information that can provide them with
a true -to-life picture of the English and of their culture?

7. What are the information sources from which these students generally
draw their mental schemala to formulate their images and attitudes
as maunifested by the research findings?
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1. 5 Scope and Limitation of the Study:

Based on the foregoing exposition of the problem sigmificance and
purpose, it is clear that the main aim of the present study is to find out
about the association between the learners’ achievement in English and their
perception of and attitudes towards the native speakers of this language and
of their culture or community as apossible parameter of success and failure

in foreign language learning. However, it is beyond the scope of this

research to investigate foreign language teaching or learning as a discipline in
its own right. Nor isthe study intended to measure the extent to which
the learners have acquired the foreign culture or how far they have been
acculturated. In testing the students’ atitudes we intend to measure their feelings
towards the English peopie and culture on a like-dislike continuum. In measuring
perception we 1intend to tease out the “pictures’ they have in their heads of the

English people and culture and not how far they have assimilated the English
culture.

In investigating the students sources of information about the English
people and culture, the research will survey the EFL teaching materials used
at the University of Qatar. The matenials will bereviewed so as to elicit the
type of saeiocultural information these materials present to the learners. In
auempting to delineate the type of percepuions or images the students have of
the English people and culture some religious values and / or beliefs have to

be examined but this does not entaill any detailed descripuons of the

religions involved. It is also worth noting here that in dealing with values

or cultural dissimilarities between the native and the target communities the
research focuses only on those which are liable to be misinterpreted, or which
may be conducive to racial prejudices or unfavourable attitudes an the part

of this specific student population. It will be possible to single out these
dissimilarities through self-reports and interviews.
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Since this research was contemporaneous with the Gulf Crisis and War,
examination of the EFL learners atutudes and perceptions had to be
investigated to find if they were affected by such an historical event.
However, this particular dimension of the research is not the main focus of
the research. The purpose of including this dimension is to see if there
were any changes inthe Qatari young people s perceptual (mental) imagery of
and attitudes towards the Western World which rushed to their help as
juxtaposed with their attitudes and perceptions before the crisis. It should
also be pointed out here that the data collected before the Gulf War come
from the results of the tests administered to only one third of the main
study sample. That was during the piloting phase.

Owing to some cultural restrictions we could not tape-record all the
interviews with the study subjects selected for inrerviewing. Six male students
and five female students only agreed to be tape-recorded. All of them refused
to have their names revealed in the course of tape recording. It was impossible
for the researcher (being a male) tointerview female students and tape - record
them. Asa result. the researcher asked one of the female Arab teachers of
English to do that for him. The researcher briefed the female teacher on

the content and purpose of the interviews infull detail. She acted in the
manner the researcher had planned .

In order to have a clear picture of the research circumstances. it is
necessary to know something about the research locale . This is provided in
the following chapter. Chapter three will provide a review of the state of the art
and of the relevant studies conducted within the artitude-perception perspective.
Chapter four will deal with the study tools and procedures. Chapter five will
present the piloting phases and investigation of attitude and perception change
within the pre-and post-Gulf War perspective. Statistical and non-statistical data
and analyses will be presented in chapters five and six respectively. Chapter
seven provides the conclusions. recommendations and suggestions for
incorporating cultural studies in EFL courses.



I. 6 SIGNIFICANCE OF THE PROBLEM:

If and when the association betweenthe "perception” the study subjects
have of the native speakers of the target language and their achievement in
that foreign language is proved to be, empirically and statistically positive, this
will provide teachers, educators and curriculum and syllabus designers with
useful information about how to provide culture information so asto
kindle the leamers' interest to learn the foreign language, and to brighten up
the image they have of its speakers and culture. Similarly, it will be possible
for them to plan effective remediation measures and work out solutions to
their learners' language acquisition problems. It is well worth noting that
our focus on such attitude and perception does not by any means imply
that the other affective variables such as motivation, interest, anxiety and

fear are of any less importance.

To sum up, it is quite obvious that a target language has tobe viewed
in its sociocultural context. This is evident in the area of vocabulary, the
core of language:

Some words are comprehensible only in their sociocultural
context. A white Christmas means nothing to a Muslim Arab

young learner who lives in a hot country that has never had any
snowfalls.

Hassan et al (1993:25)

But what happens if this sociocultural context is either 1ll-perceived or
misperceived by the foreign learners of that language ? Will the learners have
negative attitudes towards the target language itself ? Will that influence their
achievement in the language consequently ? These are the first basic questions
the present research is attempting to answer. The study is also meant to

highlight the relevance of cultural studies to foreign language learning and
teaching because:



Language teachers seem to accord ktle value to cultural studies.

Byram (1989:15)

Byram proceeds to suggest that in Icarning a foreign language some generally
unspecified cultural learning ought to be included as this will result in some
beneficial etfect on the learners' attitudes towards the native speakers of the
foreign language. Starting from this point this research is intended to
investigate whether this specific EFL population (Qatari university students)
have received any cultural lcarning in their English language curriculum. And
if they have, the second question to be answered will be: " what image(s) do(es)
such information impart"? Onc of the present research aimsis to investigate
the Qatari students' perception ot the English culture as part of their accumulated
knowledge of it. It is also worthwhilc to [ind out about the sources of such
information which, in turn, will shed light on the sources of their prejudices
against both the English people and culture if there are any. If, on the other
hand, they are not provided with sociocultural information about the foreign /
target language people and culture or community, the question will be, " What
sources of intormation, then, do these young people get their images from ?".
Only after obtaining such inlformation can we decide whether the cultural
information they have got is henclicial or not. It could be stated that this

research lends itselt largely to "sociocultural perception ":

the process by which we come to krnow and understand otber
ethric people and communities.

Triandis and Lonner (1980: 62)

The researcher uscs the term sociocultural” to refer to both the people
(as members of a socicty) and 1o the country (as a cultural setting). Here an
important distinction nced be made between “sensory” perception and "social"
perception. The tormer involves:

Sunple stimulus processing in the visnal and auditory modalities.
Triandis and Lonner (1980 : 86)



whereas the latter means (as suggested by the researcher):

Schematic perceptual process by which we tend to categorize and
evaluate information within the perspectives of our own ethnic
group evaluation consensus.

(See III. 5. 2)

The present study derives its greater significance from the fact that it
is needed as a means of solving the long-standing problem of having too
many university EFL low achievers. By low achievers we mean those who
are rated as F and D achievers in the final exams (see Appendix A.1). The
findings of the present research will also be useful to teachers who need to
know what their learners' attitudes, perceptions, and prejudices are like.
Bringing such cultural and perceptual issues into the foreign language class
can be a substantial gain for both the teachers and the learners' classroom
experience (Rivers, 1968:270)

In spite of the fact that this research has confined itself to the context
of Qatar, its procedures and findings can be more widely generalizable
and equally well applicable, particularly, to the other Gulf states which are
almost educationally and socioculturally identical to Qatar, as stated by Morsi
(1990 :16) - Furthermore, the same applies not only to the rest of the Arab
World, where the linguistic, religious and, to a great extent, the ideological
backgrounds are the same, but also to the Islamic world since the influence
of this religion is actually widespread. Our studentsin the Arab World do

really need to have insight into their own cultural attitudes towards
themselves as well as towards others.

Through a foreign language we are able to see that other societies
sometimes have different values and different attitudes from
ourselves, and we can be led to accept that such differences exist.

Wilkins (1986:10)



Our students also need to see for themselves whether they have got any
prejudices against other cultural groups. Prejudices against the target
language people and culture have their detrimental repercussions on the
learning of that language. Our students, perhaps all the Arab students,

need to beled to accept cultural differences and develop cultural flexibility
as Wilkins suggests.

1.7 Summary:

This chapter has introduced the research rationale with view to the already
demonstrated fact that the EFL Qatari leamers are poor achievers in English
(Qotbah, 1990 and Abo Galalah ,1992; Hassan et al,1993:2). A direct
initiative was shown to be direct observation of the EFL students' aversion
to studying English at the hands of its native speakers. This was initially
ascribed , in this research, to the students' negative attitudes towards and
erroneous perception of the English people, in general. Such affective
variables in the EFL context are addressed in this research as possible
causes for this learning problem; namely, low EFL achievement. The
purpose of conducting this research isto investigate the impact of both
attitudes towards and perceptions of the English people and culture on the
learners' (perceivers') achievement in English. A number of relevant issues
were put down as guidelines for the implementation of the present research.
These included the research hypotheses and questions.

This chapter presented preliminary definitions of the most common terms
that will be used throughout the research. It also stated the purpose of the

study. As for the definitions of culture and atutudes, they will be elaborated on
in chapter three.
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The study questions and hypotheses establish the study objectives and
line of investigation . The research limitations were also pointed out in this
chapter excluding the possibilities of investigating the educational and cultural

issues that do not have direct bearing on the research purpose and objectives.

It was also made clear that the problem investigated in the present
research is significant for the educational triangle: the learner, the teacher and
the teaching material writer. It is notonly significant in the Qatari context
but, perhaps, in all the other Arab and Islamic ones. Disclosure of the
learners’ prejudices is extremely important to the teacher and textbook writer
who can , on basis of such revelation, contribute to the elimination of the
derrimental repercussions of these prejudices since, as maintained by Wilkins

(1984:296) prejudice diminishes motivation and interferes with learning.



CHAPTER TWO

QATAR: THE RESEARCH LOCALE

II. 1 Introduction:

This chapter is intended to introduce Qatar, the research locale to the reader.
This will provide the reader with the geographical, historic, socioeconomic,
cultural and demographic background necessary for the understanding of
the mentality of the research subjects as well as the significance of the
present research to this particular population.

The educational system of Qatar is also discussed in this chapter to
familiarize the reader with the educational background of the study subjects.

II.2 Qatar:

-

Much information is available about Qatar as an oil-producing
state but little about its people and way of life.

Melikian (1981:17)

Qatarisa small independent Arab state ( peninsula ) situated halfway along
the western coast of the Arabian Gulf. It has an area of 11.437 square kilometres.
The landscape is generally flat and low. It has always been a difficult place

to live in as its climate is unbearably hot most of the year. Thisis historically
recorded by Unwin ( 1982: xi):



In the past Qatar was known as the land that God forgot.
and early European impressions of the peninsula were no more
Slattering: in 1865 Palgrave described Bedaa (Bida), the main
town of Qatar, as the miserable capital of a miserable province.
and Sir Robert Hay in 1954 saw the country as possibly the
ugliest stretch of territory that God has ever created.

It wasthe sea that provided the early inhabitants with livelihood and wealth.
They lived on fishing and pearling. On land, their only source of living
was herding. This is briefly described by Al Muhannadi (1991:26):

In the pre-oil era the traditional economic life of the people was
basically dependent on the sea and the pearl industry.

This is old Qatar whose image has not. for the elderly generation, passed
into oblivion but which no longer halds true except for unpopulated, uncultivated
patches of the desert. The old Bedaa became Doha, the capital and the
most populated city. It is the centre of government and of business. Qatar
has been nicknamed among the Gulf Arabians asthe " Gulf Pearl " which
reverses the old European impressions and reflects how that ugly patch of
land has changed into a lovely, well planned. and sophisticated city. It
shares common borders with Saudi Arabia and the United Arab Emirates.

I1.3 HISTORICAL BACKGROUND:

The Greek historian Herodotus, in the Sth century B.C. referred to
the seafaring Canaanites as having been the original inhabitants
of Qatar.

Source: Qatar Year Book (1991:22)

With the advent of Islam in the middle of the seventh century A.D.,
Qatar like the other surrounding countries came under the rute of Al Mundhir
Ibn Sawi Al Tamimi, a Muslim leader from the Arabian Peninsula. Fram
that time onwards Qatar has been a Muslim state.



Hiro (1982:15) provides an overview of Qatar's political history :

Records of the Arab Islamic history reflect the presence of the
skilled seafaring Qataris. During the 6th century, the Qataris
aligned with the Turks to drive out the Portuguese after which
Qatar like all the Arabian Gulf states came under Turkish rule
Jor four successive centuries. However, the Ottoman sovereignty
was only nominal as real power lay in the hands of the
sheikhs and princes of the local Arab tribes. An outcome of the
First World War was the end of the Turkish rule in Qatar. '
Britain had had a profound political influence on Qatar since its
intervention in the Qatar Bahrain battle in 1867-8.

Qatar gained independence and sovereignty on 3 rd September, 1972.
Then, H.H. Sheikh Khalifa Bin Hamad Al Thani acceded on 22nd February,
1972 and with his rule:

a new stage of political, economic, social, and cuitural evolution
started.

Morsi (1990:295)

The economic, educational. social, political and sportive standards achieved
by Qatar in this 20th century give evidence for such evolution.

II.4 CLIMATE:

Qatar has a desert climate witha long and very hot summer and short mild

winter with scanty and infrequent rain.

Between November and February temperatures range from
between 7 C to 30 C. This is followed by a period up to mid- May
when the temperatures rise rapidly, remaining at daily maximumn
Jigures of over 42 C until July. During this time strong north
westerly winds are also common. Between August and October
the wind decreases, but relative humidity greatly increases.

Unwin (op cit 1982 : xii)



The average humidity ail the year through is usually high. That is why
many Qataris travel abroad during their summer vacauons to escape the summer
scorching heat.

II.5 PEOPLE :

t

Most of the Qatari nationals are descendants of ancient Arab familiesin the
Arabian Peninsula. The population of Qatar according to the 1986 census is
371.863. (source: Qatar. 1987) the majority of whom live in the capital city of
Doha. giving Qatar the most pronounced city-state character of all the countries
bordering the Gulf. Morethan 65 % of the population are non-Qataris who have
been artracted to Qatar by well paid jobs.

The labour imports are historically reported by Roberts (1979: 117):

In 1950s, Qatar population was estimated to be more than 25,000,
but the steady economic growth until the 1970s attracted
immigration in addition to a large rate of natural increase. By
1970. therefore. the population was believed to have reached
120. 000.

This only demonstrates the rate of influx of foreign labour and the
growing imbalance between natonals and non-nationals. The majority of this
foreign population are of Asian origin (e.g.BangaliS/ Iranians, Pakistanis.
Filipinos and an enormous number of Indians). A high proportion of these
foreigners come from the other Arab countries such as Egypt. Jordan. Syria,
the Sudan. Palestine and Yemen. According to Melikian (op cit.1981:20) the
population could be classified into Arabs and non-Arabs and the former
considered themselves superior to the latter particularly those who came from
Iran and explains that:

Their feeling of superiority was based on their belief that they
had not been contaminated by contact with the Persians and are
able to trace their origins to the main tribes of the Arabian
Peninsula.
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This discloses an important aspect of the people’'s mentality and ethnic
pride which, as is the case with many other ethnicities, can have a significant
impact on their attitudesto and images of foreigners in general. This feeling
of superiority seems to be the main point that needs research emphasis since it
implies prejudice against all other ethnicities. Inthis case, we should expect that
this type of student population will judge all other ethnic people on “comparative”
basis; “they” against “we”. Moreover, in doing so, the subjects will be
sensitized to themselves and, in turn, to others as well and will better express
their perception of others.

I1.6 CULTURE:

In the light of above exposition it is clear that the Qataris take great pride
in their Arabian origin and hence in the Arab culture at large. It should be
painted out here that the issue of the development of Arab culture and its opening
on to the world cultures was the subject of an international symposium held at
the University of Qatar from 12 to 15 April, 1993. The symposium issued

the 'Doha Cultural Declaration' (See Appendix A.2). One of the important
recommendations in this declaration is:

Arabicization of university subjects should be sustained and
capitalized in order to enrich Arabic with scientific terminology,
thus enabling it to deal with the sciences and contribute to the
scientific movement.

Itis clear that emphasis is being laid on the Arab identity and language which
may contribute to pushing the role of foreign languagesinto darker corners by
minimizing motivation to learn them. This means that we have got a group of

EFL learners who belong to a society that views learning a foreign language as a
national threat.

To talk about culture is to talk about all aspects of life which is practically
almost impossible to do here. It is really hazardous to postulate a definition
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of culture now, (this will be done in chapter three), however, we have to consider
one as a basis for the description of the cultural background of Qatar. Wolfson's
(1976:9) definition seems quite fitting in this respect:

(Culture) is a word used to describe typical patterns of social ,
emotional and intellectual behaviours deriving from a shared set

of beliefs and values, which are adaptive to the physical
environment.

Guided by this definition we shall explore the cultural ground of Qatar with
particular reference to those aspects which have direct bearing on the subject
and aim of the present research. To begin with, it is true that religion is a

basic constituent of the ethnic identity of any social group. (Byram,
1989:31-2). ‘

II.6.1 RELIGION:

Islam is the official refigion of Qatar and Shari'a (collection of Islamic
ordinances and law) is the principal source of legislation. Itisquite evident to
any foreigner living in Qatar that religion is extremely influential in all walks of
life. Suffice it tosayitis not common toseea Qatari actress or female singer
as this is deemed to be an unusual role of the Muslim woman who should
be sequestered from the world of men. According to Islam, women should not
mix with strange men, nor should they be seen bareheaded. That is strictly
applied in Qatar. In discussing religion in Qatar, Melikian (op cit,1981:24) says:

One of the more pronounced aspects of the Qatari culture is
religion. .. Al Qataris are Muslims and the state is committed by
its constitution to instil into and propagate among the populace
the principles of Islam. Religion spells out almost every detail of
private and public life and the Shari'a religious law takes
Pprecedence in many respects over the civil law; and according to
article I of the constitution is the basis for legislation. ... In fact,
Isiam does not spell out man's relationship with God but
manifests itself in man's relationship to man- both hinsman and
stranger, friend or foe, man or woman, Muslim and non-Muslim.



(32)

This illustrates the profound influence of religion on all aspects of culture, be
they social, constitutional, inteilectual, or behavioural. This means that religion
should inevitably be taken into account in the investigation and analysis of this
people’s attitudes to and perception of other ethnic groups. Religion is also a
very important subject in any educational curriculum. Religious TV programmes
on the Qatari television are given priority to other types of programmes. Muslim
people living in the country according to the 1990 census constitute 93 % of the
population and are (Sunni) Muslims (the classical sect) as recorded in the
Macintosh McGlobe Computer programme (1990), which contains computerized
geographical, and sociocultural data about all the countries of the world.

I1.6.2 Language:

Arabicis the official language of the state. However, the use of English
all over the country isa must since a great number of the foreign imported
labour are of Asian origin and their language is not Arabic. 56 % of the
population speak Arabic as a native language, 23 % speak Farsi, 7 % speak
Urdu and 14 % speak other languages. English, in this case, isa lingua
franca. Abo Galalah (1992:127) cites the British Council Language Division
(1982)'s report on English language status in Doha as stating that :

English is the most important foreign language in the country,( then,)
bdrtly because of the residual political influence of the United
Kingdom but mainly because it is the lingua franca of industry and

commerce.

Some people believe that English may be considered the “unpronounced
official’ language. Itisthe language used in many administrative proceedings.
However, Arabicization has recently been embarked on. Anotherimportant point
is that using English in oral communication does not seem to be a problem for
Qataris in general, but using formal English in writing or for academic purposes
is. Qotbah (1990 :7-8) gives a good exposition of the status of English in Qatar:
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English is currently considered the second language after
Arabic, the native tongue of Qatar. The status of English rose
dramatically after the discovery of oil, and thus a general
historical overview of the development of English from its initial
role as a language connected with the oil industry to that of a

language used in everyday life would be of benefit to the
reader-.

Qotbah (1990: 15) proceeds to demonstrate how English is:

seen to hold a midway position between a foreign and a second
language.

Officially, this status is generally recognized . There is an English medium TV
channel (37) alongside the Arabic one and an official daily paper "The Gulf
Times".

There is an English language Institute for the teaching of English to civil
servants. There are also some other foreign languages spoken in Qatar by the
different ethnic minorities. The following table provides the statistical data of
the distribution of languages, ethnic groups and religions that exist in Qatar
as revealed by the 1990 census.

Table 1: Percentages of Languages, Ethnic Groups and Religions In Qatar

Languages Ethnic Groups Religions
Arabic 56 % Indian & Pakistani 34 % Muslim 93 %
Farsi 23 % Arab, Non-Qatari 25 % Other 7 %
Urdu 7% Iranian 16 %

Other 14 % Other 5%

Source (Macintosh MacGlobe 1990)
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This shows how much English is needed in the social context and highlights
the paradox of the EFL leamers' unsatisfactory levels of achievement on the
other hand.

I1.6.3 Modernization and Urbanization Dynamics:

According to Juhaina Al Eassa (1978:116-38) Qatar, like many of the
other Gulf states, has been going through modemization and urbanization

processes that are based on the following factors :

(a) Development of the educational system
(b) Development of the economic system.

(¢) Develpment of the political system.

(d) Development of mass media.

Al Eassa proceeds to assert that real modern education started in Qatar in
1956 when the first educational curricula were implemented. Education has,
ever since, been developing very fast. The numbers of schools and students have
double and redoubled. The University of Qatar was established in 1973. Al
Eassa also accentuates the importance of the economic and industrial
development that has accompanied the production and exportation of oil in
the overall modernization process. However, she contends that the
industrialization process has created a number of conflicts between traditional
and modern cultures. This coincides with the views held by Fahmy and Bilton
(1992:270) and Abuhumaida (1984) that there exists a fear of western culture
contamination as a concomitant of importation of the western technology. It
follows then that English as an imported language may be viewed through

the same eye.

It should be pointed out here that such modernization and urbanization
processes would have been impossible if the country had not got intouch with
the outside cultured world. In the pre-oil stage the dominant pattern of economy
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was that of pearl diving, cultivation and shepherding. There were alsoafew
traditional industries. The society at that time was characterized by close

relationships between and among its members consolidated by kinship and
intermarriage.

After the discovery of oil the whole economic as well as societal
patterns have changed completely. Zayed (1989:289) says:

Getting wholly absorbed in the worid capitalistic market, the
Gulf societies have destroyed ail the traditional economic
activities and eliminated their having a role to play in this

new phase. This has led to the collapse of entire economic
sectors.

It seems axiomatic that with such developmental processes it should be
expected that many changes are lhiable to occur in all sectors of life, be they
economic, educational , political, social or whatever. Modernization processes
as such have influenced the infrastructure of the country, but seem to have

had much less influence on the people's cultural traditions and beliefs:

In spite of all these changes. the large scale change in the society
as a unit has not reflected on the status of women. Old customs
and traditions still determine the roles of the family members and
their responsibilities to each other.

Zayed (loc cit : 294)

Again, this provides a specialist view which points to an important
characteristic of the Qatari society, namely disinclination to depart from the ald
custams and traditions. This also implies thata quantum of social or ideological
changes should not be expected if they would clash with the old traditions.
Furthermore, it could be assumed here that if the EFL learners' attitudes to
and perceptians of the English people have been largely determined or influenced
by their traditional outlook on foreigners in general, it will be well justified
to expect tenacious prejudices on their part against foreigners in general. Such

prejudices may, therefore, be difficult to change or dislodge. These Arab
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people have borrowed almost all the western physical / material elements of
culture (e.g.architectural, technological, medical, etc.) but would not borrow
any of the ideological ones (e.g. woman as equal to man, coeducation, etc.)
That is why Fahmy and Bilton (op cit:1992:270) assert that the promotion of
English in such countries is daring and risky.

11.6.4 Socioeconomic Status:

Qatar is an affluent state, rich in crude oil and natural gas. Investment of
these two resources has been carefully planned. A number of governmental
bodies and associations have been set up for the implementation and follow
up of related industrial plans and projects. On the social level, Qatar together
with the other Gulf States has been gaing through economic and social changes
since the discovery and production of oil in the 1940s. Qatar has changed from
asimple nomadic society into a remarkably urban one in comparatively a very
short time.

There has been a determined interest in raising the standard of living of all the
citizens. Free government accommodation, free medical and health care, free
education, and a sophisticated social security system are provided for all citizens
and residents of all nationalities. This has led to a remarkable cultural renaissance
that has made itself manifest in the appearance of a good young Qatari
intelligentsia and scientists. A good illustration is that during the period
from 1973 to 1989:

564 M. A. and Ph.D. graduated from universities in the United
States alone. 173 of these are graduates of facuities of
engineering, and 67 of political sciences.

Al Eassa (1991:95)
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It is worth noting here that according to the Annual Bulletin of Qatar
University for the academic year 1990-1991, 179 male and female members
of the teaching staff (1.e 37 % of the total number of 475) are Qataris. In
fact, Qatar has shown an extensive and impressive progress in the fields of
communications, social services, housing, business. and lately sports. The
wealth of the traditional merchant class has considerably increased due to a
boom in imports. According to Al Misnad (1984:33) the socioeconomic
matrix of the Qatan society showsthe following strata:

1. The Bourgeoisie Class / the Notables :

Which includes the ruling family and the very rich businessmen.
2. The Middle Class / The Bureaucrats:

Which includes the merchantsand civil servants.
3- The Working Class:

Which includes the skilled workers and commoners.

This classification does not . however. coincide with that given by
another Qatari researcher; Al Amadidhi (1985:35):

The social structure in this country is based on what could
be termed Tribalism. This is hardly surprising if we take into
consideration the fact that 150 years ago the area was not
made up of states in any sense of the word , but rather land
occupied by tribes. each with its own territorial zone. In these
societies, social status depends upon tribe rather than
wealth, upon piety rather than education, and age rather than
profession.

The same views are held by Melikian (1981). Which imply that in spite
of the modernization processes that have been going on for many decades
now, the social structure seemsto be the least affected by such processes.
Deep below the surface of this modern civilization, tradition and tribalism
permeate all aspects of the people’s social life.
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Irrespective of any classification, it seems that all classes have benefited
from the oil spurt. Nonetheless, not all the concomitant changes have been in
the people's favour.

Il. 6.5 Family:

The Qatari traditional 'extended" family has almost disappeared.
Nevertheless. the "nuclear” family has become more powerful. Al Amadidh
(1985: 34) explains how oil, together with the industrialization and modernization
which followed, have had a great impact on the structure of the Qatari extended'
family whichis being gradually replaced by the nuclear family system. The
same view isheld by Al Muhannadi (1991:27):

The extended family pattern which was prevalent in the pre-oil
era has now changed to the nuclear family type and

consequently the roles of the family members have also
changed.

The traditional Arab housewife who would do all the housework, all the
washing, the cooking, the washing up and most important of all, child-rearing
has become an exception. The Qatari woman has become a good part of the
national workforce. However, she is not allowed, unless absolutely necessary
and inevitable, to work where men do. Hence, the only jobs available to them
are limited to teaching girls or children, nursing and the like. Housework is
usually the responsibility of a foreign maid or maids who are also given the
responsibility of child-rearing. The adverse effect of this problem has been the
subject of controversy among the educated people who resent it but at the
same time do not wantto deprive woman of her right to work.

In awempting to deal with this problem, a number of field researches were
conducted during the period from 1982 to 1985 under the auspices of the
Educational Bureau of the Arab Guif States, in Riyadh. The findings were
published in a book edited by Khalifa (1985). An important conclusion of
these researches as reported by Khalifa (1985 : 69) is that:
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Families tend to have foreign nurses (maids) when their children
are going through the crucial phase of character formation and
development (i.e. the first six years in the child's lifetime).
During this time the child is supposed to be brought up within
the family's boundaries (i.e.values, beliefs.attitudes. social
relations.etc.) until the child's psychological and , at a later
stage, social maturity are attained. This maturity is expected to
be commensurate with the norms of the culture of the child's
own comimunity. The influence of the foreign nurse on the child
can be devastating in this respect.

This brings up the very important issue of ethnic affiliation which can have
much bearing on the child's attitudes towards as well as perception of all the
ethnic groups other than his/ her nurses. This point is highlighted by Khalifa
(ibid:108-9) who proceeds to point out that having a foreign nurse (maid) 1n
an Arab Gulf home should be regarded as a potenual risk to the child who
will eventually become the victim of dual ethnic affiliation and of dual
personality. Furthermore, the nurse or the maid in the Arab Gulf family has
had her negative effect on the husband-wife relationship as well as on the
family ties in general . This contradicts Melikian's (1981:24) description of
the Qatari family as:

a closely -knit unit which extends from the nuclear family to
the lineage and tribe.

Invariébly, religion is extremely influential in delineating familial relationships
and responsibilities. It is worth quoting Melikian (1981:25) to illustrate this
notion :

Within the family the relationship with the parents is clearly
defined by religion and tradition. 1t is basically a relationship of
submission. obedience and filial piety. Kindness, respect and
obedience to parents are duties prescribed by religion.

Al Eassa (1975), Gaber (1978), and Al Misnad (1984) hold the same
views. Since 1984 no research has been conducted that can verify or nullify this
notion. That is why our research is required in this respect. We need to know

how far religion impinges on the umiversity students’ attitudes and perceptions



(40)

of the target language people and culture. The influence of religious beliefs and

values on these young people's attitudes and perceptions will be taken up in
chapters three and six.

I.6. 6 Al Majlis:

Al Majlis (see illustration Appendix A.3)is a a sittingroom or a recepton
hall detached from the Qatari home for men of the family to receive and
entertain their men guests. Al Khulaifi (1990:128) observes that:

Following the Arab old tradition. most of the Qatari houses, in
particular, and the Arab Gulf houses in general. have a guest
majlis annexed to each of them, no matter what the
socioeconontic statuses of their owners may be. The 'majlis’
usually lies on the right or the left of the house main entrance.
It is usually separated from the house by a wall which prevents
guests from having a glimpse of the house interior.

This portrays the people's adherence to religious traditions which stipulate
that 'ladies of the house should be sequestered. Al Majlisis a pattern of
social gathering which hasa profound effect on the mentality and emotion of
every boy and man in the family. Boys over six are usually required to atend
these social gatherings and listen tomens talk It is seen by Qataris as a
prerequisi_r.e for the boy's smooth development into manhood. Melikian (1981:40)
conducted a study in which he interviewed grandfathers and fathers to elicit
from them why their boys should attend Al Majlis. The reasons he found for
attending Al Majlis were :

to have children learn (a) the rules and practices of hospiiality,
(b) rules of polite conduct, and (c) the customs and habits of
their elderiy.

This shows how important Al Majlis isin the upbringing of Young Qatan
men and to what extent the cultural rules of the society are kept and instilled



into the young peoples minds. Al Majlis can be one of the basic sources
from which these young people obtain their images of the outside world(s).
More importantly, it is a basic source of their images of themselves and of
their culture. We intend to investigate the influence of this cultural phenomenon
while interviewing the study subjects.

11.6.7 Education In Qatar :

It is justified to refer to Qatar's educational achievement in a very short
time as areal feat. Initially, the educational partern in Qatar from time immemorial
and upto the 1950s had been basically religious, represented in what is called
"Kuttab” which is an unofficial school-like gathering of young learners in a
mosque or a house to learn the Holy Quran by heart. The first 'kuttab' was
established in Qatar in 1893 which, atthat time, became the first school for
girls founded by a few persons. Some more similar schools were established.
A historical background of these schools is given by Morsi (1990: 297) .
Morsi claims that the prominent and leading persons of today are the old
graduates of these schools .

Today, the educational system in Qatar is more or less congruent with
that applied in all the other Gulf States with the exception of Kuwait. Public
education is divided into three principal stages:

1. The Primary Stage: (for six years and starting at the age of six)

English is taught for the first time in fifth and sixth years of this stage.
2. The Preparatory Stage : (for three years)
3. The Secondary Stage : (for three years)

The secondary stage is divided into four different types:

(2Q) The General Academic
(b) The Commercial

(¢) The Industrial

(d) The Religious



All the above stages precede the umversity stage which represents a drastic
schooling change 1n the life of these young people. All these pre-university stages
represent obligatory and totally controlled subject - taught courses with end
of year common exams. The secondary stage ends with a nationwide common
exam. Al university, the instruction system is of the credit hour narure. The
students are free to choose from two categories of subjects; required and elective.
and according to a maximum mumber of hours per-term. The low achievers are
allowed to have 12 hours per term. The high achievers can have up to 20 hours
per term. The study population is made up of students who have gone
through the primary and preparatory stages of the general academic tier. Their
secondary schooling is either of the general academic or religious type. We are
concerned with these types of secondary schools because. uniike the industrial and
commercial ones, their graduates are entitled to join university of Qatar. In any
case, the ELT curricula and textbooks in both types of education are the same.

Kindergarten and nursery schools are exclusively private enterprises. mostly
owged by expatriate ethnic minorities. The British, the Indians, the Pakistanis,
the BangalsS-the Egyptiansand the Lebanese have their own private schools
which provide their nationals with the type of education commensurate with their
own needs, cultures and languages. However, all these schools are monitored
by the Qatari Ministry of Education which also provides them with some
financial aid as stared by Morsi (1990: 311):

The Ministry (of Education) provides free books and some
Jurniture to the national schools and exempts them from
the payment of any dues on electricity consumption. School
Jees are fixed by a ministerial order which also determines
the minimal salary range of teachers.

Al

I1. 6.8 English Language Teaching In Qatar :

In the state or governmental schools English is first taught in the primary
stage, fifth grade (form) when the child is 11 years old and after having had
instruction in their own native language for four years. A long controversy
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has been going on nationwide asto the advantages versus the disadvantages of
introducing a foreign language in the primary stage. Thereis an argument that
the foreign language will thus interfere with the childrens ability to leam their
nauve standard language. Unlike English, standard Arabic is completely different
from colloquial Arabic in many respects. First, classical Arabic is the language of
the Holy Qur-an and hence is highly esteemed. Second, classical Arabic is the
formal language of the state and of educaton. Third. classical Arabic is highly
inflectional whereas the colloquial one is barely so. Fourth, it is ridiculous to
speak 1in classical Arabic as much as it is condemned to write in colloqual Arabic.
The counter-argument which is behind the teaching of English in that eariy
stage 1is represented by Morsi (1990: 104):

Obviously, the teaching of a foreign language in the primary
stage was done because of historical and national reasons:
and the countries which had been subjected to any form of
colonialism continued to teach the language of the
colonialists even after they have been liberated. .....But the
tendency , in recent years, towards conglomeration and the
emergence of the idea of wuniversal unity, as well as the
expansion of the role of the international organizations and
the increasing need for universal understanding have all
affirmed the importance of teaching a foreign language in the
brimary stage.

Although the reasons suggested by Morsi are not scienufically based nor
demonstrated, since no evidence or document of any sort is provided to support
them, they represent the standpoint of some elderly people inthe Qatari society .
However, it should be pointed out here that it is not the desire to maintain the
language of the colomaliststhat isbehind the decisionto introduce English in
the primary stage. Other Arab countries like Egypt, which had also been occupied
by the British for a long time, have stopped teaching Englishin the primary
stage and delayed it tothe preparatory stage a long time ago.

In Qatar, the "Crescent Course” which was written specifically for the
Arab Gulf EFL learners by Terry O'Neill and Peter Snow has been in use
throughout the pre university stages of “general’ education since 1976. By
general the researcher means to distinguish between technical and the non-



techmcal types of education. A lot of dissatisfaction has been expressed as
far as the end results of the course are concerned. Criticism of the course is
discussed in detail by Qotbah. It is worth quoting Qotbah (1990: 31) as
summarizing such criticisms:

What is strange about the Crescent Course is that it was
written without clear objectives in mind, although there were
some general objectives written for the structural courses in
1968 . no up-to-date revision of these objectives has tahen
place. The absence of clearly stated objectives led the
authors to select boring subjects and irrelevant topics which
did nothing to hold the students’' interest, such as imaginary
stories set in outer space. and tales featuring people with
bizarre names and characters. As a result, neither teachers nor
students were motivated to make the best of the course.

The key words in Qotbah's exposition are “interest’ and "motivation” which
can be held parually responsible for the ineffectiveness of any EFL course.
The question that seems to impose itself here is whether there are other reasons
to which the course failure may be ascribed. Qotbah (ibid: 261) asserts that it
is the teachers inability to follow the methodology proposed by the course
designers which has led to the failure of the Crescent Course in Qatar. Infac,
it is unfair to hold the teachers alone responsible for the failure of a course that
has been used for more than 16 years now. Why has not the course been
changed or modified? Why havent the teachers been given adequate training
in teaching this course? What about the students themselves? Why has nothing
been done to enhance their motivation to leamn the target language? There are
many more queries that need be answered before the responsibility of a course
failure could be thrust on the shoulders of one of the teaching- learning triad:
namely, the textbook writer or course designer, the teacher and the learner.

I1.7 The University Of Qatar:

According to the University prospectus issued in 1985, the University of
Qatar is a public academic and cultural institution. Itis an Arab Islamic university
for the diffusion and extension of Islamic values and thought. The University
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of Qatar was inaugurated in 1973 starting with two faculties only; the Faculty
of Education and the Facuity of Shari'a and Islamic studies. The number of
students in the academic year 1973-4 was no more than 150. This number has
grown to 1877 (men) and 4592 (women)in 1990. The number of faculties
has increased as well to six including a faculty of engineering and another one

of economics and administration. Very recently, February 1991, the Technological
Callege was inaugurated.

I1.7.1 | Underlying Principles:

University education in Qatar was introduced to achieve some very important
national objectives. In addition to the general pronounced aim of being concerned
with all aspects of higher education and scienrific research, the underlying

prnciples of starting university education in Qatar are summarized by Morsi
and Kubaisi (1985 : 34-5) as follows :

(1) University education should aim at the preservation and
development of the Arab and Islamic cultures.

(2) Other aims of university education include preparation of
highly qualified personnel, the advancement of knowiedge
and the development of the community in general.

(3) -University education is provided free of charge and no
tuition fees are charged.

(4) Separation of male and female students should be ensured
in every aspectof the university activities.

(5) Academic freedom at the university is guaranteed within
the boundaries of Araband Islamic traditions.

(6) Arabic should be the medium of instruction when and
where possible.

(7) Guaranteed employment of Qataris after graduation is ensured.
(8) As a State University, it is financed by the government
from public funds within the general budget of the State.
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Examination of the above principles reveals the religious and traditional stand
of the enure country. This, infact, reflects the common attitudes of the Qatari
people towards religion which is believed to influence any and every aspect
of their life. This influence is clearly manifested in umversity education. The
important point to be emphasized here is that the principal criterion for the
University's academic and cultural roles is of "religious nature in the first place.
Such an outlook must be taken into consideration in any sociocultural research
as far as the Arabian Gulf societies are concerned. Even academic freedom is
restrained by religious boundaries. This implies that researchers are free to
conduct any type of research unlessitis a sacrilege. For example, no Muslim will
agree to have aicohol for research purposes or lab experimentation. Similarly, no
Muslim will have ham, pork or bacon under any circumstances. Muslims also
refrain from talking evil about someone who is absent (backbiting), (see [V.9.1).

I1. 7.2 The English Language Teaching Unit (ELTU):

The ELTU of Qatar University was established by the university of Qatar s
decree 4 on 23 rd December, 1983 (see Appendix A. 4) for the teaching of English
to non-majoring students. The Unit functions under the direct supervision of

the Dean of the Faculty of Humanities and Social Sciences. It has been assigned
the following tasks and duties:

-

1. Working out a plan for the development of the linguistic skills of the
students, graduate assistants, teacher assistants, and the like.

2. Teaching English as a university requirement to non-majoring EFL learners
with the object of promoting their ability to use that language accarding to

the requirement of each and every course of academic specialization and in
compliance with the University criteria.

3. Preparing and implementing ELT programmes for the purposes specified
by the University.
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4. Collaborating with the English Language Department as well as with the
other University departments as is required by the University and as stated
in the Unit's objectives.

5. Providing information, conducting research, and working out necessary
proposals that aim at enhancing the Units performance and serving the

general good of the University . The Unit must issue regular reports to
this effect.

The Unit has ever since been functioning within this framework insofar
as they are broadly stated. The real dilemma is the varied interpretation
given to the inclusive terms such as "ability”, "specialization requirement |,
Umiversity criteria’, and so forth.

These terms have not been adequately, if at all, defined. Similarly, there
isno reference to the type of English to be provided; is it English for specific,
academic, or vocational purposes ? Do the learners need English to speak, to
read, to write or whatever? In fact, for some facuities such as the Facuity of
Humanities and Social Sciences, English for academic or specific purposes
seems to be faced with too many challenges to allow pedagogic efficiency.
For example, the students of this faculty are of varied academic specializations.
however, -they are streamed together in one EFL course. So, inone class the
teacher will have students who major in history, geography, Arabic, psychology,
sociology, physical education, Sharia (Islamic laws and ordinances) and Islamic
studies. How may one English course cater for all these students with their
different specializations? Consequently, the objectives and principles setby the
University are defeated by the University structure. If the situation is viewed
from a different angle, it can be suggested that the ELT Unit should provide
as many courses as the specializations are. However, this is practically difficult
since it will entail grouping students in uarestricted and too varied numbers
according to their specializations. In one group there may be five students only
who are majoring in physical education, for example, whereas in another
group there may be over thirty sociology students.
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Itis quite evident thatthe aims stated by the University have ruled outthe
most important aspectin the entire foreign language learning-teaching process:
namely, the learner variable, in general, and the affective perspective in particular.
Likewise, there is no mention of the cultural aspect which canbe extremely
influential inthe acquisition of a foreign or a second language asthe argument
is taken up inthe following chapter of this study.

This means that the affective and cultural aspects are rather neglected or at
least given inadequate attention. The term 'affective” isused here to refer to

concepts such as attitude motivation, interest, anxiety, self confidence and so
forth.

By "cultural” the researcher refers to what pertains to the ways of thinking,
modes of behaviour, values, beliefs, and all the other material and non-material
features that characterize one specific ethnic or social group. If a foreign
language istobe leamnt effectively, it should be realized that these aspects are
inseparable from language learning. It would be fruitless, for example, to ry
to teach Russian to a student who has extremely negative attitudes towards
the Russian people and culture. Unless it is a mawer of life and death.
such student will be unable to learn that language efficiently.

The importance of taking the learners’ affective variables into accountin any
EFL situations is voiced by Tarone and Yule (1989: 133):

The recognition of the fact that learners have needs in what
may be termed the ' affective domain '. has resuited in the
identification of a number of factors which are claimed to
influence the learning process.

Stern laments the negligence of these needs (1984:375):

affective and personality factors have received much less
attention (than cognitive factors), but any language teacher for
that matter- any learner- can testify that language learning
often involves strong negative or positive emotions.
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As for the importance and inevitability of dealing with language and cuiture
as two facesof the same coin, none could have expressed this notion more
concisely and lucidly than Byram and Esarte-Sarries (1991: 5):

Language teaching has (therefore) always and inevitably
meant, in fact, language and culture teaching.

Review of the EFL courses and materials will show that these two aspects
are neither emphasized nor attended to. Qotbah (1990: :262) criticizes the ELTU
courses for neglecting " the psychological and sociocultural background of the
students . Abo Galalah (1992: 37-39) argues that the teaching of English in
Qatar lacks clearly defined aims and objectives and that the general level of
English proficiency is low. The researcher would add here that the sociocultural
aspect of the target language itself is neglected as well. This, in particular,
may have more impact on the entire learning process, given that clashes
between both cultures can be deleterious to the learners' perception of and
attitudes towards the native speakers of that language as well astowards the
target language itself.

A critique of the EFL materials used by the ELTU is given in chapter six
which provides evidence as to the above argument. At this point, it is necessary
to look at the achievement testing procedures applied by the ELT Unit of
the Univérsity of Qatar.

11.7.3 Testing:

Since we are in this research concerned with the students' achievement levels
and scores, it is necessary to look at the testing system adopted by the University
of Qatar. The ELT Unit has had one invariable end of term test format since
its inception which reflects an exclusively structural approach to EFL teaching
and objectives. The common test format includes the following language tasks:
(a) A reading comprehension passage of about 300 words with 5 open-end
questions, 10 true and false items and S questions on reference words (e.g What
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does [it] in paragraph 1 line 3 refer to ?). 20 marks out of 50 are allotted to this
task (b) This is followed by a test on vocabulary of the multiple choice type. 10
marks are ailotted to this part. (c) The third task is a language exercise in which
the students correct verbs, join sentences, formulate questions. and change
sentence voice. 10 marks are given to this exercise. (d) The last task is writing.
The students are required to write a pargraph of about 7-8 lines describing
something or narrating a very short story. 10 marks are given to this task.

Unlike testing at the previous schooling levels, testing at university is the
responsibility of each individual teacher. The ELT Unit teachers are required
to present the final achievement results to the Unit director who endorses them.
The final achievement score for each student is the total of the following: (a)
15 % of thetotal mark for classroom attendance and participation. (b) 10 %
for continuous assessments [i.e. average of 4-6 quizzes throughout the term.
(c) 25 % for the mid-term exam, and (d) 50 % for the final exam. In this

way, the results represent realistic levels of the students’ achievement
throughout the term.

1.8 Summary:

In this chapter geographical, historical and social information about
Qatar were presented. It wasargued that some of the cultural aspects of Qatar
have profound effects on the young people's mentality and perception of their
own world as well as of the outside world(s) such as religion and Al Majlis.
It was also shown that the social structure of the country , particularly , of
the Qatari family has undergone some drastic changes after the discovery of oil.
The argument made in this chapterin relation with this phenomenon is that
in spite of these social changes religious beliefs are as operative as ever and,
hence, social behaviour is strictly governed by them. This makes it imperative for
any social or cultural research, with a Muslim society in perspective, to take such
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beliefs into consideration. Consequently, in-group influence as far as

perception of other ethnic groups are concerned. cannot be overlooked.

Review of the educational system was also given with particular reference
to Qatar Umiversity . [t was demonstrated that in spite of the remarkable
development in almost all fields of life, both the learner s affective variabie as
well as the cultural aspect of the target language in the educational aims and
in the teaching materials have been largely neglected. This is demonstrated
by the EFL objectives espoused by the ELT Unit of the University of Qatar.
It was also argued that the EFL courses at the University of Qatar do not
serve the terminal objectives set by the unmiversity one of which is the
understanding of other cultures. It was also argued that the end of term test
results mirror the true level of achievement of each student.

The testing strategies adopted by the ELT Unit of the University of
Qatar were discussed in this chapter. This is necessary since the present
research uses the university end- of term results as the achievement scares /
levels of the study subjects.
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CHAPTER THREE

Cultural Attitudes and Perceptions in Foreign

Language Learning

II1. 1 INTRODUCTION:

" The 1diosyncratic individuality of a language lies notonly in its graphemic
and phonemic representations, nor in its grammatical system of structure alone
but rather in its semantic denotations and perceptual images these representations
impart and which are premised onfactors other than lingustic, at the forefront
of which comes culture. To put it in simpler terms, language is but aliving
organism that has a body (i.e. the concrete) and a soul (i.e. the abstract) without
either of which it runs the risk of rotting away. In spite of the fact that it is
almost impossible to delineate precisely what a " soul " is. it seems logical
enough to envisage it in the light of social, psychological. and cultural
perspectives. A viable corollary, then, isto view language in conjunction with

its speakers and community as of a unique sociocultural identty.

-

111.2 Culture and Foreign Language Learning:

In his discussion of cultural crises and educational change. Sobbeih
(1985:60) asserts that the crises, the teachers have to deal with, mostly emanate
from the conflict between cultural concepts and the concept of change:

Within the framework of this modern cuiturai crisis, educators
become perplexed when they have to decide the content of
various curricula since it is extremely difficult to decide 'what to
teach'. There is no universally accepted agreement on the
answer to the ancient question, what is knowledge?
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This points to a simple fact that whatis suitable for one specific group of
learners may prove otherwise for another group. That is why it is evidently
essential to deal with each learning context as independent and idiosyncratic.
So, too. the cultural influence on selection of the curricula contents differs
from one cultural group to another. This seems to apply perfectly well in EFL
situation. As Byram (1989 : 39-40) puts it :

The relationship between language and culture in general or in a
particular case, is of course an extremely complex problem
which has psychological dimensions each worthy of study.

~ This implies that such a psychological aspect has a profound impact on
language learning as much as on language use. Byram (ibid:41) continues to
ascertain that the meanings of a particular language point to the culture of a
particular social grouping, and the analysis of those meanings, their understanding
by learners and other speakers involves the analysis and comprehension of that
culture. This is an extremely important view since, as is found by the present
research, many teachers of English as a foreign language who have been involved
in this study have demonstrated views to the contrary which indicates the
existence of a teaching problem that needs tobe addressed forthwith. Byram s
argument for the relationship between language and culture has been largely
accepted and advocated. For example, Curtin (1979:281) suggests that :

Ed

Languages are functions of the cuiture and environment which
they have developed and cannot be treated in isolation.

Curtin goes as far as to ascribe the success of a second or foreign language
learning to the degree in which the learners integrate themselves with the native
environment of the target language whether they are learning it in the country in
which it is spoken or not. In this sense, integrative motivation is given priarity
over the instrumental one. Giles et al (1979:45) support this view and cite
Segalowitz (1976) as saying that educators seem more aware that if people

are to become really skilled in another language, they should know not only the
grammatical rules for its use, but the social ones as well.
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This calls attention to the necessity of teaching a foreign language 1n its
natural and cultural context if and when this language is intended for
communication, human and social commumnication. Rather simplistically Teeter

(1974:78) explains this language - culture relationship:

One thing which language and the rest of culture do share, and
which crucially influences their nature, is their mode of
transmission. They are not ' learned ' by experience, nor are
they innate. Rather, language and culture are communicated,
passed on by example and by word of mouth, hence. even to
exist, they must be to some degree communicable or symbolic.
Furthermore. insofar as conununication takes place by means
of language, language is basic to culture.

Perhaps this sociocultural communicability aspect is among the first principal
criteria that determine the outcome of the entire process of foreign language
learning. For example, if the EFL learners depend solely on the background
experience they have had in their native language, comprehension problems will
inevitably arise owing to differences in social and cultural behaviour, beliefs
and values. In Arabic, for instance, the use of masculine-feminine distinction
with all nouns and adjectives is imperative. Arab EFL learners may have a
difficulty in understandingwhat the English word "cousin” reaily means
particularly because it is used to refer to both sexes (Hassan et al ,1993:26).
Robinett (1978:49) supports the Whorfian view that there isa causal relatonship
between the structure of a given language and how the speakers of that language
view reality. Here perception comes in. For example, the use of the pronoun
‘he” in Arabic to refer to all humans reflects the people’'s perception of man as
superior to woman.

With reference to the specific context of EFL practice at the Umversity of
Qatar, and to the argument that “"culture” though an inseparable component
of the target language, has been largely ignored, there is every reason to believe
that the foreign language 'soul' has been ill-served and that the course designers
need be persuaded to complyto the latest findings of the relevant researches, a
review of some of which is presented in this research. The term ‘culture’
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represents areal challenge to those who have attempted to define it. It is essential
to review some of these definitions to be able to pull the different strings together.

II1 3 Definitions of Culture;

Before surveying defintions of "Culture” it should be pointed out that there
are two different approaches to categorizing “culture” which must be considered:

1. By Domain :

- Including social activities, work patterns, family life. cinema, theare, and
accepted patterns of behaviour, or, in short, a particular way of life.

2. By Discipline:

Incorporating the scientists definitions which subcategorize culture into
(a) Behavioural:

Represented in human interaction. communication analyses.
(b) Cognitive:

As a deposit of knowledge, beliefs. meanings and so forth.
(c) Sym:bolic:

As defined by Semiotic Scientists: as a system of shared symbols and
meanings, and to study culture is to study shared codes of meanings.
(d) Linguistic:

Language scientists define it as embodied in linguistic meaning. This could
be seen as a subsecuan of the symbolic.
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“Culture” as a term seems to have been evocative of many arguments as to its
viable defimition. So, it is necessary to postulate an operative definition in
this particular foreign language learning - teaching context. This will entail
review of a few of the many definitions already formulated in order to elicit
the common features that can be put downthen as basic and mandatory to
the present research. In doing so, we are guided by the above categorization
approaches. For example, Haviland (1983) claimsthat the first really clear and
comprehensive definition was that of the British anthropologist Sir Edward
Brunea Taylor. (1871) who defined culture as:

that complex whole which includes knowledge, belief, art, law,
morals. custom, and any other capabilities and habits
acquired by man as a member of a society.

( Cited in Haviland , 1983:31)

Haviland also states that since Taylor's time definitions of culture have
proliferated and that recent definitions tend to distinguish more clearly between
actual behaviour on the one hand and the abstract values, beliefs, and perceptions

of the world on the other. Then he contends that an acceptable modern definition
of culture runs as follows:

Culture is a set of rules or standards that, when acted upon
by the members of a society. produce behaviour that falls

within a range of variance the members consider proper and
acceptable.

Haviland (1983:31)

Obviously, Taylor's and Haviland's definitions fall in the domain category.
Both refer to social activities and accepted patterns of behaviour. This is necessary
for EFL learners who want to explore the culrural territaries of the target language.
Patterns of life are usually tied up with patterns of language represented in
communicative patterns such as greetings, addressing modes, register, and
semantic distrbutions. For example, “teatime” in British English means nothing
to the Arabs who do not have this pattern of life activity or habit. The question
that comesup here is: " Would it be possible to postulate non-behavioural
effects of cuiture on the human mind?". It could also be argued that the values,
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beliefs, standards and perceptions peculiar to one ethnic group or commumty
are not always conducive to observable behaviour. They may give rise to
different attitudes which may not make themselves manifest in any way
though they actually exist. On the other hand, they may lead to some sort of
behaviour which cannot be easily ascribed to them. Psychotherapy abounds in
such cases. They could also beget some inhibitions that may perpetuate
inactivity.  Unearthing such hidden or disguised attitudes and perceptions
seems to be more crucially important in the EFL situation than the overt ones.
The hidden ones may mislead the teacher into believing that the students
learning problems are, for instance. linguistic, not attitudinal or perceptual.

The teacher s efforts in this respect may prove to be fruitless.

To illustrate the above point we can consider the situation of a sojourner

in a host country where the cultural dissimilarities are so acute that the sojourner

suffers much from "culture shock . Although much of his / her resentment

may be behaviourally observed, part of it. at least. may be stifled and leads

tono action at all. The only outcome may be afeeling oran attitude that is

kept discreet. Qut of courtesy, a person may speak very amiably to someone

disliked. hated or even despised. Here behaviour is not a direct result of
attitude.  Furthermore, as far as the Arab Muslims are concerned, there is a
demarcation line between speaking ill of any one in public. speaking ill to one’s
face and telling the truth when asked in confidence. They expect people of other

social groups to do the same. This is clearly demonstrated by Parker et al
(1990:95):

The Middle Easterner is consistently polite within his own
culture, even to a person he dislikes. The Koran directs that God

loveth not the speaking ill of anyone in public. Thus the
Middle Easterner will not ordinarily 'tell someone off in

bublic and he expects similar consideration of others,
particularily those who do not know him well.

Given that, itis necessary to assure confidentiality to the Arab subjects of any
research if their true attitudes and feelings are sought. A definition of culrture
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which emphasizes the behavioural variable in the discipline category is the one

suggested by Kluckhohn and Kelly (1945) as cited by Brown (1966:258) and
which of runs as follows:

Culture includes atl those historically created designs for living,
explicit and implicit, irrational and non-rational, which exist
at anytime as polential guide for the behaviour of man.

Again, in this definiuon Kluckhohn and Kelly focus on the behavioural aspect
of culture. They also seem to be more preoccupied with rationality, leaving out
other important attributes such as those of transmissibility and the perQeiver s
social group consensus. Some historically created designs tend to be specific
to one ethnic group distinguishing them as unique and at the same time would
(not) and / or could (not) be learnt or acquired by another ethnic group for
some reason or other. Similarly, some designs seem to appeal more to the
people than other designs, those which do not generally pass quickly into
oblivion. Kroeber and Kluckhohn (1952) developed the above definition abit
further but did not go far beyond the behavioural boundaries :

Culture consists of patterns, explicit and implicit, of and for
behaviour acquired and transmitted by symbols . constituting
the distinctive achievements of artefacts: the essential core
of culture consists of traditional (i.e. historically derived and
selected) ideas and especiaily their attached values: cuiture

systems, may, on the other hand, be considered as conditioning
elements for further action.

Kroeber and Kluckhohn (1952:180)

[t could be argued that some cultural beliefs cannot be translated into other
terms ( Haviland, 1983: 175) and hence defy transmissibility, particularly across
cultures. Foran Arab Muslim Polygamy 1s acceptable and legal, for a Christian
itis a crime. Similarly, the western acceptable social behaviour of having a
friend of the opposite sex is strictly unacceptable (1.e. a shameful sin) in some
Arab Muslim countries such as Saudi Arabia and Qatar. The main point Kroeber

and Kluckkhohn added to their older definition is the association between cultural
conditioning and artefacts.
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A step towards integrating behaviour with cognition was taken by Wolfson
(1976:9):

Culture is a word used to describe typical patterns of social.
emotional, and intellectual behaviours deriving from a shared
set of beliefs and values. which are adaptive to the physical

environment.

In spite of the fact that this definition is basically behavioural, Wolfson
included the social , emotional and intellectual aspects as underlying elements
of behaviour. There is a substantial proportion of writings that focus on the
behavioural aspect of culture. However, there are other writings in which
behaviour is dealt with as a secondary issue. Keesing (1981:46-57) presents a
survey of the various concepts and components of culture. For Keesing
cognition comes first. Under the heading 'Culture As Cognitive Systems',
Keesing (1981:46) quotes Ward Goodenough (1964):

A society's culture consists of whatever it is one has to know
or believe in order 1o operate in a manner acceptable to its
members. Culture is not a material phenomenon: it does not
consist of things, people, behavior or emotions. It is rather an
organization of those things. It is the form of things that
people have in mind. their models for perceiving relating and
otherwise interpreting them.

Although this definition is basically cognitive, it has not ruled out the
behavioural component which is indicated by the use of the word ‘operate .
The questions that could be asked here are : (a) what does Goodenough mean
by form of things?, (b)does he define these forms of things as 'percepts
or models for perceiving?, (c) doesn t culture have a creative component that goes
beyond the mere operations of perceiving, relating and interpreting? Art, myth
and languvage are among the culturally elaborated creations of the human
mind. Keesing also (loc cit: 47) ascertains that :

Analyses of cultures as cognitive systems have not progressed

very far beyond a mapping of limited and neatly bounded
semantic domains.
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The relationship between culture and cognition is also advocated by
Geertz (1962:716-21), Spradley (1972: 3-40) and Byram and Esarte-Sarries
(1991:11). This is the practical aim of foreign language learning which well
applies to the EFL situation at hand. Our students, as already argued, need
English to read for academic purposes as well as for tourism. Most importantly.
they need to learn about and analyze the English culture and people. The
valuable insight into the structure and organization of cultures as cognitive

systems that have to be taken into consideration in teaching foreign languages .
can yield further insights.

As regards the linguistic approach to the definition of culture as specified by
the discipline category, there is every reason to believe that it is inevitable to deal
with language and society as one enterprise. Although communication
includes all kinds of behaviour, language is its main and most important vehicle.
However, in any cross-cultural context the distinction between inter-cultural and
cross-cultural communication should be made clear. The former pertains to the
concept of “speech community” where the members of a certain community are
i1dentifiable (through language) to it, whereas the latter implies the involvement of
two or more different cultural groups. The association between language and
culture is highlighted in the defintion of culture suggested by Asakou et al
(1990:3-4) who propose four different categories of culture:

a) Culture with a capital C: the media. the cinema, music and
above ail literature .

b) culture with a small c: the organization and nature of
Samily, of bome life, of interpersonal relations. material
conditions. work and leisure. customs and institutions.

c¢) The semantic or sociological sense: the conceptual system
embodied in the language, and according to the Whorf-Sapir
Hypotheses, conditioning ail our perceptions and our thought
processes. Many semantic areas (e.g food , clothes.
institutions. are culturally distinctive because they relate to
a particular way of life.)

d) The Pragmatic or Sociolinguistic Sense: the background
knowledge, social skills and paralinguistic skills that in
addition to mastery of the language code. make possible
successful communication.
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In this definition Asakou etal attempt to grasp the meaning of culture
with reference to the various aspects of social life. It is true that they have
incorporated in their definition most of these aspects, however, they have not
proceeded very far beyond the boundanies of older defimtions (e.g. Taylor,1871:
Teeter,1974: Wolfson,1976: Keesing,1981). Nevertheless, what is of interest to
us here is their categorization of the pragmatic or sociolinguistic sense. It
establishes the links between and among culture, language and social skills.
According to their definition it is assumed that we cannot have successful
communication with people of another social group without having background
knowledge of or about these people. In more general terms, if we do not
share such knowledge with the people we wantto communicate with, we have
got to learn or, at least, make ourselves familiar with them. An inevitable corollary
would then be the possibility that if our knowledge as such is defective or faulty,
we may not be able to understand or communicate with them. For aforeign
language learner communication may be (as usually is the case) in writing. The
learner s achievement is, at Qatar University at least. assessed only through
wriing exams and tests. Consequently, it could be argued that a learner's
inability to communicate in writing can be ascribed to some cultural reasons.

Possible approaches to the problem are suggested by Byram and Esarte-Sarries
(1921: 13):

There are (therefore) two possible approaches. First the use of
the learners’ native language as the medium of study of a foreign
culture. in which they are taught according to the principles and
Drocedures of ethnography and anthropology. Second. the
integration of language and culture learning by using the foreign
language as a medium would be a contribution to the continuing
socialisation of the pupils.

Byram and Esarte-Sarries (loc cit:14) assert that using the foreign language as
a medium would contribute to the language learning process. So, cuiture cannot

be divorced neither from language nor from language pedagogy. Hudson
(1987:73) advocates the same view and argues that :

many of the properties of language ..are also properties of culture
in general. and that meaning is best studied in relation to
culture and thought.
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A more comprehensive definition that seems to comprise most of the cultural

categories and / or phenomena is suggested by Porter and Samovar (1982:30-1):

Culture is the deposit of knowledge, experiences, beliefs,
values, attitudes, meanings, hierarchies. religion, timing, roles.
spatial relations and material objects and possessions
acquired by a large group of people in the course of generations
through individual and group striving. Culture manifests itself
in patterns of activity and behavior that act as models for
both the adaptive acts and the styles of conumunication
that enables people to live in a society within a given
geographic environment at a given state of technical
development at a particular moment in time.

Such a definition represents the profound influence of culture that permeates
all walks of human life. If according to Samovar and Porter we need cultural
patterns of activity and behaviour and styles of communication to be able to live
ina society, surely, we need knowledge of these patterns and styles to be able

to survive in a foreign language class. Samovar and Porter (1982:31) ascertain
that culture accordingly is:

"persistent, enduring and omnipresent.”

In fact, cultures are far more complex than to be defined in terms of
independent categories or systems. However. categorization is necessary for
research and analysis purposes. Our interpretation and understanding of others
social or cultural characteristics or phenomena as well as our understanding of a

foreign language seem to largely hinge on our own sociocultural ones (i.e.
characteristics and phenomena).

The literature abounds in new definitions and categorizations of cuiture.
They, however, have not gone very far beyond the older definitions and
categorizations; the cognitive, the structural, the ideational and the symbolic.
In spite of all that, it should be argued that one “culture’ may be perceived
differently by different people, particularly if they come from different societies.
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Keesing (1981:50) presents the argument raised by Levi-Straus (1971) in which
he views culture as a shared symbolic systems that are cumulative 'creations
of mind' and seems to seek in the structuring of cultural domains - myth, art,

kinship, language-the principles of mind that generate these cultural elaborations .
Keesing proceeds to clarify that :

The mind imposes culturally patterned order. logic of binary
contrast , of relations and transformations, on a continuously
changing and often random world.

Keesing (1981:50)

Given that, we could conclude that the life pattemn and history of a specific
ethnic or social group point to its cultural identity according to which they stand
as one idiosyncratic ethnic group. In our research we are concerned with what
our students know about the social designs of the English community on basis of
which they perceive the English culture. Sternberg (1982:642) tells us that :

Anthropologically. cultures are widely treated as socially
organized designs for living that render the experience of
people growing up in different paris of the world systematically
different.

Focus here is on the social concept of culture which, thus, provides the
criteria of ethnic identity. Moreover, Sternberg's view assigns culture the social
task of establishing the differences between people's experience. It could be

argued that the same type of experience may result in similarities or dissimilarities
in the same cultural context all the same.

I11.4 The Research's Definition of Culture:

It is clear that according to the present research purpose and focus the
symbolic and the linguistic components of culture seem to be the most
important anes. That is why the researcher has formulated the following definition
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that reflects this particular emphasts and is of direct bearing on the present
research s nature and objecuves. The suggested definition may not be as
comprehensive or exhaustve as should be. however, itismeant to concisely
incorporate almost all the principles by which we can account for the

individuals perception of their own as well as other people's cultures.

Culture is the set of perceived behavioural. ideational,
intellectual, linguistic and social patterns or designs that are
shared by and acceptable to a specific group of people at a
specific time.

This definition 1s gieaned in a manner that can serve the purpose of the present
research well since the scope is primarily of cultural perception and language
learning. The definition highlights the commonalty of behaviour on the basis
of cultural knowledge and experience. This has direct bearing on the research
line of investigarion A major cbjective is to elicit the subjects’ image of the
English people and culture as a resuit of their cultural knowledge and . or beliefs.
The ideational variable is included as separate from the intellectual to include the
steadfast beliefs, values and concepts that are adopted on the basis of group
consensus inclusive of religion and morals. The 'linguistic’ component of
culture is included as a distinctive feature of any ethmc group. It is used here
to represent all linguistic phenomena and features of a social group. It could
also be assumed that language distinguishes an ethnic group from all others.
For example. on the linguistic level. speakers of the same language and
dialect identify themselves as a social or ethnic group whereas those who
may share the same language but not the same dialect are often socially alienated
or evenrepudiated. For example. the coast townsin Tunisia are characterized
by a regional dialect in which many French and Italian words have been
Arabicized. Residents of towns and villages only ten miles away find it
difficult to communicate with those living on the north coast and they prefer
not to socialize with them. The language spoken by the bedouins in Qatar 1s
hardly comprehensible to the urban Qataris and the social relationship between
both is hardly close. There is ample evidence throughout the Arab world that
regional dialects are influenced by other neighbouring cultural communities.
Usually, the regional dialects identify their speakers and disclose which part of
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the country or the world they come from. Thisisthe characterizing function of
culture. This is also advocated by Bochner (1982: 10):

When we have dealings with members of other cultures, their
DPhysical appearance. and language and / or accent provide
inescapable cues to their ethnic origin. and by implication to
their status as strangers.

[t follows then that learning about some people s culture will help us to
understand them as well as understand the language they use. This will. in
turn. help us reduce if not altogether eliminate suspicion and mutual hostility.
[n this way such understanding would bring the perceiver and the perceived closer
and make it possible for both to communicate successfully. Cultural knowledge is
then required if and when the teacher wants to create an atmosphere of tolerance,
understanding and open-mindedness. In this case the EFL learners will be
expected to be more motivated and interested inthe foreign language itself.
Consequently, in measuring people’s perception of cuiture we need to test not

how far they understand its designs or parterns but what mental pictures have
they got of the perceived.

Social patterns include family structure. interpersonal relationship patterns,
food and clothing habits. socialization patterns, customs, traditions. social status
hierarchy, and all other social institutions inclusive of sporting. Emotional
behaviour includes patterns of rejoicing as well as of grief; of love aswell
as of hate. Italso comprises all other feelings peculiarto humans. For example,
in most Arab countries it is customary that bereaved women wear black as a
token of grief whereas in the Sudan white clothes indicate bereavement.
Similarly, itis one of the Arab traditions to offer people who come to give
their condolences sweetened black coffee if the deceased was oid (80 +).
Expression of one's emotions are also culturally patterned. The Intellectual
Behaviour involves all human cognition deriving from and / or leading to pattern

of mind and knowledge (e.g.ideology, law, art. music. science. technology, and
literature)
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Actest for the validity of the above taxonomization attempt would be what
one observes in one's own cultural milieu. Even within one country, subcultural
groups are distinguished from others by the way they are dressed. the variety
of language they speak, the intonation pattem they adopt, the paralinguistic
symbols they employ, the food habits they have, and by many other exponents
of the cultural phenomena.

These cultural phenomena are communicable and / or transmissible in that
they move across national or local boundaries. That is why there are some human
values, beliefs, social behavioural patterns and, above all, languages of one
cultural group are adopted by the people of another cultural group. Many Africans
are dressed like Europeans, have English as a second and perhaps an official
language, and have acquired the same social behavious such as of keeping
birthdays, and having one wife only (monogamy). A cultural code that is shared
by the members of one specific social group is a human phenomenon that could
be manipulated, changed. and adopted by any other social group, at will.
anywhere and at any time. This newly-culturally- shaped acquisition may,
then, influence all the other cultural codes of that community. For example. on
the linguistic level, speakers of the same language and dialect identify themselves
as asocial or ethnic in- group whereas those who may share the same language
but notthe same dialect are often or may be perceived as out-group.

In short. it is clear from the above argument that our imagesof other
social groups can be made up of an infinite number of fearure particles, of
which the most important are those included in the research's proposed
definition. It has also been argued that our beliefs. values, and expression
of emotions are shaped or at least coloured by our cuitural background.
Cultural communicability, thus. seems to be peculiar to conc.{'pts and / or percepts
that do not clash with consensus of one's social or cultural group. For example,
people in the hot part of the world would agree that the sun is a burning
star or the fire ball 1n the sky from which earth receives heat and light. However,
far different social and ethnic groups the sun may symbolize different things
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inclusive of deity. For the colder parts of the world it is the most desired
thing in their daily life. For a hot country like Qatar the sun is a symbol
of scourge. Itisillogical to assume that they , in Qatar. can perceive the sun in
the same way as the Europeans do. Similarly, it is naive to assume that the

Europeans and the Arabs perceive woman in the same way. Samovar and Porter
(1982: 36) illustrate this notion:

Both a Saudi Arabian and an American would agree in the
objective sense that a particular person is a woman. But they

most likely would disagree completely on whata woman is in
a social sense.

This all points to the important assumption that it is essential that we make
ourselves familiar with the perceiver's cultural background to be able to
elicit and analyze his / her images of other people and cuitures. Similarly,
familiarity with the target people and culture is absolutely necessary for the
pinpointing of the cuitural conilicting areas and for suggesting a sound basis
for comparison of the two cultures involved to help teachers in atempting

to clear the waters. Atthis point, we need to see how culrure is perceived.

1.5 PERCEPTION:

I1.5.1 Introduction:

To t;egin with, it is necessary to seek an operational definition of
Perceptian'. Theoretically, perception as a term seems to have provoked more
controversy over its definition than most of the other psychological terms. The
real difficulty in this respect liesin the fact that “perception” is impressionistic in
nature and hinges on the perceiver's cultural background:

Perception is a continual matching of a complex reality to

Datterns or templates previously learnt. Nothing is perceived
in exact detail. as a camera plate would register the image. Our

minds always turn to the simplest pattern that will summarize
the main cues we notice.

Cronbach (1977:477)



(68)

This points to the simplifying strategy of stereotyping which will be discussed
in detail in (II,6). However, the important point that needs more attention in
Cronbach’s definition is the perceiver's matching the new cues with previously
learnt ones. Understanding perception on the basis of this is beset with real
difficulty. In introducing their discussion of the cognitive processes involved in

perception Carterette etal (1978:xi) introduce the notion of mental perception
and suggest that:

The problem of perception isone of understanding the way
in which the organism transforms., organizes. and structures
information arising from the worid in sense data or memory.

"It follows logically, then, that such processes are so:

complex and diverse since humans view, interpret. and infer
about the same information differently.

Hudsdon (1987:202-6).

It is concluded here that perception basically hinges on the perceiver s culture,
experience, education, interpretation and inference abilities.

Asimilar but rather simpler definitionis suggested by Cartrette (op cit.
1978:49):

Perception is an active process involving selection: that is. the
orgamismn perceives rather than receives information.

The same view is taken by Singer (1982:54):

By perception we mean (here) the process by which an

individual selects, evaluates. and organizes stimuli from the
external environment.
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The key wards in this respect are: orgamze ., “stimuli’. and environment .
However. the elements of past experience come up loud and clear. If for example.
young ( A ) was once deceived by (B's) judgement of (C), it is very likely
that (A) would not take such judgements of (C) for granted any more. (A)
would cease to receive other people's images and would perceive his own.
Our perceptual image of somebody or something seems to be determined by a
host of things other than stimuli in the environment. In this world of high
technology and advanced media, our perception is influenced by our knowledge
of the world, (i.e. global rather than local; general rather than specific).
Many of the Arab young people who have never been tothe United States
think it isa country of "cowboys' and reckless adventurers as they see
them in the western films. Those who have read about it have a clearer picture
but those who have aiready been there have the clearest. In this instance.

sumuli” is hardly the term nor is ‘environment that can be used alone to
describe the perceptual process.

II.5.2 Social Perception:

In fact, we are primarily concerned in this research with social perception
rather than any other types of perception. Perhaps the term that should be used
here to designate this type of perception is * socio-cultural perception”. This

means that the perceptual process by which one interprets or gives meaning to
sensory material is :

the resuit of the context in which the stimuius occurs (in the
person and in the environment) and of one’'s past experience
with similar sensory stimuiation.

Neel (1977 :501)

Neel refersto Bruner and Postman's (1951) discovery that one perceives that
which was fit with, or was resonant with, one's needs, values, attitudes and so
forth. Bruner and Postman also demonstrate that certain threatening items in the
environment were perceived at level of intensity where ordinary stimuli would stll
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be subliminal, that is below the threshold of awareness. This process was called
vigilance or subception. Inthis way, it is quite evident how one s perception 1s

associated with one s socio-cultural context, milieu or identity.

Higgins (1981:60) reviews the hypotheses suggested by Allport (1954),

Campell (1967), Billig and Tajfel (1973), and Tajfel and Billig (1974) and cites
Allport s view that :

Perceptual and mnemonic processes inevitably select. simplify,
and categorize information in the social environment and this

produces the bias in judgment that is often associated with
ethnic group evaluation.

Furthermore Higgins (loc cit) supports Tajfel and his associates’ experimental
discovery that :

even arbitrarily assigned group membership can produce many of
the perception and judgment effects associated with stereotyping.

The question that may be asked here is * is perception so tied up with the
percerver s affects?’. It is quite obvious from the foregoing argument that one s
social and ; or ethnic group has profound influences on one s perception of the

world. The affective aspect involved in perception has not escaped the attenuon
of Sarason (1962 :253):

The process of perception is so laden with affect. and so
highly overlearned in the course of socialization. that the
dominant role of global dispositions mmight be well expected.
Turning from perceptual and factual judgement to opinions
and attitudes. it is clearly evident that. here. too the
judgements of many of the men are markedly dependent

upon spurious group consensus which violated their own
inner convictions.

It is interesting to see how Sarason (1962:253), 30 years ago. detected

the association between perception and attitudes as well asthe influence of group
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consensus on the individual's percepuon. He even went further to hypothesize
that the individual s perception depends on the perception of one ssocial group
which, from the affective point of view. satisfies one's sense of social
belongingness. Surason s view of perception is directly relevant to the present
research since the focal point in the present research is the individual s perception

of other people and cultures; namely the English people and their community.

Given that, it could be argued that it is social or socio-cultural perception
which concerns us in investigating the Arab EFL learners atutudes and
perceptions. The present research aimsto investigate human perception in so
far as it determines or acts on our mental image of as well ason our attitudes
towards the English people and culture . However, it should be admitted here
that perception as defined and reviewed above is by no means easy to delineate
or measure. Thisis primanly due to the fact that perception is associated almost
with everything humans have in their minds about the external as well as the
internal world. It seems also to be influenced by a complex myriad of factors

which cannot be all precised or fathomed.

I11.5.3 The Research’s Definition of Sociocultural Perception:

In the light of the foregoing literature, it is possible now to glean a detinition
of ‘sociocultural’ perception that applies ta the specific purposes of the present
research:

Social perception is the process by which an individual interprets stimuli or
establishes a mental picture of an object on the basis of one’s own sociocuitural
group consensus (stereotypes) which is compatible with one’s inner convictions.

To illustrate this point of inner convictions, we could say that individuals
inevitably differ in their characterstics. capabilities and mentalities. A person who
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comes from a primitive or undeveloped society might have a different perception
of some of his people’s old rituals. customs or whatever if he / she had the chance
to live and receive education in a developed or western country. His observable
behaviour at home might not be changed (for fear of group repudiation), but his

perception might be changed according to his inner convictions which are entirely
personal and private.

As aresult. it could be concluded here that perception and culture are mutually
interactive. We percerve culture through mental processes of selecting, interpreting
dnd evaluating its phenomena and at the same time these processes are determined

by our own culitural identity and experience. Perception is. in effect. a component
of culture:

Culture consists of the abstract values, beliefs, and perceptions

of the world that lie behind people's behaviour. and which that
behaviour reflects.

Haviland (1983:29)

The important point in the above argument would appear to be that humans
economize on informational organization in that they tend to formulate perceptual
patterns 1nto which they slot any new perceprual experience. This process is
based on what 1s termed attribution. It has recently been argued that the process

of attnibution 1s one that organizes our perceprual experience.

II1. S5.4. Attribution:

According to Veness and Brierley (1963 : 37-40) this organizational process
can take place at different levels:

On the simplest level A atitributes to B one central trait
such as ' reserved’ or 'aggressive’ which somehow seems to
sum up B. On the next level, B is described in terms of a

number of traits, which are congruous. which somehow seem
to 'hang together.
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In this way. we tend to summarize our perception of other people in what we
view as their most characteristic traits. However. it seems that there is a
missing link in Veness and Brierley sarguments. If it is assumed that our
perception is affected by one central trait, we will need to define what a central
trait 15. and how it can be distinguished from other traits. It is not unusual for
instance to artribute to a person a trait like aggressive' and at the same time
describe him as 'intelligent’. In other words, we need to know the types of
traits or attributes that are conducive to stereotypic thinking and apt to colour
our perceptions. In order to investigate this issue it is necessary to discuss the

cognitive processes related to the concepts of artribution, schemata and stereotype.

. They proceed to cite an experiment conducted by Paul Secord (1958)
using photographs of people unknown to the subjects of his study. The
experiment showed that from certain facial characteristics of (B), (A) is
prepared to make judgements about (B)s emotional state and personality.
Venesse and Brierley (1963:38) also suggest that auributions do not only
include personal traits but motives. and intentions which they claim to be
one of the most common misunderstandings which occur in human
relationships when , for instance, (A) attributes to (B) motives and intentions
which are incorrect. This is also supported by Baron and Byme (1981:
43) who see our perception of the motives of others as crucial in our
interaction with them. Turner (1977 : 123) demonstrates the wide influence of
the process of attribution and how it contributes to the stability of our perception
and to thesbias in our associating one attribute with another. According to this

bias we tend to perceive, people who are judged as warm:

are also expected to be friendly and by the desire for

consistency these two perceptual processes lead the perceiver to
create stability of perception across groups and within
individuals. This type of structuring can lead to stereotyping
whereby national groups or social classes are defined by a limited
number of traits and each member of the group is deemed to have
these characteristics.

This has an important implication as far as our perception of other people is
concerned. The effect of attribution can thus channel our perception of others.
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So. if we judge a person as “immoral’ forinstance, we may infer anything he
says or does as such. Veness and Brierley (op cit:9) also suggest that the
deeper our knowledge of a person. the more accurate our description of him/her
will be. According to them the social interaction and .or situation can
condition our perception of others. Similarly, personal interpretation is a
relevant process that affects our understanding of other people’'s behaviour.

intentions, and motives and hence the mental picture we have of them.

This is an important aspect that needs to be investigated indepth. The
present research aims hereby to elicit the stereotypic image the Arab EFL
learners at Qatar University have of the English people and culture through
their attribution processes and in so doing the sociocultural influence on such
attribution will be examined. We also need to see if there are “central traits” in
the same sense as argued above. but we first need to look 1nto the concept of

schemata which is closely related to attnbuuon.

I11.5.5 Schemata

Some attitudes serve as bases for future automatic responses. as is shown
in the model devised by Baron and Byrne (1981:131), the sourcesfor such
schemata are the information we have of others or of ourselves as well as the
wide range of experiences we go through. These are the bases for processing and
coping with new information. Accordingto Baron and Byme schemata have
profound effect on interpreting, understanding and recalling social information
tsee diagram Appendix B.1). The individual s attitude components (i.e. the
affective. the cogmtive and the behavioural) slot in already developed schemata
which serve as moulds for the individual's feelings, cognition and behaviour.
Thus, according to experience and acquired knowledge a person in white
overcoat with a stethoscope dangling from his / her neck is schematically
categorized as medical doctor. Schemata in this respect functionas a filter
for the individual's perceptions and attitudes or evaluation of the perceived

target.
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Again, an adequate survey of different views of the notion of a schema is
undertaken by Byram (1989: 106-8). He cites Rumelhart (1980) as saying
that a schemaisa data structure for representing generic concepts in memory.
Byram reviews the views of Cole (1985) and Holland (1985) in this respect
and concludes that:

We can say that children internalize schemata of human

knowledge from recurrent events in a particular sociocultural
context.

Byram (op cit, 1989:107) proceeds to assert that the individual's society
in its own ecological setting is the one that determines the schemata which that
individual internalizes and which he / she later modifies and generalizes. It:;vorch
quoting Byram (ibid :106) to illustrate how the notions of schema, attitude
and perception converge into the foreign language learning experience as a
pedagogic aim:

It is (thus) cognitive structures or schemata which refiect
boundary - marking common cultural meanings which culturai
studies teaching should be attempting to change. In the first
instance the schemata which embody individuals' sense of their
own ethnic identity determine how they experience other
cultures and other people's ethnicity and it is these schemata
which need to change if these individuals' perceptions of others
are to change- and their attitudes towards them.

Giventhat, it isquite obvious that in the present study we are dealing with
schemata as a principal source of information of the subjects' attitudes; sources:
and structures. Itis also clear that schemata are, educationally, the target for
favourable changes. The exposition provided by Byram establishes the inevitable
link between the perception of one's own ethnic identity and that of other

cultures and people. This has guided the present research to look into both
as interdependent variables.

The notion of schemata is explained in full detail by Baron and Byrne
(1981: 129-32), who support the view held by Cantor & Mischel (1977); and
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Markus (1977) that schemata are experience - based cognitive structures that
provide us with basic frameworks for handling information of many different
types. They survey relevant studies conducted by Higgins, Herman & Zanna
11980) ; Markus (1977) ; and Kupier and Rogers (1979)in which they found
that schemata exert many important effects on social cognition. Baron and Byrne
(op cit, 1981 : 131) have worked outa model of the formation and impact of
cognitive schemata (see figure 1. p.64). They explain their model by saying:

cognitive schemata emerge from information and experience.

Once they exist. they exert strong effects upon our processing
of new social information .

In the light of the above exposition there seems to be ample evidence to
suggest that the individual s perception of and attitudes towards the external
world 1influence. if not shape. his/ her image of thar world. In this way we
discriminably render different things equivalent. This also bears some resemblance
to the notuon the researcher has referred to as "caricaruring ' and “stereotyping”.
They claim that people usually develop means of conceptual and perceptual
categorizing: Billig (1985 : 79-103) uses both terms interchangeably (i.e.
categorizaton and schemata). He quotes Neisser (1967:54) as saying :

A schema is that portion of the entire perceptual cycle which is

internal to the perceiver. .......from the biological point of view,
a schema is part of the nervous system.

In simplerterms. the notion of schema/ schemata is explained by Bruner
et al (1972 :174 - 9) who use the term "categorizing to impart the same notion
of cognitive structuring. They explain that there are more than seven million
discriminable colours, and we are capable of seeing the differences in these

colours but we cannot but narrow colour labelling to a limited number of
categories :

..any cognitive operation involving the grouping and regrouping
of materials into equivalence classes is rendered more
comprehensible once one has a better grasp of the nature of
categorizing. Judgment, memory. problem solving, inventive
thinking, and aesthetics- not to mention the more conventional
areas of perception and concept formation all invoive such
operations.
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It is categorizing which represents the individual's cogmtive structuring
and which helps the individual in percetving and evaluating and dealing with
new experiences. It follows, then. that to know how aperson perceives or
evaluates a phenomenon, it is necessary to understand how he/ she categorizes
that phenomenon. Casson (1981:20) classifies schemata into three types: (1)
Universal, (2) Idiosyncratic, and (3) Cultural. Casson observes that universal
schemata are shared by all humans by virtue of their innate characteristics.
The idiosyncratic schemata are peculiar to individuals such as personal mnemonic
devices invented by somebody to remember telephone numbers or names of

people for instance. Casson explains whar he means by cultural schemata:

Cultural schemata are neither unique to particular individuals

nor shared by all humans - they are shared by the members of
barticular societies.

Casson (1981:20)

In conducting this research the cultural schemata of the study subjects are
called in and subjected to investugation. A primary objectiveisto find out how
the subjects share the same image(s) of the English people and culture. In other
words. how they categorize them schematcally. Categonizing ethnic groups
in this respect is usually made possible through stereotypical trait auribution.
For example Brown (1958:367) explains that :

Many Americans who have already been abroad report that the
‘Italians’ and 'French' and 'British' are all 'dirty'. ....The
adjectives used in ethnic stereotypes are commoniy evaluative
in nature and the propriety of applying them cannot be
determined in anyabsolute sense. It is possible. however. that
the empirical core of the attribution can be demonstrated.

This brings the notion of attribution into focus as an essential process
in the formation and assessment of the individual's attitudes, and stereotypes.

It also points to the image theindividual has of members of other ethnic
groups or of other cultures.
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II1.5.6 Stereotypes:

One of the terms most frequently employed in research and
theorizing concerning ethnic attitudes, prejudice, and intergroup
perception and conflict is stereotype.

Brigham (1971: 15)

Brigham proceeds to suggest that there is litile agreement between theorists
and researchers as to the function and importance of stereotypes in social
perception and behaviour. He ascertainsthat our perception, at least the social
one. is culturally based and quotes Lippmann (1922 :81) as saying :

In order to deal with a world which is too complex for direct
acquisition. man constructs @ 'picture inside his head' of the
world beyond his reach. The form of this ‘picture’ is at least
partially culturally determined: that is. we pick out what our
culture has already defined for us. and we tend to perceive

that which we have picked out in the form stereotyped for
us by our culture.

A stereotype is a general fixed mental image a particular group of people
have of a particular object or objects. person(s) or abstraction(s). This image is
largely influenced by our cultural background. According to the above definition
a stereotype 1s a simplifying technique applied in understanding the world around
us, and in so doing we often run the risk of making faulty or inaccurate
generalizations. However, it should be pointed out here that:

Although it seems that a stereotype is a type of generalization.
it seems equally clear that not ail generalizations are

stereotypes. Surely, ‘stereotype’ is not a synonym for
‘generalization’

Brigham (1971 :31)

Brigham proceeds to explain that "generalization is a mental (conceptual)
process which may or may not correspond to the facts whereas a "stereotype

may enter into memory as a less active mental process (i.e. justtaking inthe
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perceptual cues, arranging them according (o already formulated patterns). On the
other hand. generalization involves mental acuvities such as extrapolation whereas
Stereotypes are very much like a time saving device. the new cue is channelled
into already established templates or categories. Stereotypes can be positive or

negative. The negative aspect of " stereotypes ' is voiced by Michelozzi (1984:39):

A stereotype is a way of understanding and organizing information.
It saves time but also imposes limitation on our thinking.

Veness and Brierley (1963 :523) provide a reasonable justification for the
phenamenon of stereotyping:

1t is because of the universal human need to place other people
in categories that the phenomenon of stereotyping arises. A
social stereotype refers to a set of characteristics which are held
to be common to members of a category. For example. to say
that Germans are 'arrogant’ and 'aggressive' or Negroes are 'lazy’
and 'dirty' is to suggest by virtue of his membership in an
ethnic or national group, a person is likely to possess certain
characteristics.

This issue seems. so far, to have received much less research attention as
proposed by Stern, (1984:237). Teasing out the subjects ethnic stereotypes

and prejudices involves examination of the characteristics of a streorype and
which Marin and Salzar (1985:403) term :

(@) uniformity, (b) intensity, and (¢) direction. By uniformity they mean
consensus among the in-group members’ imagery of the outgroup or minority
group members. In analyzing data obtained from a questionnaire on stereotypes.
Marin and Salzar decided that uniformity of a stereotype was indicated if the two
most positive or negative points in a given scale were chosen by a small (0 % to
25 %) or large (75 % to 100 %) number of respondents. The former indicates
consensus on the absence of and the larter on the existence of the stereotype.
Intensity was computed by observing the number of respondents marking either
end of the response scale (at least 20 %). Direction is equivalent to polarity; either
positive or negative. For example, the stereotypical image of the English people as
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punctual, according to the findings of this research (\". 3. 4) has uniformity
(high consensus, 196 students out of 311 selected it with a chi value of .14
indicating no significant difference in attribution). intensity (over 80 % rated it
positively and over 20 % rated it negatively, and direction (as punctuality has been
judged by the research panel as a positive trait).

11.5.7 Perjudice and Stereotype:

Stereotype is defined as “an oversimplified image” of (usuaily)
some category of person. institution, or event which is shared in
essential features by large numbers of people.

Gumpert and Cathcart (1982:349)

We have already suggested that there is no one-to-one relationship between a
real object and our perception (image) of it. Stereotyping according to cognitive
social psychologists (Marin and Salzar,1982: Fitzpatrick,1984: Billig, 1985:
Ellis, 1987) represents a type of simplifying generalization about members of a
category (in this case. an ethnic group) which can be construed as correct or
incorrect, positive or negative (Brigham . 1971:17). Probably the most charcteristic
link between stereotypes and prejudices is a negative feeling one has towards any
ethnic group member(s). Brigham cites Simpson and Yinger (1965), Allport
{1954), Saenger (1953), Laviolete and Silvert (1251) and Ehrlich (1962 a, 1962
b) as advocating the view that stereotypes perform a function for the prejudiced
person, allowing him to rationalizethe hostility that he feels towards the group.
Brigham (loc cit:27) proceeds to examine the relationship between stereotype and
prejudice and conclude that:

while it seems to have been demonstrated that prejudice does
not exist in the absence of stereoyping, littie empirical attention
has been directed toward investigating whether stereotyping can
exist in the absence of prejudice.

In our research the facets that make our students’ stereotypes undesirable will
be investigated along with those which seem to overiap with prejudices and which
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ones do not. Another important objective is to reveal the sources of these
stereotypes and prejudices which can help educators and teachers put their
fingers on the actual source of the EFL learning problem. For example. Aronson
(1982:213) found that:

Several recent studies support the hypothesis that differences in

belief on important issues are a more powerful determinant of
prejudice or discrimination than difference in race or ethnic
memberships.

. One of the main issues that will receive attention in our research is the
differences in belief (the Arabs’ versus the English people’s) that underlie the
Arab EFL learners’ prejudices against the target language people and culture.
How are these prefudices created ? How far do prejudices influence the learners
perceptions of and attitudes towards the target language peopie and culture. Most
important of all. we need to know what influence do ethnic / cultural prejudices
have on the EFL learners’ achievement in the foreign language. Hermann
(1980:250) reiterates Jordan's (1941) view that:

Achievement in foreign language learning is generally hampered
by prejudice against or hostile attitudes towards the speakers of
that language.

Although the concept of stereotyping applies to positive as well as negative
processes, it should be pointed out here that it is used in this research to represent
the negative one. A false stereotype is a dangerous thing because it is so easily
disseminated and used to prop up already prejudiced atutudes (Brigham. 1971:
Hargreaves.1972; Grittner 1977).

I11.5.8 Auto and Heterostereotypes:

In his book "Cultural Studies in Foreign Language Educauon’ Byram
(1989:68-9) presents a good survey of the thecretical bases of the two terms
‘auto-stereotypes’ and hetero-stereotypes'. He explains what Hsu (1969) and

Duijker & Frijda (1960) mean by the first term, the attempt to categorize the



values which national groups hold and which determine their behaviour.
Similarly, Byram poses what Gadoffre (1951) and Keller's (1978,1979)
examination of the secondterm which they use to refer to the individual s
views of other national group members. In other words 'auto-stereotypes
represent the images one has of one's own ethnic group or national character
whereas 'hetero-stereotypes’ represent the images one has of other ethnic groups
or a foreign national character. Marin and Salazar (1985 : 409-10) conducted
a research whose findings confirmed the expectations of Buriel & Vasquez
(1982); Salazar & Marin (1977); Triandis ,et al (1982) that auto-stereotypes
would be more positive than the hetero-stereotypes. Berninger and DeSoto
(1985: 201) investigated the stability of the content of stereotypes and found that.
in contrast with the prevailing belief, social stereotypes are fixed and unchanging,
whereas the personal stereotypes are only moderately stable over ume.

A possible implication hereis that socially based stereotypes would present
areal problem to the teacher if and when they are negauve and have adverse
effect on learning. Itis well worth noting that Berninger and DeSoto's findings

are based on experimenting with a sample of only 12 undergraduate university
students.

In brief. it is quite clear now that in probing the subjects’ perception of
the Engli;h people and culture we have to know how they classify / categorize
them. Moreover, since perception has been proved to be laden with affect.
it will be necessary to obtain information about the subjects feelings for
and judgements of both. This means that we need to investigate their atitudes.

II.L6 ATTITUDES:

I11.6.1 Introduction:

The fundamental difference between leamning ones native language and

a foreign language lies not in the spontaneity with which one acquires the
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first nor in the intentional conscious efforts one exerts in learning the second.

but ratherin the fact that the foreign language learner:

begins his study of a foreign language not as a tabula rasa but
as an individual with an idea about and attitudes towards the
Joreign culture. What he encounters in the language class
may serve to correct his misconceptions. to increase his cultural
understanding or to confirm him in his prejudices.

Joiner (1967:242)

Hence, the present research derives its significance from the fact that
it provides information about such misconceptions that when brought out into
light could be dealt with effectively. At umversity level, students are marure
enough to have already acquired and adopted attitudes most of which are
influenced by stereotypes imposed by their cultural community in addition to
a set of culturally ready-made values. beliefs. and ideologies. This does not
necessarily imply that they do not, at times. challenge, or even reject some
of these values or atitudes. However. in general terms. most of these young
people like to identify with therr ethnic groups to the best of their ability.
This is one of the sources of prejudice and / or hostility. Within this purview.
Bochner (1982:11-2) quotes Tajfel as saying:

-

individuals construct a subjective social order based on the
classification of 'we' and 'them'. and learn that the appropriate
attitude is to favour a member of the in-group and
discriminate against a member of the out-group. If such a
generic norm of behaviour towards out-groups does exist. it
Sfollows that individuals may discriminate against ‘them'’ even if
there is nothing to be gained from the discrimination.

Bochner proceedsto suggest that there is no one - to - one association
between the subjective we" and discrimination against “them as there are studies
which indicate that many individuals, under some conditions, treat foreigners
more leniently and have no negative attitudes towards out-group members.
This in and out-group prediction is useful in discriminating between tolerant
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or unprejudiced and prejudiced individuals. If for example, an individual's
results on atest measuring his attitudes towards his in- group disclose no
staustically significant or acute deviation from his results on the same test
measuring his attitudes towards an out-group, itcould betaken as an evidence
to his being tolerant and /or unprejudiced.

One of the foreign language teaching objectives should thenbe to help
the learners familiarize themselves with the target language culture, people and
community in an objective. tolerant and unbiased way. This can be very helpful
incases where learners have no direct contact with the target language people
and community. They might have premised their images of the target language,
culture and people on misinformation provided by prejudiced people. This
particular point has been investigated by both educational and social psychologists
and it has been shown that the learners auitudes towards a foreign culture fall
in both domains, (i.e. education and socio-psychology).

The demand for considering the promotion of the learners' attitudes towards
the subject at hand, and towards all related aspects as an important educational
objective has been growing over the last few years:

the cultivation of various. preswmably desirable attitudes is
Jrequently mentioned as an educational objective. Yet, teachers
and schools seldom bhave a systematic program for the
attainment of such objectives. and almost never is a serious
attempt made to measure the extent to which such objectives
have been achieved.

Ebel (1979:371)

In addition to the definitions of attitude provided in chapter one in this
thesis, it seems necessary to review some other definitions to have a more global
view of what attitudes are. By way of introduction attitude is an important

but ambiguous variable in the teaching - learning process . Anderson (1988:
421) assumes that :
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Attitude has become an important concept within the field of
education, however, attitude has been a misunderstood concept.

Anderson also quotes Fishbein and Ajzen (1975) as supporting his
assumption:

Attitude is characterized by an embarrassing degree of ambiguity
and confusion.

Perhaps this difficulty of understanding what an attitude is, derives from the
fact that attitude is a multidimensional variable which invoives many features and
cdmponenrs. The old definition of attitude suggested by Thurstone and Chave
(129:6-7) represents this point:

Attitude may be defined very generaily as the 'sum total ' of
man's inclinations and feelings, prejudice or bias, preconceived
notions , ideas, fears, threats, and conviction about any specific
lopic.

According to this definition it seems that both attitude and perception are
dealt with as one entity. Preconceived notions orideas as well asthe conviction
Thurstone and Chave refer to in this definition do also point to schematic
perception as already argued (pp. 74-5).

[11.6.2 The Structure of an Attitude:

Travers (1977 :492) observes that although the origin of attitudes is seen
in simple responses of approach or withdrawal, in their more mature forms
attitudes represent highly complex aspects of behaviour. They claim that the
same view is advocated by Katz and Stotland (1960) who suggest that
attitudes include the following components :

1. Affective Components: Which consist of positive or negative affects
(feelings)
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2. Cognitive Components: Attitudes differ in the extent to which they

involve knowledge and beliefs. Some attitudes
are highly intellectualized.

3. Action Component : Many expressed auitudes bear little relation to

behaviour.

Bynner et al (1972:11) refer to Klevin (1970) as making the point that
these three components of attitude are best viewed as a:

«.. balanced system, each dependent to a certain extent upon
the others, and in a state of dynamic equilibrium with the
environment.

They also explain that:

... the affective component of attitudes is concerned with
how a child or aduit orders the worid around him in terms of
its attractive or unattractive qualities..

They suggest that the cognitive component represents information about
and / or perception of the target whereas the behavioural component indicates

an individual's actions, responses, and behavioural intentions towards it.

Furthermore, there are, according to Anderson (ibid,1988:421), five fearures
of an attitude:

(1) emotion, (2) consistency , (3) target, (4) direction, and
(5) intensity.”

By emotion Anderson means the affective characteristics (which involve
a person's feelings) as contrasted with the cognitive ones (which primarily invoive
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knowing and thinking) and psychomotor (which primarily involve acting and
behaviour). By consistency he means activation of preparedness or readiness in
the presence of all related objects and situations. To explain what he means by
target, Anderson cites Allport’s (1935) explanation that affective characteristics
are related to particular objects, situations, ideas, and experiences. In simpler
terms, an attitude is directed towards or away from some target. Direction
according to Anderson is closely related to target. Direction is concerned with
the positive or negative orientation of the emotions or feelings. As for
intensity, itis used to indicate the degree or the strength of the emotions or
feelings. 'Hate' for example is, by definition, more intense than 'dislike'.
Anderson claims that the two features of emotion and consistency, unlike
direction for instance, are not only peculiarto attitudesbut to all other affective
characteristics as well. Only three of these five features of an attitude are implied
in the definition of attitude suggested by Johnson (1980:45):

In general, an attitude is a combination of concepts, information
and emotions that results in a predisposition to respond

Javourably or unfavourably toward particular people , groups.
ideas, events or objects.

A missing featureis that of intensity. This featureis essential in attitude
measurement since it is necessary to find out whether a persons atitude is
highly, moderately or slightly favourable or unfavourable. Another missing
feature is~that of consistency. It is also important to stipulate the existence
of this feature so as to be able to deal with an attitude as possessed by a person
and not as a mere volatile feeling or emotion. Consistency as such is recognized
by Samovar and Porter (1982:38):

We may define attitude formally as a learned tendency to
respond in a consistent manner {0 a given object of orientation.
Attitudes are learned within a cultural context.

In sum, mostof the definitions presented above demonstrate a relationship
berween experience (learning), social stimuli and the individual's predisposition,

inclinations and tendencies. Moreover, these definitions draw a demarcation line
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between the process of acceptance and that of rejection, favouring and
disfavouring, and having positive or negative affects. However, it seems rather
debatable to categorize human affects and affective responses in such clear-cut
black and white dichotomies.

This review of the definitions of attitude reveals some unexplored areas.
For example, we need to know if there is a neutral zone or point on the
attitude continuum where neither positive nor negative orientation can be
detected. We also need to know what happens when this ( neutral degree) is
the degree of attitude one hastowards a target . What sort of interaction is to
be expected in this situation? What neutralizes an attitude ? How ? and so forth.

In the light of the foregoing review of the state of the art, it could be concluded
here thatininvestigating the association or dissociation between the EFL learners’
anitudes and perceptions as such with their achievement in English we have to
explore the different but related concepts of attribution, schemata, prejudice and
stereotyping as related to perception. We also need to consider the attitude
affective, cognitive and behavioural components. This should be translated into
research questions that must receive answers.

III.,7 SUMMARY:

In this chapter the concept and structure of perception was discussed.
Definitions of perception were reviewed. A number of different relevant concepts
were examined such as attribution, schemata and stereotypes. Stereotypes,
aurostereotypes and hetero-stereotypes were discussed in detail. The link between
stereotypes and prejudices was examined. Attempt was also made in this chapter
to demonstrate the educational impact of these variables. Their social influence
onthe cultivation of attitudes and the construction of a mental image (perception)
was discussed and demonstrated. The researcher argued for the necessity of
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considering the intensity and consistency of an attitude as basic characteristics
for the stable attitude that needsto be dealt with in an educational context.

The influence of sociocultural beliefs and behaviour on the individual's
schemata and attribution of certain traits to other ethnic groups was also dealt
with. It was also argued that an individual may reveal different attitudes in
different sitvations. That is why it is necessary to make sure that the
attitude being assessed in a research is consistent and constant to provide valid
results. This chapter s primarily meant to lay the theoretical foundation for
the procedures applied in the present study. In practical terms, it was
suggested that the tests to be used should not overlook the concomitant features
of the affective or non-linguistic variables such as perception, attitude and
stereotype. In brief, this chapter provided the fundamental methodological
bases for investigating attitudes and perceptions as being of direct bearing on
the teaching of English as a foreign language. The chapter concludes by stating
what issues will be addressed on the basis of the review of the state of the art.
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CHAPTER FOUR

THE RESEARCH INSTRUMENTS AND METHODS

IV. 1. Introduction:

Since this research is dealing with people's attitudes and perceptions as
interrelated with their EFL achievement, it cannot depend solely on theory in
providing valid and reliable data as well as practical pedagogical recommendations.
In the field of pedagogy teachers deal with the most complex and complicated
object, namely, the human mind. Hence, it is absolutely necessary to premise
such recommendations on actual and solid data collected from a representative
sample of the learner population involved. Generalizations do not appear to apply
to all pedagogical situations. In this chapter, the methodological basis of the
pracucal part of the research is presented by explaining the methods applied in
sampling, data collection, data analyses and in investigating the research hypotheses.

In this chapter the research tools are introduced and the statistical design
meant for testing the validity of the hypotheses is presented. The instruments
employed in this respect and which are dealt with in this chapter in detail are:

Self-report writing.
A teacher questionnaire.
A student questionnaire.

Ll

Teacher and student interviews to get more information, support and
cross-validate data obtained from the questionnaires.

5. The University archived records of end- of - term student achievement
results.

6. Textbook analysis .
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IV.2 Measurement of Attitudes:

In investigating the research hypotheses, it was necessary to explore the
research subjects’ attitudes and perceptions simultaneously but separately in the most
accurate way to explore their minds as represented by the images they impart of
the target people and culture. On the surface it may appear that interests,
impressions and attitudes are very much similar to each other. However, researchers
have to be careful not to measure one for the other(s). In this respect, Thurstone
(1959:293) cherishes the hope that it is possible to measure attitude with reasonable
accuracy and ina straightforward way. A straightforward test. for instance, is
Thurstone's statement scale as opposed to the paired comparison method as
suggested by Hill (1953,cf. Edwards ,1957:31-33):

The attitude of an individual subject can be measured by means of
a statement scale. The paired comparison procedure enables us to
compare groups of subjects, but the statement scale procedure is
preferable for measuring attitudes of individual subjects.

Thurstone (1959:293)

In the paired comparison procedure the researcher, for example, asks the
subjects to make comparative judgements of the relative degree of favourableness
of seven statements relating to an object or an argumentative issue. The seven
statements are presented in all possible pairs so that each individual makes 7 (7-1)
/2 =21 comparative judgements. Although this procedure provides information
about the varying degrees of favourableness about a certain issue, it does not
provide a physical continuum for determining the degree of favourableness expressed
by each of the statements as explained by Edwards (1957:33). Thurstone (1959:289)
talks about one of the experiments in which a list of twenty nationalities were
presented in pairs to several hundred students to underline one nationality of
each pair to indicate which of the two nationalities they would rather associate
with. He says that according to this method the order is what one should expect
to establish, but the scale values could not be predicted.
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Thurstone (1959:295-6) proceeds to discuss some of the criticisms and
questions directed towards this method of attitude measurement. For example,
he contends that the entries in thelist of nationalities are not true nationalities.
In the list occur such entries as Jew, Negro and South American. He suggests
that it is not necessary to restrict ourselves to accepted anthropological classifications
in the experiment. He prefers the statement procedure in which a scale value is
assigned to each statement or opinion which makes it easy to calculate the
median scale values of all the statements that any given individual has endorsed.
Thurstone also ascertains that in the measurement of attitudes, only one characteristic
of the attitude is described by a measurement of it, and that the linear continuum

whichis impliedin all measurement is always an abstraction.

Anderson (1985:421-9) provides a survey of the methods of measuring
attitudes and concludes that the most commonly used method is to provide
individuals with a list of statements or adjectives and ask them to respond to
each item in accordance with their true feelings. On the other hand, Ebel
(1979:369) proposes basing the measurement of attitudes onthe subject's
self-reports. If the measurements are being made to aid the student in making
sound decisions about his / her own future, the probability that the responses
will be faked approaches zero. Ebel (1bid:370) proceeds to presenta comparison
between Thurstones and Likerts scales. According to Thurstone a large set
of statements describing varying artitudes towards something like an institution
or a development is assembled or written. Judges are asked to sort these statements
into groups that fall in equally spaced intervals along the attitude measurement
contimuum ranging fram highly favourable to highly unfavourable. Statements which
judges place at widely separated points on the continuum are left out. Some of
the remaining statements are selected to represent the entire continuum. Each
statement carries a scale value determined by the average of its placement by
the several judges along the original continuum. The individual's scoreis the
average scale values of those statement which the individual has indicated how
far he /she accepts. On the other hand, the Likert technique also starts with a set
of statements. Respondents have to indicate how far they accept each statement on

a five point continuum scale. Their score on the statement depends on the



(93)

extent to which they agree with the statements favouring the attitude and
disagree with those opposing it. Ebel (1979:370) argues that the Likert scale
is much easier to apply than the Thurstone's and equally conducive to good
results . Byram et al (1991) use techniques to Likert’s and employ bipolar

adjectives of aseven point continuum (semantic differential) for measurement
accuracy.

It should be pointed out here thatin examining our attitudes we cannot depend

on introspection in evaluating our feelings. Edwards (1957 :5) demonstrates this
point :

It is (also) true that sometimes our feelings about a psychological
object are so mixed and confused that it is difficult for us to
evaluate how we feel by introspective methods. We may, for
example, bave both positive and negative affects associated with
the same psychological object. How, then, are we to weigh and

evaluate the strength or intensity of the two opposed affects and
to decide whether we like or dislike the object?

This leads us to ask whether there is really a midpoint (neutral) on the
continuum of the affect measurement scale.

According to Bynner et al (1972 :10) attitudes can only be inferred from what
a person says or does. However, we can surely attest to the fact that not all
that a person says or does is directly or indirectly associated with or based on
the persons true feelings, attitudes or perceptions. To “call a spade a spade”
is an ideal motto but today many people consider it a breach of the accepted
norm of social tactful interaction. For some ethnic groups, such as the Egyptians
and perhaps all the Arabs and Europeans at large, it is beyond the pale to tell
an ugly lady that sheis. It is also naive of anyone to believe that many preachers
believe in or apply what they preach. Social roles and hierarchies seem to
determine what individuals' responses should be rather than their tue feelings or
convictions. Words of praise or compliment to a king, a boss, or even a layman
whose help or service is sought should not be taken at face value. Furthermore,

in this modern world of ours, concealing one's real motives and true attitudes



(94)

has become arequired behaviour, in fact, a necessity. Our language provides
a multitude of labels for such tendencies like: tactfulness, diplomacy, courtesy,
consideration, thoughtfulness, cleverness, well spokenness, and so forth. It has
been found, for instance, that the Middle Eastern Arabs never respond
negatively toa polite request although they may not have the intention to
comply with it (Bagnole , 1977 and Parker et al, 1988). Being an Arab, the
researcher would confirm this finding and add that for an Arab in general, itis
self-degrading to turn down a polite request.

~ Asfar as attitude and perception testing is concerned, it should be stated

here that an Arab would refrainfrom talking about his or her own feelings and/
or any emotional or sentimental issues with mere acquaintances or new friends,
not to mention teachers and researchers. Itis not unreasonable to assume here that
since the Arab EFL learners come from an ethnic society where people are
expected to stifle their true feelings towards others (e.g.the native speakers of
English), thereis a possibility that their negative attitudes towards learning the
language may also be stifled and these attitudes, hence, are more intense than
those that are overtly expressed or manifested. Making an Arab speak or
write openly about his or her feelings is extremely difficuit. Both male and female
subjects of this study who were selected to be interviewed, (32 male and 54 female
students), at first, refused to allow the researcher to tape the interviews. They
were even upset when the researcher suggested taking down notes instead. They
gave the researcher a very hard time persuading them that taping the interviews
was strictly for research purposes and that they could speak anonymously. In the
end, some of them agreed to have the interviews taped after making the
researcher pledge himself tothe destruction of the tapes after transcribing them.
The researcher promised to do so only after the viva. They all alsorefused to
allow the researcher to refer to their names or identities. The same attitude was
adopted by many of their EFL teachers also (see VI.2).

Inthe light of the above argument, it was absolutely necessary to convince
the study subjects to be as honest as can be in answering the questionnaire and

that they could use their university registration numbers instead of their names
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to ensure confidentiality. In this way, it is expected of these Arab subjects to
be ready to disclose their true feelings and to project their images of the
foreign people and cultures in question. This constitutes a problem to some
researchers when the subjects are either for cultural or any other reasons are
reluctant to express their true feelings.

IV3 Measurement of Perception :

Measurement of human perception has often been bypassed in most
psychological research on human mental, affective and / or cognitive behaviour.
In fact, it seems extremely difficult to conduct quantitative investigation of human
perception due to some complex factors on top of which comes the close
association between attitude and perception. Since both seem to overlap, interwine
and iteract, there is fear that researchers may measure one for the other. This
problem is discussed by Bochner (1982: 18):

The nature of the link between perceptions, attitudes, and behaviour
has generated considerable debate, along three fronts. The first
issue is whether perceptions determine attitudes (we see someone
as shy and dislike them for it) ; or whether attitudes influence

perceptions (we dislike a person and so intend to see that
individual as shy).

This link seemsto constitute a risky area where the researcher has to watch
his / her steps very carefully. This uncertainty is not shared by Holton and
Pyszynski (1989: 297) who sketch the influential link between attitudes and
perceptions:

Across a range of settings, attitudes that people consider
personally important have been shown to be more powerful
determinants of perceptions of others’ attitudes, of liking of others.
and of social bebaviour than unimportant attitudes are.

Given that, it is important to find out empirically about the association between
attitude and perception. This is the theme of the research’s first hypothesis. It is
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necessary at this point to re-emphasize the fact that it is'social perception (see
[11.5.2) which is the focus of the present research.

Consequently, in ordertotest and measure an individual s perception of a
person or an object, it is essential to elicit the individual's image of that person or
object irrespective of the individual's opinion of and feelings towards that (target)
person or object. In other words, if we ask a person to tell us how he / she
imagines or describes a target, we can know some about his / her perception of that
target. If we ask that person to indicate his / her feelings towards that image or
target, we then can conclude what his / her attitudes towards that target are.

There are some techniques which can be employed to test or measure people’s
social or socio-cultural perception. Byram et al (1991:25) advocate the employment
of the questionnaire and the interview techniquesin measuring perception. Inan
important sense, perceptual tests are usually based on eliciting what the individual
believes or understands what the others' feelings, motives, traits, values, social
behaviour and social relations are like.

Perceptions, as a re-definition of insight, are studied in terms of
pupils’ accounts of their own knowledge of a particular people and
culture. In this case, pupils were asked by a number of techniques
what account they could give of French people and culture.

- Byram et al (1991:24)

It follows then that eliciting the respondent's knowledge of a specific ethnic
group and their culture will yield information about the respondent's perception of
bath. The techniques used to achieve this objective, in the present research,

have already been specified as self-reports, questionnaires and interviews which
will be explained in more detail below.

IV.4 Measurement of Attitude Versus Perception:

For a start, it is necessary to examine the question whether attitudes and

perceptions can be measured in quantitative terms. Although there is a profusion
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ol literature on the measurement of attitudes. the literature onthe measurement
of social perception appears to be comparauvely rather scanty. in any case, the
answer to the above question 1s not easy since both attitudes and perceptions,
as argued earlier, mnvolve individual teelings, mentahities, imaginations and a host
ot other determinant tactors that are not easy to tully or accurately tathom or
grasp.  lhe tact that such tactors are hardly separable or 1solatable makes it
extremely difticult tor researchersto explore all ot them jointly or each of them
separately. 1t 1ssull more difficult to bring them to the surface in observable
and discermible behavioural or verbal responses . Perception, however. seems to

be more ditficult to discern due to the tollowing assumptions:

(a) 1he perceptual systems do not give a true-to-life
picture of the world.

(b) Visual and auditory information is processed
differently. (lhe visual system has the capacity for
processing large amount of information simultaneously.
Auditory information has to be held in short-term
memory before information can be processed.)

(c) Perceptual functions are closely related to those of

THL’"!UT‘)’.
Travers (1977:343)

S0, 1n tesung and/ or measuring percepuon the researcher has tobe caretul not
to be measuring the individual s memory 1nstead of the stereotypical mental
image teor instance. Spontaneous responses to the researcher's verbal or written
sumuli are a way ot tinding a solution to this problem. It 1s extremely ditticult to
devise a test that can measure people’s social perceptions like that of attitude.
l'hat 1s why Byram et al (1990:10) decided to employ tormal interviews to
elicit their krench subjects’ perceptons ot the toreign culture 1n question ( the
French).

lhe researcher would agree with Byram et al (1YY1: 24) that other
techniques such as questionnaires can also be usetul in expioring people’s
percepuions. 1o deal with a mulu-leatured variable such as percepuion, 1t
seems inevitable to use, 1f not more than one test, a multitaceted test. Culture

encompasses o0 many tacets to be included in one test. In spite ot the tact that
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there is no a clear demarcation line between people and their culture. for research
purposes only, the questionnaire respondents can be asked to rate people on a
different test from that of the other features of culture. It is true that both can be

incorporated into one test; however, keeping them separate will ensure measurement
accuracy of either.

It should also be stated here that although there are three parts that deal with the
measurement of perception: (a) personality trait checklist, [Part 1], (b) culture
descriptors [25 statements, part 3], and (c)report writing that tests the respondents’
perception, it is the totality of two parts only (part 1 &3 of the questionnaire) that
constitute the perceptual statistical rating. The other part, which is (c) report
writing, is meant to elicit the students’ mental representations of the English
culture. These representations are qualitative, not quantitative in nature. So, they
cannot be treated statistically apart from frequency counts. In this way, the total
scores obtained from the list of personality traits and the 25 statements provide the
quantitative data of the subjects’ perception of both the English people and culture.
These parts were only separated to help the informants concentrate more on the
“people” variable as persons they see, encounter and interact with, as separate from
the “cuiture” variable which though mostly man-made represents for these Arab
EFL learners the community or the country which they have visited or like or dislike
to visit. It was also meant to facilitate the subjects’ dealing with the questionnaire
items as it was assumed that a long part, with too many items, might be boring and
hence encourage hasty responses. In other words, the distinction between people
and culture is made only for research purposes. Data obtained from the subjects’

reports are used for comparative purposes that are meant to find how consistent and
immutable the subjects’ perceptions are.

IV.5 Measurement of EFL Achievement:

As far as testing EFL learners' achievement is concerned, there are many
standardized tests that could be used. However, these tests are often disregarded
if and when the EFL programme is specially tailored for a specific group of
learners (i.e. not standardized course):
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since the pupil is coming into a school that follows a definite
brogram and . seauence of F; mrhcb it is important to find out “ihere
‘the child will fit “within that curriculum and not how he achieves on
a standardized test which may bear little or no relationshi to the
shecific curriculum in the school.

Finocchiaro (1969:301)

Testing is quite a complex and diverse oracess. Language Tests are meant
tovield reliable data about the language orogramme as well as about the learners
nerformance and progress:

If one wishes ta establish what exactly a learner has learned in a
given teaching context. we sheak of achiepement tests. Achievement
tests are claselv related to a curriculum: they test onlv what bas
been taupht.

Van Elsetal (1984:312)

Again. itis suggested here that some tests are based on the content of the
language instruction or programme. Success and failure. for the students of Qatar
University. invariably means passing their end-of- term tests which are intrinsically
achievement tests. Thev are meant to measure the students' progress or aitainment
in learning the individual study subjects. Accordinglv.itis not suitable to use any
standardized EFL proficiency tests in the oresent research. Consequently. the
researcher decided to make use of the results of the end -of- term achievement -
tests archived in the English Language Teaching Unit of the University of
Qatar to test / measure the associaton between the learners attitudes towards.
verceptions of the English peoople and culture onthe one hand and their success /
failure in learning English as a foreign language on the other. According to the
universitv grading svstem. high achievers are those who score 80+ out of 100.
average achievers 65 - 79. and low achievers 0- 64.5.

V.6 Other Variables:

In the light of the above exposition. and within the purview of the research

hvpotheses and questions (1.4.1) the researcher decided to look also at the subjects’
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social class. nationality, age and sex as possible influential factors in the

formation of therr atutudes, perceptions as well as EFL attainment.

IV.7 The Research Questions:

IV. 7.1 Questions Related to the Students’ Attitudes and Perceptions:

The study plan. instruments and procedures are specifically designed to provide

answers to the following questions which are based on the research hypotheses:

1. Arethe EFL learners’ attitudes towards the English people and culture associated
with their perceptions of both ?
2. Are these attitudes positive or negative ?
What perceptions / images do these EFL learners have of the English people
and culture ? Are these perceptions generally positive or negative ?
4. Are there any statistical differences between the male and female students’
attitudes towards and perceptions of the English culture?
5. Are the students’ attitudes and perceptions correlated with their EFL achievement ?
6. Ifthe answer to question 5is positive, which variable would function as
dependent and which one(s) as independent? The independent variable(s)
affect(s) / determine(s) the dependent one. There must be one dependent variable.
7. Based on the answer to question 6, to what extent can the independent variable(s)
function(s) as predictor(s) of the dependent variable ?
8. How do these Arab EFL learners see themselves in comparison with the English
people?
9. Are there significant statistical differences between the subjects’ auto and hetero-
perception ? (See II1.5.8)
10. Are there any significant statistical differences between the subjects’ attitudes
towards the English culture and their attitudes towards their own culture ?
11. Based on answers to 9 and 10, do these differences correlate with the subjects’
achievement in English ?
12. Do the ELT materials used in teaching English to these students contain any
cultural information about the English people and culture ?
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13. What are the other sources trom which these students obtain such culturai

information ? (Even if the answer to question 12 is posiive. il is useful to
know about the other sources too.

IV.7.2 Questions Related to the EFL Teachers:

Important information about the EFL learners™ autitudes and perceptions in

question will be obtained from all their teachers (native and non-native speakers of

English). The teachers answers are expected to provide their observations : views

as regards their students’ attitudes, perceptions and level of achievement. The
following questions need to be answered :

()

. How do the teachers perceive their students motivauon to learn English ?

. Which type of mouvation do the teachers believe their students have for learming

English ?
. What are the students’ level of EFL proficiency as perceived by their teachers ?

. How do the teachers see the relevance of cultural teaching to the promoton of
their students learmng of English ?

. Do thedeachers soaalize easily with their students ?

. Do the teachers know about their students’ atutudes towards the English people
and culture ?

. Do the teachers know about their students percepuons of the English peopie and
culture?

Do the teachers discuss cultural matters with their students ?

If the answer to the above question is positive. which matters do they usually
discuss? If the answer is negative, why is that ?
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10. How do the teachers see the ELT materials as imparting cultural information
about the target language people and society ?

11. To what do the teachers ascribe the students achievement / learmng problems ?

{ These questions are not meant to provide the researcher with any factual data but
they are intended for the elicitation of the teachers’ views on pedagogical and

affecuve issues that are often related to EFL contexts. They also serve as interview
cues. See VI.2.2).

IV.7.3 Studv Measures:

[n order to answer the research questions that pertain to the study sample. the
following measures were applied:

1a) self report writing to elicit the students perception of the English people and
culture,

fb) questionnaires to obtain information about the subjects social class. sex.
age, and nationality in additon to their perceived levels of EFL achievement and

aitudes towards and percepuons of the English people and culture.

c) a semantic differenual test to measure their attitudes towards the English
people and culture. and

(d) interviews to obtain all the above information as a further source of the

information provided by the respondents and as a source of more information.

The study measures in this respect also involve :

(1) consulting the university archives and the ELT Unit's files for facts about
the EFL courses provided to the students of Humanities and Social Sciences
from whom the study sample is drawn. as well as facts about the aims.
objectives and end results of such courses. and
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(2) interviewing the ELT Unit teachers for informauon about the courses as
well as about the students achievement levels. and the students arttitudes and

percepuons as related to the purpose and scope of the present study.

IV.7.4 Self Report Writing:

The researcher decided that the first research tool should be self-report writing
so asto get a global picture of the subjects’ attitudes and percepuons umnterrupted
by other people s. inclusive of the researcher s. cues. hints or i1deas. Given that
the students may tend to be too polite to speak their minds honestly. the researcher

briefed them on the importance of being honest and forthright as is preached by their
religion. Islam:

Thev invoke the curse of God on themselres if they tell a lie.

The Holy Qur-an (Sura xxiv. p.898)

The students were also assured that their responses would be treated as
absolutely confidential. Another purpose is to obtain from these reports an inventory
of attributes or adjectives provided spontaneously by the respondents. which in
turn could be enlightening to the researcher in desigmng the study tests. The self-
produced traits and / or attributes in this way could be taken as projections of the
respondent s perceptual images and already structured attitudes. Since the time
allotted to this practice is limited (i.e 10 minutes). it is expected that the resulting

traits are produced spontaneously and hence represent the respondents instilled
schemata which according to the explanation of by Byram (1989) are:

those cognitive structures which reflect boundary-marking
common cultural meanings which cuitural study teaching shouid
be attempting to change. In the first instance the schemata which
embody the individuals' sense of their own ethnic identity
determine bow thev experience other cuitures and other people's
ethnicity. and it is these schemata which need to change if these

individuals’ perceptions of others are to change- and their attitudes
towards them.

Byram (1989 : 116)
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It is suggested here that these seif- produced tratts retlect the subjects organized
cognitive and affecuve structures which. as Byram contends should be addressed
if and when perception and atutude changes are to be amempted.

The research student participants were consequently asked to write their reports
anonymously. They were told that the researcher was not interested in what they
knew but in what they believed. Based on the argument presented above. the
students were asked to write about what they thought of themselves and of their
culture (i.e. auto-perception) juxtaposed with what they thought of the English
(and American) people and culture (i.e.hetero-perception). Thisisbelieved to impart
more sensitive and more genuine representations of their attitudes and perceptions
since 'we is compared with them . In other words. judgement of others is
based on judgement of self. Hence. the discrepancy between the two variables
is liable to project a clear picture of the report writers perceptions and
prejudices. The subjects were also allowed to write in Arabic so as not to be

hampered by any difficuity in writing all they wanted to say.

IV.7.5 The Student Questionnaire :

(A) Rationale:

[t hasbeen argued above that one of the most useful techniques for eliciting the
individual s feelings. attitudes and perceptions is the questionnaire. One main
advantage of the questionnaire techmque 1s that :

..each respondent receives the same set of questions phrases
exactly in the same way. as they are on standardized tests.

Rudduck & Hopkins (1985:246)
The students questionnaire had the following title:

The University of Qatar Students’ Attitudes to and Perceptions of Other Ethnic
Groups.
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This questionnaire is meant to satisfy one important research need, namely,
defining and measuring the attitude and perception factors that have direct bearing
on the learners’ achievement in the foreign language. Hence, the questionnaire
was devised so as toinvestigate both attitudes towards and perceptions of certain
ethnic groups, namely, the English, the Americans and the Arabs. The Americans
have been included as a disguise to the real target ethnicity in question.
Moreover, some factual data will be obtained from the informants responses such
as age, sex, previous foreign travels, and languages spoken. The informants are
also required to state their levels of English proficiency asthey perceive them.

(B) Layout and Content of the Student Questionnaire:

The student questionnaire is in Arabic to eliminate any possibility of the
respondents’ misunderstanding of any of its items. Itis made up of four parts
over ten pages inclusive of the cover. The fourth part is a semantic differential test
(see Appendix C.1). The purpose and scope of the questionnaire are introduced on
the first page and explained by the research orally (in person). The informants are
told that the questionnaire is a principal part of a research on their atitudes to
and perceptions of other ethnic groups. They are also told that the three ethnic
groups (the American, The English and the Arabs) are selected randomly for
investigation purposes. They are also briefed on the necessity of conducting
such research for the development of national education in general, and the
teaching and learning of English in particular. They are then asked to answer all the
questionnaire items spontaneously, carefully and franklyin S0 minutes.

(CO) Part One: Perception Measurement- “People”1:

Following the same procedures used by Melikian (1983), Gaber (1986), and
Devine (1989), the researcher made a list of 14 artributive words (7 positive and 7
negative) used by the above studies and which frequently occurred in the students'
report writings. The students were asked to rate each trait on a five point

continvum. The five intervals on the scale represent percentages which these
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students understand more than they understand adverbials (see [V.7.6). This part
provides quantitative perceptual data. Each trait is liable to provide perceptual data
whereas trait polarities (positive / negative) provide attitudinal data.

(D) Part Two : Perception Measurement - “People” 2:

As a preliminary step, a large list that contained 83 adjectives inclusive of the
above 14 had been prepared for use inthe student questionnaire (part2). The
large list had already been given to32 EFL teachers at the ELT Unit who were
asked to classify these adjectives into positive, negative, and neutral. 14 of these
judges were native speakersof English. The others were native speakers of Arabic
and other languages. Having such multicultural panel of judges should make
consensus on trait polarity a more sound basis for classifying traits since their
judgement represents a wider sector of human mentality / affectivity than the
judgement of a monocultural panel. It<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>