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ABSTRACT

Al-Smael, Fahad Ismael

A THINK-ALOUD PROTOCOLS INVESTIGATION OF LEXICO-SEMANTIC
PROBLEMS AND PROBLEM-SOLVING STRATEGIES AMONG TRAINEE
ENGLISH-ARABIC TRANSLATORS
PhD thesis, University of Durham, C.M.E.L.S, (2000)

The purpose of this study is to identify lexico-semantic problems and problem-solving
strategies of trainee English-Arabic translators. The corpus of data has been collected
via the use of Think-Aloud Protocols (TAPs) technique, i.e. by asking the subjects of
the study to verbalise their thoughts while performing a translation task from English
into Arabic. Subjects’ concurrent verbal reports were tape-recorded and then
transcribed into written protocols for analysis.

This thesis consists of eight chapters. The first chapter is the introduction which
discusses the aim and scope of the study. Chapter two discusses the methodology
used in the present experiment, i.e. T4Ps, and provides a survey of empirical studies
of translation. It also examines the current pedagogical gap in translation training
programmes and provides a detailed survey of the most innovative trends in
translation pedagogy. Chapter 3 provides background information about the
experiment design, e.g. the criterion for the selection of participants and translation
task texts. Chapter 4 and 5, the focus of the study, provide a detailed qualitative and
quantitative analysis of subjects’ lexico-semantic problems and problem-solving
strategies.  The emphasis in chapter 5 is laid on the strategy of dictionary
consultation, due to its high degree of frequency and success. The identification of
subjects’ lexico-semantic problems and problem-solving strategies is successfully
achieved via the employment of a problem indicator model. Chapter 6 evaluates
subjects’ translation end-product and global behaviour. Chapter 7 is the didactic
implication of the study. It discusses the main shortcomings of subjects’ translation
training as reflected in their translation task performance, and provides some

recommendations. Finally, chapter 8 summarizes the main findings of the study, and

.

suggests further areas of research.
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CHAPTER ONE

1. Introduction

1.1. Background

In the majority of university-level translation programmes, trainee translators are
often seen as learners of a foreign language rather than future-professional translators.
This traditional attitude towards learners of translation seems to be closely related to
(a) the lack of clear objectives, (b) unsuitable curricular material, and (c¢) improper
teaching methods (c.f. Chapter 7).

Translation training programmes usually operate under a major handicap, namely the
unawareness of learners’ actual strengths and weaknesses when they perform a
translation task. Teachers usually rely on their personal intuition as well as their
speculative evaluation procedures (c.f. section 2.2 & 7.2) to measure learners’
translation competence, consequently hypothesising trainees’ translational problems
and suggesting ways of dealing with them. Kussmaul (1995) describes translation
instructors’ traditional way of diagnosing and dealing with learners’ translational
difficulties as inadequate. This is because:

Those of us who are honest will occasionally have asked ourselves:
do we really put enough emphasis on the right areas? Or could it be
that we stress problems which are not problems for our students
after all, and that we actually disregard areas where they encounter
difficulties? And has it ever crossed our minds that our students
might perhaps have found ways of dealing with problems which we
may never have thought of and which, if they are successful, may

serve as models for our teaching. (Kussmaul 1995:5)




To investigate what actually occurs during the production of a translation, translation
educators need to employ a performance-analytical methodology which allows access
to learners’ minds. This can be done by a process-oriented investigation (c.f. section
2.1.2) of trainee translators’ task performance via the introspective technique, Think-
Aloud-Protocols (TAPs, hereafter).

Thus, in response to the inadequacy of traditional translation training (i.e. based on

idealisations rather than empirical investigations of translators’ actual performance), a
line of process-oriented research (c.f. section 2.1.3) began to evolve recently with the
objective of empirically identifying translators’ actual mental processing when they

carry out a translation task. The present study can be situated within this recent

research paradigm.

1.2. Aim of the study

The main aim of the present study is to investigate trainee translators’ lexico-semantic
problems, problem-solving strategies and global behaviour, and to relate the results of
the analysis to their end product. The choice of these categories as the main units of
investigation is justified on the grounds that they constitute the major part of trainee
translators’ translating processing. The lack of information on the actual
characteristics of learners’ performance in traditional university-level translating
training programmes has been the main incentive to attempt this investigation. An
improvement of our understanding of learners’ translating processing will
undoubtedly contribute to the improvement of translation pedagogys; i.e. successful
processes will be reinforced in the translation training, whereas inefficient processes

will be utilised to establish where remedial training is needed.



In addition to serving the aim of the present study, the use of TAPs in the present
experiment is also directed towards encouraging translation educators to use this

method in their assessment of learners’ translating performance.

1.3. Structure of the study

This thesis comprises eight chapters. Chapter 1 is a general introduction which
attempts to localise the problem (i.e. lack of knowledge about trainee translators’
actual translation processing) and to state briefly the aim of the study.

Chapter 2 focuses on the process-oriented investigation of translation. After the
introductory remarks (2.1.1), the methodology used in this study is introduced. This
is followed by a detailed survey of the most pioneering empirical studies of the
translation process.  Chapter 2 also examines the current status of translation
pedagogy. It highlights the pedagogical gap caused by the traditional view of
translation training and provides a detailed survey of the most innovative initiatives in
translation pedagogy.

Chapter 3 discusses the setting of the present experiment. This includes the criterion
for the selection of the subjects of the study and the experiment texts, as well as the
transcription techniques and categories of analysis. More space is devoted to the
description of how and where the experiment takes place.

In chapter 4, the most important feature of subjects’ translation processing is
discussed: lexico-semantic problems. This chapter starts with a definition of the
notion of franslation problem and the problem indicator model which is used in the
present experiment to identify subjects’ translational difficulties.  Subjects’
translational problems are analysed both qualitatively (i.e. the type of problem and the

degree of difficulty) and quantitatively. Other relevant issues discussed briefly



include stages of problem identification and subjects’ attitude towards translational
difficulties.

Chapter 5 examines the problem-solving strategies which the subjects use to bring
about solutions to translational problems. Strategies are identified via the same
problem indicator mainly because strategies are employed only when a translational
difficulty is identified. The analysis of strategies is both qualitative (type and purpose
of strategy) and quantitative (frequency and degree of success). The emphasis in this
chapter is laid on the strategy of dictionary consultation mainly because of its high
degree of frequency and successfulness (discussion of this strategy includes primary
source of reference, purposes of dictionary use, misuse of dictionaries, and attitudes
towards dictionaries).

In chapter 6 a dual evaluation approach (global evaluation and error analysis
technique) is used to assess subjects’ translational processes (global behaviour) and
products. The aim of this chapter is to evaluate subjects’ translational performance so
as to identify their efficient and deviant processes and ultimately relate these
translational activities to their previous translation training. This chapter concludes
with general observations which are drawn from subjects’ task performance.

Chapter 7 discusses the didactic implications of the present study. It focuses on the
main  shortcomings in subjects’ translation training together with some
recommendations to deal with these didactic flaws. The aim of this chapter is to
propose a starting point towards developing a systematic approach to translation

instruction.

Chapter 8 comprises a short summary of the present study and some

recommendations for further research.



CHAPTER TWO

2. Literature review

2.1. Empirical studies of Translation

2.1.1. Introduction

Until quite recently, translation studies have been product-oriented. These studies
were primarily concerned with the study of the final product of translation in an
attempt to achieve what was commonly known as optimal equivalence between the
ST and the TT (e.g. Nida’s (1964) “formal and dynamic equivalence”). This
traditional view of the study of translation seems to have ignored the processes (i.e.

strategies) which led to the production of the final product. Steiner for example,

maintains that:

...In the overwhelming majority of cases, the material for study is a
finished product. We have in front of us an original text and one or
more putative translation. Our analysis and judgement work from
outside, they come after fact. We know next to nothing of the
generic process which has gone into the translator’s practice, of the
prescriptive or purely empirical principles, devices, routines which
have controlled his choice of this equivalence rather than that, of
one stylistic level in preference to another, of word ‘x’ before ‘y’.

(Steiner 1975: 237)

Not long after Steiner’s statement, a new trend in translation studies started to emerge.
This new trend involves empirical studies of the translation process; and it came out

as an inevitable reaction to the inadequacy of traditional translation theories to




account for the actual mental processes of translation. In other words, the primary
concern of such new studies was investigating the translation process, rather than a
speculative analysis of the final product, through the implementation of the
introspective technique Think-Aloud Protocols, frequently referred to by the acronym
TAPs. Among the earliest attempts to empirically study the actual process of
translation is the pioneering work of Krings (1986). He argued, along with empirical
translation researchers (cf. Lorscher 1986, 1991), that previous translation models
have failed to account for the psychological reality of what goes on in the mind of the
translator during the process of translating.

Thus, traditional translation theories have been criticised by empirical translation
researchers for their speculative nature which is based on hypothetical situations
without providing empirical data to validate their appropriateness for translation
training purposes.

Along these lines, Jaaskelainen (1990:43) levels some criticism against traditional
models of the translation process, thus echoing previous demands (e.g. Krings. 1986,
Lorscher 1991, to name but two) for adopting a process-oriented methodology for the
study of translation process. She claims that the predominately hypothetical nature of
traditional models of translation has resulted in both theoretical and pedagogical
deficiencies within translation studies. Jaaskelainen goes on to say that translation
theory “has been unable to cater for the growing needs for translator training” because
of the gap between the needs of translation training and what the theory really offers
for the trainee.

Furthermore, traditional theories of translation have been rejected by the supporters of
process-oriented translation on the grounds that these theories have been tailored to

account for the translations of professional translators only, hence giving no attention



to partly competent translators, i.e. translation trainees. To put it differently, the
argument in favour of process-oriented translation can be substantiated on the grounds
that the actual agent in translation has been completely ignored by traditional models
of translation, as he is expected to be a recipient of the rules provided by translation
theorists.

Lorscher (1991:2) also echoes the above criticism of conventional models of
translation on the grounds that they do not account for the reality of the translation
processes. He contends that the speculative nature of traditional theories in
approaching their objects of investigations makes them “of very limited use for
practical translator.”

Therefore, Lorscher, among other TAP researchers, uses the TAPs technique to
investigate the process of translation in his most comprehensive work (1991). This
yielded two essential results: first, it became apparent that the quality of the
hypotheses about cognitive processes can be improved when introspective data,
especially those manifested by the translator’s thinking aloud during the production of
the TT, are taken into account. Second, it became evident that TAPs can yield much
reliable data about procedures of problem-solving, and that it is sensible to limit the
empirical investigation of the translation process to those aspects which are connected
with the solutions to translational problems (ibid.: 67).

The realisation of the drawbacks of normative translation theories, as mentioned
above, has led to an increase in empirical process-oriented translation studies (cf.
Krings1986; Jaaskelainen1987 and 1990; Tirkkonen-Conduit1987; Kirally1990; and
Kussmaul 1995, to name but a few). These works, although they emerged
independently of each other, have all employed introspection techniques with the

primary aim of investigating the translation processes, as they occur, by means of



verbal protocols data generated by the TAPs method. Ideally, this would allow
researchers on the process of translation to get access to the mind of the translator (i.e.
the black box), so as to observe the global behaviour as well as the strategies and

techniques which the translator uses to arrive at his final translation.

2.1.2. TAPs

The term think-aloud is used in empirical translation studies to mean a special method
for gathering data on mental processes of translation. That is, the translator is asked
to verbalise his thoughts and whatever comes to his mind during the process of
translating. This method was first applied to psychology to study human behaviour. It
gained great popularity amongst psychiatrists because of the information provided by
such techniques (cf. Borsch 1986). Because of its success in studying human
behaviour in general, psycholinguists and translation theorists have started to use
TAPs as a method of collecting data on the process of translation and second language
acquisition. It was found that translation is particularly well suited for protocol study
because it is a relatively conscious process, thus open for verbalisation.

Kussmaul for example (1995:7) argues that TAPs as a method of empirical research
into the translation process have proved to be a bold step forward in the right direction
and that the results gained were often unexpected and sometimes surprising. Another
source of support for the use of TAPs in translation studies is that of Wilss (1996:193)
who points out that the use of TAPs in recent empirical studies has successfully added

an applied dimension to translation studies, thus bridging the gap between the

theoretical and applied sides of translation.
The methodological framework of TAPs is based on the works of Ericsson and Simon

(1980 and 1984) in which they introduce their information-processing model. They



assume what can and can’t be verbalised under specific experimental conditions.
They distinguish two kinds of verbal reports: concurrent and retrospective reports. In
concurrent reports the cognitive processes are verbalised directly in that the subjects
give a moment-by-moment description of what goes on in their minds during the
process of translating, while retrospective verbalisation refers to a finished process
(i.e. reports are collected some time after the subjects have carried out the task) with
the possibility of error or distortion of information during the process of retrieving
what has happened during the task performance.

Thus, concurrent verbalisation seems to be more appropriate than the retrospective
technique in the elicitation of data for empirical studies of translation because in
retrospective reports, subjects are exposed to a memory load, which means that the
information they externalise is potentially less complete.

The assumed reliability of TAPs in all previous empirical studies is based on Ericsson
and Simon’s model (1984) which predicts that information is stored in various
memories and that only information recently obtained by the subject is kept in shot-
term memory which is directly accessible for producing verbal data.

Although TAPs have been referred to by empirical investigators of translation as the
most sophisticated method of observing the process of translating, one should be
aware of the conditions under which the data are externalised as well as the inherent
limitation of TAPs, as is the case with any technique for collecting data. Ericsson and
Simon (1980) maintain that:

...Verbal reports, elicited with care and interpreted with full
understanding of the circumstances under which they are obtained,
are a valuable and thoroughly reliable source of information about

cognitive processes. (Ericsson and Simon 1980:247)



Understanding the limitation of TAPs is the minimum requirement for justified
conclusions on the processes of translation. Because of that, two questions regarding
the appropriateness of TAPs have to be answered. These two questions were first put
forward by Borsch (1986:200); they are 1) Which mental processes are accessible to
verbal reports and 2) Does the instruction to verbalise change the process of thinking
in its very nature?

These two questions will be answered as follows:

1-Which mental processes are accessible to verbal reports (i.e. TAPs)?

In answer to the above question, one can say that previous process-oriented
researchers on translation (e.g. Krings 1986, Jaaskelainen 1987, Kiraly 1990,
Lorscher 1991, and Kussmaul 1995), as well as the present experimenter have
unanimously come to the conclusion that only controlled (i.e. conscious) processes
are accessible for TAPs. These conscious processes are in the subject’s short-term
memory, that is, in his focus of attention. Automated processes of translation on the
other hand, are inaccessible to verbalisation, as they pass unnoticed by the translator.
That is, automation in translation takes place on an unconscious level. Moreover, it
was observed that automated processes are related to routine processing (i.e. problem-
free processing) which requires no specific strategies to achieve equivalence.
Tirkkonen-Condit (1992:434), for example, contends that automated processes in
translation produce no traces of decision-making, as they don’t enter in the short-term

memory of the translator who is only able to register conscious elements of the task

performance.
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This, of course, entails that TAPs are particularly suitable for the present study
because its aim is to identify problems and strategies of translation which are
controlled processes (cf. chapter 4 and 5), thus accessible for verbalisation. This
claim can also be substantiated by the fact that using TAPs in the present experiment
has enabled me to obtain a huge amount of information on the subjects’ strategic
processing of the translation task which would have been unobtainable if any other
methodology was employed.
The above justification for the use of TAPs in the present study can be corroborated
by the findings of the study of a leading figure in empirically based investigation of
the translation process, namely Krings who rightly concludes that:

In the thinking-aloud protocols two basic features of the translation

process were evident: the presence of translation problems and a

variety of strategies for solving these problems. (Krings (1986:266)
Another interesting finding of previous empirical studies of translation (e.g.
Tirkkonen-Condit 1989:84), as regards the notion of automation, is that translation
process becomes more automated as the translator’s professionality increases. This is
because professional translators are expected to be highly proficient in both the SL
and the TL, and consequently their strategies are implemented unconsciously so they
might not surface in the protocols. Non-professional translators (i.e. translation
trainees), by contrast, are expected to have more translation problems (because of
their relatively inadequate proficiency in the foreign language) which would require
conscious problem-solving strategies that would definitely appear in the protocols.
Thus, the fact that professional translators’ processing is highly automated (i.e. very
little data is obtained via TAPs), has led to the conviction that TAPs are particularly

suitable for empirically investigating the translation process of non-professional
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translators (e.g. the subjects in the present study) because of the high degree of
consciousness in their task performance.

Consequently, the fact that TAPs are particularly suitable for investigating the
translation process of non-professional translators (i.e. non-automatic decision-
making processes), which seems to get approval from existing literature on the
translation process, is another reasonable justification for the use of the TAP

technique in the present study.

2-Does the instruction to verbalise change the process of thinking in its very nature?

In an attempt to answer the above question, Borsch (1986:202) first draws a
distinction between introspective techniques (i.e. TAPs) and retrospective techniques.
Borsch maintains that while thinking-aloud protocols yield mainly concurrent data
that are stored in short-term memory, retrospective reports, on the other hand, are
obtained some time after the subject has carried out the task. Concurrent reports are
more reliable than retrospective reports as the latter may allow for a distortion of the
data because of the extra load on the memory to retrieve previously obtained
information. Borsch then summarizes Ericsson and Simon’s convincing argument
(1980:226-235) on the effect of TAPs on the process of translating, as follows:
a) Direct verbalisation of already verbally encoded information does not change the
course, structure or speed of the cognitive processes.
b) If the “main task is not verbal (...), the performance may be slowed down, and the
verbalisation may be incomplete but the course and the structure of the task-

performance process will remain largely unchanged.”(p.227)
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¢) If the subjects are asked to report only specific kinds of information (instead of
thinking aloud whatever comes to the mind of the translator), more substantial
effect on task-performance processes is more likely. The influence will be all the
more prominent if the subjects have to produce information not normally available
during the task performance.

d) Only cognitively controlled processes can be reported, whereas automatic
processes are not accessible to verbalisation. Consequently, increased experience
with a task may provide different reports, “so that what is available to the novice
may be unavailable to the expert.”(p.235)

Based on the above assumption (i.e. the minimal effect of verbalisation on the process
of thinking), I have carried out a pilot experiment with the aim of empirically
investigating the effect of TAPs on the process of translating (i.e. thinking). Two
subjects were asked to translate a number of English texts into Arabic in two separate
sessions in a language laboratory, of one hour and a half each. In the first session, the
two subjects were asked to use the TAPs technique during the process of translating,
whereas in the second session they were asked to translate the texts without thinking
aloud their thoughts during their task performance. After a painstaking observation of
the subjects’ protocols as well as the analysis of the quality and speed of the
translation, I came to the following conclusions:

a) There is no observable effect of TAPs on the speed of the translation (time
management is roughly the same in both sessions for the two subjects) and the
quality of the TT.

b) The two subjects have been fluent in their verbalisation, which indicates that they

do not find thinking aloud a hindrance for completing the task.
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Some writers on the translation process have gone so far in their support for the
employment of introsbective techniques in empirical translation studies to claim that
the use of TAPs has improved the performance of the subjects during the translation
process. Deffner (1984; cited in Lorscher 1991:54), for example, claims that his
experiment on the translation process, in which he recruited two groups of translators

(group one thinking aloud and group two thinking silently), yielded the following two

interesting results:

a) Subjects who were thinking aloud during the translation process were more
systematic problem-solvers.

b) Subjects who were using TAPs during the task of performance were the more
successful problem solvers.

Finally, in order to elicit the largest possible amount of data for the present

experiment via the use of TAPs technique, the following considerations were taken

into account:

a) The subjects can only report their controlled processes (i.e. conscious processes)
which are in their focus of attention. This observable information is assumed to
be in the short-term-memory, thus accessible for externalisation by the subjects.
The subjects are not expected to verbalise automated processes as they pass
unobserved during the task performance. The analysis of the protocols in the
present study has revealed that there was hardly any thinking-aloud during
subjects’ automated processes (i.e. problem-free processes).

b) The subjects were asked to think aloud anything that came to their minds during
the translation process. They were not asked to report specific information, as this
would distract the subjects’ flow of thinking in their effort to search for the

wanted information.
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¢) Retrospective reports were avoided on the grounds that they might cause a
memory load for the subjects in their efforts to retrieve finished processes (i.e.
those not in the short-term memory). Instead, concurrent report procedure was
used to obtain what was in the subjects’ focus of attention.

d) TAPs are better suited for investigating translation processes of non-professional
translators (e.g. the subjects in the present study) because of the intensity of their
conscious processing in dealing with translation problems, which are less frequent
in the translations of the more competent professional translators. That is,
professional translators are expected to engage in routine task performance which
relies heavily on automated processes, as opposed to non-professional translators
who are more likely to engage in non-routine task performance which demands
more conscious processing.

e) Translation problems and strategies have been used in the present study as the
main two categories in the analysis of data. The analysis of the data validated the
claim that translation problems and strategies are conscious processes, thus
accessible for verbalisation. Whenever a translation problem is identified or a
problem-solving strategy is employed, there must be a thinking-aloud on the part
of the subject.

Consequently, based on the above considerations, it becomes clear that TAPs

technique is suitable for investigating the translation process in general and

particularly for investigating translation problems and strategies, which is the

epistemological aim of the present study.
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2.1.3. Overview of TAP studies

In the following section, an overview of the most important pioneering studies of TAP
researchers which are relevant to the present study will be presented. It is hoped that
the introduction to these works will facilitate a better understanding of the new
discipline of empirical translation which is still in its infancy. The relevance of these
studies to the present experiment lies in the fact that all these works employed TAPs
procedure to elicit data about the process of translation which traditional studies of
translation failed to identify, particularly problem-solving strategies. In fact, the
thorough reading of these studies has inspired the present researcher to use TAPs to
investigate empirically problems and strategies of non-professional translators.
Additionally, the following works have, to a great extent, influenced the design of the

present study

2.1.3.1. Krings

In 1986, Hans P. Krings conducted the most pioneering TAP study published to date.
This has become a starting point for the employment of TAPs methodology in
empirical translation studies. That is, this study provides a wealth of information
about the methodological background necessary for carrying out any similar research
on the process of translation.

Krings’ aim in his study was to provide a psycholinguistic model of the translation
process so as to improve what he calls the translation competence (TC) of trainee
translators (Krings 1986:263).  Thus, Krings created a tentative model of the
translation process of non-professional translators, which takes the form of an
identifiable sequence of problem-solving strategies employed systematically by the

subjects of the experiment to deal with problematic lexical units.
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The subjects in Krings’ study were eight native speakers of German, all studying to
become secondary school teachers of French. Although nearing graduation, the
subjects had no experience or proper translation training, as their encounter with
translation was confined to a few translating classes for second language acquisition
purposes. Because of the apparent inadequate translation competence of the subjects,
they were identified as novice or non-professional translators.

As regards the direction of the translation task, four of the subjects were asked to
translate into the native language (German) and the other four were instructed to
translate into the foreign language (French). Both directions of translation (from and
into the native language) “were deliberately included to shed light on the processes
and strategies involved from different angles”(Krings 1986:264).

The texts chosen for the experiment were relatively difficult, with a great variety of
lexical and stylistic translational problems. The reason for choosing texts which
posed so many potential translation problems was to elicit more processing data.
Non-problematic translation units, on the other hand, were translated automatically
thus leaving no traces of translation processing that can be elicited via TAPs
technique.

The subjects were instructed to bring with them the dictionaries they were accustomed
to use at home so as to investigate their use of the dictionary during the translation
process.  Krings (reported in Kiraly 1995:44) stresses the importance of using
dictionaries in any empirical study of translation. Therefore, he criticises some
previous TAP studies (e.g. Lorscher 1986) which do not permit the subjects to use
dictionaries.  His criticism is based on the grounds that the use of reference materials

constitutes the greatest part of conscious translation processing.
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The main unit of analysis in Krings study is the notion of the translation problem. He,

therefore, developed an indicator model (Krings 1986:267) which can be used to

identify translation problems and strategies. (For a detailed description of this model,

see section 4.3.)

Krings claims that the application of his indicator model permitted a reliable

identification of translation problems. Following this claim, a modified version of

Krings’ problem indicator has been used in similar studies, such as Tirkkonen-Condit

(1987), Jaaskelainen (1987), Lorscher (1991), Al-Besbasi (1991) and the present

experiment.

After the identification of the translation problems in the protocol data, Krings further

categorizes these problems into a) comprehension problems, b) combined

comprehension and production problems, and ¢) production problems.

Krings (reported in Gerloff 1988:21) classified the translation process into three

stages:

1) The preparatory run-through, before the TT was produced,

2) The main run-through, during which the initial version of the TT was produced;

and

3) The editorial run-through stage, which is the work done after the first version of the

TT was produced.

The main findings of Krings’ study are summed up as follows:

a) The majority of translation problems are comprehension problems caused by
unfamiliar lexical items, particularly for those subjects translating into the native
language.

b) The subjects’ primary source of reference was the bilingual dictionary, especially

when dealing with a comprehension problem (e.g. unfamiliar lexical item). Thus,

18



most of the comprehension problems were solved by merely resorting to the
bilingual dictionary. = The monolingual dictionary, by contrast, was the less
favourite tool to the subjects as it proved unhelpful in solving comprehension
problems; thus they displayed little interest in it.

c) The subjects have shown non-professional behaviour in paying no attention to the
translation assignment. This can be explained by the fact that the subjects were not
given a specific assignment by the investigator (i.e. translating for a specific
audience).

d) The majority of subjects have shown that they were improper dictionary users.
This was manifested by their tendency to look for derived words as independent
enfries in the dictionary. They have also shown some odd decision-making
strategies, which Krings call translation principles, such as: “If all the competing
potential equivalents turn out to be equally appropriate or inappropriate, take the
most literal one!” or alternatively: “Take the shortest one!”, and: “If one of the
equivalents is to be found in the bilingual dictionary and the other one is not, take
the one from the dictionary!” or: “If all equivalents concerned are in the
dictionary, take the one that precedes the others!”(Krings 1986:273).

The above irrational translation principles are presumably the result of the subjects’

view of the translation assignment; that is translating for L2 acquisition purposes with

comprehension goal orientation and without considering the contextual
appropriateness of the TT for the intended audience. That is, these principles are
undoubtedly a typical example of non-professional behaviour, as “it is very doubtful

whether such principles could exist in a professional translators’ store of decision-

making strategies” (Jaaskelainen 1987:25).
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2.1.3.2. Jaaskelainen

Riitta Jaaskelainen, at Savonlinna School for Translation Studies in Finland, has

conducted a series of interesting experiments on the process of translation which

started in 1987 with her pro gradu thesis ¢ What Happens in a Translation Process’

(see also 1989a, 1989b, and 1989c, which are based on the above study). The purpose

of the study was to gain more knowledge about the translation process by using TAPs

to study the behaviour of the translator during the process of translating. Jaaskelainen
focused in her experimental study of the translation process on the differences
between professional and non-professional translators as regards the use of reference
materials and their attitudes towards the translation assignment. She recruited four
students of translation in the experiment (two first-year students representing non-
professional  translators and two fifth-year students representing professional
translators). The fifth-year students were considered professionals on the basis of
their experience, as they attended several translation courses, as well as courses on the
theory of translation. The first-year subjects, on the other hand, were referred to as
non-professionals because they had no previous experience. Prior to the experiment,
she hypothesised, following Krings (1986) and Gerloff (1986), that first-year students

(i.e. non-professional translators) would ignore the assignment and would use the

dictionary inefficiently. The main findings of the study are as follows:

a) Surprisingly, first-year subjects showed some professional behaviour as regards
translation assignment which is untypical of non-professional translators (e.g. the
non-professional subjects in Krings’ (1986)). That is, they proved much more
professional than was originally predicted, as they paid a relatively great deal of
attention to the quality of the TT. In Krings (1986), the non-professional subjects,

by contrast, ignored the TT audience completely, which can be explained by the
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b)

d)

fact that they were not given a specific assignment description by the
experimenter;

The fifth-year subjects were more efficient in their dictionary consultations, as
they spent less time in their search for variants in the monolingual dictionary and
never used the bilingual dictionary to solve comprehension problems, a typical
behaviour of the first-year subjects.  Additionally, professional translators
“displayed a healthy scepticism towards dictionaries, particularly the bilingual
English-Finish dictionary, which is an additional indicator of their experience with
various types of reference material” (Jaaskelainen 1989a:197);

Professional subjects showed more awareness of potential translation problems;
and

Students of translation were more proficient translators than ordinary language
students, e.g. the subjects in Krings (1986) even the novice ones. For example,
unlike the subjects in Krings (1986), the first year subjects in Jaaskelainen’s
experiment (1987) did not take for granted irrational principles to deal with
problems of comprehension, e.g. choose the first variant offered by the dictionary,
a typical procedure of the subjects in Krings (1986) when they encountered a

translation problem, particularly the meaning of unknown words.

Jaaskelainen (1991, jointly with Tirkkonen-Condit) compares professional and non-

professional automated processes of translation in the light of TAPs data produced by

seven subjects, three of whom are professional and four non-professional translators.

The study investigates the dimensions of the translation task which are processed

automatically by professionals and processed consciously by non-professional

translators. The findings of the study support the hypothesis that automation increases

with professionality. While most of the decision-making processes of the professional
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subjects are followed up automatically, a great number of the processes of the non-
professional translators are virtually conscious and thus verbaliseable.

In 1990, Jaaskelainen carried out another major TAP experiment, a licentiate thesis
entitled ‘Features of Successful Translation Processes’, at the University of Joensuu,
Finland. The purpose of the study was to identify some of the features of the
translation processes which are associated with successful task performance by
investigating the subjects’ focus of attention (i.e. conscious processing) during the
process of translating. In other words, Jaaskelainen used the notion of attention unit
as the unit of analysis to identify problematic (i.e. unsuccessful) and non-problematic
(i.e. successful) processes of translation. She borrowed the notion of attention unit
from cognitive psychology to refer to “those instances in the translation process in
which the translator’s unmarked processing is interrupted by shifting the focus of
attention onto particular task-relevant aspects”(1990:170).

Twelve subjects took part in the experiment; the subjects include four students of
translation, four professional translators and four laymen with a good knowledge of
the foreign language (i.e. English), but no experience in translation. The main
findings of the study are summed up as follows: “the results indicate, among other
things, that successful translators, irrespective of their translational experience, paid a
fair amount of attention to the factual contents of the source text as well as to the
needs of the potential readers of their translations. Weaker translators, on the other
hand, seemed to approach the task at a purely linguistic level” (Jaaskelainen and
Tirkkonen-Condit 1991:93).  Likewise, the analysis of the data revealed that
successful translation requires a high sensitivity to potential problems encountered

during the process of translating.
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In 1993, Riitta Jaaskelainen conducted another interesting piece of TAP research to
study translation strategies. Her interest in translation strategies grew out of her
earlier work (1990) where the main part of analysis was the translator’s attention unit.
Jaaskelainen introduced her own approach to study translation strategies by testing
and refining the hypothesis of previous studies, e.g. Faerch and Kasper (1980) and
Lorscher (1991). Jaaskelainen rejects the definition which suggests that translation
strategy should include the elements of goal-orientedness, problem-orientedness, and
potential consciousness as definitional criteria (e.g. Lorscher 1991:76). Her rejection
of such a definition is based on the grounds that:

It is clearly designed to describe problem-solving strategies, not
unproblematic  processing of the task which Lorscher (e.g.,
1991:119) describes as non-strategic behaviour. Yet it seems that
strategic behaviour also takes place when no problems in the
traditional sense exists, for example, when the translator makes
unproblematic decisions. (Jaaskelainen 1993:106)

Thus, Jaaskelainen takes a global view of the notion of translation strategy which she
outlines as “a set of loosely formulated rules or principles which a translator uses to
reach the goals determined by the translating situation in the most effective
way”(ibid.:116). In other words, Jaaskelainen’s broad definition of translation
strategy suggests that strategic behaviour should include problem-solving activities as
well as unproblematic decision making.

Jaaskelainen carried out another experiment (1995) to study “The Human Translator”
in relation to translators’ optimal competence (i.e. professionality) which normative
translation theories seek to achieve without accounting for a psychological

explanation of the translator’s behaviour during the process of translation which may

affect the quality of the final translation. This gap, Jaaskelainen maintains, can be
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filled if we investigate translation processes, as they occur, by means of verbal reports
produced by methods such as TAPs.

Thus, Jaaskelainen’s purpose in the study is to investigate what constitutes
professional behaviour in translation, and whether or not professional behaviour
equals successful behaviour, i.e. optimal translation competence.

The data of the study consists of verbal reports produced by eight Finnish students
who were asked to translate an English text into Finnish.

Jaaskelainen’s main finding is that even the professional translator (i.e. the optimal
translator) may unexpectedly produce a poor translation which can be explained by
factors such as personal experience. She adds (ibid.:141) that the development of a
translator’s professionality (i.e. translation competence) does not end where a
sufficient level of translation is achieved. Instead, a translator’s competence (i.e.

professionality) is constantly modified and improved.

2.1.3.3. Al-Besbasi

Ibrahim Al-Besbasi, at the University of Exeter, used TAPs technique to conduct one

of the most comprehensive experiments in empirical translation research. The aim of

his study was to investigate some aspects of the translation process which he divides
into two groups:

a) Features of the translation process which are related to the processing and
segmentation of the source text; the unit of translation; problems of translation;
and problem-solving strategies.

b) Features related to the use of dictionaries in translation (Al-Besbasi 1991:5).

Al-Besbasi (1991) points out that the lack of information on the process of translation

in traditional translation literature was the driving motive behind his investigation.
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He believes that examining the process of translation will improve our understanding
of translation and accordingly enhance the training of translators.

The subjects in Al-Besbasi’s study were eleven semi-professional translators (six
native speakers of Arabic and five native speakers of English), with a high level of
proficiency in both Arabic and English. The informants were divided into two
groups: Group A, made up of six Arabic native speakers who would be translating an
English text into their mother language (Arabic); Group B, consisted of five native
English speakers who would be translating the same English text into Arabic. The
purpose of choosing these two groups was to examine the differences in translating
from and into the mother tongue, with special emphasis on problem-solving strategies
(particularly the use of dictionary) and the unit of translating.

The ST that was chosen for the experiment was an English text which included some
problematic lexical items. The reason for choosing a problematic text was to
stimulate the subjects’ translational skills and most importantly to encourage them to
think-aloud their conscious problem-solving strategies. If the subjects had been given
an easy text, on the other hand, the task would “have been carried out automatically,
producing very little verbalisation and consequently little data” (Al-Besbasi 1991:44).

The subjects were instructed to use dictionaries and they were provided with
bilingual as well as English monolingual dictionaries. The reason for allowing the use
of dictionaries in Al-Besbasi’s experiment was twofold: a) the belief that the
dictionary is an indispensable tool for the translator in carrying out the task of
translating. Al-Besbasi (ibid.:156) believes that denying the subjects’ use of
dictionaries would be “testing their vocabulary rather than investigating the processes

involved in normal translations” (ibid.:156); and b) the fact that the use of the
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dictionaries is one of the basic categories for analysing the translation process,

particularly problem-solving strategies.

The detailed analysis of the protocols led to the establishment of a number of

interesting findings which are relevant to the present study, for example:

a) The abundance of information obtained via the use of TAPs technique proved the
usefulness and validity of this technique in revealing the internal structure of the
translation process (e.g. translation strategies). The linguistic approach (the
analysis of the finished TT only), on the other hand, “failed to provide new and
useful information on the translation process”(Al-Besbasi 1991:316).

b) The analysis of the data revealed that the presence of translation problems was the
most observable basic element in the translation process. This is because
“problems were not only responsible for the larger part of the subjects’ verbal
reports, but they also determined the strategies to be used” (ibid.:324). This
finding, understandably, substantiates a similar finding of a number of TAP
studies (e.g. Krings (1986) Jaaskelainen (1987) Lorscher (1991), and the present
study) which suggest that the verbaliseable data (conscious processing) of the

translation process is problem-related.

Two types of translation problems were identified in the data, namely
comprehension problems and production problems with infrequent overlap.
Interestingly, 95.7% of all the translation problems were caused by a single ST
lexical item (a roughly similar result was found in Krings’ study (1986:266) and
the present study in which more than 90% of the problems were caused by
specific lexical items in the ST). Such an interesting finding, therefore, may
validate the use of translation problems and strategies as the basic categories for

analysing the translation process of the subjects of the present study.
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One predicted finding which relates to translation problems was that Group B
(translating into the foreign language) encountered twice as many problems as
Group A. This result, undoubtedly, strengthens the claim that translating into a

foreign language is substantially more difficult than translating into the native

language.

The percentage of translation problems was found to be determined mainly by the
following factors: (a) subjects’ translation proficiency, (b) the nature of the ST,
and (c) the directionality of the translation (the subjects translating into the foreign

language encountered twice as many problems as the subjects translating into the

mother-tongue).

¢) Dictionary reference was by far the most common strategy employed by the
subjects to solve translation problems. Because of this, a whole chapter was
devoted to this particular strategy with the objective of examining fluctuations in
dictionary use by the subjects, as well as the purpose and usefulness of their
consultation, among other features. The analysis of the protocols showed that the
bilingual dictionary was the main source of reference, as 92.1% of all
consultations were made with the bilingual dictionary. Furthermore, it was found
that there is “a pattern of inverse correlation between the translational experience
of the subject and the number of times he/she uses the dictionary (i.e. as a
subject’s experience increases the number of dictionary reference acts decreases
and vice versa)’(Al-Besbasi 1991:333). As regards the degree of assistance in
solving translational problems, the bilingual dictionary proved beneficial in the
majority of cases of consultation. The monolingual dictionary, by contrast, helped

in only 24.4% of all consultations. Al-Besbasi (ibid.:335) believes that the limited
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assistance provided by the monolingual dictionary is the result of some inherent
limitations, the subjects’ improper use, and the nature of information sought by
the subjects. It was also revealed that the faulty use of the dictionary had a
crucially negative effect on the quality of the subjects’ translations. The subjects’
improper use of the dictionary was manifested by a number of cases, such as (a)
selecting a wrong equivalent that did not suit the TT, (b) misinterpreting relevant
information offered by the dictionary (such improper use is believed to be the
result of the subject’s failure to understand the information provided by the
dictionary, reluctance to accept unfamiliar information, and inadequate

proficiency in the foreign language).

2.1.3.4. Lorscher

In 1991, Wolfgang Lorscher conducted an extensive TAP study which investigated
translation performance, translation process, and translation strategies. Lorscher’s
research was mainly based on the analysis of the psycholinguistics of translation
performance as contained in a corpus of TAPs protocols from German into English
and from English into German. The subjects were native speakers of German who
were mostly first and second year students of English as a foreign language and who
had little experience and hardly any training in translating. The reason for not
choosing professional subjects for the experiment was because of their higher
competence, in comparison with non-professional ones. This would have increased
the degree of automation in their translation, yielding hardly any data from which

aspects of the translation process could be interpreted.
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One major aim of Lorscher’s study is the reconstruction of the translation strategies
that underlie translation performance. Prior to the identification of translation
strategies in the data, Lorscher searches for an accurate definition for the notion of
strategy which he believes has not been clearly defined in linguistics and “denotes
highly different phenomena, and very rarely is it defined precisely” (Lorsher1991:68).

He, therefore, adopts Faerch and Kasper’s definition of communication strategy as

A potentially conscious plan for solving what to the individual

presents itself as a problem in reaching a particular goal.

(Faerch and Kasper’s (1980:80)

Accordingly, Lorscher defines a translation strategy as

A potentially conscious procedure for the solution of a problem
which an individual is faced with when translating a text segment

from one language into another. (Lorscher 1991:76)

Lorscher’s adoption of Faerch and Kasper’s view of the notion of strategy is based on
the fact that their definition includes the elements of problem-orientedness, potential
consciousness, and goal-orientedness. Hence, translation strategies have their
starting-point when the subject realises a problem and their end in finding a solution
to the problem or in the subject’s realisation of the insolubility of the problem. (The

notion of strategy will be discussed in some detail in chapter 5.)

Lorscher (1991:96-107) identifies a number of elements of translation strategies (i.e.

detectable problem-solving steps) in the protocols of his subjects which he classifies

into original and potential strategies, as listed below:

Original Elements of Translation Strategies

-Realizing a translational problem
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-Verbalizing a translational problem

-Search for a (possibly preliminary) solution to a translational problem
-Solution to a translational problem

-Preliminary solution to a translational problem

-Parts of a solution to a translational problem

-A solution to a translational problem is still to be found

-Negative solution to a translational problem

-Problem in the reception of the SL text

Potential Elements of Translation Strategies
-Monitoring (verbatim repetition) of SL texts segments
-Monitoring (verbatim repetition) of TL texts segments
-Rephrasing (paraphrasing) of SL text segments
-Rephrasing (paraphrasing) of TL text segments

-Discernible testing (checking) of a (preliminary) solution to a translational

problem

-Mental organization of SL text segments

-Mental organization of TL text segments

-Reception (first reading) of SL text segments

-Comment on a text segment

-Transposition of lexemes or combinations of lexemes

-Translation of text segments

-Conceiving a second, third, etc. translation version

-Organization of translational discourse
According to Lorscher (1995:889), the original elements of translation strategies
occur solely within strategic phases (i.e. aimed towards solving translational

problems) of the translation process, whereas potential elements of translation
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strategies can sometimes occur within non-strategic phases (directed towards

accomplishing tasks (ibid.: 893)) of the translation process.

One interesting finding as regards the comparison of the strategies which the subjects
used when translating from and into the mother tongue is that “the subjects generally
attempt to solve problems in the translation into the mother tongue by means of
linguistically less complex strategies than problems in the translation from the mother
tongue” (ibid.:902). Obviously, one reason for this behaviour could be the subjects’
realisation that problems in translating from the mother language are more difficult to

solve than problems in the translation into the mother language.

In a further study of translation processes (1993), Lorscher employs foreign language
students as well as professional translators with the aim of investigating the
similarities and differences as they can be detected in the strategic processing of the
two groups (professional and non-professional translators). The analysis of the
translation strategies revealed that the mental processes of the two groups of
translators have many features in common, though not exclusively, and that no
significant difference can be noticed. One minor difference, however, lies in the
distribution and frequency of strategies, as the foreign language subjects employed
more strategies than the professionals did. Another difference is related to the units of
translation, i.e. the ST segments which the translator extracts and then renders into the
TT are much larger among professional translators than among non-professional
subjects. While foreign language students concentrate on single words, professional
subjects, by contrast, choose phrases, clauses or sentences as units of translation. A
further disparity between the two kinds of translators is manifested by the professional

translators’ tendency to constantly examine their TT output, even if no problems were
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involved. Foreign language subjects, on the other hand, seem to ignore checking the
TT segments which they did not consider contained a translation problem, resulting
quite frequently in some erroneous translations. Additionally, the two groups differed
considerably in their attitude towards the quality and coherence of the TT. For
example, it is typical of the professional translators to check the appropriateness of
their TT, particularly with respect to the style and text-type adequacy. The foreign
language subjects, on the contrary, only check the solutions to their translational

problems, especially problematic lexical items.

2.1.3.5. Kiraly

In 1995, Donald Kiraly wrote a comprehensive book (Pathways to Translation) on the
process of translation and the training of the translator. This work is exclusively
based on a doctoral dissertation which Kiraly completed in 1990, namely Toward a
Systematic Approach to Translation Skills Instruction, with the objective of
establishing a rational approach to the training of translation skills for professional
purposes by means of empirically investigating the psycholinguistic processes in

translation as contained in the protocols of the subjects of the study.

Eighteen native German-speaking subjects participated in the experiment, including
nine subjects who had some translational experience as professional translators and
nine novice translators who were second-term students in the German-English
translator training Programme at a German university. One major reason for selecting
two types of translators (professional and novice translators) was to compare their

translation performance. The subjects were given a specific assignment, i.e. to
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translate the text (a tourist brochure describing the city of Frankfurt) as if it were to be

published and distributed to English-speaking visitors of Frankfurt.

Kiraly (along with Jaaskelainen 1990 and Kussmaul 1995) added a new dimension to
previous TAP studies by evaluating the subjects’ translation products through a
global quality assessment and a rating of the functional acceptability for each
translation unit of the TT. The purpose of this evaluation was to test the translation
training quality by means of assessing the subjects’ translation competence. Besides,
the subjects’ unsatisfactory translations of certain text units may allow the
investigator to identify inappropriate processes leading up to them. On the other
hand, if the translations were of good quality, then one might assume with some
justification that the subjects would most likely have employed appropriate strategies.
Thus, identifying various solution-finding processes would allow translation
educators to encourage their trainee translators to use appropriate translation strategies

and to avoid using improper strategies in their attempts to achieve translation

equivalence.

Surprisingly, the final analysis of the quality assessment for all subjects revealed
some similarity in the translation competence of professional and novice translators.
That is, no major differences were observed as regards the way translations were
processed or in the quality of the translations of the two groups. On the whole, the
global assessment measures indicated that the quality of the translations produced was
quite low. The similarity in the translation processing of the two groups included the

number of units translated and the number of problem and non-problem elements

encountered.
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As concerns the subjects’ translation expectations, they displayed non-professional
behaviour, as very few checked the appropriateness of their final translation product,
despite the fact that they were given a specific translation assignment (i.e. translating
for a target audience) and the fact that half the subjects were professional translators.
Most of the strategies which the subjects used were geared towards the smallest
identifiable translation units (at the word and word-string levels). It was uncommon
for the subjects to induce strategies at the text level, such as editing with the objective
of enhancing the quality of the translation. For example, only three subjects made

some changes to their translations during the revision process.

As concerns the identification of problematic units which the subjects encountered
during the process of translating, Kiraly observed two types of translation units: (a)
units whose solutions required the employment of controlled problem-solving
strategies and the subjects’ focus of attention, and (b) units that were problems and
whose solutions came from intuition and spontaneous associations, seemingly without

the application of problem-solving strategies (Kiraly 1995:86).

Based on the findings of his case study, Kiraly (1995:110) came up with some

interesting principles which can be useful steps for translation training programmes.

These principles can be summed up as follows:

1-Translation educators should give emphasis to the acquisition of interlingual and
intertextual associations. That is, the students should be trained to use intuitive
associations when dealing with translational problems. It is also important to create

realistic simulations of translation tasks and to choose a variety of texts which would

suit different levels of translation proficiency.
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2-The analysis of the data revealed no significant difference between the novice and
professional subjects as regards the level of automatic processing (previous studies
have shown that there is a linkage between the level of proficiency and the level of
automaticity, as automation increases with high proficiency). The difference,

however, involves the type of conscious processing when translational problems do

occur, such as:
(a) Knowing how best to solve a translational problem;

(b)Knowing when a problem exists (i.e. developing potential problems awareness);

and
(c) Evaluating a tentative solution to a translational problem.

According to Kiraly, the above three conscious translational processes along with
recognition, resolution and evaluation techniques should be emphasised in the

translation training programme because of their relevance to the improvement of the

trainees’ translation competence.

3-Error analysis is an important teaching resource, as it helps translation educators to
spot the areas of deficiencies (linguistic, cultural, comprehension and production)
that need remedy. This technique should also help translation instructors to learn

about the types of recognition, resolution and evaluation strategies required to deal

with translational problems.

4-The identification of the type of errors made by translation trainees via the use of
error analysis may provide guided practice to improve students’ intuitive skills,

conscious problem-solving strategies and the production of translation alternatives.
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5-Translation educators should train their students to acquire translator self-concept
and a functioning translation monitor which will be responsible for identifying and
correcting errors in translation. The translation monitor determines the acceptability

of translation results and directs the rejection of results and the application of

strategies to resolve problems.

6-It is unlikely that professional translator skills develop naturally without specific
training intervention. Professional skills should include, among other things, the
ability to factor contexts of situation into the translation, the ability to edit and

critically evaluate a translation and the ability to apply specific techniques for quality

control.

7-Empirical studies of the process of translation may provide a mechanism for

modifying and sequencing the content of a translator-training programme.

2.2.The status of translation pedagogy

2.2.1. A traditional view

The quality of translator training programmes is always dependent on whether
translation is perceived as a language exercise or as an independent discipline.
Traditionally, the status of translation pedagogy has always been (and still is in the
majority of cases) marked by the common belief that translation is a language-centred
activity for improving learners’ L2 competence. This traditional approach ignores the
communicative aspect (i.e. target readership) of the translation process as it focuses
on formal aspects of linguistics such as spelling, punctuation, grammar, and
comprehension of individual lexical items. It is also seen as a teacher-centred

approach; that is, the instructor is seen as the guardian of the model translation, thus

36



ignoring the trainee translators’ role in the learning process by giving a faulty
impression that there is only one correct translation, the teacher’s version. Conacher
(1996:162), for example, asserts that in traditional translation pedagogy the most
common method of teaching translation is “one in which students translate the given
text individually, and subsequently the lecturer provides a “fair” or “model”
translation, against which students are expected to measure their own individual
efforts and to which they should aspire.”

In recent years, a great deal of criticism has been levelled against traditional
translation instruction. One major reason for this criticism is that such an approach is
linguistic-centred; i.e. it does not take into account the communicative aspect of
translation. Conacher (ibid.), for example, states that the traditional approach to
translation training has lost its value and has been called into question and even
dismissed as old-fashioned and of limited use, and, as a result, translation pedagogy
has moved towards the adoption of a more communicative approach. Moreover,
Snell-Hornby (1992:18) maintains that teaching translation as a language exercise
would hamper trainees’ translation competence, because such an approach would lead
them to automatically assume “that this is what translation is - a kind of linguistic
transcoding.” Thus she adds, “the student has to relearn, be weaned away from
thinking in terms of equivalent vocabulary items towards thinking holistically in
terms of creating coherent texts”; that is, students should view translation as an end in
its own right.  Another source of criticism is the fact that “the traditional translation
classroom presumes that a transfer of translation knowledge takes place from teacher
to student” (Kiraly 1995:11), consequently leaving no room for learners’ participation

in the learning process. Kiraly (1995:99) criticises this practice when he asserts that
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the way to developing translation training is ‘“blocked by a persistent image of the
instructor as the guardian of translatory truth--keeper of “the correct translation.”
Additionally, traditional translation pedagogy has been criticised for focusing on
lexical-based considerations and overlooking communicative and text-based
considerations, thus resulting in faulty one-to-one correspondences. This practice
may lead translation trainees to have the misconception that translation involves little
more than the mechanical replacement of individual ST units with TL individual
equivalents. In this context, Sewell and College (1996:142) maintain that “literality is
a major preoccupation in “traditional” translation courses.” They add that students
are advised to keep as close as possible to the original “in case the student loses any
mark that might be attributed to a particular phrase, or might transgress the linguistic
idiosyncrasies of the evaluator” (ibid.:143).

Traditional training of translation has also been described by some trainee translators,
who later became professional translators, as a disappointing experience. Enns-
Conolly (1986) describes the impact of traditional translation pedagogy on trainees
and her personal experience as a student at a university training programme in

Canada;

These classes involved professors asking students for their
renditions of particular sentences, and then pointing out the
divergences from their own master copies. This was a rather
frustrating  experience inasmuch as my translation could be
classified as inadequate on the grounds that it did not match the
definitive criteria for rightness and wrongness, and my task as a
student was to approach rightness as much as possible. Under those
circumstances it was difficult for any student whose translation
differed from the master version to gain confidence in their own
work. When I volunteered a rendition that the teacher believed to be

inaccurate, I hesitated to enter further discussion afterwards. In face
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of a right or wrong ruling on my work, my openness towards class
discussion was thwarted. My underlining reasoning in translation
was not considered, only my visible translation and how well it met

the norm set by the teacher. (Enns-Conolly 1986:2-3)

Similarly, Rohl (1983, reported in Kiraly 1995:8) describes her frustrating experience
as a translator trainee and the passive characteristic of a traditional translation

classroom in a German university:

I first became interested in this topic [translator training] the day I
realised, after having spent the entire day attending translation
classes, that instead of being filled with language, I had remained
totally silent. In addition, my own personality (which was
apparently superfluous in this situation) had once again remained
outside the classroom. First, I sat silently in a translation practice
class, listening to translation suggestions and sometimes marking
corrections in my text; then I listened silently to a lecture read a
loud by the instructor; then, in a seminar, I listened silently to a

paper read aloud by a student.

House (1980, reported in Kiraly 1995:7) similarly voices her discontent with a typical

traditional translation class:

The teacher of the course, a native speaker of the target language,
passes out a text (the reason for the selection of this text is usually
not explained, because it is often a literary essay that the teacher has
just “found” by accident). This text is full of traps, which means
that the teachers do not set out to train students in the complex and
difficult art of translation, but to ensnare them and lead them into
error.  The text is then prepared, either orally or in written form, for
the following sessions and then the whole group goes through the
text sentence by sentence, with each sentence being read by a
different student. The instructor asks for alternative translation

solutions, corrects the suggested versions and finally presents the
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sentence in its final, “correct” form... This procedure is naturally

very frustrating for the student.
Thus, with the above criticism in mind, one can say with some justification that it is
inevitable that such fraditional translation practices will fail to create professional
translators who are confidently competent.
However, despite the disapproval of traditional translation pedagogy by the majority
of contemporary translation educators and researchers, it is still widely practised in
the majority of universities. Ulrych (1996:252), for example, asserts that “in modern
language faculties the emphasis is on all-round education and translation is seen as
just one of the activities to develop language competence.” Likewise, Sewell and
College (1996) administered a survey whose main objective was to investigate the
methodology of teaching translation in British universities. They distributed a total of
21 questionnaires which revealed that: in 19 institutions, translation is taught as a way
of improving students’ linguistic proficiency, e.g. to “consolidate L2 constructions for

active use” and to “monitor and improve comprehension of L.2” (ibid.:137).

2.2.2.The pedagogical gap in translator training

The inadequacy of traditional training of translation and the absence of a systematic
approach to translation instruction led to the recognition of a pedagogical gap in

translator training. Kiraly, for example, points out that:

The present situation in TSI [Translation Skills Instruction] is
marked by the lack of appropriate theoretical and empirical

framework, thus perpetuating a pedagogical gap in the field

(Kiraly 1990:37)

Along these lines, Kiraly (1995:5) also asserts that “the lack of clear objectives,

curricular materials, and teaching methods implies a pedagogical gap in translation
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skill instruction. Translation students attend classes and earn degrees in translation
studies, but courses in translation skills instructions are usually not based on a
coherent set of pedagogical principles derived from knowledge about the aims of
translation instruction, the nature of translator competence, and understanding the
effects of classroom instructions on student’s translating proficiency.” By the same
token, Wilss (1982) also describes the existences of a pedagogical gap of translation

training in Europe as follows:

There are, to my knowledge, no attempts to develop yardsticks and
criteria for a comprehensive progress-controlled, phased TT
[translation teaching] frame work to build up a system of TT
learning targets and, on this basis, to elaborate teaching and learning
material for use in learner-group-specific TT classes or for self-
teaching programmes. (Wilss 1982:180)

Kiraly (1995:18) rightly diagnoses a number of challenges for translation educators in

their attempts to develop a systematic pedagogy of translation. These challenges are:

1. the absence of a systematic approach to translation education based on both
pedagogical and translator principles;

2. the failure of translation pedagogy to use relevant contributions from other
disciplines (sociology, anthropology, cognitive science, and psychology) and
research from modern translation studies as foundations for translator training;

3. a one-dimensional view of the process of translation, characterised by
overdependence on the linguistic model of translation and a discounting of the
social and cognitive realities of professional translation;

4. the failure to merge the grammatical models of translation teaching with the

interpretative and cultural models of translation teaching;
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(9]

. a dependence on the teacher-centred performance magistrale in the translation

classroom;

6. an acceptance, and even encouragement, of a passive role of translation students;

7. a failure to undertake (and to apply the results of) empirical research on
translation processes as a means to build a model of translation and translator
competence upon which a translation pedagogy may be based;

8. an inability to distinguish language-related competences shared with bilinguals
from professional competences; and

9. an absence of criticism of old practices and assumptions about curricula, including

the usefulness, effectiveness, and teaching methods of certain specialized forms of

translator training, such as translation into the foreign language.

2.2.3.Innovative initiatives in translation pedagogy: a new horizon

In response to the inadequacy and questionable value of traditional translation

training, a number of promising initiatives in translation pedagogy have recently

started to appear, with the primary objective of bridging the pedagogical gap in

translation skill instruction. The main ideas of these contributions are summed up in

Kiraly (1995:33) as follows:

1. moving from teacher-centred to student-centred instruction;

2. using teaching methods that foster responsibility, independence, and the ability to
see alternatives;

3. using methods such as role-playing and simulation that create a greater sense of
realism-and thereby generate enthusiasm and overcome passivity;

4. fostering creativity and encouraging co-operation through small-group techniques;
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5. giving students tools for using parallel texts and textual analysis to improve

translation;
6. teaching translation as a realistic communicative activity;
7. adopting new approaches to translation evaluation, such as commented
translations; and
8. developing a sense of profession through a basic or core course in translation
studies that develop broad translation principles and attaches them to translation
practice.
Thus, the aims of these innovative studies of translation pedagogy seem to reflect
modern trends in the field of second language education which advise against
“passive rote memorisation and teacher-dominated classrooms” and call for “a
learning environment in which students actively participate in the process leading to
the acquisition of communicative skills” (Kiraly 1995:34).
In the following paragraph, I shall consider some of the most creative contributions in
the new translation pedagogy which focus on, among other issues, teaching methods,
motivation, evaluation, feedback, and the teacher-student relationship.
One of the most innovative approaches in translation pedagogy is the communicative
translation method which is primarily a student-centred approach. It has gained a
great deal of popularity among many translation educators because of its practicality
and innovation. One of the most pioneering advocates of this approach is House
(1980, reported in Kiraly 1995:23) who justifies the application of such a method on
the grounds that it serves the main objective in foreign language teaching, namely
communication competence. As a rule, students should enjoy some autonomy from

the formality of the instructor, e.g. in choosing texts for translation. In this context,
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House stresses that the learner “should be made to forget pedagogical context and to
simulate a real act of communication in which s/he is personally implicated.”
House’s view of the value of learners’ independence from the teacher is shared by
Holz-Manttari (1984, reported in Kiraly 1995:21) who points out that because there
can never be only one way to produce an adequate version, teachers should give
students the opportunity to see alternatives. Holz-Manttari states that “the task of the
instructor is to show various paths to learners and to make the students independent
from himself. The graduate will then later be able to adapt to and act responsibly in
any professional situation.” She also believes that traditional teacher-centred learning
is inappropriate because of its concentration on grammatical errors which usually
result in the negligence of translation performance. Thus, in her description of her
teaching practice, Holz-Manttari says: “I try to set up my classes so that each student
learns how to develop an approach to translation that is adapted to her own, personal
characteristics and that allows her to act as a responsible translator.”
Another distinguished advocate of student-focused translation training is Sainz (1992,
1994, and 1996) who has repeatedly criticised traditional translation pedagogy for
ignoring the role of the trainee in the learning process and for being recklessly
teacher-centred. Sainz’s application of student-focused translation pedagogy draws
largely on some Adult Learning Principles, which were established by Brundage and
Mackeracher (1980, cited in Sainz 1994:134-135). Some of these principles are:
1. Adults learn best when they are involved in developing learning objectives for
themselves which are congruent with their current and idealised self-concept.

2. The learner reacts to all experience, as he perceives it, not as the teacher presents

it.
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3. Adults are more concerned whether they are changing in the direction of their own
idealised self-concept than whether they are meeting standards and objectives set
for them by others.

4. Adults do not learn when over-stimulated or when experiencing extreme stress or
anxiety.

5. Those adults who can process information through multiple channels and have
learnt ‘how to learn’ are the most productive learners.

With these principles in mind, Sainz (1994) designed an evaluation procedure which

she called “student-focus process” to raise the awareness of translation educators and

trainees as regards the learning process involved in correcting translations (i.e. how to
learn from errors). This process is also aimed at dispelling “the element of fear or
stress implicit in any written assignment” (ibid.:141). That is, in student-centred
evaluation translation educators should be concerned with the strategies that “can be
devised for correction so that it becomes a way of learning instead of a source of fear,
stress or punishment for students” (ibid.:138), the main hampering factors of
traditional evaluation approach of learners’ translations (see descriptions of traditional
translation practices by Enns-Conolly, Rohl, and House, section 7.2.1). Sainz’s
concern in such an evaluation process is on how students’ translations “can produce
useful feedback” for translation training programmes. Sainz also maintains that in
traditional training of translation, the common practice is that students are not asked
about their strategies for learning. Therefore, she points out that translation trainees

“need to be made aware of all this [learning strategies] and to derive benefits from

their past experience in the learning process” (ibid.:135).
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Sainz also refers to her evaluation approach as “student rights based”, following

Francisco Gomes De Matos’ Checklist for Teachers (1991, reported in Sainz

1994:137), which includes:

a) Do my students have the right to make translation errors?

b) What kind of errors?

c) Are they told about the typology of the errors referred to?

d) How empathic can [ be, when evaluating translation accuracy and
appropriateness?

Thus, in the light of this checklist, Sainz explains the effect of not considering the

student rights based approach in translation pedagogy, as follows:

If we do not take our students and their rights into account, we run

the risk of creating unaware and selfish professionals in the future,

professionals who have never been given the chance of developing

their own opinion about their work and who are unable to judge

whether their work is accurate and appropriate simply because

nobody ever made them think about it when they were studying at

university. My contention is that we should build these “little cells”

of awareness in our translation students. (Sainz, 1994:141)
Sainz’s call for autonomous learning is thus aimed towards raising students’
awareness and responsibility through assuming the role of pariners to the teacher in
the learning process (Sainz 1996). Along these line, Sainz maintains that as
instructors of translation, we “should be able to raise students’ awareness of the active
nature of learning and acquiring knowledge. It is not just a simple matter of passive
fact-absorption, but a constant give and take, with the “energy” flowing in both

directions.” Sainz goes on to say that “the time has come to consider that every

individual in class is an active subject and that the responsibility for the learning

46



process lies not exclusively with teachers but is shared by both teachers and students,

as well as by students among themselves” (Sainz, 1996:138).

To bring both sides of the learner-instructor equation into play and to raise learners’
awareness and motivation, Sainz (1996) proposed a number of activities which the
student can carry out autonomously, such as back-translation, comparison of their
own translations with a published translation, translations done in pairs, peer
translations and analysis of translations. With such autonomous learning, “the
students’ awareness of the scope of their task will grow: they will start to recognise
their needs as students and future professional translators”(ibid.:139). Additionally,
Sainz designed a questionnaire as a fitting start for feacher-student negotiation, with
questions, such as “what do you think is your role as a student in this translation
class?”(ibid.:140). The feedback obtained from such a questionnaire could be used to
enhance the quality of the teaching and learning processes. Sainz explains elegantly
the benefit of teacher-student role-sharing as follows:

If both teachers and students are rowing in the same boat towards

the same destination, they should agree on the fact that it is through

a clear understanding of their roles and ‘obsession’ for improving

the quality of their roles and tasks that the burden of rowing will

become more effective, making the ‘arrival’ safer. (Sainz 1996:141)
Sainz’s role-sharing approach would inevitably shift some of the weight of the
responsibility of the learning process to translation trainees who would doubtlessly be
more motivated to participate and to voice their opinions in class discussion, thereby
“arriving at a satisfactory quality level” (ibid.:143), unlike the passive attitude of
students in traditional translation pedagogy.

Sainz’s humanistic approach in translation pedagogy (particularly translation

evolution methods) is also shared by Candace Seguinot (reported in Klaudy
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1996:200) who believes that errors should not be considered as “violations of
translational or language norms” but as “surface manifestation of phenomena which
are the object of the study”, because errors “can give interesting insights into the
normal processes of translation, and make possible better predictions about what kind
of errors are likely to occur in translation.”
Gile (1992) proposes a communication model for translation training. This model is
intended for correcting the non-communicative practices in the traditional translation
class where trainee translators “tend to think of translation as a language-centred
activity rather than as a people-oriented professional service: they strive to find
linguistic ‘equivalents’ or near equivalents without trying to assess the communicative
effect of their target-language text” (ibid.:187). He maintains that because
professional translating tactics are communication-oriented, students should formulate
the message contained in the ST in a way that would make the impact on the target
readership as close as possible to the impact which the ST author is trying to achieve.
The translation trainee, therefore, is “a communicator who represents the Author but
also has a distinct responsibility towards ‘his” Target Language Receiver” (ibid.).
Gile’s continued criticism of traditional translation training led him to espouse a
process-oriented training approach, as opposed to the traditional product-oriented
translation instruction which “is based on translation assignments which are corrected
in class, with teachers criticising or approving the students’ choices and presenting
their own solutions” (Gile 1994:107). Gile’s criticism of the product-oriented
approach is based on two grounds:
1. It focuses on the product rather than on the processes, which means that the
inferences for correct processes are to a large extent made by the students

themselves, with little possibility of control by the teacher;
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2. Very often, students reject the teacher’s criticism and solutions because of
diverging linguistic norms and because they feel attacked. This slows down the
learning process (ibid.).

Gile (1994.108) sums up the basic philosophy of a process-oriented translation

training system as follows:

a) During the process-oriented part of the course, trainees are considered as students
of translation methods rather than as producers of finished products. Throughout
this period, their target language texts essentially serve as a looking glass
revealing their methods, insofar as their problems are generally symptoms of
methodological weaknesses. Problems which can be attributed to linguistic
deficiencies are not dealt with during the process-oriented phase of the course;

b) Teachers take a normative attitude as far as the processes are concerned. As
regards the product, they put questions to the students whenever possible rather
than criticise them (“Why this choice?” “Did you consider alternatives?” “If so,
what made you choose this solution?” “Are you satisfied with this solution?” “Are
you satisfied with this solution as far as logic/clarity/language is concerned?”);

c) Processes are supported by theoretical models which explain and integrate them.
The most important one is the sequential model of translation; and

d) Problem diagnosis can be done partly by analysing the product and partly by
putting questions to the students as explained above. Written problem reports by
the students are a very useful tool for diagnosis: when handing in translation
assignments, students are also required to report in writing the problems they
encountered while doing the translation- difficulties in understanding a particular
sentence, in reformulating an idea, in finding the meaning of a source language

term, in finding a good target language equivalent, etc.
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In his application of the process-oriented approach in Japanese-into-French translation
classes, Gile identified the most positive results of the approach (and a few
limitations). The main observations are:

1. Psychologically, the process-oriented approach seems to generate less stress than
the product-oriented approach.

2. Students are interested in the models and rules that are presented to them, and tend
to accept them.

3. There are difficulties with problem-reporting, which the students tend to forget
during the first few assignments because it is new to them. However, once they
become accustomed to the idea, problem-reporting becomes a very efficient tool.
Not only does it help the teacher with error diagnosis, but it also requires that the
students carry out a methodological analysis and reflect upon fundamental
questions, which makes them more receptive to instructions on issues such as: “To
what extent is it admissible to deviate from the text?”, “What is the reliability of
background documents if their terminology is variable?”, “How should one deal
with source texts segments which seem illogical even after much analysis?”

We consider problem-reporting a strong component of the process-oriented
approach.

4. There is a fast and considerable reduction in the number of errors due to faulty
analysis of the source text and there were remarkably few logical contradictions in
the students’ texts.

In our view, this is the most positive result of the process-oriented approach.
5. However, as far as difficult decisions are concerned, the process-oriented

approach seems to be of little help to the students.
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This is probably due to the fact that rules presented to the students are too general
to be used for specific decisions where intuition and experience play an important
role. We do have a number of models, rules and methods for areas which are not
covered by the sequential model, but, inevitably, there are some problems which
they do not address adequately.
6. The process-oriented approach does not seem to improve the students’
implementation of additional knowledge acquisition.
The problem apparently lies in motivation. Although they know that additional
information is needed, students do not perform the necessary operation thoroughly
enough, probably because of the time and effort required.
7. The process-oriented approach is moderately efficient with respect to the
linguistic quality of the output. (Gile 1994:111)
Following Gile, Bowen (1994:178) advocates the process-oriented approach for
translation training on the grounds that it does not concentrate on criticising results,
since “the role of the teacher is not to terrorise the undeserving, but to build
confidence, which must be justified” (ibid.:179).
Some translation educators have also criticised traditional translation pedagogy for
not emphasising the social and cultural features in translation practice. Mohanty
(1994), for example, proposes a translation programme, which is based on raising
students’ cross-cultural awareness. The importance of teaching culture is manifested
by the belief that “translation, in essence, is not only a bi-lingual activity, but, at the
same time, a bi-cultural activity”(ibid.:25). Therefore, as a model of teaching
translation, translator trainees “would take a ‘bridging course’ in which the teaching
of the cultures involved is central, more than the mere ‘teaching of

language”(ibid.:34). The primary aim of such course is “to enable the translator to

51



identify the areas of translatability of the source language into the target
language”(ibid.).

Witte (1994) echoes Mohanty’s call for enhancing translation trainees’ bicultural
competence in translation pedagogy. Witte insists upon the indispensability of setting
up the subject intercultural communication as a special theme in the translation
programme. This is because translator trainees who lack cross-cultural knowledge
tend to falsely “project their own cultural frame of reference onto the foreign culture.
That is, they interpret and evaluate foreign behaviour in accordance with their own
cultural rules of conduct, and act according to the behaviour patterns of their own
culture” (Witte 1994:70).  Thus, as future translators, “students must be taught to
regard this ‘never-ending’ endeavour of approaching foreign cultures not as a vain
attempt but as an integral part of their future profession. Only then will they
recognise the potential inherent in translation as a means to achieve a better

understanding between cultures” (ibid.:75).

Krouglov (1996) espouses a similar approach in translation training; i.e. the teaching
of sociocultural traits should constitute a significant part in the translation curriculum,
because “a deep understanding of the ways in which social and cultural features are
combined is indispensable in teaching translation” (Krouglov 1996:87). The
emphasis in such a programme should be on cultural differences between the SL and
TL so that translator trainees improve “their ability to draw the appropriate meaning
from the source language text and culture into natural target language text and
culture” (ibid.:82). Krouglov goes on to propose a number of useful problem-solving
strategies for dealing with sociocultural problems in translation practice, such as
reduction and expansion techniques. “Reduction is primarily used in order to do away

with sociocultural notions which make understanding difficult or with irrelevant
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explanations, whereas expansion of the information structure is necessary when the
targeted audience is not familiar with sociocultural notions or where an explanation is
needed” (ibid.:86). Krouglov also maintains that translation educators should make
learners aware of the fact that translation is not to be taken as a word-by-word
rendering, but should aim at achieving the closest communicative effect on the target
readership which is closest to that achieved on the SL readership. “In so doing it is
imperative that they [students] take into account the sociocultural factors which

govern the choice of each lexical item” (ibid.:87).

A number of translation educators called for a translation pedagogy that brings
classroom work closer to real-life translation (i.e. professional translation). Klaudy
(1996), for example, maintains that because the main objective of translator trainees
in a traditional training programme is to inform the instructor of their knowledge of
the foreign language, “it is not justifiable to speak about professional translation when
the translation chain begins and ends with the teacher” (ibid.:197), a practice which
makes translation “a pedagogical exercise rather than an activity resembling real life
situations” (ibid.:198). Klaudy cites three translation studies to support her argument
for real-life translation, namely Vienne (1994), Dollerup (1994) and Pagano (1994).
Firstly, Vienne (1994) argues for a training of translation in situation where the
teacher plays the role of a requester. In such training the instructor should choose
texts which he, the teacher, has translated and analysed in a real-life situation, so as to
give proper explanations to the trainee translators when they negotiate with the
requester. Vienne lists a number of questions which are to be asked by the translation
trainee and answered by the requester; e.g. “Who wrote the source text?”, “ Who are
the target group?”, “What is the context of use?”, “ Has the source text been translated

into other languages?” and “What is the status of these translations?” (ibid.:55).
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Dollerup (1994) similarly holds the view that professional training in translation can
be achieved through a more realistic selection of texts for translation. According to
this method, the instructor would ask translator trainees to translate only real-life
texts; that is, texts that are not adapted or shortened, but aimed at achieving a realistic
communicative task. Pagano (1994) meanwhile argues that the unproductive nature
of traditional teacher-centred translation training is the result of the fact that the
instructor is the only reader (and evaluator) of translator trainees’ end product. This
practice may lead trainee translators to “dismiss any consideration of normal readers
and to concentrate exclusively on equivalence rendition” (ibid.:215). It also
reinforces “the traditional emphasis on the adequacy between the target text and the
source text, and disregards the ‘acceptability’ which a wransiated text is required 1o
have in the new context of reception” (ibid.:214). As an alternative to this traditional
practice (i.e. teacher-centred training), Pagano proposes the occasional replacement of
the teacher by the student; e.g. by asking each student to hand his translation over to
one of his classmates who should asses the translation as a casual reader, disregarding
the existence of the original ST. However, despite the citation of the above three
studies, Klaudy (1996) argues that such views (i.e. real-life situational analysis, real-
life text choice, and occasional replacement of the teacher by the student) cannot
change the fact that “if the end user of the translation is the teacher, we cannot speak
of professional translation in teaching.” Therefore, Klaudy’s suggestion for bringing
school-training closer to professional training is that teachers should apply
professional error correction strategies by assuming the role of “an editor or an
editorial reviser.” This means that the teacher’s (reviser’s) role is to “facilitate the

understanding between the source language writer and the target language audience”
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(ibid.:199). Klaudy suggests the following conditions if we are to consider a

professional training in translation:

a) The teacher’s work should be similar to the work of an editorial reviser.

b) The trainer-trainee relationship should be different from the traditional teacher-
student relationship and should be similar to the relationship between an

experienced translator and a neophyte professional translator.

c) Text revision for classroom purposes should be similar to revision for editorial

purposes.

d) Teachers of translation should have experience in editorial work.

e) The school correction should look like real life correction, because trainees should
be aware of the degree of work a reviser has to do to make a translation ready for

print.

f) All errors and mistakes should be corrected, not only pedagogically interesting

ones.

g) The correct solutions should be written into the text.

h) Corrections should be made, not only at sentence level, but also at the text level,

as they have to result in a coherent text submittable to the publisher.

1) Corrections need not follow a pattern but may differ from each other if necessary
from translation to translation and their aim should be to make each translation

perfect in itself. (Klaudy 1996:202)
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Another advocate of incorporating real-world criteria within a curriculum for trainee
translators is Margherita Ulrych (1996) who maintains that in a translation
programme we should “present translation as an activity which takes place within a
social context and should be based on a careful and up-to-date assessment of their [the
students] multifaceted future profession” (ibid.:251). This type of training, therefore,
takes into account the assumption that translation isa communicative process that
occurs within a socio-cultural context. In this context, Ulrych points out that for
students to envisage a real-world situation in a given translation assignment, they
should be aware of “the circumstances that initiated the translation process and all the
relevant socio-cultural parameters.” To achieve this type of awareness, students
should ask themselves questions such as: “who wrote the text? for whom? in what
circumstances? with what intentions? what sort of readership was it intended for?
what adjustments are required to produce a text that is acceptable to the target text
readership?”, etc. (ibid.:253). Moreover, Ulrych points out that translation training
can be brought closer to real-life situations through imposing professional time
restrictions in translation assignments, so as to “reflect the realities of future
professional needs.” Students’ awareness of a text’s mode of presentation (i.e. written
to be read or written to be spoken) is also an important component of a real-life
approach to translation training. Ulrych also stresses the importance of teaching
editing skills, such as asking students to include in their finished product “an
appropriate typographical layout or, if destined to be spoken, an appropriately
readable form.” Additionally, trainee translators should be made aware that their
finalised TT version should not be achieved at the first trial, because “re-encoding the
message of the source textin the target text involves writing, rewriting and revising

processes” (1bid.:254).
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Ulrych also maintains that client-related skills should be an integral component of
real-word translation training by, for example, providing students with specific

guidelines and advice on the best ways to handle the relationship with future clients.

Thus, in her attempt to activate and monitor trainee translators’ translation
competence with the framework of real-life criteria, Ulrych proposes that students be
asked to write dossiers before final exams, as part of their continuous assessment
record. The dossiers must include the assigned STs with their surrounding co-texts
along with commentaries, as well as their translations together with detailed
explications on the solutions chosen. This should be followed by a detailed account
of the research methods applied during the process of translating, including the use of
translation aids, such as dictionaries, glossaries, model and parallel texts, and
consultation with the author or subject experts. Such exercise would enable
translation educators to assess whether trainee translators are capable of accessing
appropriate information effectively. Trainees should also be encouraged to design
their own glossaries for future use. The dossiers should be assessed globally on a
process as well as a product basis, and then trainees invited to discuss their allocated
score. The dossiers will also help in evaluating learners’ proficiency in the mother
language since the commentaries are written in the mother tongue, as “it is important

not to neglect native-language skills in a translation course” (Ulrych 1996:258).

Ulrych concludes that the feedback gained from dossier assignments and the
employment of a real-world approach has given promising results. Trainee translators
found that dossier assignment “enhanced their self-awareness and offered a useful
means of assessing their own competence by monitoring their performance” (ibid.).

The compiling of dossier assignments also motivated them to contact writers and
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experts in the outside world. This type of motivation was a notably pleasant outcome,

because “novice translators are sometimes reluctant to establish such contact” (ibid.).

Another innovative attempt to bridge the gap in translation training is that of some
TAP researchers (e.g. Krings 1986 Gerloff 1988, Lorscher 1995, Kussmaul 1995,
Kiraly 1990 and 1995, and Shreve 1995) who argue for the integration of the
psycholinguistic model of translation with the practical model so as to establish a
systematic approach to translation instruction. The psycholinguistic model is based
on the study of the translation process through the employment of introspective
techniques because some of what translation educators need to know for teaching
effective translation is hidden inside the minds of trainee translators. Kiraly’s call
(1995) for the employment of a psycholinguistic model in translation pedagogy is the
result of his criticism of traditional translation training which is marked by “the
virtual absence of knowledge about what goes on in the mind of the person
translating” (ibid.:12). Kiraly adds that assembling a psycholinguistic model in a
translation programme would “contribute to a better understanding of whether what
we are doing in our translation classroom is adequate, or even appropriate, for helping
students acquire professional translation skills” (ibid.:13). That is, by identifying and
categorizing trainees’ and professionals’ conscious translational strategies, translation
educators will be able to teach those strategies and processes which prove effective
and successful. Other benefits of a psycholinguistic approach in translation training

are suggested by Kiraly as follows:

...in addition to teaching specific strategies, it would be productive
to emphasize consciousness-raising--- making students aware of
their own psychological processes so that they can reflect on the

strategies they actually use, recognize which ones work in particular
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situations, and evaluate those that seem to be less effective.
Students will be building a translator’s self-concept and the ability

to monitor translations. (Kiraly 1995:113)

Kiraly also describes the method of applying the psychological approach in a

translation class:

Talk-aloud activities could be used in translation practice classes to
enhance students’ awareness of their own mental processes while
translating. Students could translate a passage individually or in
small groups and record their thoughts on audiotape. The quality of
the translation product could be assessed by the instructor (or the
other students), and the group as a whole could then analyze the
results, including the relative effectiveness of various strategies
used.  Such activities would encourage students to think of
translation in terms of process as well as result. The social factors
relevant to a particular translation situation could be drawn into the
discussion, helping students to appreciate the communicative and

personal interdependencies involved. (ibid.)

The importance of incorporating a psycholinguistic model in translation pedagogy is
also emphasised by Krings (1986) who criticises traditional translation theorists and
educators for failing to take into account the real processes involved in the translation
process. As a result, Krings employs the psycholinguistic approach with the aim of
designing better curricula for translation training through illuminating the translation
processes and skills observable in trainee translators’ protocols. In this context,
Krings identifies the rationale for his subjects’ inadequate translational competence as

follows:

This [the students’] inadequate translational behavior was found to
be caused mainly by the exclusive use of noncommunicative

translation activities in foreign language classes. In these activities,
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the teacher assumes the role of both the client and the readership for
a translation which has no communicative function and whose
primary objective is the practice and testing of linguistic knowledge.

(Krings 1986b, reported in Kiraly 1995:13)

Lorscher (1995) also espouses the use of a psycholinguistic model in translation
training programmes so as to identify and teach the successful translation strategies.
Similarly, Gerloff (1988) advocates the use of a psycholinguistic approach on the
grounds that it helps translation educators to identify a wide range of effective
problem-solving strategies, which if taught systematically may lead to enhancing the
quality of translation instruction. Kussmaul (1995:cover page) also points out that the
most important advantage of a psycholinguistic model lies in the fact that “the
creative and successful processes observed can be used directly for teaching purposes,

while the unsuccessful ones can serve to find out where remedial training is needed.”

Shreve (reported in Kiraly 1995:x) argues for a new translation pedagogy which is
based on theories of translation that emerge from the translation process itself; that is,
the translation training programme has to be derived from an understanding of
translation reality (i.e. process). He adds that educators’ unawareness of the
psycholinguistic reality of translation would result in failing to set reasonable
objectives, an inability to create and apply befitting techniques for the training task,
and a failure to measure and evaluate results. Thus, Shreve points out that the
translation approach that we need should be based on an empirical analysis of what
effective translation practice is and how it may be achieved. This can be attained only
by engaging in the study of translation, by describing how successful translators do
their work and achieve good results that are tailored to a variety of different

situations, catering for different intents and needs, and employing a variety of
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different strategies. He concludes that the psycholinguistic approach “must provide a
description of translation as real, not as imagined or supposed, cognitive

reality”(ibid.:xii).

The use of computer technology in new translation pedagogy has also been the focus
of attention for some translation educators. DeCesaris (1996) for example, calls for
incorporating sophisticated software and machine-aided translation tools (e.g.
computerized terminology programmes) into our academic curricula. DeCesaris
maintains that the pedagogical use of computer technology can benefit trainee
translators mainly because their future professional workplace is becoming
increasingly dependent on technical devices. It is also the case that because students
are becoming more computer literate, they are expected to respond favourably to
being taught how to use the most sophisticated technology. DeCesaris, therefore,
concludes: “in order to train professionals for the modern workplace, a university
programme should at least introduce students to the tools available for tackling real

world problems” (ibid.:268).

2.3. Research gap

Research in the areas of empirical and pedagogical translation is still in its infancy
and the present experiment was carried out with the objective of moving the research
in these two areas a step forward by examining the translation performance of a
number of trainee English-Arabic translators. Most of the empirical studies of
translation have focused primarily on the process of translation and rarely made a link

to the end product. In pedagogical translation studies, on the other hand, a great deal
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of emphasis is laid on the end product of trainee translators and little is known about
their translation processing. The present study endeavors to bring both sides of
empirical-pedagogical equation into play by empirically investigating the translation
process of trainee translators and ultimately evaluating their translation product.
Moreover, most of the existing literature in empirical and pedagogical translation has
been oriented towards non-Arab translation learners (e.g. German, Finish, English,
French, etc.). No major empirical study is known to have been conducted to give a
combined account of the translation process and product of trainee English-Arabic
translators. The inadequacy of research on the process of translation of Arab learners
of translation resulted in a pedagogical gap, i.e. a lack of knowledge about the actual
translation problems, problem-solving strategies and global behaviour in trainee
translators’ performance. The present experiment is an attempt to bridge this research
gap by investigating these unresearched areas and ultimately evaluating the end
product for didactic purposes, i.e. to identify the strengths and weaknesses in the
subjects’ translation performance with the objective of enhancing the status of

translation pedagogy.
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CHAPTER THREE

3.Experiment design

3.1. The objectives

The present experiment was carried out with the objective of finding answers to the

following questions:

1- What are the key lexico-semantic problems in the translation of trainee English-

Arabic translators?

2- What are the main problem-solving strategies which Arab learners of translation

employ to solve translation problems?

3- What is the effect of translation problems and problem-solving strategies on the

subjects’ translation quality?

4- What is the quality of the translation performance (in terms of process and

product) of trainee English-Arabic translators?

5- What are the main lexico-semantic errors in the translations of Arab trainee

translators, and what are the sources of these errors?

6- What are the main efficient and inefficient patters of behaviour which influence

the quality of the translation of trainee English-Arabic translators?

The above questions are the main operational objectives of the present study and they

are all descriptive in nature. The answers to these questions in the subsequent
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chapters will allow the investigator to propose a number of useful didactic
implications (c.f. chapter 7) which are aimed at enhancing the status of translation

instruction.

3.2. The method

The method used in the present experiment is TAPs which was introduced in the
previous chapter. Additionally, error analysis, described in chapter 6, has been used
to complement TAPs, i.e. to assess subjects’ translation quality and errors. Error
analysis has also been made use of in accounting for errors that the subjects have
failed to realise, especially those which result from unwary behaviour towards
potential lexical problems.

The use of error analysis in the present study is in line with Jaaskelainen’s
recommendation (1990:133) that “the actual analysis must be based primarily on the
process data (the think-aloud protocols) together with the product data (the
translations produced by the subjects).” Combining TAPs with errors analysis has
also gained support from Kussmaul (1995:8) who criticises previous TAPs studies on
problem-solving strategies (e.g. Krings 1986 and Lorscher 1991) for failing to
combine the analysis of the protocols and the evaluation of the written translation.
His criticism is based on the awareness that what subjects think to be a successful
problem-solving strategy may end in a translation error. With that in mind, Kussmaul
asserts that “we cannot abstain from evaluating the translations which are produced at
the end of the processes observable in the protocols.” In other words, Kussmaul
contends that combining the two techniques is justified on the grounds that some
errors are made spontaneously and without any remark, which may indicate that the

problem was not realised at all. Thus, in his investigation of the solution-finding
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processes, Kussmaul links up processes and products by analysing the subjects’
protocols and eventually evaluating the finalised translations through the use of the
model of communicative error analysis and translation quality assessment.

Therefore, the analysis in the present study will comprise both subjects’ protocols
data which they externalise during the process of translating, as well as the final
product through the use of quality assessment and error analysis techniques with the
aim of measuring up the seriousness of the problem. Errors will be evaluated in terms
of the extent to which they constitute an obstacle to communication. For the sake of
objectivity, an independent evaluator will be consulted as regards the general
evaluation of subjects’ translation quality (i.e. functional adequacy within the
translated texts). The role of the independent evaluator will be to second-mark all the
translated texts to ensure the validity of the experimenter’s general assessment.
Because the aim of the study is to identify lexical problems and problem-solving
strategies, a coding scheme (i.e. problem and strategy indicator) for the identification
of translation problems and strategies has been used in the present study which draws
on Krings (1986) and Lorscher’s (1991) problem indicator models which will be

introduced in chapter 4.

3.3. The subjects

The subjects of the study are 12 fourth-year-advanced students of English as a foreign
language at the Department of English and translation, Imam University in Qasseem,
Saudi Arabia. They belong roughly to the same age group (i.e. in their early twenties)
and come from the same social and economic background. As far as their linguistic
proficiency is concerned, the subjects have Arabic as their mother language and are

expected to have an adequate command of English to carry out the task of translating
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in the experiment. Although the subjects are trained to be qualified language teachers
as well as professional translators, their previous encounter with translation is
confined to a 3-hour translation workshop per week in which translation is taught as a
2L exercise to enrich their vocabulary and language proficiency, and not as an
independent discipline in its own right. Because of that, the subjects in the present
study are referred to as non-professional translators (unlike the subjects in
Jaaskelainen and Tirkkonen-Condit (1989) where the advanced students have been
described as professional translators because of the nature of training they had, as they
attended proper translation classes).

The reason for choosing non-professional translators (i.e. advanced undergraduates of
English) as informants for the present study is because of the epistemological aim of
the study to develop translation training programmes at university level by identifying
potential translation problems and successful problem-solving strategies.

Thus, the criteria for choosing the subjects of the experiment are: a) an adequate
linguistic and translational competence (it should be borne in mind the fact that the
subjects’ competence in English and translation is by no means homogeneous but
roughly belongs to the same level of proficiency); and b) a willingness to take part in
the experiment. The latter criterion proved difficult as most of the translation trainees
asked to take part in the experiment expressed discomfort with the thought that their
translations might be evaluated as well as their belief that the researcher may find
faults with them which may affect the progress of their courses (this was pointed out
by some of the subjects in a private communication during the process of subjects’
selection).  Fortunately, such reluctance was overcome when I assured the
participating subjects that their translations will be dealt with anonymously

(pseudonyms are used in the present study), and that the experiment results would be
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used only for research purposes. This pattern of thinking and behaving which is quite
common in school and universities has been recognised as a hindrance by a number of
researchers on translation studies. Wilss, for example, rightly points out that:

...translation trainees are as a rule unwilling to serve as test
subjects, because for obvious reasons they want to finish their
university course as quickly as possible and to keep their level of
proficiency anonymous as well as to avoid anything that distracts
them from their goal, as well as their fear of others finding faults
with them. (Wilss 1996:48)
Another sign of the subjects’ fear of criticism is their unanimous agreement as regards
the direction of the translation when they expressed their preference for translating
into the mother tongue. Such preference may reflect the subjects’ lack of confidence
in the foreign language proficiency as well as the type of translation training they had

(i.e. translating into the mother tongue is always given priority over translating into

the foreign language in translation classes).

3.4. The source texts

Choosing an appropriate textual material for the experiment turned out to be a
difficult task for the simple reason that it is out of the question to find a single text
that would exhibit all the potential lexical problems of translation. To overcome such
hindrance, the researcher came to the conclusion that the best possible way would be
to pick out a number of short texts (or segments of texts) with potentially various
lexical difficulties for which the subjects must employ problems-solving strategies.
There will certainly be elements of lexical difficulty which are not represented in the

ST (i.e. because of the impossibility of finding a ST or a limited number of texts that
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have all the lexical problems) and therefore cannot be observed in the subjects’
protocols
Hence, the criteria for choosing the STs can be summed up as follows:

1. The ST must contain sufficient problems so as to stimulate the subjects to
use problem-solving strategies. However, the number of lexical problems
should not be extremely high as this may discourage the subjects from
completing the task.

2. The lexical problems must be of a solvable nature. That is, the difficulty of
the lexical problems should not be insurmountable as this may again
discourage the subjects from proceeding with the translation. In other words,
the subjects’ heterogeneous linguistic and translational competence should be
taken into account in terms of both number and quality of problems.

3. The ST should include at least most of the types of the potential lexico-
semantic problems, e.g. cultural, collocational, figurative, connotative, and
abbreviations, among other things.

The six short texts picked out for the experiment were fairly difficult for the subjects
and the reason for choosing them was the great variety of lexico-semantic problems.
A certain familiarity with the subject matter of the chosen texts can be assumed given
that the subjects of the study have been exposed to similar excerpts in their previous
translation training.

In order to validate the suitability of the chosen texts, I have used my
linguistic/translational intuition, my teaching experience of translation at university
level, as well as my knowledge of the subjects’ foreign language and translation
competence. This was done in the form of a pilot experiment which I carried out on

myself to sense the lexical items which I thought would pose some difficulty for the
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subjects. A cursory analysis has revealed the suitability of the selected texts on the
grounds that they met all the criteria which I set for myself prior to the experiment.

The greatest difficulties were assumed to be in the comprehension of the ST, simply
because the subjects were translating from the foreign language into their mother
tongue. Such an assumption was corroborated by the subjects’ protocols which will

be discussed in detail in chapter 4.

3.5. The experiment

The experiment took place in the English laboratory, at the Department of English and
Translation in Qasseem, Saudi Arabia. The recording of the experiment was made in
two separate sessions, of one-and-a-half-hours each. Twelve subjects participated in
the experiment. Two of these subjects, namely Naseem and Habeeb, have been used
to test the validity of TAPs technique and its effect on the overall quality of the
translation. They were instructed to use TAPs only in the first session of the task. In
the second session, on the other hand, they were asked to translate normally without
using the TAPs technique. Interestingly, a thorough analysis of the translations of the
two subjects has revealed that there were no significant differences as regards the
quality of the translations for both subjects in the two sessions (i.e. with and without
the use of TAPs technique). This, of course, would entail the minimum effect, if any,
of TAPs on the subjects performance of the task. If a significant effect was noticed,
however, the methodology would have been refined and the experiment would have
been repeated to suit the epistemological aim of the study. The protocols and the final
translations of these two subjects will be eliminated from the final analysis of the
present study because they have been used to serve the above-mentioned purpose.

That is to say that the analysis of the data for the present study will be confined to the
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protocols of the remaining ten subjects. Although it is true that the more subjects one
recruits in a given experiment, the more valid the findings are, the number of subjects
is by no means a few, as was the case in other similar studies which yielded many
interesting results (e.g. Jaaskelainen (1987) 4 subjects, and Krings (1986) 8 subjects).
Additionally, recruiting ten subjects proved suitable for the present experiment mainly
because it allowed a detailed evaluation of each subjects’ translation performance (c.f.
chapter 6) within the scope of the present study.

Prior to the start of the experiment, the subjects were instructed orally on the use of
TAPs. They were asked to think aloud anything that comes to their minds during the
process of ftranslating. The reason for not restricting the verbalisation to only
reporting special information (e.g. problems of translation) is because such a
constraint would affect the translation performance, as the subjects’ effort to elicit
certain information may have a more substantial effect on the task performance by
imposing additional demands on their memories. It was assumed that such
instructions would facilitate fluent verbalisation in making the subjects at ease with
thinking aloud right from the beginning.

The STs were given to the subjects in two sessions, with half the texts in each, and the
task description was delivered to them orally because some previous studies have
shown that experiment informants ignored written task description (e.g. Jaaskelainen
1990; and Jaaskelainen and Tirkkonen-Condit 1991).

The translation task was to translate the English texts into Arabic, their mother
tongue. The justification for choosing to translate into the mother language is that the
subjects had practically no experience in translating into the foreign language (i.e.

English) and were fairly reluctant to take part in such an investigation.
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They were given no specific translation assignment (i.e. translating for a specific
audience); rather they were asked to translate according to their normal routine.

Prior to the start of the tape recordings, the subjects were allowed a few minutes, as a
warm up, to try the use of TAPs while translating. It was hoped that such a warming
up would familiarise the subjects with the technique and that the subjects would not
find it a strained task to verbalise their inner thinking during the translation process.
The subjects carried out their verbalisation in Arabic with the exception of Ali who
occasionally resorts to English to externalise his thoughts. Using Arabic to think
aloud was recommended to the subjects by the experimenter on the grounds that the
use of the mother tongue would be more convenient as well as more natural. The
subjects differed in their fluency of verbalising, yet on the whole they were
exceptionally fluent especially as they progressed through the task. One subject
(Hasan) used the ‘think-then-summarise’ technique (Ericsson and Simon, 1984:88)
when, upon finishing the translation, he gave a direct account of the problems he
encountered as if he was interviewed. Such behaviour can be explained by the fact
that Hasan might have been aware of the fact that the aim of the study was to identify
translational problems. The subjects were allowed to have pauses in the verbalisation,
whenever these were necessary so as not to feel pressurised not to stop verbalising
when they needed to do so.

The informants were allowed to use dictionaries in the experiment because of the
crucial need for such sources of reference as they are the translator’s fools of trade.
They were instructed that in the event that they needed more dictionaries other than
those at their disposal, they would be provided for them. Most of the subjects made
such a request, especially when the dictionaries they had proved unhelpful in their

search for meanings of problematic lexical items.
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Regarding the time of the experiment, the subjects had plenty of time at their disposal,

which I thought would be sufficient for them to do an extensive search to find

solutions to the potential problems that the ST exhibits. In other words, the subjects

were not pressed for time, as this would encourage them to use short-cuts to finish the

task at hand which in turn may affect the progress of the experiment. The analysis of

the protocols revealed that all the subjects managed to finish their tasks and that most

of the time was spent in dealing with problems that they encountered during the

process of translating.

The experimenter was present during the two sessions of the experiment, as his

presence was required for the following purposes:

1) To explain to the subjects the use of TAPs and to give them the task description;

2) To encourage the subjects to think aloud as much as they can;

3) To encourage the subjects to complete the translation task at hand;

4) To monitor the recording of the tapes through the control desk;

5) To write notes on the global behaviour of the subjects during the process of
translating; and

6) To provide the subjects with anything they needed that was relevant to the
experiment (e.g. answering a question or providing a requested dictionary)

The only verbal intervention on the part of the experimenter was to remind the

subjects to resume thinking aloud whenever a long pause was noticed.

After the completion of the experiment, there was no formal follow-up questionnaire

but rather a friendly group discussion with the subjects which centred around their

views of the experiment in general and the use of TAPs in particular. The subjects

talked favourably about the experiment stating that they benefited from the new

experience. They also pointed out that although they viewed TAPs as a hindrance at
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the start of the experiment, they began to enjoy the challenge of thinking aloud and
translating at the same time. As regards the effect of the new technique on the quality
and speed of their translation, the subjects thought that TAPs had little effect, if any,

on their translations.

3.6. The transcription

The raw TAPs data collected for the present study amounted to approximately 30
hours of verbal data for ten subjects. Because of the scope of the study, only
protocols relating to lexical problems and strategies have been classified for analysis.
As was anticipated, the subjects’ protocols have been transcribed to produce a wealth
of information and commentaries about the subjects’ translation processing which
other speculative techniques failed to detect (e.g. contrastive analysis). This, of
course, validates the claim that TAPs is a valuable source of data for empirical studies
on the translation process (particularly translation problems and strategies), such as
the present study.

The purpose of transcribing the verbal protocols of the subjects was to facilitate the
analysis of the protocols without having to listen to the tapes over and over again
which would be a time-consuming procedure. However, it should be mentioned that
the process of transcription is not an easy operation but rather a depressing full-time
job which requires attention and effort. To reduce its painstaking nature, I have
developed my own transcription coding system which I tried to simplify as much as
possible for the analysis of the protocols. For example, I have used three stars (***)

as a problem indicator and one star (*) as a strategy pointer, to name but two signs.
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CHAPTER FOUR

4. Lexico-semantic translation problems

4.1. Introduction

In this chapter, the TAP data of the present study will be investigated in relation to the
types and frequency of translational problems encountered by non-professional
translators, i.e. the subjects of the present experiment.  The importance of
investigating translational problems lies in the fact that their presence triggers “a
sequence of reactions on the part of the subject, and hence their important role in
shaping the structure of the translation process” (Al-Besbasi 1991:108). In other
words, studying translation problems will facilitate a better understanding of the
translation process when they activate translators’ problem-solving strategies, an
important feature of the translation process. In the present study, for instance, the
importance of studying translational problems is reflected in the fact that most of the
subjects’ time during the translation task was spent in dealing with problematic lexical
items (i.e. searching for their potential meaning and TT equivalents).

The importance of studying translational problems is also emphasised by Krings
(1986) who, in his most comprehensive discussion of the process of translation of
non-professional subjects, concludes that the notion of translation problems (and
problem-solving strategies) proved to be the most important single feature of the
translation process.

The analysis of translation problems in the present study will be confined to

potentially problematic lexical items. That is, translation problem is used here to
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refer to lexico-semantic problems (i.e. the meaning of words), as investigating other
aspects of translation problems (e.g. stylistic and syntactic problems) is beyond the
aim and scope of the present study. What should be noted here, however, is that
talking about lexical items should not be taken to mean words in isolation, but rather
words within the context. In other words, word-meaning problems should not be
perceived as isolated concepts without much consideration for the context in which
the lexical item occurs.

One major reason for restricting my analysis of translation problems to lexical items
is the belief that, based on previous teaching experience, translation trainees seem to
encounter most of their translation problems at word level. This assumption is
corroborated by a number of TAP studies (e.g. Krings 1986, Al-Besbasi 1991, and the
present study). Krings (1987), for example, points out that the analysis of his
subjects’ protocols has shown that 90% of translation problems were posed by single
words.  Furthermore, Al-Besbasi’s (1991:116) analysis of the translation of two
groups of translators (one group translating from the mother language and the second
group translating into the mother tongue) revealed that just about 95.7 of all counted
translation problems were caused by a single ST lexical item. Thus, based on the
findings of his study, Al-Besbasi rightly concludes that it is single words that are the
most common problem in translation.

The importance of the notion of translation problems is also demonstrated by the fact
that most of the informants’ protocols were related to problem identification as well
as problem-solving strategies.

Investigating translational problems in this chapter will be basically a qualitative as
well as a quantitative analysis of the most common problematic lexical items

encountered by the subjects of the study. Individual problems (potentially non-
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problematic lexical items which posed difficulties for one or a few subjects), on the

other hand, will only be analysed quantitatively.

4.2 Translation problems: a definition

According to Lorscher (1991:79), the concept of a problem consists generally of three
components: a) an undesirable initial state; b) a desirable goal state; and c) a barrier
which prevents the transformation of the initial state into the goal state. This general
observation can serve as a starting point for a more specific definition of the notion of
problem in translation.

Accordingly, the analysis of the protocols of the present experiment has shown that
translation problems occur when translation cannot be processed spontaneously, i.e.
the natural flow of translation (automatic processing) is interrupted by the translator’s
identification of a translational problem (i.e. a statement of the problem or by the
implementation of a problem-solving strategy, e.g. the use of reference material). In
other words, a translation problem emerges when the translator realises, at a given
stage of the translation process, that he is unable to transfer a ST unit into the TL. A
similar definition is given by Kiraly (1990:149) who points out that translation
problems emerge from the sub-control work place when automated processing fails to
produce tentative elements. These problems are considered in the conscious
processing centre and a strategy is chosen and applied to deal with them.

Thus, in contrast to the traditionally hypothetical view of the notion of translation
problem, the above definition is perceived from the perspective of the translator (i.e.

as empirical), not the theorist or the analyst (i.e. as theoretical).
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4.3. Problem indicators

In the following section, a problem indicator model will be introduced so as to

establish a technique by which translation problems can be identified.

4.3.1. Definition

The concept of indicator can be generally defined as an observable sign which reveals
something, e.g. the lightning and thunder are indicators of rain. In the present
experiment, the word indicator refers to the clues that the experimenter uses to detect
translational problems found in the protocols of the informants.

The operational criteria by which subjects’ lexico-semantic problems are detected are
based on Krings’ indicator model for identifying translation problems (1986:267). It
was hoped that the application of this indicator model would allow a reliable
identification of the different types of translational problems which the subjects
encountered during their task performance, as well as providing a means by which
these problems can be analysed quantitatively.

The same model will also be used in the present study as a framework for the
identification of problem-solving strategies (see chapter 5) which the subjects apply to
bring about solutions for problematic lexical items.

Krings’ model consists of the following features:

1. The subjects’ explicit statement of problems

2.The use of reference books

3.The underlining of source-language text passages

4. The semantic analysis of source-language text items

5.Hesitation phenomena in the search for potential equivalents

6.Competing potential equivalents
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7.The monitoring of potential equivalents

8.Specific translation principles

9.The modification of written target-language texts

10.The assessment of the quality of the chosen translation

11.Paralinguistic or non-linguistic features (e.g. groaning and sighing)

The above problem indicators seem to provide a fairly natural point of departure for a
valid investigation of lexico-semantic problems encountered by the subjects of the
study.

However, in the present experiment, Krings’ model was used in the analysis of
problematic lexical items with some modification. For example, some new indicators,
which were observed in the present data, were added and the degree of primacy of
some indicators was altered according to the findings of the present data corpus. It
also happened that some indicators were excluded (e.g. groaning and sighing) as they
were considered too weak to suggest the presence of a translation problem. This is
because, as the present data shows, such paralinguistic features can be signs of
tiredness and exhaustion on the part of the subject.

Moreover, before the application of these indicators in the identification of translation
problems, a distinction was drawn between explicit and implicit indicators. For
example, the investigator can interpret the subject’s semantic analysis of a lexical
item as an implicit indicator of a problem, whereas the overt statement of a
translational problem is to be seen as an explicit indicator. Problem indicators should
further be distinguished in relation to their primary or secondary status. In the present
study, the subject’s statement of the problem, the use of the dictionary, leaving a gap
in the translation manuscript, competing equivalents and the semantic analysis of a ST

lexical item are used as primary indicators which are sufficient for problem
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identification on their own. Secondary indicators, on the other hand, are not sufficient
when they occur individually as two or more secondary indicators should be present
to allow problem identification. Additionally, individual secondary indicators are
used to reinforce primary indicators as evidences of a translation problem.

In addition to the above eleven signs of problematic translations (i.e. Krings indicator
model), three problem indicators were added in the present study, namely, the
verbatim repetition of a lexical item, leaving alternative variants in the TT (a
secondary indicator) and leaving a gap in the ST (a primary indicator). The purpose
of the inclusion of these indicators was to allow the experimenter to identify as many
problems as possible.

The analysis of the data has revealed that, in the majority of cases, problematic lexical
items were identified through the presence of a number of problem indicators. That
is, only a few translation problems were identified via one primary indicator. The
presence of more than one problem indicator is seen here as an advantage, for it

validates the difficult nature of the translation problem.

4.3.2. Stages of problem identification

Concerning the stages of the identification of problems, the analysis of the subjects’
protocols has shown that problems were identifiable at all stages of the translation
task. The following are the main stages of problem identification:

A. Stage one: Here, problem identification takes place during the preparatory stage of
the translation task, e.g. during the initial reading of the ST when smooth reading is
interrupted by the subjects’ realisation of a translational problem. The identification
of the problem is indicated by, for instance, the subject’s underlining of the

problematic item, the semantic analysis of a certain lexical item, the verbatim
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repetition or the explicit and implicit statement of the problem. The subject in this
case may try an outright solution to the problem by using a problem-solving strategy,
e.g. lexical item retrieval technique (i.e. using his inner dictionary) and the use of
reference material, or he may proceed with the reading, thus holding off the use of
problem-solving strategies for subsequent stages of the translation task. It is at this
stage of the translation process that most of the translation problems are identified.
The following is an illustrative example of the first stage of problem identification

taken from Zaid’s verbalisation:

Example: (1)
... [checking the dictionary] ..¢ 3t s £ .. b dropping ...

... dropping means causing something/someone to fall.. could it

have a second meaning ?.. [checking the dictionary]...
This example (1) shows clearly that Zaid is encountering a translational problem.
This took place during the preparatory stage of the translation when Zaid’s smooth
reading of the ST was interrupted by his realisation of the presence of a problematic
lexical item (i.e. dropping). Here, the identification of the problem was manifested by
Zaid’s implicit statement of the problem when he expressed his uncertainty as regards
the presence of a second meaning which could better fit into the translation context as
well as his immediate use of the dictionary.
B. Stage two: The second stage of the identification of translation problems is during
the writing phase of the translation process when new problems are identified which
passed unnoticed to the subjects at the first stage (i.e. the introductory stage). In this
stage, the identification of previously recognised problems is reinforced by the
intensive presence of new problem indicators which were absent in the preparatory

stage. It is at this stage that the majority of problem solving strategies are applied
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with the aim of understanding and rendering the problematic lexical items. Consider
the following example taken from Hameed’s protocols:
Example (2)
sl =, and hitting the road, hitting the road, hitting the road ...
N P RS PRVENE IR TP DI REESN [ PR AN N
hit. hit. hit .4t e W hitting S¢[checking the bilingual dictionary]
Oxford Advanced <y, o Lsa o5 0 L. Bl 3 by e s pibeas.
st 5w Jad Se[checking the monolingual dictionary]

...and hitting the road, hitting the road, hitting the road.. what is
the meaning of hitting the road?.. it is used here in arelatively
strange way.. Let’s see Al-Qari dictionary [checking the bilingual
dictionary] as hitting could have a second meaning...

hit. hit. hit.... crash, strike, find by accident.. there is nothing

appropriate here...

let’s see Oxford Advanced [checking the monolingual
dictionary]..we could find something better...
Example (2) above is a striking illustration for the occurrence of problem indicators
during the main stage of the translation process, namely the writing stage. Here,
Hameed introduces new problem indicators (i.e. the statement of the problem, the
semantic analysis and the use of dictionary) which were not observed in his first stage
of the translation task. The repetition of the problematic idiom (i.e. hitting the road)
was also observed as a sign of encountering a translational difficulty in the
preparatory stage of the translation but was considered an insufficient problem
indicator, for it needed other primary indicators to reinforce its reliability.
C. Stage three: The third stage of the identification of translational problems is
observable during the editing phase of the translation process when final solutions are

sought for previous lexical problems with interim solutions. In this stage, it is
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noticeable that only a small number of problems are identified through the presence of
new problem indicators which were not present in the first or second phase of the
translation task, e.g. a gap in the TT, two or more TT competing equivalents, or a
negative evaluation of a given TT lexical item. The following is an illustrative
example for the presence of new problem indicators at the editing stage of the

translation process, taken from Hasan’s protocols:

Example (3)

e S i o sl sy s p3i L, ST
o blae e sl ¢ LIS Aol TAT
o~ rewriting L4 Jest J - of SO meaningless g aa A calb 210
e el 055
st WS sl i el L abbreviation Ji
...ST.. 1 don’t really know its meaning, but...
I’ll read the whole passage, then search for its meaning...
Actually, my translation has become meaningless, yet I’ll make
a rewriting of it so as to get closer to its meaning...
I’ll write the unfamiliar abbreviations as they are...
Here in example (3), Hasan at the end of his translation task (i.e. the editing stage),
provides a number of problem indicators which were not present in the first and
second stage of the translation process. He states explicitly that he is faced with an
insoluble problem, namely the abbreviation ST that appeared unfamiliar to him. A
secondary indicator is also present, i.e. Hasan’s negative evaluation of his interim TT
version which is manifested by the utterance of the word meaningless to indicate his
dissatisfaction with the translation. Furthermore, Hasan’s decision to leave

abbreviated lexical items untranslated is seen here as a strong indication that he is

finding them difficult to understand and ultimately to translate into the TL.
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4.3.3. Illustrative examples of problem indicators

In this section, the most frequent problem indicators that were observed in the data of

the present study will be examined and illustrated by examples taken from the

subjects’ protocols:

4.3.3.1. The subject’s statement of a problem

This indicator encompasses both the explicit and implicit statement of a problem. As
regards the subjects’ explicit comments on translational problems, they are produced
by the subjects as spontaneous utterances in reaction to identifying a translational
difficulty, and not in the form of answers to the experimenter’s questions on the
problems of translation. In other words, the subjects were not asked by the
investigator to report verbally the translation problems which they are faced with
during their task performance, but rather were instructed to think aloud their thoughts,
which when analysed contained a great deal of explicit comments on most of the
potentially problematic items.

In the overt statement of the problem, the subject states verbally that he has a problem
or difficulty in understanding or rendering a certain lexical item by, for example,
using words like difficult or problem. This type of indicator is easily distinguishable,
as it requires no inferencing on the part of the experimenter to detect the problem.
The implied statement of the problem, on the other hand, takes the form of implicit
comments which suggest that the subject is encountering a translational problem.
Very often in such instances, the subject interrupts the smooth flow of his translation
processing and engages in searching for solutions to the identified problem. The

following excerpts are striking examples of explicit statement of translational

problems, taken from Faris’s protocols:

83



Example (4)

S LS L_;J.A_";ALA;CJ\JWY|L;=L} .,g)ﬁ LLUTT o

. the TT.I don’tknow.. I translated the abbreviations as they are

and this seems to be a problem...

Example (5)
A5 eeall S 3 pasas W) 5T L alSas g, mucocutaneous . ..

T | SR SV * b ..mucocutaneous .. [consults the dictionary]
coidl o Laline Sy g

...mucocutaneous.. this is problematic ..I think it is more commonly
used in the medical field [consults the dictionary].. mucocutaneous..

it is not available .. I really don’t know its meaning. ..

Examples (4&5) are two indicative instances of explicit statements of a translation

problem. In these two excerpts, Faris utters a number of plain clues which definitely

show that he is faced with problematic lexical items. These clues include “I don’t

know”, “This seems to be a problem”, and “This is problematic.”

As regards the implicit statement of translational problems, the following are two

illustrative examples which contain insinuated indicators for the identification of

problematic translation units.

Example (6)
g 50 Jyf sds . Vendors ...

...vendors.. this is the first time [ come across it...

Example (7)

Jail..z % get out..L—» £ 04lsy .. verbal get out of jail card

+oahd) Bl Jyins » L. [consults the dictionary ] ;o

. Verbal get out of jail card.. how can we say this here.. get out

leave.. Jail prison..[consults the dictionary]..it’s not possible to say

verbal card...
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Although Thamir doesn’t state verbally that he is facing a translational difficulty (e.g.
doesn’t use words like difficult and problem as in examples (4&5)), the underlined
expressions in (6&7) suggest implicitly the presence of a translational problem. That
is, the underlined utterances are implied indicators for the identification of

problematic translation units.

4.3.3.2. The use of reference material

The subjects’ use of reference material (e.g. the dictionary) is an easily recognisable
problem indicator. As indicated in the analysis of problem-solving strategies (see
table 5.1), the use of a dictionary is by far the most frequent strategy which the
subjects employ to solve translational problems. What should be noted here is the
fact that the subjects’ implementation of problem-solving strategies implies by
necessity the presence of a translational problem. Thus, the analysis of the present
protocol data has revealed that the use of dictionary is the most frequent problem
indicator.

In the majority of cases, the use of a dictionary occurs with (or follows) other problem
indicators, e.g. the subject’s statement of the problem or the repetition of a certain
lexical item. The following are two examples of dictionary consultation, which
indicate the presence of a translation problem, taken from the protocols of Hameed

and Zaid, respectively:

Example (8)
Jy—b Jo Advanced Oxford <y tl> .. Je 2u % sda .. bequeathed ...
...[consults the dictionary] ..as ol axi 31 w351 Y

... bequeathed .. this looks strange to me.. let’s now check Oxford
Advanced because 1 expect the meaning to be there..[consults the

dictionary]...
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Example (9)
> — .. [consults the dictionary]Webster ., wi=..SL .. SL ...

.-+ W SL..SL .. [consults the dictionary] Oxford <,z .. 535

...SL..SL.. let’s check Webster [consults the dictionary] .. it is not
here.. let’s see Oxford [consults the dictionary] ..SL..SL there is

nothing here...

In example (8) above, Hameed’s consultation of the dictionary is considered a
primary indicator for the presence of a problematic translation unit. Here it is evident
that the dictionary is used as a problem-solving strategy with the aim of finding the
potential meaning for an apparently unfamiliar word (i.e. bequeath). The status of the
use of a dictionary (as a strong problem indicator) is further strengthened by the
presence of another primary indicator, namely Hameed’s statement of the problem
when he comments: “this looks strange to me.”

Example (9) is also another instance of identifying translation problems through the
use of a dictionary when Zaid attempts to find a solution to what appears to be a
comprehension problem. Here again, a secondary problem indicator (i.e. the verbatim
repetition of a potentially problematic lexical item) accompanies the use of the
dictionary, accordingly adding to its validity. These two examples show how the
dictionary acts as a sign for a translational problem, since it reflects the subject’s

inability to proceed with the translation until the problem is dealt with.

4.3.3.3. Leaving gaps during the translation process or in the TT

Leaving gaps in the translation is seen in the present study as a strong indication that
the subject is encountering a translational problem. As observed in the present
protocol data, quite often, the subjects leave potentially problematic lexical items

untranslated for a while and proceed with the translation so as to have some feedback
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at later stages of the translation. A similar behaviour is noticeable in Jaaskelainen’s
study (1990:186) as her subjects only leave gaps in the translation when they
encounter a problem; that is they leave some problems unsolved for a while as
evidenced by utterances like “I will think about it later” or “I’ll leave it for a while.”
The presence of a gap in the translation manuscript (i.e. TT) is also a fundamental
indicator of a translation problem. The following are two examples of leaving gaps
during the translation process and in the finished product of the translation:

Example (10)

e 5 pdny p1 b balee oy sl L L T

. TT ..Idon’t know what it means.. I’ll leave a gap then translate it

later...

Example (11
ST: At the extreme of TL bias is completely free translation, where

there is only a global correspondence between the textual units of

the ST and those of the TT.

It (L5 Gy o g e &S5 A A Bla———— al G o =Y a3y TT

Sy S A e g el ol
Back-translation: At the other end of -----language side, there is

the completely free translation where there is a complete

correspondence between the text units in the same structure and that

In example (10) Zaid’s comment: “I’ll leave a gap then translate it later” is a clear
indication that he is finding it difficult to translate the abbreviation T7. This problem-
solving decision took place during the writing stage of the translation task. Another
evidence of the problematic nature of the abbreviation 7T is recognisable in the
subject’s explicit statement of the problem (i.e. I don’t know its meaning). The

complementary presence of these two primary indicators is a common occurrence in

the subjects’ protocols.

87



Example (11) on the other hand, is an illustration of leaving a gap in the translation
manuscript.  Here, at the end of the translation task, Hameed abandons the
employment of any problem-solving strategy for what appear to be problematic
abbreviations (i.e. TL, ST, and TT) and decides to leave gaps in his finalised
translation. Hameed’s decision to leave some lexical items untranslated is considered

as a primary indicator of the presence of a translational problem.

4.3.3.4. Competing potential equivalents

Although the production of competing translation variants is included among the
secondary indicators in Krings (1986), it is considered to be a primary indicator in the
present study. This is because the analysis of the protocol data revealed that when the
subjects produce more than one tentative equivalent (i.e. during the translation
process) they tend to engage in a number of problem-solving strategies (e.g. the use of
dictionary and the strategy of inferencing) with the aim of deciding on the most
appropriate equivalent. Leaving alternative variants in the translation manuscript is
also regarded as a strong problem indicator as it displays the subject’s uncertainty as
regards the appropriateness of the competing ST equivalents. This finding is
corroborated by Jaaskelainen’s study (1990:187) when she points out that “leaving
alternatives in the translation manuscript seems to indicate the presence of unsolved
problems.” Example (12) below illustrates the production of tentative equivalents
during the translation process, whereas example (13) shows the production of

alternative variants in the translation manuscript:

Example (12)

WY S el el LY Yy e A e W el wills L. [battle of wills]

g._ﬁjﬁ\sd\d}uui
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[checking the el 1is™ W 0, K 0f oan sliy oy, W ol ool SO a2 L
A5 e L52l) Alizs 331 e L330)) 355 e 031 o . [diCtionary
iy UL S e a8

[battle of wills]... wills.. it is apparently the plural of intention or
wish isn’t it.. wish.. I think.. but we should know the appropriate

meaning...

I don’t know it.. but the closest meanings are wish and desire..
hope it is so [checking the dictionary].. bequeath.. wish..
determination.. power.. wish. he has no independent wish.. wish..

determination.. resoluteness.. desire.. good intention.. it often

means a testament. ..
Example (13)

...miscommunicating, “disjoining” is one of my favourite words. ..

As shown in example (12), Hasan is struggling to find a translation equivalent for the
lexical item will. This is apparent in the various tentative equivalents which he
produces in an attempt to decide on the most appropriate one. Hasan’s utterance of a
number of competing equivalents is seen here as an indicator of a translational
problem. That is, Hasan’s hesitation as regards the choice of one TT equivalent is
undoubtedly a sign that he is faced with a problematic lexical item.

After Hasan’s implementation of a number of problem-solving strategies in his effort
to settle on one TT equivalent, he, yet again, settles in his final translation on two

competing equivalents, one of which was never mentioned in the writing stage (i.e.

<l (nerves)(see table 6.7). Thus, leaving two competing TT equivalents in the

translation manuscript is considered as another problem indicator which substantiates
the problematic nature of the term wills, whose difficulty was first identified through

the tentative production of competing translation equivalents in the writing stage.
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Example (13) is another example of producing two competing TT equivalents in the
translation manuscript. Here, Khalid translates the word “miscommunication” with
relatively irrelevant TT equivalents which is an apparent indication that he is
encountering a comprehension problem as well as a production problem, i.e. deciding
the intended meaning of the lexical item. Hence, Khalid’s production of two different
translations in the finished TT is seen here as a primary indicator of the problematic

nature of the lexical item “miscommunication.”

4.3.3.5. The semantic analysis of a ST item

Semantic analysis of a ST item is also regarded in the present study as a sign for the
presence of a translational problem. This takes the form of semantically analysing an
unknown or vague lexical item with the objective of clarifying its meaning. That is,
the problematic lexical item is analysed by using, for instance, a synonym or an

explanatory phrase, as in the following excerpt from Zaid’s protocols:

Example (14)
el Wde > » M bio .. When my father was a biomedical ...

OXfOfd ‘J«f‘\_i g_))_,:.; LY ..;l—:>3“ ;._95 O)__ig uﬁf_ b oM medical

...when my father was a biomedical.. bio is biology.. the science of

biology...

medical.. means a physician ..it could be the biology doctor ..no..

let’s see the Oxford electronic dictionary..

As shown in (14) above, the presence of a translational problem is indicated by the
subject’s interruption of his smooth translation with the aim of clarifying what seems
to be a problematic lexical item (i.e. biomedical). That is, Zaid’s semantic analysis of
the term medical is a clear indicator of its problematic nature. This primary indicator

(semantic analysis) is coupled with another indicator, namely the use of dictionary,
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which, of course, is another evidence that Zaid is encountering a translational

problem.

4.3.3.6. Negative evaluation of produced equivalents

The negative evaluation of a produced translation is considered in the present study as
a secondary indicator of the presence of a translation problem. As is the case with
other weak indicators, it is used only to verify other problem-indicators, as it is an
insufficient evidence of a serious translation problem on its own. This indicator,
nevertheless, seems to reflect the subject’s dissatisfaction and sometimes uncertainty
over a chosen TT equivalent. As the present data shows, the status of the negative
evaluation as an indicator of a problem is often authenticated by the subsequent
application of a problem-solving strategy which occasionally is followed by an
alteration to the chosen translation. An illustrative example of a negative evaluation

of a chosen translation is found in Zaid’s protocols, as in the following excerpt:

Example (15)

coogeme Lo BLLLY L teacher language Jm Se L TT

. TT .. we can say teacher language.. no.. this is contextually
wrong...
In (15) above, Zaid produces a tentative translation which he subsequently rejects on
the grounds that it does not suit the context of the translation as a whole. His negative
evaluation of the chosen translation seems to suggest that he is encountering a
problematic lexical item. In the editing stage of the translation, therefore, Zaid opts

for another faulty TT equivalent, thus providing another clue for the problematic

nature of the abbreviation, TT.
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4.3.3.7. The hesitation phenomenon

This is a secondary indicator of a translation problem which is detected when a
subject produces a TT equivalent but utters some words that indicate his uncertainty
as regards the meaning of the translated item. In this case, it is a common occurrence
that the subject engages in a problem-solving strategies (e.g. the use of dictionary and
contextualization) to ensure the appropriateness of the chosen TT lexical item. An

indicative example of this is found in Hameed’s protocols, as in the following excerpt:

Example (16)

.. 9% 14,0 . souls ..[those restless souls ]...
C

...[those restless souls] .. souls.. spirits for example?...

let’s see the Al-Qari dictionary.. we could find a second meaning for

it...

In (16) above, Hameed’s hesitation to settle on his tentative TT equivalent 1,

(spirits) is seen here as an indication of the presence of a translation problem. The
problematic nature of the word soul for Hasan is further manifested by the presence of

another problem indicator, i.e. the use of dictionary, which the subject uses to assure

the suitability of his proposed TT equivalent.

4.3.3.8. The verbatim repetition of a ST lexical item

This is another secondary problem indicator that was commonly present in the
subjects’ data protocols. Although this is not enough evidence for a serious problem,
it nevertheless serves as a starting point for the identification of problematic lexical
items. This is because, as observed in the present data, this indicator is repeatedly

followed at different stages of the translation process by one or more primary
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indicators (e.g. the use of the dictionary) with the objective of finding solutions to the
translation problem. A clear example of this is found in Hasan’s protocols as in the

following excerpts:

Example: (17)
.. VA. VA. VA 50 gLl .. VA L

...VA.. it means.. what does VA.. VA..VA mean?...

In example (17), it seems that Hasan is encountering a translational problem. This is
evidenced in his repetition of the abbreviation ¥4 which seemingly interrupted the
smooth flow of his reading of the ST. The problematic nature of the repeated item is
further indicated by the subject’s recurrent use of problem-solving strategies (e.g.
inferencing and consulting the dictionary) in an attempt to understand its meaning.
Subsequently, however, all the problem-solving strategies which the subject
employed proved unhelpful and the result was leaving the abbreviation VA
untranslated, thus providing a primary problem indicator (i.e. leaving a gap in the
translation manuscript)

The examples presented above, demonstrate clearly the possibility of identifying
translation problems through the application of a problem indicator model.
Accordingly, one can say with some justification that the use of the above problem
indicators, would allow, if applied systematically, a reliable account of the translation

problems which the subjects of the study encountered.

4.4. Translation problems: qualitative analysis

4.4.1. Degree of difficulty

As mentioned earlier, translation problems emerge when spontaneous translation

processing 1is interrupted by the identification of a problematic translation unit. These
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problems, however, seem to differ considerably in terms of their level of difficulty. In
the present study, for example, translation problems were found to fall roughly into
one of the following categories.

1) Easily-solved translation problems: They include problematic translation units
whose difficulty was resolved instantly by the application of one problem-solving
strategy. These include, for example: a) unfamiliar lexical items whose meaning is
instantly obtained through the use of a dictionary, b) partly familiar lexical item
whose meaning is immediately obtained through the use of one problem-solving
strategy (e.g. memory search (lexical retrieval), repetition of the problematic item, or
instant use of the dictionary), and c) familiar ST lexical items with two potentially
appropriate TT wvariants whose translation equivalence is determined after the
application of one strategic activity, such as the use of a dictionary, intuitive
judgement, or contextualization. These types of problems are usually dealt with in the
primary stage (initial reading) of the ftranslation process. The following are

illustrative examples of some solved translation problems, taken from Zaid’s

protocols.

Example (18)

..[checking the dictionary]..s symptoms & iy ...Symptoms ...

T I X LY SO |
symptoms.. what does symptoms mean?..[checking the

dictionary].. Oh yes.. a sign of sickness.. these symptoms are rare. ..
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Example (19)
Viy T o we £ i e globe.. J Ji .. global correspondence. ..

..o—b S .. of the whole world ...,i ..[checking the dictionary] ..V
N R e N P

... global correspondence.. worldly correspondence.. globe.. world..

I’ll see ifit has another meaning [checking the dictionary].. oh yes.

of the whole world.. worldly.. Oh yes it’s comprehensive...
In example (18) it is evident that Zaid is encountering a problematic lexical item, i.e.
symptoms. In this instance, the subject states implicitly that he is faced witha
translational problem by commenting: “what does symptoms mean.” Zaid instantly
finds a TT equivalent for the problematic lexical item symproms by simply referring
to the dictionary.
Example (19) on the other hand, shows that Zaid is encountering a translational
problem which has resulted from a lexical item with polysemous meaning (two
potential TT equivalents).  The subject’s partial knowledge (i.e. knowing one
meaning) of the problematic word is expressed by his comment: “I’ll see if it has
another meaning.” In order to find a solution to this translation problem, Zaid resorts
to the dictionary where he finds another potential Arabic equivalent for the lexical
item global. After consulting the dictionary, the subject successfully settles on the
most appropriate TT equivalent for the problematic ST item.
2) Hard-to-solve translation problems: They include those problematic lexical
items whose difficulty ends after the application of a number of problem-solving
strategies. That is, in dealing with these problematic lexical items, the subjects
engage in a recurrent application of different types of strategic activities with the aim
of bringing about a solution to these difficulties. Problems of this category include,

for example, those unfamiliar lexical items which have contextual, connotative, or
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figurative associations, among other features. In dealing with such problematic items,
therefore, the meaning is not always obtained by merely checking the dictionary, but

also by means of applying further translation strategies, such as inferencing and

contextualization.

As the analysis of the data shows, the translation equivalence for this type of
problematic lexical items is achieved in the writing stage of the translation process

and occasionally in the editing stage. The following is an example of a hard-to-solve
translation problem taken from Zaid’s protocol:
Example: (20)
- Jsk ey 3359y Oxford pu6... 2 15 ¢5Y .. Halloween ...
the 31 of October when children dress .. [checking the dictionary]
-+ 7 b it a2 w10 up and play practical jokes on neighbours
..Halloween.. Halloween.. [checking]Webster &, 2 b
o~—3 1,5 .. Easter..wus 1t &,z .. the evening of October ..Halloween
Readers” Digest ofi—wls 6@ 0 812 gis ScalSee .. [reading] i
gt W a iy S 5L aS A
QU S ST 3 o i o JU

...Halloween.. we should read the text.. what does Oxford electronic
dictionary say[checking the dictionary].. the 31 of October when
children dress up and play practical jokes on neighbours.. in Arabic
the night of ‘All Saints Day’.. Ok, let’s see Webster [checking]..
Halloween.. Halloween.. Halloween.. the evening of October.. let’s
see the synonyms.. Easter.. I’ll read the text [reading]..thisisa
problem as it could be a part of culture.. especially as Reader’s
Digest is American.. I’ll leave it and come again later...

Al Halloween is a children festival on the 31st of October...
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Example (20) is a good illustration of a translation problem whose solution required
extended effort and time, as well as the employment of a number of problem-solving
strategies. Here, upon reading the lexical item Halloween for the first time, it became
apparent to Zaid that his knowledge of the meaning of this word was not sufficient to
proceed with the translation. He therefore tried to extend his understanding of
Halloween by implementing problem-solving strategies, such as the recurrent use of
both bilingual and monolingual dictionaries, leaving a gap in the translation for a
while, and the use of world knowledge (i.e. “it could be a part of culture.. especially
as Reader’s Digest is American”). Thus, as observed in Zaid protocols, in dealing
with the problematic lexical item Halloween, he did a lot of backtracking which lasted
for more than twenty minutes until he finally came up with an appropriate TT
equivalent.

3) Unsolved translation problems: They include those lexical items which were so
problematic that their difficulty was not overcome even after the application of
problem-solving strategies. That is, the translation problems caused by these lexical
items proved insoluble even after using problem-solving techniques with the aim of
bringing about a solution to these problems.

When faced with such translation problems, the subject may a) leave the ST lexical
item untranslated (i.e. he leaves a gap in the translation manuscript), b) resort to
producing a “hit-or-miss" TT equivalent, or ¢) unknowingly produce an inaccurate TT
equivalent which he wrongly thinks is a solution to the translation problem.

Thus, with these types of seriously problematic items the subject’s failure to find an
appropriate TT equivalent may affect the quality of the whole translation. The
following are three examples of unsolved translation problems taken from the

protocols of Thamir (21), Hameed (22), and Khalid (23), respectively:
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Example: (21)
[Verbal get out of jail card]

get out..loa L 0,l__sy . .getoutofjail card .. .. . .verbal...
> L..not written..[consults the dictionary] ..verbal ...~ . jail..z =
J—5 e e J e s expressionsd) dli. ) gl aad) a3ty & yans

SV T S NE TR N TR\ VPR VIR TSP SV D PPWES ppue NN RPN (R W
...verbal.. oral.. verbatim.. get out of jail card.. how can we say
that.. get out. leave.. Jail.. prison.. verbal..[consults the
dictionary]..not written.. it is not logical to say verbal card to get out
of jail.. the problem of these expressions is that even if I know

every word, I can’t get the whole meaning.. [ really don’t know, I

can’t get it.. we better leave it.. what shall we do with it?...

Example: (22)
Bt s 1y et il VALVALL [consults the dictionary]VA...

...VA
eyl B3l it o Vehicle accident oS5 S b

...VA[consults the dictionary] .. V4.VA I think I’ll get nothing from
it.. there is no VA4...

OK, it could be vehicle accident.. that is cars accident hospital...

Example: (23)
[Rare is the American who has not dreamed of dropping what he is

doing and hitting the road.]

[consults the bilingual dictionary ]z—s s > Je ;56 sn.. Rare...
c B,y gl pEl b

..Rare ...t &t @yl 56 e L. [consults the monolingual dictionary ]
et Rare Juu gu L pans ol 6t @3l

...Rare.. to my knowledge means scarce [consults the bilingual

dictionary]..scarce. unusual .sensitive...
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[consults the monolingual dictionary]..It can’t be scarce.. I think it is

a name.. Rare.. [ think its somebody’s name.. so we can say Rare is

an American...
(21), (22), and (23) above are three obvious illustrations of unsolved translational
problems. In (21) for example, Thamir is apparently encountering a translation
problem, i.e., translating the expression “get out of jail card”. After recurrent attempts
to find an Arabic equivalent through the employment of different problem-solving
strategies at different stages of the translation process, Thamir begins to realise the
insolubility of this translational problem. Accordingly, he decides not to produce any
TT equivalent and to leave a gap in the translation manuscript. He, therefore, utters a
decision to this effect: “I don’t know I can’t get it.. we better leave it.. what shall we
do with it?.” In (22) on the other hand, Hameed provides a haphazard TT equivalent
after he realises the insolubility of the problematic abbreviation V4. That is to say,
When Hameed recognises that it is difficult to find a TT equivalent for the
abbreviated lexical item VA4, even after consulting the dictionary which proves
unhelpful, he wrongly opts for a random Arabic equivalent.
As for (23), Khalid is clearly finding it difficult to decide on what seems to be two
appropriate TT equivalents for the word rare. In order to overcome this problem, he
consults both the bilingual and monolingual dictionaries so as to ensure the
correctness of his choice. Unfortunately, without realising, Khalid fails to solve this
translational problem by choosing the unfitting TT equivalent, thus resulting in an odd
translation.
Thus, based on the analysis of the above examples which illustrate different scales of
translational problems, one can say that, in sum, problematic items differed
dramatically in their degree of difficulty. That is, while some translation problems

required only the application of one problem-solving strategy to arrive at the potential
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equivalents (easily-solved problems), other problematic lexical items required more
than one problem-solving strategy (hard-to-solve problems) so as to achieve
equivalence. In other cases translation problems proved insoluble even after the
employment of a number of problem-solving strategies

Based on the analysis of the problems of translation in the present study, we may say
that three factors may determine the degree of difficulty of a problematic lexical item:
a) the nature of the lexical item (e.g. technical and figurative units), b) the subject’s
level of proficiency (e.g. the subject’s inadequate proficiency may lead him to having
difficulty in translating even potentially unproblematic lexical item), and c) the

subject’s skill in employing problem-solving strategies.

4.4.2 Types of translation problems

As was mentioned earlier, dealing with problematic lexical items constituted the
largest part of the subjects’ verbalised processing. The subjects spent most of their
time in recurrent attempts to bring about solutions to the translation problems which
they encountered during the process of translating. In this part of the study, a
qualitative account of the most common translation problems found in the data will be
presented with illustrative examples taken from the subjects’ protocols. Examining
individual translation problems, on the other hand, will be dealt with quantitatively in
section 4.6.

The analysis of the subjects’ protocols has revealed that translation problems, which
the subjects of the study encountered during the process of translating, were of two
types:

a) Comprehension problems: refer to those ST lexical items whose meanings were

found to be difficult to understand for the subjects of the study. As the data of the
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present study shows, these problematic lexical items include a) totally unfamiliar
ST words whose meaning is completely absent from the subject’s mind, b)
familiar words that are used in an unfamiliar context to the subjects; that is the
problematic lexical item is a polysemous one and the subject’s knowledge of this
item is confined to one meaning, e.g. figurative lexical items which are used in a
situation unknown to the subject, and c) partly familiar ST lexical items whose
meaning is temporarily absent from the subject’s mind in which case a memory
search is conducted so as to retrieve its meaning, or a dictionary is consulted.
This finding corroborates a relatively similar result reported in Kussmaul’s
comprehensive study (1995) on the process of translation, as observed in the
protocols of non-professional subjects:

There can be several reasons for interruptions in the comprehension
process.

Firstly, and perhaps most commonly, it may happen that when
translating from the foreign language we come across a word which
we do not know at all and the meaning of which is not clear from
the context. Secondly, we may seem to know the word, but its
meaning in the specific context is not known to us. Thirdly, a word
may be used in a highly idiosyncratic way by the author, and finally,
a word may seem not fit into the context at all. (Kussmaul 1995:86).

Examples of these three types of comprehension problems can be found in the

following excerpts taken from the subjects’ protocols:
Example: (24)

.. [consults the bilingual dictionary] e 3,4 Jsf is &1y ..vendors ...

[consults the monolingual dictionary J..s oIyl s 0425 53 pm y 52

... seller ..vendor..
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...vendors.. really, this is the first time I come across it [consults the
bilingual dictionary].. it is not available.. let’s see the English
dictionary..[consults the monolingual dictionary]..vendor.. seller...

Example: (25)
drop.. dropping.who has not dreamed of dropping ...

.ok iy of dropping.. (¢ b @ L gm. . .dropping. . bi,

...who has not dreamed of dropping.. dropping.. drop.. fall..
dropping.. it means.. it means.. who has not dreamed.. of dropping..

of falling...
Example: (26)

A e fey b S S is...corresponding...

...[ consults the dictionary ]..ustu y 2dSh sis 2oy IS
...corresponding.. Oh my God.. I come across this word every day..
every day I see this word and forget it..[consults the dictionary]...

In (24), (25), and (26) above, it is obvious that the subjects are encountering different
types of comprehension problems. In (24) it is apparent that Thamir is faced with a
problematic lexical item that is totally unfamiliar to him. This is evident in his
comment: “this is the first time I come across it.” To solve this problem, Thamir
instantly resorts to the dictionary with the objective of finding the meaning for this
problematic unit, thus showing a typical behaviour of the subjects when encountering
totally unknown lexical items during the process of translating. (25) on the other
hand, is an illustration of encountering a comprehension problem of familiar word
which is used in what seems to be an unfamiliar context to the subject. Here, upon
reading the ST first sentence (Rare is the American who has not dreamed of dropping
what he is doing and hitting the road), Khalid starts to repeat and semantically analyse

the word dropping and the result is an erroneous translation, i.e. &, (falling). That

is, Khalid conceived the word dropping as falling (a familiar meaning to the subject)
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and failed to realise its polysemous nature, as it is used in the present text in an
unfamiliar context to the subject (i.e. leaving). As for (26), it is a revealing example
of a comprehension problem caused by a partly familiar word. Faris states explicitly
that the word corresponding looks somewhat familiar to him (i.e. “everyday I see this
word and forget it”) but he is finding it difficult to remember its meaning at the
moment. Therefore, after the application of a memory search technique for this
problematic item, he decides to use the dictionary so as to find its TT equivalent.

b) Production problems: refer to those lexical items which the subjects found
difficult to render into the TL. In the present study it was found that, in all cases,
production problems are the result of unsolved comprehension problems. That is
to say, the presence of unsolved comprehension problems implies by necessity the
presence of production problems. Thus, the analysis of the protocols has revealed
that when the subject is faced with an insoluble comprehension problem he is
bound to have a production problem. One major reason for not having production
problems alone (i.e. not resulting from comprehension problem) is because the
subjects of the study are translating into the native language which they can
manipulate once they have comprehended the meaning of a given SL lexical item.
In translating into the foreign language, by contrast, the subjects are expected to
have production problems with a given lexical item without necessarily having a
comprehension problem with that word. This is because, although the subject
understands the meaning of a certain ST item, he may fail to find the appropriate
TT equivalent, due to an inadequate competence as regards the foreign language
vocabulary. It is also the case that in translating into the foreign language, non-
professional translators (e.g. the subjects of the study) are expected to have more

production problems than comprehension problems because of the potential lack
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of competence in the foreign language as opposed to an optimal proficiency of the
mother tongue. This is in line with previous TAP studies, e.g. Borsch (1986) who

concludes that:

In the case of translating from the foreign language into the mother
language problems of understanding will be predominant, including
strategies of how to get access to the meaning of unknown words or
certain sentence structures etc.. The other direction of translation
may pose predominantly retrieval problems. (Borsch 1986:208)

Krings’ study (1986) also revealed that subjects were primarily faced with production

problems when translating into the foreign language and with reception problems

when translating from the foreign language.

4.5. Lexico-semantic problems: qualitative analysis

In the present study, comprehension and production problems were found to be
predominantly caused by potentially problematic lexical items. Therefore, in this
section of the study the most serious types of problematic lexical items, which the
subjects found difficult to understand or translate, will be investigated with illustrative

examples from the subjects’ protocols:

4.5.1. Cultural lexical items

The analysis of the subjects’ protocols has shown that cultural lexical items pose a
serious translation problem. A striking example of this is the lexical item Halloween
which proved difficult to translate for all subjects (with the exception of Omar who
made no attempt to translate the word Halloweer). The seriousness of the difficulty
of such cultural lexical item is manifested by the lengthy search by all subjects for the

potential meaning of this item and its Arabic equivalent. Even Zaid, the most
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competent subject in the overall quality assessment (the top of his class with an
excellent grades average), spent over twenty minutes in dealing with the word
Halloween 1in an attempt to find an Arabic equivalent that would sound
understandable to the target audience. Thus, after the recurrent application of
problem-solving strategies (e.g. use of dictionary and inferencing) he opted for a

transliteration of Halloween (i.e. cu Jts) which he found in the bilingual dictionary and

added a descriptive statement with the aim of clarifying its meaning for the Arabic

readership, as in the following example taken from Zaid’s protocols:

Example: (27)

VL eh 0 pli y st O g JULSU 08”8 ¥y 3 o5 ali> "o S Halloweendr. ..
c Okl e Lt by 255
...the Halloween” Alhalween” a party that takes place in 31 October
as a children festival when they wear new clothes and perform
practical jokes on neighbours. ..
A further evidence of the difficulty of cultural lexical items (e.g. Halloween) is found
in some subjects’ explicit comments on the problematic nature of cultural units. The
following comments are taken from some subjects’ verbalisations when dealing with

the cultural item Halloween:

Example: (28)
Reader’s DigestJi ol i ol a3 0 0 ds -Se.. 320 .. Halloween. ..
a8

...Halloween.. it is a problem.. this could be a part of culture..

especially because the Reader’s Digest is American...
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Example: (29)

Az BY @ e e 4l ) terms O - Halloween o waet .. Halloween. ..
cgdn AdSO S5 b il G pelB L L g et OF 0y Y L 2l e

d\.ﬁ:clh.a.ﬂm@ ol;u.\zioléy sy s Q_i_i}
...Halloween... 1 think that Halloween is one of the terms with
which we encounter a problem because it is dependant on the
cultural background.. I should consult Al-Qari dictionary.. I think

this word is available in Al-Qari dictionary.. but I have the feeling

that I will not find its meaning because it is a cultural term...

As shown in Example (28) and (29) above, both Zaid and Hasan state verbally that
they find it difficult to render into Arabic the lexical item Halloween because of its
cultural connotation. In other words, the subjects’ sensitivity towards the potential
difficulty of cultural lexical items is evident in their overt statements of the problem,
1.e. “itis a problem.. this could be part of culture”, “a problem because it is dependent

on the cultural background”, and “I have the feeling that I will not find its meaning

because it is a cultural term.”

4.5.2. Collocational lexical items

As was observed in Kussmaul study (1995:21, 34), a common feature of semi-
professional translators (e.g. translation trainees) is to know one meaning of a word
which has a number of potential meanings. That is, they internalise the most common
meaning of the word but not all of its potential meanings which vary according to the
text in which this lexical item occurs. The semantic explanation for this phenomenon,
Kussmaul maintains, is that such words are polysemous which often cause language
learners (and non-professional translators) to make errors. This is because it can

happen that the basic meaning of a word is so dominant that it blots out the context
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completely, or that the context is experienced in such a personal way that it
completely overshadows the meaning of a word that ought to have been activated.
This observation is validated by the findings of the present study as a great number of
translation problems (and errors) were caused by polysemous words which were used
in a context unfamiliar to the subjects because they knew only one meaning of the
word in question which didn’t make sense in the TT. As the present data shows,
problematic polysemous units can take the form of a simple collocation, an idiom or a
figurative use of a set of words.

_A good example of a problematic collocation that all the subjects of the study found
difficult to translate is global correspondence (the ST reads: “At the extreme of TL
bias is completely free translation, where there is only a global correspondence

between the textual units of the ST and those of the TT”). Here, global is a

polysemous word which has two potential Arabic equivalents, (e, & (warldly} and

¢« (general), and is used in the present text to mean general. As the protocols show,

the difficulty with this polysemous item lies in the fact that for the majority of

subjects the only meaning of global that is available in their memory is It (worldly)

and that the other meaning of global which is used in the present text is unknown to
the them. Consequently, the diversity in meaning of this polysemous word resulted in
producing an erroneous translation by some subjects who opted for the only Arabic

equivalent available to them () without giving much consideration to the context of
the TL, thus producing a mismatched Arabic collocation (€.g.2adl wlas i oy Mo iks =

worldly correspondence between the textual units)(cf. Chapter 6). However, after the
application of problems-solving strategies (i.e. consulting the dictionary and

contextualization) some subjects managed to solve this problem when they
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subsequently succeeded in providing the right collocation inthe TT (i.€.cm ¢bs gl
i.adl ol J = general correspondence between the textual units).

Another source of translation problems that relate to collocation is idioms, i.e. phrases
whose meaning cannot be deduced from their individual components. A striking
example of this is the idiom hit the road which was a troublesome for all subjects.
Although the subjects of the study knew its individual constituent lexical items, they
also realised that these familiar words were collocated in a way that was unfamiliar to
them. Here, hit the road is used figuratively to mean start to travel, a meaning which
the majority of the subjects failed to realise even after the employment of problem-
solving techniques (e.g. the use of a dictionary). What added to the insolubility of
this problem is the fact that none of the bilingual and monolingual dictionaries
consulted by the subjects of the study gave easily obtainable information on this
idiom. Only two subjects managed to find the definition of this idiom in the
monolingual dictionary after a long search. Such a high percentage of unsuccessful
dictionary search shows clearly how inadequate dictionaries may be in providing
information on different types of collocations (cf. Chapter 5).

That is, the analysis of the data has shown that idioms were among the most serious
translation problems as evidenced by the fact that only two subjects were able to
provide relatively acceptable TT equivalents for Aif the road. The remaining eight
subjects, on the other hand, conceived the message of this idiom by taking the
meaning of its words one at a time, consequently producing odd translations that
negatively affected the overall quality of their translations (cf. Chapter 6).
Prepositional and phrasal verbs were also problematic collocations for the majority of

subjects, although to a lesser degree in comparison with idioms. Quite often,
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translation problems of such items were resolved once subjects resorted to the

dictionary, which proved helpful in the majority of cases.

4.5.3. Abbreviated lexical items

The analysis of the protocols has shown that abbreviations were a major source of
translation problems for all the subjects of the study. Those abbreviations (i.e. VA
(Virginia State), SL (source language), TL (target language), TT (target text), and ST
(source text)) were assumed to be familiar at least to some of the subjects, especially
the abbreviations that are related to linguistics and translation, the subjects’ major
area of study. Surprisingly, all abbreviated items turned out to be problematic to all
subjects including Zaid, the most proficient subject (c.f. example (30) below). In the
majority of cases, problems caused by abbreviations were found to be predominantly
insoluble for most of the informants, even after the recurrent use of the dictionary, the
most popular and successful problem-solving strategy according to the findings of the
present study. It is also the case that in dealing with abbreviation problems,
dictionaries (both bilingual and monolingual) proved unhelpful in the majority of
instances as subjects failed to find abbreviated TT equivalents in those reference
materials, except on a few occasions. Thus, the insolubility of problems caused by
abbreviations had an enormous effect on the quality and number of translation errors
for the majority of subjects who, with little success, spent quite some time pondering
how to translate these items, consequently producing erroneous translations (c.f.
Chapter 6).

Once the subjects realised the insolubility of abbreviation problems, especially when
the dictionary proved unhelpful, they tended to follow one of the following patterns of

behaviour: a) to leave a gap in the translation manuscript without risking the provision
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of irrelevant or inappropriate TT equivalents, b) to provide a hit-or-miss equivalent by

building on their translation intuition, or c) to transliterate the ST abbreviated item

into the TT.

The difficulty in translating abbreviations in the present experiment was manifested
by some subjects’ irritated reaction towards encountering such items during the
course of the translation process (see section 4.7). For instance, Zaid, the most

competent subject, produced the following utterances upon reading the abbreviations

1T and ST:

Example: (30)

... TT.. ¢ abbreviations t= s, ..where the TT ...

.0 Sestudent translation..uxb 44, .. ST..grammatical unit of the ST

V¢ Jy—in 2o by .. sanitary towel .. [checks Webster’s’ dictionary]
Ao b £ L student translation

SN S W alai U Y il s b U5k . [checks Oxford dictionary |
... [reads the whole text again ]..~~ student translation

.. xUy Caai sl ) abbreviationsd - tas L ..abbreviations i .-

...where the TT.. oh, here we have abbreviations again.. TT...
grammatical unit of the SI.ST ooh, we got stuck.. student
translation perhaps? (checks Webster dictionary) sanitary towel..
can it be sanitary towels? No it is student translation, it can’t be
sanitary towels...

[checks Oxford dictionary].. it says female sanitary pads.. no it
can’t be right student translation could be correct..[reads the whole
text again]...

Really abbreviations.. we apparently know only a small number of

abbreviations...
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In (30) above, it is obvious that Zaid is disturbed and annoyed by the presence of
abbreviated lexical items. This can be seen in the his remarks: “oh, here we have
abbreviation again... ooh, we got stuck.. we apparently know only a small number of
abbreviations.” This excerpt is also an indicative example of the inadequacy of some
dictionaries as regards providing definitions for abbreviations. Here, the dictionaries
consulted by Zaid provided some misleading information on the abbreviation ST (i.e.
sanitary towel), which if used would result in an odd translation. Zaid in this instance
displays some wary behaviour towards such definitions by instantly rejecting the unit
sanitary towel on the grounds that it does not fit into the context, and depends on his
translation intuitions to provide a hit-or-miss TT equivalent (student translation)
which unfortunately turns out to be inappropriate.

Another revealing example of subjects’ irritated reaction when encountering
abbreviations (and cultural words) in a translation task is summed up in the following
excerpt taken from Hasan’s protocols, who displays an awareness of the problematic

nature of such lexical items in translation:

Example: (31)
L IS, St e 4l WIS_ts L abbreviationsdl.. VA.VA VA ...

e Ol 2 Sl ST g 4l oda cultural terms  Jiy abbreviationd

...VA.VA.VA.. the abbreviations pose problems for us.. also the
abbreviations and cultural terms cause most of the problems for us,

the Arab students...

Thus, it is fairly safe to say that the subjects’ overwhelming unfamiliarity with all
abbreviated lexical items can be attributed to the problematic nature of abbreviations,
as well as the inadequate proficiency in L2 (i.e. English) and translation competence,
apparently resulting from some deficiencies in the translation training programme

which the subjects of the present study undertook (c.f. chapter 6).
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In dealing with the problems of abbreviated lexical items in translation training
programmes, translation educators are advised to increase students’ awareness of the
potential translational difficulty posed by such lexical items, e.g. through exposing
learners to a wide range of abbreviations in texts chosen to be translated in translation
classes, as well as using specialized abbreviation dictionaries, which if used

efficiently would undoubtedly help in reducing the difficulty of such problematic

lexical items in translation.

4.5.4. Technical lexical items

As was expected, the analysis of the subjects’ protocols has revealed that most of the
lexical items in the ST entitled diamicron turned out to be problematic for all subjects,
mainly because of its technical nature. For example, the technical terms
mucocutaneous, gastrointestinal, and hepatic appeared to have posed a translational
difficulty for all the subjects of the experiment. In dealing with such problematic
lexical items, the subjects resorted to the dictionaries at their disposal, which were
helpful in only a few cases. This is partly because none of the subjects used
specialized dictionaries (e.g. medical dictionaries). Rather, they only used bilingual
and monolingual dictionaries which did not give definitions for most of the technical
terms found in the STs of the experiment.

Unlike the case of polysemous words whose meaning is dependent on context,
technical terms usually tend to denote one fixed meaning which if found in the
dictionary would be easily rendered into the TL, as is the case with the medical terms
in the present study.

The subjects’ realisation of the problematic nature of technical terms (e.g. medical

terms) is manifested by the following remarks taken from the protocols of five of the
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subjects of the study (i.e. Faris (32), Badir (33), Omar (34), Zaid (35), and Hasan
(36)), which they uttered as a reaction to encountering such problematic items during

the course of translation:

Example: (32)

LSt g2 5 & 04kt y ad) W& U e, . [mucocutaneous] ..muc.. muc ...
\ e vhaaaaseal ouis\c, Ldts

...muc.. muc.[mucocutaneous].. I couldn’t read it let alone translate

it.. our problem is always with specialized vocabulary...

Example: (33)
coegb B U s J e aa 5 e bl

...I think translating such a field requires a medical dictionary...

Example: (34)
coegh B A A Sl L

...medical terms require a medical dictionary...
Example: (35)

...encyclopedia U g ¢da . dns abl L2

...the medical terms are very difficult.. they require an

encyclopedia...

Example: (36)
B W-E V] LLLF?J..B:.‘;\

...I think it requires a specialized person...

The five excerpts quoted above are clear evidences of the fact that technical terms
(e.g. medical terminology) posed a translation problem for the subjects of the study.
These examples are also a clear evidence of the inherent limitation of bilingual and
monolingual dictionaries as evidenced in their failure to provide definitions and
equivalents for technical terms, a shortcoming that has been realised by the subjects of

the study, especial'y those who stated explicitly the need for consulting a medical

dictionary (see Chapter 5)
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4.5.5. Neutral words

The term neutral words is used in the present study to mean words that are used in
their basic sense, \Y)vhose meaning is thought to be potentially non-problematic. For
example, words like elapse, frustration, justify to name but a few, were found by
some subjects to be problematic in that their meaning was unknown to them.
However, quite often, problems caused by such items were found to be of a soluble
nature, i.e. their meaning was easily obtained via the use of dictionary.

The analysis of the protocols shows that neutral words become problematic (i.e.
unknown) as a result of a) a temporary loss of word meaning (i.e. a momentary
memory malfunction) which is often followed by the strategy of lexical retrieval and
if this fails a dictionary is used with a high degree of success, b) the uncertainty of the
meaning of a certain neutral word in which case the dictionary is used for assurance,
or ¢) total unfamiliarity of the meaning of a given neutral word which results from

inadequate proficiency (or inadequate size of vocabulary) in the foreign language.

4.6. Quantitative analysis of translation problems

In the preceding section, the most persistent translation problems contained in the
present data corpus were investigated qualitatively. In this section, these translational
problems will be examined quantitatively. As was pointed out earlier, the qualitative
analysis above was confined to those translational problems which were common to
the majority of subjects. In this section, on the other hand, the quantitative analysis of
translation problems will be extended to examine individual problems (i.e. those that
occurred with one subject), uncommon problems (i.e. those that occurred with few

subjects), and supraindividual (or common) problems (i.e. those that occurred with the

majority of subjects).
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The quantitative analysis of translation problems is based on the employment of the
problem indicator model, which was introduced previously. The use of these
indicators has allowed the investigator to achieve a reliable identification of the

problems and consequently a systematic counting down of these instances of

translational difficulties, as in the following table

Table 4.1: Frequency of translation problems

. Frequency of

1-Khalid

2-Hasan
3-Hameed
4-Zaid
5-Thamir
6-Omar
7-Ali
8-Faris
9-Badir

10-Faisal

As shown in table 4.1, the subjects of the study encountered a total of 348
documented translation problems. The table also shows that there are some
considerable individual variations in the number of translation problems ranging from
20 (5.7%) to 47 (13.5%). Here, the subjects are arranged according to the number of

the identified translation problems which they encountered during the translation task

performance.
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The above table also reveals one interesting finding which relates to the
presupposition that the level of translational and foreign language competence
determines the quantity of problems that the translators encounter. That is, prior to
the analysis of the data, the more competent subjects were expected to encounter
fewer problems than the less competent ones. The figures in the above table,
however, show that this is not always the case for the subjects of the present study.
For example, Zaid, by far the most competent subject, scored the highest mark in the
overall translation assessment, and encountered 34 (9.8%) translation problems,
whereas Faisal, evidently a less competent subject (his end translation was rated as
extremely poor in the overall assessment), was faced with only 20 (5.7%) instances of
translational difficulties.

As observed in the subjects’ protocols, it can happen that competent subjects
encounter a higher volume of translational problems than the less competent ones
mainly because they are more sensitised to translation problems. In other words,
skilled informants (e.g. Zaid) may have a greater percentage of translation problems
mainly due to their increased self-awareness and cautiousness of the implied difficulty
of problematic items, in contrast with the problem-insensitivity of weak subjects (e.g.
Faisal) when potential translation problems pass unnoticed, accordingly resulting in a
rendering error (c.f. Chapter 6). Additionally, the competent subjects seem to exhibit
the tendency to constantly edit their translation variants with the aim of improving
their translation quality by going through the text more than one time. This may
result in discovering new problematic items which had previously gone unnoticed,
that is, what was a smooth translation at first may turn out to be a problem.
Incompetent subjects, on the other hand, seem to be less motivated towards enhancing

the quality of their translation, e.g. when they carelessly translate a potentially
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problematic lexical item without much effort or consideration for its difficulty (or
appropriateness), taking their hasty understanding and translation of this item for
granted. Indicative examples of such sensitive and insensitive behaviours towards
potential translation difficulties can be found in the protocols of Zaid (37) and Badir

(38), as shown in the following two excerpts:

Example: (37)

oA Sy s American slang L4} sl . hitting the road? ...
o— --hitting the road..[checking the dictionary] .. Webster e A3

sl Sk on. to travel. to leave. . g 50

... hitting the road?..it seems to be American slang.. let’s see the
American dictionary, Webster..[checking the dictionary].. hitting the

road.. good it’s available.. to leave.. to travel.. it means to go on a

journey...

Example: (38)
oSy o 43 Ll §f Jes Luga .. hitting the road. . .

hitting the road.. means what ever he does or the way he
follows...
Example (37) and (38) above show clearly different degrees of sensitivity to
translation problems. In (37) Zaid, the most competent subject, displays a high degree
of cautiousness to what seems to be a potentially problematic idiom. Zaid’s
sensitivity to the potential difficulty of hitting the road is manifested by his immediate
identification of the problem and consequently the use of the dictionary, which
successfully resulted in an appropriate TT translation.  Badir, one of the least
competent subjects whose translation was rated as an extremely poor translation in
the overall quality assessment, in (38) by contrast, shows no sign of sensitivity to

what seems to be a potentially problematic item (i.e. hit the road), as manifested by
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his instant provision of a TT equivalent, apparently without consideration for its
contextual inappropriateness. The result, therefore, of Badir’s unawareness of the
difficulty posed by the idiom hit the road is an unacceptable translation. It is this kind
of sensitivity that raised the number of identified translation problems in competent
subjects’ protocols, and lowered the volume of documented translation problems of
weak informants.

Such results seem to corroborate the findings reported in Gerloff's study of the
translation process of students, bilinguals and professional translators (1988:77-87).
She concludes that the fact that translation does not get easier with increased
translation competence is seen in the number of potential solutions participants
generated for problems during the process of translating. Gerloff adds that this
finding can be explained by the fact that knowing more about the language and about
translation leads the more competent translators to judge their own work against
higher ideal standards.

A similar unexpected result is also found in Al-Besbasi’s study of the translation
process of professional translators (1991:120). He observed that, against his previous
expectations, some of his competent subjects encountered more problems than the less
competent ones. Al-Besbasi, therefore, re-examined his data and inferred two clues
that helped to explain the lack of “common inverse correlation between the number of
translation problems and the subjects’ competence.” These clues are: a) the tendency
of some competent subjects to create problems by their “obsession with accuracy”,
e.g. spending extra time and energy in consecutive attempts to identify potential
problems, and overusing the dictionary; b) some less competent subjects’
unawareness of their mistranslation when they mistakenly think that their translations

are correct, thus preventing potential translation problems from emerging.
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Similarly, Tirkkonen-Condit’s main finding in her study (1987:46), which she
conducted to compare the performance of professional and non-professional
translators, was that professionals identified more problems than non-professionals,
mainly because professionals were more aware of potential translation problems.

As regards the share of comprehension and production problems in relation to the
total translation problems indicated in table 4.1 (=348 problems), a detailed analysis
of the data corpus revealed that comprehension problems included all the identified
problems (i.e. 348 comprehension problems) whereas production problems covered
only those translation problems which the subjects failed to find a solution for (i.e.

201 production problems, 57.8% of the total number of identified translation

problems).

4.7.The solubility of translation problems

As was indicated previously, the subjects did not find solutions for all translation
problems even if problem-solving strategies were used. Also, a mention was made of
the observation that problems were solved at different stages of the translation
process; that is, problems were not resolved in a sequential way, as some problems
required a great deal of backtracking and a maximum expenditure of effort in order to
be soluble. Illustrations of solved and unsolved problems were presented previously
as part of the qualitative analysis of translation problems encountered by the subjects
of the study during their task performance (i.e. cf.4.4).

In the following, a quantitative account of the solved problems for each subject will

be presented:
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Table 4.2: Frequency of translation problem solving

Subject Number of problems | Solved problems | Percentage

Zaid

Hameed

Ali

Thamir

Khalid

Omar

Hasan

Badir

Faris

Faisal

As can be seen in table 4.2 above, the informants of the study were arranged in
accordance with the degree of success in solving translation problems of each subject.
It is also apparent that the subjects differed dramatically in the number of solved
problems and the percentage of problem-solving in relation to the total volume of
problems encountered. This ranged from 20% (the lowest) to 70.6% (the highest).

One important finding that relates to the degree of success in solving translation
problems by the subjects of the present experiment can be obtained from table 4.2.
That is, on the whole, the column for the percentage of solved problems shows a
relative correlation between the level of translation competence (cf. Chapter 6) and

degree of successfulness in finding solutions for translation problems. For example,
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Zaid, the most competent subject of the group, has been the most successful
translation-problem solver with a rate of 70.6% of the total number of instances of
difficulties, whereas Badir, Faris and Faisal, the least competent subjects, scored an
extremely low volume and percentage of solved problems, i.e. 29%, 27.3%, and 20%,
respectively. Such observation, therefore, entails that the degree of success in problem
solving seems to have an effect on the quality of translation, as evidenced in the fact
that, in the majority of cases, the best problem solvers produced the best translations
and vice versa. That is, the subject’s ability to solve translation problems has a direct

relevance for successful translation.

4.8. Subjects’ attitude towards translation problems

The subjects of the study were, generally, irritated by the presence of problematic
lexical items, although to different degrees. This is apparent in the subjects’ explicit
statements of their frustration when they encountered a translation difficulty;
especially those problems which are caused by cultural, abbreviated, or technical
items that proved insoluble, as illustrated previously. Groaning, sighting, glottal
stops, and desperate repetitions are also apparent in the subjects’ protocols whenever
a translator problem is identified.

Despite the fact that all subjects spent most of their translation task time in dealing
with problematic items, in a great number of instances, the subjects’ seemed
discouraged by the insolubility of some problematic items, as evidenced by a) the
haphazard translation of the insoluble problematic lexical item without considering its
contextual appropriateness and b) leaving the unsolved problematic lexical item

untranslated, i.e. leaving a gap in the translation manuscript.
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CHAPTER FIVE

5.Problem-solving strategies

5.1.Introduction

In the preceding chapter, translation problems that the subjects of the present
experiment encountered during their task performance were investigated. In this
chapter, problem-solving strategies which the informants employ to bring about
solutions to translation difficulties will be examined qualitatively as well as
quantitatively.

The importance of investigating translation strategies in the present study stems from
the fact that, in addition to the epistemological aim of the experimenter, strategic
activities constituted a large part of the subjects’ verbalised translation processes.
This is because subjects tend to solve their translation problems by means of a variety
of problem-solving strategies (i.e. the most important feature of the translation
process, as observed in the present data corpus and other similar corpuses which have
been studied, e.g. Krings 1986, c.f. section.4.2). The close connection between
problems and strategies is also emphasised by Al-Besbasi (1991) who states that:

the relationship between translation problems and problem-solving
strategies 1s one of cause and effect: translation problems determine

problem-solving strategies. Al-Besbasi (1991:123)

Investigating translation strategies may also serve a didactic purpose: that is, if we
observe a successful problem-solving strategy, it would be advisable to instruct

translator trainees to use this technique to deal with translational problems. This
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academic aim has been the focus of attention for a number of TAP investigators (e.g.
Krings 1986, Jaaskelainen 1987 & 1991, Lorscher 1991, and Kussmaul 1995).

Lorscher, for example, maintains that;

As far as the teaching of translation is concerned, it should be
possible to make use of knowledge of the translation process for
teaching translation. If certain translation strategies turn out to be
successful, it might be worth considering teaching these strategies in
one way or other. (Lorscher 1995: 885)
Likewise, Kirby (1992:393) states that investigating translation strategies can be
feasible and rewarding, since translation trainees do not act aimlessly, i.e. their
performance exhibits a certain degree of organisation suitable for empirical study.
Kirby also points out that the notion of problematicy in studying translation strategies

is a good criterion, because trainee translators were found to react in a different way

to translation problems found in the ST.

5.2. Strategic processing vs non-strategic processing

Before embarking on the definition of the notion of translation strategies, a distinction
should be made between strategic and non-strategic processing of translation, as
observed in the present experiment and other similar TAP studies (e.g. Lorscher 1991
and Al-Besbasi 1991). As the subjects’ protocols clearly show, their translation
processes comprise strategic processes as well as non-strategic processes. Strategic
processes are those conscious activities in the translation process which are oriented
towards the identification and solving of translation problems. Non-strategic
processes, on the other hand, are mainly automated activities (i.e. basically non-

problematic translation-processing elements which are occasionally verbalised, e.g.
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the reading of the ST) which aim at completing the translation task. This corroborates
Lorscher’s finding (1993) that:

The translation process contains both strategic phases, which are
directed towards solving translational problems, and non-strategic
phases, which aim at accomplishing tasks. The former range from
the realisation of a translational problem to its solution or to the
realisation of its insolubility at a given point in time. The latter start
with the extraction of a unit of translation and terminate when it has
been (preliminarily) rendered into TL or when a translational

problem arises. Lorscher (1993:203)

Another study which makes a distinction between strategic and non-strategic
processing is that of Al-Besbasi (1991:126) who points out that strategic processes are
those translation steps which are carried out in response to translation problems. Non-
strategic processes, on the other hand, are those spontaneous or automated translation
activities which are instinctive reactions to the situations presented by the translation
task. According to Al-Besbasi, the most important non-strategic processes that can be
observed in the subjects’ protocols are direct transfers. These are:

The processes in which the subjects automatically produce a
translation for the source-text item/unitin question. There is little
thought involved and subjects’ transfer the source-text item into the
target-text by utilising their linguistic knowledge of the two
languages involved. These instantaneous reactions are the result of
previous interlingual associations made by the individual subject

between the equivalent items in questions. (Al-Besbasi 1991:123)
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5.3.Translation strategies: a definition

In the present study, translation strategies are defined as conscious plans which the
translator employs to solve translation problems. According to this definition, three
definitional criteria were taken into account, namely (a) goal-orientedness, (b)
problem-orientedness, and (c) consciousness-orientedness. By goal-orientedness we
mean strategies are oriented towards achieving a certain goal; i.e. finding a solution
for a translational difficulty. Problem-orientedness refers to the fact that translation
strategies are only those activities which are generated as a reaction to a translational
problem. Consciousness-orientedness is a criterion which indicates that translation
strategies are those observable processes which the translator generates purposefully
(i.e. they are not automated).

My definition of the notion of translation strategy draws primarily on Lorscher’s
definition (1991, cited previously in section 2.3.4.) of the concept of translation
strategy, mainly because of its relevance to the aim and epistemological interest of the
present study (i.e. investigating translation problems and problem-solving strategies
contained in the protocols of non-professional subjects). Accordingly, Lorscher
contends that a translation strategy is:

...a potentially conscious procedure for the solution of a problem
which an individual is faced with when translating a text segment

from one language into another. (Lorscher 1991:76)

As indicated earlier (c.f. section 2.1.3.4), in defining the notion of translation strategy,
Lorscher seems to adopt Faerch and Kasper’s (1980) global definition of

communication strategy, which is:

A potentially conscious plan for solving what to an individual

presents itself as a problem in reaching a particular goal.
(Faerch and Kasper 1980:60)
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As is the case with the present study, Lorscher’s adoption of Faerch and Kasper’s
definition of communicative strategy in his investigation of problem-solving
strategies (1991) is based on the fact that it contains the features of goal orientedness,
problem-orientedness, and potential consciousness as definitional criteria. Lorscher
(1991:77) shows the relevance of these three definitional criteria to the notion of

translation strategy as follows:

1-Problem-orientedness is to be seen in connection with the empirical

documentability of strategies.

2-Potential consciousness results from an axiom according to which only those
phenomena are interpreted to be problems which the subjects consider to be problems.
In other words, strategies are defined from the perspective of the language user, the
subject, not from the perspective of the analyst. Potential consciousness applies to the
problem and the procedure employed for its solution which are in the subject’s focus

of attention.

3-Goal orientedness is a criterion of a general kind and applies not only to processes
of language use but to human behaviour in general.

Hence, the concept of translation strategies in the present study is clearly designed to
describe problem-solving strategies, not unproblematic processes of the translation
task which were described previously as non-strategic activities, and thus not open to
empirical investigation. This is in line with Lorscher’s findings (1991) in his study of
the translation strategies as contained in the protocols of non-professional subjects.
He observed that “within ‘strategic phases’ of the translation processes, subjects are
faced with translation problems for the solution of which they employ strategies.

Within ‘non-strategic’ phases, subjects do not realise translation problems and thus do
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not use strategies” (Lorscher 1991:83). Similarly, Kiraly (1990) points out that the
verbalisation in his study “revealed that potentially conscious strategies were
implemented only when subjects were unable to produce an acceptable translation

solution for a source text element” (Kiraly 1990:143).

5.4. Strategy indicators

As was pointed out in the foregoing chapter (c.f. section 4.3), translation problems
were identified through the use of a number of problem indicators which were
adopted from Kring’s problem indicator model (1986:267). These problem indicators
will be used in the present chapter with the objective of identifying problem-solving
strategies employed by the subjects to bring about solutions for problematic lexical
items. Using problem indicators to detect strategies is justifiable on the grounds that,
as was observed in the subjects’ protocols, translation strategies were used only when
subjects were faced with translation problems. That is, subjects are bound to use
problem-solving strategies only when they identify a translational difficulty. Thus,
problem indicators were the operational criteria by which strategies were successfully

identified and counted.

5.5.Elements of problem-solving strategies

As was indicated earlier (c.f. 4.3.2), problems were identified by the subjects
throughout the different stages of the translation process, namely the preparatory
stage, the writing stage, and the editing stage. A mention was also made of the fact
that these identified translation problems were dealt with by means of problem-
solving strategies throughout the three stages of the subjects’ translation task

performance, although with different degrees of frequency. Although the majority of
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translation problems were identified in the initial stage of the translation process, most
of the problem-solving strategies were employed during the writing stage. A major
reason for having most of the problem-solving strategies in the writing stage is that, as
observed in the corpus data, the majority of subjects seem to have the tendency to
leave the solution for potentially problematic translation units until later stages of the
translation process, particularly the writing stage, so as not to interrupt the flow of
their thought during the initial reading. It was also typical of some subjects to use a
problem-solving strategy which results in a preliminary solution to a given problem at
one stage of the translation process and to come back to the same translational
difficulty at a subsequent stage of the translation task with different problem solving
strategies, consequently reaching a successful end in some cases. It follows then that
problems were not solved in a sequential way, as the subjects made a lot of
backtracking in recurrent attempts to solve translation problems via problem-solving
strategies at different stages of the translation process.

Accordingly, the analysis of the subjects’ verbalisation yielded the result that
translation strategies have their point of departure in the identification of a
translational difficulty by the subject and their end in securing a solution to the
problem, or in the subjects’ realisation of the insolubility of the translation problem.
According to Lorscher (1991:96), between the identification of a translational
difficulty and the realisation of its solubility or insolubility, a number of strategy steps
or elements can occur as inferred from certain verbal activities. The same is true of
the present experiment, as several strategic elements were observed in-between the
start and the end of the employment of problem-solving strategies. These strategic

steps are:
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a) Recognising a translational problem:

The first step in the employment of a translation strategy is when the subject realises
that he is faced with a translation problem. The experimenter often detects the
subject’s realisation of a problem when a long pause or a hesitation occurs during the
reading of a certain lexical item.

b) Verbalising a translational problem:

The second step in the use of problem-solving strategies is when the subject
verbalises his realisation of a translational problem, either explicitly (e.g. Thisis a
problem) or implicitly in which case the analyst uses his intuition to interpret such
verbalisation as a problem.

¢) Searching for a solution to a translational problem:

After the realisation and the verbalisation of a translational problem, the subject
engages in a search for a solution to the problem. However, this is not always the
case, as some subjects start searching for a solution immediately after recognising the
translational problem; that is, before the verbalisation of that problem. It can also
happen that the initiated strategy is temporarily terminated when it proves
unsuccessful or time-consuming, to be returned to at a subsequent stage of the
translation process.

d) Preliminary solution to a translational problem

In dealing with a translational problem, the subject may resort to an interim solution
with the intention of improving its status in later stages of the translation process. A
striking example of this is when the subject provides two competing TT equivalents.
Preliminary solutions are dealt with in two ways: a) the subject may approve the

interim solution, thus turning it into an optimal solution or b) he may alter or reject
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the preliminary solution and either begin the search for a new solution or quit his

search for a solution for good.

e) Optimal solution to a translational problem

Sometimes the subject’s employment of a problem-solving strategy (e.g. the use of
dictionary) results in an optimal solution to the problem. In such circumstances, the
translation strategy terminates once the subject realises that his search for a solution to
the translation problem has come to a successful end.

f) Realisation of the insolubility of a translational problem

When the subject considers a certain translational problem to be insoluble, he tends to
terminate his use of problem-solving strategies. What usually happens in such
circumstances is that subjects either leave the insoluble problematic lexical item
untranslated (i.e. leaving a gap in the translation manuscript) or randomly provide a
TT equivalent.

g) Evaluation of a solution to a translational problem

When a subject finds what seems to him to be a solution to a translational problem, it
sometimes happens that he evaluates his solution to the problem either positively or
negatively. The subject’s utterance of a positive assessment of the problem solution is
a sign of the termination of problem-solving strategy. The negative evaluation of the
proposed solution, by contrast, may lead the subject to engage in further problem-

solving strategies with the objective of bringing about an optimal solution for the

translational problem.

5.6. Problem solving strategies

In this section, I will examine problem-solving strategies which the subjects of the

study employed with the objective of understanding problematic ST elements and
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finding TT equivalents for those problematic lexical items. However, before
embarking on the analysis of these problem-solving strategies, two important patterns
of behaviour should be taken into consideration, which were observed in the subjects’
protocols:

Firstly, although subjects use problem-solving strategies to solve translation
problems, it is not always the case that the employment of these strategies results in a
solution to these translational difficulties, i.e. not all strategies end in good
translations, as some of these strategies prove unhelpful, and sometimes misleading,
consequently resulting in mistranslations. Hence, the analysis of problem-solving
strategies in the present study will not be confined to those strategies which result in
an optimal solution (i.e. acceptable translation), but should include even those
problem-solving strategies which turned out to be unsuccessful (for more detail on the
successfulness of problem-solving strategies, see table 5.2)

Secondly, despite the fact that in a considerable number of cases, subjects use one
strategy to deal with a translational problem, they may combine a variety of problem-
solving strategies so as to bring about a solution for one particular problem, especially
when one strategy proves unhelpful, or when it leads to an interim solution, in which
case other problem-solving strategies are called for to arrive at an appropriate
translation (i.e. an optimal solution). This is evident in the fact that the number of
strategies is greater than that of the translation problems (i.e. 578 problem-solving
strategies as opposed to 348 translation problems). A typical example of this is often
observable in Zaid’s protocols who in order to generate a solution for a translation

problem executes the following set of strategic activities:
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a) Instantly after the identification of a translational problem, Zaid starts to monitor
the problematic item by repeating it in an obvious attempt to retrieve its potential
meaning from his memory.

b) When this problematic lexical item proves totally unfamiliar after the memory
search, Zaid resorts to the bilingual dictionary which provides a number of
potential TT equivalents, in which case Zaid uses his translation intuition to pick
up one potential translation (sometimes he uses reasoning and inferencing which
are based on context or world knowledge).

c) After choosing one potential TT equivalent from the bilingual dictionary, Zaid
uses the monolingual dictionary for assurance and for checking the contextual
appropriateness of his translation.

A clear illustration of that is also observable in Hasan’s protocols who uttered the

following excerpt upon translating the problematic item Halloween:

Example: (39)
a1y G terms . 2ii> 2y nlhas Halloween of azet .. Halloween ...
aY gk sib e Loy asHalloween of aied | s Lidt e dazas KY ayro Lgon
syl ol laally s i B ae e IS a g Halloween oo daki w5
e A JUbY e s JULDU W Lgon it L) Azl g 5 50 OV bl ST Waline e
LoS e Ghomy S8 o U plSCiu g 6 a0 0 258 axdad 571 0 natt JUBYI 01y b 5y
my host ety Lty 5 ) b 2id>.. Sl de al ae W aizet Halloween of <
Vi A o s 550 @il b o A 142535 55 =i family about Halloween
izl 86U epals 3 sl OF Y ol o (ST STy Sl s et il ST ot of
[checking]l & pthas 4 3Y ol axrf J gl o ol oS5 - sdn 2l S5 wil
ot 3 e 2V S e bl Of aizet Lo (SJLL iie o) olany ws o0k hallow

s O LB e Ol i g bl Al > AR g Lgd o < Longman
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s o5y Washington Days«s oLy American Days a=i sLe§l o s
i 33 43 L SUHalloween s s7514 Labor Day s o5’y Mother Day
the night of October the 31%4, s [checking] Losl 3 Ls Lo ) S

when it was formerly believed that the spirit of the dead appears and
a1+l <55 when the children dress up in strange clothes and play tricks
3l 1,9 of azef the night of October the 31% .35 vgb ¢ 4o bl pail OLes
Jib¥1 e b o strange clothes and play tricks Jub¥1 0,5 Lus gk
Gl Bl a0 3 e dizel pay Sl e a0 4y i ) o g o izsl Lol
e oty 2 O e ot AT Ok g 0 gy JULYI s el Sl e sl

B R ot V1L PRS- I R PG gt RO Y L
...Halloween.. 1 think that Halloween is a term, and it is in fact one
of the terms which poses a problem to us because it is dependent on
the cultural background.. I think that Halloween is a festival and I
arrived at this fact because I translated a passage entitled Halloween
which was about a festival in the Western culture.. I forgot what
exactly it meant exactly, but I have in front of me now a picture
which I think.. I assume it’s for children, that is a children’s festival
which is full of joy and happiness, particularly because children
collect the largest piece of pumpkins and shape them in a form of a
smiling monster.. as I said Halloween is a festival of disguise.. In
fact 1 have been to Britain and I asked my host family about
Halloween, 1 got a rough idea about this festival but the name that I
remember for it is the festival of disguises.. But to ensure the
meaning [ have to look it up in the Al-Qari dictionary, I think it is
available there.. But I have the feeling that I will not find its
meaning because it is a cultural term [checking].. hallow: sanctify,
glorify, praise, a holy land.. But I don’t think that it means holy, I’ll
check it in Longman dictionary where I would hopefully find it,
really studying festivals is very important so as to learn about the
culture.. I had a book about festivals called American Days, and it

included Washington Days, Mother’s Day and Labor Day, as 1
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remember, it also contained Halloween, but 1 didn’t read it
thoroughly... I hope I can find it in this dictionary [checking]..It
says the night of October the 31" when it was formerly believed that
the spirit of the dead appears and when children dress up in strange
clothes and play tricks.. I would like to repeat it so as to understand
it accurately.. The night of October the 31" .1 think that the spirits
of the dead appear when children.. strange clothes and play tricks..
it means that children play games in it.. I think yes, I arrived at its
definition, that it is called the festival of disguise which I think is
popular in America and Britain.. I saw it in pictures as festival of
disguise.. I saw some children wear, or paint their bodies with some
colours to appear in a shape of a lion or tiger.. I think this is part of..

it is part of Halloween festival.. OK...

Example (39) above is a striking illustration of how one translational problem is
addressed by more than one problem-solving strategy. Here, Hasan identified
Halloween as a translational problem, as manifested by his comment “it is in fact one
of the ferms which poses a problem to us because it is dependent on the cultural
background.” Hasan’s realisation of the difficulty of the term Halloween leads him to
employ a number of problem-solving strategies in an attempt to find its Arabic
equivalent. After the initial monitoring of the problematic item, he uses the strategy
of semantic analysis coupled with the strategy of inferencing and reasoning by
drawing on his world knowledge, previous experience, and the picture attached to the
text under translation (see appendix 2), as seen in his comments: “I think that
Halloween is a festival and [ arrived at this fact because I translated a passage entitled
Halloween which was about a festival in the Western culture.... [ have in front of me
now a picture which I think.. I assume it’s for children, that is a child’s festival... In
fact I have been to Britain and I asked my host family about Halloween. 1 got a rough

idea about this festival... I had a book about festivals called American Days. It
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included Washington Days, Mother’s Day and Labor Day, it also contained
Halloween.” Hasan also uses the bilingual dictionary and abandons it when he
mistakenly believes that the word is not available. His final attempt to find what
Halloween stands for is carried out via consulting the monolingual dictionary which
provides detailed and adequate information on the problematic lexical item. Hasan’s
success in finding a solution for what to him was a translation problem (i.e.
Halloween) was the result of his successive use of problem-solving strategies
complementarily.
It is also the case that one strategy can be used successfully to solve different
translation problems (e.g. semantic analysis). For example, as the data shows, a great
number of translation problems were primarily solved by merely consulting the
bilingual dictionary rightly after the identification of the problematic lexical item, as
in the following excerpt taken from Thamir’s protocol:
Example: (40

o~ s s L IS0, what is the meaning of justify .. justify...

s~ -[checking the bilingual dictionary]  .,W i, J= . .justify..s

ceof g

..justify.. what is the meaning of justify.. this word is not new to me,

but what is it?.. justify.. let’s check the dictionary [checking the

bilingual dictionary].. explain away or excuse...

In (40), it is clear that Thamir is encountering a translational problem caused by what
seems to be a partially familiar word (i.e. justify). Here, Thamir might be
experiencing a momentary fade of memory as regards remembering the meaning of
Justify. Immediately after his realisation of the problem, he employs one single

problem-solving strategy, namely a consultation of the bilingual dictionary which
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provides adequate information, thus resulting in an optimal solution to the translation
problem.

Twelve types of problem-solving strategies were identified in the present data corpus.
These were dictionary consultation, semantic analysis, guessing, providing an interim
equivalent, providing alternative equivalents, reasoning and inferencing,
compensation, copying, transliteration, avoidance, deferment and word-segmentation.
These problem-solving strategies differed dramatically in their degree of
successfulness (c.f. table:5.2) as well as the number of occurrence (i.e. density) as
evidenced in the following table:

Table 5.1: Frequency of problem-solving strategies

Problem-solving strategy frequency | percentage

Dictionary consultation

Semantic analysis

Guessing

Alternative equivalents

Reasoning

Interim equivalents

Compensation

Copying

Transliteration

Avoidance

Deferment

Word-segmentation
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As can be seen in table (5.1) above, a total of 578 problem-solving strategies were
used by the subjects to generate solutions for the translational problems (=348
problems) which they faced during their translation task performance. The strategy of
dictionary consultation was by far the most frequent problem-solving strategy (i.e.
53.5% of the total number of occurrences). The use of the dictionary was also the
most successful problem-solving strategy (=62.7%) according to the total number of
success, as shown in the following table:

Table 5.2: Degree of successfulness of problem-solving strategies

% of the total
number of
success

No. and %

c .
Strategy Frequency successful strategies

Dictionary consultation 136 (44%)

Semantic analysis 19 (34.5%)

Reasoning 15 (50%)

Alternative equivalents 12 (37.5%)

Interim equivalents 11 (44%)

Guessing 10 (21.7%)

Compensation 8 (40%)

Transliteration 3 (25%)

Deferment 2 (20%)

Word-segmentation 1 (10%)

Copying 0 (0%)

Avoidance 0 (0%)

217 (37.5%)
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As can be seen in table 5.2 above, not all problem-solving strategies lead to a
successful end (adequate translation), as only 37.5% of these strategies resulted in
solutions for translational problems which the subjects encountered during their task
performance. However, despite this moderate degree of success, problem-solving
strategies have been a determining factor as regards the quality of the translation.
That is, the subjects’ end product has been significantly enhanced by the employment
of these strategies as 147 translation problems (= 42.2% of the total number of
problems, c.f. table 4.2) have been successfully solved, which if left unsolved would
inevitably end in erroneous translations. This entails that had the subject not used
problem-solving strategies, particularly the use of dictionary, their translations would
have been far worse.

On the other hand, it can also happen that the employment of problem-solving
strategies may occasionally worsen the quality of the translation. An example of this
is when the subject misuses the dictionary (c.f. section 5.6.1.3), consequently
producing faulty TT equivalents that reduce the quality of the end product.

The figures in table 5.1&5.2 give support to Krings’ study (1986, reported in
Tirkkonen-Condit 1989:75) which yielded the result that the subjects’ principal
strategy in solving translational problems, particularly problems caused by lexical
items and idioms, was the use of the bilingual dictionary rather than textual or
extratextual information.

Thus, because of the subjects’ predominant use of dictionaries and the high degree of
success of this strategy (compared with other problem-solving strategies), the
conductor of the present study thought it was reasonable to give a detailed description
of the subjects’ behaviour as regards the use of reference materials as a problem-

solving strategy. Discussing the use of dictionary at length is also justified on the
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grounds that the ability to use reference materials is central in the training of
translators as it is the most important aid for the translator to carry out the task of

translating.

5.6.1. The strategy of dictionary consultation

In this section a detailed description of the different aspects of dictionary consultation

will be thoroughly investigated with illustrative examples from the subjects’ protocol

data.

5.6.1.1.Primary source of reference

As was pointed out earlier (cf. Section 3.5), subjects were instructed to bring with
them to the experiment room the dictionaries they normally use mn thess (ransiation
classes. This would certainly create a genuine situation, because the subjects were not
used to translating without the presence of dictionaries. Thus, different types of
dictionaries (both bilingual and monolingual) were also made available by the
experimenter for the subjects to consult when they needed to do so.

The subjects were not provided with other types of reference materials such as
encyclopaedias, and specialized dictionaries (e.g. technical dictionaries, dictionaries
of idioms, dictionaries of synonyms), mainly because of their unfamiliarity with such
tools.

As the analysis of the protocol data shows, the subjects differed considerably in the
number of times they consulted the dictionary as well as in their principal source of
reference. Table 5.3 below sums up the frequency of dictionary use along with the
subjects’ favoured source of reference (the subjects are arranged in order of frequency

of dictionary use):
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Table 5.3: Frequency and distribution of dictionary consultation

Zaid

Bilingual

dictionary

18 (40.9%)

Monolingual

dictionary

26 (59.1%)

44 (100%)

% of the total
number of
occurrences of

dictionary use

Khalid

35 (85.4%)

6 (14.6%)

41 (100%)

Hameed

32 (82.1%)

7 (17.9%)

39 (100%)

Hasan

33 (89.2%)

4(10.8%)

37 (100%)

Faris

11 (32.4 %)

23 (67.6%)

34 (100%)

Ali

25 (89.3%)

3 (10.7%)

28 (100%)

Omar

18 (64.3%)

10 (35.7%)

28 (100%)

Badir

3 (12.5%)

21 (87.5%)

24 (100%)

Thamir

13 (61.9%)

8 (38.1%)

21 (100%)

Faisal

9 (69.2%)

197 (63.8%)

4(30.8%)

112 (36.2%)

13 (100%)

309 (100%)

Prior to the present experiment, the assumption was that the more competent subjects
would resort less to the dictionary to solve translational problems in comparison with
the less competent subjects. This assumption was primarily based on the fact that the
more competent subjects had superior linguistic and vocabulary capability, which
they would manipulate

in dealing with translational problems, especially those

difficulties that are related to ST comprehension. The present study, however,
indicated a rather surprising result; i.e. Zaid, by far the most competent subject, was

the most frequent dictionary user as he consulted the dictionary 44 times which
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constituted 14.2% of the total number of dictionary consultations. Faisal, by contrast,
a less competent subject, used the dictionary only 13 times (= 4.2% of the total
number of dictionary consultations). One explanation for Zaid’s wide use of the
dictionary is that, in addition to the fact that he encountered a larger volume of
translational problems (= 34 problems), he showed a tendency to use the bilingual and
monolingual dictionaries complementarily in his dealing with translational problems.
One major reason for this kind of behaviour was Zaid’s cautious attitude towards
translational problems, as he wanted to ensure the suitability of his problem-solutions
by using more than one dictionary. That is, Zaid showed some degree of professional
behaviour by not readily accepting the variants offered by the bilingual dictionary, as
he tested them in the monolingual dictionary and against the context of the TT.

On the other hand, Faisal’s infrequent use of the dictionary was due in part to his
detectable insensitivity to translation problems, as manifested by the fact that he
identified only 20 translational problems. Consequently the number of his dictionary
consultations was comparatively small: 13.

This result seems to authenticate a similar finding reported in Jaaskelainen (1990:156)
who concluded that there was more dictionary consultation in the good and
satisfactory groups than the least successful group. This may entail that successful
translations presuppose a high degree of sensitivity to potential problems which is
reflected in the relatively high frequency of dictionary use.

Similarly, Al-Ajmi’s investigation (1992:153) of his subjects’ use of the dictionary
revealed that the frequency of dictionary use correlates with the improvement of
subjects’ foreign language proficiency, as manifested by the fact that the high level

informants used their dictionaries more frequently.
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Two other factors that may affect the increase in the frequency of dictionary use were
also present in the present data, which were originally observed by Al-Besbasi (1991).
These two factors are:

-The subject’s degree of confidence in his/her tentative translation

of the source-text items, which can increase or reduce the number of

consultations depending on how high or low the confidence is.

-The subject’s degree of fastidiousness, as some subjects tend to pay

far too much attention to details which leads to more and often

unnecessary dictionary consultations. (Al-Besbasi 1991:161)
Regarding the primary source of reference, table (5.3) above shows that the subjects
differed in their preferences, but on the whole the bilingual dictionary proved more
popular than the monolingual dictionary (63.8% as opposed to 36.2%). The
popularity of the bilingual dictionary, however, does not apply to all subjects as three
subjects (i.e. Zaid, Faris, and Badir) preferred using the monolingual dictionary in
their dealings with translational problems.
The popularity of the bilingual dictionary is similarly observed in Al-Ajmi’s study
(1992:140) of some subjects’ use of reference material in translation. When asked
about their preference as regard the type of dictionary (in a questionnaire), the
majority of the subjects favoured the bilingual dictionary, particularly those with low
foreign language (i.e. English) proficiency.
Furthermore, the fact that the use of the bilingual dictionary by the subjects of the
present study (i.e. non-professional translators) constituted 63.8% of the total number
of dictionary consultations may give some support to Jaaskelainen’s conclusion
(1987&1990) that non-professional translators showed a marked preference for
bilingual dictionaries as a problem-solving strategy, whereas professional translators

preferred using the monolingual dictionary as their primary source of reference. The
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only difference between Jaaskelainen’s non-professional subjects and the present
subjects lies in the fact that while Jaaskelainen’s subjects’ use of monolingual
dictionaries is limited to cases where the bilingual dictionary offers no help, some of
the informants in the present study (i.e. non-professional translators) may resort solely
to the monolingual dictionary to solve a given translation problem without necessarily
checking the bilingual dictionary in the first place (i.e. particularly when the
monolingual dictionary offers adequate information that bring about a solution for the
problematic item under translation) . It is also the case that some of the subjects in the
present study checked the monolingual dictionary first, and when it offered no clue
for solving the translation problem, they then resorted to the bilingual dictionary. By
the same token, some subjects turned to the monolingual dictionary when they were
not satisfied with the information offered by the bilingual dictionary; i.e. the
monolingual dictionary played only a supplementary role. Thus, the subjects in the
present study showed various patterns of behaviour as regards which type of
dictionary was consulted first, in contrast with Jaaskelainen’s non-professional
subjects who universally resorted to the monolingual dictionary only after the
bilingual dictionary proved useless.

In Jaaskelainen (1987), the results of the study showed a relatively close connection
between the type of reference material used in the experiment (i.e. bilingual or
monolingual dictionaries) and the quality of translation. Jaaskelainen found that the
fifth-year students produced a higher translation quality and their primary source of
reference was the monolingual dictionary. On the other hand, first-year subjects’
heavy reliance on the bilingual dictionary as the primary source of reference seemed
to be connected with a low translation quality. This is further substantiated by

Jaaskelainen’s subsequent study (1990:158) which revealed that successful translators

143



favoured monolingual dictionaries, whereas the less successful translators relied more
heavily on bilingual dictionaries as their primary source of reference.

In the present study, by contrast, the analysis of the subjects’ primary source of
reference, as shown in table 5.3, seems to give no support to Jaaskelainen’s results;
i.e. that there is a connection between the quality of dictionary use and the quality of
translation. This is evident in the fact that, although Zaid and Faris used the
monolingual dictionary as their primary source of reference (Zaid used the
monolingual dictionary in 59.1% of his dictionary consultations and Faris’s
monolingual dictionary consultations constituted 67.6% of the total number of times
he used reference material), Zaid produced the best translation quality (c.f. section
6.2.1) whereas Faris produced the worst translation quality among all subjects (c.f.
section 6.2.10). On this basis, it seems rather obvious that there is no evidence that
the type of dictionary (i.e. whether bilingual or monolingual) would determine the
quality of the translation. The assumption is, however, that there is a relatively close
correlation between the quality of translation and the degree of efficiency in the use of
dictionary (i.e. making appropriate use of the information offered by the dictionary),
as well as the comprehensiveness of the dictionary under consultation.

Table 5.3 also shows that none of the subjects used only one type of dictionary as a
problem-solving strategy, a behaviour observed by Krings (1986, reported in
Jaaskelainen 1990:150), as some of his subjects never used a monolingual dictionary
even though they had accessto one. One possible explanation for this difference in
the quality of dictionary consultation between the informants in the present study and
Krings’ subjects lies in the fact that Krings’ subjects had a lower foreign language
proficiency than the present experiment’s informants which would mean that Krings’

subjects found it a hard task to understand the information offered by the monolingual
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dictionary (because it is written in the foreign language), thus they resorted entirely to

the bilingual dictionary as “the easiest way of solving problems” (Jaaskelainen

1990:151).

Regarding the degree of successfulness of bilingual and monolingual dictionaries, the

analysis of the protocols revealed that the consultation of the bilingual dictionary was

a more successful problem-solving strategy than checking the monolingual dictionary,

as shown in table 5.4 below:

Table 5.4: Degree of successfulness of bilingual and monolingual dictionaries

subject

Zaid

No. of
cases  of
bilingual
dictionary

use

No. and % of cases
of successful
bilingual dictionary

use

11 (61.1%)

No. of

Cases of
monolingual
dictionary

use

No. and %
cases
successful
monolingual

dictionary use

16 (61.5%)

of

of

Overall no.
and % of

SUCCESS

27( 61.4%)

Hameed

17 (53.1%)

5(71.4%)

22 (56.4%)

Thamir

6 (46.2%)

5 (62.5%)

11( 52.4%)

Omar

6 (33.3%)

7 (70%)

13 (46.4%)

Ali

12 (48%)

0 (%)

12(42.9%)

Badir

1(33.3%)

9 (42.9%)

10( 41.7%)

Khalid

17 (48.6%)

0 (%)

17 (41.5%)

Hasan

14 (42.4%)

1 (25%)

15 (40.5 %)

Faris

3 (27.3%)

4 (17.4%)

7(20.6%)

Faisal

2 (22.2%)

89 (45.2%)
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47 (42%)
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The figures in table (5.4) show clearly that the bilingual dictionary accounted for most
of the successful dictionary consultations (= 89, i.e.65.4% of the total number of
successful dictionary use). The higher volume of success achieved using the bilingual
dictionary is largely attributable to the fact that it was used more frequently than the
monolingual dictionary (i.e. 197 as opposed to 112 occurrences); and less
significantly to the inadequacy in the foreign language (i.e. English), as manifested by
the fact that some informants failed to benefit from the monolingual dictionary when
they had difficulty in understanding information provided by such reference material,
consequently adding to their comprehension problems. For example, some definitions
offered by monolingual dictionaries may contain words which themselves are
problematic for the subject to understand, in which case he may engage in another
dictionary search to disambiguate the problematic item found in the monolingual

dictionary’s definition. A clear example of this is found in the following excerpt

taken from Faris’s protocols:

Example: (41)
Bla BLS p eyl 3 el L s ol dSes L. VALVA L

| _aif oL S ol aseal) o azdictionary

S

veteran ..___atla> ..VA ..[Checking the monolingual dictionary]
..vicar apostolic gl gali ..lslas 3,25 .. Veteran g 5 .. administration
SV} awmm o8 @ il [checking] )@ 5B 3 o OV L Say (63 Walins 5y
cefld ol p tliz veteran.. o8

...VA..VA.. the problem with abbreviations is that they are never
found in dictionaries.. it would be better to have a dictionary
dedicated to abbreviations...

[checking the monolingual dictionary]..V4 .. I found it.. veteran
administration.. what is the meaning of veferan.. let’s check its

meaning.. the second meaning is vicar apostolic.. what does this
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mean too?.. now let’s check the Al-Qari dictionary [checking].. in
fact this is a rich dictionary despite its size.. veteran.. experienced,

skilled, experienced warrior...

In example (41) it is apparent that Faris is encountering a translational problem,
namely the abbreviated item V4. To solve this problem, Faris immediately resorts to
the monolingual dictionary which lists two definitions (Veteran Administration and
Vicar Apostolic) which turn out to be unfamiliar to the subject. Faris’s failure to
benefit from these two definitions that were offered by the monolingual dictionary is
apparently the result of some deficiency in his English proficiency. In order to
understand the information in the monolingual dictionary, Faris has to resort to the
bilingual dictionary.

A secondary observation that can be drawn from the figures in table 5.4 relates to the
correlation between the degree of successfulness of dictionary use and the quality of
translation. Here it is apparent that there is some connection between the number of
cases of successful dictionary use and the quality of translation. This is evident in the
fact that Zaid was the most successful dictionary user and produced the best
translation. On the other hand, Faisal, Faris, and Badir were the least successful
dictionary users (i.e. in terms of frequency of success) and produced the worst three
translations of the whole group of subjects (c.f. chapter 6). The figures in table 5.4
show that Zaid used the dictionary successfully 27 times (= 19.9% of the total number
of cases of successful dictionary consultation), whereas Faisal, Faris, and Badir’s
success in dictionary consultation was as low as 2 (=1.5%), 7 (=5.1%), and 10
(=7.4%), respectively. This correlation between the frequency of successfulness of
dictionary use and the quality of translation is understandable on the grounds that

successful dictionary searches would lead to solving translational problems, which
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would in turn result in the reduction of translation errors and consequently an
improvement in the quality of translation.

Regarding the factors that determine the successfulness of dictionary consultation, the
analysis of the subjects’ protocols revealed two elements which proved vital to the
success of the dictionary search. These are (a) the availability of the information (i.e.
definitions and TL equivalents of problematic ST lexical items) sought by the subject
in the dictionary under consultation and (b) the subject’s ability to properly extract
information from the dictionary; i.e. the subject’s efficiency in the use of the

dictionary.

5.6.1.2. Purposes of dictionary consultation

As was indicated earlier (c.f. table 5.2), the use of the dictionary accounted for most
of the successful problem-solving strategies (= 62.7%). As the protocols of the
subjects show, the dictionaries which the subjects used to solve translational problems
were employed for different purposes, as follows:

First, the primary purpose of using dictionaries in the present experiment (both
bilingual and monolingual dictionaries) was to find out the meaning of totally
unfamiliar lexical items found in the ST (i.e. comprehension problems). The subjects
found the bilingual dictionary a more appropriate tool to serve this purpose (i.e.
checking the meaning of unfamiliar words), as manifested by the higher number of
cases of bilingual dictionary consultation in comparison with that of the monolingual
dictionary (197 (63.8%) as opposed to 112 (36.2%)). It is also the case that the
bilingual dictionary enjoyed a higher degree of success in terms of providing
definitions for unfamiliar lexical items, in contrast with the monolingual dictionary.

One major reason for the higher rate of success of the bilingual dictionary in solving
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comprehension problems is apparently the fact that some subjects found it a difficult
task to understand the definitions offered by the monolingual dictionary, because of
the nature of the definition (e.g. it contained potentially problematic words) and some
inadequacy in the foreign language (i.e. English) on the part of the subject. On the
other hand, consulting the bilingual dictionary for meanings of unfamiliar words was
an easy and time-saving task, mainly because the definitions are written in the mother
tongue (i.e. Arabic). Examples of using dictionaries to check meanings of unfamiliar
words are scattered all over the subjects’ protocols. A case in point is found in Zaid’s
protocol, as shown by the following excerpt:
Example: (42)
checking the monolingual] ¢35 o e ..Hepatic disorder...
s— .. relating to or associated with the liver < J,a .. [dictionary
e ASTE 3 I
..[checking the bilingual dictionary] $symptoms ;= = 3..Symptoms
g2 P o
...hepatic disorder.. oh what is the meaning of this too ?{checking
the monolingual dictionary].. it says relating to or associated with
the liver.. it means a deficiency in the liver...
symptoms .. What does symptoms mean? [checking the bilingual
dictionary].. Oh yes, a sign of sickness...
Example (42) is a clear illustration of the use of bilingual and monolingual
dictionaries with the objective of checking out the meaning of unfamiliar lexical items
found in the ST (i.e. comprehension problems). Here, Zaid uses the monolingual
dictionary in the first instance once he realises the problematic nature of the lexical
item hepatic. The monolingual dictionary in this case offers a clear definition of the

word hepatic which Zaid finds comprehensible and satisfactory, thus leading to an
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acceptable solution to the problem. In the second instance, on the other hand, Zaid
uses the bilingual dictionary to check what seems to be another problematic item (i.e.
symptoms). As was the case with the monolingual dictionary, the bilingual dictionary
provides an adequate equivalent for sympfoms, thus resulting in successfully putting
an end to the translational problem.

Secondly, it was a common practice of the subjects of the present study to resort to
the dictionary for the purpose of assurance. This takes place when the subject
encounters a lexical item in the ST whose meaning is known to him but with some
degree of uncertainty. In this case, the subject resorts to the dictionary so as to
confirm the appropriateness of the proposed translation. As can be seen in examples
(43) and (44) which were taken from the protocols of Ali and Zaid respectively, both

bilingual and monolingual dictionaries were used to serve this purpose:

Example: (43)
L sls U p2d a5l SO il pnn Jod W) L il L balas O3 5T LT elapsed ...
... [checking the bilingual dictionary]

. elapsed.. 1 know its meaning.. I think it means passed, but for
assurance lets check its meaning [checking the bilingual

dictionary]...

Example: (44)

..co-worker i Je a5 S& ..l 3 alsj ..One day his co-worker...
fellow- s— .. [checking the monolingual dictionary] Jes 3 Jo; Wi 457

con Jed 3 Jees b o o Jerj o WOTKET

...one day his co-worker.. fellow-worker.. we can make sure if co-
worker.. it must be a fellow-worker [checking the monolingual

dictionary]..it means fellow-worker.. fellow .. OK, it means a

colleague in work...
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As can be seen in example (43), Ali uses the bilingual dictionary so as to check the
meaning of elapse, a word which seems partially familiar to him, as evidenced by his
comment “I know its meaning.” The purpose of such conduct is apparently to

authenticate the suitability of the TT equivalent (i.e. «+) which he initially proposed.

Likewise, Zaid in example (44) uses the monolingual dictionary, seemingly with the

aim of confirming the appropriateness of the TT equivalent (i.e. Joai 3 4l.s;) which he

suggested for the compound word, co-worker.
Thirdly, it was typical of the subjects in the present study to use dictionaries as a
mnemonic aid. That is, the subjects have the tendency to consult the dictionary in
cases where they seem to suffer from a momentary memory malfunction caused by
the encountering of a partially familiar word in the ST, whose meaning is
momentarily absent from the subjects’ mind. A striking example of this is found in
Khalid’s protocols as shown by the following excerpt:
Example: (45)

o dl s =, mo 5y L [checking the dictionary] ..continent ...

....continent .. [checking the dictionary].. the continent.. this is right

.. it escaped from my mind.. I forgot it...
Quite obviously, in example (45), Khalid is experiencing a momentary memory
breakdown as regards the meaning of the word continent. This is explicitly shown by
his comment: “it escaped from my mind.. I forgot it”, which shows that continent is a
word whose meaning is already stored in his mind (i.e. familiar), but at the time of
translating it became momentarily absent from his memory. In this case, Khalid uses
the dictionary as a mnemonic aid with the objective of retrieving the temporarily lost

meaning of the word continent.
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Fourthly, the analysis of the protocols yielded the result that some subjects tend to
consult both bilingual and monolingual dictionaries for the purpose of searching for
contextual clues in illustrative examples, e.g. in cases where the subject is faced with
two or more tentative TT equivalents.

Fifthly, the subject may use the dictionary for the purpose of editing, i.e. in cases
where the subject provides a tentative translation for a certain lexical item which turns
out to be unsatisfactory, in which case the subject resorts to the dictionary in search of

an alternative TT equivalent.

Example: (46)

after waiting for ten minutes during one call he became ...
iele Bl W_a aU LW L stas Stick it out ..determined to stick it out
s L Lstick it out oS3 bues stick out [reading the ST again]...
stick out. stick out. ..[checking the dictionary].. check it up now
ey edh b S asleldl ol Joly 6t sl L aledl o Joly L. Stick Out
S 3 eV e pie baab sasy S 3565 5kl pls jUas) de

...after waiting for ten minutes during one call he became
determined to stick it out.. stick it out.. apparently it means hang up
the telephone hand set...

[reading the ST again] stick out means protrude but stick it out.. I
don’t know.. check it up now [checking the dictionary].. stick out,
stick out, stick out means protrude.. proceeds until the end.. it seems
that he didn’t hang up the telephone, opposite to what I said earlier..
continued.. after waiting for ten minutes in only one call he became

determined to continue his call...

In (46) it is quite conspicuous that Hasan is finding it difficult to translate the idiom
stick it out. Here, Hasan suggests a tentative TT equivalent (i.e. hang up the

telephone hand set). In the second reading of the ST (the editing stage), Hasan
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decides to revise the tentative translation which he suggested previously for stick it
out and to look for an alternative TT idiom by consulting the dictionary. Hasan’s use
of the dictionary as a revising tool resulted in a successful translation of the idiom

stick it out, namely continued.

5.6.1.3. Misuse of dictionaries

Despite the fact that the dictionaries have been an indispensable aid to the subjects in

carrying out the task of translation, particularly in solving most of the translational

problems, the subjects may sometimes fail to benefit from the availability of the
dictionaries at their disposal, due to some deficient use of such reference materials or
the inadequacy of these dictionaries.

The analysis of the present protocol data revealed that the subjects differed to some

extent in their efficiency as regards the use of the dictionary. While some subjects

showed that they were relatively efficient dictionary users, others displayed
inconsistent behaviour in their dictionary consultation. The most noticeable patterns
of dictionary misuse are as follows:

a) The most salient type of dictionary misuse is manifested by the fact that some
subjects in the present study tend to readily accept translations offered by the
dictionary which are irrelevant to the text under translation, i.e. without
considering the contextual suitability of such variants. That is, in cases where the
dictionary fails to provide the relevant information (e.g. due to the dictionary’s
inadequacy), some subjects seem to look at the dictionary as the final authority by
not questioning or evaluating translations offered by the dictionary, that is, by
failing to test the variants provided by the dictionary against the context of the TL.

Such inexperienced behaviour results in a great number of mistranslations which
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consequently affect the quality of the translation end-product. A striking example
of this is found in the protocols of three subjects (Omar, Badir, and Khalid,
respectively) when they were translating what seemed to be a problematic
abbreviated lexical item, namely the abbreviation TT (i.e. target text):

ST: At the extreme of SL bias is interlineal translation, where the
TT does not necessarily respect TL grammar...

Example: (47
15 Ll U i1y .. telegraphic transfer .. [checking the dictionary] ..TT...

v @it et pdaall s

.TT.. [checking the dictionary] telegraphic transfer..1really feel
happy when I find the abbreviated term.. the telegraphic transfer...

Example: (48)
. STyTL s TT , SL ol azsll oo el il L.

...the TL ..source language ..[checking the dictionary] SL
... target language .. [checking the dictionary]
... telegraphic transfer .. [checking the dictionary] TT

... I want to search for the abbreviations, SL, 77, TL, and ST....

SL [checking the dictionary].. source language ..TL [checking the
dictionary] .. target language .. TT [checking the dictionary]..

telegraphic transfer ...

Example: (49)
... 8 Uy~ . telegraphic transfer .. [checking the dictionary] TT ...

...TT [checking the dictionary].. telegraphic transfer.. the

telegraphic transfer...

Examples (47), (48), and (49) above illustrate clearly how some subjects may misuse
the dictionary when they incautiously accept the first TL equivalents offered by the

dictionary without considering the context of the TT. Here, Omar, Badir, and Khalid,
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respectively, are finding it difficult to translate the abbreviation 77. Therefore, they
immediately resort to the dictionary to find an equivalent for this problematic item. In
all the three cases, the dictionary failed to provide the appropriate equivalent (i.e.
target text) and alternatively indicated that TT stands only for telegraphic transfer,
which the subjects hastily accepted and translated into Arabic, without considering the
contextual suitability of such a translation as well as the overall readability of the TT.
The result of such deviant behaviour is an odd translation for all the three subjects, as

evidenced by the following back-translation of the subjects’ translation products:

Omar’s translation:
—= 2 ¥ (A Sl 0,55 bekie sy 2 - a5 0,80 W g el ald a2l
s Al a0 Sk
Back-translation: At the end of the translation of the source
language we find a literal translation. This is when the felegraphic
transfer does not necessarily respect the rules of the second
language.
Badir’s translation:
0450 et Pladh of e 5 a5 0,50 e A1 06 W a3 1 0,86 of d 3 ST
(Il Sl 3 dead ol Ny (o B G aeadh O M Gy bl 5 g e
Back-translation: But in case the deviation is in the second
language, the translation will be a free one where the global
correspondence is available only between the textual unit at the
official time and the textual units in the telegraphic transfer.
Khalid’s translation:
A Sl o e 2y L ae 5 s o NI 3 AN i 0,5
ESIC IS8 L VRV R VIDETN RUTIR U SR
Back-translation: The extreme end of deviation is at the official
time which is translating what is between the lines of the text where

the telegraphic transfer is not necessarily, does not respect the rules

of the second language.
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As can be seen in the above back-translations, Omar, Badir, and Khalid’s improper
use of the dictionary (i.e. readily accepting the variant offered by the dictionary

regardless of its contextual unsuitability) resulted in the production of extremely poor

translations. That is, by choosing 3 4 (telegraphic transfer) as an equivalent for

the abbreviation 77, it is apparent that the three subjects naively trusted the
information offered by the dictionary and overlooked the subject matter of the ST as
well as the contextual coherence of the TT. Such behaviour is presumably the result
of a) the subjects’ inexperience in dictionary consultation which can be attributed to
the lack of training and deficiency in translation competence and b) the subjects’
carelessness or insensitivity towards the readability of the TT. In other words, the fact
that the three subjects readily accepted the information offered by the dictionary
without considering its contextual suitability can be explained by the assumption that
the subjects may have comprehension goals in mind rather than production goals,
which is typical of novice translators and foreign language learners, as observed by
similar studies, e.g. Jaaskelainen (1987) and Kussmaul (1995). Here, one can assume

that if the subjects have evaluated the contextual appropriateness of 3,4,

(telegraphic transfer) in the TT, they might have realised the irrelevance and
unsuitability of such a translation to the subject mater, namely the definition of types
of translations.

b) The second observable type of subjects’ misuse of reference material takes place
when the dictionary successfully provides the appropriate definition for a
problematic lexical item but the subject fails to benefit from such information. A
revealing example of this is found in Faisal’s data protocols when he verbalised

the following excerpt upon translating the abbreviation VA:
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Example: (50

[When my father was a biomedical repairman in a VA Hospital]
o Dpiy hlamW jd sl r s VA gan 2y VAL

i~} Virginia VA .50~ oi,L_a=iz6 .. [checking the dictionary]
repairman in syaill o~ .. vice admiral & Ses 35, ..vice admiral ..<LY )

oo S asaen @ VAL hospital

...VA.. what is the meaning of V4 ?.. let’s check the abbreviation
section in Al-Mawrid [checking the dictionary].. this is a good list
of abbreviations.. VA, Virginia, one of the states.. vice admiral.. a
military rank.. vice admiral.. it means a repairman in a VA hospital,

that is a military hospital...

Example (50) above illustrates manifestly how Faisal fails to choose the appropriate
TT equivalent Virginia despite its availability in the dictionary and rashly opts for
vice admiral, definitely an inappropriate TT equivalent for the abbreviation VA.
Faisal’s failure to select the right equivalent (i.e. Virginia) is apparently the result of
his inexperience in the use of the dictionary, as evidenced by his baseless confidence
and haphazard selection of the wrong equivalent without checking its appropriateness
against the context of the overall translation.
¢) Some subjects showed some inefficiency in their dictionary use when they failed
to understand all or parts of the definitions offered by the monolingual dictionary,
a practice which can doubtlessly be attributed to some deficiency in the foreign
language (i.e. English). Thamir, for example, recognises this inadequacy, when
he explicitly remarks:

Example: (51

ool e dis @y VA 2501 . VA hospital...
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Advanced ..ot amdl a8y .. [checking the monolingual dictionary]
Sl @AY g Lol Ll o iz 6 SO Oxford Dictionary
bl O b 0l e (3 RelST EE e

...VA hospital.. what is VA?.. the abbreviations are troublesome...
[checking the monolingual dictionary].. abbreviations are
problematic.. Advanced Oxford Dictionary is good but in fact we
rarely use it.. sometimes we consult the English-English dictionary

when we find in the definition a word that we don’t know...

d) Some subjects seem to have the tendency to read only one variant, in cases where
the dictionary offers more than one definition for a particular problematic lexical
item. This practice is evidently inappropriate and misleading as it can happen that
the only definition read by the subject may turn out to be an unfitting translation
and that the appropriate translation is in the other varanis offered by ine
dictionary which the subject overlooked. An example of this is found in the
protocols of Hasan, as in the following excerpt:

Example: (52)

ST: global correspondence between the textual units of the ST and

the TT.

o— e st . global correspondence between the textual units ...
s . global ?.. .= .. [checking the dictionary] textual ?..a.adl ol
e f mo . de L global .. [checking the dictionary] us J 4
global correspondence between the textual units.. a worldly
correspondence between the textual units.. fextual ?..[checking the
dictionary]..textual.. global? How can we use worldly
here..[checking the dictionary] global. worldly.. worldly is correct...

Example (52) illustrates clearly how harmful it is to consider and read only one

definition in consulting a dictionary, when a number of variants are listed as potential
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equivalents for a particular problematic lexical item. Here, Hasan, upon realising the
problematic nature of the word global, decides to consult the bilingual dictionary A/-

Mawrid that lists three TT equivalents, namely jL sy, Je. Hasan reads and
considers only i, an inappropriate equivalent in the given situation and overlooks

the other two variants. The result of this behaviour is a mistranslation which could

have been avoided had he taken into consideration the other variants offered by the

dictionary, particularly j..= which fits perfectly as a good translation for global within

the context of the TT.

e) Using the dictionary to check a problematic lexical item under a wrong headword.
Illustrative examples of searching under a different headword are found in the

protocols of Faris (example 53) and Faisal (example 54), as in the following two

excerpts:

Example: (53)

ST: When my father was a biomedical repairman in a VA hospital.

L Latts el wlodlaalt iy gol a2 0,50 e, L ab audS” 4t wizet .. biomedical ...

.. [checking the dictionary] ..aall LIS Lais (3 & yno 4ol g L Lills . orws s

...a biomedical

...biomedical.. 1 think it is a medical word.. it could be a medicine-
manufacturer .. the medical terms are often difficult.. I always find it

difficult to memorise medical terms..[checking the dictionary].. a

biomedical...

Example: (54)

ST: the side effects are those which usually occur with this type of
drug: They are: mucocutaneous reactions. ..

s ..[checking the dictionary] s, 3 ¢=~s 0¥ ..mucocutaneous ...
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...mucocutaneous.. now we check AL-Mawrid [checking the
dictionary] ..mucoserous ...

In (53) and (54), it is apparent that Faris and Faisal are using the dictionary

inefficiently, i.e. by searching under the wrong headword. In example (53), Faris’s

misuse of the dictionary is manifested by his faulty search for the meaning of the
problematic item biomedical under the entry a biomedical. That is, instead of
searching for biomedical in the B section of the dictionary, Faris mistakenly adds the
indefinite article to biomedical and searches under the A section of the dictionary,
which inevitably ended in an unsuccessful consultation. In example (54), on the other

hand, Faisal is clumsily searching for the problematic item mucocutaneous under a

phonetically similar word, namely mucoserous, which again resulted in a

mistranslation. Here, in both cases, it could be the case that Faris and Faisal misuse

of the dictionary (i.e. searching under the wrong headword) is the result of their lack
of concentration or lack of dictionary training (i.e. inexperience).

f) The slow speed at which some subjects use the dictionary may also reflect some
degree of inefficiency and inexperience, i.e. when they spend a great amount of
time in searching for the meaning of one single word. It is also the case that some
subjects may consult the same dictionary more than once to check the same
lexical item, a behaviour that wastes valuable time during the task of translating.
However, although some of the subjects in the present experiment showed some
signs of inefficiency in dictionary consultations as shown earlier, none of the
subjects displayed a behaviour which was eccentric, as that of Krings’ subjects
(1986) when they made statements like “If all equivalents concerned are in the
dictionary, take the one that precedes the others or the shortest one” (Krings 1986:

273), upon consulting the dictionary. One possible explanation for such novice
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behaviour is the fact that Krings’ subjects are foreign language learners with
potentially no translation experience, as they are trained to be language teachers.
By contrast, a few subjects in the present study, particularly Zaid, showed that on
the whole they were efficient dictionary users, wasting little time in their
dictionary searches, choosing the right dictionary where the information could be
found and paying attention to the contextual appropriateness of the information

offered by the dictionary.

5.6.1.4. Attitude towards dictionaries

Despite the fact that the use of reference materials generated most of the solutions to
translational problems, some of the subjects in the present experiment showed some
degree of dissatisfaction with both bilingual and monolingual dictionaries. One major
reason for the subjects’ discontent is the fact that both bilingual and monolingual
dictionaries proved inadequate in some instances of consultation, particularly in
providing information on problematic lexical items, such as abbreviations, technical
vocabulary, and idioms. That is, some of the subjects were critical, although to
varying degrees, of the non-comprehensive nature of all types of bilingual and
monolingual dictionaries when they failed to provide satisfactory information on a
number of occasions about different types of problematic lexical items. Examples of
that are scattered all over the subjects’ protocols, as in the following excerpt taken
from Hameed’s verbal reports:

Example: (55)

—b (s~ Uls biomedical ,», .. When my father was a biomedical ...

[checking the dictionary]..tis z—s i ts,La 6 2,2 Ll bio. bio
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Win s &), b 15,0l e L 55 o - biomedical. biomedical. Biomedical..

CTPPNS S VP SN S P

iy oD L. e pelalls ol 45 W .. [checking dictionary] ..gastrointestinal

. ..u..quLa 66'_'” U

.... When my father was a biomedical.. what is biomedical?, it

seems something medical bio. bio.. let’s check Al-Qari, the

annoying  dictionary..[checking the dictionary]..biomedical.

biomedical. biomedical.. like I expected, Al-Qari will not help us at
all.. like I thought, there is nothing...

gastrointestinal.. [checking the dictionary].. this dictionary is

useless.. it is all done.. for us, this dictionary is finished...

As can be seen in example (55), Hameed seems to be frustrated by the limitations and
inadequacy of the bilingual dictionary Al-Qari, as it failed to provide him with
appropriate equivalents for the problematic lexical items, biomedical and
gastrointestinal. His frustration is explicitly expressed by his description of the
dictionary as “annoying”. Hameed’s negative expectation of Al-Qari dictionary is
justifiable on the grounds that it constantly failed to provide adequate information on
unfamiliar lexical items which posed problems to him. Consequently, as is the case
with some other subjects, Hameed resorted to different types of dictionaries (e.g.
Longman and Advanced Oxford) in his subsequent dealings with translational
problems.

In most cases, the subjects’ low opinion of a certain dictionary does not seem to be a
preconceived conviction but is rather a verbal reaction to their momentary
unsuccessful experience with this particular reference material. It is also fairly safe to
assume that the subjects’ negative comments on dictionaries can be linked to their

unawareness of the shortcomings and potential pitfalls of the dictionaries which they
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are using, as well as the high expectation which the subjects attach to dictionaries; i.e.
in solving any translational problem that might arise during the performance of the
translation task.

Of course, the subjects’ disappointments with dictionaries are justifiable in the
majority of cases, because a great number of unsuccessful consultations of reference
materials are attributable to the limitations inherent in the dictionaries themselves, e.g.
lack of thoroughness, and the failure to list information on potentially problematic
lexical items (e.g. abbreviations and collocations). However, it is not always the case
that unsuccessful consultation of a given reference material is indicative of the
inadequacy in the dictionary itself. In some cases, the dictionary succeeded in
providing an appropriate translation for a particular problematic item but the subject
failed to benefit from this information. In other words, it can happen that the
subject’s low opinion of a certain dictionary is a misjudgement, e.g. when the
negative comment is made in reaction to a failed consultation which is the result of
the subject’s misuse of the dictionary.

On the other hand, some subjects were less critical of bilingual and monolingual
dictionaries, and even on occasions praised such dictionaries for their
comprehensiveness and their role in solving translational problems, specially the
bilingual dictionary A4l-Mawrid which proved to be the most helpful source of
reference in the present experiment. As an example of the positive attitude towards
dictionaries, consider the following two excerpt taken from the protocol data of Faris

and Faisal, respectively:

Example: (56)

veteran. . s—* 4l VY awms s o &, ail bl L G )W el 3 Cond oW ..

c. 8 o2, e, lie [checking the dictionary]
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...Now let’s check the Al-Qari dictionary.. really, despite its small
size, it is a rich dictionary.. veteran [checking the dictionary]..

skilled, experienced, experienced warrior..

Example: (57)

[checking the j.at,ah |l . pays, i a6 3 coi .. put on hold...
coilyyb 55 0y e bz e .. [dictionary

..put on hold.. we will consult Al-Mawrid dictionary as it is one of
the best dictionaries [checking the dictionary].. it means wait on the

telephone for a long time...

In (56) and (57), Faris and Faisal show a favourable attitude towards dictionaries.
Apparently, this attitude is a reaction to the successfulness of the dictionary in
providing appropriate information, which according to the subjects brought about
solutions to the problematic lexical items under translation.

Thus, as can be seen in examples (55), (56), and (57), the subjects’ approval and
disapproval of dictionaries is determined by the extent of help offered by the
dictionary under consultation. That is to say, subjects show a positive attitude
towards dictionaries only when these dictionaries become helpful (i.e. by providing
useful information on translational problems).

As far as trusting the information offered by dictionaries, the majority of subjects
seem to take this information for granted, a behaviour typical of non-professional
translators which can be attributed to the subjects’ inexperience as dictionary users.
That is, the subjects rarely question the appropriateness of the information provided
by the dictionary against the context of the TL; i.e. they rarely test such information
against the TT. This lack of awareness of the potential traps of dictionaries if misused

may result in mistranslations and sometimes blunders that would badly affect the
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quality of the translation (e.g. translating TT as i J~3 (telegraphic transfer) in

examples (47), (48), and (49) ).

Only on a few occasions did some subjects show some cautiousness when consulting
reference materials by, for example, evaluating the suitability of the definitions listed
in dictionaries, which can sometimes be contextually inappropriate or misleading.
Zaid, for example, showed sensitive behaviour towards inappropriate dictionary
information when he rejected the equivalents offered by the monolingual dictionary
for the abbreviations 77T and ST (trust territory for TT and sanitary towel for ST). As
shown in his protocols, Zaid’s immediate rejection of the translations offered by the
dictionary for the two abbreviated items is based on his consideration of the
contextual suitability of such equivalents, as it became evident to him that such
equivalents were unsuitable for the present context.

The subjects’ unwary trust of the information offered by dictionaries can be
contrasted with that of the professional subjects of Al-Besbasi (1991) and
Jaaskelainen (1987) who exhibited a noticeably cautious attitude towards reference
materials, particularly the bilingual dictionary. One possible explanation for the
difference in the sensitivity towards information offered by dictionaries between the
subjects in the present study and those of Al-Besbasi and Jaaskelainen’s experiments
is the conspicuous difference in translation competence, experience, and skill in
dictionary use. That is, because the subjects in Al-Besbasi and Jaaskelainen’ studies
were more skilled dictionary users (because of experience and type of training), they
were more cautious towards the information offered by the dictionary, as opposed to
the present subjects who had less experience as dictionary users, and accordingly took

the information provided by the dictionaries consulted for granted.
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5.6.2. The strategy of semantic analysis

The strategy of semantic analysis refers to the subject’s attempt to clarify the meaning
of a certain lexical item by means of paraphrasing or explanation, so as to understand
the intended meaning and consequently provide the appropriate equivalent.
According to Al-Besbasi (1991:147), using the strategy of semantic analysis would
allow the translator to have a deeper understanding of the meaning of problematic
lexical items (e.g. connotation).

As regards the frequency of occurrence, semantic analysis was ranked as the second
most important problem-solving strategy in the present experiment (c.f. table 5.1).
The subjects used this strategy 55 times, which constituted 9.5 % of the total number
of strategies. The success rate of the strategy of semantic analysis is 34.5% (the
strategy was used successfully 19 times), which constituted 8.8% of the total
percentage of cases of success of all problem-solving strategies. Such a relatively low
percentage of success reconfirms the assumption that employing a problem-solving
strategy may or may not end in a solution to the translation problem.

This strategy was rarely used individually, as in the majority of cases it was coupled
with other types of problem-solving strategies, particularly the use of the dictionary.
The following are two illustrative examples of semantic analysis taken from the

protocols of Hasan and Hameed, respectively:

Example: (58)

& ol 22l i any . after a half hour he was in a state of disbelief ...
oSN S 3 A bles disbeliefl. 5 o azw bles believe .. disbelief ... 3
e Geiadt pde ol Baay ¥ Lales stk disbelief

.. After a half hour he was in a state of disbelief.. after half an hour
he became in a state of.. disbelief. believe means think or have faith

in.. disbelief.. its literal meaning is atheism but disbelief
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apparently means doesn’t believe or unbelief [amazement]...

Example: (59)

ST: Rare is the American who has not dreamt of dropping what he
is doing and hitting the road.

8L alie Ol g La oy ¢ o5 iy f 3ks lxe drop ..dropping ..dropping ...
by sl L jghn ol 2 o8 o o 5 b3 .. [checking the dictionary] s W o yu
(checking the ..Advanced Oxford ., oo, ..zl &1y 84 sl a
.. stop doing something, not use, decrease .. !\gies 57, .. [dictionary

...dropping.. dropping.. drop means a drip or something falls, but
here what does it mean?.. let’s check Al-Qari [checking the
dictionary].. drip, fall, give away, fall behind, retreat.. which one of
these? What a problem.. let’s check Advanced Oxford [checking

the dictionary].. alot of meanings!.. sfop doing something, not use,

decrease.. may be it’s give away...

As can be seen in examples (58) and (59), the semantic analysis of problematic lexical
items can be used by the subjects of the present experiment as a problem-solving
strategy with the objective of disambiguating the meaning of the words which the
subjects find difficult to comprehend. The difference between the above two
examples lies in the fact that while Hasan in (58) employs the strategy of semantic
analysis individually, in (59), on the other hand, the strategy of semantic analysis is
accompanied by other problem-solving strategies, namely the use of the bilingual
dictionary and the monolingual dictionary. Thus in both cases, the individual and the
complementary use of the strategy of semantic analysis resulted in the disambiguation
of the problematic lexical items disbelief and dropping, and consequently the

provision of two appropriate TT equivalents, namely s.adl pas for disbelief and e Jol
for dropping.
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5.6.3. The strategy of guessing

The strategy of guessing refers to instances when the subject proposes, with some
degree of uncertainty, a translation for a problematic lexical item. This strategy is
usually identified via phrases like [ think, it seems, it could be, I guess, etc.

Regarding the popularity of this procedure, the subjects resorted to the strategy of
guessing 46 times (= 8% of the total number of strategies), of which only ten
instances were successful (21.7%), accordingly constituting only 4.6% of the total
percentage of cases of success of all problem-solving strategies.  The subjects
differed considerably in the number of time they used the strategy of guessing,
ranging from 13 times by Hasan to only once by Ali and Faisal.

Apparently, as my data shows, the subjects in the present study usually use this
strategy when other problem-solving strategies (e.g. the use of a dictionary) prove
unhelpful, in which case the subjects seem tempted to haphazardly provide a TT
equivalent, even if it stands a low chance of success. One striking example of this is

found in Hasan’s protocol data, as in the following excerpt:

Example: (60)

...teacher time W sl TT.. guess Josl ol .. opelil 3 2l stie L OW .
...Now I don’t have this word in the dictionary.. let me make a
guess.. TT seems to be teacher time. ..
As shown in his verbalised processing, upon translating the abbreviation TT, Hasan
realised that he was encountering a translational problem. Therefore, as is the case
with all the subjects, he resorted to the most favoured problem-solving strategy,
namely the use of the bilingual dictionary so as find an Arabic equivalent for the
abbreviated lexical item T7. After a lengthy search in Al-Mawrid, Hasan was

disappointed because he found no information in this dictionary which would allow
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him to understand its meaning and ultimately find an appropriate equivalent (i.e.

target text e o> A alh ). Thus, as shown in example (60), Hasan decides to make a

guess, consequently providing what seems to be a ‘hit-or-miss’ translation (i.e.

teacher time) which unfortunately turned out to be an inappropriate translation.

5.6.4. The strategy of providing alternative equivalents

The strategy of providing alternative equivalents was used by the subjects of the
present study 32 times (5.5 % of the total number of strategies), of which only 12
instances were successful. This strategy refers to the instance when the subject
proposes two (or more) TT equivalents for one problematic ST lexical item. As
observed in the present protocol data, the subjects employ this strategy when a) they
find that two TT equivalents are equally appropriate translations for the problematic
item, in which case the subjects find it difficult to choose between these two
alternatives, accordingly translating one ST item by two TT equivalents in the
translation manuscript, or b) when they provide a TT equivalent at one stage of the
translation which they find slightly unsatisfactory, and provide another TT equivalent
at the editing stage to ensure the correctness of their translation. As is the case with
all problem-solving strategies (with the exception of the use of dictionary), the
strategy of providing alternatives is usually employed complementarily with other
problem-solving strategies, particularly the use of reference materials. One revealing
example of providing two or more translations for one particular item is found in
Zaid’s protocols, who uttered the following upon translating the problematic idiom hit

the road:
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Example: (61

ST: Rare is the American who has not dreamed of dropping

whatever he is doing and hitting the road

ol Oy 2., American slang L4} skl . hitting the road?. ..
— --hitting the road..[checking the dictionary] .. Webster S ¥/
4>y > .. hitting the road ... k)l Lt ;.. to travel. to leave..s g 5o

o0y Ay Ry

...hitting the road?.. it seems to be American slang.. let’s see the

American dictionary, Webster [checking the dictionary].. hitting the

road.. good, it’s available.. to leave.. to travel.. it means go on a

journey.. hitting the road.. his going out, his escape and his travel...

As can be seen 1n example (61), it is apparent that Zaid is encountering a translational
problem, namely the idiom hit the road. To solve this problem, Zaid immediately
initiates a dictionary search with the aim of understanding the meaning of the idiom

and subsequently finding its appropriate Arabic equivalent. The dictionary offers two

variants for the idiom, and Zaid is again faced with the difficult task of choosing one

equivalent. Instead of choosing one variant, Zaid writes three TT equivalents (4> 5 »
o4y 4y 4y), and at the editing stage crosses out one equivalent (i.e. =3 ~) and settles

on «,» and ¢ i as equally potential translations for the idiom hit the road.

5.6.5. The strategy of inferencing and reasoning

According to Gerloff (1988:108), the strategy of inferencing and reasoning refers to
any problem-solving activity that explicitly draws upon personal experience, world

knowledge, or context (i.e. a problematic lexical item is seen in its context so as to
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allow the subject to deduce additional information about its range of meaning). That
is, subjects solve translation problems by using their reasoning and linguistic abilities
(e.g. textual knowledge) as well as their world knowledge to deduce information
either from the ST or from previous experience. The subjects resorted to the strategy
of inferencing 30 times (= 5.2% of the total number of cases of problem-solving
strategies) with an average success rate of 50% (= 15 times). Amongst subjects who
employed this strategy, use ranged from 2 (the lowest) to 9 (the highest). Only two
subjects (i.e. Omar and Faisal) refrained from using this strategy despite its relatively
reasonable rate of success (50%). A case in point is Zaid’s use of his world
knowledge, personal experience, and context clues (jointly with the strategy of
dictionary consultation) to correctly deduce the meaning of the abbreviation ¥4 which
he found problematic to translate without employing problem-solving strategies, as in
the following excerpt taken from his protocol corpus:

Example: (62)

ST: when my father was a repairman in a VA hospital

Virginia, a US .. [checking the dictionary]...S la=t gis o5y .. VAL ..

VA J o oAV jlasy 04t 0K Wils L .. Virginia 3 gizzes 3 ..state

...25, o Reader’s Digest o} aol= | » Lsy Pennsylvania » U PA

..VA.. what 1is this, an abbreviation?...[checking the

dictionary]..Virginia, a US state.. In a hospital in Virginia.. good..

the Americans are always inclined to abbreviate the states, such as

VA and PA which is Pennsylvania and so on, particularly since
Reader’s Digest is American...

Example (62) illustrates clearly how Zaid uses his world knowledge and contextual

clues in the ST to infer the appropriate meaning of the abbreviation V4. Here, after

consulting the dictionary, Zaid resorts to the strategy of inferencing and reasoning
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with the objective of deducing extra information as well as evaluating the
appropriateness of the TT equivalent Virginia which was offered by the dictionary, by
drawing on personal experience and contextual clues. As shown in the above excerpt,
Zaid’s use of world knowledge is manifested by his comment: “the Americans are
always inclined to abbreviate the states, such as VA and PA, which is Pennsylvania”,
while his use of contextual clues is exhibited by his comment: “particularly since
Reader’s Digest is American”, reflecting the fact that Reader’s Digest is printed in the
ST assignment sheet. Thus, the employment of the strategy of inferencing and
reasoning (complementarily with the use of dictionary) generated an optimal solution

to the problematic abbreviation V4, and the result is an appropriate TT equivalent (i.e.

L ).

5.6.6.The strategy of providing interim equivalents

The strategy of providing interim equivalents refers to instances when the subject, at a
given stage of the translation process, translates a problematic lexical item into an
interim TT equivalent. Apparently, the subject resorts to this strategy when he is
faced with a translational problem for which he has no satisfactory translation, and
accordingly proposes a tentative equivalent which will be subject to modification or
confirmation at a subsequent stage of the translation process. This strategy is also a
timesaving technique as it allows the translator to proceed with the translation process
and not to engage in a lengthy search for an optimal solution, a behaviour which may
disturb the linearity of translation processing. Although in the majority of cases, the
subjects of the study provided one tentative equivalent for a particular problematic ST

item, there are a few instances when the informants used two interim variants to
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render one single item, because they intended to omit one of the two equivalents in
the final translation (i.e. editing stage).

The subjects of the present study proposed tentative TT equivalents for potentially
problematic lexical items 25 times, making up only 4.3% of the total number of
problem-solving strategies. The employment of the strategy of providing interim
equivalents generated solutions to translation problems in only 11 cases (= 44%),
which constitutes only 5.1% of the total number of successful problem-solving
strategies. All the subjects but one (i.e. Faris) used this strategy, ranging from 2 to 5
instances of occurrence.

Revealing examples of providing interim equivalents are easily observable in the
protocols of Hameed and Hasan, to name but two subjects. Hameed for instance
resorted to the strategy of providing a tentative equivalent upon translating the word

soul (ST: ‘those restless souls who populated the American continent’) which

temporarily posed a translational problem. He initially proposed ;)i (spirits), a
tentative TT equivalent which he subsequently rejected and altered into  stxsi

(persons), apparently a more appropriate TT equivalent. In editing his interim

equivalent »1,, Hameed resorted to the dictionary which provided adequate

information from which he selected one variant which was ultimately written in the

translation manuscript (i.e. _osi).

Hasan, on the other hand, proposed two tentative equivalents for the lexical item
frustrating (ST: ‘Tim spent a particularly frustrating morning on the phone being put
on hold’), apparently with the objective of selecting one variant at a subsequent stage.
That is, upon identifying frustrating as a potentially problematic item, Hasan resorted

to the strategy of providing interim equivalents, i.e. he initially provided two interim
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translations for frustrating, namely = (annoying) and k. (frustrating), which he

wrote in his first draft. In the editing stage (the final draft) Hasan crossed out one of

the two variants which he proposed earlier and settled on < ;- as a final translation for

frustrating.

5.6.7. The strategy of compensation

The subjects of the present study employed the strategy of compensation 20 times (=
3.5% of the total number of problem-solving strategies) with an average success rate
of 40%. This constitutes only 3.7% of the total number of successful cases of
problem-solving strategies (= 217 successful cases). As shown in the subjects’
protocol data, subjects resort to this strategy for two purposes, which are originally

identified by Al-Besbasi (1991) as follows:

Subjects sometimes feel the need to add information in their
translations so as to compensate for any potential loss of
information be it real or imagined. Sometimes the information is
added simply for the sake of clarity which the subject feels is
necessary. (Al-Besbasi 1991:153)

In the present experiment, the example that best illustrates the use of the strategy of
compensation is the word Halloween which proved a troublesome for all subjects. In
all cases, the subjects immediate problem-solving strategy was the use of dictionary
which in the majority of cases provided an apparently appropriate TT equivalent

(.2s4>). However, despite the fact that the use of reference material provided adequate

information, eight of the total number of subjects resorted to the strategy of

compensation for the sake of clarity, and to compensate for what they thought to be a
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potential loss of information. Thamir, for example, produced the following remarks

upon translating the word Halloween:

Example: (63)
Sl 3ol e ) s e g Gy S o Y e oSG L Halloween ...
e ST Gy

Halloween.. we write Halloween festival .. we write an explanation
between brackets for it. one of the Christian festivals

corresponding to the 31 of October...

As can be seen in example (63) above, Thamir states explicitly that he will “write an
explanation between brackets”, apparently because he feels there is a loss of

information and lack of clarity in .— 4> > which can be reduced if a description is

added.
Similarly, seven subjects employed the strategy of compensation upon translating the
word Halloween, as shown in the following TT versions and their back-translations:
Khalid’s translation:
Al Uis 3 Janig 0 gy S e cnj g B35l 3 ey bl "o 8" e
Back-translation: The great festival of “Halloween” and pumpkins
are shown in the picture which are made in the form of faces for this
festival.
Ali’s translation:
3 S alis 0,5 badd ol as -4l
Back-translation: Halloween- a special festival similar to a party of
disguise.
Thamir’s translation:
A gl i b B e S o 2T e TV G bt sl e ) g Sn e

(o d
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Back-translation: Festival of Halloween (one of the Christian
festivals which corresponds to 31 of October every year which all
Saints and religious men take part in).
Faris’ translation:
pol sl all (3 I 2dST gl g 2, 51 st lally (s jladd e ae e b ile Ty S
ST et e oy ey L
Back-translation: “Halloween” is a festival for Christians and
European nations or it could be a word that is said in the festival in
the evening the next day after October 31st.
Faisal’s translation:
VAL il s G ) e YLzt
Back-translation: “Celebrations and adventures of Saints’ festival”
Zaid’s translation:
e it by 35 Vst O iy it O ey JULSY saS” T Y (3 B i o U
Okl

Back-Translation: “Al-Halloween” is a festival which takes place
on 31 of October as children festival when they wear new clothes
and perform funny acts on the neighbours.
Hameed’s translation:
A A o
Back-Translation: The recreational Halloween
Hasan’s translation:

Sl as "

Back-Translation: “Halloween” the festival of disguise.

As can be seen in the above eight translations of the word Halloween, the subjects

added some definition for the transliterated Arabic equivalents .JL > and ..

Apparently, the subjects’ addition of the explanations is largely due (as can be

inferred from the subjects’ protocols) to their belief that the transliterated Arabic

equivalents (i.e...sl> and ..,y which they initially proposed are not comprehensible
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to the Arabic readership. Thus the only solution to this problem will be to apply the
strategy of compensation through adding definitional information with the objective
of clarity, as well as compensating for any potential translational loss. Here it can be
noted that the subjects differed considerably in the extent of the explanation, ranging
from a single word by Hameed to a lengthy visual description of the intended

meaning of the word Halloween by Khalid.

5.6.8. The strategy of copying

The strategy of copying refers to instances where the subject encounters a
translational problem for which he finds no proper TT equivalent and he literally
transfers the same ST item into the translation manuscript without making any
changes to it. That is, the problematic ST item is copied into the TT in its original
alphabetical form (i.e. SL alphabet). As can be observed in the present protocol data,
in the majority of cases, the subjects resorted to the strategy of copying only when
other problem-solving strategies (e.g. the use of dictionary) proved useless.

The subjects used this strategy particularly in dealing with problematic abbreviations
which proved insoluble in the majority of cases even after the employment of
problem-solving strategies, such as consulting reference material which provided little
information on abbreviations. One possible explanation for the subjects’ recourse to
this strategy is that they simply wanted to fill in potential gaps in the TT even by
haphazard TT equivalents.

The analysis of the protocols reveals that the subjects used the strategy of copying to
generate solutions in 17 instances (= 2.9% of the total number of problem-solving
strategies) of encountering a translational problem. However, despite its use as a

problem-solving strategy by the subjects, the employment of the strategy of copying
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was a total failure, because it did not lead to the solution of any translational
problems, and even worsened the quality of the translation to varying degrees. One
evidence of the negative effect of the strategy of copying on the quality of translation
is found in the translation of Faris who was the most frequent user of this strategy (i.e.
9 out of the 17 total instances = 52.9%), and produced the worst translation of all
subjects.

The most revealing example of the use of the strategy of copying in Faris’
verbalisations is shown in the following excerpt:

Example: (64)

ST: where there is a global correspondence between the textual
units of the ST and those of the TT.

@l o TT 03 & &y ST (3 sa s ol sz Gy i alis Sls s gy Ly -
...a&hw(éb)&ufabu;s-wu:h}

. where there is a slight similarity between the contents of the unit
in ST an those in the 77.. I don’t know, I translated the abbreviations

as they are, and this seems to be a problem...

Example (64) shows clearly Faris’ use of the strategy of copying to translate the
abbreviated items ST and 77 which proved difficult to translate. Here, it should be
noted that prior to the use of the strategy of copying, Faris used reference materials
immediately after realising the problematic nature of the two abbreviations but found
no useful information. Thus as a last resort, Faris reluctantly employed the strategy of
copying despite his implied knowledge of its limitations, as manifested by his
comment: “I don’t know.. I translated the abbreviations as they are and this seems to
be a problem.” As aresult, Faris failed to produce a satisfactory translation for the
problematic abbreviations, despite his strategic use of dictionaries and copying

techniques.
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5.6.9. The strategy of transliteration

In translating a problematic lexical item, some of the subjects in the present study
resorted to the strategy of transliteration as a problem-solving technique. This
strategy refers to the case when the subject takes over a problematic lexical item from
the ST into the TT through transcribing the ST item into corresponding letters of the
TL. Thatis, the ST item is “adapted to conform to the phonic/graphic conversions of
the TL” (Hervey and Higgins 1992:29). In principle, the strategy of transliteration
can be beneficial for translators (especially in translating names) when there is no TT
equivalent or a standard transliteration in the TL that has been established by earlier
writers and dictionary compilers.

Despite the fact that the strategy of copying and the strategy of transliteration have
some features in common, these two strategies can be differentiated in that: while the
strategy of copying involves taking over a problematic ST item into the TL without
making any change to its SL phonic/graphic form, the strategy of transliteration by
contrast, involves the introduction of some changes, i.e. by transferring an ST item
into the TT through transcribing the ST item into corresponding letters of the TL.

The subjects of the present study used the strategy of transliteration only 12 times (=
2.1% of the total number uses of problem-solving strategies) with an average success
rate of 25% (= 3 successful uses of the strategy of transliteration). Some subjects
(four subjects) refrained from using this strategy, possibly due to its low rate of
success as it helped in only 1.4% of the total number of successful cases in solving
translation problems. Apparently, one major reason for the low degree of success of
this strategy is that in the majority of cases, the subjects transliterated some
problematic lexical items which they failed to realise did not need transliteration,

because they had standard equivalents in the TL.
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The analysis of the subjects’ protocols reveals that they resorted to the strategy of
transliteration only when other problem-solving strategies proved useless, particularly
the use of reference materials. Thus, one possible explanation for the subjects’
recourse to the strategy of transliteration, despite its potential failure, is the fact that
they have no other alternative and that they are reluctant to leave gaps in the
translation manuscript.

The best examples of the successful as well as the unsuccessful use of transliteration
as a problem-solving strategy are found in the protocols of Hasan, who produced the

following two verbalised excerpts upon translating the problematic items diamicron

and mucocutaneous, respectively:

Example: (65)

ST: Diamicron: [The side effects are those which usually occur with
this type of drug: they are mucocutaneous reactions]

= R 5 b o0 da cron o) wixf ..¢ Diamicron g~ w5 .. Diamicron ...

Ln Lol ad L Lg e b ool Lo L 1slas 2y Diamicron. . abeew e

. ..Diamicron .Diamicron .Diamicron ..[checking the dictionary]
...(O}ji.c_:)qal.f@:fi e B33y e

...Diamicron.. what is the meaning of Diamicron?.. I think that cron
means medicine and R is a trade mark.. what does Diamicron mean?
.. I don’t know, I have never heard of it.. I hope I could find it here

[checking the dictionary] .. Diamicron. Diamicron. Diamicron.. it is

not available.. I’ll write it as itis ( 0,5 )...

Example: (66)

.. let me check it up ..¢ mucocutaneous s x5 ..mucocutaneous ...
. mucocutaneous .mucocutaneous .. [checking the dictionary]
oy Longman & e« mucocutaneous azadl .. mucocutaneous

J#b 85, reaction .. a LS lea il g L e B g izl Laast |y g W 6,
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.. J= 53, ..reaction .reaction . reaction.. [checking the dictionary]
(e S e

...mucocutaneous.. what is the meaning of mucocutaneous ?.. let me
check it wup [checking the dictionary].. mucocutaneous,
mucocutaneous, mucocutaneous.. in fact 1 searched for
mucocutaneous in Longman and the Al-Qari Arabic dictionary with

no success.. I think it requires a specialist.. I will translate it as it is..

reaction, tat is a response [checking the dictionary].. reaction.

reaction. reaction.. that is a response..[ s ,53b 21 ] ...

As can be seen in the above two excerpts, Hasan is pondering how to translate the two
problematic items diamicron and mucocutaneous. In the first instance, upon
identifying diamicron as a translation problem, Hasan immediately employs a number
of problems-solving strategies with the aim of bringing about a solution to the
problem (i.e. understanding the meaning of the problematic item and finding its TT
equivalent). Initially, he resorts to the strategy of semantic analysis, as manifested by
his remark: “I think that cron means medicine”, but this strategy proves useless; then
he checks the dictionary, a more promising problem-solving strategy, but again this
strategy turns out to be unsuccessful, as it provides no information. Thus, as a final
resort, Hasan uses the strategy of transliteration, which fortunately proves helpful, as

it leads to the production of an acceptable TT equivalent, namely o, S<. In the second

excerpt, on the other hand, Hasan’s employment of the strategy of transliteration turns
out to be unsuccessful. Here upon recognising the problematic nature of the word
mucocutaneous, Hasan initiates a dictionary search with the aim of understanding the
meaning of mucocutaneous as well as finding its TT equivalent, and again his
consultation proves unsuccessful because of the unavailability of the information.

Consequently, when Hasan realises the insolubility of the problem, as shown by his
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comment: “I think it requires a specialist.. I will translate it as it is”, he finds himself

tempted to use the strategy of transliteration which results in an unsuccessful

translation (i.e.; S ), because of the availability of a standard TL equivalent
(i.e.ial> wdsLs) which Hasan failed to provide, even after using problem-solving

strategies.
Similarly, Zaid, the most competent subject, resorted to the strategy of transliteration
at the editing stage in his attempt to translate the problematic item mucocutaneous,

but his use of the strategy was unsuccessful, as evidenced by the fact that he wrongly

translated mucocutaneous as .\ S S s, after commenting;:
Example (67)
e dres Al SIS L i8S e s eSS Ll gy g0l L
... I don’t know its meaning.. I shall write it in Arabic as .U, S 5

.. the medical terms are very difficult...

5.6.10. The strategy of avoidance

The strategy of avoidance refers to the ambivalent attitude of some subjects towards
unfamiliar or unavailable TT equivalents, i.e. when they decide to reject unfamiliar
TT equivalents, or when they refrain from providing a haphazard translation for an
unsolved translation problem, consequently leaving the problematic lexical item
untranslated (i.e. leaving a gap in the translation manuscript). One possible
explanation for the subjects’ recourse to the strategy of avoidance is that they might
use it as a ‘playing-it-safe’ technique, because of the assumed belief that leaving a gap

in the translation manuscript is less harmful than writing a random or unfamiliar TT
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equivalent which may result in the production of an odd translation, thus having a
negative effect on the overall quality of the translation.

The strategy of avoidance is also reported in Kiraly (1990:121) who observed that
some of his subjects, at some stages of the translation process decided to eliminate
certain units and not to attempt to render them at all in the translation.

Only six subjects resorted to the strategy of avoidance (12 times = 2.1% of the total
number of uses of problem-solving strategies), and their use of this strategy usually
followed the employment of other problem-solving strategies which turned out to be
unsuccessful.

The most striking example that illustrates the employment of the strategy of

avoidance when facing unsolved translation problem is found in Thamir’s protocols,

as shown in the following excerpt:

Example: (68)

ST: [It is the verbal Get-Out- of Jail card for the 90s.]
..get out.fs £,y . getoutofjail card .. ¥, i verbal...

——> b..not written..[consults the dictionary]..verbal ...~ . jail..z 2
=5 e e s L3 €XPressionsdl dlan L omedl r o sl adadd Uy W yins
My G g el Y sl g U 6ol Lo gt ity el T L alST alt S

...verbal.. oral.. verbatim.. get out of jail card.. how can we say
that?.. ger out. leave. Jail.. prison.. verbal.[consults the
dictionary]..not written.. it is not logical to say verbal card for
getting out of jail.. the problem of these expressions is that even if I
know every word, I can’t get the whole meaning.. I really don’t

know, I can’t get it.. we better leave it.. what shall we do with it?...

Example (68) illustrates clearly the use of avoidance in dealing with translational

problems which prove insoluble. Here, it is apparent that Thamir is encountering a
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translation problem, i.e., understanding and finding TT equivalent for the problematic
expression get out of jail card. After recurrent attempts to find an Arabic equivalent
through the employment of different problem-solving strategies at different stages of
the translation process (e.g. the use of dictionary and the strategy of reasoning),
Thamir begins to realise the insolubility of this translational problem. Accordingly,
he decides not to produce a random TT equivalent, but to leave a gap in the
translation manuscript. He, therefore, utters a decision to this effect: “I don’t know I

can’t get it.. we better leave it.. what shall we do with it?”

5.6.11. The strategy of deferment

The strategy of deferment is employed by some of the subjects in the present study (4
subjects) upon encountering a translational problem for which there is no immediate
solution. In this case the subject leaves the problematic item temporarily untranslated
with the aim of dealing with it at a later stage of the translation process. The most
likely reasons for using this strategy are: a) that it allows the subject to proceed with
the translation process without being interrupted by a superfluous search for solutions
to the problematic item under translation; b) it works as a time-saving technique; and
¢) it gives the subject the chance to have extra feedback in subsequent stages of the
translation process, particularly in the editing phase of the task performance.

Despite a partial similarity with the strategy of providing an interim equivalent, the
strategy of deferment is distinct in that the subject proposes no tentative translation
for the problematic lexical item, but rather leaves a momentary gap in the translation

which he fills out in a subsequent stage.
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A total of 10 instances of deferment were identified in the protocols of four subjects
(i.e. Zaid, Ali, Faisal, and Hasan). Only two of these instances ended in generating a
successful solution to the translation problem.

Zaid, for example, used the strategy of deferment on two occasions when he failed (at
the writing stage) to provide immediate TT equivalent for two translational problems.
In the first instance, which involved the translation of the problematic item Halloween
(example 69), the employment of the strategy of deferment was successful, as
manifested by Zaid’s decision to leave Halloween temporarily untranslated, and his
ability ultimately to provide an acceptable TT equivalent at the editing stage of the
translation process. In the second instance on the other hand, Zaid’s use of the
strategy of deferment to deal with the problematic abbreviation 77 (example70) was
unsuccessful as he failed to provide an appropriate TT equivalent at the subsequent

stage of editing. The following are the two excerpts from Zaid’s protocol which

illustrate the use of the strategy of deferment:

Example: (69)

o TT: pu by gt W o iy S 5 ... Halloween ..
... Halloween.. We leave it and come back to it later on.. (TT:
RYFUES) T

Example: (70)

... TT.. I don’t know its meaning.. I’ll leave a gap and translate it

later on...

5.6.12. The strategy of word-segmentation
The strategy of word-segmentation is the least favourite problem-solving strategy

among the subjects of the present study (along with the strategy of deferment), as it

185



was employed to deal with only 10 instances of translational problems. This strategy
refers to the technique of dividing a problematic lexical item into smaller segments
with the aim of disambiguating its meaning through the analysis and search for the
meaning of its parts.

A revealing example that illustrates the use of the strategy of word-segmentation is

found in Zaid’s protocol data, as shown in the following excerpt:

Example: (71

ST: [At the extreme of SL bias is interlineal translation].

...[checking the bilingual dictionary] ..interlineal ...

Jta inter .. adSd s b ..[ checking the monolingual dictionary]
.. =3l 4 b= Ltaa sl L [checking the bilingual dictionary] .. lineal .S
AR U PR 7 5 S K W R (R PR T

...interlineal .. [checking the bilingual dictionary]...
[checking the monolingual dictionary].. OK, let’s divide the word..
inter.. is overlapping but /ineal ..[checking the bilingual dictionary]..

yes, it means on a line or direct.. possibly, the direct overlap?.. the

direct overlap translation...
As can be seen in example (71), Zaid is finding it a strained task to translate what
seems to be a totally unfamiliar word. Here, after realising the problematic nature of
interlineal, Zaid instantaneously initiates a simultaneous search in both the bilingual
and monolingual dictionaries which fail to provide any useful information. Therefore,
Zaid employs the strategy of word-segmentation, as evidenced by his fragmentation
of the word interlineal into two parts (i.e. inter and lineal). Apparently, his aim in
dividing the problematic item into two parts is to try to clarify its meaning by
searching for the meaning of its parts through analysis and dictionary consultation.
Unfortunately, Zaid’s use of the strategy of word-segmentation was unsuccessful as it

provided a translation which turned out to be inappropriate.
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CHAPTER SIX

6. Evaluation of translation product and process

6.1.Introduction

In chapters 4 and 5, translational problems and problem-solving strategies were
thoroughly discussed. In this chapter, a quality assessment of the subjects’ finalised
translations will be made, as well as a detailed description and evaluation of each
subject’s translation processing that led to the production of the translation end-
product. The aim of evaluating subjects’ translations is primarily to highlight the
effect of translation problems and problem-solving strategies on the final product.
This is because translational problems and errors are interrelated, as errors are often
caused by problems. That is, linking up translational problems and strategies with the
final product will help us to isolate potential translation problems and successful
strategies for training purposes: i.e., in a translation training programme, translator
trainees are to be instructed in how to identify and deal with potential problems which
negatively affect the quality of translation, as well as successful problem-solving
strategies which contribute to the improvement of translation quality. Evaluating the
subjects’ translation in the present experiment will also serve a global aim: i.e. to
evaluate the subject’s translation competence so as assess the progress of the
translation training programme which they undertook in their previous years at the
university. This is because the level of translation competence is a true reflection of

the quality of translation courses. It is hoped that diagnosing the strengths and
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weaknesses of translation programme will be a step forward towards finding a remedy
for shortcomings as well as reinforcing the good points in the programme.

Along this line, Kussmaul (1995) in his empirical study of translation processes
criticises some TAP studies for not combining the analysis of translation processes
and the evaluation of translation product. He maintains that:

... there is no reason for this kind of restraint. If we want to provide
data for translation teaching, we cannot abstain from evaluating the
translations which are produced at the end of the processes
observable in the protocols. If the translations are unsatisfactory,
then one may with some justification expect that the processes
leading up to them are problematic too. If the translations are of
high quality, the subjects will most likely have used appropriate
strategies. (Kussmaul 1995:8)

The importance of evaluating translation product in TAP studies which are aimed at
investigating translation processes is also emphasised by Jaaskelainen (1991) who

points out that:
one of the purposes of empirical research on translation
processes is to identify the features of processes resulting in good
translation products; that is, to investigate empirically what
constitutes translation competence. This naturally presupposes a
knowledge of the quality (and the hierarchy) of the translations
produced by the subjects. (Jaaskelainen 1991:97)
The operational criteria by which the subjects’ translations are assessed are based on
two types of quality assessment techniques. First, the subjects’ translations will be
evaluated by the experimenter of the present study on a global basis through the
implementation of a global quality assessment method. This technique is based on

Kiraly’s quality assessment model (1995:83) which rates the quality of translation on

a 5-point scale, as shown in table 6.1. The only modification to Kiraly’s scale of
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assessment lies in the fact that while the subjects in Kiraly’s study were given a
specific assignment (i.e. translating for an employer), the subjects in the present study
were not given a specific assignment. Thus their translations are not expected to meet
such a requirement.

Table 6.1: Kiraly’s five-point scale for rating translations

Scale Description
rank

1 This is a totally unacceptable translation.
This is a poor translation. It would require major
improvements before it could be submitted to an employer.

This translation is marginally adequate. It has a number of
errors and would require a moderate amount of work to
prepare it to be submitted to an employer.

This is basically a good translation. It does have some
minor errors but they could be eliminated quite easily.

This is a very good translation. It contains no errors with
respect to the norms of the TL and it is a functionally
acceptable translation of the source text.

The investigator evaluated the end product of each subject interms ofits overall

accuracy with respect to the norms of the TL (i.e. Arabic) and its functional adequacy
within the translated text.

Second, individual mistranslated units of the subjects’ translation end-product will be
assessed via the use of error analysis technique. According to Kussmaul (1995:5),
error analysis can be divided into three stages: a) description of errors (looking at the
symptoms), b) finding reasons for the errors (diagnosis) and c) searching for solutions
(therapy). He adds that in assessing translational errors, there are two opposing views
among translation evaluators. The first one is the typical foreign language teacher’s
view which focuses on the word as an isolated unit as well as looking at the student as

a foreign language learner and not as a translation trainee. This kind of evaluation
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does not take into account the communicative function of textual units. The second
view, by contrast, emphasises the communicative function of the translation unit; i.e.
the distortion of the meaning is seen within the text as a whole and with regard to the
TT readership. In other words, with the foreign language view, translations are
assessed with comprehension goals in mind, whereas in a communicative view,
translations are evaluated with production goals in mind.

In the present study, the second view (communicative point of view) will be adopted
throughout the error analysis of the subjects’ final product; that is, the erroneous units
are evaluated in terms of the extent to which they impair communication. The major
reasons for adopting the communicative approach (the professional translator’s view,
Kussmaul 1995:128) are a) the investigator’s belief that translation should be viewed
as a discipline in itself (taking the TT audience into account by having production
goals in mind), and not as a language exercise where emphasis is laid on learning new
vocabulary via translation, and b) the fact that the subjects in the present study are
being trained to be translators (i.e. they are translation trainees).

Thus, the detailed analysis of the subjects’ mistranslations in the present study will be
focused on those lexico-semantic errors that seriously disturb the textual coherence of
the TT.

The other part of evaluation in the present chapter will focus on the subjects’ global
behaviour during their task performance, such as text processing and editing. The

main purpose of this assessment is to relate the subjects’ general translation activities

to the quality of the translation.

190



6.2.The assessment

In this section, a global assessment of each subject’s end translation will be presented.
This will be followed by a detailed analysis of the main translational errors which
significantly impair the readability of the TT. Additionally, the subject’s principal
patterns of behaviour (global translation processes) will be presented with the aim of
relating them to the quality of the translation. (The subjects will be arranged

according to their translation quality):

6.2.1.Zaid

6.2.1.1 Global assessment

The analysis of the subjects’ end product revealed that Zaid produced the best
translation among all subjects. His final translation was rated by the investigator of
the present study as a generally good translation (i.e. in the 4 band on Kiraly’s scale),
with a number of errors that had a moderate effect on the overall quality of
translation. It was also lauded by the evaluator for its communicative appropriateness
and overall textual cohesion. On the whole, the line of thought of the TT was
rationally clear; i.e. the reader of the TT would be able to understand most of the

intended messages that were contained the STs.

6.2.1.2. Error analysis

Despite the fact that Zaid’s translation was rated as a good translation, it nevertheless
contained a number of serious lexico-semantic errors, which may slightly impede the
readability of the text (or segment of text) under translation, consequently reducing

the overall quality of the translation as shown in the following table:
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Table 6.2: Zaid’s main translational errors

Subject’s translation Recommended translation

Stick it out

¢4 (termination)

ezt (continuation)

Battle of wills

s 331} 5 (S5l w3 e (2
battle between
determinations and the
will inside him)

a4 d- 3 (a state of
challenge)

mucocutaneous
reactions

35S S Y 253,

(mucocutaneous reactions)

ydl> oMels (mucocutaneous
reactions)

has not dreamed

2 (dream)

= { (has not dreamed)

restless

316f (unique characters)

d~, (on the move)

miscommunication

Juasyt otz (loss of

communication)

i) ¢ 5 (misunderstanding)

Missed the
wedding

z's; ¢+ (non-marriage)

clo) % | (failed to attend
the wedding)

Clients

o5 4 (lawyer’s clients)

o4 (customers)

SL

a1 ul (second language)

aloWalll (source language)

Interlineal
translation

sl e aa s(between the

lines translation)

i~ aa 5 (literal translation)

TT

il v (teaching

translation)

<adl ad e (target text)

TL grammar

sl a6t 3, (teaching
language grammar)

Cadi alll as g (target
language grammar)

ST

iy ) 2l ( main language)

LoV alh Lai (source text)

«as (€Xtremism)

54 (favouritism)

As can be seen in table 6.2 above, Zaid produced a number of serious lexico-semantic

errors, which reduced the quality of his translation. In fact, most of Zaid’s errors are

attributable to the problematic nature of the lexical items under translation, as well as

the inadequacy of dictionaries, i.e. in failing to provide adequate information on

problematic translational units. This is because, on the whole, Zaid indicated a better

understanding than the rest of the subjects of what the authors were getting at, as well

as the fact that he showed a relatively more sophisticated global behaviour in carrying
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out the task of translation. His protocols also suggested a higher level of foreign
language and translation competence, in comparison with other subjects.

Again, despite the fact that Zaid’s overall translation was given a “good” score, the
quality of his translation is variable from text to text. The quality of each individual
text is determined by its readability as well as the number of serious errors that impair
understanding. In text B for example, Zaid made two serious errors which
significantly reduced the quality of his translation. The first one was caused by the
idiom stick it out that he found unfamiliar, in which case he immediately resorted to
the bilingual and monolingual dictionaries which provided no information.
Consequently, Zaid depended on his translation intuition and erroneously reversed the

meaning of the problematic idiom in his final translation; i.e. he failed to provide the

appropriate TT equivalent ,,:—t (continuation) and opted for an inappropriate
translation, & (termination). The second error in text B was caused by the unfamiliar

metaphorical use of battle of wills. Again, in his attempt to disambiguate the meaning
of this problematic collocation, Zaid employed problem-solving strategies but with no
success. Therefore, he ultimately decided to go for a literal TT version of the
metaphor as well as an explanatory phrase to compensate for any loss of meaning, and
the result was an unsuitable translation.

In text C, on the other hand, Zaid made only one serious erroneous translation despite
the technical nature of the text (i.e. it contained medical terminology). This error was
caused by the medical term mucocutaneous whose translation into Arabic proved
difficult even after the use of dictionary, which turned out to be inadequate.
Consequently, Zaid resorted to the strategy of transliteration. The result was an

inappropriate TT equivalent, _.,s\—5,5 s, Here, Zaid’s unsuccessful use of
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transliteration is due to the fact that mucocutaneous has a standard Arabic equivalent

which he failed to recognise, namely wal- oMels,

Regarding text D, Zaid’s untypical lack of concentration led to the production of an
inaccurate translation of the lexical items has not dreamed which impeded its
intended message in the ST. Here, Zaid failed to transfer the negated aspect of the

verb dream into the TT and mistakenly opted for an affirmative Arabic version, = (to
dream). Similarly, he incautiously mistranslated restless (on the move) as i (unique

characters).
In translating text E, Zaid produced three serious errors that considerably reduced the
degree of coherence inthe TT. First, he failed to realise the connotative meaning of

the word miscommunication (i.e. misunderstanding), and opted for a literal TT version

(i.e.Jl_a¥i 0 loss of communication) which turned out to be an inappropriate

translation. Second, Zaid unexpectedly translated a straightforward ST unit (i.e.

missed the wedding) into a totally irrelevant TT equivalent (i.e.z'y; p4c non-marriage),

thus resulting in a mistranslation which apparently resulted from his lack of
concentration. Third, the word clients (customers) was inappropriately translated as

0,15, (lawyer’s clients). Judging from his protocols, Zaid’s mistranslation is the

result of his unawareness of the polysemous nature of the word client as well as his
failure to deduce the potential meaning from the context (i.e. he failed to consider the
word vendor (seller), an obvious contextual clue as it clearly indicates that the word
client is used here to denote a customer and not a lawyer’s client).

Text F caused the largest volume of errors which dramatically reduced the readability

of the TT. Because of this, it was considered by the evaluator as the worst translation
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that Zaid produced. As can be seen in table 6.2, most of these errors were caused by
unfamiliar abbreviations. In dealing with these problematic abbreviations, Zaid made
ample use of the dictionary, but in all cases his search ended in a disappointment.
Therefore, Zaid resorted to his translation intuition as well as contextual clues to infer
the meaning of these abbreviated items. As a result, he erroneously translated these

abbreviations into inappropriate TT equivalents which led to a noticeable distortion of

the intended message of the ST. Moreover, the faulty translation of inferlineal as v

s (between lines) is the result of Zaid’s unjustified trust in the information offered

by the dictionary, without testing this information against the context of the

translation. The erroneous translating of the word bias as —a~ (extremism) is also the

result of Zaid’s misuse of the dictionary when he failed to benefit from the

appropriate variant offered by the dictionary (i.e. ;.% favouritism) which he

irrationally rejected and ultimately settled on an inaccurate TT equivalent.
Here, it should be noted that in addition to the mistranslations listed in table 6.2
above, Zaid made a number of other less serious errors, such as circumlocutions (e.g.

two variants), omissions, and slightly inaccurate renditions.

6.2.1.3.Global behaviour
6.2.1.3.1.Translation processing

The analysis of Zaid’s protocols revealed that he employed the most linear approach
to the ST, translating individual units as they appeared sequentially in the text,
suggesting interim solutions for problematic items, and making some backtracking for

previously unsolved problems.
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His translation processing can be roughly divided into three stages: a) the pre-writing
stage, b) the writing stage and c) the editing stage. In the pre-writing stage, he
proceeds through the ST once with the aim of having a global understanding of the
topic of the text under translation, as well as identifying potential problems. He then
reads the entire ST a second time and checks some unfamiliar lexical items in
reference materials and proposes tentative translations for some problematic units.
The writing stage represents the main run-through where most of the translation task
is carried out, e.g. looking up words in dictionaries, text analysis, TT production, and
outright corrections. The editing stage is the shortest phase of the translation process.
This includes an evaluative reading of the TT as well as an occasional editing in cases
where inconsistencies are detected. Apparently, this revision process is aimed
towards improving the end product through a global evaluation of the translation, as

well as identifying and dealing with inadequately solved problems.

6.2.1.3.2.Patterns of behaviour

Based on the analysis of the protocol data, the most observable patterns of Zaid’s

global behaviour during his task performance are as follows:

a) He showed a reasonable degree of sensitivity towards potential translation
problems as evidenced by the large volume of problems he identified (= 34
problems) as well as the abundant use of problem-solving strategies (= 70
instances) which he employed with the objective of bringing about solutions to
these translation problems. Apparently, Zaid’s noticeable awareness of potential
problems and his tendency to employ a large number of problems-solving
strategies is the result of the evaluation of his translation against high standards.

Additionally, he proved to be the most successful problem-solver as 41(=58.6%)

196



of his use of problem-solving strategies ended up in successful solutions to
problematic lexical items;

b) He displayed an exceptional behaviour in relation to the editing process. He is
one of the few subjects who produced a preliminary draft and consequently
produced a final translation in which he introduced some changes with the aim of
improving the quality of the translation. This behaviour may indicate that he has
production goals in mind; that is, he takes the target audience into account. He
used different types of editing, such as outright correction in the writing stage in
dealing with surface inconsistencies, delayed changes to some inadequately solved
problems in the editing stage, and a final evaluative reading to check the
coherence of the TT. Here it can be said that Zaid’s use of a draft may
corroborate Seguinot’s (1991) finding that some excellent subjects produce
prefatory drafts, while others do not;

c) He used monitoring (i.e. a verbatim repetition of a SL item) with apparently two
purposes in mind: (a) to work as a mnemonic aid in an attempt to retrieve
potential equivalents and (b) to force the spontaneous production of an interim
translation solution (Kiraly, 1995:76) and b) to hold the text together;

d) He behaved in a way which gives an impression of a highly efficient dictionary
user who knows how to successfully extract information from the dictionary. The
speed at which he used the dictionary was relatively high in comparison with the
rest of the subjects. Likewise, he showed a cautious attitude towards some of the
information offered by reference material and only on a few occasions did he take
the variants offered by the dictionary for granted without considering their
appropriateness. As pointed out earlier, most of his errors are attributable to the

inadequacy of dictionaries and not to a lack of competence or inexperience in
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dictionary use. He also showed a unique technique in using reference material;
that is, using both the bilingual and monolingual dictionary in a complementary
fashion, with the objective of ensuring the appropriateness of the information
provided by the reference material under consultation.

e) He indicated some textual-awareness as manifested by his explicit remarks about
the contextual unsuitability of some proposed TT equivalents which led to the
refinement of these variants. He also made some use of contextual cluesin
inferring information which ended in successful solutions to translational
problems;

f) He drew successfully on his world knowledge and translation intuition in dealing
with some problematic lexical items. The most revealing example is his
exceptional understanding of the metaphorical meaning of the expression verbal
get-out- of-jail card, as he was the only subject who successfully interpreted it as
referring to the Monopoly game (i.e. the card for easy escape from a critical
situation);

g) He left a gap in the translation manuscript as an interim solution for insoluble
problems (e.g. some abbreviations), and in the closing stage of the translation task
performance provided ‘hit-or-miss’ TT equivalents as a last resort;

h) He demonstrated some dissatisfaction with dictionaries’ shortcomings,
particularly in dealing with abbreviations and technical terminology.

i) He exhibited a tendency to add synonyms and exegetic phrases in the TT to
compensate for any loss of information and to clarify potentially ambiguous
equivalents.

j) He developed a timesaving strategy, e.g. leaving corrections until the editing stage

as well as the abandonment of problem-solving strategies which he thought to
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waste time, as he worked against the clock. In general, he showed a relatively
good management of time.
k) He showed an evaluative attitude towards a number of proposed solutions for

translational problems.

6.2.2. Hameed

6.2.2.1.Global assessment

The evaluator of the present experiment rated Hameed’s final product as a marginally
adequate translation (i.e. in the 3 band on Kiraly’s scale), with various
mistranslations which reduced the overall quality of the translation. By and large, the
line of thought of Hameed’s end translation was partially clear, despite the fact that it
contained some vague elements, redundant information, free renditions and some

lexical gaps, which slightly affected the readability of the TT.

6.2.2.2. Error analysis

The following table 6.3 is an account of Hameed’s most serious erroneous translations
which significantly impaired the intended message of the STs. Here, it should be
borne in mind that, in addition to the serious errors listed in table 6.3 which had a far-
reaching effect on the communicative aspect of the translation, he made a number of
inaccurate renditions which had a minor effect on the overall contextual coherence of
the TT, e.g. additions and circumlocutions. The density of Hameed’s serious errors is
variable, ranging from only 2 errors in texts C, D, and E to 6 major mistranslations in
text F. Apparently, the share of errors in Hameed’s translation is dependent on the

number of potentially problematic items contained in the ST under translation:
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Table 6.3: Hameed’s main translational errors

Subject’s translation

Recommended translation

VA et &3t~ (car accidents) | w3 a4y (Virginia State)

B Battle of wills 31,y 55 (the power of will) | aé 4> g (a state of

challenge)

B Are you being sastocall dnzes cif o (are you | slbisstew o o (Are you
helped ready for help) being helped)

C Mucocutaneous heas oYsl  (NEIVOUS il oMl
reaction reaction) (Mucocutaneous

reaction)

C Minor fed ) 4 panll SU oY) (M@JOT | 35542 dalzs U)ot (Minor
Qastrointestinal organic disorder) digestive disorders)
disorders

D Unrestrained X1 - bl (extra ambition) | %2 Ja (free movement)
movement

D Bequeathed 542 (specified) &y (handed down)

E Miscommunication | Juat (lack of 4 ¢ s (misunderstanding)

communication)

E Get-out-of-jail card | .l o £ 54V 5 (the card 35l » z 9 * (escape from

for leaving the jail) a critical situation)

F Bias » (side) 544 (favouritism)

F Interlineal 4wy 2§ (descriptive i > a5 (literal translation)
translation translation)

F TT 0 Gabl s (target text)

F TL 0 < al (target language)

F ST 0 sall alll e (source text)

F Global ¢t ¥ 5 (complete ¢ls 34y (general
correspondence correspondence ) correspondence)

In translating text B, Hameed spend quite sometime in ample attempts to

disambiguate the meaning of the two recognised problematic units, ¥4 and battle of
wills. He initially made use of reference materials, but was disappointed by the
inadequacy of the dictionaries. He then made some semantic analysis and guessing
and ultimately provided two haphazard TT equivalents, which turned out to be serious
mistranslations. Judging from his protocols, Hameed failed to realise the

metaphorical use of battle of wills (a state of challenge), as evidenced in his search in
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the dictionary under the headword will and ultimately his choice of a relatively literal

version, i.e. i, (will). Additionally, Hameed’s lack of concentration led to the

misinterpreting of the expression are you being helped.

The limitations of the dictionary (i.e. the failure to list appropriate information),
coupled with the technical nature of text C made Hameed produce two random Arabic
equivalents of mucocutaneous and gastrointestinal which resulted in mistranslations
that seriously affected the readability of the TT.

In translating text D, Hameed’s failure to benefit from the adequate information in the
monolingual dictionary resulted in wrongly translating the problematic translation
units unrestrained movement and bequeathed into totally irrelevant Arabic
equivalents. That is, upon consulting the monolingual dictionary, Hameed
misinterpreted the definitions for unrestraint and bequeath and the result was two
mistranslations.

Regarding text E, Hameed erroneously translated two of the most important key units,
namely miscommunication and Get-Out-of-Jail card. As shown in the protocols, both
mistranslations were largely due to Hameed’s unawareness of the connotative use of
miscommunication (misunderstanding), as well as his unfamiliarity with the
metaphorical meaning of Get-Out-of-Jail card (escape from a critical situation). In
both cases, He faultily opted for one-to-one correspondences (i.e. literal translation),
and the result was serious translational errors that significantly impaired the intended
message contained in the ST, and consequently reduced the overall quality of the end
translation.

Text F contained most of Hameed’s errors, largely because of the highly problematic
nature of the text, particularly the abbreviated items whose translation proved

burdensome for all subjects. After realising the inadequacy of reference materials and
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the consequent insolubility of the problematic items 77, 7L, and ST, he decided to
leave them untranslated (i.e. he left a gap in the translation manuscript). Moreover,
the lack of close attention and the failure to properly deduce the meaning from

contextual clues led Hameed to inappropriately render bias (favouritism), interlineal

(literal) and global (general) as ;—~ (side) i.iny (descriptive) and .t (complete),

respectively.

6.2.2.3.Global behaviour

6.2.2.3.1.Translation processing

The analysis of Hameed’s protocols revealed that he employed two different
approaches in his translation processing of the STs. First, he read through the entire
ST as a preparatory process so as to gain a general sense of the text, to be followed by
a lengthy writing stage which included identifying and solving translational problems
via problem-solving strategies, and finally an evaluative reading of the final
translation. The second approach was translating the ST orally as a preparatory stage,
dealing with problematic lexical items as they arose (i.e. using problem-solving
strategies), to be followed by a short writing stage and eventually an evaluative
reading of the TT to check its readability and detect inconsistencies.

As far as editing is concerned, in addition to the evaluative reading of the TT,
Hameed used outright correction in the preliminary and the writing stages, as well as
a delayed revising at the closing stage of the translation process, yet on the whole,

such processes had little influence on the quality of the end translation.
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6.2.2.3.2.Patterns of behaviour

The following are the main observable patterns of behaviour of Hameed during his

task performance:

a) He displayed some degree of sensitivity to translation problems, as evidenced by
the large number of identified problematic items (40 problems) as well as the
ample use of problem-solving strategies (68 instances);

b) He exhibited a moderate context-awareness, as manifested by his rejection of a
number of proposed translations on the grounds that they did not suit the context
of the TT, as well as checking familiar lexical items in reference materials for
secondary meanings that could be contextually more appropriate;

c) He showed a tendency to add variants and descriptive phrases in the translation
manuscript, seemingly with the objective of clarifying ambiguous units or
compensating for any loss of information. Evidently, with such an attitude, the
quality of Hameed’s end translation slightly turned out for the worse. A revealing
example that illustrates the negative effect of such a course of action is the
addition of redundant information upon rendering the first sentence of text D, as
shown in the following back-translation:

ST: Rare is the American who has not dreamed of dropping

whatever he is doing and hitting the road.

TT:adol 3af alo Ly alos o Jodb (ol 03405 4 LS Wl ad L 3

Back-translation: It is rare to find an American who has not
dreamed of leaving his work and going on a journey that fulfills his
dreams.

The above back-translation obviously exemplifies Hameed’s typical preference for

circumlocution, an attitude that doubtlessly reduces the quality of the translation.
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Here, Hameed showed an unfaithful attitude towards the ST by superfluously

adding the phrase «y-i 32¢ (fulfills his dreams) which did not exist in the ST;

d) He showed an evaluative attitude towards the translation of individual units as
well as the end product. He seemed unsatisfied with the quality of his translation,
and attributed this to the inadequacy of reference materials, particularly the
bilingual dictionary;

e) He displayed a generally competent use of dictionaries despite his occasional
misuse and explicit remarks of frustration as regards the shortcomings of

reference materials.

6.2.3. Ali

6.2.3.1.Global assessment

Ali’s end product was rated by the evaluator of the present study as a barely adequate
translation (i.e. at the lower end of the 3 band of Kiraly’s scale), with a number of
serious errors which considerably affected the quality of the TT. Additionally, the
translation was considered too faithful to the ST, and this resulted in some odd

mistranslations as well as negatively affecting the contextual coherence of the TT.

6.4.2. Error analysis

As pointed out earlier, Ali made a number of serious mistranslations which notably
reduced the quality of the end translation. The following table (6.4) lists these errors
together with the recommended translations. The number of serious errors is variable,

ranging from one mistranslation in text C to five errors in text F:
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Table 6.4: Ali’s main translational errors

B VA

Subject’s mistranslation | Recommended translation

s1a(VA)

L5 1Yy (Virginia State)

B Battle of wills

oWy 33,1 5 ee (battle of
desire and determination)

£ - 3 (a state of

challenge)

C Mucocutaneous

bl sleah oxels (mucous

Ll oMels (Mucocutaneous

reactions membrane reactions) reactions)
D Rare », (Rare (a proper name)) | st (uncommon)
D Dropping b (causing to fall) o 3 (leaving)

D Hitting the road

g2l o (to collide with
the road)

Al (travel)

Restless

) ) ete (nEIVOUS)

i~ ,(on the move )

E Miscommunication

b Sy (faulty

¢ ¢ 5o (misunderstanding)

communication)
E Explain away = (expressing) o (justify)
E Get-Out-of-Jail 0 35l p 79+ (escape froma

card critical situation)

F Extreme i > 28 (endmost)

F Bias s (favouritism)

F Interlineal s on a5 (between i > aa ;5 (literal translation)
translation lines)

F TT oyid) il w0 (teaching | Cadiall a5 (target text)

target language)
F ST bl &l ., (teaching Jhall sl e (source text)

source language

As can be seen in table 6.4, Ali produced a total of 15 major translational errors which

had a far-reaching effect on the quality of his end product.

In text B, for instance, Ali resorted to the strategy of transliteration in his attempt to

find an equivalent for the problematic abbreviation V4. The employment of this

strategy came after the unsuccessful use of reference material, and the result was a

mistranslation that led to the impairment of the intended message of the ST lexical

items (i.e. Virginia State). Moreover, Ali failed to realise the figurative use of battle

of wills when he opted for a word-for-word rendition, which failed to convey the
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intended meaning (i.e. a state of challenge), consequently reducing the readability of
the TT.
Text D, on the other hand, provides a striking example of the effect of lexico-semantic

errors on the quality of the translation. Prior to translating the first sentence of the

text, Ali commented: “i_~. « 5" « _u” (there is no difficult word), a remark which

demonstrates Ali’s insensitivity towards potentially problematic lexical items. This
unwary behaviour resulted in the production of three odd errors which significantly
reduced the quality of the translation. Initially, Ali mistook the word rare for a proper
name and clumsily transferred this into the TL. He then failed to understand the
intended meaning of the lexical item dropping (i.e. leaving), and literally perceived it
as causing to fall, a faulty interpretation which he transferred into the TT,
consequently resulting in the introduction of an irrelevant TT equivalent that distorted
the intended message. Once again, Ali failed to realise the metaphorical denotation of

the idiom hit the road (travel), as manifested by his hasty literal rendition which led to

the production of an absurd TT equivalent (i.e. skl ks, = literally translated as to

collide with the road). To further illustrate the effect of above three errors on the
quality of translation, we may consider the following back-translation of Ali’s
rendition of the first sentence of Text D:

ST: Rare is the American who has not dreamed of dropping

whatever he is doing and hitting the road.
Gl 5 ol dledy 5 2 gl Blasl (e Y (Sl ) 25 TT
Back-translation: Rare is an American man who does not dream of

pulling down whatever he is doing or colliding with the road.

As can be seen in the above back translation, the three errors which Ali made in his

translation of the first sentence of text C resulted in a total distortion of the intended
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message in the ST, and ultimately the reduction of the quality of the translation as a

whole.

Translating the word restless (text D) as a1 ) eas (nervous) is also another erroneous
literal rendition of the intended meaning in the ST (i.e. 4\~, = on the move).

The rest of Ali’s errors are the result of either a faulty word-for-word rendition (i.e.
miscommunication, explain away, interlineal), unjustified omission (i.e. verbal get out

of jail card, extreme, and bias), or a haphazard misjudgement (i.e. TT and ST).

6.2.3.3.Global behaviour

6.2.3.3.1. Translation processing

The analysis of Ali’s protocols yielded the result that his progression through the ST
falls into two main stages, namely the writing stage and the editing stage. Regarding
the preparatory stage, Ali seems to have the tendency to start the translation process
directly without reading through the ST as a preliminary step to gain a general sense
of the subject matter. Here, it is fairly safe to assume that the absence of a
preliminary stage in Ali’s translation processing may have increased his unawareness
of the subject matter and potential problems, and consequently reduced the quality of
the translation. The greatest part of the translation task (approximately 90%) was
carried out during the writing stage, e.g. employing problem-solving strategies and TT
production. As for the editing stage, this represented only a minor phase of the
translation process and was confined to the addition of alternative variants at the
closing stage of the translation process. Despite the fact that Ali’s addition of
alternative equivalents at the editing stage was aimed at improving the end translation
quality, the evaluation of his end product revealed that his editing did not enhance the

quality of the translation in any way, but rather worsened it in some instances.
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6.2.3.3.2.Patterns of behaviour

The most detectable patterns of Ali’s global behaviour during his task performance

are as follows:

a) He demonstrated a low degree of sensitivity towards potential translation
problems. He also showed unjustified overconfidence as regards his familiarity
with meanings of problematic lexical items. In the majority of cases, Ali
carelessly considered faulty one-to-one correspondences for potential problematic
units, e.g. collocations, without paying adequate attention to the appropriateness
of his proposed translations;

b) He showed little interest in the contextual appropriateness of his translation, as
manifested by the fact that he took most of his proposed TT equivalents (and
dictionary definitions) for granted without assessing them against the context of
the ST and the TT. He also paid little attention to the readability of the TT; e.g. he
did not read his end product upon finishing the translation task. This behaviour
seems to be the result of approaching the translation task with comprehension
goals in mind, along with having little interest in the coherence of the TT.

c) He showed some inefficiency in his use of reference materials, e.g. searching for
the meaning of a lexical item under a wrong headword, failing to benefit from
adequate information, readily accepting dictionary equivalents without checking

their contextual appropriateness, etc.

6.2.4. Thamir

6.2.4.1.Global assessment
The evaluator general assessment of Thamir’s overall translation resulted in rating his

end product as a barely adequate translation (i.e. at the very bottom of the 3 band on
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Kiraly’s scale), with various lexico-semantic errors. The quality of his translation was

variable, depending on the number of serious mistranslations as well as the overall

coherence of the TT. On the whole, the line of thought was barely clear, for it

contained a number of vague and inaccurate translations, as well as some lexical gaps

in the translation manuscript.

6.2.4.2.Error analysis

Table 6.5.below illustrates Thamir’s major translational errors which significantly

impaired the communicative aspect of the end translation:

Table 6.5: Thamir’s main translational errors

B VA

e300 (expert
administration)

Subject’s translation Recommended translation

L 3 &Y,y (Virginia State)

Battle of wills

331,V o 3 e (battle with
will)

£ - 3 (a state of challenge)

Mucocutaneous
reactions

‘.sbl;'v.ll sl HJLG_ZJ\

(inflamed mucous
membrane)

wil> ol (mucocutaneous

reactions)

C Blood disorders

¢t ki ¢ L) (high blood
pressure)

¢ bl kot (blood disorders)

C Minor

0

5342 dabas Ul kol (minor digestive

gastrointestinal disorders)
disorders
C Hepatic igxdt oluss (loss of aSU ou kst (hepatic disorders)
disorders appetite)
Dropping Js (failure) o S~ (leaving)

D Hitting the road

AW e e (TO cause
harm to others)

A (travel)

D National

0

ek (national)

E Miscommunicati
on

communicating)

¢4 ¢ 5 (misunderstanding)

E Missed the
wedding

ot s (loss of

contact)

zhs a4 (failed to attend the
wedding

E Get-Out-of-Jail
card

0

&b e zsH (escape from a
critical situation)

Bias

5441 (favouritism)
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Text | ST unit Subject’s translation Recommended translation
F Extreme 0 x> ail (endmost)

F TT TT bl e (target text)

F ST ST salt ll e (Source text)

Table 6.5. shows clearly that Thamir produced a total of 16 serious mistranslation

which had a far-reaching consequence on the quality of the translation, i.e. reducing
the quality of the end product.

In translating text B, for example, two major erroneous translations were detected,

namely translating VA as .33, (expert administration) and battle of wills as p» & e
sy (battle with will). Based on the analysis of his protocols, Thamir’s faulty

rendition of VA was the result of his misplaced trust of the contextually unsuitable
information provided by the dictionary (i.e. Veteran Administration). Mistranslating
battle of wills, on the other hand, resulted from Thamir’s unawareness of the
figurative use of this unit (i.e. a state of challenge), as manifested by his hasty
selection of a faulty one-for-one correspondence.

In translating text C, Thamir found most of the medical lexical items (e.g.
mucocutaneous, blood disorder, gastrointestinal, and hepatic disorder) unfamiliar.
Therefore, he sought help from dictionaries but they proved unhelpful in all cases of
consultation. Eventually, He depended on his translation intuition, and haphazardly
guessed the meaning of the problematic medical terminology (except for
gastrointestinal which he left untranslated), but his TT equivalents turned out to be
inappropriate.

Upon realising the problematic nature of dropping and hitting the road in text D,
Thamir immediately initiated a dictionary search. In searching for the potential

meaning of dropping, the dictionary offered Li., (fall), among other variants, which
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Thamir instantly rejected on the grounds that it was unsuitable for the present context.
He then erroneously guessed the intended meaning and randomly provideda TT

equivalent (s failure), which turned out to be totally irrelevant. Likewise, his search

for the meaning of hit the road proved unsuccessful. As observed in his protocols,

Thamir realised the inappropriateness of a literal TL version of the idiom, as

manifested by his comment: “s k)l o 2 ¥4 » L" = “it is impossible to say to beat the

road.” However, despite such context-sensitivity, he failed to provide an appropriate

Arabic equivalent, and opted for a ‘hit-or-miss’ version, ;1,5 . = t0 cause

harm to others, unquestionably, an inadequate translation.
The unawareness of the connotative meaning of the key word miscommunication (i.e.
misunderstanding) in text E, led Thamir to hastily provide a faulty literal Arabic

version (J—a lack of communication), an action which significantly impaired the

intended message of the ST. Additionally, the lack of concentration caused Thamir
to misinterpret the straightforward phrase missed the wedding, and consequently to
introduce an erroneous translation. In translating the metaphor Get-Out-of-Jail card,
despite the ample employment of problem-solving strategies, Thamir failed to deduce
the figurative meaning of this problematic unit. He therefore rejected the idea of
proposing a word-for-word Arabic equivalent for this metaphor, because of its
contextual inappropriateness (see example (86) in section 5.6.10), and decided to
leave a gap in the translation manuscript.

In translating text F, Thamir’s failure to efficiently extract the meaning of bias and
extreme from the monolingual dictionary, made him again resort to the strategy of
avoidance (i.e. leaving a gap in the translation manuscript), accordingly reducing the

readability of the TT. In like manner, the inadequacy of the dictionary in failing to

211



provide any information on the abbreviations 77 and ST led Thamir to erroneously
resort to the strategy of transliteration, thus producing inappropriate Arabic

equivalents that are doubtlessly incomprehensible to the Arabic readership.

6.2.4.3. Global behaviour

6.2.4.3.1.Translation processing

Thamir’s translation processing was carried out in only one exhaustive stage, namely
the writing stage. This entails that he did not show any preliminary phase (e.g.
reading the whole ST for a general sense of the subject matter), nor he did introduce
any post-writing stage such as evaluating TTs for improvements. On the whole, his
approach to the ST is to directly translate sentence by sentence, interrupting the flow
of his translation whenever a problematic item is detected and employing problem-

solving strategies to bring about solutions for translational problems.

6.2.4.3.2. Patterns of behaviour

Based on the analysis of Thamir’s protocols, the following are his main patterns of
behaviour:

a) He showed a reasonable sensitivity towards translational problems, as
evidenced by the fact that he detected most of the potentially problematic
lexical items. In most cases, he seemed irritated by encountering difficult
translation units, especially the abbreviated items;

b) He displayed some degree of context awareness, as manifested by his rejection
of some proposed translations, because they did not sound right in the given
context. In some cases, such context-sensitivity made him leave some
insoluble problematic items untranslated, instead of introducing random

equivalents that would be contextually inappropriate. The most striking
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example is his decision to reject a word-for-word correspondence for the
metaphor verbal Get-Out-of-Jail card, and to opt for leaving a gap in the

translation manuscript. Thus, to this effect he commented: “akd BUa, J yanr 2 L
Ll VY tale L el 0 - 4 " = it is impossible to say an oral card for getting out

of jail.. all we can do is leave it out..”). However, despite his evaluative
attitude towards individual units, he did not assess the contextual coherence of
the whole TTs;

¢) He demonstrated a moderate efficiency in consulting reference materials.
Examples of inefficient use are a) readily accepting inappropriate equivalents,
b) searching under the wrong headword, and c) failing to benefit from
appropriate information in the dictionary. Additionally, he only occasionally
checked the information provided by the monolingual dictionary in the

bilingual dictionary

6.2.5. Khalid

6.2.5.1. Global assessment

By and large, Khalid’s end product was rated as a poor translation (i.e. in the 2 band
on Kiraly’s scale), with a large number of inconsistencies. It contained a number of
extremely irrational mistranslations which significantly reduced the overall quality of
the translation. Apparently, the comprehension-orientedness of Khalid led him to
produce an inadequately interlineal translation; i.e. he did not consider the
appropriateness of his TTs, but was more concerned with understanding the meaning
of individual units in the ST. As a result, the line of thought in Khalid’s end

translation was notably incoherent, particularly in text F.
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6.2.5.2.Error analysis

table

The following

significantly reduced the quality of the end translation:

Table 6.6: Khalid’s main translational errors

ST unit

Biomedical

Subject’s translation

uyl e (medicine
manufacturer)

illustrates Khalid’s main lexico-semantic errors which

Recommended translation

b & (medical technician)

VA

0

L5 &Y y(Virginia State)

Put on hold

Jsia i (the line is busy)

it ek (put on hold)

Battle of wills

(@) (V58 &S e (battle of
determinations (wills)

£ W~ 3 (a state of
challenge)

Mucocutaneous
reactions

»-Se LT (negative effects)

Ll oMl (mucocutaneous

reactions)

Rare

2, (Rare (a proper name))

,°b (uncommon)

Dropping

b ,i. (falling)

o L (leaving)

Hitting the road

2 o et (harmonised
with the road)

Al (travel)

Souls

c's,f (spirits)

o4 (people)

Miscommunication

(bt B pae) JLas¥i pae (nON-
communication
(misconnection))

¢4 s (misunderstanding)

Missed the wedding

U, pa> o 4(did not
neglect attending the
wedding)

s 2% [ (missed the
wedding)

Without assigning
responsibility

(indifference)! Sy s
(a33-d4 ;2 eas not feeling
responsibility)

adysdi Ul oy (Without
assigning responsibility)

Verbal Get-Out-of-
Jail card

dghidl el e 2 5 B (the
oral card for getting out of
jail)

&b e 34 (escape from

a critical situation)

Bias

o 41 (deviation)

»# (favouritism)

SL

51wl (second language)

2l adh (source language)

Interlineal
translation

oA sl cwb aa 5 (the
translation of what is
between the lines of texts)

i >~ aa ; (literal translation)

TT

S s~ (telegraphic
transfer)

b b e (target text)

ST

&M <3 (official time)
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As can be seen in table 6.6, in translating text B, Khalid produced four major
mistranslations, which had a far-reaching effect on the readability of the TT, although
to varying degrees. Consequent to identifying biomedical as a translational problem,
Khalid checked the dictionary but without success. He then proposed a relatively

adequate equivalent (i—b >l ~ae = medical machines technician) which he deduced

from the text, but unconfidently rejected it and haphazardly settled on an

inappropriate TT equivalent (i— sl _as = medicine manufacturer). Regarding V4

(Virginia State), Khalid immediately resorted to the monolingual dictionary which
provided veteran administration as a definition of the abbreviation. He readily
accepted the dictionary’s information, but at a subsequent stage of the translation
process crossed it out and decided to leave a gap in the translation manuscript.
Besides, Khalid’s unfamiliarity with the idiomatic meaning of put on hold resulted in
a misinterpretation of the intended message and in carelessly proposing a faulty
meaning (i.e. the line is busy) without considering its contextual appropriateness. By
the same token, Khalid’s unawareness of the metaphorical use of barttle of wills (a
state of challenge) resulted in erroneously providing a word-for-word Arabic

equivalent (oM ) o—t1¢ 25 . = battle of determinations (wills)), a translation which

significantly distorted the intended message in the ST.

In text C, the only major error was the result of Khalid’s lack of concentration as

manifested by his random provision of a TT equivalent (negative effects 2.5 ,t) for

mucocutaneous, without even consulting the dictionary.
In translating text D, Khalid’s comprehension-orientedness and context-insensitivity
resulted in producing four major mistranslations that dramatically impaired the

intended message of the ST. First, he hastily mistranslated the word rare
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(uncommon) into a proper name, without considering its suitability in the given
situation. Apparently, Khalid’s misinterpretation of rare resulted from his
unfamiliarity with the possibility of subject-predicate inversion in English and the

occurrence of the predicate at the start of the sentence. Second, he carelessly

translated dropping (leaving) as a faulty literal equivalent (&,=. falling) without

evaluating its apparent contextual inappropriateness, seemingly because falling was
the first meaning that came to his mind. Third, his lack of judgement as well as the
unfamiliarity with the idiomatic meaning of hit the road (travel) led him to

irrationally provide a haphazard Arabic equivalent (s k)l pr pnit = harmonised with

the road) which hampered the ST intended massage. Fourth, he incautiously

translated souls (people) as a faulty TT equivalent ('s,f = spirits), apparently because

of his ignorance of it polysemous nature as well as his context-insensitivity. Here, a
back-translation of the first sentence of text D will illustrate the extent of the effect of
Khalid’s mistranslations (and context-insensitivity) on the quality of the translation:

ST: Rare is the American who has not dreamed of dropping what he

is doing and hitting the road
TT: Gl pe gt L o Jos Logr b yidly st § sl o llay Sl plloas o
Sy 1
Back-translation: Rare is an American term for the one who has
not dreamed of falling whatever he does or how much he
harmonised with the road which he follows.
Similarly, Khalid’s production-carelessness and context-unawareness resulted in four
major erroneous translations in text E. First, he failed to realise the connotative

meaning of miscommunication (misunderstanding), and naively opted for a literal

version (Jta¥ pas = lack of communication) which dramatically impaired the intended
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ST message. Second, his lack of concentration resulted in a misinterpretation of the
simple phrase missed the wedding, and consequently in providing an irrelevant TT
equivalent. Third, in like manner, he misinterpreted the phrase without assigning

responsibility (blaming) and carelessly provided arandom translation which turned

out to be an unfitting TT equivalent (i.e. 23,3t , ;2 pis = not feeling responsibility).

Fourth, Khalid’s context-insensitivity as well as his unawareness of the metaphorical
use of verbal Get-Out-of-Jail card made him settle on an erroneous word-for-word
correspondence. As a result, he produced an extremely odd translation which
significantly distorted the ST message (easy escape from a critical situation) and
reduced the overall quality of the translation.

Text F was by far the worst of Khalid’s end translations, mainly because of the
number of major errors as well as its extreme contextual inaccuracy. Here, in addition
to his context-insensitivity and production-carelessness, Khalid’s misuse of the
dictionary contributed significantly to the worsening of his translation. For example,
upon consulting the bilingual dictionary to search for the meaning of bias, Khalid read

out only two variants 3, < and j—., despite the inclusion of other variants (i.e.
o3, —4,812), and hastily selected <., (deviation) which does not suit the given

situation (i.e. favouritism). That is, his misuse of the dictionary is manifested by his
failure to read out and consider all the variants listed by the dictionary, which

included the appropriate equivalent (;£). By the same token, Khalid’s inefficient use

of reference materials resulted in a mistranslation of the lexical item interlineal
(literal). This is because he readily accepted the information of the monolingual
dictionary (i.e. inserted between the lines of a text) without considering its easily

observed contextual inappropriateness. Besides, he clumsily accepted the dictionary’s
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definitions for the abbreviated items 77T (target text) and ST (source text) which are
contextually unfitting; i.e. telegraphic transfer for 77 and standard time for ST.

Hence, his unjustifiable trust of reference materials without considering the given

context, resulted in producing two odd translations, s J,and s ) <34, which

significantly impaired the ST message, accordingly reducing the readability and
overall quality of the end translation (c.f. the example (49) in section 5.6.1.3.).
Finally, the lack of concentration, coupled with context-insensitivity, resulted in

Khalid’s random mistranslation of the abbreviated item SL into the contextually

unsuitable Arabic equivalent a2 (second language).

6.2.5.3. Global behaviour

6.2.5.3.1. Translation processing

The analysis of Khalid’s protocols revealed that he did not have a preliminary stage
(e.g. reading the entire ST for a global sense of the subject matter or identifying and
dealing with problematic items), and that his approach to the ST was to directly
translate unit by unit. On the whole, his translation processing can roughly be divided
into two stages: 1) the writing stage which is the main run-through, as it includes the
largest part of the translation task performance,i.e. ST comprehension processing,
problem identification, employment of problem-solving strategies, and TT
production; and 2) the relatively short stage of editing at the end of the translation
process, such as adding alternatives and crossing out some TT items. Although his
editing stage was aimed at improving the translation, the analysis of the end product
revealed that his editing activities had little effect on the overall quality of the

translation.
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6.2.5.3.2.Patterns of behaviour

The following are Khalid’s main observable patterns of behaviour during his

translation task performance:

a) He showed a reasonable degree of sensitivity to translational problems, as
evidenced by the large number of identified problematic items (=47 problems).
However, despite the large share of recognised problems, he showed a low rate of
success as a problem-solver, managing to solve only 18 problems;

b) He exhibited alow degree of context-awareness, as manifested by the fact that he
took his proposed translations for granted, without testing them against the
context. Additionally, he was comprehension-oriented, as he had little interest in
the readability of his poorly translated TTs;

c) He displayed a great deal of inefficiency in his use of reference material. For
example, he naively viewed the dictionary as the final authority; e.g. he readily
took dictionary variants for granted. He also showed a tendency to read out only
part of the dictionary’s information, and to select the first equivalent. He searched
for the same lexical item more than one time in the same dictionary. The speed at
which he consulted the dictionary was fairly slow;

d) He displayed a relatively low foreign-language efficiency, as manifested by his
search for potentially neutral and easy vocabulary (e.g. continent), as well as his
occasional misinterpretation of the definitions in the monolingual dictionary;

e) He demonstrated a tendency to add redundant information, e.g. providing
alternatives for a number of TT lexical items, as well as adding irrelevant
information for which there was no ST equivalent. This attitude may reflect some

lack of confidence in his understanding of these translated items. Examples of

this are:
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1- unrestrained = (b yuae pb—s5342 pf) sgin pb

2- miscommunication = (Ll 3 pas) Jlai¥l pie

3- wills = (st )y (¢

4- without assigning responsibility = (aJy3-1b sl pas)y SISV pae

5- broad =(gwty) etz

6.2.6. Hasan

6.2.6.1. Global assessment

The investigator of the present study rated Hasan’s end product as a poor translation
(i.e. in the 2 band on Kiraly’s scale), with many major errors that reduced the overall
quality. On the whole, Hasan’s translation was ST biased; that is, he was notably
comprehension-oriented and too faithful to the ST, as evidenced in his production of
many faulty word-for word correspondences. The line of thought in the TTs was
incoherent and sometimes misleading, as it contained a large number of deficient

translations which impaired the intended messages of the STs.

6.2.6.2. Error analysis

Table 6.7 below lists Hasan’s major translational errors which had a far-reaching
effect on the quality of his end translation. A total of 23 serious errors were identified
in Hasan’s end translation. In addition, Hasan made some minor mistranslations that
slightly affected the readability of the TTs, e.g. circumlocutions and slightly

inaccurate renditions.
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Table 6.7: Hasan’s main translational errors

Subject’s translation Recommended translation

Biomedical

il o 5% o5 (Young man
for medical equipment)

b i (medical technician)

VA

s> (charity)

Lz b 1Yy (Virginia State)

Battle of wills

r.ﬂ)',F S ey lasl e (ba‘[ﬂe
of nerves and wills)

£ - 3 (a state of
challenge)

A state of
disbelief

(unbelievable loss of

control)

shadl pas s - 3 (a state of
disbelief)

Mucocutaneous
reaction

NSO
(maltkukotuos symptoms)

Ll Yl (mucocutaneous

reaction)

Minor
gastrointestinal
disorders

Jlaalily fulor 5302 Ol ol
(disorders minor
gastrointestinal)

3402 Eadisa oWkl (Minor
digestive disorders)

@

Hepatic disorders

iy, o kel (lung disorders)

150 o kot (hepatic
disorders)

Rare

», (Rare (a proper name))

,t uncommon)

Dropping

ana (weaken)

o S (leaving)

Hitting the road

a .al il (to take the hit)

Al (travel)

O| O| 0| T

Unrestrained
movement

uyie 3 >~ (accidental
movement)

4,4 Jadi (free movement)

Souls

c's)i (spirits)

A3 (people)

Restless

iz (tired)

4>, (on the move)

Populated

5 45 1,0y (made popular)

1, (inhabited)

Miscommunication

wblis (boycott)

¢ ¢ 5 (misunderstanding)

Clients

J5» (lawyer’s clients)

o4 (customers)

Extreme

< bz (fanatic)

x5 ail (endmost)

Bias

< - ( deviant)

;e (favouritism)

bl o ml™ m gl Ol g

Interlineal
translation

ik aa 5 (implicit
translation)

i~ ax; (literal translation)

SL

SL / auy,ali 2l (the studied
language)

aloY1 ) (source language)

TL

wlh a5 (language
translation)

<ad il (target language)

ST

i ax ' (secondary
translation)

LoVt all ai(source text)

TT

o (teacher)

bl s (target text)

Global
correspondence

S\« (international

similarity)
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In translating text B, Hasan produced 4 grave translational errors, which significantly
hampered the intelligibility of the TT. In translating biomedical, Hasan employed
various problem-solving strategies (i.e. dictionary consultation, word-segmentation,
semantic analysis, and solution-deferment), but his ample attempts to disambiguate its

potential meaning (medical technician) proved unsuccessful. Consequently, Hasan

depended on his intuition and provided a ‘hit-or-miss’ TT equivalent (&l <1y ), a

translation which doubtlessly does not make sense to the Arabic readership. In like
fashion, Hasan’s total unfamiliarity with the abbreviation ¥4 made him employ
different types of problem-solving strategy which once again proved useless.
Therefore, he erroneously guessed its meaning and haphazardly provided a faulty TT

equivalent (s,—= = charity) which recklessly twisted the intended message of the ST

(i.e. Virginia State). Furthermore, Hasan’s inefficient use of reference material as
well as his perceptible unawareness of the metaphorical use of battle of wills (i.e. a
state of challenge), as evidenced by his search for the meaning of its individual

components, resulted in the hasty production of a faulty word-for-word Arabic

equivalent (i.e..—'; i~y clasl o~ = a battle of nerves and wills), which failed to

convey the intended message of the ST. As for the inaccurate rendition of the

straightforward lexical item disbelief as ity » & ol_asl 0lai (unbelievable loss of

control), this was the result of Hasan’s misplaced trustin his understanding of its
meaning as well as his tendency to add unjustified additional information (i.e. adding
W yhan ).

The technical nature of text C, coupled with the inadequacy of reference material (i.e.

the dictionary’s failure to provide adequate information on technical terms), resulted

in producing three major mistranslations that significantly impeded the readability of
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the TT. Here, upon realising the insolubility of the translational problems,
mucocutaneous, gastrointestinal, and hepatic, Hasan irrationally decided to
transliterate mucocutaneous and gastrointestinal into Arabic, and to provide a random
TT equivalent for hepatic, consequently providing erroneous Arabic equivalents that
make no sense to the Arabic readership

By the same token, Hasan’s lack of concentration, inefficient dictionary use, and
context-insensitivity led him to produce 7 major errors in translating text D. First, he
misinterpreted the word rare as a proper name, mainly because of its unfamiliar

position (i.e. as a fronted predicate) within the sentence as well as its capitalised

initial, as evidenced by his remark “ .1 Wsts capital ¢ .= J i = the first thing is capital,
so it is a name.” Second, he incorrectly translated dropping as .. (weaken), a

mistranslation which resulted from his inefficient use of reference material when he

rejected the appropriate dictionary equivalent ,— =i (leaving), and irrationally
selected .+~ ~=, without considering its contextual appropriateness in the given

situation. Third, Hasan’s unawareness of the idiomatic use of hit the road, as
evidenced by his search in reference material for the meaning of its individual
components, coupled with his apparent comprehension-orientedness, resulted ina

hasty production of a totally inappropriate translation (a =) i = to take the hit) that

significantly impaired the intended message of the ST (i.e. travel). Fourth, in
translating the adjective unrestrained, Hasan failed to benefit from the dictionary’s

adequate information when he rejected the appropriate variant s.as ¢ (unrestricted)
and randomly picked the unfitting variant i, (accidental) without considering its

contextual unsuitability, thus resulting in an erroneous translation. Fifth, his
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unawareness of the polysemous nature of soul, together with his context-insensitivity,
led him to misinterpret its intended meaning (people) and to provide a contextually

inappropriate TT equivalent, i.e. 1,0 (spirits). Sixth, mistranslating restless as iz

(tired) is also the result of his lack of evaluation of contextual appropriateness of his

proposed translation. Seventh, the erroneous translation of populated as 451y

(made popular) was the result of Hasan’s lack of close attention, as evidenced by the
fact that he mistook the lexical item populate for the word popular.

In translating text E, the use of miscommunication to denote misunderstanding proved
troublesome to Hasan. Therefore, after unsuccessful semantic analysis, he resorted to
the dictionary which provided no information. As a result, he irrationally decided to
opt for a ‘hit-or-miss’ interpretation of this problematic item, consequently

introducing an inappropriate TT equivalent (i.e.i—bl boycott), as evidenced in his

comments: “[checking the dictionary]isblis ..cldat w5 Jlai¥i ey U] alalt gzad L " = <]

bhl

did not find it. It could be bad communication or severance of relations.. boycott.
Additionally, Hasan’s comprehension-orientedness as well as the misuse of reference

material resulted in erroneously translating the word client (customer) into the

contextually unsuitable TT equivalent, J—s,. (lawyer’s client). Here, although the
bilingual dictionary provided o,—;,JS s .U as potential equivalents for client, Hasan
clumsily ignored o,—;, and chose Js', despite its apparent TT collocational mismatch
with the preceding lexical item, ~L— (seller). Again, this deviant behaviour proves

Hasan’s context-insensitivity.
Regarding text F, Hasan produced his worst translation in terms of translation quality,

as evidenced by the large number of major mistranslations (=8 errors) and accordingly
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the unacceptable readability of the TT. In translating extreme and bias, for example,
Hasan failed to benefit from the adequate information of reference material when he
incautiously rejected appropriate equivalents and incorrectly favoured the unsuitable
variants without testing them against the context. On the other hand, in translating the
abbreviated items, SL, TL, ST, and 77, reference material proved useless, as it
provided no information on these problematic items. As a result, Hasan depended on
his translation intuition and erroneously guessed their meanings, consequently
producing improper TT equivalents, which substantially impaired the quality of his
end translation. Finally, Hasan’s unawareness of the collocational meaning of global
correspondence (general equivalence), as well as his observable lack of evaluative
attitude towards the contextual appropriateness of his proposed translations, resulted
in faultily producing an odd Arabic collocational mismatch, when he translated global
correspondence between the contextual units into the faulty word-for-word Arabic

equivalent, iad ol Je olis (international similarity between the contextual

units).
Here, to illustrate the extensively negative effect of Hasan’s major lexico-semantic

errors on his end translation quality, consider the following back-translation of his

translation of text F:

ST:

(a) At the extreme of SL bias is interlineal translation, where the TT
does not necessarily respect TL grammar, but has grammatical
units corresponding to every grammatical units of the ST. (b) At
the extreme of TL bias is completely free translation, where
there is only a global correspondence between the textual units

of the ST and those of the TT.
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TT:

Ay Ay Of 8,48l ed pope OF o 3 Bn a2 5 e O3 lans S, SL 314 of
SL a3 a2 s0m y J alaze 402 Oliom y 8 Gl s SOy gyl

A I o L Moy Ul UsLes s OF o 3 aillan 3 22 5 g aalll 2 5 3 2N
o Al oAl B WSy s 2 A 3 B

Back-translation:
The deviation of SL in an extreme way is an implicit translation,
where the teacher does not necessarily follow the rules of the

studied language, but the same language has syntactic units

corresponding to each syntactic unit in the second language SL.
The deviation in translating the language is a completely free
translation, where there is one international similarity between the
textual units in the second translation and its counterparts in the
translated text.

As can be seen in the back-translation, Hasan’s misinterpretation of some ST lexical

items, particularly abbreviations, resulted in producing an incoherent TT which

undoubtedly failed to convey the intended message of the ST.

6.2.6.3.Global behaviour

6.2.6.3.1.Translation processing

Judging from his protocols, Hasan’s approach to the ST involves reading through the
entire text once with the objective of identifying problematic lexical items. During
this initial reading, the identified problematic units are dealt with spontaneously via
the employment of problem-solving strategies, particularly consulting reference
materials. This is followed by a writing stage, which includes dealing with previously
unsolved translational problems, as well as some irregular editing activities. On some

occasions, the translation is initially written in a form of a draft to be followed by a
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final translation manuscript with relatively few changes to the draft. Despite some
editing activities (e.g. outright correction, delayed corrections, and drafts), these
processes revealed no significant effect on the quality of the translation, i.e. they did

not improve the quality of TTs.

6.2.6.3.2.Patterns of behaviour

The following are Hasan’s main patterns of behaviour, which were detectable in his

protocols data:

a) He produced the most detailed protocols, and generated the largest volume of
problem-solving activities (=106 strategies). Despite this, he showed a low degree
of success as a problem-solver, as evidenced by the fact that only 36 uses of
strategies were successful and that he managed to solve only 11 (26.2%)
translational problems from a total of 42 identified problems;

b) He manifested a low degree of sensitivity to contextual appropriateness. On the
whole, he displayed a noticeable comprehension-orientedness and showed a great
deal of insensitivity to the readability of his TTs. He also showed a tendency to
provide a word-for-word correspondence for many problematic items, a behaviour
which resulted in many odd mistranslations.

c) He exhibited some degree of misplaced confidence as regards the translation of
some problematic items. In many cases, he drew inefficiently on his world
knowledge and translation intuition and produced erroneous translations.

d) He proved to be an inefficient dictionary user. For example, he made redundant
consultations, displayed a misplaced trust in the appropriateness of the
information in some dictionaries, and sometimes considered only part of the

information provided by reference material.
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6.2.7. Omar

6.2.7.1.Global assessment:

Omar’s end product was rated as a poor translation (i.e. in the 2 band on Kiraly’s
scale), with abundant mistranslated lexical items. It contained a number of odd
translations which significantly hampered the STs messages, and consequently

reduced the overall quality of the translation. In many cases, Omar’s translation was

erroneously ST biased; that is, he resorted to faulty word-for-word correspondence

without considering the appropriateness of the TT. The line of thought of the TTs

was invariably incoherent, and the readability was quite unclear.

6.2.7.2.Error analysis

Table

6.8. below illustrates Omar’s major mistranslation, together with the

recommended translations for these errors.

Table 6.8: Omar’s main translational errors

Subject’s translation Recommended translation

putting down the handset)

Halloween oy Y~ (Halloween)
B VA st 3 (VA) L 3 Y 4(Virginia State)
B Put on hold SSW Jlaivi (telephone call) | wwsWi e bz (put on hold)
B Determined z=7 (annoyed) s+ (resolute)
B Stick it out Wity e, (lifting and JUaiVt Joty (continues his

call)

Battle of wills

g_)\/,k-.by\ o lfju (battle Of

< 4 3 (a state of

disorder)
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unrest ) challenge)

B Are you being asldi il s (are you the hastew £ Ja (have you
helped helped) been helped)

C Drug = (anaesthetic) ¢ (medicine)

C Mucocutaneous is e b 52, (accidental yal- oMels (mucocutaneous
reaction reaction) reaction)

C Minor ol JUs 5ty el ellast pas 53402 dalas Ul ksl (Minor
gastrointestinal (inner gastrointestinal digestive disorder)
disorders



Text | ST unit Subject’s translation Recommended translation

C Hepatic disorders & A koY (movement 453 bl st (hepatic
disorder) disorders)

D Rare 2, (Raar (a proper name)) | st (uncommon)

D Dropping b4l (deterioration) o S (leaving)

D Hitting the road a3y by sz s (the one who | il (travel)
follows his road)

D Unrestrained i yis 05 > (accidental % Jadl (free movement)

movement movements)

D Souls cis)f (spirits) W (people)

D Restless 5 e (troubled) 41~ (on the move)

D National folklore | aLail vadw (our favourite &b i b1 (national
traditions) traditions)

E Miscommunication | b Sty (faulty 4 ¢ s (misunderstanding)
communication)

E Verbal Get-Out-of- | agish - sl (Jail’s verbal b s zaH (escape

Jail card card) from a critical situation)

F Bias 0 5u#) (favouritism)

F TT S Js2 (telegraphic Sl alll s (target text)
transfer)

F ST A <3 (record time) aloY all e (source text)

F TL (3 428l y A= aalh (the <adi i (target language)
foreign (targeted language)

Before describing the sources of Omar’s major translational errors in table 6.8, it

should be borne in mind that in addition to these errors, he made a number of less
serious mistranslations whose description falls outside the scope of the present study
as they only marginally affected the overall quality of the end translation, such as
circumlocutions (e.g. adding variants)

In text A, Omar left the lexical item Halloween untranslated without justifying this
action in his protocols. Regarding text B, he erroneously transliterated the
abbreviation VA4 into Arabic, mainly because the dictionaries which he consulted were
inadequate. Mistranslating put on hold on the other hand, was the result of Omar’s

unawareness of its idiomatic use, together with his apparent lack of concentration.
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His misplaced confidence as regards the potential meaning of determined resulted in

providing an erroneous Arabic equivalent (i.e.z#7— = annoyed). Moreover, upon

realising the problematic nature of the idiom stick it out, Omar resorted to the
dictionary but with no success. As aresult, he hastily depended on his translation
intuition and guessed its meaning, thus resulting in an inappropriate TT equivalent
which considerably distorted the intended meaning contained in the ST (i.e. to
continue his call). Similarly, the inadequacy of reference material, the unawareness of
the metaphorical use (i.e. a matter of challenge), and the noticeable contextual-

insensitivity made Omar resort to a haphazard translation for battle of will, the result

of which was producing an odd TT equivalent (i.e..l sVt » 3 2 = battle of unrest)

that would not make sense to the Arabic readership. The mistranslation of the
expression are you being helped may be attributable to Omar’s apparent lack of
concentration.

As was the case with most subjects, text C proved particularly problematic for Omar,
apparently because it contained a number of totally unfamiliar medical terms. To deal
with such problematic items, he immediately employed the strategy of dictionary
consultation (except for the word drug that he unwarily misinterpreted as
anaesthetic), which was unsuccessful in all cases. As aresult, he provided random
translations which turned out to be inappropriate Arabic equivalents.

In translating text D, Omar made the largest number of lexico-semantic errors (=7
errors). This dramatically distorted the quality of his end translation. Judging from
his verbalisations, this large volume of mistranslations is the result of a) the misuse of
reference material, e.g. by failing to benefit from the information contained in the
dictionary, b) context-insensitivity, as manifested by the fact that he did not evaluate

his proposed translations against the given context, and c) lack of concentration, e.g.
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when he took his understanding of a mistranslated item for granted without giving it
adequate attention. Here, to illustrate the effect of Omar’s lexico-semantic errors on
the quality his translation, consider the following back-translation of his translation of
the first sentence of text D:

ST: Rare is the American who has not dreamed of dropping

whatever he is doing and hitting the road.
TTiai o sz G janddl pa 66 Jlm 2l Loy LUVl e § il S0 4o ) 0)
Back-translation: Raar is the American who did not dream of
deterioration, but anyway, he is the person who follows his road.
As can be seen in the back-translation, Omar’s misinterpretation of some problematic
lexical items resulted in producing a totally irrelevant TT which failed to convey the
intended message of the ST.
Regarding text E, Omar failed to realise the connotative meaning of the key word

miscommunication (misunderstanding), as evidenced by the fact that he hastily opted

for a faulty literal interpretation (i.e. (bl Jlasyt = faulty communication). By the

same token, his unawareness of the metaphorical use of the expression verbal-Get-
Out-of-Jail card (escape from a critical situation) resulted in producing an

inappropriate word-for-word TT equivalent which is undoubtedly incomprehensible

to the Arabic readership (i.e.a.¢a2h > ala).

Not surprisingly, the abbreviated items in text F proved troublesome for Omar. To
find their potential meanings, he immediately initiated a dictionary search. In dealing
with 77 and ST for example, the monolingual dictionary offered telegraphic transfer
as the only definition for 77 and standard time as the only denotation for S7.
Regardless of their apparent contextual inappropriateness, Omar readily accepted

telegraphic transfer and standard time as potential definitions and translated them
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into the TL, consequently producing two odd Arabic equivalents (=} <30, 30 )

which significantly distorted the intended meaning contained in the ST. As for the

abbreviated item TL, the dictionary offered no information, in which case Omar

erroneously guessed its meaning as aL=.i xi (the foreign language) and offered a ya b

(targeted) as an alternative equivalent.

6.2.7.3.Global behaviour

6.2.7.3.1.Translation processing

As observed in his protocols data, Omar carried out the entire translation task in only
one phase, the writing stage. He did not engage in any preparatory processing such as
reading the ST for a general sense of its subject matter, or the search of unfamiliar
lexical items. His approach to the ST was to directly translate unit by unit (his
translation unit is mainly the word), and to solve translational problems whenever
they arose. Moreover, he did not show any sign of editing, as he seemed to take his

translations for granted.

6.2.7.3.2.Patterns of behaviour

Omar’s most observable patterns of behaviour are as follows:

a) He showed a moderate sensitivity to potentially problematic lexical items. He
also displayed a marginally low degree of success (=35.3%) as regards solving
translational problems;

b) He demonstrated a noticeable context-insensitivity, as evidenced by the fact that
he never questioned the contextual appropriateness of his proposed translations.

This deviant behaviour resulted in the production of many odd TT equivalents;
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¢) He proved to be an inefficient dictionary user. In many cases, he showed a
misplaced trust in reference material when he readily accepted inappropriate
information from the dictionary without testing it against the given context. He
also showed a tendency to read and consider only part of the information provided
by reference material,

d) He displayed an unjustifiable confidence as regards his faulty knowledge of the
meaning of some lexical items. That is, in some cases he took for granted his

understanding of some lexical items despite his apparent misinterpretation.

6.2.8. Faisal

6.2.8.1.Global Assessment

A general assessment of Faisal’s end product resulted in rating his translation as an
extremely poor one (i.e. at the lower end of the 2 band on Kiraly’s scale), with a large
volume of highly inappropriate Arabic equivalents that distorted the readability of the
TTs. Besides, his end translation contained a large number of inaccurately free

renditions as well as redundant information.

6.2.8.2.Error analysis

The flowing table illustrates Faisal’s main lexico-semantic errors which significantly
impaired the readability of the TTs:

Table 6.9: Faisal’s main translational errors

Text | ST unit Subject’s translation Recommended translation

Biomedical | s _.b ( biology doctor) ¥ i (medical technician)
B VA S 5 ¢l fb ¢ Ss it L 3 Yy (Virginia State)
(military hospital in a naval
sector)
B Tracking slasl L=y (Inspect organs) ikl s\l 22 (prepare medical
down parts appliances)
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Text | ST unit Subject’s translation Recommended translation

B Battle of opeo iy 3y 4 Joud i (reached | s 3> 3 (a state of challenge)
wills his climax and almost became

impatient)

B A state of AL Sl e st 0f SB35 S | gbadl g o+ D (a state of
disbelief | (he did not think at all that disbelief)

someone is on the phone)

C Mucocutane | abuudt s GUs (the dryness of | aa> wdels (mucocutaneous
ous reaction | phycous membrane) reaction)

C Blood ¢Vl ks oW kst (blood pressure | el b st (blood disorders)
disorders disorders)

D Has not o g 5 Lee s Ofy andiol e s alans ¢4 & sl e ol (12 | (has
dreamed of (leaves his dreams and not dreamed of dropping
dropping abandons whatever he wants to | whatever he is doing)
whatever he do)
is doing

D Hitting the | x> ¥y 4 a0 U Joi (does Al (travel)
road whatever he likes and never

retreats)

D | Souls £'s.4 (spirits) 4 (people)

E Vendors naze (buyers) ey, (sellers)

E Verbal Get- | o 2l a5, s\ (a bank card for 33l o+ £ s (escape from a
Out-of-Jail | pyrchasing ) critical situation)
card

F Extreme % b (fanatic) wr 5 23 (endmost)

F Bias 0 544 (favouritism)

F Interlineal | . . 2x 5 (between-lines s > i~ (literal translation)
translation translation)

F SL iv,u  (school) Lo al (source language)

F TL i, (school) b (target language)

F ST i 2t aw,ull (the intermediate oW alh o (Source text)

school)

F TT i a7 (textual translation) Sadl wll e (target text)

F Global Sl @y (international ¢l ity (general
corresponde | correspondence) correspondence)

nce

In addition to the many marginally inaccurate free renditions of some lexical items,

Faisal produced a total of twenty quality-influential erroneous translations, as seen in

table 6.9.
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attributable to some kind of deviant behaviour on the part of the subject, e.g. the
misuse of reference material.

In translating text B, for example, Faisal did not identify the word biomedical as a

problematic item when he spontaneously mistranslated it as st~ & (biology doctor),

without considering the contextual clue tracking down parts which plainly suggests

that the intended meaning is > (medical technician). As for the abbreviation V4

(Virginia State), Faisal instantaneously consulted the monolingual dictionary which
offered vice admiral as a potential definition. As a result, he readily accepted the

dictionary’s inappropriate information and redundantly added « ,# ¢ &3 (naval sector),

consequently producing an odd Arabic equivalent that would not make sense to the
Arabic readership. Soon afterwards, Faisal faultily interpreted tracking down part as

sL_aeWl o iy (inspecting organs), a mistranslation which apparently resulted from his

previous misinterpretation of biomedical as biology doctor. Additionally, Faisal’s
lack of concentration, together with his tendency to propose free translations with
superfluous information, resulted in spontaneously producing two erroneous TT
equivalents for battle of wills and state of disbelief.

Regarding text C, Faisal misinterpreted the medical term mucocutaneous, mainly
because he hastily searched for its meaning under the wrong headword in the
bilingual dictionary, A/-Mawrid. That is, without realising, he searched under the
word mucoserous, apparently because of its slight similarity in form with
mucocutaneous. He also mistranslated blood disorder when he irrationally decided to
add the redundant word pressure in his translation, a decision which significantly

twisted the intended meaning.
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Faisal’s apparent unawareness of potential problematic items, context-insensitivity,
and his tendency towards free-translation resulted in his producing three major
mistranslations in text D. First, he failed to realise the negation in has not dreamed of
dropping whatever he is doing when he incautiously provided a faulty affirmative TT
equivalent which impeded the intended message of the ST. By the same token, he

failed to realise the metaphorical use of hit the road (travel); thus he provided a

superfluously random translation (i.e. o'z ¥y 4 4z U oz = does whatever he likes and

never retreats), which turned out to be an inappropriate Arabic equivalent. Finally he
misinterpreted souls as spirits without considering the apparent unsuitability of such

an interpretation within the given context (i.e. people).
In translating text E, Faisal produced a marginally adequate TT, particularly when he

exceptionally translated the highly problematic lexical item miscommunication as the

Arabic appropriate equivalent .¢—i ., (misunderstanding). However, despite the

relatively reasonable quality of translation of text E, he produced two mistranslations.
Firstly, due to some lack of attention, he incautiously mistranslated vendors (sellers)

as .2z (buyers). Secondly, he failed to realise the metaphorical use of verbal Get-

Out-of-Jail card (i.e. escape from a critical situation) when he hastily guessed its

meaning and consequently proposed ahaphazard TT equivalent (i.e. ¢ b, w6k, =

bank card for purchasing), a translation which impaired the intended message of the
ST.

In contrast with text E, the translation of text F was the worst of Faisal’s end products.
This is because text F contained the largest number of lexico-semantic errors (=8
errors), much of which were caused by abbreviated lexical items. Thus, in translating

extreme, he carelessly misinterpreted it as denoting fanaticism without considering the
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inappropriateness of such an understanding in the given context (i.e. endmost). He
then irrationally left bias untranslated without justifying such an action in his

protocols.  His mistranslation of interlineal as -4 o (between lines) is the result of

his misuse of reference material when he readily accepted the dictionary’s definition
despite its apparent irrelevance to the context and subject matter of text F. Moreover,
in his attempt to find solutions for the unfamiliar abbreviations, Faisal initially
consulted the dictionary upon translating SZ, but it proved useless. As a result, he
abandoned the strategy of dictionary consultation and depended on his translation
intuition when he proposed unfitting TT equivalents for all the abbreviated items,
consequently reducing the readability and quality of the translation. Furthermore,
upon translating global correspondence, Faisal failed to realise the collocational
meaning of global (general) and opted for a rather literal translation (international)
without considering its contextual inappropriateness, thus producing an unacceptable
translation.

To further illustrate the effect of Faisal’s translational errors on the quality of his end
product, consider the following back-translation of text F:

ST: (a) At the extreme of SL bias is interlineal translation, where
the TT does not necessarily respect TL grammar, but has
grammatical units corresponding to every grammatical units of the
ST. (b) At the extreme of TL bias is completely free translation,
where there is only a global correspondence between the textual

units of the ST and those of the TT.

Ly, skl s jall ol g =5, 500 b Baiall oLa = ot o o5 a3 0) 0 TT
iyl 3 05 S a g ash il ppadd Jan WSO st al) el of el Y s Yyl

RCSWY
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iadl Ol o Mo G5 ey oy 5 A B2 Al 0,80 L TL awjull O Jlas 3
e A A ae JUH SISy e jaal dlan 2l Ol iy e gl 2 a0l

Back-translation: The translation which lies between lines -for
implied things that were not mentioned- is the basis of the extreme
school, whereas the other school does not show any consideration
for grammar rules, but it sometimes follows the rules, and that is in
the intermediate school.

At the extremism of the TL school, the neutrality is for the free
translation, where there is an international correspondence between
the textual units of the intermediate school and the intermediate

units, as well as the textual translation.

6.2.8.3.Global behaviour

6.2.8.3.1.Translation processing

As can be observed in his protocols, Faisal carried out his translation task in only one
major phase, namely the writing stage. The only exception to this is the translation of
text F when he introduced a first draft which was followed by a final version with a
few changes. For the rest of the texts, Faisal did not engage in any pre-writing
activities, e.g. reading the ST for a general sense of its subject matter, nor did he
generate any editing processes at the end of the translation task. Thus, the writing
stage contained almost all the translation processing, such as the comprehension of ST
units, problems identification, employment of problem-solving strategies, occasional

editing, and TT production.

6.2.8.3.2.Patterns of behaviour

The following are Faisal’s most observable patterns of behaviour:
a) He showed a conspicuous insensitivity to potentially problematic lexical items, as

manifested by the fact that he identified only 20 translational problems, the lowest
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among all subjects. He also proved to be an unsuccessful problem-solver as he
managed to find solutions for only 20% of the identified problems. Furthermore,
in his attempts to solve the identified problems, he employed only 27 problem-
solving strategies, fewer than any other subject;

b) He displayed a high degree of context-insensitivity, as evidenced by the fact that
he took his proposed translations for granted, without testing them against the
context. He also showed a markedly misplaced confidence as regard his
knowledge of the meaning of many misinterpreted lexical items. That is, in many
cases, he took his understanding of many problematic items for granted and never
identified them as potential problems, for the solution of which problem-solving
strategy had to be employed. This attitude resulted in many odd mistranslations.
In translating text D, for example, his wrongly assumed understanding of the
meaning of all lexical items made him abandon the use of dictionary, thus
resulting in the misinterpretation of three ST units;

c) He exhibited a distinguishable inclination for free renditions of many ST lexical
items, as well as a tendency to add redundant information (see back-translation of
text F), a deviant behaviour which significantly reduced the quality of his
translation;

d) He showed a marked inefficiency in his use of the dictionary. For instance, he
looked at reference material as the final authority and readily accepted its
information. He showed an unawareness of dictionaries’ shortcomings, as
manifested by his explicitly favourable remarks towards reference materials

despite their apparent inadequacies. He also made redundant dictionary searches.
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6.2.9. Badir

6.2.9.1.Global assessment

The investigator of the present study rated Badir’s end product as an extremely poor
translation (i.e. at the very bottom of the 2 band on Kiraly’s scale). It contained a
large volume of mistranslated units, a factor that considerably reduced the overall
quality of the end translation. In many instances, the translation was considered ST
biased (i.e. faulty word-for word correspondence), and this resulted in producing
some odd mistranslations, as well as negatively affecting the contextual coherence of

the TT. Thus, the line of thought of the TTs was unclear and incoherent.

6.2.9.2.Errors analysis

As stated earlier, Badir produced a large number of erroneous translations. Table 6.10
below illustrates Badir’s most serious translational errors that had a far-reaching
effect on the quality of the end product:

Table 6.10: Badir’s main translational errors

Recommended
translation

ST unit

* Subject’s translation

Halloween
o3 Y (Halloween)

B Biomedical b astaS olulys g (an b & (medical technician)
engineer of chemical and
medical studies)
B VA VA L5 &Y,y (Virginia State)
B Tracking down a2 el e o ikl 51, e (prepare
parts (searching for parts medical appliances)

necessary for his study)

B Stick it out

il e d- (a state of
annoyance)

JuaiVl Joly (continues his
call)

C Drug = (anaesthetic ) ¢l4> (medicine)
C Mucocutaneous B y3lS S U Ml aalor oMl
reactions (almakokatinosiah (mucocutaneous
reactions) reactions)
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ST unit

Subject’s translation

Recommended

translation
C Blood disorders U s 3 el pas U ol kot (blood
(irregularity in blood flow) | disorders)

C Minor
gastrointestinal
disorders

Jlozes g aldh (3 Lt pUasV pae
(the minor irregularity in al-
gastrointestinal)

33302 aabas Ul ol (Minor
gastrointestinal disorders)

Hepatic disorders

S ¥l ol (the loss of
the regularity of alhibatiki)

150 o kot (hepatic
disorders)

D Rare

», (Rare (a proper name))

U (uncommon)

D Dropping

JnEW o b e (falling or

o 3 (leaving)

dissolution)
Hitting the road LSy 5 aa L) (the method he | L. (travel)
follows)
Unrestrained il yhe i8>~ (random 4,4 Jad (free movement)
movement movement)
Souls s, (Spirits) U (people)
E Miscommunication | susy ka3 pas (lack of il ¢ o
human connections) (misunderstanding)

E Verbal Get-Out-of-

) o gl gt Bt (the

&3l 0 £ 94 (escape from

Jail card verbal card for going out of | a critical situation)
hell)
F SL A 34 (official time) aloYi &l (source
language)
F Interlineal sskdl oy L aa 5 (between- as >~ aa ;i (literal
translation lines translation) translation)
F TT S - (telegraphic Ol wl e (target text)

transfer)

ST

&) < (official time)

aloW alh s (source text)

Table 6.10 shows clearly the major translational errors which Badir made in his

finalised translation.

It also illustrates the variable density of errors from one text to

the other, ranging from one error in text A to atotal of 5 errors in texts C and D.

Judging from Badir’s protocols, those errors were attributable to a number of factors,

such as the total unfamiliarity of a given lexical item, context-insensitivity,

unawareness of potential problems, and misuse of reference material, to name but a

few.
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In text A, for instance, Badir opted for leaving the problematic lexical item Halloween
untranslated without justifying this decision in his protocols.

In translating text B, Badir produced four serious mistranslations. First, upon
realising the unfamiliarity of the lexical item biomedical, he employed the strategy of
word-segmentation as well as the strategy of dictionary consultation, but with no
success. Therefore, he decided to go for a ‘hit-or-miss’ translation, which turned out
to be a faulty Arabic equivalent. Similarly, the dictionary’s failure to provide
adequate information of the abbreviated item V4 (Virginia state), made Badir resort to
the strategy of copying (i.e. the problematic item VA was copied into the TT in its
original alphabetical form), a technique which resulted in a mistranslation. On the
other hand, Badir’s lack of concentration, as manifested by his unwary
misinterpretation of tracking down parts, caused him to hastily provide a haphazardly
irrelevant TT equivalent. Regarding the mistranslation of stick it out (to continue his

call) as ) .- 4~ (a state of annoyance), the analysis of the protocols revealed that it

was the result of the dictionary’s inadequacy as well as Badir’s context-insensitivity,
i.e. failing to test his random translation against the context.

In translating text C, Badir incautiously misinterpreted drug (medicine) as
anaesthetic, despite its conspicuous contextual unsuitability. His lack of
concentration also resulted in the haphazard mistranslation of blood disorders.
Moreover, the inadequacy of reference material in failing to provide information on
the medical terms mucocutaneous, gastrointestinal, and hepatic as well as Badir’s
assumed unawareness of the availability of standard equivalents in Arabic made him
resort to the strategy of transliteration (i.e. transcribing the ST item into the
corresponding letters of the TL), accordingly producing inappropriate TT equivalents

that were incomprehensible to the Arabic readership.
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Badir’s context-insensitivity, among other factors, resulted in producing 5 major
errors in text D. First, he incautiously mistook the word rare (uncommon) for a
proper name, seemingly because of its unusual position at the start of the text.
Besides, Badir’s failure to benefit from adequate information to be found in reference
material as well as his unwary behaviour towards the textual appropriateness of his
proposed translations of problematic items, made him inefficiently resort to an
erroneous literal rendition for dropping, i.e. falling. Likewise, Badir’s unfamiliarity
with the metaphorical meaning of the idiom hit the road (i.e. travel), along with his
lack of concentration (i.e. failing to identify it as a potential problem whose

translation requires the employment of problem-solving strategies) and context-

insensitivity, resulted in his carelessly producing wSL ., o %2z bi (the method he

follows), a faulty Arabic equivalent that impaired the ST message. Additionally,

Badir misinterpreted unrestrained (free) as a5 ,2¢ (random) despite his consultation of

the dictionary, which offered adequate information that was clumsily rejected. Lastly,
he displayed a misplaced confidence and context-insensitivity when he incautiously

commented: “~15,iLb = of course spirits” upon translating the word souls, thus

producing a contextually unfitting TT equivalent that distorted the intended meaning
(i.e. people).

In text E, Badir mistranslated the two most important key units, namely the word
miscommunication and the metaphor verbal Get-Out-of-Jail card. First he failed to
realise the connotative meaning of miscommunication (i.e. misunderstanding) when

he hastily mistranslated it as gy btz o« (lack of human connections), a

translational error which significantly impaired the intended message. Regarding

verbal Get-Out-of-Jail card, Badir’s unfamiliarity with its metaphorical meaning (i.e.
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escape from a critical situation), context-insensitivity, and lack of attention resulted in
producing a relatively literal TT equivalent, which turned out to be a totally
inappropriate translation that distorted the intended message.

In translating text F, Badir produced four extremely odd translations, which

significantly impaired the readability of the TT. He erroneously translated SL as <3,
& (official time), interlineal as , . ; (between lines), TT as 3 J - (telegraphic
transfer), and ST as ,—J) «—3, (official time). In all cases, the mistranslation was

caused by Badir’s misuse of reference material when he incautiously accepted the
information  offered by the dictionary despite its apparent contextual
inappropriateness. Additionally, Badir’s lack of concentration is another determining
factor in making these clumsy translational errors, because if he had considered the
subject matter of textF (i.e. types of translations) carefully he would definitely have

realised the irrelevance of, for example, <) <3 (official time) and S

(telegraphic transfer) to the subject matter.

6.2.9.3. Global behaviour
6.2.9.3.1. Translation processing

Badir’s main approach to the ST was to read through the entire text once or twice for
a general sense. He then began a spontaneous writing of his translation which was
only interrupted when a problematic item was detected, to be immediately followed
by solution generation (e.g. dictionary consultation). Throughout this period, Badir
showed little sign of editing or backtracking to previously unsolved problems.

Additionally, he did not edit or evaluate his finalised translation.
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6.2.9.3.2.Patterns of behaviour

Based on the analysis of his protocols, the following are Badir’s most observable

patterns of behaviour.

a) He showed some degree of insensitivity to potential problematic lexical items. He
also proved to be an unsuccessful problem-solver as he managed to solve only
25.8 % of his identified translational problems;

b) He displayed unwary behaviour towards the contextual appropriateness of his
mistranslated lexical items. On the whole, he was comprehension-oriented, as he
showed little respect for the target reader when he failed to evaluate his finalised
translation, despite its extreme incoherence;

¢) He demonstrated a great deal of misplaced confidence as well as some degree of
carelessness, particularly with regard to the meaning of potentially problematic
items;

d) He exhibited a markedly inefficient behaviour as regards the use of reference
material. In many cases, he failed to elicit appropriate variants provided by the
dictionary. He also seemed to have the tendency to readily accept unsuitable

dictionary information, without checking its contextual appropriateness.

6.2.10. Faris

6.2.10.1.Global assessment

The general evaluation of Faris’s end product revealed that he produced the worst
translation among all subjects of the present experiment. His finalised translation was
rated as an unacceptable translation (i.e. in the 1 band on Kiraly’s scale), with a large
volume of translational errors. Additionally, his translation contained abundant cases

of unjustified additions as well as unsuitable omissions in the translation manuscript.
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The line of thought of the TTs was invariably unclear and incoherent; i.e. the reader

of the end translation would find it a difficult task to elicit the intended message of the

STs.

6.2.10.2.Error analysis

In table 6.11 below, Faris’s most serious mistranslations are listed together with the

recommended translations.

Here, it should be noted that text E is not included in the

analysis, mainly because Faris failed to translate it during the experiment’s allotted

time, due to his slow progression in carrying out the translation task:

Table 6.11: Faris’s main translational errors

ST unit

Biomedical

Subject’s translation

oY paf x (an expert in
medicine manufacturing)

Recommended
translation

b i (medical technician)

B VA VA L 3Y, (Virginia State)
B Tracking down s >=Y1 JA4 (analysing parts) ikl o oY e (preparing
parts medical appliances)
B Stick it out sl 4 5 (left the telephone | Juasy Joot, (continues his
handset) call)
B Battle of wills 33,Y1 o & ae (battle with will) | ¢af g 3 (a state of
challenge)
C Mucocutaneous “mococ..” i i3, Bl Ml
reaction (mococ’s reaction) (mucocutaneous reaction)
C Blood disorders ¢l o5 pae (disorganisation | et U kst (blood
of blood) disorders)
C Hepatic disorders | a4: bl kst (appetite 150 o kst (hepatic
disorders) disorders)
D Has not dreamed | .1« (dreams) 4« ¢ (has not dreamed)
D Hitting the road W o6 4 oy (to brushit | . (travel)
aside)
D Unrestrained 5 i pae (lack of control) 4,4 Jud (free movement)
movement
D Bequeathed Jisz (successively) &, 4 (handed down)
D Souls 'yt (spirits) I (people)
D Restless 0
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ST unit Subject’s translation Recommended
translation
D Continent 0 ;,6 (continent)
D National folklore wd Ll (our public life) b, Ladw (national
tradition)
F Bias 0 54 (favouritism)
F SL SL oY ad (source
language)
F Interlineal alell f adadi aa s(implied or i~ an; (literal
translation internal translation) translation)
F TT TT Sl alll e (target text)
F Respect ¢l (Usage) .2 (consider)
F TL TL bl ali (target language)
F ST ST aLoY &l Lai (source text)
F Global b 4155 (minor similarity) | ot i1, (general
correspondence correspondence)
F Textual units o> ) ol 2 (the contents of | aadl wias i (textual units)
units)

In addition to the many inaccurately translated units (e.g. redundant information),

Faris, as shown in table 6.11, produced a total of 25 major translational errors that had
an extensive effect on the readability of the end translation, i.e. totally impairing the

intended message.
In text B, for instance, Faris made 5 serious mistranslations. First, after an
unsuccessful search in the dictionary for the meaning of biomedical (medical

technician), Faris randomly provided the inappropriate TT equivalent z 4 xaf .= (an

expert in medicine manufacturing). Second, by the same token, the inadequacy of the
dictionary made Faris resort to the strategy of copying (the ST item is copied into the
TT in its original alphabetical form) in translating V4, a faulty approach which

resulted in a major mistranslation.  Third, he erroneously translated tracking down

parts as % JJZ (analysing parts), mainly because he failed to extract the adequate
information from the dictionary as well as from contextual clues. Fourth, upon
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identifying the idiom stick it out as a problematic item, Faris immediately initiated a
dictionary search, yet his inexperienced use of reference material (i.e. not considering

all variants) resulted in a failure to deduce adequate dictionary information. Thus, he

haphazardly proposed it 4 (left the telephone handset), a mistranslation which

reversed the intended message (i.e. continued his call). Fifth, in translating battle of
wills, it was evident that Faris was not aware of its metaphorical meaning (a state of
challenge). As a result, he hastily provided a faulty word-for-word version, without
evaluating his translation against the context.

In translating text C, Faris failed to provide adequate translations for three medical
terms.  Firstly, he mistranslated mucocutaneous reaction, largely because of the
inadequacy of the dictionary. Then, in translating blood disorders and hepatic
disorders, Faris did not consult reference material and took his faulty understanding
of these two items for granted, consequently producing two inappropriate TT
equivalents.

Regarding text D, Faris made 8 major translational errors that significantly reduced
the readability of the TT. His first serious error was his failure to retain the negation
in has not dreamed into the TT, as he erroneously produced an affirmative meaning
(i.e. dream) in his end translation. He then showed context-insensitivity as well as
unwary behaviour towards potential problems, when he hastily misinterpreted the

idiom hitting the road (travel) as kil s, s« . (to brush it aside), despite the

apparent contextual unsuitability of such a translation.  Additionally Faris
misinterpreted unrestrained movement (free movement) as lack of control, mainly
because of his inefficient use of reference material when he failed to properly deduce

the meaning from the adequate information offered by the dictionary. In like manner,

Faris’s mistranslation of bequeathed as J,— (successively) was the result of his
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inefficient use of reference material when he failed to extract the appropriate TT
equivalent provided by the dictionary, i.e. handed down. Faris’s context-insensitivity

led him to incautiously translate souls as 1, (spirits), a contextually unfitting TT

which distorted the intended meaning (i.e. people). Finally, Faris’s lack of attention
resulted in leaving restless and continent untranslated in the final manuscript, as well

as introducing a thoughtless mistranslation (i.e. i Wi~ = our public life) for the

straightforward ST items, national folklore.

Here, to show the negative effect of Faris’s major errors on the readability of the STs,
as well as the overall quality of his translation, consider the following back-translation
of text D. For the sake of illustration, the cases of faulty additions and omissions will
be underlined:

ST:

Rare is the American who has not dreamed of dropping whatever he
is doing and hitting the road. The dream of unrestrained movement
is a distinctly American one, an inheritance bequeathed by those
restless souls who populated the American continent. Travel is part

of our national folklore.

TT:

S el pidns by B e 4 o Oy b Ly Jeli s L 8 n S g OF W

Y o D gy S s ) ala b T (S gl L s
Al Wl o e o 8 U= g 3 lanedl ks g foles

Back-translation:

Rare is the American who dreams of leaving what he is doing he

might have done and to brush it aside. The dream of lack of control

is what the American understands “or what comes to the mind of the

American”, what is inherited successively from those spirits which

coexist and can control. Travel is part of our public life.
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The back-translation of Faris’s translation of text D illustrates clearly the low quality
of his end product. It is quite obvious that he failed to convey the ST’s message into
the TT, and that the line of thought of his translation is completely illogical, if not
absurd. Moreover, the underlined items are an evident manifestation of his deviant
behaviour in incorrectly adding information in the TT, which has no counterpart in the
ST.

Finally, in translating text F, Faris made the largest volume of translational errors (=9
errors). Firstly, his lack of concentration resulted in leaving the key word bias
untranslated. He also failed to properly translate the abbreviated items SL, 77, TL,
and S7, mainly because of the inadequacy of reference material in all cases. Asa
result, he decided to opt for the strategy of copying in dealing with these problematic
abbreviations, a decision which resulted in the introduction of unacceptable Arabic
equivalents that would unquestionably be incomprehensible to the Arabic audience.
Additionally, he misinterpreted interlineal (literal) as denoting the meaning of implied
or internal, largely because of his unskilled use of reference material when he readily
accepted the dictionary’s information despite its apparent contextual
inappropriateness. In the same way, Faris’s failure to extract adequate information
provided by reference material resulted in the haphazard mistranslation of the three

units, respect, global correspondence, and textual units, respectively.

6.2.10.3.Global behaviour
6.2.10.3.1. Translation processing

As shown in his protocols, Faris carried out the translation task in only one stage, the
writing stage. That is, he was not involved in any preparatory activities, such as

reading the entire ST for general understanding, or any editing or evaluative activities
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at the end of his translation task. His approach to the ST was that of directly
translating a word by word (his unit of translation was mostly individual words or
strings of words), instantly dealing with identified problematic items, and making no
editing or backtracking to previous elements. His translation processing was also

clearly slow, particularly his use of reference material, resulting in his leaving text E

untranslated.

6.2.10.3.2.Patterns of behaviour

Based on the analysis of his verbalisations, the following are Faris’ main observable

patterns of behaviour:

a) He displayed a foreign language deficiency, as manifested by his recurrent
misinterpretation of the i'nformation contained in the monolingual dictionary, as
well as his search for the meaning of straightforward lexical elements;

b) He showed some degree of insensitivity to some potential translational problems.
He also proved to be an unsuccessful problem solver, as evidenced by the fact
that, although he employed a total of 57 uses of problem-solving strategies, only
12 of these were successful. As a result, he managed to bring about solutions for
only 9 (27.3 %) of his identified problematic lexical items (i.e. 33 problems);

¢) He demonstrated a high degree of comprehension-orientedness. That is, he
showed little respect for contextual appropriateness and TT readability, and
seemed to take his translations for granted without evaluating them against the
context. He also failed to deduce the meaning of problematic items from
conspicuous contextual clues;

d) He proved to be the most incompetent user of reference material among all

subjects. His inefficient use of the dictionary included, to name but a few
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examples, the slow speed at which the dictionary was consulted, the frequent
misinterpretation of the information in the monolingual dictionary, the
consideration of only part of the information provided by the dictionary, the hasty
acceptance of the first variants given in the dictionary despite their apparent
contextual unsuitability, the unnecessary consultations, and the search under a
wrong headword in the dictionary.

e) He displayed a noticeable mismanagement of time, as manifested by his inability

to continue the task of translation in relation to text E.

6.3.Concluding Remarks

To sum up the detailed evaluation of the subjects’ translation performance reported in

this chapter, the following are the main noticeable observations:

1. With the exception of Zaid, the quality of the subjects’ translations was invariably
low. This could be the result of some deficiency in the subjects’ translational and
SL competence, as well as the difficult nature of the STs, for they contained a
large number of potentially problematic units. In many instances, the line of
thought of the Arabic texts was illogical, if not absurd, mainly because of the

introduction of many odd mistranslations of some ST lexical items, e.g. translating

the abbreviated item TT (target text) as g+ (telegraphic transfer) in text F,

despite the fact that the subject matter was ‘types of translations’, i.e. within
subjects’ area of study. That is, although the subjects are native speakers of
Arabic, some of their TTs were written in extremely poor Arabic.

2. Regarding the sources of errors, a combination of factors was detected. These are:
a) the total or partial unfamiliarity of the lexical item, b) carelessness or lack of

concentration, ¢) having comprehension goals in mind and lacking production
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orientedness, d) context-insensitivity, i.e. translating lexical items as isolated
units, €) unawareness of potential problems, f) deficiency in the foreign language,
g) inadequacy of reference materials, h) misuse of the dictionary, i) problematic
nature of the lexical item, j) subject’s misplaced confidence in relation to his
faulty understanding of a given lexical item, and k) misuse of world knowledge
and experience.
Sources of translational errors have also been the focus of a number of similar
translation studies. Kussmaul (1995:21) for example, points out that it is typical of
non-professional translators to know one meaning of a word which has a number of
potential meanings, and that it is often the case that unknown meanings are figurative.
What happens in this case is that the subject activates the only meaning which he has
stored in his memory despite its contextual inappropriateness. Thus, the semantic
reason for this mistake can be seen in the fact that the word under translation is
polysemous. He also adds (ibid.:24) that one of the reasons for erroneous translations
is the subjects’ belief in the dictionary as the final authority, without considering the
context, and looking at words as isolated units. Inthe same way, Aissi (1987:89)
points out that some lexical errors are caused by the translator’s negligence of the
secondary meaning (i.e. contextual meaning), and the fact that s/he opts for the
primary meaning which the word may inherently suggest, and which is usually the
first equivalent found in the bilingual dictionary. Altman (1994:34) also identifies a
number of causes of translational errors. They are a) excessive concentration on a
preceding item, thus resulting in a lack of attention, b) difficulty in finding the correct
contextual equivalent for a given lexical item, ¢) drawing erroneously on the subject’s
world knowledge, and d) inadequate mastery of the SL, a shortcoming which may

lead to misunderstanding and therefore mistranslation of the ST. Additionally, Thelen
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(1990), in her study of sources of errors in the translations of non-professional

translators, states that:

For the act of translating, students have various aids at their
disposal, including monolingual and bilingual dictionaries, synonym
dictionaries and thesauruses, but very often these appear not
particularly helpful -judging by the mistakes made in the
translation-, not so much because these reference books are not
exhaustive, because they are imprecise or otherwise lacking, but
because students fail to analyse the information given in a ‘correct’
manner.  This problem is apparent on both the decoding and
encoding sides of translation process. Not only plays the (mis)
interpretations of dictionaries -i.e. of word’s meaning in isolation- a
role, but also the (mis) interpretation of the word’s meaning within
the context of the text to be translated. And all this may have to do
with the particular translation strategy that students apply. Quite
often, their unit of translation appears to be the word rather than the

sentence. (Thelen 1990:288)

3. The subjects’ approach to the ST was highly variable. Very few subjects
undertook preparatory work, such as reading the ST through once or twice and
looking up unknown lexical items, or reading the ST once or twice in the
prewriting stage for a general sense, engaging in solving problems and TT
production at the writing stage, and doing some editing at the post-writing stage
with the aim of improving the quality of their translation. The majority of
subjects, rather, carried out their translation task in only one stage, the writing
stage, and did no introductory activities (e.g. reading the entire ST) or any

remedial editing at the closing stage of the translation process, e.g. evaluative

reading of their end translation.
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In contrast to this irregular approach, the subjects in Jaaskelainen (1990:143)
showed a more consistent approach to the ST. They read the ST through once or
twice, then either checked the unfamiliar words in reference material or moved
straight to the writing stage, where most of the research in the dictionary, text
production and editing was carried out. In the post-writing stage, the produced
translation was read through once and edit changes were made, if necessary. One
possible explanation for such diversity in the progression through the ST between
Jaaskelainen’s subjects and the present subjects lies in the fact that, while the
subjects in Jaaskelainen’s study were more professional translators, as they had
proper translation training in how to approach translation tasks, the subjects of the
present experiment did not have such translating exercises in their previous
translation training.

4. There seems to be a considerable correlation between the skill in using reference
material and the quality of the translation. For example, Zaid’s efficient use of the
dictionary helped him to solve many of his identified translational problems and to
consequently produce the best translation of all subjects. In contrast, Faris’s
noticeable incompetence in his consultation of the dictionary resulted in his
solving only a small share of his identified problems, accordingly producing the
worst translation of all subjects. As observed in the subjects’ protocols, examples
of skilled use of the dictionary included a) choosing the right dictionary at the
right time, i.e. knowing when and where to search for the potential meaning of a
problematic item, b) reading and considering all the information provided by the
dictionary, and c) evaluating dictionary variants against the context of the text
under translations. On the other hand, examples of unskilled use of reference

material included a) unnecessary use of reference martial, e.g. searching for the
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meaning of one lexical item in the same dictionary more than one time, b)
incautiously trusting the information offered by the dictionary without evaluating
its contextual appropriateness for the translation, c) searching under the wrong
headword, d) considering only part of the dictionary’s information, e)
misinterpreting the information in reference material, etc.

5. The carelessness phenomenon (i.e. lack of attention) of some subjects proved to
be a determining factor in the worsening of their end translations. This is because
it can happen that a lack of concentration may result in the subject’s failure to
identify potential problems, as they pass unnoticed, thus leading to the production
of an erroneous translation which would ultimately reduce the quality of the end
product.

6. One of the most strikingly deviant behaviours of the majority of subjects in the
present experiment is their insensitivity to the contextual appropriateness of their
translations. Apparently, this attitude is the result of the fact that they had
comprehension goals in mind; i.e. they looked at ST items as isolated units, a
typical feature of foreign language learners. As revealed in their verbalisations,
these subjects seemed to take their comprehension of individual units for granted
without ever testing this understanding against the context of the translation. This
irrational attitude resulted in some subjects’ failure to deduce the meaning of
problematic items from apparent contextual clues, as well as in producing many
odd translations (e.g. faulty word-for-word renditions) that significantly reduced
the readability and overall quality of their TTs.

7. Two extremes of translations were identified in the translations of some subjects:

One is manifested by some subjects’ occasional tendency to produce an interlineal
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8.

10.

translation, i.e. literal translation that can be described as too faithful to the ST;
the other extreme, by contrast, is a free translation of some ST units.

There seems to be some connection between generating preparatory activities,
such as reading the entire ST for a general sense and for identifying potential
problems, and a higher translation quality. Likewise, evaluative reading of the
end product seems to enhance the quality of translation. A case in point of these
two positive behaviours is easily observable in the translation processing of Zaid
and Hameed who produced a higher translation quality than the rest of the
subjects.

Some of the less competent subjects (e.g. Faisal) showed a tendency to add
redundant information to their translation. On the other hand, some incompetent
subjects demonstrated an inclination to leave some insoluble problematic units
untranslated (i.e. to leave a gap in the TT). Both attitudes resulted in gravely
worsening the quality of the end translation.

It seems that some subjects’ use of the strategy of avoidance (i.e. leaving a gap in
the translation manuscript) in dealing with insoluble problems is an attempt to
avoid the potential production of odd translations. An explicit example of this is

found in Thamir’s verbalisations.

11.The majority of subjects showed a low degree of ambiguity-tolerance, i.c.

allowing the meaning of problematic lexical items to emerge from the whole text.
Quite often, these subjects provide random translations for unsolved problematic

items before moving on to a subsequent stage.
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CHAPTER SEVEN

7.Didactic implications for the training of the translator

7.1 Introduction

Having discussed translational problems, problem-solving strategies and the end
product of trainee English-Arabic translators in the foregoing chapters, let us turn to
some of the didactic implications, which can be drawn from this discussion. In fact,
what motivated me to embark on the theme of didactic implications for translator
training is the noticeable translation incompetence displayed by the subjects of the
experiment which may reflect some deficiency in their translation training. Thus, the
pedagogical implications presented in the present chapter are aimed at providing some
useful didactic insights for translation trainees.

This chapter is an attempt to identify the main drawbacks of the subjects’ translation
training (with particular reference to Saudi universities), which draws on the
observations reported in the present study, the investigator’s personal experience
(both as a student and as a teacher), discussion with some fellow-translator educators
and translation trainees, and readings in the relevant literature; together with some
recommendations for dealing with such flaws in pedagogical translation. Finally, it is
hoped that the didactic implications presented in this chapter will provide a step

forward towards bridging some of the pedagogical gap (Kiraly, 1995:5) in university

translation training.
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7.2.Shortcomings of subjects’ translation training

In section 2.2, a general overview of the pedagogical gap in current translation
training was presented together with some new initiatives aimed at opening new
horizons for the establishment of a systematic translation instruction. Here, an
evaluation of the main characteristics of translation training at Saudi universities will

be presented along with some recommendations dealing with the main flaws which

seem to hamper these translation programmes.

1- The analysis of the subjects’ protocols and end product revealed the result that
they lack a communicative competence in their translation performance. That s,
the subjects of the present study exhibited a great deal of comprehension-
orientedness (i.e. ST-biased) and showed little interest in the readability and line
of thought of the TT (c.f. chapter 6). The result of this deviant behaviour is a low
translation quality. In the majority of cases, subjects’ translation errors are
attributed to their non-communicative attitude towards the translation task which

led to the production of many faulty word-for word- renditions (e.g. translating the

idiom hit the road as s, ki, c.f. table 6.4). The subjects’ lack of

communicative translation competence is undoubtedly the result of the status of
their translation training programme within the curriculum. In the majority of
translation programmes at Saudi universities, translation is perceived as a
language exercise for promoting general proficiency in the foreign language, and
not a discipline in its own right. Unfortunately both instructors and trainees share
this unfavourable attitude despite the fact that the graduates of such programmes
are expected to work as professional translators as well as qualified teachers of

English as a foreign language. One apparent explanation for this traditional
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approach to translation instruction and learning is the fact that the aims of
translation courses are not defined clearly. This explanation gains support from
Konigs® survey (reported in Kussmaul 1995:33), conducted among teachers of
translation, which yielded the result that “the instructors in question had not given
any thought whatsoever to the aims and purpose of a course in translation.” That
is, in translation classes trainees are introduced to ‘school-type translation’ (Gile
1992:187) because of the lack of goal-oriented curricula. Translation is
introduced “reluctantly, often only because students need to pass in translation
components of examinations” (Malmkjaer 1998:1). Translator trainees are
encouraged to come to translation classes with comprehension goals in mind, that
1s, learning new vocabulary to improve their foreign language competence.
Consequently, trainees approach their translation tasks with the understanding that
word-for-word translating is what they are expected to do. With this view in
mind, translation trainees often fail to create the target text which would provoke a
communicative response in a TT audience. Another crucial factor which seems to
undermine the status of translation is the instructors’ lack of motivation as they
usually take translation courses as a curriculum requirement. Translation classes
are often delegated to junior and inexperienced members of staff who take
translation courses as an easy starting point in their teaching profession. Trainees’
distorted idea of the status of translation could also be attributed to their lack of
motivation and competence as manifested by their non-communicative attitude to
the translation task in the present experiment. A further feature of university-level
translation training is the inadequacy of time devoted to translation classes. On

average, students are given three hours of translation instruction per week.
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In order to enhance the status of translation training within the university
curriculum and to eliminate the unfavourable view that translation is a testing

procedure to measure learners’ comprehension of the foreign language, a number

of points should be taken into consideration:

a) The aims of the translation programme should be defined precisely by means of
designing  well-constructed curricula, which take into account the
communicative nature of translation. Translation trainees should be taught to
avoid the traditional misconception that translation classes are disguised
comprehension drills which involve little more than the automatic replacement
of individual ST units with TL individual equivalents, and should aim at
approaching translation as an end in itself. This means that trainee translators
are encouraged to have comprehension as well as production goals in mind (i.e.

reader-orientedness) when they carry out a translation task.

b) Translation classes should be delegated to senior members of staff who have

motivation and experience in translation pedagogy.

c) We should increase the time allotted to the teaching of translation within the

general curriculum, as this would enhance the status of translation training.

d) Because translation is a skill which requires motivation, we should follow
Snell-Hornby’s (1992:19) call for a selection of candidates that are motivated
and talented enough to qualify for the translation programme by means of some

kind of entrance examination, combined with personal interview.

e) An introductory course in translation theory to precede translation classes proper

with the aim of acquainting learners with the basic principles of the process of
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translation. In this preparatory course, it is important that instructors encourage
trainees to operationalise their acquired theoretical knowledge as part of the
translation process. An alternative to an introductory translation theory course
would be to develop a coursebook for translation trainees which links translation
theory directly to practical translation work (e.g. along the lines of Hervey and

Higgins’ coursebook Thinking Translation 1992).

f) Giving students specific translation assignments (i.e. translating for an

2-

audience). This would help them to rule out the belief that the objective of the
translation assignment is to inform the teacher of their knowledge of the
vocabulary of the foreign language. Learners aim in the translation task should
be directed towards informing the readership about the contents of the ST.
The analysis of the subjects’ verbalisations and end translations revealed the
result that, on the whole, they lacked creativity and evaluative attitude and that
they approached their translation task in a haphazard fashion (c.f. chapter 6).
Only on few occasions did the subjects of the present study question the
appropriateness of their proposed translations. Likewise, the majority of subjects
showed no sign of creativity particularly when faced with lexico-semantic
problems (e.g. the strategy of avoidance). The noticeable absence of creativity
and evaluative attitude in the subjects’ translation performance can be linked to
the lack of a dynamic methodology for translation instruction in Saudi
universities. The usual pattern of translation training is a traditional one: it
“consists of setting short passages for translation, with specified hand-in date.
The scripts are corrected by the tutor at home, and the class time is spent going
over the translations the students have submitted, together with the “fair version”

(Sewell and College 1996:138). This teacher-focused approach to translation
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training is centred around the instructor’s model translation, a practice which
ignores the role of trainees in the learning process. Translation trainees’ creativity
is hampered by this passive approach because of their common belief that only
one version is correct, the instructor’s. Learners therefore work hard to avoid
transgressing the instructor’s model as this would lead them to lose some precious
marks (ibid.). The teacher-centred approach also undermines trainees’ self-
confidence because the instructors’ main concern is to spot learners’ deviations
from the “ideal” translation, thus giving little room for trainees’ stylistic
preferences. In teacher-biased translation training, instructors are always tempted
to discuss only trainees’ errors and to refrain from praising good solutions and
specialized knowledge produced by some learners which can be shared with the
rest of the group. Kussmaul (1995: 32) in this context points out that translator
trainees lose their self-confidence as a result of the criticism of their teachers
whose common teaching method is largely dependent on the phrase “my-version-
runs-as-follows”, a procedure which may be attributed to the fact that “instructors
very often have no clear idea about what they are doing” (ibid.:33). He adds that
with the teacher-centred instruction method, trainees tend to lose their
adventurous, dynamic and vigorous nature, to be replaced by a rather “weak
personality structure” (ibid.:32). In the present study, for instance, the negative
effect of teacher-oriented translation pedagogy on how the subjects approached
their translation task was reflected by their apparent lack of evaluative attitude as
well as the absence of creativity.

Thus, because of the apparent passivity of the method practised in Saudi

universities to teach translation (i.e. teacher-centred instruction), the following are
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a number of suggestions aimed at improving these inappropriate teaching
practices:

a- We should foster students’ creativity and self-confidence by moving from the
strict teacher-oriented method towards a more dynamic instruction approach,
such as the student-centred approach which proved innovative and stimulating
(c.f. section 2.2.3.). This can be done through allowing students to enjoy some
kind of controlled autonomy from the constraints of teachers’ traditional
practices (e.g. “my version runs as follows™). For example, we could bring both
sides of the trainee-trainer equation into play through giving trainees the
opportunity to take part in the selection of the texts to be translated and to carry
out some of their translation exercises autonomously (e.g. peer translation and
evaluation) with the teacher assuming the role of an observer. Giving learners
the freedom of choice would undoubtedly allow them to explore areas of direct
relevance to their own interests. The benefit of substituting teacher-focused
instruction with a more energetic approach to translation learning is recognised
by some translation educators, such as Bowen (1994:178) who points out that
trainees appreciate a trainer who shows his interest in them by constantly
changing his training methods in accordance with trainees’ needs. Bowen adds
that this dynamic approach means that translation educators occasionally make
concessions to trainees learning styles.

b- We should create a friendly atmosphere so that we can reduce trainees’ anxiety
and promote a co-operative environment through sharing the responsibility of
the learning process between instructors and trainees. One possible way to do
this is through fostering teamwork and allowing learners to participate and voice

their opinions as regards their stylistic preferences and suggestions
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c- We should dispel trainees’ fear of criticism by allowing them to see alternatives.
Kussmaul (1995:51) in this context asserts that when evaluating a student’s
work, “criticism should never be harsh. We should try to create that atmosphere
of sympathetic encouragement which, according to psycholinguistic research,
seems to be so conducive to creative thought.” Translator trainees should be
instructed to rule out the assumption that the teacher’s version is the only ideal
translation, as this would encourage learners to use their creative faculties. In
this context, Nouss (1994:157) points out that because more than one version of
translation can be acceptable “we want to encourage our students’ creativity and,
at the same time, teach them the rules of acceptability, according to the norms of
the target language, culture and society.” It is also important that translation
trainers not only discuss trainees’ deviations, but also approve learners’ creative
translation strategies as this would build up their self-awareness and self-
confidence which are typical features of successful translating (Kussmaul
1995:53).

d- One of the most obvious didactic implications that can be drawn from the
present experiment is that translation trainees should be encouraged to preserve
a critical and evaluative attitude towards their proposed translations as this
would enhance their self-awareness and ultimately the quality of their
translations.

e- One possible way of improving the traditional translation classroom is through
seminars where a trainee translator is voluntarily assigned the translation of a
text which he then hands out to his classmates so that they can read it critically
before the seminar session. In the seminar, the chosen trainee justifies his

translation strategies against some critical comments raised by his fellow
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students. Another interesting form of teamwork aimed at developing translation
instruction methods is the workshop format (Conacher 1996) where the overall
number of trainees is broken into small groups and each member of the group
brings his own translation manuscript. Each group produces a joint translation
version, which is based on a comparison of individual translated versions of
group members, and discussion within, and occasionally across groups. The
primary objective of this practice is encouraging interaction between trainees,
promoting text analysis, and experimenting with a variety of problem-solving
strategies. Conacher concludes that translation workshops “provide a
motivating, challenging and enjoyable approach to learning” as well as
introducing trainees “to some of the fascinating issues of translation which
convince us as lecturers that it is an art worth passing on, and provides them
with some of the skills of revising, editing, collaborating and decision-making
that they will require in future life” (ibid.:180).

3- The analysis of the subjects’ protocols and end product revealed the result that
they showed a great deal of unfamiliarity with a number of text-types, e.g.
technical texts (c.f. examples 32-36). This resulted in encountering many lexico-
semantic problems which ultimately reduced the quality of the subjects’
translations (c.f. chapter 6). The subjects’ incompetence (i.e. unfamiliarity with
different text-types) can be linked to the lack of defined course curricula to guide
translation instructors in Saudi universities who usually select translation material
independently without any form of coordination with other members of staff on
syllabus design for the translation programme. Texts for translation are selected
by instructors in a random fashion, that is, they are not chosen according to a

coherent policy, such as grading translation materials according to their range of
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subject matter or level of difficulty. Students are exposed to a limited range of
short texts, mainly literary and political, depending on the instructor’s interest.
The instructor usually chooses text segments with no background information
which he presents as a language exercise and not “as integral piece of authentic
language with real-life functions and target audience” (Fraser 1996a:130). The
effect of this irrational approach to text selection is evident in the translation of
some of the subjects of the present study (c.f. chapter 6) who failed to observe
text-type and genre conventions. Subjects’ apparent unfamiliarity with
abbreviations and technical terms is another evidence that the subjects were not
given in-depth exposure to the most important range of text-types and styles. Itis
also possible that the poor selection of texts undermines trainee translators’
motivation (Jakobsen 1994:146).

With the above observations in mind, it is quite beneficial for both instructors and
learners to adopt a set of criteria for the design of a systematic translation
curriculum which takes into account exposing learners to a variety of subject
matters (e.g. literary, legal, technical, etc) and grading the texts’ degree of
difficulty according to the translation trainees’ progression in the training
programme.  One interesting set of criteria for the selection of material for
translation is found in Sewell and College’ survey (1996:152) which is proposed
by one of the respondents of the questionnaire as follows:

1) Texts are predominantly contemporary;

2) Texts are representative of a number of domains, registers, styles;

3) Texts are chosen in the light of their suitability as the basis for “authentic”

tasks;
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4) Choice is also based on the capacity of the text to test specific translation skills
and to generate discussion about strategy;

5) Consideration is given to level of difficulty;

6) To a lesser extent, attention is paid to the potential of the text to enable
translation trainees to improve proficiency in the foreign language;

7) A significant number of texts are selected to relate to one broad theme,
generating some notion of coherence;

8) The texts are complemented by other related texts, audio and video tapes used
for private study tasks;

9) Material is presented as tasks and texts are produced facsimile;

10) Where appropriate the full text is provided, even if only an extract is to be
translated.

4- Despite the importance of the use of dictionary in the translation process, this tool
has not been given proper attention in translation programmes at Saudi
universities. In a small-scale survey aimed at investigating the use of reference
material in translation programmes (c.f. appendix 3), which was administered by
the present experimenter and distributed among 14 Saudi translator trainees who
were chosen randomly, 12 respondents indicated that they received no training in
the use of reference material in translation (the full review of this survey is beyond
the scope of the present study). The result of this negligence is that the majority
of translation trainees tend to use dictionaries inefficiently as evidenced by
subjects of the present study (c.f. section 5.6.1.3.). Trainees’ most observable
shortcomings as regards their use of dictionaries include a) the selection of
unsuitable dictionaries (e.g. pocket-size dictionaries), b) over-reliance on the

bilingual dictionary as this would “result in an insufficiently critical approach and
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a lack of discrimination in the search for situational and connotative as well as
referential meaning” (Fraser 1996a:131), c) lack of management of time in their
use of the dictionary, i.e. most of the translating task-time is wasted in the slow,
inefficient, and lengthy search for unfamiliar words, (d) unwary behaviour
towards dictionaries’ limitations and traps, i.e. looking at the dictionary as the
final authority. The hasty selection of dictionary equivalents which is usually the
result of reading only part of the information offered by the dictionary as well as
the failure to test the appropriateness of the chosen dictionary definition against
the context of the translation, and (e) unfamiliarity with other types of reference
material, such as specialized dictionaries, encyclopedias, parallel texts, and
glossaries.

Thus, based on the above observations of the improper use of dictionaries in
translation programmes in Saudi universities, the following are some insights
aimed at improving learners’ skill in using reference materials.

a- Because of the importance of the dictionary in the translation process, there
should be a special course in the use of reference material within the translation-
training syllabus. In this course, learners should be given a detailed review of
the available types of reference materials with some information on how they are
structured, and how and when to use them. The main objective of this course is
to sensitise translator trainees to the potential difficulties involved in the use of
reference material and how to deal with them, e.g. the tendency of dictionaries to
provide a number of definitions for one ST lexical item.

b- We should set a criterion for dictionary selection by providing students with a
list of the recommended reference material at each stage of the translation

programme.
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C-

We should train translator trainees in how to analyse and infer the meaning of

words from the context as this would supplement their dictionary consultation
techniques, particularly in cases where there is an inconsistency between the
information given by the reference material and the context which is relevant for
the word in question. It is also quite appropriate to teach translation trainees
some of the basic concepts of lexicography (e.g. synonymy, hyponymy,
polysemy, collocations, connotation, etc.) because the knowledge of such
semantic notions would undoubtedly help them to extract the maximum of
information from definitions and examples in dictionaries.

Translation trainees should be made aware of dictionaries’ limitations and
traps. They should be taught to use the dictionary critically as the wealth of
information that can be found in the dictionary could turn out to be misleading if
not dealt with properly.

Translation instructors should encourage learners to avoid the naive approach
of reading out only part of the information offered by the dictionary (the first
variant in the majority of cases) and consider all variants and illustrative
examples. Learners should also be instructed to check the suitability of the
chosen dictionary equivalent against the translation context.

In addition to bilingual and monolingual dictionaries, we should also encourage
trainee translators to use different types of translation aids such as
encyclopedias, specialized dictionaries and parallel texts. We need to develop a
set of translation exercises which requires the use of different types of reference
material (e.g. encyclopedias), consequently moving trainees’ focus from using

only one type of dictionary.
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g_

Because translation trainees spend most of their translation task-time in
dictionary searches, they may try using electronic dictionaries particularly those
that provide speedy, contemporary, and comprehensive information. It is also
advisable to encourage trainees to use other technological aids such as
computers, which should become an essential component of translation
pedagogy today.

One way of improving translator trainees’ use of reference material is through
contrasting their translation performance with that of professionals via TAPs.
For example, Jaaskelainen’s study (1987:88) yielded the result that professional
translators were able to use working aids more efficiently than non-professionals
who were too dependant on bilingual dictionaries. Professional use of different
types of reference materials led them to succeed better in finding good
translation variants. Similarly, Fraser (1996b), in her empirical study which
contrasted trainees and professionals in their use of dictionaries, found a
substantial difference in the way they tolerate and deal with unfamiliar lexical
items, as follows:

As teachers, we all know how rapidly students become paralysed
when faced with an unfamiliar word or phrase and rely largely-
perhaps excessively- on bilingual (source- to target-language)
dictionaries. This is in marked contrast to the behaviour of the
professional translators in my studies who, instead of using
dictionaries to establish meaning, used them to refine the meaning
of source-language terms and/or to stimulate the search for target-
language equivalents. This involved a high level of tolerance of
ambiguity and uncertainty, and these translators were strikingly
willing to let meaning emerge from the whole text rather than
needing to ascertain meaning and find a translation before moving

on. Moreover, it was the development of the text, rather than the
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limited dictionary entry that prompted the most appropriate

rendering. (Fraser 1996b:247)

The main didactic implications that can be drawn from Jaaskelainen and Fraser’s
comparison of learners and professionals’ use of reference materials are: a)
translator trainees should use different types of reference material as this would
enhance the quality of their translation, and b) learners should not hold up the
process of translation when they are faced with unfamiliar lexical items, but rather
show their self-confidence by tolerating ambiguity and allowing the meaning to
emerge from the whole text.

5- Lack of translating-skills instruction, i.e. the best techniques to carry out a
translation task. This includes preparatory and revising procedures as well as text
analysis and problem-solving strategies. In the present experiment for example,
the inadequate knowledge of translation skills is reflected by the fact that the
majority of subjects approached their translation task in a haphazard way: They
started translating immediately without reading through the ST, showed little sign
of editing, concentrated on lexical features and ignored textual considerations,
displayed a lack of concentration and a faulty confidence, used reference material
inefficiently, and performed a large number of deficient problem-solving
strategies, apparently the main factors which significantly reduced the quality of
their translations.

Trainees’ deficient translation skills highlight the importance of suggesting a
number of insightful and practical procedures which can be used by trainees to
enhance their translation competence:

a- Based on the findings of the present study (c.f. section 6.3), there seems to be a

close connection between generating preparatory activities, such as reading and
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analysing the entire ST before the translation takes place, and a higher
translation quality. This is not surprising because reading through the entire ST
before plunging into translation would give the translator trainee a background
picture of the whole text particularly the potential problematic units, “thus
producing a better translation in less time” (Mitchell 1996:89). On the other
hand, failing to establish the contents of the ST in advance through prior reading
may lead the trainee to consider individual units and to blur the continuity of the
text by interrupting the smooth translation processing with a lengthy search for
unfamiliar lexical items, consequently producing a disjoined TT, as is the case
with the majority of subjects in the present experiment. Recognising the benefit
of effective reading as a distinct phase of the translation process in translation
instruction, Mitchell (ibid.:100) points out that this skill “gives one a blueprint
of the text from which to work with confidence” and ease. Mitchell adds that
ignoring the preparatory reading would lead translator trainees to “waste time in
a hit-and-miss fashion, attempting to piece together the jigsaw puzzle without
looking at the picture on the lid”, while on the contrary “visual thinking will
give them the confidence to generate a first draft which is coherent and alive”
(ibid.:101). Yet, despite the vital role played by preliminary reading in
approaching a translation task, this skill “is usually glossed over in translation
studies” (ibid.:89) and overlooked in traditional translation training programmes.
In a survey of the features of translation practices in twenty-one institutions in
the UK (1996:146), Sewell and College came to the conclusion that the act of
prior reading of the ST should be introduced as “a necessary classroom pre-

requisite for producing an acceptable translation.”
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Thus, realizing the value of effective reading leads us to believe that one way to
promote translation skills is through instructing trainee translators to devote
considerable attention to preparatory activities, as a distinct phase before they
translate. Efforts should also be made to warn would-be translators against the
time-consuming misdirection of their attention during the reading process
towards the words, not the content, thus failing “to follow the thread of the
argument or narrative” (Mitchell 1996:90). It is also advisable to train
translation learners to practice some effective reading techniques, such as the
ambiguity-tolerance strategy (see Fraser 1996b:247), i.e. allowing the meaning
of individual words to emerge from the whole text (the ambiguity-tolerance
strategy was hardly observable in the protocols of the subjects of the present
study who showed a frustrating and time-wasting tendency to establish the
meaning of every unfamiliar word through instant dictionary search).
Ambiguity-tolerance seems to be a typical feature of professional translators,
e.g. in Fraser’s study (1996a:129) where they showed a tendency not to falter at
every unclear lexical item, a clear sign of confidence. When they encountered
problematic lexical items they commented: “you can get thrown by terms which
in the whole context then sort themselves out” and “not knowing a word
wouldn’t stop me, because things actually begin to work themselves out” and
“the text resolves most things itself.” Mitchell (1996:90), therefore, asserts that
“we need not decypher every word in order to reach the meaning, on the
contrary, we rely on the meaning to tell us what the next words will be.”
Likewise, Smith (1978:118) contends that “recognition of individual words is
not necessary for comprehension, and conversely comprehension is often

necessary if you want to identify individual words.” One interesting exercise to

274



wean students off needing to know the meaning of every lexical item before
progressing with translation would be to ask trainees to summarize a ST as a
prefatory activity “to ultimate translation of it” (Fraser 1996b:248).

b- The analysis of the verbalisations in the present study yielded the result that the
subjects’ lack of evaluative attitude was a determining factor in the worsening of
the end translation (c.f. chapter 6). The majority of subjects showed little sign of
editing which can be explained by the fact that they took their understanding and
proposed renditions of problematic ST units for granted, as well as their
apparent lack of concentration. Only two subjects (Zaid and Hameed) exhibited
some evaluative behaviour, i.e. proofreading of the end product, which seemed
to enhance the quality of translation. The didactic implication that can be drawn
from this result is that the skill of editing plays a major role in successful
translation; accordingly it should be given proper attention in translation
pedagogy. There should be an introductory revision course aimed at improving
trainees’ editing skills, such as drafting, outright corrections, and proof reading
of the final product. Learners should be encouraged to check the plausibility of
their translation before submission by means of conducting “fidelity and
acceptability tests” for the whole text “as good results at the single translation
unit level do not ensure good results at the text level” (Gile 1994:110). A survey
was administered by Mossop (1992) to investigate the goals and practices of
revision courses for translator trainees. The respondents of the questionnaire
were teachers of revision courses at Canadian translation schools. The main
finding of the study was that learners “make foo many changes (unnecessary
revisions) and the wrong kind of changes (focusing on tiny nuances or small

points of usage and ignoring macrotextual features)” (ibid.:81). The survey also
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revealed a number of goals which can be accomplished by a revision course: (1)
improving critical sense; (2) understanding translation better; (3) improving
translation ability; (4) improving ability to manipulate target language; (5)
understanding what a reviser does (ibid.). Integrating the results of the study
and his teaching experience, Mossop (ibid.:82) came to the conclusion that a
revision course could be organized around one or more of three components: (A)
professional preparation for work as a translator (preparation to be revised, to
self-revise and to inter-revise); (B) professional preparation for target-language
editing work (whether in translation, journalism, technical writing, speech-
writing, and so forth); (C) the theory of re-writing (studying revision as opposed
to doing it). For each orientation, Mossop suggests a number of goals and
exercises. In orientation (A) for example, one objective is to ask trainees to
achieve the mental switch from a ‘retranslating’ to a ‘revising’ frame of mind,
i.e. by assuming the role of an editor. Other goals for orientation (A) include
learning to justify changes as an important preparation for the workplace. One
recommended exercise is to give students a draft translation with handwritten
revisions and ask them to say whether each revised expression needed revising,
and if so why, and whether in each case the revised version solves the problem
(ibid.:85). Trainees should also acquire a procedure for self-revision; it “should
not be just some vague ‘going over’”, but rather solving ‘“certain problems
inherent in the drafting phase of translation” (ibid.:84). With regard to
orientation (B), Mossop proposes three goals: (1) Learn to see the text from the
final reader’s viewpoint; (2) Learn to focus on larger text structures, i.e. trainees
should avoid their common practice of focusing on smaller units (words and

phrases) and should “learn to attend to matters of inter-sentence cohesion,
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coherence of argument, conventions of the genre, and consistency in the
formality, technicality and emotional tone of the language” (ibid.:86); and (3)
Begin to develop conscious personal practices concerning matters of correct
usage, i.e. learners “must learn to use linguistic ‘authorities’ in a manner
appropriate to the target-language culture, and to appeal to authorities in a
consistent way” (ibid.). Orientation (C) includes two goals: (1) Understand why
self-revision is a necessary step in the translation process; and (2) understand the
institutional role and normative power of re-writers. One recommended exercise
is to ask learners to “compare the first published translation of a literary work
with revised versions thereof” (ibid.:88). Here it should be noted that although
Mossop’s revision model looks sophisticated for inexperienced translator
trainees (e.g. the subjects of the present study), as it is aimed at training
professional editors, it nevertheless can work as a general guideline for
designing a less complex editing course to fit into the translation curriculum,
with the primary aim of sharpening trainees’ self-awareness of their weaknesses
as well as fostering their self-confidence by promoting critical and evaluative
attitudes.

c- A major finding of the present study (c.f. chapter 6) is subjects’ context
insensitivity, i.e. concentrating on individual and lexical features and ignoring
textual considerations. This deviant attitude resulted in producing many
inappropriate word-for-word renditions, with the consequence of reducing the
overall translation quality. Here it should be mentioned that context-
insensitivity could be a direct result of the inefficient traditional translation

programmes in the majority of Saudi universities which encourage trainee
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translators to have comprehension goals in mind through concentrating on
lexical-level features.

Thus, to find a remedy for this irrational attitude we need to draw learners’
attention to the vital role of context in the activation of the meaning of words.
This can be done by helping and encouraging learners to shift the focus from
lexical choice to a higher level of textual consideration in their translation
processing, consequently avoiding the faulty perception of translation as a word-
for-word correspondence. Fraser (1996b: 244-46) in this context calls for
emphasis on text-level features in translator training, and for academic
translation to be contextualised. Learners should be aware of the polysemous
nature of words because “words take on meaning in texts (a) by their meaning
potential and (b) by the context which activates, determines and limits their
meaning potential” (Kussmaul 1995:22). Trainees should also be instructed that
meaning inferred from context should have priority over meaning gained from
the dictionary (ibid.: 24). As mentioned earlier, it is quite appropriate to teach
trainee translators how to deduce the meaning of words from contextual clues so
as to add to the information gained from dictionaries because searching for the
meaning of words in reference material is only part of the truth. One of the
recommended techniques for analysing meaning in context, which would move
translation trainees beyond word-for-word translation, is examining the concept
of units of meaning through studying the notion and operation of collocation in
lexicography. Lack of understanding of this phenomenon contributed to the
increase in error density in the present study, i.e. the majority of subjects were
over-literal, taking account of lexical accuracy to the detriment of ST textual

coherence (c.f. chapter 6).
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d- In the traditional translation pedagogy practiced in Saudi universities, translation
trainees are rarely taught how to deal with potential translation problems, e.g.
lexical problems. This is evident in the present study which yielded the result
that subjects used problem-solving strategies in a haphazard way, thus failing in
many instances to provide solutions for these difficulties (c.f. chapter 5). In my
opinion, one major reason for translation instructors’ failure to teach problem-
solving strategies is their unacquaintedness with learners’ potential translation
problems in the first place. Translation educators need to develop a method by
which they can detect translation difficulties which learners encounter during
their performance of translation tasks. Efforts should also be directed towards
identifying and promoting successful problem-solving strategies.

Here, I would like to propose an approach which translation instructors can
employ for diagnosing trainees’ translational problems and strategies. This
method is based on the following four components:

1) Using the introspective technique TAPs. Students are asked to translate,
individually or in small groups, a text with various potential difficulties which
would prompt problem-solving strategies; and to think aloud their translation
processing for tape-recording. Learners’ protocols are transcribed and then
analysed by the teacher.

2) Using problem-reporting technique. When performing a translation task (either
at home or in class), learners are asked to attach to their translation manuscripts
a written report describing the problems which they encountered while doing

the translation.

279



3) Using class discussions’ input and written feedback schemes (e.g. Dollerup
feedback model 1994:128) to assess the strengths and weaknesses of each
learner.

4) Contrasting trainees’ translation performance with that of the professional
translators.

After the identification of learners’ translational problems and strategies,

translation instructors are required to take the following points into considerations:

1) They should sensitise translation trainees to the potential problems;

2) They should train translation trainees in how to deal with these problems.
Instructors can do this by a) reinforcing trainees’ observed successful problem-
solving strategies and avoiding the less effective ones, b) introspecting on their
translation experience and passing on “hints, tips, and tricks to their students”
(Kiraly 1995:3), c¢) introducing professional translators’ problem-solving
strategies. According to Fraser (1996b:250), “the strategies used by
professionals are, almost by definition, those which have proved effective in
practical use and it is, therefore, only logical to seek to gain access to them and
to attempt to apply them to the teaching of translation”, and d) recommending
some practical translation works which present translation as a problem-solving
discipline (e.g. Training the Translator (1995)by Paul Kussmaul and Thinking
Translation (1992)by Sandor Hervey and Ian Higgins).

6- Lack of clear standards against which translator trainees’ progress could be
measured. There is no systematic evaluation feedback that illustrates properly the
strengths and weaknesses of learners. Translation instructors usually employ a
noncommunicative evaluation scheme which is dependent on lexical-based

considerations with the view that students are learners of a foreign language rather
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than translator trainees. As already noted, it is also the case that trainees’
translations are assessed against the instructors’ model version. This traditional
teacher-centred correction seems to contribute to the impairment of learners’
creativity and self-awareness because translation trainees usually try to play safe
(Sewell and College 1996:138) by not challenging the instructors’ ideal
translation so as to ensure getting good marks. Trainees’ translation competence
is often measured in one final term exam which is based on previously translated
passages, a practice which does not truly measure learners’ progress in the
translation programme but rather their memories. It is also inevitable that this
type of testing will encourage passive memorization of seen texts and would
discourage creativity. In the present experiment, for example, the negative effect
of this traditional evaluation method is evident in the translation performance of
the majority of subjects, namely a) lack of self-awareness, b) lack of creativity and
evaluative attitude, and c) lack of communicative approach (i.e. faulty word-for-
word translation).

Thus, in order to avoid these types of evaluation practices in translation
pedagogy, the following points should be taken into consideration:

a) Instructors should adopt a communicative approach in their evaluation of
learners’ translation. They need to avoid focusing on lexical-based error
assessment and should judge learners’ translation deficiencies against “the text
as a whole and with regard to the translation assignment and the receptor of the
translation” (Kussmaul 1995:128). They should also see trainees as would-be
translators rather than foreign language learners.

b) For the construction of a valid translation test, translation educators should

provide clear and brief instructions on the translation assignment as well as
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background information about the STs. They should also “avoid assessment of
students’ memories rather than their achievements” (Farahzad (1992:276) by
using authentic and unseen texts (not previously translated in class work) which
belong to the text-types that learners are familiar with. Regarding the scoring of
the test, Farahzad (ibid.) proposes two features which must be checked by
examiners for each translation unit. They are: (1) Accuracy: the examiner
should see whether the translation conveys the information in the source text
precisely, without addition or deletion, and whether it is natural in forms of
diction, and (2) Appropriateness: the examiner should see whether the sentences
sound fluent and native and are correct in terms of structure (and natural in
terms of grammatical forms).

Translation educators can reduce the rigidity and passivity of the traditional
teacher-centred evaluation approach by occasionally adopting some of the
constructive and stimulating features of student-focus evaluation, such as
sharing the responsibility of correction with learners. ~Giving away some of
teachers’ traditional responsibilities to students is justified on the grounds that
“the gains in motivation and learning are greater than the losses in authority and
control” (Jakobsen 1994:148). The benefit of this practice is stressed by Nunan
(1984, reported in Sainz 1994:140) who points out that “an important
supplement to teacher assessment, self-assessment provides one of the most
effective means of developing both critical self-awareness of what it is to be a
learner, and skills in learning how to learn.” This act of role sharing will make
trainees look at the correction process as a way of learning rather than a source
of anxiety and punishment. One inspiring student-focus correction model is that

of Sainz (1994) which comprises various stages: (1) development stage:
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understand and anticipate trainees’ needs so as to respond to these needs.
Trainees’ translations are assessed first by the teacher in terms of accuracy and
appropriateness, depending on the instructor’s aim for that particular translation
text. The teacher uses a non-aggressive way of giving students feedback on
their mistakes by only underlining the mistranslated words, as opposed to the
“disruptive, frustrating and stressful” traditional procedure of re-writing the
correct version on the students’ manuscript; (2) implementation stage: teachers
hand in the following Correction Chart to be filled in by the student:

Correction Chart (Sainz 1994:139)

Text file no.: Student’s name: Date:
Mistakes | Possible Source Type of
correction mistake

Students write the underlined translation errors in the Mistakes column. Under
Possible Correction, students try to propose an “error-free” version. If they are
unable to do this on their own, they may resort to peer correction by consulting
their classmates. If this proves unhelpful, students may resort to reference
materials. If there is still no adequate answer, they may consult their teacher.
Under Source, students enter the source of the answer for their corrections (i.e.
Myself, Peer, Reference Source, or Teacher). Students finally try to classify the
errors they are making in the Type of Mistake’ s column; (3) Monitoring Stage:
teachers monitor the process of filling in the Correction Chart by the students so

as to help them out in case they needed any assistance and to make necessary
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d)

adjustments; (4) Integration Stage: teachers analyse the feedback received from
the students so as to integrate the necessary remedial or reinforcement work into
class work; and (5) Self~-Monitoring Stage: students monitor their own
achievement in various translations during the course of the year so as to identify
their weaknesses and ultimately work to eliminate them.

Another stimulating student-based evaluation is through encouraging learners to
monitor their performance by means of compiling a dossier assignment (Ulrych
1996) of their previously translated texts along with commentaries on their
research methods and decision-making processes.

Class discussion of corrected translation assignments is an important feedback
on trainees’ strengths and weaknesses. Teachers should seek students’
participation in the discussion through creating a sympathetic atmosphere in
relation to learners’ deviations, consequently germinating self-confidence and
self-awareness. Instructors are advised against identifying “students who have
committed a specific error” (Dollerup 1994:129) so as to avoid learners’
embarrassment. Discussion of corrections should be constructive and should
focus on both adequate and inadequate renditions with the objectives of
reinforcing the good points and improving the weak ones. It is also important
“that students are introduced to a multiplicity of valid solutions in translation

work” (ibid.).

e) Translation educators need to design and employ a comprehensive and

systematic assessment feedback model so as to facilitate their correction work
of learners’ translations. One promising assessment form is that of Dollerup
(1994:128, shown on page 285) which comprises a total of 42 problem areas,

assessed on a five-scale deferential.
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(Source: Dollerup, 1994:128)

7. OTHER COMMENTS

285

No marks = The feedback form
No problem for you, OR
Not checked in this translation
TEXT
OMISSION. .. .\eeeiveiineereiieeenees |
addition............ooevviieiiiiin |
insufficiently checked................ RN
2. SPELLING
capital letters...............ieeennnn, L]
WOTAS oovviiseeei e eeeee e RN
compounds .......ccouveeiiiniiinnnnn, RN
Split WOrds .......vveiiiiiiiiiiins L
3. PUNCTUATION
relative clauses ............coeeeeenen. RN
object clauses ...........cccvuueereinn. L]
OthEr L.vviivieeeiiie e eea s I
4. WORDS/WORD KNOWLEDGE
elementary............cceeeerveunennnn. |
FATC... eeeeeeeieneeeirseeeceeeianaens L]
idioms and phrases.................... N
CONSEIUCES....uevveeeneeiieereeaeinns RN
plural vs singular forms............. ||
claques.........cooeeeiiiiniiiiiinne ||
false friends..........coocceeeieinnnnn. |
CONtaminations.............ecvvveeene. RN
equivalents.............coeeeeerninnnnn. L]
irregular verbs................oooon |l
change of word class................. |
EENdEr....ovvenieiiiieieeiiiieeieie |
5. SYNTAX/GRAMMAR
concord...(subject — verb)........... L]
concord (other)...........ccoevevnnnnn. NN
BENILIVE...eeviieieiiieic, [
article.......cooiviiii i ]
PrepOSItion. ... .c..vvveveeiiiireeeenne L]
adverb, form............cooeeineennnnnn. AN
adverb, position........................ N
Prop-word.............uvueeeeieiniinnnn. AR
EIISE. . vvvereeeeneenenrataereeneneeneaes ]
modal verbs.............coeeeniiinnn RN
paralleliSms...........coevvniriiieennn |
TElAtiONS. .. eevvn e e |
6. EXPRESSION
collocations. .. .....vueerevvuereennenen. L]
calquing.......ccvvvereeririiiiinninnn, |
construction of sentence............... L
idiomatic USage............coevvrrrneins |
SEYIE. ettt eee et e |l
Precision..........veeeeeiieiiiiiinnnn R
word Order ........coevvveriinieniinnans RN

+

(Tense. Numbers. Other)

(Longish discourse. Adverbials. Other)

(Indefinite. Definite. Form)

(Parataxis. Hypotaxis)



Dollerup points out that we should differentiate between beginners and advanced
learners in our employment of the evaluation form. The top deferentials which
cover formal points are emphasised with beginners, marking only errors. In the
advanced classes, the emphasis is on the strengths and stylistic points at the
bottom. The feedback on these evaluation sheets is given to students so that “they
can identify their own weak spots and do something about them” (ibid.:130) in

subsequent translation tasks.

7- Translation trainees often exhibit inadequate foreign language competence,

1.

particularly in relation to specialized, cross-cultural and encyclopedic knowledge.
This lack of knowledge is evident in the present study, as manifested by the
subjects’ unfamiliarity with a large number of lexical items (e.g. cultural,
technical, abbreviated and collocated words), and their over-reliance on the
dictionary. Apparently, trainees’ incompetence in the foreign language is largely
due to the fact that they are trained to translate simple texts as a language exercise,
that is, they are not required to translate a wide range of text types.

Thus, to enhance learners’ foreign language competence, the instructor should
take the following points into account.

To ensure adequate commend of the foreign language, learners need to be
exposed to a wide range of subject areas, e.g. political, social, cultural,
commercial, scientific, etc.

Teachers should encourage translator trainees to write their own glossary of
new words to ensure the registration of the information gained in translation
tasks. In this context, Tagnin (1996:167) asserts that “students should be
encouraged to prepare their own glossaries, drawing up lists of technical and

problematic words and their translations for each one of the texts they work on.”
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Tagnin also emphasises the benefit of collaborative learning of new information
by maintaining that “a class composed of students with different backgrounds
will enable many of them to function as informants in areas they are well versed
in. This, together with sharing the information all will be collecting, will bring
out the richness of their collective work™ (ibid.:168). Another source for
increasing learners’ command of the foreign language is lexical brainstorming
(Fraser 1996b: 246) exercises “which provide valuable preparation for
recognising and translating accurately, especially when more specialized
knowledge is involved” (ibid.).

Translation educators are advised to integrate in the translation curriculum, a
terminology course, since “the nature of texts to be translated has over the years
become more technical, requiring greater specialized know-how or

terminological research”(Sager 1992:108).
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CHAPTER EIGHT

8. Conclusion

8.1. Summary

This final chapter is dedicated to a brief summary of the main findings, implications
and recommendations of the present study, as well as to providing some suggestions

as regards further research of the process of translation via the employment of TAPs

technique.
8.1.1 Aim of the study

The primary aim of the present study (stated in chapter 1) has been to identify some of
the lexico-semantic problems and problem-solving strategies of translation trainees.
An additional objective has been the identification of subjects’ strengths and
weaknesses through investigating their global behaviour during their translation task
performance as well as evaluating their translation end product. To achieve these
goals, the investigator employed the introspective technique 74Ps which proved
fruitful and reliable as it yielded a wealth of verbal reports for empirical analysis, as
well as the Error Analysis method which also facilitated the assessment of the
subjects’ end product. The analysis of data was conducted with a view to enhancing
the quality of current translation pedagogy, by making translation trainees aware of
potential translation difficulties and problem-solving strategies and by fostering

efficient behaviours and creative attitudes towards translation tasks performance.
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8.1.2. Literature review

The aim of chapter was twofold: a) to investigate the status of traditional translation
studies and to argue for an empirically-based investigation of the translation process,
and b) to examine the status of translation pedagogy.

It was found that most of the literature on translation has been theoretically oriented,
concentrating on the final product and ignoring the process of translation. Traditional
translation models were therefore criticised for their speculative nature and for failing
to account for the reality of mental processes of translation, thus ignoring the actual
agent of the translation, i.e. the translator. Another source of criticism against
traditional theories of translation is the fact that they have been tailored to account for
professional translation, thus failing to cater for the needs of translation pedagogy.
The inadequacy of traditional theories was seen as a justification for adopting an
empirically-based investigation of the translation process which is dependent on the
introspective technique, TAPs (i.e. asking the translator to verbalise his thought
during the process of translation).

Two questioned were raised to ensure the validity and success of TAPs for the present
experiment, namely 1) Which mental processes are accessible to verbal reports? and
2) Does instruction to verbalise change the process of thinking in its very nature? In
answer to these two questions, I concluded that only controlled processes, which are
in the translator’s short-term memory, are accessible to verbalisation and that these
conscious process are often prompted by translation problems. As regards question 2,
it was found that there was no detectable effect of TAPs on the quality and speed of
translation. TAPs, therefore, were seen as a promising and suitable tool for
externalising subjects’ internal structure of the translation process, particularly

translation problems and problem-solving strategies.
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As regards the status of translation pedagogy, the investigation in the relevant
literature indicated a pedagogical gap in translation training programmes. This
pedagogical gap was linked to the traditional view of translation training; i.e.
translation is perceived as a language exercise for improving learners’ L2
competence. Traditional translation instruction was criticised for failing to account
for the communicative aspect of translation and for ignoring the role of trainees in the
learning process. In response to the questionable value of traditional translation
training, a number of creative contributions in translation pedagogy have recently
started to evolve with the primary objective of bridging the pedagogical gap in

translation skill instruction.

8.1.3. Experiment

The purpose of chapter 3 was to review the setting of the present experiment. I first
presented the criteria for the selection of subjects (i.e. sufficient linguistic ability and
willingness to participate in the experiment) with the objective of ensuring their
suitability for the success of the experiment. The subjects, although in their final year
of study, were classified as non-professional translators due to the fact that they were
not exposed to professional training in translation. The choice of non-professional
subjects to take part in the present experiment was regarded as successful and suitable
mainly because their non-professionality led them to encounter many problems,
consequently increasing the amount of data collected.

By the same token, to ensure the validity of the chosen STs for the present
experiment, the guidelines which the experimenter followed in the process of texts

selection were discussed, namely a) STs must include sufficient problematic units, b)
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STs’> difficulty must be of a surmountable nature, and c) STs should cover different
types of potential lexico-semantic problems.

This chapter also included a detailed description of where and how the experiment
was conducted. The experiment proved a success, as it evidently substantiated the
premise that subjects’ thinking aloud would have minimal or no effect on their
translation performance. At the end of the chapter, a brief account of the process of
data collection was given, together with the analytical categories (i.e. translation

problems, problem-solving strategies, and global behaviour).

8.1.4. Lexico-semantic problems

In chapter 3, the aim was to investigate lexico-semantic problems which are typical of
translation trainees by means of analysing the present subjects’ verbalisations.
Examining learners’ translational difficulties was justified on the grounds that
translational problems were the most important feature of their translation processing.
Identifying students’ translational problems was also seen as serving a didactic goal,
i.e. raising trainee translators’ self-awareness and problem-sensitivity.

As a fitting start to the chapter, I endeavoured to define the notion of translation
problem which was found to emerge when the automated processing was interrupted
by the translator’s realisation of his inability to transfer a given ST item into the TL.
To facilitate a valid account of subjects’ certified problems, I applied a problem
detector technique which was based on Krings’ problem indicator model (1986). The
successful identification of translation problems took place in three separate stages of
the translation process: a) the preparatory stage, b) the writing stage, and c) the editing
stage.

The analysis of subjects’ protocols yielded the following results:
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1) Identifying and dealing with problematic lexical items constituted the largest part
of subjects’ protocols.

2) Translational problems differed dramatically in terms of degree of difficulty.
They were found to fall into three sections: a) easily-solved translation problems:
those problems whose solution required the employment of only one problem-
solving strategy, b) hard-to-solve translation problems: those problems whose
solution depended on the application of two or more problem-solving strategies,
and c) insoluble translation problems: those problems which the subjects failed to
solve even after the use of problem-solving strategies.

3) Translation problems were found to fall into two main categories: a)
comprehension problems: those lexical items which proved difficult to
understand, and b) production problems: those lexical items which the subjects
found difficult to render into the TL (the result of unsolved comprehension
problems).

4) The main types of lexico-semantic items that posed problems to the subjects of the
present experiment included (a) cultural items, (b) collocational items, (c)
abbreviated items, (d) technical items, and (€) neutral items.

5) The quantitative analysis (c.f. figure 8.1, page 294) of subjects’ protocols revealed
considerable individual variations in the number of certified problems, ranging
from 20 to 47. It also revealed an interesting result which ran counter to my
earlier expectation: that is, the number of problems did not correlate with the level
of competence, as manifested by the fact that some competent subjects
encountered a higher volume of translational problems than the less competent
ones. An explanation for this unexpected phenomenon was found in subjects’

verbalisations, namely that the more competent subjects encountered more
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6)

7)

problematic lexical items because they were more sensitised to translation
problems than the less competent informants who showed a marked problem-
insensitivity.

The quantitative analysis of the data corpus revealed some degree of correlation
between the level of translation competence and the degree of successfulness in
problem solving.

The subjects were generally irritated by the presence of problematic lexical items

and seemed to falter whenever a difficult translation unit was identified.
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FIGURE 8.1 : SUBJECTS' FREQUENCY OF TRANSLATION PROBLEMS AND
DEGREE OF PROBLEM-SOLVING SUCCESS
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KHALID 38.3%
OMAR 35.3%
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8.1.5. Problem-solving strategies

The purpose of chapter 5 was to identify and examine the problem-solving strategies
which the subjects of the study employed to deal with translation difficulties. Prior to
the definition of the notion of transiation strategy, 1 drew a distinction between
strategic and non-strategic processing, as contained in subjects’ verbalisations.
Strategic processes were those conscious activities aimed at solving translation
problems, whereas non-strategic processes were those automated operations
(inherently non-problematic processes) directed towards completing the translation
task. As regards the concept of tramslation strategy, it was defined as a conscious
plan which the translator employs to solve a translation problem. This definition was
based on three criteria: (a) goal-orientedness, (b) problem-orientedness, and (c)
consciousness-orientedness.

Problem-solving strategies were successfully identified and counted by the same
problem indicator model, which was applied by the experimenter to detect subjects’
translational difficulties, mainly because translation strategies were used only when
subjects encountered a problematic translation unit. The analysis of subjects’
protocols showed a number of strategy elements which occurred between the
identification of a translation problem and the realisation of its solubility or
insolubility. These strategy steps were (a) recognising a translation problem, (b)
verbalising a translation problem, (c) searching for a solution to a translation
problem, (d) preliminary solution to a translation problem, (€) optimal solution to a
translational problem, (f) realisation of the insolubility of a translation problem, and
(g) evaluation of a solution to a translational problem. The analysis of the data
corpus also revealed that while the majority of translation problems were dealt with

by one problem-solving strategy, some translation difficulties were addressed by a
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variety of problem-solving strategies. Another major observation was that despite

their vital role in enhancing the quality of translation, not all strategies led to

successful solutions to translation problems (the success rate was only 37.5%)

Twelve types of problem-solving strategies, which differed in their degree of

frequency and successfulness, were observed in subjects’ data corpus (c.f. figure 8.2,

page 297). These were:

1- The strategy of dictionary consultation: This was by far the most frequent
problem-solving strategy, and constituted 53.5% of the total number of strategy
occurrences.  Additionally, dictionary consultation proved to be the most
successful problem-solving strategy, making up 62.7% of the total number of
successful strategy occurrences. Subjects used only two types of reference
materials, bilingual and monolingual dictionaries. As regards the primary source
of reference, the bilingual dictionary was used more frequently than the
monolingual dictionary (63.8% as opposed to 36.2%), and this was seen as a
typical feature of non-professional translators. Moreover, the bilingual dictionary
accounted for most of the successful dictionary consultations (= 89, i.e.65.4% of
the total number of successful dictionary use), seemingly due to the bilingual
dictionary’s higher volume of frequency as well as to some subjects’ apparent
incompetence in the foreign language, rather than the inadequacy of the
monolingual dictionary. The investigation of subjects’ use of reference materials
also revealed an unexpected result: the most competent subject (i.e. Zaid) was the
most frequent dictionary user (14.2%) despite his superior linguistic ability to the
rest of the group. Judging from his protocols, this was found to be the result of his
cautious attitude towards translation problems, which led him to use bilingual and

monolingual dictionaries complementarily for the sake of assurance.
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As regards the purposes of dictionary consultation, the analysis of subjects’

verbalisations revealed five major types, as follows:

a) Searching for the meaning of a totally unfamiliar lexical item.

b) Ensuring the suitability of the meaning of a lexical item whose meaning is
known to the subject but with some degree of uncertainty.

¢) Using the dictionary as a mnemonic aid, in casés where subjects seemed to
suffer from a momentary memory malfunction.

d) Searching for contextual clues in illustrative examples.

e) Using the dictionary for the purpose of editing, e.g. in dealing with tentative
translations which were realised by the subject to be inappropriate.

Additionally, the results reported in this chapter showed some correlation between

the efficient use of dictionaries and the quality of translation. Inefficient use of

dictionaries included:

a) Readily accepting unsuitable dictionary information without checking its
contextual appropriateness.

b) Failing to choose the appropriate TT equivalent despite its availability in the
dictionary.

¢) Failing to understand all or parts of the definitions offered by the monolingual
dictionary, due to some deficiency in the foreign language competence.

d) Reading only part of the information offered by the dictionary.

e) Searching for the meaning of an unfamiliar lexical item under a wrong entry.

f) The redundant and slow use of the dictionary.

With regard to subjects’ attitude towards dictionaries, the analysis revealed

different types of views. Some subjects expressed their dissatisfaction with the

inadequacy of some dictionary types. Apparently, this was a direct response to a
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passing unsuccessful experience, rather than an established conviction. Subjects’
low opinion of some dictionaries was also found to be connected with their
unawareness of dictionaries’ limitations. = Some of the unfavourable remarks
towards some reference material were found to be baseless mainly because the
unsuccessfulness of the dictionary search was the result of the subject’ misuse of
the dictionary rather that the unavailability of the information. In contrast, some
subjects voiced a favourable opinion towards reference materials, in cases where
the dictionary proved helpful. With regard to the information provided by the
dictionary, the majority of subjects looked at the dictionary as the final authority
and rarely questioned the information it offered. Only in a few instances did some
subjects manifest some cautiousness and critical attitude towards the information
offered by the dictionary.

2- The strategy of semantic analysis: This was the second most frequent problem-
solving strategy (9.5% of the total number of strategies). The subjects employed
this strategy with the objective of clarifying the meaning of ambiguous words by
means of paraphrasing.

3- The strategy of guessing: This strategy refers to the random proposition of a TT
equivalent. Subjects usually resorted to this strategy when other problem-solving
strategies proved inadequate.

4- The ' strategy of providing alternative equivalents: This strategy refers to the
instances when the subject provides two (or more) TT equivalents for one
problematic item. The analysis revealed that this strategy was employed only in
two cases: (a) when the subjects thought that two translation variants were equally

appropriate, and (b) when a TT equivalent was initially proposed with some
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5-

6-

degree of uncertainty as regards its appropriateness, in which case the subjects
added another variant to raise the chance of correctness of the translation.

The strategy of inferencing and reasoning: This strategy involves deducing the
meaning of a problematic lexical item by drawing on textual and extra-textual
knowledge.

The strategy of providing an interim equivalent: This strategy was employed by
the subjects of the study when they were faced with a problematic lexical item for
which they had no immediate translation, in which case they proposed a tentative
equivalent which they intended to modify or confirm at a later stage of the
translation process. This strategy was seen as a suitable timesaving activity,

which allowed subjects to proceed with their translation smoothly.

7- The strategy of compensation: This strategy refers to subjects’ addition of

information in their translation with the aim of a) compensating for any potential

loss of information or (b) clarifying a potentially ambiguous lexical item.

8- The strategy of copying: This strategy involves the copying of a problematic ST

unit into the TT in its original alphabetical form. The analysis revealed that this
strategy was used only as a last resort in cases when other problem-solving
strategies proved useless. Although this strategy was employed in 17 problematic

cases, it failed to generate any solution to a problematic item.

9- The strategy of transliteration: This strategy refers to instances when subjects

10-

took over a problematic unit from the ST into the TT by way of transcribing the

ST item into corresponding letters of the TL.
The strategy of avoidance: This strategy refers to subjects’ elimination of

some translation units in the final manuscript. The subjects seemed to employ this
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playing it safe strategy to avoid the provision of a haphazard TT equivalent in
cases of insoluble problems, which could lead to a serious translation error.

11-  The strategy of deferment: This refers to instances of leaving a momentary gap
in the translation with the aim of filling it out at a subsequent stage of the
translation process. The subjects seemed to resort to this technique for three
purposes: a) to avoid the interruption by a lengthy search for a solution to a
problematic item, b) as a timesaving procedure, and c) to give a chance for
posterior feedback.

12-  The strategy of word-segmentation: This refers to the cases in which subjects
segment a certain problematic lexical item into smaller units with the objective of

finding its meaning via the analysis of and search for the meaning of its

segmented parts.

8.1.6. Evaluation of product and process

In chapter 6, the aim was to evaluate subjects’ product and global behaviour. Two

types of assessment techniques were used to assess subjects’ end translations: (1)

global quality assessment method, based on Kiraly’s model (1995), which allowed a

general evaluation of the end product and (2) error analysis technigue which allowed

a detailed assessment of individual mistranslated units.

Evaluating subjects’ end product and global behaviour yielded the following main

results:

a) The overall quality of the subjects’ end translation was generally low with a large
number of serious translational errors (c.f. figure 8.3, page 302). This was
attributed largely to subjects’ observable translation incompetence (e.g. context-

insensitivity) as well as the problematic nature of the STs.
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Figure 8.3 : SUBJECTS' GLOBAL EVALUATION ACCORDING TO
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b) The majority of subjects applied a haphazard approach to the ST. They carried
out their translation task in only one stage without generating any form of fruitful
introductory or editorial activities.

c) The most observable global behaviours which significantly influenced the quality
of subjects’ end translations were (1) the degree of sensitivity to potential
translation difficulties and the rate of success in problem-solving, (2) the
efficiency in the use of reference materials, (3) the degree of textual-awareness,
(4) the degree of concentration, (5) the degree of faithfulness to the ST (i.e. free vs
literal translation), (6) the degree of self-awareness and evaluative attitude, (7) the

preparatory and editorial processes, and (8) the degree of readership-orientedness.

8.1.7. Implications and recommendations

The primary aim of chapter 7 was to present the main didactic implications of the

present study. The inefficient translation performance of the majority of subjects was

seen as an indication of some deficiency in their translation-training programme, and

accordingly a sufficient stimulus to investigate the shortcomings of translation

pedagogy (with particular reference to Saudi universities) and to suggest some

insightful recommendations. The main identified weaknesses of subjects’ translation

instruction included:

1) Viewing translation as a language exercise for promoting general linguistic
proficiency. This traditional view seemed to result from a) the lack of defined
aims of the translation programme, b) lack of motivation of both instructors and

learners, and c¢) inadequacy of time devoted to translation training.
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2) Lack of a dynamic methodology for translation instruction. The only practised
method was the traditional teacher-centred approach, which was based on the
instructor’s fair model, thus giving little room for learners’ creativity.

3) Lack of a defined course curriculum to guide translation trainers. Translation
materials were selected on arandom fashion, without consideration for text type
or level of difficulty.

4) Lack of training in how to use reference material.

5) Lack of training in how to approach a translation task.

6) Lack of clear standard against which learners’ progress could be measured.

7) A gap in translation trainees’ L2 competence.

To find remedy for these flaws in translation pedagogy, I proposed a number of

didactic recommendations, which can be summed up as follows:

1) Translation educators should outline the main objectives of the translation
programme and should promote translation as an independent discipline.

2) Students should be made aware of the basic principles of the process of translation
via some kind of introductory course on translation theory.

3) Translation instructors should be encouraged to replace the passive teacher-
centred teaching methodology with a more dynamic and stimulating approach that
fosters the learners’ role in sharing the learning process, e.g. allowing students to
see alternatives.

4) Translation educators should set a criterion for the design of a systematic
translation curriculum, which exposes learners to a wide range of text types.

5) Translation instruction should be skill-oriented; i.e. it should focus on the
translation skills that are required to carry out the translation task successfully.

The main skills include (a) the use of reference material, (b) the use of context to
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infer meaning, (c) preparatory and revising techniques, and (d) identifying and
solving translational problems.

6) Translation instructors should employ a systematic assessment procedure, which
takes into account the communicative nature of translation. Instructors are also
encouraged to adopt some of the constructive features of student-focus evaluation
techniques so as to enhance learners’ self-awareness and self-confidence.

7) Learners’ L2 competence could be enhanced by (a) dealing with a wider range of
subject areas, (b) getting learners to write a glossary of new information, and (c)

giving learners a lexicography and terminology course.

8.2. Future directions

The present study has, hopefully, contributed to the identification of some aspects of
the translation process of trainee translators, particularly in relation to lexico-semantic
problems, problem-solving strategies and global behaviour. The analysis of the data
yielded the result that translational problems and problem-solving strategies were the
two most important features of the translation process of translation learners. The
present experiment has also substantiated the applicability and reliability of TAPs
technique for obtaining data on the process of translating. However, despite the
insights that can be gained from the findings of the present study, I remain perfectly
aware that the validity of any experimental work is limited to its scope. Thus, it
should be borne in mind that the results arrived at in the present experiment should
not be generalised to include all types of translators (novice and professional
translators), as it is conspicuous that translation processes vary according to the level

of translation competence.
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In the course of the analysis of subjects’ protocols, a number of areas in empirical
translation study, which are beyond the scope of the present study, were seen to merit

further research:

1. Investigating trainee translators’ unit of translation, i.e. the size of language
unit (e.g. word, phrase, clause, sentence, etc.) which translation learners work with
in their processing of the translation text. A logical next step would be to compare
trainee translators’ unit of analysis with that of professional translators.

2. Using introspective and retrospective techniques to investigate the process of
interpretation of both professional and non-professional interpreters, particularly
in relation to problem-solving strategies (c.f. Kalina 1994). The results of such an
investigation would undoubtedly reveal different types of rendering processes to
the ones obtained in the present study.

3. Investigating other types of translational problems encountered by trainee
translators, e.g. syntactic and stylistic problems, and their effect on the quality of
the translation.

4. Investigating the translation process and product of trainee translators through
exposing them to different types of translation tasks, e.g. translating into the
foreign language, translating for a specific assignment (translating for a particular
audience), translating without reference materials, and summarising.

5. Combining introspective, i.e. thinking aloud, and retrospective techniques (e.g.
interviews) to elicit further aspects of the translation process. The retrospective
method should play a subordinate role to TAPs technique by concentrating on
elements of the translation processes which introspective methods fail to yield. It
is also quite feasible to employ dialogue TAPs technique, i.e. asking subjects to

think aloud in pairs, to elicit data on the translation processes. Dialogue TAPs
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may allow elicitation of some of the subconscious processes of translation (those
that are unobservable via monologue TAPs), e.g. when subjects ask each other

how they have achieved certain translations.
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APPENDIX (1): A SAMPLE FROM SUBJECTS’
PROTOCOLS (HASAN)
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tracing down parts, tracing ..phrasal verbsJi , abbreviationsJi sterms
...check W Josl 575 501 4f -3y Ul sl down parts

o o5 W alali trace down SJstasl o parts .. trace back ..[checking]

Lstis VErb S .. Jor ,8lles 32 by @S @ OUN plBY T talies traCe sis ..o 5
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—i trace i cobas S 5 3 Jegkll 3 a0 wael Loy i, T s
BRI GV R0 S RESURNAURA SR TICIN S S ARSI Y
[One day his co-worker Tim spent a particularly frustrating morning

on the phone being put on hold]...

put on ..asl_.. co-worker of azel ,aebus re SLISH Gy prefix Wzl €O
hold } JLs g s wduait 13] of tate put on hold .. verb phrasal tis hold
let me check it up o—I,&l0ds a_aef | A st 3 2 JUF 6t aizel On
put on hold .. ¥ . sz, »lhs L put on [ checking the dictionary]..
2l a3 L ..[ checking the dictionary] ..let me check it in hold ..=3 L
0dsl s ab s a gy B0 WS LS asls, 38, &f aizel cO-worker. . lan¥i S &f
.8z frustrating . .\wsj Lo ,ze 50 blas frustrating ..\>te Tim e i
Lty Lms s o2l iy e 2, ket fTustrate .. [ checking the dictionary]
cen U i L0 il e Wl e 23y LRl LB 0S5 SO

[After waiting for ten minutes during one call, he became

determined to stick it out.]..
stick it out ;5,0 bla stick it out ..acbedi Sy sl sas ,Stick it out
s— 94— Jo\p ..[checking the dictionary] .. check it up now .. sl L
oty el L S alell Bl L oty il allall L algdl o 035 ol ST Rl
tWenty ..ea 055 S 3 ) aza¥ o oo i samly AU 3565 5 2 s sl
Lsbee 73 wills, wills ..wills .~ Lminutes later it was a battle of wills
w1 S iy blee WIll .03 f L battle of wills .. phrasal s lis S3 4
... phrasal 0,5 < s

battle ¢ ¢y oS35, ¢ Will ..[checking the bilingual dictionary]

[checking the .. .,6 3 el .. poor dictionary ..ipry Al .. & e s
== .. fight between enemies ..4=4 L s ..monolingual dictionary]

Lo i ol O 0F oy ¥ ST el Vo) g 2w W plall WllS 5o e o L
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s—os . [checking] ..cUis” A9 0,8 of s jsliy 20 Wb oy A all (ST a8 0
Aoy W B e BN LA e 33 )) AR B30 A e L300} B el (330
lasl o= W sl Solast o pemed OF J1 W 5k il L e Waliee WL OF iz
i U el Lot ) 3 e lasl O > olast O > 4t sl battle of wills
ol il s s any L After a half-hour he was in a state of disbelief
S iSH 3 A les disbelief o3 of ai tas believe ..disbeliefdi . 4
L ales disbeliever ..ewi dua ¥ 5, gtad oo 5 Gaa ¥ las »lalt disbelief
... disbelief .. &

sl e 5,5 0,59 15 disbelief.. i A= (3 d yine 4» L ,a state of disbelief?
state of Lis 0,55 S .00 S5 e disbelief L) jhe (G of W) sl 4 Jo g
Lty bl wo¥. o A 3 sl OF ey M ey ¥ 0SS 0 e, ) disbelief
ceetled) Ol 3 ol ey

[ checking.. ts 5, i ..Sustne L elapse..when 45 minutes had elapsed
@3y R kE> £0 —as duy . PASS (s, s2dx , 5 Wlae €lapse .. the dictionary]
M g 8 puain ohasl o ,ubasles ot Js are you being helped st csWi e 3 4
4 @ W) &y snap e ¢l Y ,snap, snap, snap ..yes, Tim snapped ..>
,SNAP, SNAP ..M & sk 3,51 .. Uaze MEMOTYJ) adllen . lgs sl Lo S
i oSty sl g 345 5, am Lales .. [checking the dictionary].. snap
o~ ..Shari put me on hold .. yes pu 1366 5a2 55 .50 5, @l jallll L caim Glas
sl W e yein 8GO b5 to sl Ll Je sl 6 ls dle a3 put me on hold
... Oh, said the voice, Shari left on vacation

3 sa—b ol left on vacation aa A1y aeees 4 I L M L bles oh, Oh

ceedjlr)

319



APPENDIX (2): TRANSLATION ASSIGNMENT AND STs

SECTION ONE

Translate the following texts (and segments of texts) into Arabic. For text (A) and
(F), please translate only the underlined items:

TEXT (A)

The Admiral of Halloween

In the little village of Rector, Pa., it was a given, handed down from
the upper echelons of parental hierarchy, that for approximately five
days leading up to Halloween we were issued a sort of mischief
licence. We were allowed to run free a after dark! What terror we
thought we were visiting on the countryside. I can still feel the
excitement as we hurled handfuls of hand corn against the window
of a house, then ran, hearts pounding, into the blackness,
anticipating that icy thrill up our spines as a sudden burst of porch
light raced out to fall across out shoulders. Our sneakers would slap
the macadam some distance down the roads, giggling and laughing,

we finally decelerated to catch out breath and plot the next attack...
(Reader’s Digest, October 1996)
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TEXT (B)
All in a Day’s Work
When my father was a biomedical repairman in a VA hospital,
much time was spent tracking down parts. One day his co-worker
Tim spent a particularly frustrating morning on the phone being put
on hold. After waiting for ten minutes during one call, he became
determined to stick it out. Twenty minutes later it was a battle of
wills. After a half-hour he was in a state of disbelief. When 45
minutes had elapsed, a woman finally came on the phone, asking,
and “are you being helped?” Yes” Tim snapped. Shari put me on
hold 45 minutes ago.” Oh,” said the voice, “Shari left on vacation.”
(Reader’s Digest, October 1996)

TEXT (C)

Diamicron
Side effects: The side effects are those which occur with this type of
drug. They are: - mucocutaneous reactions, blood disorders, minor
gastrointestinal disorders, hepatic disorders. These symptoms are

very rare with DIAMICRON but if in doubt, consult your physician.
(Leaflet by Les Laboratoires Servier, France)

SECTION TWO

TEXT (D)
David Nicholas
Rare is the American who has not dreamed of dropping whatever he
is doing and hitting the road. The dream of unrestrained movement
is distinctly American one, an inheritance bequeathed by those
restless souls who populated the American continent. Travel is part
of our national folklore. (Reader’s Digest, October 1996)

TEXT (E)
Joe Mcdonald
One of my favorite words is “miscommunication.” Its meaning has
become so broad as to justify everything from the Middle East crisis
to why a relative missed the wedding. In the business world,
vendors and clients alike use it to explain away huge mistakes and,
best of all, without assigning responsibility to any one. It is the
verbal Get-Out-of-Jail car of the’90s. (Reader’s Digest 1996)

TEXT (F)
As we saw in Chapter 1, translation can be viewed as a process. In
this chapter, we shall view it as a product. Here, too, it is useful to
examine two diametric opposites, in this case two opposed degrees
of translation, showing extreme SL bias on the one hand and

extreme TL bias on the other.
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At the extreme of SL bias is interlineal translation, where the TT
does not necessarily respect TL grammar, but has grammatical units
corresponding to every grammatical unit of the ST. Interlineal
translation is rare, and is normally only used in language teaching or
in descriptive linguistics. Since it is of little practical use to us, we
shall not, in fact, consider it, other than to note its position as the
furthest degree of SL bias. Interlineal translation is actually an
extreme form of the much more common literal translation, where
the literal meaning of words is taken as if from the dictionary (that
is, out of context), but TL grammar is respected. (Literal meaning
will be discussed as such in Chapter 7.) For our purposes, we shall
take literal translation as the practical extreme of SL bias.

At the extreme of TL bias is completely free translation, where there
is only a global correspondence between the textual units of the ST
and those of the TT. (Thinking Translation, 1992)




APPENDIX (3): A QUESTIONNAIRE
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