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ABSTRACT

The English private preparatory school evolved from a complex pattern
of private education which developed in the nineteenth century and which
differed in degree and kind from earlier private education. HNineteenth
century patterns of provision were determined by the prevailing philosophy

of laissez-faire; by increased wealth and expectations of beneficiaries

of the Industrial Revolution; b& the improvement in modes of travel; by
the introduction of middle class and professional examinations and by the
character of those prepared to meet the demand. Social factors as in the
case of some proprietary schools and religious factors, as in the case of
yet other proprietary schools and mapy private schools of pious owners, all
contributed to shape the character of the supply which met the demand.
Underlying much of this supply, however, was the economic factor of the
private profit motive, which also characterised the private preparatory
school.

In the early years of the century there were classical schools for the
sons of gentlemen which tended to specialise in the education of young boys
from about eight to fourteen. Other smaller schools, kept by clergymen in
country rectories, which often had the character of private tutorial estab-
1ishments}and dame/preparatory schools kept by middle class spinsters and
married women alike, contributed to the evolution of the late nineteenth
century preparatory school which by the 1880s had become an institutionalised
phenomenon with close ties with the Royal Navy in providing a supply of
young officer material but more especially with the Public Schools, whose
characteristics they mirrored: the institutionalisation of these schools

led to their political organisation in the 1890s.



By 1914, these two forms of educational institution, with largely
antithetical origins, had been closely linked to comprise the major part
of secondary education in the independent sector of English education in

the twentieth century.
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PREFACE



This thesis had its origins in the need for a history of the English
preparatory school.l It was soon discovered, however, that because this
particular genre of school emerged, in the late nineteenth century, from
a complicated pattern of private educational provision, it was necessary
to explore the English private school in toto to appreciate fully, the
background to the concept of the private preparatory school. Starting with
the intention of studying upper and upper middle class education in the
preparatory school, the scope has been extended, therefore, to span the
whole class range of nineteenth century private education, from dame schools
for artisans' children to private schools of a quasi-public school nature
like Trinity College, Stratford on Avon and the Old Hall School, Wellington2
which catered for the 'sons of gentlemen'.

It is quickly realised, in any study of nineteenth century private
education, that the clergy played a vital part in its evolution. Many
country rectories, early in the century, became classical schools run by

3

their incumbents, some developing into preparatory schools later; other
clergymen became private tutors to young men preparing for university entrance
or perhaps for entry to the Army, and so were part of the nineteenth century
phenomenon -~ 'the cramming system'; and yet others ran schools of a
'commercial’ character.# If individual clergy adopted a pedagogic role, in
many cases to supplement their meagre stipend, the church or churches
themselves made a special contribution to nineteenth century private school
provision, by the formation of proprietary schools -~ financed on the joint
stock principle - many earlier ones of which were in connection with King's
College, London whilst others were inspired by the Tractarian movement;5

but by no means all proprietary schools were of a church or denominational

character, or even ecclesiastically inspired.
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Perhaps the two areas of private school provision which have least
connection with the preparatory school are the private commercial school and
the private 'progressive' school. Of these, the private commercial school

7

has not received adequate treatment’ and in so far as the principals, both
of the private commercial and the private preparatory school, shared the
private profit motive in the running of their schools, there is adequate
justification for consideration of the private commercial school. Private
progressive education, on the other hand, has received considerable attention
recently from educational historians8 and will be touched on only lightly in
Chapter 4.

In considering what form a history of nineteenth century private
education should take, R. L. Archer's statement, quoted fully on page eight
that no adequate history of the private school will ever be writtemn, seems
to be quantitively conditioned: but it is possible to envisage such a history,
written in qualitative terms. This would relegate in importance, the
undoubtedly large number of individual private schools that have existed and
vanished without trace and concentrate on giving a representative picture
from what evidence exists in extant documents viz. trade and commercial
directories, school prospectuses and advertisements, biographies and novels
and in some few cases, school histories, both published and unpublished.

The problem posed by Archer could be overcome by either the adoption of
the surveyor's method of triangulation by concentrating on certain schools

9

and relegating the remainder to appendices” or by an examination of all
private and preparatory schools in one area, as a local history forming part
of a future larger picture of private education in nineteenth century England.

In the event, the thesis has taken on the geographical bas€s of both. An

important feature is a local study of Worcestershire, Warwickshire and
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Birmingham with Chapter 14 devoted especially to Leamington Spa and Malvern,
which became centres of private educational provision in the nineteenth
century. Further, counties in the North (Durham and Northumberland); in
the South (Hampshire and Sussex); in the Midlands besides Worcestershire
and Warwickshire (Oxfordshire and Berkshire); in the East (Cambridge and
Norfolk) and in the West (Somerset), serve as a geographical basis for a
sample method. Whenever a national survey is considered, e.g. Brougham's
select committee returns of 1820, data relating to those counties give a
fairly representative picture of the whole country, with the exception of
London.lo

This device allows, for example, the singling out, on an organised basisg,
of certain schools for detailed examination so that whatever form of private
school is considered, the majority of examples cited are taken from these
eleven county areas. To take but a few illustrations, in the chapter on the
Dame School, the dame schools of Coventry serving the children of handloonm
weavers etc., in 1840, are examined, but only passing reference is made to
the Manchester Statistical Society's findings on Dame Schools; in dealing
with quasi-public schools, Bath College and Bloxham School are examined
rather than Cranleigh and Epsom; and as for preparatory schools, very many
of them are to be found in Sussex, Hampshire and Berkshire.

An examination in depth of Worcestershire, Warwickshire and Birmingham
is attempted by a detailed study of commercial and trade directories published
between 1830 and 1912, while samplings from/‘;:ok:‘e‘ gﬁzher aime counties for the
years 1869 and 189411 serve as confirmation or otherwise of findings in the
two West Midland counties.

12

Some unpublished theaes, based on local studies have been written,

which have referred to nineteenth century private education: whilst some few



iv

theses and studies have been largely concerned with private schools, either

15 This thesis differs from these in that

at a local or at a national level.
a) the spectrum is much wider than most others14 and
b) general biography, supported by a study of the whole of
the D.N.B. up to 1951, has been taken as a main source,
together with contemporary comment in nineteenth century
journals.
In this way the schools are viewed from a more critical standpoint than if
judgment on them were based on the undiluted claims to be found in newspaper
advertisements.15 The fact, that to date, there has been only one thesis
concerned with the English Preparatory School, justifies the writing of this
largely
present thesis and for its being written/in two volumes, the first serving
as the background to the second.
Apart from widely tapping general biography for source material, use
is made of hitherto unused material such as: the Frank Glover papers held
by the Leamington Reference Library; private documents kindly supplied by
some preparatory schools together with information elicited from a question-
naire sent to all existing preparatory schools known to have been in existence
before 1892; finally the thorough search through the trade and commercial
directories of two counties and the City of Birmingham from 1830 to 1912,
as well as for the City of Durham from 1849 to 1905, plotting changes of
owner and changes of address of private and preparatory schools, has not been
attempted before.
Because new ground has been freshly ploughed, it has been necessary to
adopt at times the role of recorder and relate briefly the salient features

of some schools' existence, about which no history has so far been written,

as in the cases of Trinity College, Stratford on Avon and Leamington College.






CHAPTER 1

PRIVATE ENTERPRISE IN

ENGLISH EDUCATION .




English private education has long suffered from a kind of 'Whig

interpretation'2 of English educational history.3

In the spirit of this
interpretation, the significance of the English private school has not yet
been fully recognised as a means of educating the nation in the nineteenth
century: this has been done either by consciously traducing it or, by
unconsciously ignoring it altogether.4 Here is to be found the raison
ngzﬁﬂ for this thesis. However, it in no way seeks to be partial by
defending, in a partisan fashion,5 the repute of the various forms of
private schools existing between 1830 and 1914. A fortiori, no attempt is
made to link the study with existing relations between private and public
education in the twentieth century, the bases of which are very different
from those of the nineteenth.

To return to a more positive line of thought, we are concerned with

institutions - private institutions of education which provided alternatives

and additions to religious and/or endowed elementary schools or endowed
grammar schools.

Three aspects of these private schools or institutions require immediate
clarification or examination. viz. their 1. Definition;

2. Classification;
and 5. Estimation of numbers.

Definition

The term 'private school' will be used in a wider sense than that

given in Appendix 11 (c¢) 13 (p.280) of the Hadow Report on The Education of

the Adolescent (1926). This briefly defines a private school as one

conducted for private profit. Such a definition would exclude proprietary
schools which form an important part of this study. Further, some preparatory

schools,6 which were not privately owned either by an individual or by two or



more partners, would also be excluded by such a definition, although forming
an essential part of the thesis.

If Hadow's definition is too narrow for our purpose, the European use
of the term is too wide. 'Private Schools' with a sectarian connection but
founded 'publicly' rather than 'privately' are not included. For this
reason Ampleforth (1802) and Downside (1814), Benedictine schools of the
St. Lawrence and St. Gregory Communities respectively, are not considered;
nor is Prior Park College, Bath7 (1830); Kingswood School, Bath (1748)8
and Queen's College, Taunton (l8’+3)9 are not considered but Anglican schools
like Bloxham (1860),%0 St. Edward's School, Oxford (1863)*' and Monkton
Combe (1868)12 are; and because of their more close sectarian connections,
Bootham School, York (1823) and Leighton Park School (1890),13 Caterham
School (1811)14 and Eltham College (18’+2)15 are excluded whereas Radley
(1847)1 and Bradfield College (1850) are included.l’

Although, therefore, 'private' denominational schools founded on the
joint stock principle as proprietary schools do not come within the scope
of this thesis, other proprietary schools,18 largely Anglican in worship,
are considered because of their peculiarly nineteenth century form of private
enterprise, despite the absence, in many cases, of a strong private profit
motive.

Classification

Perhaps the difficult task of defining a private school in the nineteenth
century ought not to be attempted without at the same time attempting to
classify the schools in question. Here again difficulties arise. Although
the English education system in the twentieth century, resulting from the
piece-meal development in the nineteenth, is, to the uigtiated, a jungle of

educational terminology with schools and colleges having overlapping functionms,



classified into several not altogether distinct types, the chaos in
terminology in the nineteenth century was much greater. So great was the
confusion that the Hadow Commission of 1924-26 felt constrained to include

19

in its Report a comprehensive appendix™“ on educational nomenclature to
explain such terms as 'Preparatory School! '"Middle School' and 'Commercial
School.,'

Perusal of nineteenth century trade and commercial directories will
throw up even more terms (mainly class-based) such as ladies' seminary or
gentlemen's academy, or classical and commercial academy; occasionally
the term 'Collegiate School! is used. Some were styled Middle Class Schools;
others just schools. To add to the confusion, some were called preparatory
schools which were run by possibly semi-literate dameszo in back streets
of Birmingham and other large and smaller towns and which had nothing to
do with the emerging preparatory schools, which prepared boys from eight
to fourteen for the Public Schools and the Royal Navy.

One further doubt or confusion has not been touched on. When was a
school a school, or rather when did a group of pupils constitute a school?
Did an Anglican clergyman taking four to six pupils in his country rectory
constitute a private classical school? Or was he a private tutor? Or more
pejoratively, was he a mere 'crammer'ZI? Such was the extent of the chaos
of English education in the nineteenth century.

This chaos, reflected in contemporary educational nomenclature,22 was

a product of an age in which laissez-faire principles were the prevailing

philosophy. Throughout the nineteenth century private school teachers were
suspicious of the State and jealously guarded their interests against
possible invasion of their privacy. Towards the end of the century,

however, 'Collectivism'23 gathered momentum and gradually displaced earlier



laissez-faire principles in government. The triumph of Collectivism in

education over the earlier philosophy, as characterised principally by the
Bducation ‘cts of 1870 and 1902, was accompanied by some clarification of
educational terminology, of which the Hadow Report's Appendix II forms a
part.

This clarification in the early twentieth century, however, does not
help the educational historian to classify the schools of the nineteenth
century; although despite the diversity of educational institutions,
existing then, it is possible to perceive a 'gestalt' of English private
education which can be broken down into several segments. Accordingly
Chapter 2 will deal with Dame Schools with some reference to common day
schools; Chapter 3 Commercial and other private adventure schools: Chapter
L 'Progressive' schools; Chapter 5 private classical schools; Chapter 6
"Crammers' and Private Tutors: Chapter 7 Proprietary Schools and County
Schools; Chapter 8 “u=si public schoolszh (both of a private and proprietary
nature); Chapter 9 - 13 Preparatory Schools (including Choir Schools).

To return to the earlier task of definition of the private school for
the purpose of this thesis, a »rivate school will be taken to be one that was
conducted either for private profit or on the joint stock principle but was
not controlled by any sectarian society25 and did not receive any grant aid
from either the Committee of Council on Education26 or later from the Board
of Education.

Wlithin this definition, it is clear that all endowed schools with very

27

few exceptions ' were not 'private' schools - the leading schools of this
class,28 were by the end of the century gaining universal recognition as
public schools. It is not proposed to consider other major public schools

which were created on the joint stock principle in the nineteenth century

e.g. Cheltenham (1841), Marlborough (1843) Rossall (184k4), 'ellin~ton (1853),






By the late 1840s and early 1850s, however, statistical techniques

had improved. Nevertheless both R. D. Altick: The English Common Reader

(1957) and E. G. West: Education and the State (1965) respectively, throw

some doubt on the validity of some of the findings of Horace Mann in the
Education Census of 1851 and of the two H.M,I.'s, Sir Joshua Fitch and
Mr. Fearon, who carried out the survey of four industrial town835 in 1869,
prior to Forster's Education Act.
The statistics which are available to the historian of private education
are relatively few and because of the nature of some private schools, are
not very reliable. Even by the end of the century there were considerable
doubts as to the absolute numbers involved. Of the national surveys wvhich
examined elementary or popular education, those of Henry Brougham's Select
Committee of 1820, of Horace Mann's Educational Census of 1851 and of the
Newcastle Commission Report of 1861, are the main sources of information
about numbers of private schools up to 1870.36
The figures, given by Brougham's Select Committee, of 3,102 Dame Schools
with 53,624 pupils, though surprisingly low, would seem to be in some accord

with figures given by the 1851 Education Census where the number of private

schools for all classes established before 1801 was 487; during the period

1801 - 1811 it was 443, and during 1811-1821, was 1,087.0¢
By 1851 the number of private schools in England had increased dramati-

cally. The table on page xx of the Census of Great Britain: Education

38

England and Wales (1854) shows how dramatic was this increase” in private

school provision for the 'lower orders' during the decade 1841 - 1851:-



TABLE 1

Number of existing schools established at each period

Date

Total Public Private
Before 1801 3,363 2,876 487
1801 - 1811 1,042 599 L3
1811 - 1821 2,207 1,120 1,087
1821 - 1831 3,482 1,265 2,217
1831 - 1841 7,467 3,035 4,432
1841 - 1851 22,214 5,454 16,760
Date not specified 6,267 1,169 5,098
Total L6 ,042 15,518 30,524

Of the 29,425 private schools which sent in returns to Mann,39 13,879
were categorized as 'Inferior' consisting largely of Dame Schools.

Ten years later the Newcastle Commission Report (1861) produced figures
which appear to show yet another dramatic increase in the number of private
elementary schools. Computations based on the one eighth survey of the
population by Assistant Commissioners suggested that there were 34,412
private schools containing 860,304 pupils. The increase appears substantial
in so far as in 1851 it was computed that some 12,000 (4,956 !'superior' and
7,095 'middling schools') formed part of the 29,425, whereas the figure of
34,412 can be presumed to refer only in the main to dame schools and common
day schools and possibly private schools of a slightly higher status, since
Assistant Commissioners were asked to investigate private schools charging
less than £1 per quarter.ul Schools charging more, were excluded from their

inquiry.



R. L. Archer in his "Seconda;y Education in the nineteenth century (1966)

refers to the difficulty of educational historians dealing adequately with
the private secondary school in the nineteenth century. Of these he wrote,
""Besides the endowed schools there were about 10,000 private schools. These
no commission ever investigated and nothing like an adquate history of them
will ever be t:olcl."l"2 Archer's estimate of 10,000 private schools seems to
be a fairly conservative estimate if it is compared with estimates given in

the Bryce Report on Secondary Education (1895) which accepted that there

were between 10,000 and 15,000 private schools in England professing

Secondary Education.43

The Bryce Report figures were based mainly on the
estimates of two private educationists who gave evidence to the Commissioners,
viz. Charles Robert Hodgson Esq. B.A., Secretary of the College of Preceptors
and W. Brown Esq. M.A., who was representing the Private Schools Association.
Mr. Hodgson thought '"the number of schools in the different county
directories was not far short of 16,000 but the number that might be properly
called Secondary schools would be about 11,000 or 12,000."4# Mr. Brown when
questioned on this point mentioned even higher figures. He told the
Commissioners that 'Whitaker, ... gives 18,000 schools, nearly 19,000."45
He had written to Whitaker's asking for the basis of such an estimate but had
received no reply. However, he had made other enquiries in order to obtain
a reasonably accurate estimate of private secondary schools in the country:
for instance he learnt that '"Messrs. Longmans, the publishers had a list
originally of 16,000 which they cut down for trade purpose to 12,000."h6
Messrs. Allman, likewise, according to Mr. Brown, had a list of 11,000 schools.
Evidence gleaned by the Bryce Commission on the English Private School

was obtained also from the following sources:-

a) Questionnaire issued by the College of Preceptors to



which the College received approximately 1,900
replies.47
b) BEnquiries by the Private Schools Association - 345

replies.
¢) Questionnaire issued by the Bryce Commission to

nearly 1,000 private schools in selected districts

which produced a 35% response.
d) Visits by Commissioners and Assistant Commissioners

to a few of these private schools.

On the strength of these enquiries the Commission

claimed to have some "more or less definite infor-

mation'" on about 2,000 schools.
The most authoritative source of information about the numbers of

private secondary schools is to be found in, to give its full title, the

Return of the Pupils in Public and Private Secondary and other Schools

(not being public elementary or Technical Schools) in England (excluding

Monmouthshire) and of the teaching staff in such schools on lst June 1897.48

This comprehensive survey, conducted with the help of the Association of

Head Masters of Preparatory Schools (A.H.P.S.h9),

the College of Preceptors
and the Incorporated Association of Private Schools, and supported by
supplementary lists from Messrs. MacMillan & Co., and Messrs. Longman Green

20 called into doubt all previous estimates as being too high. Returns

& Co.,
were made in 1897 from 6,209 private schools (1,958 boys, 3,173 girls and
1,078 mixed schools). If this computation seems inordinately low, a contem-
porary publication The Record, the quarterly journal of the National
Association for the Promotion of Technical and Secondary Education (N.A.P.T.

S.E.), did not think so. Its faith in these figures reaffirmed the sentiments



of the Committee of Council on Education for whom the returns had been made,
when it (The Record) stated, '"As these schools were taken from the lists of
the College of Preceptors, educational publishers and local directories,sl
and as very few failed to reply,52 it is quite safe to assume that the number
of 7,000 would include all public schools and all private schools forming
part of the local supply in the 'Secondary' sphere ... This is much under
all previous estimates, which put the private schools at 10,000 at least and
even as high as 15,000."53

W. R. Lawson, too, writing ten years later in John Bull and his Schools

(1908) was satisfied with the comprehensive nature of the 1897 Return when he
wrote "it included practically every kind of upper class school in England
and Wales (sic) not receiving State aid. It extends from Eton to the smallest
private school of which any record can be obtained."54
Preparatory Schools were included in the survey but private tutors were
not. However, as the Return itself suggested, ''mo clear line can be drawn
between the case of a gentleman who takes a number of private pupils into his
house, and that of one who teaches a similar number of pupils, but calls
his establishment a school."55
Despite the faith shown by the Record and by W. R. Lawson in this
Secondary School census of 1897, the introductory memorandum itself to the
Return, written by G. W. Kekewich, Permanent Secretary of the Education Depart-
ment (1890-1899 and the Board of Education 1899-1903), was not so sanguine
about some of its aspects. On the question of classification of these
schools he wrote '"it is not possible with any approach to accuracy, to

classify the whole number of schools public and private into grades of

educational service ... The whole subject is exceeding%lfobscure."56 (My

italics) These honest doubts of George Kekewich go some way to determine the

10
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astonishing contrasts viz.

TABLE 2
1815 1685

Raw Cotton

Imports (U.K.) 81 million 1bs. 1,298 million 1bs.
Raw Wool

Imports (U.K.) 7.5 million lbs. (1816) 505 million 1lbs.
Pig Iron

Output (U.K.) 243 million tons (est. 1806) 7.4 million tonms
Coal

Output (U.K.) 13 million tons (est.) 159.4 million tons
Railways (G.B.) - 16,594 miles
Steamships (U.K.) - 3.9 million registered

tons

Population

(England and Wales 10,164,000 (1811) 25,974,000 (1881)

Although Harold Perkin's figures differ in detail from those of
Checkland68 he is largely in agreement on the high growth rate which according
to him (Perkin) led to a fourteen fold increase in industrial production
during the century. Hobsbawm, too, gives a general picture of continuing
prosperity despite intermittent depressions (e.g. 1830 and 1840s) and
financial crises (e.g. 1857 and 1866)69 Birnie, who adopts a comparative
method, shows in his statistical appendix therelative strengths of British
and foreign commerce together with the wealth of chief European countries
in 1914, as estimated by Sir Josiah Stamp.

The following tables, taken from this appendix, illustrate Britain's

continuing strength:-
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TABLE 3

Foreign Commerce

Total of imports and exports in millions of pounds sterling

1874-5 1885  18% 1905 1913
United Kingdom 656 584 657 o914 1,186
France 296 287 287 380 607
Germany 300 290 353 719 1,021
Belgium 96 102 124 219 328
Russia 148 157 128 170 303

TABLE &
Wealth of Chief BEuropean Countries in 1914
Total per head

United Kingdom £14,500,000,000 £318
France £12,000,000,000 £205
Germany £16,550,000,000 g2kl
Belgium £1,200,000,000 £157
Russia £12,000,000,000 £85

There is a danger of oversimplifying the very complex nature of Britain's
economic growth in the nineteenth century by this eclectic approach to the
problem but the main purpose is to establish the major fact of general
economic growth leading to national prosperity and,in turn,te individual
well-being which allowed Britons to raise their standard of living including

their educational aspirations. W. W. Rostow summed up the situation well when
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he wrote 'one can trace in nineteenth century Britain a dynamic reinforcing

process: the rise of an industrial and commercial middle class; its

insistence on improved facilities for education."70
Even during the period popularly known as the Great Depression from

1873-1914, 7%

Britain did not experience the violent slumps, as occurred abroad.
Hobsbawm explains how although Britain's industry 'sagged'! during this period
""her finance triumphed'"; '"her services as shipper, trader and intermediary

in the world's system of payments became more indispensable. Indeed if

London ever was the real economic hub of the world, the pound sterling its

foundation, it was between 1870 and 1913."72 As A. L. Levine73

suggests,
Britain suffered only relative industrial decline. He demonstrated that the
income of the United Kingdom rose from 4,500,000,000 £ in 1869 to
9,000,000,000 £ in 1910. For the same period, however, the national income
of the U.S.A. rose from 6,200,000,000 g to 27,200,000,000 €. Britain then,
from the 1840874 onwards, when private education began to flourish, until
the first world war, experienced prosperity as she had never experienced it
before or has since. This led to a concurrent increase in education; but as
far as private education was concerned, this was curtailed, as the forces of

collectivism gradually gathered strength in the 1860s, 1870s and 1880s.

J. A. Banks, in Prosperity and Parenthood (1954), his study of family

planning among Victorian middle classes, is concerned to show how this
national prosperity affected private individuals and their incomes. From
Census Tables for 1851, 1861 and 187175 he iz able to show a trend towards
increased employment of domestic servants from 751,641 in 1851 to 962,786 in
1861, to 1,204,477 in 1871 - an increase of 28.1%, 29.3% and 56.6% respec-
tively. For the same period the population increased only by 11.9%, 13.2%

and 26.7% respectively. Furthermore his examination of taxpayers assessed under
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Schedule E for incomes of £200 and over showed a similar upward trend of

increasing personal wealth as shewn below:-

TABLE 277

Showing increase in taxpayers earnings more than £200

For the period 1849-51

L] 4] 1]

L) 1" n

1859-61
1869-71

number of taxpayers of £200 + was

"

1

1]

11

"

" 1"

" 1]

1t

"

35,567

19,217
24,569

78

A more detailed study of those assessed under Schedule E for the years 1851

and 1871 show percentage increases through the whole salary ranges umiformly

greater than the percentage increases in both occupied males and the total

population:

TABLE 6 79

£200 -
£300 -
£400 -

€500 -

£700
£800 -

£900 -
m'mo -
£2,000 -

£5,000

viz.

All £200 and over

Occupied Males (ages
twenty and over)

Total Population

1851
8,885
4,135
1,993
1,090

603
423
293
20k
1,125
235

58
19,044

4,717,013

17,927,609

1871
17,529
8,213
4,092
2,072
1,253
788
62k
353
1,832
356
80
37,192

5,366,168

22,712,266

% Increase
97.3
98.6

105.3
90.1
107.8
86.3
112.6
735.0
62.9
51.5
37.9
95.3

24,6

26.7
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with maps showing the railway lines and the principal residential centres,
marked with circles concentric upon the college. With the maps went the
information that cheap fares were available on the London and North Western,
the Birkenhead, Lancashire and Cheshire Junction Railways, and all ferries
but the Birkenhead which was soon expected to join in, together with the
Lancashire and Yorkshire, the East Lancashire, and the Liverpool, Crosby

uS9

and Southport railways. This may seem dramatic but the whole episode

does serve to shew how day schools were having to face stronger challenges
to survival with the advent of the railways.90
Other external factors which affected the supply and demand for private
education in the nineteenth century were the religious revival91 in the early
decades, and the Imperialist expansion at the end of the century. The one
created a supply of clerical schoolmasters seeking to produce christian
gentlemen and scholars;92 the other created a demand for some kind of special
preparation for positions in the Home and Indian Civil Services. As the
century progressed, patronage was being swept away under the increasing

93

pressure of Benthamism

94

and the increasing use of competitive examinations.
As competition became keener it was found that attendance at a 'crammer"
tended to give a better chance for success, and so a demand was created
which was readily met by a more than adequate supply. These national aspects
of private educational supply and demand will be examined in chapters five
and six.

Perhaps the most important factor in determining the nature of secondary
education in nineteenth century England, was the prevailing philosophy of

laissez~faire which stemmed from Adam Smith's Wealth of Nations (1776) and

was integral to the thinking of the Philosophical Radicals in the early

nineteenth century.
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councils and county borough councils. As this Collectivism advanced, laissez
faire principles receded and accordingly the supply of private schools was
reduced as it came into competition firstly with endowed schools and then
with government aided schools.

Adam Smith, in his Wealth ef Nations unwittingly summed up, in the

eighteenth century, the position of the private school compared with the
'public' school at the end of the nineteenth,when he wrote:

"Their Zéndowed schoolmastersl7 salaries, too, put the private teacher,
who would pretend to come into competition with them, in the same state with
a merchant who attempts to trade without a bounty in competition with those
who trade with a considerable one. If he sells his goods at nearly the same
price, he cannot have the same profit, and poverty and beggary at least, if
not bankruptcy and ruin, will infallibly be his lot. If he attempts to sell
them much dearer, he is likely to have so few customers that his circum-
stances will not be much mended."loo

G. Kitson Clark, in his Ford lectures delivered at Oxford University in

1960, which forms the book entitled the Making of Victorian England (1962),

inveighs against the facile generalisations sometimes made about nineteenth
century England. The term '"Victorian" is a loose one as is also the term
"nineteenth century", to describe the years from 1800-1899. There is a vast
difference between the early and later Victorian periods. As Kitson Clark
so graphically contrasts them;

"It starts with bishops in cauliflower wigs and the great ones of the
world driving in coaches with footmen behind, it ends with expensive people
driving in motor cars and a leader of the House of Commons who rode a
bicycle; it starts with gentlemen fighting duels, it ends with gentlemen

playing golf."lo1



Similarly radical changes took place in English private schools over
the same period. The Yorkshire schools of the early nineteenth century,

which Dickens attacked so bitterly in his portrayal of Dotheboys Halllo2

103 1 om

constrast strongly with the Dragon preparatory school under 'Skip'
in the setting of Zuleika Dobson's, Oxford.

The term 'middle class', too, needs to be treated with some care in so
far as it covers a wide spectrum of society "from the wealthy entrepreneur
to the Dickensian clerk."104 Similarly there is a need in examining English
private schools for the middle classes, to recognise obvious grades and to
distinguish between, for example, the private classical and commercial school
or the academy which are likely to be higher in social status than a plain
commercial school, in so far as a classical education was the mark of a
gentleman in nineteenth century England.

In referring to the need for 'Historical Revision' Kitson Clark saw
that one of the most important tasks was ''to rescue real men and women who
have been shrunk by historians into the bloodless units of a generalisation,
or have become the ugly depersonalised caricatures of partisan legend or
modern prejudice."105 In the same way, it is part of the function of this
thesis to examine long accepted myths about private schools which have been

lodged in the fabric of the history of education like so many fossilised

ammonities.



CHAPTER 2

THE DAME SCHOOL







i) the dame schools were run by semi-literate or
illiterate women, more often than not senile
and/or widowed;

ii) in comsequence, the standard of education was
either very low or nonexistent;

iii) the premises in which such schools were held
were ill-ventilated, often filthy and totally
unsuited for education;

iv) too often the dame did not devote her undivided
attention to the children in her care.

In fiction, too, the dame schools at the hands of Dickens, as exempli-

fied by Mr. Wopsle's great aunt in Great Expectations (1860/1), receive

very one sided treatment in their portrayal. In real life they have been
repeatedly criticised as being no more than "baby-minding institutions"8
which were largely swept away by the tide of educational reform in 1870,
soon dwindling in numbers and ceasing to exist thereafter.

It is not the intention of this chapter to defend the many thousands
of dame schools in the nineteenth century which undoubtedly were travesties
of schools even by general nineteenth century standards and which official
reports sought to expose. It is rather, to put forward a series of hypoth-
eses which may serve as a basis for investigation and discussion. These
hypotheses are:-

1. That the concept of 'dame school' as being concerned with

9

only one section of the population” has been too narrow
and that the term outside educational historiography has
been used to denote schools providing education for all

classes, including the upper middle-class. In other words,

2>
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5.

24

the Dame School is a generic term which can be
applied to certain schools run by women which are
based on the private profit motive. Such schools
exist on a 'class continuum' and are not confined

to one distinct sector of the population. The
corollary of this would allow them to be boarding
schools in some cases.lo

That although the State had a vested interest in

the demise of the lower-class dame school, not all
official criticism about it has been adverse.

That the charges made against popular dame schools

do not admit of universal application and that in
some cases a uséful educational grounding was gained
at such schools.

That in many cases where adverse criticism has been
made the criteria adopted in judging the dame schools
have not been altogether apposite.

That a mistaken concept has been held of the educa-
tional function of the dame school and that insuf-
ficient attention has been paid to the distinction
between rural and urban dame schools.

That the 1870 Education Act did not 'kill' the dame
school but that it continued to survive; rather,

the stereotype of the poorest sort perished before
the effects of the Chadwickian and Simonian reforms,ll
by failing to keep up with higher standards of health

and hygiene and new concepts of environment.
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Each of these hypotheses will be examined in turn.

l. The dame school continuum

Apart from J. Dover Wilson's The Schools of England (1928)12

possibly the only other 'educational history' which even acknowledges the
existence of middle-class dame schools is David Wainwright's Liverpool
Gentlemen’.13 These schools,14 of which there were about a hundred in
Liverpool in the 1840s, were attended by the sons of merchants and profes-
sional men. So great is this lacuna that even J. H. Higginson in his

5

unpublished thesis The Dame Schools of Great Britain,l does not allude to

the wider class concept of this term.

Evidence from general biography and from the Dictionary of National
Biography (D.N.B.) shows that the term 'dame school' could be used to describe
not only the educational cellars16 in dingy back streets of industrial towns
but also to denote early health-conscious, boys' preparatory schools. Dame
schools were to some, in the 1840s, either embryonic pre-preparatory or
preparatory schools for giving boys from the upper middle and possibly upper
classes, a basic grounding before they went on to either a public school or
another preparatory school taking older boys. Evidence for the pre-preparatory
nature of some dame schools is to be found in the Taunton Report Volume 7
when Mr., H. A. Gifford reporting on Surrey and Sussex wrote '"When the Univer-
sities throw the blame of their backwardness upon the public schools, and
the public schools upon the preparatory schools, it is not astonishing to
find that these in their turn throw it upon the dames' school."l7

Taking examples from the D.N.B. of dame/preparatory schoolS for boys,

Sir Frederick W. Duke (1863-1920),18 an Indian Civil Servant and a son of a
Scottish clergyman, was educated at a dame school at Norwood. Sir Frederick

Hopkins (1861-1947),19 biochemist, was the son of a businessman and attended
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a dame school at Eastbourne (a town well favoured by preparatory schools)
before going onto the City of London School. An earlier pupil of a dame
school was Sir Sidney Waterlow (1822-1906),20 lst Baronet and Lord Mayor
of London, who went first to a dame school in Worship Street, Finsbury,21
then to a boarding school at Brighton. Henry, lst Viscount Chaplin (1840-
1923)‘?'2 politician and son of a clergyman who was also '"Lord of the Manor"
(a "squarson'), "was sent at the age of nine to a dame school kept by a
Mrs., Walker at Brighton Zanother favoured town for preparatory schoong
before going on to Harrow (1854-1856)",

There are many examples of dame/preparatory schools to be found in
23

general biography and selection, therefore, becomes a necessity. Sir

William Forwood (b.1840) describes, in his Recollections of a busy life

(1910), how as a son of a prosperous Liverpool merchant he was sent to a
dame school in Kensington for two years. Sir G. William des Voeux, son

of an aristocratic and Huguenot clergyman from Leamington attended a boarding
school, kept by a Miss Thruppzu at Moseley, near Birmingham, before going

on to Charterhouse.

Sir Walter Besant25

attended a school kept by three sisters,26
daughters of a retired naval surgeon: in his autobiography, he describes
the eldest sister as a "clever, thoughtful and kindly woman."27 The famous
Victorian preacher Charles H. Spurgeon, first attended a dame school kept
by a Mrs. Cook of Stambourne, Essex, where he gained a good grounding which
enabled him to work to the head of the class in his next school, "a good
middle class classical and commercial school,' belonging to Mr. Henry Lewis
of Colchester.28

Another cleric who attended a dame school, but one of a higher social

status, was the Rev. the Hon. E. Lyttelton, successively Headmaster of



Haileybury and Eton. In his Memories and Hopes (1925) he states that he
29

was sent to 'g preparatory dame's school in Brighton kept by Mrs. W."

According to him there were some five hundred such schools for boys and

30 31

in the town. Mrs. W.'s school was one of the best.

32

girls This may

have been the school kept by a Mrs. Wallace” which Bishop John Wordsworth
attended as a boy in 1853. The future bishop began to learn both Latin
and Greek33 here and acquired a sound knowledge of the Bible and Church
principles.34
The Misses Elizabeth and Diana Hill kept another wellkmown dame/
preparatory school at 6, Douro Villas, Cheltenham. According to Professor

35 who went to this school in January 1867, "it was a very

Sir Charles Oman
good school' and he "received an excellent grounding not only in all English
subjects but in Latin and Greek.'" He regarded Miss Elizabeth as a ''good

36

classical scholar." The sisters were aided both by three assistant
governesses and by masters brought in for senior classes. Among other
pupils at this school were E. Maclaghan, later Lieutenant Governor of the
Punjab and Sir Arthur Griffith-Boscawen who, in his Memories (1925), recalls

how the Hill sisters kept a hundred boy537 "in terrific order."

Randolph S. Churchill relates in the biography, Winston S. Churchill

Vol. 1 Youth 1874-1900 (1966), how his father was sent to a Brighton School

also, to the Misses Thomson, of 29 and 30 Brunswick Road. They were two
kindly and sympathetic elderly spinsters. Here the young Winston before
going to Harrow studied French and History, read much poetry, and went
riding and swimming.

If Churchill's Brighton School days were happy, Frederick Locker-
Lampson, earlier in the century was not so fortunate: he was "marched off

to a preparatory school on Clapham Common, kept by a Miss Griffin who '"had



all the qualities of a kitchen poker, except its occasional warmth ...
38

she had a kick even in her caress!" ... and ... ''was severely Calvinistic."

Perhaps the two best accounts of this type of Victorian dame school

are to be found in Arthur Waugh's A Victorian Dame School, in the Fortnightly

Review Vol. 127 January - June 1930, and in the recently (1970) published

Were those the days? by H. &. Barnard.

Arthur Waugh attended the school at 10, Lansdowne Crescent, Bath of
39

Miss Roberts, who had inherited it from her mother. She kept a very
successful establishment which contained five dormitories over which she
maintained firm discipline. She was assisted by a Miss Ellen Barnes whose
hands in winter were protected by black lace mittens ZE very damely toucg7.
Miss Barnes' teaching methods were old-fashioned but she insisted on
precise forms of speech. Like many dame schools of this character, the

senior classics was taught by a visiting master.

H. C. Barnard, in his Were those the days?, describes the curriculum

and teaching method of the dame school he attended in N.W. London, which
was kept by a sister of "a well-known publisher of Evangelical disposition."
This school, which had a brass plate at the front gate, indicating a
'School for the sons of gentlemen',uo used copy books for handwriting
practice in which maxims like 'Honesty is the best policy' were written
in copperplate hand. Arithmetic was worked out on slates which entailed
unhygienic use of sponge and mouth to secure erasure of previous figures.
Cornwell's Geography and Mrs. Markham's History of England were used,
together with Mangnall's Questions. The learning by heart of spellings,ul
tables, Kings of England etc., took up much of their time.

Although the examples given have been cited from different periods

during 1830-1914, some earlier and some later, they all have one factor in

28
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comnon - the schools in question were recognised almost certainly by
contemporaries as dame schools or preparatory schools, which terms were
used almost interchangeably at one end of the dame school continuum.

With this shift in the class basis for the use of the term 'dame school,'
it is not difficult to see that it could also be synonymous with the terms
'ladies school' and 'ladies seminary' which the trade and commercial
directories used to describe middle-class girls schools. Such schools
were run by 'genteel' ladies for whom, apart from marriage, there were few
occupational opportunities.

One example of the synonymous use of the terms 'dame' and 'ladies
seminary' is to be found in the case of Angela Brazil.qa In the D.N.B.
she is referred to as having attended a dame school, but in her My own
school days (1925) she describes her attendance at a 'seminary' - which
she claims was '"the best in the neighbourhood," - called the Turrets, in
Wallasey, belonging to Miss Allison and her sister Fanny. The Misses Alison
were '"ladies of great refinement and beautiful in speech and manners."
Their teaching methods, however, consisting of rote learning and regurgita-
tion/were poor, by twentieth century standards. Teaching method apart,
such comment on their refinement give some idea of the middle-class nature
of the establishment, but the significant point is the seeming interchange-~
b3

ability of terms to describe this school.

2. Some contrary official views

So strongly entrenched are the condemnations of the private dame school
for the 'lower orders' that it seems almost like heresy to suggest that
anything could be said in its defence. This almost complete condemnation
is based largely on two sources:

a) The Newcastle Commission Report (1861)



b) The annual reports of H. M. Inspectorate to the
Committee of Council on Education (1839-1899)
Typical of contemporary 'reverberative' criticism is that of Professor A. M.

Ross who wrote on the Education of the Working Classes in 1969 in the first

volume of the Victoria. County History of Middlesex. Ross devotes only two

paragraphs to the dame school but in these paragraphs he leaves no room for
doubt about the dames' schools' relative worthlessness.

Further, such is the generally accepted weight of evidence in the
Newcastle Report against the dame school that it seems Prudence guided

J. H. Higginson in his Dame Schools of Great Britain to devote only half a
k5

page of his thesis to this cardinal report.

It is readily admitted that many dame schools were wnworthy to be
called educational in any sense of the word, certainly by twentieth century
standards; but the purpose in hand is to test the second hypothesis that
by no means all official statements regarding dame schools in the Newcastle
Report and H.M.I. Reports were devoted to their denigration. If this is so
it follows that any generalisations need to be recognised as such46 - i.e.
they are of limited application.

As early as 1840 the Rev. John Allen H.M.I., reporting to the Committee
of Council on Education was able to distinguish between two types of lower
class dame school, and of the better type he wrote:

"those kept by persons fond of children, and of cleanly and

orderly habits, - and these, however scanty may be their
means of imparting instruction (the mistresses confining
themselves almost entirely to teaching a little reading and
knitting or sewing) cannot altogether fail at attaining some

of the highest ends of education, as far as regards the
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formation of character."

It was in the decade following this Report that, as noted in Horace
Mann's Survey of 1851,#8 there was an efflorescence in dame school and
common day school education with almost a 400% increase in the number of

ko

schools. Nann received returns from 29,425 private schools which were
divided into three categories: Superior, Middling, and Inferior. In the
'Inferior' category, principally dame schools, there were 13,495. Mann
noted that of these 708 made a mark instead of signing their return forms.
This represents approximately 5% which is not statistically significant
unless more is known about the literacy level of the other 95'.50 Al though
in the twentieth century it seems unthinkable that a 'teacher' should be in
such a state of intellectual poverty, Mann also noted that of the 'public'
school numbers 35 also could not sign their names, This was approximately

0.2% of the total number of *public' school teachers.

In volume four of the Newcastle Report, which is mainly concerned with

21

Education in France, Holland, Switgerland and Germany, there is a brief report

by the Rev. J. S. Howson, Principal of the Liverpool Collegiate Institution?1

which he had prepared in the first place at the request of the Social Science

52

Association. In his investigation, Howson came across ''contradictory
opinions." He wrote '"the tendency of these connected with the Privy Council
will be to under-rate the small private schools." After admitting that

although private schools are "much below the others in organization and

efficiencz"53 (My Italics) he notes that "still, it is true that dames'
schools and other small establishments for educatiom are often unduly
depreciated."54 This point is reinforced when an examination of Volume six
of the report, containing the Minutes of evidence, shows that individuals

who were personally questioned by the Commissioners were heavily weighted in
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favour of state officials and public societies. Only two represented the

25

interests of the private sector. No dames were questioned, such would be
their too humble station in life.

This lack of representation of the private sector is surprising in one
respect since the Education Census of 1851 showed that nearly two-thirds of
schools in England were private schools. However, this deficiency was
partly made good by the careful investigation by the Assistant Commissioners
into these private schools. As instructed by F. Stephen, the Secretary to
the Commission, the Assistant Commissioners or their clerks personally

56

superintended the completion of return forms in dame school cases.

57

The Rev. James Fraser, was one of sixX assistant commissioners who
reported in Volume two of the Newcastle Report on the condition of dame and
other private schools. Part of his area covered the three Poor Law Unions
of Chard and Yeovil in Somerset and Upton on Severn in Worcestershire. The
following table is abstracted from Table V of the Report (Vol. II p. 30)

and shews the relative numbers and sizes of public and private schools in

those three Unions.

TABLE 7
No. of No. of
Union No. of Public Children No. of Private Chiidren
Schools in them Schools in them
Chard 26 1,880 39 750
Yeovil 2k 1, 419 57 1,339
Upton on Severn 20 1,565 22 369

This table is typical of the national picture i.e. although there are
more private schools, fewer children attend them overall so that the average

size of each private school is much smaller than the public school: for



58

instance, in the twelve unions”™ covered by James Fraser's Report there
were 402 public schools educating 23,589 children, with an average of 58.6
in each. The average for the private schools was 17.6 each.
Fraser reported impartially on the Dame School and saw that it had a
useful function, especially where there was a shortage of infant schools:
""the dame picks up these children at their parents' door;
gathers them by the dozen or the half dozen in her humble
kitchen; does not attempt mental development, or object
lessons, or to give them ideas of form and colour, or the
abstract properties of number, but is content to teach them
to say their catechism, to read in the Testament, to spell
words of three or four syllables, and to repeat the
multiplication table. I admit that much of this is taught
mechanically; that there is very little awakening of
intelligence; but I require it to be admitted also, that
even a mechanical power of reading and spelling is not a
bad foundation on which to build the subsequent intellectual
superstructure. It is almost the universal opinion of
parents that children are taught to read quicker and better
in dames' schools than in the lower classes, (particularly
if left to the charge of monitors) of public schools. I
continually found in the private schools young children who
had been removed from the public schools, because, as the
dames informed me, 'they learnt nothing there.' w9
Of the common day schools in Fraser's area and which cannot be left
out of comnsideration altogether,60 he found that ''the great majority of

them - the exceptions are quite rare - are kept by most respectable people
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in point of character; some of them by very admirable men and women."
In gaining these impressions of dame and common day schools, Fraser visited
something like two hundred in his area. He summed up his findings by
suggesting that '"there exist so many useful and even efficient schools,
that it would be both unfair and untrue to throw them as a class under any
one general term of description."61

The Rev. Thomas Hedley, Vicar of Masham, reported on agricultural
districts in Lincolnshire, Yorkshire, Nottinghamshire, Norfolk, Suffolk and
Cambridgeshire.62 He was not so well disposed to private schools as was
Fraser, as is shown in some of his comnments about common day schools.63
He had to admit, however, that "the reading in dame schools is often tolerably
good ... they do some good in the service of education."64

65

Patrick Cumin ™ reported on the maritime districts of Bristol and
Plymouth, and in the process he compared Infant Schools with dame schools.
Of these schools he wrote '"It is quite true that there are some excellent
dames' or women's schools. I have myself visited some of them. The best
dame schools are able to hold their own against competition from Infant
schools - I readily understand why parents prefer to send their children to
the best sort of dames' school rather than to the public infant s<:hool."66
In fairness he did note, too, several weaknesses common to many dame schools
viz. i) the conducting of school in one room, usually
a living room
ii) the congestion and lack of ventilation in very
many cases.
Appendix J to Mr. Cumin's Report, which consists of answers given by

Rev., G. W. Procter, a parish clergyman, to questions on dame schools in his

parish, is also revealing. Mr. Proctor had had twelve years' experience
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as a parish priest in a poor parish so that his observations were based on
experiences over a relatively long period of time. Of the qualifications
and aptitudes of dames for teaching he thought that '"they generally can
read with fluency and ease the Gospels, or the lessons in the Universal

67

Spelling book, or in Mavor's ' spelling book, or the like. A few can write

a fair hand and do write letters for their neighbours at 2d., or for a long

letter 3d., or for an Admiralty letter 6d." Some could work sums involving

compound division; almost all with exception were 'good plain sewers and

plain knitters."68 To the two questions 'What is the quality of instruction

given by the dames as regards reading and spelling?' and 'What is the

quality of instruction in arithmetic and writing?' he replied that a child

of seven, coming to the parish school after a dame school, can generally

read a chapter in the gospels with a little help (although spelling is not

satisfactory) and that it would be better if the dames left Arithmetic and

writing alone and concentrated on reading and memory work in which they

achieve success.69 He noted, too, that the more successful dames have pupils

whose parents are ''shopkeepers, W.0.'s in H,M. Navy, or leading men in

H.M, Dockyard."7o
These dames were at the upper end of the social scale of lower class

dame schools; others were not so fortunate: for example, some of the poor

class dame schools in the district of St. Pancras examined hy Mr. Josiah

Wilkinson, were in a sorry plight as indicated by the table on the following

palge.7l

Even in this most unpromising of backgrounds, Assistant Commissioners

72

received surprises. Wilkinson refers, at one stage in his report, to

73

several private masters and dames holding two posts. One dame ''broke up

her school for a fortnight whilst she was absent professionally" but on
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Wilkinson's second visit he found "the school comprising seventeen children,
all under seven, a favourable and clean speciman of a dame School. The
woman herself wrote a good strong hand, and conversed in an intelligent
manner, and the children spelt and answered questions in their tables very
fairly."74 He goes on to make a general comment on this aspect of dame
schools where the environment has been most unpromising: "I have been
surprised at the capacity for teaching with (sic) which I have met, where the
antecedents have been so unfavourable. In one of the most wretched corners
of St. George in the East I found the widow of a petty warrant naval officer
keeping a mixed school of thirty-five, from six to twelve, in perfect order,
and the reading, writing, and arithmetic were all up to the average of an
ordinary inspécted public school."75

Two further aspects of dame schools require attention:-

i) Attendance record
ii) Continuity of the schools.

Returns from the ten sample districts of the Assistant Commissioners
show that attendance at private schools (including dame schools) was better
than at any other type of elementary school. Whereas the percentage of
pupils in average daily attendance was 84.8% in the case of private schools,
it was only 76.1% in public weekday schools, 74.2% in Sunday schools and
67.6% in evening schools.76

One of the most serious charges made against nineteenth century private
schools in general (and one which is studied in more detail in Appendix 2)

is that they were ephemeral. Mr. Fraser77

is quoted on this question in
Volume One of the report,78 but it is Dr. Hodgson who has positive views to
express and who is quoted in general educational histories. If he is positive,

however, he is also ambivalent. It is again part of the 'Whig Interpretation!
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when dealing with cases of dame school boys who in later life have achieved
success.

Sir George Williams (1821-1905), Founder of the Y.M.C.A., for example,
attended an "old~-fashioned" dame school kept by a Mrs. Timlett in Dulverton

High Street, before going off at an early age to Gloym's Grammar School at
87

Tiverton. Nothing can safely be deduced from this except perhaps negatively

that his experience at the dame school did not preclude his entry into the
grammar school.88 Other men who achieved fame but about whose early school
days at a dame school little is known, include Sir Josiah Mason (1795-1881);89
Henry Fawcett (1833-1884)90 the son of a draper, who attended a dame school
in Salisbury owned by a Mrs. Harris; and H. G. Wells (1866-1946), another
draper's son who began in 1871/72 to learn his letters at a small dame school
kept by a Miss Knott in 8, South Street, Bromley.9l
Several famous Victorians, exemplars possibly of Samuel Smiles 'Self

Help' (1859), who began their lives in humble surroundings, received their

first education at the hands of dames. Mandell Creighton (b.1843), Bishop

92

of London,”~ whose father was in the timber trade in Carlisle, was sent at

an early age to a dame's school kept by a Miss Ford whose disciplinary methods
93

were strange. Creighton learned to read at this school and became absorbed

in books from then on.
George A. Henty (b.1832) the boys' story writer was another who found
a love of reading at a dame school. He came of middle class parentage but

before going to Westminster in 1846 he attended a dame school where according

to G. Manville Fenn?4 his biographer, Henty acquired a habit of reading

voraciously. Another man of literature who learnt his letters at a dame

95

school, was William Barnes the Dorset poet.

Another famous Victorian L. Forbes Winslow M.B., D.C.L., L.L.D., (b.lSh#),96



the expert on criminal lunacy, attended a dame school in Hammersmith Road,
before going on to King Edward VI School, Berkhampsted.97
One who was grateful for the education he received was Thomas Catling

(0.1838), one time editor of Lloyd's Weekly paper. In his My Life's Pilgri-

mage (1911) he described how before graduating to a National School, his
first lessons were '"derived from an ancient dame, whose chief difficulty
was to keep boys and girls apart in her humble cottage. She praised and

3

encouraged my progress with arithmetic, giving me also credit for being

a fairly docile pupil."99
Montague Burrows, Chichele Professor of Modern History and Fellow of
All Souls (b.1819) had cause, too, to be grateful to an old dame who kept
a school and looked after the turnpike gate at Sidmouth. Despite her dual
occupation which practice had its critics in the Newcastle Report, Burrows
made excellent progress. It might be said that he made progress in spite
of the dame rather than because of her, but there was no doubt in Burrows
mind as to where the credit lay. In his autobiographyloo he wrote:
"What I most thank her for was the thorough knowledge of
spelling that I acquired from her by the old-fashioned way
of columns of words, learnt perfectly by heart."lol
On the other hand, one who was critical of dame school teaching was

Joseph McCabe, the biographer of George J. Holyoake. In Volume I of his

Life and Letters of G. J. Holyoake, McCabe criticised dames for their

ignorance and their tending to domestic chores whilst attempting to teach.
Jesse Collings (1831-1920)102 was another politician who received his

early education at a dame school, in Devon. His parents paid 2d. a week

for him to learn with twenty other pupils at the feet of the dame who

"taught in her kitchen, and at the same time attended to the cooking of her



modest dinner."103

Philip Snowden (b.1864), son of a Yorkshire Sunday
School superintendent, in his autobiography (1934), writes about his own
school days and those of his father. Although he himself went to a common
day school in the village, his father attended one of two or three dame
schools in the Yorkshire village where he learnt to read.104

It is perhaps Thomas Cooper (b.1805), the Chartist and autodidact,

who attended a dame school in Leicester, who has passed on to posterity the

best testimonial for a dame school. In his autobiographylo5 he writes,
"I was sent to a dame's school, near at hand, kept by aged
Gertrude Aram: 'Old Gatty', as she was normally called.
Her schoolroom - that is to say, the large lower room
of her two storeyed cottage - was always full: and she
was an expert and laborious teacher of the act of reading
and spelling. Her knitting, too - for she taught girls
as well as boys - was the wonder of the town."

Charles Abbot (1762-1832) was an earlier public figure whose early
education was never forgotten. He began life as the son of a hairdresser
and wigmaker in Canterbury and rose to become lst Baron Tenterden and Lord
Chief Justice.106 Undoubtedly his later education at King's School

o7

Canterbury and Oxford; influenced this meteoric rise but the early foun-

dations were laid in a dame school., In John Timbs' Schooldaxs of Eminent

Men (1858), Lord Campbell is quoted as saying of Abbot: ''the scrubby
little boy who ran after his father, carrying for him a pewter basin, a
case of razors, and a hairpowder bag through the streets of Canterbury,

became Chief Justice of England."%0

One feature of nineteenth century dame schools, but much more common

3

in 'ladies schools' or 'ladies seminaries,' was the practice of spinster

by
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sisters owning them. William Garnett (b.1850) the son of a Portsmouth
auctioneer and later secretary of the L.C.C. Technical Education Board,
attended such a school when the family moved to London in 1854. His father
took a house in New North Road and the young William attended a dame school
in this road kept by three sisters.109 W, J. Birkbeck (b.1859), the Russian
scholar of Magdalen College Oxford, also attended a dame school kept by the
Misses Ringer at Lowestoft.llo

G. B. Burgin in his Many Memories (1922) relates how he was sent to

the dame school of Misses Clara, Mary and Hannah Crane, where he painfully
acquired a grounding in elementary facts. These ladies were as poor as
church mice being women who had experienced better fortune.lll

The case of the Misses Crane is illustrative of the extreme difficulty
involved in classifying dame schools in view of the nineteenth century
practice of fusing educational terms. The best indication is that of fees
charged, but few biographies give such details. Another possible determinant
is that of the parents' own social status - but this can be no more than an
informed guess.

J. C. Powys (b.1872), a self-confessed sadist, referred in his auto-
biographyl12 to the dame school which he attended, near the G.W.R. station
in Dorchester (Dorset). He noted that a fellow pupil at the school was the
son of the Governor of the County Prison which suggests that this Dorchester
dame school was possibly near the middle of the dame school continu.um.113
Another such school was the dame school in Britannia Place, Worcester, kept
by a Miss Tyler who began Edward Elgar's formal piano instruction.llh Aspects
of the curriculum, too, like piano instruction, might be an indication of

the social standing of a particular school. From this it might be concluded

that the dame school kept by Miss Gartly, in Manchester (to which at the age
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of three, Edward Frankland, Professor of Chemistry at Owen College,

115 was sent, and which taught him chiefly deportment) was a

Manchester
middle class dame school.

In determining the social status of a dame school, sometimes indicators,
like the curriculum of the school or the social status of the parent, can
be misleading. Cloudesley Brereton, for instance was the son of a Norfolk
squire who, like the son of any Scottish laird, attended the same dame

school as ordinary village boys. From his Early Education Sixty Years Ago116

(1933), it would seem he attended two dame schools, the first being of a
higher social status than the second. Brereton gives a valuable insight
into the methods in the first dame school. Here '"he picked up a smattering
of the multiplication tables, a little simple addition and subtraction ...
and multiplication, manipulating mere figures that conveyed nothing to the
mind." It would seem the dame adopted methods of extrinsic reward of

vwhich Hazelwood School, Birmingham would not have been ashamed.117

Hand-
writing exercises were practised weekly and reading was taught inter alia

from Sonnenschein's "Reading without tears''. As he grew older, Cloudesley

Brereton mixed with the village boys and attended ''the only educational
establishment in the neighbourhood for those who could afford a penny a
week'" -~ the second dame school kept by Mrs. Margerson. Brereton could
remember '"the bits of slate for writing and cyphering, and the reading books
in large print'" as also the boys standing in a corner with a dunce's cap
onthﬁk’heads}lg As Brougham had noted as early as 1820, the dame school

was in many cases a place of discipline; and Mrs. Margerson, "with her
stick was free in her chastisement."

119

Edward Clodd, in his Memories (1916) also gives an insight into

teaching method in a dame school in the 1840s. He was sent to a dame



school '"where the lesson books were well nigh as primitive as the horn-
books which they had not wholly superseded, for as late as 1845 they were
in use in schools in the Midlands."lzo Joseph McCabe, his biographer,lZl
who was a critic of the lower class dame school described how Edward Clodd
attended '"one of those cottage schools of the time in which an elderly
and impoverished widow stirred the soup with one hand and held a penny cane
in the other."122

The image of this gfotesque pedagogical stance prompts the need now
to examine hypothesis four and to test the validity of dame school criticism

such as that of Joseph McCabe and the Newcastle Report.

4, Criticism and apposite criteria

Joseph McCabe was not alone in his criticism of the dame whom he
123

pictured with a cane in one hand and a soup ladle in the other, combining
the scholastic with the domestic. However dysfunctional this nineteenth
century phenomenon may seem, the root cause of it may have been outside
the control of many dames;l24 it is still debatable whether or not such
pedagogico-culinary postures were permanent. For most of the time when the
children were in the school, presumably the dame was not cooking.

Another charge which has been levelled at dames' and common day school
teachers has been concerned with another form of pluralism - the tendency
to hold two posts or occupations simultaneously. Already reference has

125

been made to a dame who by the testimony of an Assistant Commissioner
achieved a high standard in a school in spite of her extra scholastic
activities, which presumably were conducted to augment a meagre income.

The complete division of labour has never been achieved even in the twentieth

century, with men and women in the lower wage strata combining two or more
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occupations to make a living; in the nineteenth century this was an

even more common practice, therefore, if private school teachers took on
additional commitments, so did National Schoolmasters and masters of Free
Schools: for example, in 1872 if John H. Cull ran a private boarding school
for gentlemen and was also Registrar of births and deaths for Sutton
Coldfield (Warwicks), Thomas Richards, the Free Schoolmaster at Studley
(Warwicks) performed similar additional duties as Registrar - and had been
doing so for at least twelve years.126 The dames sometimes worked similarly
in a dual capacity, if at a more humble level.

Mr. Hare, Assistant Commissiocner for the areas of Hull, Yarmouth and
Ipswich, seemed to be criticising private teachers for trying to make ends
meet when he wrote:

"many of them eke out a subsistence by doing whatever odd

job chance may throw their way."la? His apparent prejudice is
evidenced when he comments on one successful teacher with more than one
source of income that he was not only able: "to keep a day and evening
school, but also to cater for a country newspaper, to conduct the correspond-
ence of persons who were no scholars and to make the wills of testators who
were penny wise and pound foolish."128 He did not indicate how this act of
foresight could be regarded as unwise.

The generally low standards of accommodation of dame and common day
schools have been widely criticised and it is difficult to avoid the impres-
sion that most if not all dame schools were held in either lofts, cellars
or kitchens or at best in a living room. 'Dingy' and 'filthy' are epithets
which have been constantly applied. No doubt much of this criticism was
valid and no doubt many of the 'school rooms' were ill-ventilated - not

being purpose-designed, but this fault lay at the root of the private schools
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dilemma in an age of increasing State aid to public schools. Capital
would be necessary to provide adequate accommodation which coﬁld be ill-
afforded by many who were on the bread line. In order to keep themselves
above this line, dames and others had to cram the pupils in - and it never

ceased to amaze H.M.I.'s how successfully they continued to do thi5129 -

130

in order to make their bareliving. For them to reduce the numbers in
the interests of health and hygiene was uneconomic: the interests of the
two parties were diametrically opposed. The reactions of private school
teachers in the Winchester area, noted in Canon Warburton's Report of 1880,

is typical.131

As was suggested in the Newcastle Report (Vol. I p. 95):
""the complaint that the Government grant enables the public
schools to undersell, and so ruin them, is very common
amongst the teachers."132
Adam Smith makes the same point, in another context, but more objectively,
when he wrote about public and private schools generally that:
"The endowments of schools and colleges have ... not only
corrupted the diligence of public teachers, but have
rendered it almost impossible to have any good private
ones."133
Moving from general criticism of dame and common day schools to
individual comments by H.M.I.'s and Assistant Commissioners, it would seem
that the general inefficiency of these schools moved their critics sometimes
to overstate their case against them. Sometimes loose generalisations
based on not strictly logical deductions are made, which perhaps need to
be corrected. At other times, some H.M.I.'s display an unwillingness to
see another point of view from their own.

One generalisation occurs in Volume I of the Newcastle Report when it

stated: "The general character of these schools is the same in every part
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of the country." This statement is so general it does not bear even
superficial examination. It does not distinguish between rural and urban
schools; nor between schools run by efficient or inefficient dames; nor
between schools run by young women and those by old crones.155 In other
words no account is taken of the diversity in quality and character of dame
schools implicit in the concept of a dame school continuum. The Rev.

James Fraser at least partially recognised this when he warned that: "it
is impossible to treat the private schools as one class, or to combine

them in a common description."l36

In Volume I of the Newcastle Report, Mr., Winder, the Assistant

Commissioner, is reported as saying that: 'hardly anyone (my italics) is

brought up to the business unless he suffers from some bodily infirmity."lj?

This judgement is based, it would seem, more on personal intuition than on
evidence. The Report goes on '"He called without design on five (my italics)
masters successively, all of whom were more or less deformed ...." Apart
from the illogicality of his deduction, it might be asked whether physical
qualities and mental qualities are equally requisite for a good teacher.

The deformity of one common day school mastér did not affect his
relative prosperity although he was a "poor cripple without legs from
infancy." Despite the close proximity of a good National school the private
school under the cripple was '"'crowded to excess' and boys were "sometimes
taken from the first, second and third classes of the National school to

be finished at this private school." (my italics)

Another example of a possibly wrong assumption is to be found in Vol. II
of the Report.139 J. S. Winder suggests that "Many, by the reluctance
which they exhibited to taking the pen in hand, when asked to sign the

returns, showed pretty clearly that they could not write." - There could



have been other reasons: their reluctance may have been prompted by their
unwillingness to sign their freedom away, so ignorant were many of them of
the purpose of the inquiry.luo

In several aspects of official criticism there appears to be a certain
lack of sensitivity i.e. a tendency to judge dame and other private schools
by criteria to which the economics of the situation did not lend itself.
If some dames were too old there was equally no recognition of the need for
old age pensions]'q1 (security in old age being a largely twentieth century
concept accompanying the breakdown of the 'extended' family); if the books
were described as worn or tattered,lha there was probably no thought about
the likely lack of funds to provide new ones or that possibly the books were
worn through having been put to good use over a long period of time; but
perhaps the most striking examples of this insensitivity lie in the remarks
of Oxford and Cambridge graduates about poor standards of attainment in
children of tender years, which misunderstanding lies at the root of hypoth-
esis five. Horace Mann in his preamble to the Education Census of 1851
commented on this disparity between the required educational aims and the
age of the children, when he wrote:

"Of course, in looking at the 13,879 inferior schools, it must not

be forgotten what a large proportion of the total number of

scholars was composed of children under five years old (Mann's
italics) for whom a higher class of school would be of little anlail.J"l*3
Even putting aside for the moment this cardinal point about the need to
adopt appropriate criteria in dame schools with very young children only,
suited to age and ability, assistant commissioners were unable to agree about
standards achieved. James Fraser in his report stated that often the dames

could not write and seldom did they ''profess to teach writing or cyphering.*hh
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His testimony seems to be at variance with J. S. Winder reporting on the
manufacturing districts of Rochdale and Bradford, who declared that "sewing
and reading and occasionally elements of writing form the largest group ...
50 out of 147 or 34% in returns profess not to teach writing." Tlese
different patterns in the teaching of writing occur because the rural areas
of Fraser's district differ from those urban areas which Winder insvected.
An examination of the returns made in 1840 to J. Fletcher™ (P.P. 1840 xiv)
on handloom weavers in the Midland District confirms the pattern. Of the
eighty dame and common day schools within the city boundaries of Coventry
forty-five professed to teach writing (56.2%); of the schools in parishes
outside the city146 (i.e. in rural or semi-rural areas) the number professing
writing, out of fifty-eight schools was only twenty (34.5%). Both percent-
ages, however, represent considerably more writing in dame schools than the
'seldom' used by the Rev. Fraser.

Ephemerality which is likely to be a recurring theme, was a common
charge against dame and common day schools. Both assistant commissioners
and H.M.I.'s found it disturbing to come across such frequent changes of
building and frequent changes of ownership. Dr. Hodgson epitomised this

'ephemerality' when he wrote:

"... should the income not suffice to pay the rent, an
emigration erelong takes place; the children are dispersed

or received by the next tenant; and the ticket adorns another
window, perhaps in the same or in an adjoining street, unless

recourse be had to quite a fresh field. In not a few cases
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disappearances, substitutions, reappearances occurred during the limited
period of this enquiry."ll*7

What motives were likely to have prompted such moves? Why did private
school teachers move from one house to another, sometimes from one house
to the next? Dr. Hodgson suggests it was failure which caused schools to
close or move. Why not success? To the contemporary Inspector, who never
had the opportunity of inspecting the school's work, what evidence was
available to him that a school which had closed or recently echanged hands,
had done so because of the failure of the previous school teacher? When
such schools were not in purpose designed buildings the only way to improve
the situation was to move to a possibly larger house or where there appeared
to be a less competitive market. Expansion rather than financial loss was
as likely, if not more likely, to prompt a move since even in the nineteenth
century the task of removal must have been irksome, and have involved some
considerable expense. As for the opening and closures of schools during
the brief time of the Newcastle Commission (1858-1861), the very nature of
these schools; i.e. financial speculation or private adventure, would make
them less stable than endowed or free schools: in their humble way they
were part of a speculative market, dynamic rather than static.

The early commercial and trade directories appeared not to give the
names and addresses of dame schools hut later directories from about 1860
appear to do so. As far as it is known no attempt has been made before to
trace the movements of nineteenth century private school teachers, evaluate
changes of ownership, or establish in many cases the schools' comparative
longevity. Appendix 2 with its survey of seven counties attempts to do this.

The gulf which existed in views and background between the Assistant

Commissioners and H.M.I.'s on the one hand, and private school teachers on









attended dame school were under five. This seems to be at slight variance
with Tables givem below from the Newcastle Report but nevertheless even

these tables show the great majority of dame school children to be of tender

years.
TABLE 9 77
Comparison of ages of scholars in public week day schools
in specimen districts with ages of scholars
in private weekday schools in 1858
Ages Centisimal Prop. Centisimal Prop.
in public schools in private schools
Under 3 3.0 5.4
3- 6 19.8 34.7
6 - 7 11.3 13.4
7- 8 12.3 11.0
8- 9 12.4 9.0
9 - 10 11.6 7.4
10 - 11 10.3 5.8
11 - 12 7.9 4.8
12 - 13 6.0 3.9
13 - 14 3.1 2.3
14 - 15 1.3 1.3

15+ 1.0 1.0



TABLE 10

Distribution of age ranges in public and private weekday schools

Description % of scholars aged % of scholars aged % of scholars aged
of School 9 years or less above 9 and not more above 15 years
than 15 years
Male Female Total Male Female Total Male Female Total
Public 58.2 59.6 58.8 4o.6 39.7 ho.2 1.2 0.7 1.0

Private 76.3 71.0 73.5 22.8 27.9 25.5 0.9 1.1 1.0

As can be seen from these tables the bias in the private school popula-
tion was heavily weighed towards the younger age groups. This being the
case, in the light of twentieth century theory on conceptual developments,
some of the H.M.I. expectations anent standards, though perhaps valid for
the nineteenth century, in view of the advances that had been made in public
infant education, lose some of their force to those judging the situation
from the twentieth century. It would seem that the nineteenth century

inspectorate assumed they were examining institutions with the educational
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function of a school when in reality these institutions had a social function

of a nursery as well, but which differed depending on whether the dame
school was in the country or the town.

Even when H.M.I.'s or Commissioners perceived this social function it
was not admitted. In Volume I of the Newcastle Report, dame schools or
private infant schools were found to be "frequently little more than nurse-

161

ries" to which Mr. Cumin's idyllic description of "children as closely

packed as birds in the nest, and tumbling over each other like puppies in
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a kennel"162 gives credence.
As early as 1820 Brougham, in his speech of 28th June, in the debate
163

on the education of the poor, recognised this social function of the
dame school. He referred to the dame school population of 53,000 who ''were
educated, or rather not educated, for it amounted to no education at all,
since the children were generally sent too young, and taken away just when
they were competent to 1earn."l6#

He went on to suggest that there ought to be more 'schools' like the
Westminster Infants School for those between three and five so that they
could be kept off '"the streets, and taken care of by a parental indulgent
dame, while their mothers were set at liberty to go out and work.

Such establishments ... would, he trusted, be universally created.

They required but little money, and the superintendence of a dame of

good temper, who might let the children indulge in any amusement ... whether

they learnt less or more was of little conseguence."165 (My italics)

This same point is made in Appendix J to Mr. Cumin's Reportl66 when

Rev. G. W. Procter, in reply to the question, "what can be said in favour of
the dame schools?' wrote that they were self supporting public nurseries for
the poor which kept younger children out of danger and mischief whilst
mother (was) otherwise employed. ''As such nurseries, they are valuable
institutions, if in separate rooms and properly ventilated. They supply a
want as regards very young children which cannot be supplied by a public
infant school."

Similarly Mr. George Coode - who reported on the Poor Law Unions of

Dudley, Wolstanton, Newcastle under Lyme and Stoke on Trent167

- attributed
the great number of Dame Schools in Dudley168 to the fact they catered for

the children of working mothers.



Dr. J. D. Morrell H.M.I., in his report to the Committee of Council
on Education in 1871, on the City of London and Greenwich, would seem to
have been innocent of this social function when he writes of '"middle-aged

women, widows er wives of low wage-earners who collect children in the

neighbourhood and pretend to teach them before they go to regular elementary
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school."
Acceptance of the hypothesis of the social as well as the educational
function of the dame school produces two corollaries, viz:
a) that dame schools may be subdivided into those with
younger children only, with a largely social function
and those all age dame schools where the function was
both social and educational.
b) that the social function of rural dame schools has a
different origin from that of the urban school.
Corollary a) is stated quite explicitly and needs no further clarification.
Corollary b) springs from the recognition of the early existence of dame
schools in rural areas in the eighteenth century which were as J. H.
Higginson suggests "an integral part of the domestic structure of a rural
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community." The urban dame school on the other hand sprang from the
economic law of supply and demand and was a by product of the Industrial

Revolution, as T. Raymont suggested in his History of Education of Young

Children, '"they constituted the first attempt to meet the needs of the
working class mother of a family and ... were the historical forerunners of
the English Infant School."l7l
Despite the generalisation in Volume I (p. 28/29),%72 recognition in
the Newcastle Report of the differences between the two types of schools

is given in Volume III by Mr. J. M. Hare in another general statement about
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the dame schools in rural areas:

"the room is more airy and wholesome, the accommodation better,
the needlework white and beyond a mere presence, the mistress
more tidy, the children are cleaner and better dressed, and
the books, if not the teaching also, more creditable."173

If the rural dame school was the place where very young children first

learnt their letters and so formed part of the social fabric of the country-
side, the urban dame schools in some cases became industrial creches; in
others this function was combined with that of giving a measure of social
exclusiveness for those older children whose parents were able to pay a
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little more. It is this latter group of children, much smaller in number,
whose parents' social aspirations contributed to the continuance of the

dame school long after 1870 but whose neglect conscientious H.M.I. s
criticised. Bearing in mind the zeitgeist of the 1850s and 1860s this

criticism suggests that the dame school may have been a humble victim of

the contemporary penchant for examinations and standards.

6. The survival of the dame school

Although parental social aspiration was one cause of the temporary
survival of the lower class dame school after the 1870 Education Act, there
were others. Appendix J of Mr. Cumin's Report, listed fourteen different
reasons why dame schools were sometimes preferred to Infant Schools for the
children of the upper working class and lower middle class parents.175

Certainly there was plenty of evidence for their continued patronage
before Forster's Act. In Volume III of the Newcastle Report, for example,
Mr. Hare noted that the decline of the private school in the face of

government backed schools was not so marked as might have been expected.

The majority of those surviving the competition were dame schools: it was



the common day school and not the dame school which suffered from govern-

176

ment intervention in education. In 1859 there were in Yarmouth only

five boys' private, fifteen girls' private and ten mixed private schools:
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but there were sixty-four dame schools. In Yeovil, the Rev. James Fraser
found private schools, (both common day and dame) holding their ground
against Government assisted schools: at Misterton (two miles from Crewkerne)
he found one private school which was so popular that children from Crewkerne
itself together with children from other villages around flocked to it.
What were the reasons for this?
There may have been reasons peculiar to this case at Misterton but
Cumin attributed the general reluctance to abandon private schools to an
"innate prejudice against taking advantage of charity" and "to a feeling of
caste ... which grew down to the roots of society."l78
The relative convenience of the dame school which served the immediate
locality and which was not too strict about attendance suited many working
mothers, This last factor in the dame school survival became even more
important after 1870. From the reports of H.M.I.'s to the Committee of
Council on Education a general impression is gained that dame schools and
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to a certain extent magistrates, connived at recalcitrant parents who
sought to evade the bye-laws concerning compulsory school attendance.

In his report on the Bromsgrove district for 1881, Mr. Barrington-Ward
noted that "a fertile source of difficulty in enforcing bye-laws is to be
found in the continued existence of private adventure schools ... when a
board begins to show vigour in carrying out its bye-laws, the dame school
doors are freely open for the offenders."180 Mr. Faber, too, in his report

on the Warwick District for 1881 considered that "the existence of these

dame schools, besides affording shelter against the law, and so demoralising
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by Mr. Scott-Coward in his report for 1881 on the Warrington district186

and by Mr. R. F. Boyle in his report on the Taunton district for the
previous year.187 The seeds of destruction of the lower class dame school
were to be found in government concern for health and sanitary standards

of school buildings. Mr. Bowstead in 1871 (Bristol);188 Mr. Du Pont in

9 Mr. Oakley in 1873*°° (County Durham) and Faber in

1872 (Berkshire);18
188111 (Warwick) are but a few examples of this criticism of the poor
sanitary conditions. A Mr, Pearce, who helped Mr. Du Port inspect
Berkshire, wittily thought that ""the seeds of disease rather than of
learning were being disseminated amongst their occu.pants."192
Mr. Colt-Williams's report in 1881 on Hereford was more aggressive in its
comment. It declared that "a visit from a sanitary inspector would break
up many of these schools, and a case or two taken before the magistrates
to test the efficiency of the instruction would do away with most of the
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remainder." ,

This was effected gradually, principally by the enforcement of
government standards in school provision,l9h so that by an attritional
process it caused the extinction of many lower class dame schools, as the
comparatively slender lists of private schools in trade and commercial
directories for Worcestershire and Warwickshire, in the early twentieth
century, suggest. Middle class dame schools continued in attenuated numbers
as they too faced pressures arising from the changes brought about by the
1902 Education Act. Only the private preparatory schools for the upper
middle and upper classes flourished and by the 1890s. men rather than

vomen dominated that particular field of educational provision.

The dame schools of Coventry (1840)

J. Fletcher, who reported on the Midland District in the national
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survey on Handloom Weavers, employed a Mr. John Kinder, Secretary of
the Local Sunday School Union and Master of the Well Street Infant School,
to collect viva voce answers of private day and dame schools in a
questionnaire of twenty questions. (See Appendix 3 for answers to the
questionnaire.)

Fletcher claimed that according to Kinder the returns were '"full and
correct to the best of his knowledge, and as complete as it can possibly
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be." This claim of a comprehensive survey of the dame schools in a
district makes this Report an important document. The questionnaire
returns contain details of the number of schools, the numbers attending
these schools, the subjects taught and the books used.

The report, on the whole, is very hostile to the dame schools and
criticises them for the ''careless manner'" in which they were conducted;
for the low qualification of the teachers and for the wretchedness of the
places in which they were held. Kinder alleged he found '"little instruc-
tion worthy of the name; still less education."196

Apart from ten or twelve common day schools, the rest of the schools
(147-149) were dame schools. Kinder found that because of the total
informaiity of these schools no registers were kept and consequently he
was unable to differentiate between boy and girl pupils and between those
under seven and those over seven years old. In only a few cases were such
details available. These schools contained 3,166 children from Coventry
197

and the ribbon weaving villages, full details of which are given in
Appendix 3.
Undoubtedly Kinder had to work under difficult circumstances to obtain

his information but the conclusions drawn from his tabulations seem to

have gone awry. Two passages in particular need interpolation or comment:-
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The first passage from the report reads:

"In some of the dame schools, the teacher, instructing the
children one by one, frequently enables them to read pretty
well, though with very uncouth pronunciation. This reading
and spelling is, in fact, nearly all that the children acquire,
even in the better dame schools: needlework is not taught in
more than one quarter of the schools; many of the old dames
not being able to see well.

Writing on slates and some little cyphering is attempted in
about one eighth of them. The few inferior books in use are
generally worn and torn to tatters."198

Now unless the replies made by the dames to Kinder, which he faithfully
recorded, are worthless and complete untruth (in which case there would
seem to be no point in presenting them to Parliament) Kinder's or Fletcher's
interpretation of them would seem to be at the very least ungenerous. It
is grudgingly allowed that "frequently" the teacher in the dame school
instructs them to read ''pretty well! but expects them, sons and daughters
of Midland weavers, not to have uncouth pronunciation. Is this a fair
expectation?

As for the subjects taught, the claim that reading and spelling is
all that most acquire is at considerable variance from the answers to
question 6 (see Appendix 3).

Table 11, on the following page, is an analysis of all the subjects
which the dames and masters professed to have taught, from which it is seen
that in addition to reading and spelling, writing, sewing, knitting and
arithmetic were all claimed to be taught more extensively than is suggested

by the Report. There is some confusion, too, concerning the proportions of
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Showing numbers of schools teaching the various subjects

Subjects

Reading
Writing
Spelling
Sewing
Knitting
Arithmetic
History
Needlework
Drawing
Catechism
Alphabet

Accounts

Baby minding
Reading to child

Book-keeping

Grammar

Geography

Gospel History

Scripture
Marking
Tables

Not stated

mentioned in the answers to the questionnaire

Schools in

Coventry (80)

74
45
33
54
30
19

In parishes partly
in City (22)

22

9
15
15

Rural areas (57)

o7
20
b3
31
11

1l
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those doing needlework, writing and arithmetic. It is suggested that no

more than one quarter did needlework: according to a detailed examination

of the returns only one eighth of the schools did needlework. As for

about one eighth doing arithmetic and writing on slates, reference to Table

11 shows that 74 out of 159 (approximately 46.25%) claimed to teach writing

(and only two on slates, though this small number is more likely to arise

from errors of omission), and 36 (22.5%) claimed to teach arithmetic.
The answers to question 7 about books and lessons used in the schools

do not correspond with the Report's comment about ''the few inferior books."
The second passage in which reference is made to the ages of the

majority of children attending these dame schools would seem to invalidate

largely the criticism of low academic standards. It was recognised that

these '"'subscription nurseries" were frequently called "out of the way schools"

as children were 'taken out of the way' by then.

The report referred to children aged one to six years attending these schools,

estimating that ten per cent were only eighteen months old. Shop and

factory workers sometimes sent their children to 'school' before they could

walk, and in any event the greatest number of them were between two and

seven years old.199
Somewhere between these two statements, there lies the most enormous

discrepancy between the academic claims of the dames and the age range of

the children who attended their 'scholastic establishments.'

Postscript
The purpose of this chapter has been a homeostatic one of trying to

restore to the dame school some little value which some responsibly minded
contemporaries found in it. The purpose has not been to justify the dame

school, but to give some counterweight to assessments of it such as the one



quoted anonymously from a thesis of many years ago.
no work of educational value could possibly be carried
on and as the persons conducting these schools were mostly

illiterate, possibly no attempt was made to give any."
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CHAPTER 3

COMMERCIAL AND OTHER PRIVATE

ADVENTURE SCHOOLS




Classification1

The amorphousness of private education in the nineteenth century,
with its lack of dividing lines between differing types of school, is
perhaps greatest in those areas of education covered by the title of this
chapter. This condition stems from the heterogeneity of nineteenth century
private provision which in turn resulted from (a) the prevailing political

and social philosophy of laissez-faire which allowed free rein to the law

of supply and demand and (b) the differing aspirations of parents for the
education of their differing offspring. John Ruskin, art critic and social

reformer, alluded in his first lecture in 'Sesame and Lilies' to the many

letters he received from parents about their children's education. He
was very struck by '"the precedence which the idea of a 'position in life'
+es took above all other thoughts in the parents' ... minds,"2 but it was
the variety of ways of attaining this 'position in life' which was instrumen-
tal in producing the very varied kinds of private school; for as Ricardo
declared: '"a commodity is not supplied merely because it can be produced,
but because there is a demand for it."3
Perhaps more than any other form of nineteenth century educational
provision the private schools varied in guality. The Bryce Report (1895)
noted this very wide variation when it observed private schools "of every
degree of merit, from those which, conducted in excellent buildings by an
excellent staff, are in the van of educational progress, to those which
carried on in ill-ventilated rooms by ignorant persons with no qualifications
as teachers, represent the lowest depths of educational stagnation from
which we have during the past thirty years been emerging."h

Reference has already been made in Chapter 1 to the difficulties of

classification because of the use of loose terminology in the nineteenth
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5

century to describe different schools.” No doubt some over-simplification
has taken place in Nicholas Hans's classification of eighteenth century
sch00156 but even taking that into account, the nineteenth century nomen-
clature appears by comparison to be very much more complicated.

The terms 'commercial' and 'private adventure' were used in the
nineteenth century to describe a fairly wide variety of schools. A
'‘commercial' school was one which taught 'commercial subjects', although
not necessarily those which are more narrowly associated with commerce today.
'"Commercial', in this context, referred to the curriculum which included
subjects outside the usual classical fare. These were regarded as 'modern'
and in keeping with the demands of the changing commercial world, but the
term also had a class connotation and a commercial school was a middle class
school for the education of Matthew Arnold's 'Philistine' children. The
term 'private adventure' was used even more widely, as a general description
of various types of school but these schools had one common factor - the
private profit motive was uppermost. Often the term was used pejoratively
by the schools' critics and was in common parlance with Her Majesty's

l Such was the stigma attached officially to this

Inspectorate of Schools.
term that both W. Brown of the Private Schools Association at the time of
the Bryce Report,8 and Charles Pritchard the Headmaster of Clapham Grammar
School, (183#-1862)9 objected to its use. Brown preferred the term 'private
enterprise' school: Pritchard, 'private establishment'.

If the terms 'private adventure' and 'commercial' present some
difficulty because of their differing meanings, other terms are used even
more obscurely. In the absence of an overall plan, many schools were

described largely by their function. This practice produced such hybridslO

as Classical and Mathematical Schools, Classical and Commercial Schools,



Classical and Mathematical and Commercial Schools; the famous proprietary
school at Marylebone was even called the Marylebone Philological School
(1792), but perhaps the most striking example of this functional description
which has been recorded is that of the "endowed preparatory commercial
school'" at Bedford.ll With the almost indiscriminate use of the terms
'Collegiate, 'Middle'and'Proprietary'to describe other kinds of private
school, the task of classification even in the nineteenth century was a
difficult one.

However, the Taunton Commission (1864~1868) laid down some guide lines
for the classification of private schools in its scheme for categorizing
Secondary schools generally into three grades. This formula was repeated
by the Bryce Report (1895)12 when it placed in the first grade, private
schools '"of the more advanced type." gﬁardly precise phraseologz7. In the
second grade it placed ''proprietary or private schools, which send pupils
for the higher classes of the College of Preceptors' examinations, or for
the Oxford and Cambridge local examinations': and in the third grade,
""those private schools in which the ordinary standard is that of third class
certificates in the College of Preceptors examinations.'" This classification
advocated by Mr. Fearon, H.M.I., and Assistant Commissioner f?r the Taunton
Commission, was based on the school leaving age: those in the first grade
left at eighteen or nineteen; in the second grade at sixteen or seventeen;
and in the third grade at fourteen or fifteen. This classification based
on the school leaving age of pupils in each type of school effectively
correlated class with the kind of curriculum studied.

Another useful classification is that of Mr. H. A. Gifford in Volume VII
of the Taunton Report. In his survey of Surrey and Sussex, he found a

diversity of schools in which some were confined to members of a particular



69

social rank; others were confined to members of a particular creed. He
found some were nurseries for the public schools; whilst others were the

public schools' rivals. He finally decided to classify on the basis of

13

fees™ per annum as follows:

1. 50 guineas and over for board and , 12 guineas for instruction
instruction ' only

2. 20 - 50 guineas for board and . 6 - 12 guineas for instruction
instruction : only

3., All below 20 guineas for board and . below 6 guineas for instruction
instruction ) only

Mr. C. H. Stanton, faced with the same problem in Devon and Somerset
classified the Secondary schools into Upper, Middle and Lower Schools.ll+
Similarly J. L. Hammond, reporting on Norfolk and Northumberland, attempted
to classify the schools in his area into four categories visz.

1. Classical schools
2. Semi-classical schools
3. Non-classical - mainly boarding
b, Non-classical - mainly day15

Although the differing criteria used for these several classifications
are interesting, the important point seems to be that they had to be made
at all. They serve to emphasize the need for giving some order to the
secondary education chaos; but it is the analysis given by Arthur Montefiore
in his article '"The Private Schoolmaster: His position and his prospects"
(1888)16 which best approximates to the desired model for the examination
of the various kinds of private school. His analysis distinguished three
main groups of schools viz.

1. Preparatory schools

2. Schools with an all age range which prepare



boys for the universities, services and
professions.
3. Private and middle class schools providing

a utilitarian education.

This chapter is concerned largely with group three.

Various schools, therefore, fulfilled various functions. The upper
reaches of the common day school, where the fee was more than £1 a quarter,
met the social needs of small shopkeepers and superior mechanics; hybrid
Classical, Mathematical and Commercial schools and academies, both boarding
and day, met the needs of those who required more than the endowed grammar
schools could or were prepared to offer; a few private schools specialised
in dealing with backward children and those who were in delicate health;17
some, like the Yorkshire schools attacked by Dickens in the early part of
the century, were repositories for unwanted adolescents ''to be boarded and
birched at £20 a year";18 others, very many others, were ladies' seminaries
19

serving to fill an enormous gap in English educational provision.

The common dazﬁschool catered for the children of the lower orders

whose parents could afford a few pence more per week for education away

from those who attended the National schools, British and Foreign Society
schools and, more socially distant, the Charity schools. These common day
schools varied in quality according to the master or mistress and the
premises in which they were conducted. Like the dame school, the common day
school has been criticized for its badly ventilated rooms,20 low standards
and limited achievement. The Newcastle Report, looking at those common day
schools charging less than £1 per quarter, '"found the schools of all degrees
of efficiency;nal The Rev. Mr. Fraser thought that they presented "as many

features of discrepancies as public schools, and as many degrees of merit."
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He did add, however, that the bad schools were in the majority.22 Both

Rev. Fraser and Dr. Hodgson cited examples of good common day schools they

23

had visited which, like the school of Mr. Pizey of Great Malvernm, could

1))
"stand comparison with almost any public school of the same kind. 24 The

better class common day school formed a bridge between the educational

provision for the upper reaches or the lower orders and the lower middle

25

classes.
An early common day school was kept by John Briggs at Gainsborough

which was chiefly patronised by tradesmen and better paid workmen. Thomas

Cooper, the Chartist and son of a Quaker dyer, attended this school and

attested in his autobiography26 to the advantages such a school had over
27

the monotonous teaching of the Free School. Cooper, himself, opened a

common day school in 1828 which was "eagerly patronised by the poor' but
had a few children of the middle classes.28 By 1829 he had over a hundred

scholars and went to great lengths in time and money to achieve high

29

standards. He even tried to teach all his pupils Latin accidence and

began to teach Euclid daily.30

Philip Snowden (b. 1864) was another Yorkshireman who attended a
31

common day school, but much later in the century, in 1872. Snowden was
less fortunate than Cooper, attending a school in a hired room where the
curriculum was limited to the three 'Rs'. The schoolroom was dreary, having
neither pictures nor charts nor any decorations on the walls.32
Common day schools were more vulnerable to competition from State

33

backed schools than were dame schools”™” because of the age range with which
they mainly dealt (seven to thirteen): but this was not always the case.
In a letter dated 12th November 1875, from George Mason, Clerk to the

Hedworth, Monkton and Jarrow School board, to Francis Sandford, the Secretary



of the Education Department, Whitehall, reference is made to the continuing
survival of common day schools in the Board's area. In December 1871 there
were eleven schools containing 566 children but by November 1875 the

number had increased to twelve and 605 respectively. This letter which
raises several points analogous to the dame school situation after the

1870 Education Act is given in full in Appendix ‘7.3l+

The Politics of Education -~ the nineteenth century debate on private and

public education

Just as the common day school experienced varying fortunes after the
passing of the 1870 Education Act but finally succumbed to 'Collectivist'
pressures by the twentieth century, so did private schools catering for the
middle classes experience a squeezing process from the time of the Endowed
Schools Act (1869) onwards. It was this pressure which, as the Bryce
Commission noted, made for the survival of only the fittest of the private
schools and led to the defensive measure of the setting up of the Private
Schools Association (1880)?5

As the century progressed allegations and counter allegations were made
by protagonists on both sides justifying their respective positions and
sometimes vilifying that of their opponents. To appreciate this dialogue
36 ., -

fully - a dialogue which could be said to still exist today” - it is
necessary to take a broad sweep of this nineteenth century pedagogic debate.
One of the more salient features of this debate is its early changing
nature. As Professor F. Musgrove suggested in his article, ''Middle class
families and schools 1780-1880: interaction and exchange of function
37

between institutions']’ the domestic ideal in education was paramount from

about the mid eighteenth century to about 1830. Under the influence of
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writers like John Locke, J. J. Boussean, David Williams, William Cobbett,
and Maria and Richard L. Edg%orth, domestic or private education gained a
strong hold at least among the upper classes. During this period 'private!’
education was synonymous with 'domestic' education. To take but one
example, the Rev. William Barrow (1754-1836)38 who won the Chancellor's

prige at Oxford in 1778 for his Essay on Education (which was subsequently

enlarged and published in 1802), regarded private academies "where the

number of pupils is not limited" as part of ''publick (sic) education."39
By the early years of the nineteenth century the earnest debaters

about the relative merits of private (or domestic) and public education

were joined by the acrimonious contributors to the Edinburgh Review,

Henry Brougham and Sydney Smith. In their campaign against Toryism and

the Anglican Church, they attacked the Church's bastions - the English
Universities and endowed schools. Lord Chancellor Eldon's Tory judgment
(1805) was but the precursorl'l'O to Brougham's Radical attack on the Classics'
continued displacement of useful knowledge in schools. It was in this
climate that the Hazelwood School Birmingham, and Bruce Castle Tottenham -~
the private establishments of the enterprising Hill family - flourished.41

These schools were run on Chrestomathic linesl+2 and were strongly supported

b3

by tue Philosophical Radicals.
As the domestic ideal in education receded44 before the advance of

the public schools, following the Arnoldian revival, private adventure

schools seemed to take over the role of guardian of the child. Many private

school principals advertised the "homely aspect' of their educatiocnal

establishment assuring parents that children put in their charge would be

happy in a family atmosphere. Such claims seemed plausible in a small

school. Other principals offered the doubtful privilege to parents of small
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boys, of taking their sons in as 'parlour boarders' for a few pounds
extra. In such circumstances the boy became, pro.tem. a member of the
master's family.

Although the advent and rise of proprietary schools in the 1830s.
and 1840s was a direct reflection on the private school as a provider of

k5

education for the middle classes, © nevertheless the private school

effloresced during the early decades ot the century and enjoyed a hey-day
which lasted into the second half of the nineteenth cent:ury.l+6

It was not until the late 1850s. that the debate about the relative
merits of public and private schools became once more overheated. The
embers of the fire which Adam Smith and later the Philosophical Radicals
had 1it were fanned into life by that nineteenth century controversialist,

Thomas Arnold. In two letters he wrote to the Sheffield Courant about the

education of the middle class, dated April and 4th May 1832 respectively,47
he proposed the establishment of a State sponsored system of education.

The first letter at least was sympathetic and not hostile to commercial
education per se but it does show his concern for the weakness of the
private schoolmaster's position: he wrote:

"Thus the business of education is degraded; for a schoolmaster
of a commercial school having no means of acquiring a general
celebrity, is rendered dependent on the inhabitants of his
own immediate neighbourhood; - if he offends them, he is
ruined. This greatly interferes with the maintenance of
discipline: the boys are well aware of their parents' power,
and complain to them of the exercise of their master's
authority; mnor is it always that the parents themselves can

resist the temptation of shewing their own importance, and






76

populations previously destitute of them, till they cover the land like
the network of water courses whereby the Chinese husbandmen irrigate their
crops?sgut also that the middle and upper classes had been neglected. Of
the state of private schools he wrote:
""'speaking generally, and with some honourable exceptions, the state
of the schools for the middle classes is as bad as can be
conceived. For the most part conducted by men of imperfect
education, and who have not themselves had the advantage of
any systematic training, many of them so grossly ignorant,
that how their schools can flourish for a day is marvellous;
conducted ostensibly without recognised religious principles
«es subject to no control or inspection or public responsi-
bility, they supply as mere a mockery of education ... as
can well be imag:i.ned."sl+
Such accusations merited rebuttal but it was the strictures and con-
clusions of the Schools Inquiry Commission which drew Robert Lowe into the
lists on behalf of private schools. His article '"Middle Class Education:
Endowment or Free Trade" (1868) is a strongly argued case for the contin-

uation of laissez-faire in English Secondary education. In it he pin-

pointed the paradox inherent in the Taunton Report that although it recom-
mended that aid should be given to private schools where they were proving
their worth, the ultimate ideal was a system of endowed schools organised
in three grades. Private schools were to be regarded as no more than a
temporary expedient.

In doubting the vigour of school governors to act swiftly in the
interests of an endowed school, Lowe reaffirmed not only Adam Smith's point

that there is no gzeal like that of self interest but also his doctrine of
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all." He pointed to the paradox that "while to the private school,

competition with endowment has been a crushing and unequal struggle, to
the endowed schools such rivalry is a most valuable and useful stimulant."6o
Concluding his controversial article, Lowe cited the testimony of
Dr. William Smith, a classical examiner at London University who had
declared that with the exception of Stonyhurst, boys came better trained
from private schools than from proprietary and grammar schools.
This onslaught on 'public' education could not go unchallenged: in
April 1869 James Bryce, one oi the Assistant Commissioners of the Schools
Inquiry Commission and later Chairman of the Royal Commission on Secondary

Education in 1894/95, wrote an article '"The worth of educational endowments'"

in MacMillan's Magazine. His refutation of Lowe's arguments is not

convincing. On the question o1 supply and demand upon which Lowe placed

so much stress, Bryce suggests that in certain areas of public life private
individuals are not able to supply goods to meet demands and cites education
as one of them. Further, the classicist Bryce did not recognise there

even was a demand in education since the middle class parent was interested
only in commercial subjects. It is difficult to understand the logic of
this. A demand for a commodity, however seemingly unworthy, is nevertheless,
a demand. Bryce's article reiterated points already made by Thomas Arnold
(on the difficulties in the parent knowing the value of education received
by the son) and by the Taunton Commission (on the inability of the English
parent to distinguish between good and bad education) which was no answver
to Lowe's more perceptive observations. Bryce concluded that '"the private
schools of England are a failure, and for a simple reason - it is not worth
while to supply better ones to a class which, like the English commercial

class, does not yet know the difference between good and bad education."61
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In July 1873 the Westminster Review entered the fray and took up

points of criticism and praise of both the private and the public school.
It regarded "as unworthy of notice, proposals for the extinction of private
schools"?2 It recognised that '"spelling, writing and book-keeping' formed

163

"the modern trivium of mercantile education. It took up the question of

the ephemerality of private schools suggesting that the private school died
when the owner died.64 The Review pointed to the chief difficulty of the
public school as the want of interest on the part of managers; while
parental wishes were the private schools' chief handicap.

The debate reached white hot proportions in the 1870s- and 1880s;. when
Matthew Arnold's earlier injunction to England to organise her secondary
education was at last beginning to be taken heed of. The verbal battle of

recriminations was rejoined when Rev. E. A. Abbott, Headmaster of the City

of London School, read a paper on Middle Class Education at the Brighton

meeting of the National Association for the Promotion of Social Science
(N.A.P.S.S.) in 1875. This paper which was reported in the "Transactions"
of the Society, suggested that public elementary schools were in many cases
better than many private schools at the teaching of grammar, probably because
their teachers were better trained. If this seemed to be provocation, it
was the remarks of Rev. Mark Pattison at the Liverpool Congress of the
following year which sparked off an altercation, the rumblings of which
were still heard eight years later.ss
Pattison, the Head of Lincoln College, Oxford and University reformer,
was forthright in his condemnation of middle class private schools:
"There is perhaps no institution in our country which calls

more urgently for the hand of the reformer than our middle

schools. I can only echo the lament of Dr. Abbott ... that
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middle class education was very bad, and that there was

no prospect of it getting better. Thenumber of boarding
schools of private adventure, spread over the surface of

the country, is very great. They are the speculation of

men and women without culture, without elevation of chara-
cter, often without manners ~ men who have undertaken to
teach without having learned anything. These schools are

not only without educative66 capacity themselves, but, in
their vast numbers and frequent prosperity, they give mournful
evidence of the absence in the classes that patronise them of
the very humblest idea of education."67

This invective caused Dr. W. Porter Kmightly F.C.P., Principal of

Western College, Brighton to reply in his A Plea for Private Schools (1876).

Knightly methodically took up Pattison's points, one by one and dealt with
them effectively pouring scorn on some of Pattison's less scientific
observations. His own comments about the numbers of distinguished private
school alumni are given some weight in that the Prime Minister of the day,
also attended a private school.68 It is doubtful, however, if he was
right in assuming that the College of Preceptors would make a natural focal
point for the defence of private school interests. By this time several
private school heads were not impressed by the progress the College had
made in some directions at least, which was evidenced four years later by
the founding of the Private SchoolsAssociation.

It was left, however, to Rev. Richard W. Hiley, Headmaster of Thor parch

Grange School,69 in his Sundry attacks on Private Schools and Strictures

thereon (1884) to outline the most comprehensive defence of private schools

and at the same time to fire one or two effective salvoes in the direction



of the public schools. His counter attack was triggered off by an article

70 dated 26th September 1883, which attacked private

in the Guardian,
schools thus:
"There is a vast educational area which is the sphere mainly
of private enterprise, unrecognised, unorganised, uncriticised;
impelled as a rule by no higher motive than pecuniary prorit;
subject to no check but the ability of parents to detect
inefficiency and incompetency .... It is on the ignorance
and helplessness of the parents that educational quackery
thrives."7l
This article, together with a remark at the Huddersfield Congress of
the N.A.P.S.S. the same year by Dr. Clifford Allbutt that '"private schools

72 caused Hiley to take up

for boys seem doomed to a gradual extinction,"
cudgels. He reminded his contemporaries that the need for private schools
had arisen from the growth of middle classes in England in the eighteenth

and nineteenth centuries;73 that this need had been exacerbated by the
spoliation of foundation schools by the upper middle and upper classes,74
which abuse "has called the private schools into existence;' and that upto
1869 middle class needs had been thwarted by the rigidity to be found in

the terms of Grammar Schools' endowments.

His argument against public schools is weakened by his citing only three
examples of witnesses against their ethos but he is on stronger ground when
he revives Lowe's assertion that the public schools were themselves private
adventure schools. He is, however, more searing in his remarks than Lowe
on this point and suggests that Heads of Public schools were using their

75

office as a means to an end e.g. a bishopric or canonry. He even comes to

the aid of Henry Hayman76 who quarrelled with hisstaff and Governors, one of

81
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the Jubilee Dinner (1O0th November 1555) of his former pupils that ''the
alumni of the Percy Street Academy ... in India they are conducting our
commerce and laying our railways ... the Egyptian railway may almost be
said to be a Percy Street Scheme ... the interior of Africa has been
explored by a Percy Street man ... Major Laing, once an usher in the
school, was the first European man to reach Timbuctoo. ... William
Darnell, Chief Justice of Grenada."102

The Bruce family, like the Beards of Manches’cer,103 were a teaching

10k

family. John Bruce and his brother Edward were successful educational

writers and published a book '"The introduction to Geography and Astronomy!

(1803) which ran into eight or nine editions. His son had posthumously
published, a further edition in 1845.

The school began very modestly with an eight years' lease on 80 Percy
Street, Fishwick's House, the ex-residence of a Newcastle merchant. The
original schoolroom occupied the whole of the first floor but as the school
grew it was found necessary to build a new schoolroom at the back of the
building. John Bruce (1806-~1834), was not a Classical scholar and employed
classical teachers to teach the classics. He himself was a good mathemat-
ician and geographer with a particular interest in astronomy. He was a
good teacher who took care to make his pupils understand their work. One
unsolicited testimony of John Bruce's teaching is to be found in a letter
sent to Rev. J. C. Bruce from Robert Stephenson in reply to his letter
congratulating his father's former pupil on the opening of the London to
Birmingham railway in 1839. Stephenson wrote:

"and above all it reminded me of your worthy and esteemed

parent to whom I owe so much; indeed, it is to his tuition
and methods of modelling the mind that I attribute much of

105

my success.'
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During this early period of the Napoleonic War, John Bruce trained many
boys for the Army and Wavy and several went direct from Percy Street to
the Royal Military Academy at WOolwich.106

Mr. John Bruce died in 1834 and was succeeded by his son Rev. J. C.
Bruce (1834—1859)107 who unlike his father had a classical training, being -
a graduat3108 of Glasgow University. His accession marked the second stage

of the school's career and so began an even more successful period of the

school's history. His first task was to publish his "An outline of the

system of education pursued in the Percy Street Academy (1834?) which gives

a very full idea of the wide curriculum. A s8chool library catalogue was
published in 1835,109 and 1843 saw the opening of a much improved and
enlarged schoolroom so that in his time he saw the school rise to 225 of
whom thirty-five were boarders. He continued his father's policy of holding
annual public examinationsllo at which the display of agility in mental
arithmetic (an essential part of a commercial education) never ceased to
astound parents and friends present. During this open day for parents
the boys generally acted a scene from a French play and took part in a
debate on an historical topic, to assist in their elocution. The open day
later in the century, concluded with the school song "Work, my boys, work."lol
The lectures in Natural Philosophy, chemistry and Natural History were
another feature of the school's enterprise "'and many a boy who afterwards
gained distinction in the scientific world had his interest in science
first aroused by the lectures in Percy Street Academy."112 This is partly
borne out by the fact that Thomas Belt (1832-1878) geologist; John Nixon
(1815-1899) the pioneer of the steam coal trade in South Wales; Thomas
Annandale (1838-1907) surgeon; Sir Isaac Bell (1816-1904) metallurgical

chemist and Sir George Bruce (1821-1908) civil engineer, all attended



Percy Street Academy.
Dr. Bruce's school excursions to Durham, Hexham, Carlisle and York
and his several trips to Hadrian's Wall mark him out as enterprising a

teacher as the Rev. Richard Dawes.113

He was also a man of wide sympathies
and interests which were permeated by a deep religious sense. At his
Academy, at least, the common charge that private adventure schools were
too secular,llh did not apply.
Sir Thomas Wemyss Reid, biographer of W. E. Forster, referred, at
the Seventh Annual Dinner of the 0ld Boys, to Dr. Bruce's Bible class on
Friday afternoons. His simple talks to the boys were comparable, it would
seem, with those of more well known educational luminaries in the sphere
of public schools, and it is not surprising, therefore, that on the Sunday
after Dr. Bruce's death, (1892) Rev. R. Leitch could say in his sermon in
Blackett Street Presbyterian Church, that '"what Arnold was to Rugby, Dr. Bruce
was to Newcastle on Tyne" (he was a gentler creature too!) The following
year, Lord Percy, a personal friend of Dr. Bruce, unveiled a tablet placed
on Dr. Bruce's house, in the presence of the sheriff and m%& Newcastle
worthies: such was the respect that this private schoolmaster had earned
from his fellow citizens.115
Dr. Bruce had retired from Percy Street Academy in 1859 when the Rev.

Gilbert Robertson (1850-1881),116 his partner, had succeeded him. For the

third time the Academy was blessed with a particularly able Headmasterll7

but after twenty-two years under Robertson,118 the school came to a sudden
end, like many enother private adventure school before it.

In her very admirable thesis Miss Greenberg suggested that by 1840119
the Grammar Schools were beginning to recover their lost position and that

with the creation of Collegiate120 and proprietary schools in the 1830s

88
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and 1840s the private academylal itself began to lose ground. Is not this
'revival' a little ante-dated?122 Certainly in the eleven counties there

were no signs of decline amongst private schools in the years immediately
before 1851. If anything private schools accelerated their growth rate

during the decade 1841 to 1851 as the table, on the following page, abstracted
from Table I of Mann's Educational Census (1851) shows. Further, J. A.
Harrison in his study of private education in Doncaster in the nineteenth

century recognises the decline of the private school to come somewhat later

and entitles Part II and Part III of his six slim volumed work Efflorescence

1800-1848 (1960) and Hey day and decay 1848-1900 (1961) respectively:

certainly the S.I.C. recognised the continuing prosperity of the private
school, - a possible reaction to the stimulus of the examination system created

123

in the 1850s. Probably by the 1880s the largest single group were the

private preparatory schools for boys owned by clergymen, laymen and dames;lzl+
by which time the proprietary schools had experienced a comparative decline
largely because of financial difficulties. The 1897 educational return points
to the continued prosperity of private enterprise125 with the following
statistics:- Of the boys schools: 66.9% were private enterprise schools

3.6% were subscribers

2.5% were company schools

25.6% were endowed schools

1.4% belonged to Local Authorities

It is significant that of all the boys in these schools 40.6% were under

twelve (demonstrating the possible preponderance of preparatory schools) with
another 50% catering for boys between twelve and sixteen.

There is an implicit assumption in any comment on the decline of the

grammar school in the nineteenth century that what was offered by private
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enterprise by way of a substitute was an effective one in view of the grammar
schools' continued decline. There may have been other reasons:
a) The expansion of the railways contributed directly to the
rise of the public schools and indirectly to the continued
decline of the local grammar school.
b) The advent of proprietary and collegiate schools would also
tend to take 'custom' from the grammar school as well as
from the private school.
¢) The parental preference for a utilitarian curriculum,
however poor, made for the continued neglect of the 'dried
husks of learning' of the classical curriculum.
It falls next to examine whether or not the alternative to these 'dried husks'
was an effective one.
T. H. Green, Assistant Commissioner for the S.I.C., in his report on

127

Staffordshire and Warwickshire noted that many parents preferred to send

their sons to a private school professing a commercial education than to a
grammar school.128 It was apparent, however, that it was only in the better
private schools (charging £4 per annum and upwards) that standards in 'commer-
cial' subjects were better than those in Grammar schools. He had expected
private schools to be significantly better than the Grammar Schools in this
respect: taking good handwriting, a facility at ready reckoning, a sufficiency
in grammar and composition to write a commercial letter and possibly ability
in drawing and French as criteria, he found that Grammar Schools were not

129

significantly worse than commercial schools professing these skills. Taking
into account his recognition that more efficient "ready reckoning'" and methods
more akin to commercial practice were to be found in private schools and that

the better private school, which devoted most of its time to commercial
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practice, provided a better training for commerce than did the grammar
school, there was not much to choose between the general run of the mill
school of either type.

The Rev. Dr. C. Badham, Headmaster of the Birmingham and Edgbaston
Proprietary School (who therefore had his own proprietary axe to grind) was
less charitable to the private commercial school. His address at the prize-

giving in September 1864, contained in Thoughts on Classical and Commercial

Education, attacked both the grammar school for its shortcomings and the
private schools for their specious claims of providing a commercial education.
With an admirable eye for business he declared that,

'"'No parent ... would be satisfied with the wretched mechanical

acquirements which are now the common result of five or six

years at a commercial academy, if he knew that by going

elsewhere he could combine the wvulgar utilities which he hopes

130

from thence, with the utilities of a higher kind."
Undoubtedly there were early private commercial schools which gave a
satisfactory commercial training for those following commercial pursuits. It
is not known whether the school, which Wilkie Collins (1824-1889) attended

131 but the City Commercial

before entering the tea trade, was a good one or not
School, George Yard, Lombard Street kept by William Pinches, which he began

in 1830, prospered in the heart of the capital of the world's commerce. Its
success is even more significant when it is recalled that the population of
the City was much greater in 1841 than in 1918 because more traders lived at
the place of business. No charlaton could get away for very long with an
inadequate curriculum. This school which John H. Brodribb, alias Henry Irving,
attended, gave ''the essentials for a good English education soundly taught"

132

with no Greek and only a little Latin. It aimed at giving its pupils the
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facility of writing clearly, of cyphering quickly, of reading aloud with
intelligent emphasis and of being accurate in spelling and grammar,133 for
the mere sum of £6 per annum.

The teaching of mainly English however in early commercial schools was
not altogether appropriate for citizens of a great trading nation with
interests in every foreign market. The famous High Pavement134 School,
Nottingham, the centre of the English lace trade and closely connected with
the continent, gave a sound commercial education with special emphasis on
French and German; but even in this school, English was still the main
135

subject of the curriculum.

M. A. Dalvi, in his thesis Commercial Education in England 1851-1902 :
36

and institutional study,l alluded to two schools of thought about commercial

education which existed in the nineteenth century. The orthodox or classical

137

school, which was dominant in that century, regarded a general education
as sufficient and thought that men of commerce were born not made. Self
made men, too, who had learnt their knowledge through apprenticeship and

138

practice did not favour vocational education for commerce. The other
school which Dalvi calls the 'progressive! or 'modernist' school had a more
scientific outlook and were more analytic in their approach recognising, as
did Sir John Lubbock,139 that specialised methods in industry required a
variety of specialised training. Because of the predominance of the 'classi-
cal' school new ideas on commercial education or training, took root very
slowly.

One early reference to what might be called the ''technology of commerce"
is the teaching of Pitman's Shorthand at the School of Mr. Sopp at Alderbury

(five miles from Salisbury) 1841-47.1#0 This is early indeed, when it is

recalled that Isaac Pitman invented his phonography as late as 1837.1LFl
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Various factors played a part in the gradual evolution of "commercial
technology'" such as: the evolution of railways (1825 onwards); the
invention of the electric telegraph (1837) and the creation of the penny
post (1840). One of the early developments which helped to proselytize
were the Shorthand Festivals, the third of which held in Birmingham in 1843,
was attended by T. W. Hill of Hazelwood fame. Private Commercial Schools
of a new type began to emerge in the early 18708, but they tended to
concentrate mainly on one subject e.g. (1) handwriting Commercial Schools,
which also gave some Arithmetic and a little book-keeping (2) Shorthand
Commercial Schools.

Handwriting schools quickly developed departments for coaching students
for professional preliminary and other examinations. In the early years,
these schools were attended by males until the demand for female clerks grew
with the increasing use of shorthand and typing.142

Even in the most successful shorthand schools which grew from these
early commercial enterprises, the proprietors tended to keep in close personal
touch with the schools work which '"had the effect of linking commercial
education with the name of individuals."lb'3

It was characteristic of this latter day commercial school or college
that despite the close proprietal links they took on the character of a large
commercial undertaking. Just as the early nineteenth century had been the
age of the entrepreneur and the late nineteenth century the period of giant
concerns with a managerial é&ite, s0 the earlier private adventure schools
were small businesses compared with the large successful educational enter-
prises of the late nineteenth and early twentieth centuries.

Skerry's College is a case in point.144 In 1878 George Skerry, an

Edinburgh Civil Servant, opened in that city a College the first of its kind



in Great Britain145 for the preparation of candidates for the civil service
examinations. George Stewart was at first his partner but in 1885 he
assumed control and gradually opened other Skerry Colleges in Glasgow, and
Liverpool and Newcastle upon Tyne in the 1890s. There are grounds for
assuming that he was a man of vision, judgment and a driving force who
"remained a firm believer in the freedom and initiative of the private scho%i?"
At this point in time when vacancies in, for example, the post office and
customs and excise posts were filled by competition, Stewart saw the need
for preparation for the examinations and so provided private tutors, corres-
pondence Colleges and a Skerry's Training College. Correspondence courses
began in 18801#7 whilst in the 1890s office training in shorthand and type-
writing was started.lh8

This office training course was considerably aided by certain office
equipment inventions:- e.g. in 1881 D. Gestetner invented the cyclostyle;
1888 saw the introduction of wax paper for typewriting copies; and in 1899
Roneo introduced his rotary method of copying. By this time the equivalent
of the '3 Rs' in commercial education in shorthand, typewriting and book-

keeping were well established.l49

It was left to the twentieth century to
introduce from the U.S.A. executive and administrative training, a revolution
which is not even now fully underway.

Some general aspects of private schools

a) The Curriculum

The private schools' curricula changed in character from being, in the
early nineteenth century, a haphazard collection of subjects which were
different from school to school (according to the knowledge of the masters
and the expressed wishes of the parents), to being more uniformly organized

according to the requirements of middle class examinations of the Universities
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and the College of Preceptors. From the 18508 these requirements of
examining boards tended to determine the character of the curricula of
private schools, some specialising in preparation for the universities;
some for entry to the civil services and professions; some to 'mercantile
pursuits', and others offering a combination of two or three of these areas.
From this development emerged in the late nineteenth century what Margaret
Bryant calls "a new conception of general secondary education,' which
included not only the ideas of the traditional curriculum but the 'modern'
subjects taught by both enterprising private schools and modern sides of
public schools and grammar schools.

An example of the curriculum of a private school in the early part of
the period under review (1830~191L4), is that of Neasham Hall Acadenmy,
Houghton le Spring,Co. Durham, conducted by Mr. William Goodricke. He
advertised in the Durham Directory for 1846 a course of instruction in
English, Latin, Greek and French Languages; History, Elocution, Composition,
Geography, the use of Globes, Mathematics, Practical surveying and Planning,
Commercial Arithmetic and Plain and Ornamental penmanship together with
lectures on Natural and experimental philosophy and chemistry. It is
possible to find private schools where the curriculum was even much wider.lso

Acland and Smith, in their Studies in Secondary Education (1892), suggest

that advertisements displayed an absurdly large number of the subjects in
the curriculum - out of all proportion to the capacities of the teaching
staff or the possible income to be derived from pupils' fees:
"A very simple calculation will show that the large staff of
assistant or resident masters advertised, must as a rule, exist
principally in the imagination of the headmaster; for if a

school contain thirty boys (a very common number) paying on



average £10 a year, the margin left out of the receipts
for visiting masters must be very small. We are consequently
driven to conclude that the principal is proficient in all
the subjects advertised."l51
Typical of the more modest curriculum was that offered by the nephew
of Admiral Collingwood, who kept a school in 1857 in London attended by the
young William Garnett.152
A sesquipedelian list of subjects in a schools curriculum, however,
gives no indication as to the quality of the teaching or the philosophy
behind that teaching. The curriculum, for instance, of the Chrestomathic
153

school of Bruce Castle seemed no different from subjects generally offered

by other private schools. The difference lay, in the way in which these
154

subjects were taught. Science was one subject which greatly interested
the Hills who were anxious to secure a regular place for it in the curriculum:
but they found an insufficient demand for it and so according to the

economic law of supply and demand had to modify their aims in this respect.
Science, it will be recalled, was the subject which was particularly well

taught at Percy Street Academy, but equally important, it is in Rev. J. C.

Bruce's Qutline of the system ... (1834) that there is to be found an

explicit declaration for a balanced curriculum. Bruce wrote:
"It is respectfully suggested that the object of a liberal education
is not only to make the youth a successful man of business, but
s0 to cultivate the moral and intellectual powers that he may
be an intelligent and honourable and useful member of a genecral
society; hence, while especial reference is had to those
pursuits which will be more immediately useful in his intended

profession, other branches may at the same time be prosecuted









contain many charlatanslé?

168

already poor reputation. In this respect one of the

169

professions's sternest critics was H. G. Wells. The

who tended to perpetuate the

S5.I.C. Report Volume I, too, quoting from the observations
of Assistant Commissioner Fearon (Volume VII p.p. 364-366)
commented on the lack of control of principals' appointments
since they appointed themselves:

"There is no one whose business it is to ascertain

whether he is, as he professes, a Master of Arts

from a Scotch, or a Doctor of Philosophy from a

German University. He may be all that he says,

but he may not."
It was this weakness which prompted the movement both in private
and public education for a Registration Council to ensure a
reputable profession and for inspection to achieve uniformly
high standards. Again it was this motive which led to the

170 and to a

setting up of the College of Preceptors (1846)
certain extent the Private Schools Association (1880), which
aim was expressed legislatively in 1899 with the Board of
Education Act.

If the pretensions of some principals were seriously held
in question, their qualifications or rather their lack of quali-

171 On the

fications too, did not escape further criticism.
other hand, one Assistant Commissioner to the S.I.C. did not
share the common doubts about private school principals: in

his survey of Devon and Somerset C. H. Stanton found them to

be admirable men:

10(
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"I was more favourably impressed with the masters
as an intelligent and conscientious body of men,
most of them far in advance of the parents whose
sons they had to educate .... We find them in many
places without the protection of endowments, holding
their own and actually beating schools which by their
foundation subsidise a master" ...(it is)... ''the
fashion with some to abuse the private or commercial
school ... a visit to some of these schools would
have dispelled such illusions."172
That there were both many 'good' principals and many 'bad'
principals of private schools cannot be denied, not only amongst
the famous exemplars or the notorious cases but also amongst the
less well known institutions. The Rev. William Dawson, Curate
of Rampside, North Lancashire (1836-59), was a Principal of an
academy which by his sterling and enlightened efforts gave his
little, remote and unrecorded school a big reputation which brought
in boys from Kendal, Liverpool and Manchester as well as from the

173

local town of Ulverston. On the other hand there were poor

174

principals like the rodomontade Thomas Marley, whose school

H. G. Wells attended, or Mr. Beulah Roberts of Holt, in Denbigh-
shire whose '"wretched school (was) kept in existence by low fees
and sheer insolicitude of parents."175 Yet again the Principal

might be a man like J. V., Milne,176

who by dint of hand work
kept private schools which if they were not sources of great
income were places of enlightened teaching.

The great difficulty of making any useful generalisation
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impecunious retirement were constant threats, that of

the usher or assistant master (as he became later in the
century), was even more precarious. Unable to count on

the trusty support of the Master whose attitude to his
pupils was governed by his reliance on continued parental
patronage, the wretched usher8188 sometimes led a most miser-
able existence at the mercy of rebellious boys possibly
brutalised in some cases by constant poor food and flogging.

As early as 1838 the Central Society189

criticised the

unsatisfactory situation of the private school assistant

masters, their mode of existence in the school and the ways
of recruiting them.190
One of the characteristics of private boarding schools

was the close supervision which the principal offered the

parents as an inducement for sending their sons to the private

school. This chore, however, was not carried out by him but
by his educational drudge(s), the usher(s). Such posts were
s0 exhausting, involving constant duty, that only the lowest
in the teaching profession were to be found there.

Assistant masters in private schools were generally one
of three kinds:

l. Young men just entering on their teaching career or
waiting to go to University - this was later very common
in preparatory schools.

2. Men who might be regarded as failures in the profession
but who perhaps were sufficiently mild in nature as to

ensure their non advancement.191
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3. Failures from other callings who were probably also

192

misfits in the teaching profession.
At the time of the S.I.C. Report Mr. Fearon noted with some

misgiving the difference in quality between the principals and

193

their ushers. Whereas the Principals were generally self-

made men of some energy, drive and experience the ushers,
adscripti pupillaribus were cast in an inferior mould by hard

/

work; irksome duties; low salaries; insecurity and dismal

prospects. During the early years of the only means of advance-

ment within the profession were either to save enough to begin

194

one's own school or to marry the Principal's daughter and

step into his shoes at a later date.195
The institution of the middle class examinations made a

difference to this pattern in so far as schools were given

some external stimulus to work and so competition rather than

punishment became the modus operandi which gradually changed
196

the organisational role of usher

197

to that of the pedagogic
role of the assistant master.

d) Discipline and Corporal Punishment

One of the main differences between public schools and private schools
in the nineteenth century was their organisation for the maintenance of
discipline. As the Arnoldian use of prefects became more widespread it
became customary for the discipline of the public school to rest upon the
senior boys. The approach of the private school was different: generally

198

smaller than the public school, it relied on constant vigilance, which
was also a distinguishing feature of the early embryo~preparatory schools

and continues to be so.



If the overall organisation of the two types of school differed,
the use of corporal punishment to maintain discipline was common to both.
Even in a school like Percy Street Academy with a kindly headmaster,
corporal punishment was not unknown. Dr. Black199 spoke in his speech at
the Eighth Annual Dinner of the 0ld Boys (1904) of the temper of Mr. Scott
the writing master "who wielded his dreaded strap frequently.'" Stephen

Paget in his biography on Francis Paget (1913) related how the future

Bishop of Oxford attended a private day school near Regents Park where

"the cane was used, now and again, with horrible severity."aoo He noted

too how the cane was not used on boys whose fathers were influential.201

In his Victorian Recollections, J. A. Bridges, recalled another London School

in Highgate where the Doctor '"an evil tempered brute'" would flog the boys
unmercifully.eo2

It is difficult for those living in the twentieth century to understand
the mentality of Victorians which allowed such cruelties to continue.203
Such must have been the hold of the concept of original sin in the minds of
so many Victorians that the only maxim which they could accept in the
bringing up of children was ''spare the rod and spoil the child." The innate
goodness of the Roussead@an child went umperceived and only the wilfulness
of Adam was seen: the insolent child was subjected to a rain of blows,
calculated to reduce him into humble submission. Sometimes there was no
discernment between inability and culpability: stupidity or intellectual
weakness was confused with moral torpidity.

Edward Frankland was subjected to harsh treatment at the private school
he attended at Claughton, near Manchester where his '"head was never free

204

from swellings many of them larger than a pigeon's egg." The difference

in outlook between the nineteenth and twentieth century to this degree of

106
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corporal punishment is demonstrated by Frankland's noting that his

school master was a friend of the family and that he frequently had tea

at his house: moreover, his '"parents never remonstrated with him ...

or even thought there was anything to remonstrate about."205 Osbert Sitwell,

too, attended a day school in Scarborough206 where he was beaten on his

first day and received two black eyes. This caused his parents to remove

him rapidly to a preparatory school, where his treatment was little better.
Caning or flogging, then, was common both in public schools and

private schools, but if Thring at Uppingham found himself in trouble with

the Press for beating a boy overzealously207 the attacks of Punch faded

into insignificance in comparison with the press publicity208 given in the

case of Thomas Hopley, a private school master of Eastbourne, who beat a

209

recalcitrant boy so furiously one night that the boy, Reginald C.

Cancellor was found dead the next morning. Hopley was found guilty of
manslaughter and sentenced to four years penal servitude.210 The case is

an interesting one since Hopley was by no means a rogue or charlatan like

Wackford Squeers. He was the author of Lectures on the Education of Man,

Helps towards the physical, intellectual and moral elevation of all classes

of society, and Wrongs which cry out for redress, who specialised in taking

difficult cases. He recognised in his relations with Cancellor a battle of
wills and with the permission of the parent set out to beat the boy into

submission. In his Facts bearing on the death of Reginald Channell Cancellor

(1860), Hopley attested to his lack of feeling of guilt:
"But while anguish shook the frame, the conscience suffered
not one pang. I searched and searched and searched among
the deepest secrets of my soul, and could not blame myself

ees I could look up tranquilly into the face of Heaven who
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schools must be guided if the examination is to be on a national basis,

by the Dictionary of National Biography. Appendices 14 and 15 contain

the names of all persons listed in the D.N.B. who attended a private school
in London and the rest of England (arranged on a County basis) respectively.
Appendix 16 arranges some of the more outstanding of these entries under
office holding and occupational headings.

The D.N.B. is in many ways a strange and inconsistent document. It
was the brain child of George Smith and Sidney Lee, who in 1885 began to
publish a comprehensive Dictionary of National Biography and invited many
scholars and others to contribute to the work which appeared in sixty-three
volumes and three supplementary volumes between 1891 and 1901. This nine-
teenth century project has developed into a work consisting of twenty-one
volumes and one supplementary volume dealing with national biography up to
the end of the nineteenth century and six volumes in the twentieth century.
There is a distinct difference in character between the two parts. There
is a tendency in the earlier volumes to include biographies of persons who
would not be considered to be in the purview of the later volumes.215

A trend towards the 'Establishment' can be discerned in the later volumes
so that the twentieth century volumes are concerned with scientists and
administrators, generals and admirals, knights and nobles; and prostitutes,
pugilists and poisoners are excluded.

Because of its comprehensive nature the D.N.B. is a document superior

to Venn's Alumni Cantabrigienses and Foster's Alumni Oxonienses, for the

purpose of piecing together a picture of nineteenth century private schools.
Nevertheless the D.N.B. has its own limitations which should be noted.
In the first place there is the difficulty that in the later volumes

the contributors to the D.N.B. were prone to mention only the Public School
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other words, the "gross'" is a total of schools attended; the 'met" is

a total of persons attending those schools.

Distribution of Private Schools

Perhaps the most striking feature of the distribution of private
schools in the nineteenth century shown in an analysis of the D.N.B.
219

findings is the preponderance of such schools in London. This is

illustrated by Table 13.

TABLE 13

The gross total of private schools attended

London 253
Anonymous 88
Rest of country 512
Total §22

These figures contrast with the gross total of preparatory schools

attended shown in Table 14.

TABLE 14

The gross total of preparatory schools attended

London 14
Anonymous 10
Rest of country 135(220)
Total 159

Amongst the counties, the greatest number of private schools were to
be found in Somerset (including Bristol) 43 entries; Hampshire 39;
Lancashire 38; Sussex 31; Devonshire 31; Kent 31; Yorkshire 30;

Cheshire 23 and Warwickshire 21.



Table 15 shows the full distribution amongst the counties of pupils

attending both private and preparatory schools.

gross figures and columns 3 and 4 show net figures respectively.

TABLE 1

Counties

Bedfordshire

Berks.
Bucks.

Cambs.

Cheshire
Cornwall
Cumberland
Derbyshire

Devonshire

Dorset
Durham
Essex
Gloucester
Hants.
Hereford
Herts.,
Hunts.
Kent
Lancs.
Leics.
Lincs.

* Net figures have been adducfed by counting in the survey only the counties
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& Newcastle
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London
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2
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jects of the biographies stayed longest (some were in more than two schools)
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the criterion adopted, whilst invalidating individual net county figures,
is no less arbitary than the alternative criterion of the school which
the subject first attended since in some cases, at least, the first
school may have been the one in which the subject spent least time.

** Many of these private schools were probably preparatory schools but

from the D.N.B. there is no way of differentiating.

Two further points of general interest are that of the 915221 entries
in the D.N.B. attending private or preparatory schools in the nineteenth
century (1830-191i4) a considerably large number 313, (34.) took up scientific
professions,222 whilst only 147 (16%) followed their father's occupation.
These figures would seem to reflect, on the one hand, the tendency for
private schools to meet the demands of parents who required a commercial
and technical education for their sons, and on the other, the widening

opportunities for employment arising from an expanding world.

The Government Commissions and the effects of State intervention

The most salient feature of the two Royal Commissions with regard to
the private schools was the recognition of their improvement during the

223

intervening thirty years. After some considerable strictures on the
private schools, the S.I.C. had recommended that:
i) their imnspection should not be compulsory nor need they
be compelled to employ only registered teachers;
ii) teachers in private schools be allowed to register;
iii) the schools be allowed to be enrolled on the list of
schools of their district, providing their fees were
not excessive.

iv) Such schools to submit to examination and inspection

as endowed schools and
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Whilst they gave evidence, the representatives of the private schools!
associations had to steer a steady course between the Scylla of Local
Authority predatory ambitions and the Charybdis of Central Authority

paternalism, the latter of which they regarded as the lesser of the two

229 231

evils. Willingly accepting230 the principles of registration,

inspection and recognition, the schools survived into the twentieth century?32
The 1902 Education Act which empowered Local Education Authorities (Part II
Authorities) to provide Secondary Schools and the national structure of
Secondary Education which was built on this Act, tended to put the private
233

schools outside the main stream. They had served their purpose in the
nineteenth century in supplying a need; in the late nineteenth and early
twentieth century private schools possibly became increasingly more
associated in the minds of many with '"'progressive education'" under the

234

impact of the New Education movement.



CHAPTER 4

PRIVATE PROGRESSIVE SCHOOLS




The term 'progressive school' contains an implicit value judgment
more in accord with Platonic idealism than modern pragmatism. For this
reason Stewart and McCann, in the first of their volumes,l prefer the
phrase 'educational innovators' to describe those educators who have
eschewed, in varying degrees, traditional subjects and traditional ways

of teaching and conducting schools.

Several witnesses2 who gave evidence to the Bryce Commission recognised

that, in this particular aspect, the private school had not only had the
freedom to experiment, unhampered by endowment restrictions, but had made
good use of that freedom in introducing educational innovation to English
School practice.

The experiment of the Hill family in Birmingham and London in the
nineteenth century at Hill Top and Hazelwood Schools Edgbaston, and Bruce

Castle Tottenham, is fairly well documented3

and needs no further comment.
Similarly the names of Barbara Bodichon,4 J. H. Badley5 and Charles and
Elizabeth May06 have been made familiar by the studies of Professor Stewart
and W, P. McCann. Not so well known perhaps is the work in the nineteenth
and twentieth centuries of men like Dr. Charles Pritchard and William H.
Herford in proprietary and private schools respectively, and Lionel Helbert

\
and C.C. Lempriere in preparatory schools.

It is always difficult for the historian to point with certitude to

the influence of one man's ideas over those of another but Charles Pritchard,

in his Annals of Our School Life (1886), pays due tribute to the experience

of having attended, in his youth, the private school of John Stock in
Poplar, London, after spending some 'unfructiferous" time at Merchant
Taylof%i Stock was one of those early nineteenth century private school

masters with a consuming interest in science, a subject completely outside

116



117

most schools' curricula for much of the century.7 Although the teaching
of this autodidact was exemplary, in so far as it was energetic and
practical (based on a spirit of ambitious competition amongst his pupils),
it was the content of his teaching which was so innovatory. Stock had a
collection of working models, ''of such machinery as then existed, made and
used by the celebrated Ferguson,"8 as well as telescopes and quadrants.

He encouraged his pupils or according to Pritchard "insisted'" on his pupils
"acquiring the use of scales and compasses and the art of geometrical
drawing.” They also drew maps and architectural plans, whilst many of his
pupils could use the theodolite. It was at thisschool that Pritchard first
saw "a retort, an air pump and an electrical machine." Such experiments

at Poplar led Pritchard to provide similar education at the Clapham Grammar

9

School which gained a national reputation” under his tutelage.

How Charles Pritchard, later Fellow of the Royal Society, Hulsean
lecturer at Cambridge (1867) and Savilian Professor of Astronomy at Oxford
(1870), became Headmaster of Clapham Grammar Schoollo (1834-1862), after
his quarrel with the proprietors of Stockwell Grammar School (1833-1834),
is part of the history of proprietary schools', but for the researcher
in private progressive schools, the curriculum proposals which Pritchard
presented to the proprietors of Stockwell Grammar School are of some
significance. An important part of this curriculum was a systematic course
on physical phenomena. Of this he wrote:

"I think it now, preposterous to regard any man as thoroughly

or even moderately well educated unless he has some intelligent
acquaintance with the physical nature of the food he eats,
the water he drinks, the air he breathes, and of the general

structure of the heart which beats within him."12
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Another novel feature of the Worksop School was the half-yearly
excursion, by coach and rail, to places of educational interest.21 The
boys became proficient, too, in both joinery and mechanics and without
any loss of status.22 It was such schools as Pritchard's Clapham Grammar
School and Heldenmaier's VWorksop which gave Matthew Arnold his opportunity

23

to exercise his satirical wit in Friendship's Garland ~ by his portrayal

of the Science enthusiast, Dr. Archimedes Silverpump Ph.D. of Lycurgus
House Academy, Peckham.

Another pioneer of educational practice,but in a different field,was
William H. Herford (1320-1908). Insufficient recognition has been accorded
to Herford possibly because his affliction of self doubt handicapped him
in his work; but more probably because his two schools, whilst he was at
the helm, did not prosper as they did under his two respective successors..

Like Pritchard, Herford had been subjected to an early beneficial
educational :i.nfluencezl+ - Dr. John Relly Beard (1800-1876).25 Beard kept
a very well equipped school with a library, large playground and gymmasium.
It was well supplied, too, with scientific apparatus and had gardens for
development by the boys. W. He Herford acknowledged in a letter to Beard,
in 1876, his obligations to his old teacher when he wrote:

"My indebtedness to you begins about 1835, when I came to

your school, having till then been gnawing ... the asinine

meal of sow thistles and bramble as Milton calls it, meaning

thereby the classical and mathematical education ....

Myself, as you know, pretty much of an idealist in education,
I shall always look upon you as one of the Reformers before
the Reformation."26

Although it could be legitimately claimed that what the Mayos did for
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Pestalozzian ideas in England, W. H. Herford did for Froebelian, he was
indirectly influenced more, by the earlier continental pioneer. A trained
Unitarian Minister from Manchester, he was set on a life in the Unitarian
Ministry when he was recommended to Lady Noel Byron, widow of Lord Byron
and well known Pestalozzian, as a tutor for her grandson, Ralph King.27
To qualify him for the task fully, it was arranged that Herford and his
pupil should go to Hofwyl, near Berne, Switzerland to acquaint him with
the Pestalozzian methods of Willhelm von Fellenberg.28 This he did in
1847 staying at Hofwyl some three or four months. The idea was to create
an English equivalent of Hofwyl in England.

After fully imbibing Pestalozzian doctrine, Herford set up a school
first in ‘Jest Place and then in Queen Square, Lancaster which he ran on
Pestalozzian principles for eleven years before handing it over to the
Rev. D. Davies, a relative by marriage, who fave it the name ot Castle

Howell29

and who ran it for nearly thirty years, on similar lines. Both
Herford and, to a lesser extent, Davis (who had been first his assistant
and then his partner (1850-1854) and after an absence of seven years
succeeded him in 1861), ran the school on the important Pestalozzian

20

principle of discovery. Further, Herford eschewed all prizes, place
taking, merit marks and other extrinsic rewards which characterised other
schools. He encouraged self government among his pupils by comnsulting them
on school issues: he replaced the usual system of "espionage"31 to be
found in some private schools with an open and frank association between
teachers and pupils. In true Pestalozzian fashion the emphases were put

on plenty of fresh air and exercise with no undue mental strain; on bodily

exercises, and moral training. In the spirit of Montaigne,32 although "a

sound classical and commercial education' was offered, nothing was committed
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to memory which was not first understood. He further inculcated in his
pupils an appreciation of the virtue of being painstaking in all their
work.
The numbers in the school at Lancaster were never very high,33
reaching a maximum,in 1856, 0f twenty-one. From then the pupils began to
dwindle in number to sixteen which contirmed Herford in his views of his
inevitable failure. He therefore offered the school to Rev. D. Davis.
His comparative failure at Lancaster with boys over ten years old persuaded
Herford that to be successful it was necessary to begin at the early stage
with the education of the child.

He opened a day school in Fallowfield, Manchester in 1873 for boys
and girls between seven and thirteen (with entry between seven and ten).
Herford regarded the second venture, as the stage beyond Froebel's kinder-
garten. The principles upon which this school was based are set out in
his essay The School (1889) in which he admits his indebtedness to Froebel.
He declared his belief in Froebel's dicta - i) the end of education is
harmonious development and ii) learn by doing. Shortly after opening his
unnamed school, Herford moved to better premises in Lady Barn Lane from
which the school, Lady Barn House, eventually acquired its name.34 In his
public announcement of the opening of his school, W. H. Herford emphasised
his aim of teaching the children to think rather than to rely on memory
in their school work. In 1879, a kindergarten was added to the school so
that it became distinctly Froebelian in its taking younger children, whose
senses were employed in manual occupations. His second wife (until her
death in 1880) and second daughter Caroline, helped him at Lady Barn House
so that it prospered and made a reputation at least among less conventional

35

parents.

Herford played a leading role in the instituting of the Manchester
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more traditional preparatory schools which had emerged by the end of
the nineteenth century as the recognised nurseries for the public schools.
Whilst the schools of the A.P.S.l‘d+ were discussing such matters as whether
or not the teaching of Greek should be left to the Public Schools, and
its corollary - the effects of the overloaded curriculum - Lempr£;re,
professionally isolated from his colleagues,45 was busy organising his
school along the lines of his own personal philosophy.

Much of the evidence for Lempri;re's motives and actions are to be
found in the pages of the School Magazine, the Carterian46 since he used
this, as editor, to put over his ideas both to boys and parents who bought

.74

copies of the magazine., His school was always a small one ' in which

great emphasis was placed on a family atmosphere. He first set up school

k9

C. 1890,48 in Harrogate, calling it Carteret House “ from whence he moved

in 1902, on the expiry of the lease, to Red House50 near Marston Moor,
about which he wrote:

"it may be fairly said to have the makings of one of the

best preparatory schools in Yorkshire.”51

Lemprigre was well pleased with his new location and had the light
and water supplies overhauled to accommodate the boys. At the same time
he announced his educational plans in the School Magazine to the effect
that "every effort (would) still be made to move along with the most
recent progress of modern thought ... Science for example (would) be
carefully taught, and hold a position on a level with that of Classics and
Mathematics as a training for the mind." In Modern Languages he promised
a stress on colloguial aspects.

It was the Science teaching in the school which first distinguished

the Red House curriculum from that taught at almost all other preparatory
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schools. Lempriere was fortunate to have on his staff a Mr. De Ratti
of Berlin University who, even at Harrogate, had given weekly Science
lessons.53 When the school moved to Red House, weekly Science lessons
continued and a science laboratory was set up in the early 1900s: to give
De Ratti the right environment for his work, upon which Lemprgére laid

so much stress. De Ratti lectured on a variety of scientific topics54
including Health and Drainage, which no doubt went some way to promoting

25

the excellent health record of the school. So successful were De Ratti's
lectures that he had fifty of his experiments published. Commenting in
particular on De Ratti's lectures on psychology which had been very success-

56

ful with eleven year old boys, Lempriere stressed the concentrated atten-
tion which De Ratti had gained from the boys which suggested 'a complete
refutation of the common theory that science cannot be satisfactorily taught
\
to boys of an early age': Lempriere, the visionary went on ''science,
simply, carefully, capably taught may one day form the main basis of educa-
tion."
\
In a later edition of the Carterian (No. 23 March 1904), Lempriere

again referred to the Science teaching in the School emphasising that

"All these subjects are taught with a view to making a boy think about

\
what he sees around him, (Lempriere's italics) and are in line with the

vwnole idea or tne scientific side of the school work."

It would seem, however, that Lempri:fe experienced some difficulty
because, despite the increasing importance of Science in the twentieth cen-
tury, few Public Schools offered scientific questions in their entrance

57

examinations. He ruefully came to the conclusion that "we either teach
science to the consequent neglect,in part at least, of the classical training

which alone is held in honour at our large schools; or we teach littie
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of the value of these outdoor occupations that he approached the parents
to take out shares from five shillings to five pounds to finance the farm.
The boys' shares were to be sold on their leaving the school and so the
farm was to be run on a commercial basis. This was an excellent training
for the sons of farmers and country squires the like of which had been
one of the reasons for the setting up of County Schools in Norfolk and
Durham.65
Lempri;re linked his experimental farm in his mind with the progres-
sive school movement generally. In November 1904 he wrote an article in
the Carterian (No. 27) entitled, "An ideal of Education' anticipating the
Christmas Conference of Progressive Schools. This article outlines his
educational principles and it is revealing the order in which he lists
them viz.
n]l. Outdoor occupation
2. Science seconded by Classics as ground system of education
3. Definite training of certain qualities such as determina-
tion, go, tact, and self control.
4., The setting of a boy's attitude
(i) to his fellows and his masters
(ii) to his schoolwork and future occupation

(iii) to the questions and problems moral,

social and political, of his after life."

To promote his ideas on character building (the third main part of
his educational philosophy) Lemprig}e instituted, in 1906, a prize fund
for rewarding character. He sought £20 from parents to provide one pound
a year for four prizes (at five shillings each) to reward boys who had best

displayed the virtues of Originality, Determination, Tact and Orderliness.
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Although Lemprizre probably never lost faith in positive character
building he did change his views as to what virtues were to be inculcated?6
Another of his innovations was the institution, in 1907, of two £50
scholarships to junior boys who promised all-round efficiency. The
criteria for these scholarships were novel and contrasted strongly with
the contemporary view of scholarships in the early twentieth century.67
It has been necessary to expound at some length on the educational
philosophy of Mr. Charles C. Lempriere, in so far as this educational
pioneer ot some stature has not been recognised hitherto. ILike other
innovators discussed in this chapter, his work and ideas form part of the
continuing contribution which many witnesses to the Bryce Commission,

including Michael Sadler,68 felt was the peculiar contribution of private

schools to English education.



CHAPTER 5

THE PRIVATE CLASSICAL SCHOOL




128

"That the whole of the boyhood and the greater part of
the youth of the higher classes of our countrymen should
be occupied with the study of the language, literature,
history, and customs of two nations which have long
disappeared from the surface of our globe, and which,
but for the common conditions of all humanity have no
more relation to us than the inhabitants of another
planet, would assuredly, if presented to our observation
for the first time, appear a strange abuse of the privi-
lege which the wealthy enjoy in the long, sedulous, and
uninterrupted education of their sons."
Lord Houghton. Essay Nine : "On the present social
results of Classical Education'

Edited by F. W. Farrar : Essays on a Liberal

Education 1867

The Classics, like the Church in the nineteenth century, experienced
changing fortune which modified, to some extent, their importané¢e in English
education. They shared with the Church, a common rival, Natural Science,
which together with the claims for commercial and technical education,
slowly eroded the Classics' hegemony over the English school curriculum.

It is not the purpose of tihis chapter to trace the gradual shift in
emphasis in the curriculuml or the gradually mounting criticism from the

early attacks of the Edinburgh Review at the beginning of the century,

to the self confident assertions of Herbert Spencer in mid-century about
what education is of most worth; nor to examine the misgivings of friends
of the Classics, like Robert Lowe and F. W. Farrar, about their absolute

value. It is rather to examine the existence, in the early nineteenth
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century, of the private classical school which by the mid century was
being metamorphosed in some instances into the embryonic preparatory school.
Nicholas Hans2 analysed the private classical schoolmasters of the
eighteenth century as consisting of two main categories:
i) the professional teacher who had probably taken Holy
Orders as tradition demanded, but was absent from his
parish in the full-time conduct ot his school.3
ii) the resident vicar or rector, who for reasons of
economy or personal educational philosophy, educated
his son at home with other boys ot the locality.
Often such schools were opened to augment a meagre
stipend.
Of the 260 private classical schools mentioned by Hans, 240 were schools
run by Anglican clergy. Sometimes, however, such schools were run by
laymen.Z+
Two good examples of the continuity of the 'professional' school from
Hans's period to that of the nineteenth century are to be found in the

5

schools of the Rev. J. A. Barron of Stanmore” and of Mr. Horne of Chiswick?
The school kept by Rev. Barron, attended by Alfred J. Church as a boy,7
was a school of "high and not undeserved repute.'" It had been set up in

1771 by Dr. Samuel Parr8 when he left Harrow after his disappointment at

not being made Headmaster. This school was relatively large, having sixty
boys and six resident assistant masters.9 The private classical school of
Mr. Horne at Chiswicklo was also of long standing, having belonged previously
to Dr. Horne who kept it till 1824, Dr. Horne passed Manor House School,ll
Chiswick to his son, Mr. Thomas Horne who kept it till 1835. Horne's school

was described as a '"first class school for the sons of Noblemen and

Gentlemen."12
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Mr. Elwell's School at Hammersmith was a similar classical school
with a high reputation, which was probably recommended to the parents of
G. Gathorne-Hardy (1814-1906) by William Wilberforce. Amongst the boys
who attended this school were Henry Alford (1810-1871), Dean of Canterbury

and first editor of Contemporary Review; Daniel Wilson (1778-1858) Bishop

of Calcutta; William Jowett (1787-1855) missionary and Henry Venn Elliott
(1792-1865) divine. This school which produced these distinguished
clergymen, was alleged to be '"a place of narrowness, bigotry, hypocrisy

13 Another distinguished pupil was E. A. Freeman (1823-1892),

and meanness."
the historian, who attended a classical school in Sheep Street Northampton,
kept by the Rev. T. C. Haddon, assisted by his two brothers.

Two private classical schools which gained a high reputation nationally
were situated in the London area.lu The first, kept by the Burney family15
in Greenwich, had a long history.16 Among the boys who attended this school
were William Godwin (1803-1832), son of William Godwin the philosopher;
George Lewes (1817-1878) writer and Sir John Simon (1816-1904), the sanitary
reformer. One famous old boy of this school was, however, very unhappy
there. Anthony Ashley Cooper (1801-1885), seventh Earl of Shaftesbury, was
sent there at the age of seven. Although the teaching of Latin and Greek
was good, the poor food and the bullying by the older boys made Shaftesbury's
life a misery before he went to Harrow at the age of twelve%7 Dr. Nicholas's
School at Ealing had an equally high reputation having no less than six
pupils mentioned in the D.N.B. including, ironically, both John Newman
(1801-1890) and Thomas Huxley (1825-1895).

Not all classical schoolmasters were uniformly limited in their

interests to the Classics. The Rev. Joshua Gray, for instance, who kept a

private Grammar School in St. Anne's Terrace, Brixton, London, was a pioneer
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in the introduction of Science to the curriculum.
Nor were such schools spared the practice of corporal punishment
because they were run largely by clergymen. Sir Evelyn Ruggles Brise,
founder of Borstal, was sent, relatively late in the nineteenth century,
to a private classical school near Hitchin, owned by a Rev. J. Tuck.
Here the reverend headmaster although having only twenty boys, found it

19

necessary to rule with a rod of iron. Several examples of brutality

in such schools have been recorded: before going to Harrow, Sir Thomas
Dyke Acland (1809-1898), attended the school of the Rev. Mr. Roberts at
Iitcham, and over a period of five years had the effect of being crushed
because of the constant flogging in the s.chool.'?'O At a later date Roberts
moved his school from Mitcham to Brighton and it is tempting to reflect
that his tendency to flogging (if it were not all too common) identified
him in a classical school which Henry Labouchere21 attended before he

went to Eton in 1844. Here it was alleged the master flogged boys to

relieve his lumbago.

In his Reminiscences chiefly of Towns, Villages and Schools (1385)

Volume I, Rev. T. Mozley tried to assess the reason for this inordinate
amount of flogging to be found in private classical schools in the early
nineteenth century. He had noted as a young man, the brutalised condition
of arrivals at Charterhouse and concluded that so many private schoolmasters
were frustrated in their task by schoolboy 'obstinacy' that only caning
provided an outlet for this frustration. He wrote: 'over these boys they
broke their tempers, their strength and often their characters."22

Before proceeding to the second type of private classical school -

i.e. that run by a resident rector - it is well to note that not all private

classical schools of the first category were run by clergy. Before going
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onto King's College School, Frederic Harrison, attended (1841) the school
of Mr. Joseph King, of 9 Northwick Terrace, St. John's Wood, whose two

daughters taught him the Classics.23

Another lay classical school with
greater pretensions was that of Dr. Grieg24 who kept Walthanstow House
School, attended by the future Admiral Sir Cyprian Bridge.25 This school
for instance, possessed a Drillmaster in the shape of an o0ld sergeant of
the 1l4th Light Dragoons (Hussars) who had fought at the battle of Talavera.26
The Anglican clergyman was in a strong position to unite the office
of schoolmaster with his clerical duties, for as Thomas Arnold noted in
1832 "in schools conducted by the clergy, the parents have this security,
that the man to whom they commit their children has been at least regularly
educated, and ... he must be a man of decent life."27 The man of the cloth
had a ready made testimony of his suitability for intellectual instruction
and moral guidance. Further, very many clergymen were grateful for the
opportunity of augmenting their income., Not all clergymen were so fortunate
as 'squarsons' like Rev. Thomas Steven528 or the Rev. Charles Slingsby -

29 20

Slingsby ~ or the Rev. the Marquis of Normanby. Nor were many clergymen

so materially blessed as Canon Newton, later Vicar of Redditch, who having
inherited a fortune found his vicarage in Yorkshire too small and built
himself a new one at his own expense: he also built an extensive residence
on a Loch in Western Scotland where he owned a deer forest.31
Undoubtedly there were clergymen who found it difficult to eke out a
living. In the unreformed state of the Church at the beginning of the

s Ve
century, analysed by Elie Halevy in his A History of the English People in

1815,32 the curates especially, -~ ''the plebs'" of the clergy - were in a
33

Halévy's findings for the earlier period have been

34

parlous state.

confirmed by Owen Chadwick's recent study of the Victorian Church.
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Chadwick finds that the income of many of the clergy was generally low,
more than a third having an income of less than £200 per annum and half

had an income of less than £300.35

Those worst off were the parsons
whose income depended mainly on glebe since they were then dependent on
others for harvesting.

Despite the unattractiveness of the average clerical stipend the
number of beneficed clergy rose from about 6,000 in 1848 to more than

13,000 in 1887.3°

As to the value of the clergyman's income in the nine-
teenth century, there seems to be difference of view as well as some possible

discrepancy. Quoting from Halé%y's A History of the English People

(Epilogue. Vol. I 1895-1905. 1929 p. 170) G. Baron suggests that a "full
half of the parochial clergy were obliged to live on a stipend of less
than £200," with the position of the curates being far worse. Chadwick
computes the average income of clergymen in 1837 somewhat higher at £500
but notes that sixty years later it was more like £246.37 With their

38

incomes so low and time on their hands being so plentiful” many country

clergymen converted their rectories into places of education, despite the

39 by the reforming zeal of the Evangelical

discouragement of this practice
and High Church sections of the Church.l+O
General biography gives a number of examples of these Rectory Schools.

Frederick Locker-Lampson (1821-1895)1+l in his My Confidences (1896) tells

how his school days in 1830 were spent with Rev. Mr. Barnett of Yateley,
Hampshire who took in five or six pupils. Locker-Lampson was not happy

at this school of "Orbilius of the Birch! whom he hated and feared. After
a year at a second school run by a Mr. Wigram (probably another clergyman)
of Clapham Comm01:1,}+2 which Dean Bradley of Westminster attended as a

schoolboy, Locker-Lampson was sent to the Rev. Mr. Wight, Vicar of
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Drearyboro' (sic) who advertised his school in The Record, a low Church
paper. He did not learn much from this school in which apart from a boy
seven years older than himself, he was the only pupil.

John Beddoe F.R.S. (b. 1826), on the other hand, the medical, legal
and anthropological expert, was sent to a school kept by Rev. Wharton at
Mitton near Stourport Worcestershire, who taught Beddoe a good grounding
in both Latin and Greek and in a kindly way.43

Augustus Hare, in his Story of My Life relates, how he attended the

school at Harnish Rectory of Rev. Mr. F. Kilvert, the antiquary, who is
recorded in the D.N.B. This school was patronised by boys of the rich
middle class but in common with other recipients of this form of education,
Hare is critical of the way in which the school was conducted.44 Though
deeply religious, Kilvert like many of his clerical contemporaries, was
not averse to the use of the cane and Hare notes how he "was very hot-
tempered and slashed our hands with a ruler and our bodies with a cane

45 Despite the Scholarship of Kilvert and the rigour

of his regime, Hare felt that he learnt little at this school.46

most unmercifully."

Lord Norton, (b. 1814) formerly Rt. Hon. Sir Charles Adderley M.P.,

47 felt similarly about his experience of

with decided views on education,
a rectory school.l"8 After three years at a private classical school of
thirty to forty boys (aged between 8% - 12 years) at Redland, Bristol,
conducted by the Rev. J. Parsons, the young Adderley was sent to the Rev.
F. R. Spragg at Combe St. Nicholas where the sons of Wilberforce were his
(Spragg's) pupils. His education ''was of the most meagre kind in instruc-
tion ... though lavish in costliness."

One of the more successful Rectory Schools was that at Durnford near

Salisbury run by the Rev. Canon Parr and attended by two D.n.S. entries -
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Lawrence Oliphant (1829-1888) and Sir William Harcourt (1827-1904).49
Harcourt's father was averse to the public school system and sent his two
sons William and Edward to Durnford, a school oi five boys only. Parr
made the boys work hard, some eleven hours of study a day.50 This small
school even had its own Durnford School Magazine: it prospered and grew
to be twenty-four in number before Parr became Vicar of Preston in 1840
when he transferred his school North.51
Another excellent Rectory School which seemed to foster a tradition
for tutoring and schoolmastering was that at Fordington Vicarage, Dorset,
run by the Rev. Henry Moule, the father of Handley C. C. Moule, 85th
Bishop of Durham. Henry lFoule had some fifteen or sixteen boys in his
school and educated in his time his eight sons, most of whom gained distinc-

22 Henry Moule (senior) was assisted in his task by a

tion in later life.
succession of curates. The teaching was enlightened and no attempt was
made to force lessons but rather to create an environment conducive to a
desire for learning. Moule's biographerg3 record an interesting experiment
in the little school with the institution of the Fordington Times Society
(1856-1859) which consisted of the Vicar and his wife, their sons and
pupils and the parish curate and clerk. Meetings were held weekly during
term and had the character of a 'Literary and Philosophical Society' with
original prose and verse being read out.sl+

The phenomenon of the private classical school, small in size,
conducted in a country rectory was more common in the early part of the
century. Many of them had prospered because of the parental preference for
the close family atmosphere to be found in such schools, but with the

25

decline of the ideal of domestic or private education” and the rapid growth

and improvement of boarding schools the demand for this type of education

dwindled.
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for Eton and had "a great reputation'". The Earl of Derby was a contemporary
of Pusey at Mitcham, and both went to Eton as a matter of course?2
Continuing with the education of aristocrats, two brothers Frederick Leveson-
Gower (b. 1819) and Granville George Leveson-Gower (1815-1891), 2nd Earl

of Granville, attended different schools before going on to Eton. The

elder attended a quasi-preparatory or classical school in Beaconsfield

kept by a Mr. Bradford where he stayed five years. Like his brother's

school at Brighton, the fashionable Dr. Everard's, it was nicknamed f''the

little House of Lords"73

because of the number of peers' sons attending it.
Neither was a particularly good school and the Leveson-Gowers learned
little.

The Rev. lir. Rawson's school at Seaford, catering mainly for Cheshire
and Lancashire families, also had several distinguished pupils including
We Z. Gladstone,7h Archbishop William Plunket,75 and Dean A. P. Stanley.76
The school which the future Cardinal Manning attended in 1820 at Totteridge,
Hertfordshire, kept by the Reverend Abel Lendon, curate of Totteridge,

77

The D.N.B. contains six entries of famous

78

prepared boys for Westminster.
alumi from this now defunct school includ%ng Sir Francis Cook (13817~
1901), the "Cooks of St. Paul's'" merchant and millionaire and Sir John
Strachey (1823-1907) the Anglo-Indian administrator. Another quasi-
preparatory school in Hertfordshire, similarly defunct, was the Bayford
School which was attended inter alia by Archibald Primrose (1847-1929) the
5th Barl of Rosebery and Prime Minister, Lord Newport, Lord Claud Hamilton
and Lord George Hamilton, Lord Worcester and Lord Methuen - though this
school was probably, like Hoddesdon Grange,79 of later date than Totteridge.

A school of less pretension as a preparatory school for the public

schools was that owned by a lir. Bowles an ex-actor and Unitarian minister
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of a healthy environment for delicate children.

The Rev. Henry Lyte, author of the hymn ''Abide with me', kept
private pupils of a young age, one of whom was the young Lord Salisbury
who at the age of nine spent a year in Devon with him, after a miserable
time with the Rev. F. J. Faithfull.

The Rev. Francis J. Faithfull, Rector of Hatfield 1819-1854, was,
however, a most successful private tutor whose numbers approached that
of a small school.loo From the names of twenty-one 'illustrious' signatories
inside the cover of a Bible presented to Faithfull by his pupils in 1838,10l
it is seen how successful Faithfull was and this despite the doubts held
by Lord Salisbury about his own days at Hatfield.

Although the good fortune of the Rev. F. J. Faithfull was exceptional,
there was little difficulty in the days of the grammar and public schools'
decline, for indigent clergymen to turn their learning and godliness to
good account. The Rev. W. Russell, for instance, Rector of Shepperton,
received a request from at least one parent to become tutor to her boy.
The letter which was sent by the mother of John . Neale (1818-1866), the
Ancient and Modern Hymm writer, is interesting in-so-far as it seeums to
suggest that Russell was suitable to be tutor on two counts:

l. He was able to teach ''things which a woman is incompetent to
teach” - (Classics?)
2. He was capable of inculcating ''the fear of the Lord which is
the beginning of wisdom" - (see Arnold: 1832 Sheffield Courant)l®?
Later in the century, the young Rider Haggard was sent at the age of nine
or ten, to Rev. kr. Graham at Garsington, near Oxford, after attending

two day schools which had proved unsuitable.104 Once again the private

tutor was regarded by the solicitous parent as the answer to the educational

problem of the child.
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By the mid century certain patterns of private education and tuition
had been established. One of the common patterns for a boy in the upper
middle and upper classes was: i) Quasi-preparatory school

ii) Public School

iii) Coach or private tutor
iv) University.lo5
It was in the capacity of tutor for university entrance that many nineteenth
century clerics found their gééigz, because many parsons and other clerics
were undoubtedly scholars.lo6 The Rev. Mr. Fisher, Vicar of Roche in
Cornwall, for instance, was private tutor to the young Thomas Dyke Acland

107

after he left Harrow at seventeen; the Rev. R. W. Hiley's pre~university
education was completed in 1844 by the Rev. T. Pearse, of Jestoning,
Bedfordshire, from whom he received108 tuition before going to Oxford. The

109

precocious A. E. Freeman was another Oxford man who was to receive
private tuition, this time from the Rev. Mr. Gutch of Segrave Rectory
(Leicestershire) before going to Trinity College. A little later, the
Rev. Charles Bradley of Southgate was responsible for the completion of
Augustus Hare's schooling110 before he went off to Oxford.

It is readily appreciated that the nineteenth century, whilst being
a century of great religious fervour, was also one in which individual
clergy furthered their own material wealth. For some, private tutoring
was a form of clerical outdoor relief; for others it was a way of supple-
menting an already adequate income as in the case of J. W. Colenso who
after marriage in 1846 settled down in Forncett (Norwich diocese) to
supplement his already ample income of £500111 by some private tuition.

No doubt the teaching of many was worthwhile but sometimes the tuition

took second place to the tuition fee. W. H. Mallock in his Memoirs of
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It has been seen how parish clergymen in the nineteenth century
made a considerable contribution to English education as tutors to youths
seeking entry to the universities or to the sons of wealthy parents,
coaching young boys in Greek and Latin (as the Rev. "H, A, —————0
did the young Walter Besant).3
The practice of sending young men to country parsons to be prepared
for university changed as the century progressed. At first it was regarded
by many as a satisfactory alternative to attendance at grammar or public
school at the more senior age. Such preparation was of a protracted nature
and could last for more than a year. H. C. Malden, for instance, eldest
son of C. R. Malden, founder of Windlesham House Preparatory School, went
at the age of fifteen to a coaching establishment at Wappenham, Northampton-
shire kept by a Rev. Thomas Scott and was there for three years before going
on to Trinity College, Cambridge.4 Walter Kerr Hamilton, (1808-1869) the
future Bishop of Salisbury, went to Laleham in 1825 under Arnold and stayed
a year before going to Christchurch, Oxford.5 On the other hand the eldest
son of Lord Monson, at the age of seventeen, spent only six months (1846)
with a Mr. Bull of Sowerby, near Halifax before he too went on to Christchurcéi
Some private tutors coached university undergraduates and some yet
again were laymen rather than clergymen. One distinguished private tutor
in this category was Robert Lowe (1811-1892) who from 1833 to 1840 took
pupils whilst for most of that time he was a Fellow of Magdalen College,
Ozford. Lowe gained a great reputation in the University for hard work
and good results7 as is evidenced in a letter, dated March 1893, from the
Rev. William Rogers (1819-1896)8 Rector of Bishopsgate, to A. P. Martin,
Lowe's biographer.9 Among Lowe's pupils were the Right Honourable

Gathorne-Hardylo (Barl of Crambrook), Dr. Richard Congreve (1818-1899)11
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and Arthur Clough (1819-1861) the poet. The Rev. Sedgwick (1785-1873) was
another University don (Cambridge) who took in pupils, in this case, for
Mathematics.12 Like Lowe, later in the century, Sedgwick worked his
pupils hard.

13

Handley C. G. Moule, as a first class honours gra.dua’ce,ll+ began to

take pupils in Latin and Greek during the long vacation, and for several

years the future Canon Hargrove, Vicar of St. Matthew's Cambridge was one

of his pupils. These shorter periods of study were becoming more fashion-

able; and perhaps the best example of this trend towards these ''clerical

summer schools' is to be seen in the academic activities of Mandell Creightozll5

who, from 1878, began to have pupils read with him for short periods in the

summer. Generally his pupils were men already at University who were reading

for honours. In 1878 he took in Lord Lymington (later the Earl of Portsmouth)

the Hon. Fitzroy Stewart and the Hon. Hugo Charteris (later Lord Elcho). In

the following year, he took seven pupils: inter alia was again the Hon.

Hugo Charteris, together with Sir George Sitwell and Mr. Carmichael (later

Sir Thomas Carmichael); whilst in 1881, Creighton entertained Edward Grey

grandson of Sir George Grey, at Embleton Vicarage, Northumberland. Creighton,

himself of humble origin,16 was selective in his pupils confining them

almost exclusively to the aristocracy, and was paid handsomely for his pains.
Coaching for public schools and university examinations expanded to

include in its orbit the preparation for entry to the professions; but it

is not the intention of this chapter to examine in detail the structure of

social changes in the army, navy and Home and Indian Civil Services which

17

has already been done by others. wWwhat does concern us is the growth of
"'ecrammers' from about the mid-nineteenth century onwards,18 which were

created to meet the demand for intensive coaching which new examinations



142

seemed to require for successful entry into the several professions.

The legal profession still has its '"'crammers" in London and Guildford
in the 1970s, the predecessors of which strangely escaped the satirical
pen of Dickens, despite his incisive insight into certain other aspects of
the legal profession.19 Basil Tozer, who was himself a son of a country

lawyer, briefly recalled in his Recollections of a Rolling Stone (1923)

his time at a legal "cramming'' establishment of Rev. Baron Von Orsbach at
Mottingham House, near Eltham. Despite the unusual name of its principal,
this institution where they young gentlemen would descend on the pawnbrokers
weekly for extra pocket money, was likely to be fairly typical in its
freedom compared with schools. Further it was distinguished enough to
attract high class clientele including (Sir) Henry Tichborne and (Sir)
Stafford Northcote.zo
Preparation for entry to the Navy, which has been so closely bound up
with the development of preparatory schools, differed from other professional
preparation in two ways:
1. resting mainly on patronage, it was less affected initially
by the reforming zeal which attacked, for instance, the recruit-
ment éf military officers in the late forties and early
fifties;21 it was not until the early 1860s that it became
necessary to attend a navy crammer to ensure entry;
2. entry at fourteen to the navy was a younger entry age than
that of other professions.
The history of naval officer preparation was a chequered one in the nineteenth
century. Upto 1837 there was a preliminary course of education at the

Royal Naval College, Portsmouth; but for twenty years thereafter, this

preliminary training was abolished and cadets went straight to sea following
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a period in the docks. 1857 saw a reversal of this policy and a training
ship H. M. S. '"Illustrious'" instituted under a Captain Harris who became
Captain of the famous H.Ili.S. "Britannia"22 (which for ten years was moored
in Portsmouth Harbour).

At first, entry to the Navy was relatively easy, the entry examination
consisting of a very elementary knowledge of French, Latin, English, History,
Geography, Arithmetic, Algebra and Enclid. Under this system of patronage
via nomination in which the intellectual demands were minimal, the most
difficult part of the entry examination was the medical test. (Admiral Sir)
Cyprian Bridge was nominated in 1852 by Admiral Sir Thomas Cochrane and
when he vpresented himself for examination at Portsmouth R.N.C. in 1853 with
eleven other boys, all twelve passed. On this occasion, the whole examina-

23

tion including the medical lasted three hours. On another occasion the
Charles Doughty, the Victorian traveller who attended Beach House, South
Sea, to be coached for the Navy, failed to get in, on medical grounds.2

25

The naval reforms of Sir James Grahanm, however, changed the situation
and made it more difficult, from the late fifties and early sixties onwards,
to become a naval officer, which led to the increased emphasis on the naval
crammer. After leaving Bayford School (Admiral Lord) Charles Beresford26
had been sent first as a pupil of Rev. David Bruce Payne to Deal and then
to the more famous Rev. W. Foster of Stubbington, Fareham, before entry as
a naval cadet in 1859. TFrom the late fifties Stubbington (1841) (now a well
established preparatory school) became increasingly prominent in the produc-
tion of sailors.27
By 1863 it was necessary for (Vice Admiral) H. L. Fleet to go to the
Navy Crammer of Rev. T. Knight ot St. Mary's Hall, Southsea to ensure entry

to the Navy and "to be stuffed with history and geography, at which that

gentleman and his staff were adept!.28 By 1885 competition had hardened
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to the extent that of the hundred candidates who presented themselves for
examination on one occasion only sixty-four passed, one of them being
(Admiral Sir) Percy Scott who had been successfully '"cmammed" at Eastman's

29

Royal Naval Academy, Portsmouth. Another famous Naval 'cramming' school
was Burney's Naval Academy, G05port,30 to which school David Beatty was
sent at the age of twelve. By the 1880s only about thirty per cent of the
candidates were passing into the Navy which made the excellent records of
schools like Eastman's, Mr. LittleJohn at Greenwich and Mr. Soufhwood of
Plymouth enviable ones, but as Beatty's biographer, Rear Admiral Chalmers
suggests, "it is doubtful if the methods employed provided much of an

31

educational grounding." Admiral Sir William Goodenough, described the

process more quaintly when he compared the crammers with "dog owners at

Crufts'" showing '"their exhibits to best advantage."32
Like the Navy, in the nineteenth century the Army and Indian Civil

Service and to a lesser extent the Home Civil Service, were professions

the growth of which was governed by Britain's increasing overseas commitment.

To examine first recruitment to the Army, this junior arm came under heavy

criticism in 1848 from Captain Eardley Wilmot R.A., who wrote an article

35

On the Royal Artillery Institution at Woolwich. He noted the recent reform

of the Master General, Lord Anglesey, in 1847, of the introduction of
Carshalton House,34 as a preparatory school to prepare boys for cadetships
and he called for stricter control of recruitment to the officer corps of
the army generally. That his criticism was justified is suggested by the
extant first hand description of John Ewart's experience of a very elemen-
tary Sandhurst examination in 1834;35 that his criticism was accepted is

clearly shown'by the introduction in 1849 of an entry examination for army

officers. Despite opposition from critics like Earl Grey, Sidney Herbert















certain features in common with fifteenth century 'bastard' feudalism in

so far as it had its own civil service and maintained its own army. By
slow degrees the power and patronage of the Directors of the Company were
diminished first by the 1833 E.I.C. Charter Act65 and then by the 1853
Charter Act which finally deprived the directors of all remaining patronage.
This led in 1855 to the first competitive examination for places in the

A
I.C.S. ~ the coup de grace being finally delivered when the company was

liquidated in 1858 and its responsibilities taken over by the Government.

By slow degrees, through the efforts of a small group of civil servants,
academics and politicians,66 a system of aristocratic privilege and patron-
age in both the ancient Universities, and in the Home and Indian Civil
Services was replaced by the 'meritocratic' one of competitive. examination.
These critics of corruption gained strength from the reform of the Univers-
ities which served as a base for the reform of first the I.C.S. and then
the Home Civil Service. The close friendship and marital connection between
Sir Charles Treveiyan and Lord Macanlay, who formed the core, strengthened
the bond of the reformers so that when Trevelyan, as Assistant Secretary at
the Treasury, was commissioned with Sir Stafford Northcote to prepare a
report on the organisation of the Civil Serwice, the result of their labours,
the Report of 1854, was firmly based on their 'meritocratic' beliefs. A
Civil Service Commission was set up in 1855 to carry out the reforms
suggested in the Northcote -~ Trevelyan Report but they came slowly. The
first body to be affected was the I.C.S. when, as already stated, open
competition was introduced in 1855. Throughout the late 1850s and 1860s

the Saturday Review led the conservative opposition to the reforms, raising

154

doubts about the correlation between the qualities of a good officer and a good

examinee. The reform of the Home Civil Service was very slow but the success
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Service vacancies: he was one of the 150 who failed to gain a place;
whilst in 1880 out of 182 candidates only twenty-six appointments were
made and Allenby was not one of them. For him at least Wren's had failed
to gain the prize and so he turned to the Army for a career. It is
interesting to reflect that the fortunes of the German and Turkish armies
in the First World War were influenced to some extent by one of the failures
of one of England's more successful coaching establishments in the late
nineteenth century. After changing tutors, by attending an Army '"crammer",
(lir. Adams, an ex-tutor of Wren's, of Clydesdale Road, Bayswater) Allenby
gained fifth place at R.:i.C. Sandhurst?&

Throughout this chapter the term "crammer" - a pejorative term used
by public school masters to describe private tutors and coaches - has been
used advisedly. Like Robert Lowe, who had been a private tutor in earlier

75

years and was not ashamed of the epithet, many such private tutors would
not have been averse to its use in the right context. The term, however
had unhappy connotations and became a term of abuse when used by critics

like Rev. A. F. Thompson who attacked '"the hasty crude and superficial

tuition'" of crammers, in 1865.76 The Educational Times in November 1861,

thought the term not a '"felicitous'" one, when defending Lord Palmerston

against criticisms of the Saturday Review for his advocacy of competitive

examinations.

As with the educational debate concerning the relative merits of
public and private schools, there were several exchanges of views towards
the end of the nineteenth century concerning the relative merits of
"erammers' and the Modern sides of public schools. Conscious of the
generally recognised weaknesses of the early modern sides, H. Lee Warner
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in the Contemporary Revie defended the public schools by suggesting
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Whereas the various forms of private school examined in Chapters
2 -6 mighF be described, to use Weberian terminology as 'patriarchal!
or 'patrimonial' in character, that of proprietary schools to be examined
in this and the next chapter, could be described as 'bureaucratic'.
Proprietary schools, almost all of which were created in the nineteenth
centuryl and most of which had perished by the end of Victoria's reignm,
possessed the characteristics of bureaucratic institutions as defined by

Max Weber2 in his Wirtschaft und Gesellschaft.

To appreciate fully the origins of these schools it is necessary to
examine briefly a part of the history of the joint stock principle. In the
eighteenth century, following the financial crisis of the South Sea
Bubble (1720) in which many unchartered and unscrupulous companies were
created to- the detriment of both the South Sea Company and the country at
large, the Government had maintained a tight rein on company development.
Commercial enterprises, such as non-marine insurance companies (e.g. the
Phoenix Imnsurance and the Norwich General Insurance), mutual and friendly
societies and canal building companies were created on a 'Deed of Settlement'
company basis which had the built-in safeguard of being based on a trust.3
The Napoleonic War had led to a period of speculation in which the govern-
ment had tried to discourage the formation of companies. In November 1807,
for instance, the Attorney General began proceedings for the prosecution of
two unincorporated companies but although Lord Ellenborough (1750-1818),

Lord Chief Justice, dismissed the applications he declared that a 'speculative
project founded on joint stock or transferable shares'" was prohibited. It
might be thought that this 'judgment' of Lord Ellenborough imposed a handicap
on the formation of possible future proprietary schools, similar to Lord

Eldon's judgment (1805) which handicapped the development of the endowed
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on the joint stock principle by directors or proprietors who appointed

a salaried Headmaster, dismissible by them. Such a definition would be

in accord with the view taken of them by the Bryce Commission in 1894-95;11
but the issue becomes somewhat clouded by the notions of a proprietary

school put forward by the S.I.C. thirty years earlier. This Commission
included the proprietary schools (though not named) in its terms of reference
and listed some 12112 proprietary schools altogether. Having included them
as 'public' schools together with endowed grammar schools, their Report

goes on to suggest that proprietary schools, '"may be the property of an

13

individual or of a company!" ~ and that, ''proprietary schools are not
uncommonly private schools ... that they do not admit to the benefits of
the instruction any and every applicant of whatever social position he may
be."ll+

This vagueness in Volume I of the S.I.C. Report seems to be transmitted
to succeeding volumes which report on proprietary schools in various parts
of the country. Brighton (St. Nicholas), Puget Middle Class School (1861)
is listed, in Volume XI, as proprietary although it was established like
any private school by an individual, John Puget, for the children of small
tradesmen, and was not therefore in the usual pattern of financing the
school through joint stock. In so far as Puget appointed trustees to look
after the school, it was more like an endowed school.

At the other end of the social scale, Radley College (1847), also
listed as a proprietary school (Volume XI), was owned by Mr. J. G. Hubbardl5
before it was conveyed to trustees in 1663. The status of Radley was even
more confused by its Collegiate16 character on which the co-founder the

Rev. William Sewell had put so much store. It would seem that Radley was

both a private, a collegiate and a proprietary school at different stages.
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Saham Toney (1852), the semi-classical school in Norfolk was listed
17

as a proprietary school ' but the Rector of the parish, in whom the school
premises were vested, alone held the reins of power. By way of contrast,
the Bath Somersetshire College (1856)18 had no proprietors, the school
house being held by trustees under a lease. In this school, the Headmaster
the Rev. Hay S. Estcott was all powerful and the surplus of the income

of the school was his.

Two other Somerset proprietary schools had ‘irregular' constitutions,
the first being the Wells Middle School (1860) which like the more grandiose
Bradfield College in Berkshire, (founder Rev. Thomas Stevens), was founded
by the local incumbent, in this case, the Rev. George Blissett, of St.

Thomas's East Wells,19

who became its sole manager. The other school, of
earlier foundation, Failand Lodge School, Wraxall (1839)20 had an even more
illusive constitution: there was a committee which kept very much in the
background, of which the Rector of Wraxall, the Rev. E. P. Vaughan, was
Secretary. More prominent than his other committee colleagues, Vaughan not
only gave weekly religious instruction to the children but also gave frequent
friendly advice to the Headmaster, Mr. J. Talbot. Despite the apparent
paternalism of the Rector, the Headmaster conducted the school entirely

at his own pecuniary risk.

Finally, if there were proprietary schools in the South West with
'irregular' constitutions, other irregularities, if not similar, were to
be found in schools at the opposite pointer of the compass. The Duke's
School (1811) at Alnwick, for instance, was supported entirely by the Duke
of Northumberland whilst more collectively, the Berwick on Tweed Academy
(1652) was supported out of corporation funds.

It is seen, therefore, from these numerous cases that not all proprie-

tory schools had the same basic characteristics. Despite these many






Framlington College in Suffolk and Bedford County School. Other proprietary
schools with a more 'irregular' constitution in this grade were Helmingham
School, BEast Suffolk, owned by a iir. Tollemache, and Wells Middle School
set up by the Rev. George Blissett. Proprietary schools of the third gradg5
were even more likely to have an 'irregular' constitution like the Birkbeck
Schools of William Ellis in London.

The S.I.C. noted when categorising examples of the 121 schools listed
in the Report that in addition to these, many proprietary schools had
opened and closed within a space of thirty or forty years,26 at Bath (2),
Plymouth (1), Bristol (1), Weston super Mare (1), York (2), Hull (2),27
Wakefield (1) and Leamington (1).28 It noted a further retreat from the
proprietary principle in that Marlborough College, Bradfield College and
the three schools of the Rev. N. Woodard had become endowed. Mr. Stanton
in his Report on Devon and Somerset to the S.I.C. attributed closures to
the disappointment at lack of immediate financial gain by the shareholders;
to misunderstandings amongst them and in some cases to abortive attempts to
mix sons of tradesmen and gentry as at Bath and Lansdowne Proprietary

29

College. In some cases the reason for closure was simple over-provision

which responded to the law of supply and demand. In Leicester, for example,

30 Their

two proprietary schools were founded within a year otf each other.
rivalry, together with competition from flourishing private schools in the
1840s and 1850s, no doubt contributed to their decline. One school lasted
thirty years (1836-1866); the other nine only (1837-1846).

Yet proprietary schools had considerable advantages as educational

institutions which even their critics had to allow. The Westminster Review

of July 1873, in an article on '"Public and Private Schools'", pointed to

the publicity which proprietary schools enjoyed with their speech days,
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like Malvern were not altogether free, to: "a fermenting process of
disturbance, like new states, sometimes of revolution, from which they
emerge refined and purified, or else are destréyed."34 Perhaps it was
Adam Smith in 1776 who had the prescience to see the difficulties in
financing schools on a joint stock basis when he wrote:
"The only trades which it seems possible for a joint stock
company to carry on successfully ... are those of which
all the operations are capable of being reduced to what
is called a routine ... the banking trade ... the trade
of insurance'" ... canal building and supplying water.35
Before making a closer examination of some proprietary schools,
it is advisable to extend the S.I.C. categories to allow for a clearer
understanding of the schools so examined. For the purpose of this thesis,
therefore, proprietary schools are to be divided into eight categories:
1. Quasi public schools - schools of the S.I.C. first grade
e.g. Basbourne.
2, Collegiate schools - organised by dioceses e.g. Leicester
and Leicestershire Collegiate School.
3. Proprietary schools -~ formed by clergymen e.g. Wells
Middle and Saham Toney.
4, Proprietary schools - formed by laymen e.g. Hexham
Proprietary School.

5. Sectorian Proprietary schools = e.g. Tettenhall College, Wolverhampton
(Non-conformist)

Jews College, Finchley
Sidcot, Winscombe (Society of Friends)
Wesleyan Collegiate Institution,

Trull, near Taunton.



6. Woodard schools - Lancing, Hurstpier point and
Ardingly (before they were endowed)
7. County schools - e.g. West Buckland, Devon
Cranleigh School, Surrey
8. liscellaneous -~ usually of second or third grade
where origins are not normal.
e.g. Berwick on Tweed Academy where
the corporation provide the financial
base.
The remainder of this chapter is largely concerned with those in categories
1 and 7.
Blackheath Proprietary School (1831-1907), of a quasi public school
character, was one of the most successful of such schools in the nineteenth
century. Modelled on the East Islington Proprietary School, and itself

in turn being the model for Cheltenham College in 1841,36

it was opened

to provide Blackheath, which was experiencing an influx of new prosperous
middle class residents, with a school which offered more than the classics
of the endowed grammar school.

It began with twenty-five boys in 1831 and by 1834 had doubled its
numbers twice. After surviving various vicissitudes which were not
uncommon in such schools, Blackheath prospered to become a large school
of 300 by 1870. Despite varying setbacks largely concerned with finance
and administration, the academic record of the school was outstanding by
any standards. It had sixteen Fellows at Oxford and Cambridge, 290 honours
graduates and very many successful entrants both to the armed services and

the I.C.S. It was famous, too, for its athletics and could boast of

something like twenty-five Blues at Oxford and Cambridge?’7 It had eighteen
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the Rev. Sanderson Tennant, who had been Headmaster for the past
seventeen years since the school's inception. From the nadir of its
fortunes in 1847, the school experienced a revival under Selwyn, brought
about largely by his institution of an Exhibition Fund to retain senior
boys in the school before going to University; by his increasing the
staff and so improving the teaching; by his tightening up discipline
which had become rather slack; and later by his opening of a Special

Department in 1856 to prepare boys for I.C.S.Ll'3

and for Woolwich,
Sandhurst and Addiscombe.44 The extent of Selwyn's academic success may
be measured by the fact that in the last two years of his headship, every
boy in the Upper Sixth without exception, gained an open scholarship to
either Oxford or Camb:r'idge.L}5
With such success it would seem that the future of the school would
be assured; but as was demonstrated so often in the nineteenth century,
in schools like Eastbourne College, Leamington College and Bath College,
healthy finances rather than a heavy scholarship board, would have been
a better indication of institutional health and longevity. Blackheath
Headmaster, Rev. E. W. South (1876-~1886), who had a brilliant team of
assistant masters to aid him in the scholarship stakes, neglected the
boarding aspects of the school and allowed the boarding houses to fall
into decay.h6 With no provision made for extension or expansion, and
with only a tenuous lease which had to be renewed for another twenty-one
years in 1899, the school found itself highly vulnerable and its demise
was not far off.47
The experience of Rev. Charles Pritchard at Stockwell Grammar School,

another School in union with K.C.L., serves to shew the weakness inherent

in the relations between the Managers and Headmasters of proprietary
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were erected. This change in clienéZle changed the educational needs of
the neighbourhoocd. A. largely commercial education rather than a largely
classical one was required and in consequence, a .later Headmaster, a
classical Scholar of Trinity College Dublin, resigned in 18’70-18’71.52
To return to Pritchard, very briefly, his new school at Clapham was
very successful having almost three times the number of D.N.B. entries
as Stockwell School. From the beginning in 1834 the school was run on
educationally, rather than commercially, orientated lines in accordance
with regulations which were drawn up by Pritchard himself.’> ILiberally
supplied with funds and free from proprietal interference, Pritchard was
able to build on sound foundations. The school increased year by year
both in buildings and boys. So successful was he that the Committee of
Management handed over the entire management of the school to Pritchard
in 1842. Following this act of faith by the Managers, Pritchard added a
swimming bath and a School Chapel in 1843 to the school buildings. Some
of his boys were younger sons of families who sent their eldest son to
Eton, Harrow or Rugby; others were sons of leading men in Science and
the liberal professions.54 Although, when Pritchard retired in 1862 -
giving up the school to Dr. Wrigley, a Professor of Addiscombe - the
school was in its heyday, like many proprietary schools Clapham suffered

55

an eclipse. The importance of Clapham Grammar School, however, is its
example in a London area,not yet decayed, of what could be done by a
proprietary school with generous management and minimal interference.
Another proprietary school, which Walter Besant attended before he
went to Stockwell, was St. Paul's Proprietary Grammar School, Southsea,
which although at its inception in 1830 had taken the place of (the then

closed) St. George's Endowed Grammar School as the town's leading school,
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If Liverpool Collese had its academic successes it also had its share
of interference from Directors, especially in the early years. Much
against his better judgment, the Rev. W. J. Conybeare, the first vrincipal,
allowed the educational theories of amateurs in his school.63 Rev. John
Howson,64 his successor in 1849, was a more energetic man and more able
to cope with his Managers. Howson, therefore, although not the Principal
with the best academic record at Liverpool, is regarded perhaps as the
most successful because of his business acumen and organizational qualities.

He found the school in a state of penury when he became gfadmaster
with assistants poorly paid and buildings in need of repair but he left it
much strengthened in 1865. 'Success', 'solvency' and 'consolidation' are
terms which David Wainwright uses to describe the work of Howson at
Liverpool. As the epitome of adroit diplomacy he deserved recognition,
too, for his handling of his managerial colleagues in committee.65

So far, only urban proprietary schools have been considered. The
majority of proprietary schools were in the towns and cities where the
population could be expected to support adequately a day proprietary
school. Other proprietary schools, such as Rossall or Marlborough were
to be found in more rural settings but these were first grade schools.

There were, however, other proprietary schools both rural and boarding
but lower in social status, supplying an Bducation for the middle

and lower middle class, two of these being Failand Lodge School (1839)
Wraxall Somerset, and Saham Toney (1852) Norfolk.

Failand Lodge had perhaps the distinction of being the first proprietary
school to come within the purview of the Committee of Council on Education,

a report being made on the school by the Rev. John Allen H.M.I. in the minutes

of 1841-42.66 The origins of this school lay in the recognition of the
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The first, to which reference has already been made,88 was the unsectarian
8

nature of the scheme. 9 Although there was a school chaplaincy,90 through

which Anglican services were held, non-conformists were not excluded from

the school.91

The second point which Brereton and his aristocratic neophytes

constantly stressed was the public nature of this private enterprise.

Brereton was anxious that no stigma of commercial speculation should be

attached to his West Buckland School and it was therefore put in the hands

of Trustees rather than the Directors, at an early date.92
His Devon County Scheme which aimed at providing an education

93

suitable for agricultural pursuits, sought to cater for that section of
the population which lay between affluence and indigence i.e. the mass of
the middle class.94

Brereton was a man of vision who envisaged a four tier system of
education,95 but his scheme which included the taking over of St. Luke's
Exeter as the County College96 awarding County degrees was delimited by
reality and came to naught. An ex-pupil of Arnold, Brereton attributed

97

no small influence to his ideas to his o0ld headmaster. It was no

exaggeration for Dr. Jex-Blake, the Headmaster of Rugby (1874-1887) to
declare at the prize giving at Norfolk County School in 1881 that 'the
ideas which really went to the founding of this school and of the Devon
County School before it, were the ideas of Arnold."98

That Brereton was a shrewd planner with no small measure of business
sense can hardly be doubted upon an examination of his plans both for
West Buckland (Devon County School) and Elmham (Norfolk County School).
99

. o
His careful planning of buildings’” and possible costsl 0 of both schools

left no room for the disaster that befell the Rev. Hewett, founder of the






the Prince of Wales contributed 2250; Henry Overmere, a Director, -+

£250; the Rev. James Lee Warner £50 and Dr. Jex-Blake £30;112 but
difficult times lay ahead during the period of the agricultural depression
of the eighties and nineties.
In 1887 the Rev. W. Watson resigned because of chronic ill health

and was succeeded by Rev. F, L. Brereton, son of J. L. Brereton and
Head of Barnard Castle School. Brereton junior had left behind him a
prosperous school which he had built up to 250 boys and no doubt it was
boped that his appointment would lead to a considerable increase in the
boys at Elmham. Despite an increase to the scholarship fund of 5.‘,500,113
organisational changes which introduced a modified house system and, more
importantly, introduced special Agricultural, Commercial and Professional
classes, the numbers began a downward trend which it became difficult to
reverse. In vain did F. L. Brereton write in 1889 in his Headmaster's
Report:

"Few schools have a better site, or better buildings,

or better educational advantages to offer to parents

for the same fees. It only remains to make the

advantages of the school more widely known and

acknowledged, and then the numbers can hardly fail

to increase. And increased numbers would mean a

very remarkable, financial and educational éuccess."
It was as if he were trying to assure himself of his invulnerability.

However, the following table based on figures given in his revort of

1891 illustrates the parlous state of the school.
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and the Suffolk County School of Framlingham (1864). In the case of
Cranleigh, where R. H. Quick was a master for a short time, the business
acumen of Dr. Merriman, the Headmaster, prevented a fiasco.120 Faulty
finance, as at Sampford Peverell lay at the root of the school's
difficulties - £6,000 was raised by Surrey gentry but a building costing
£10,000 was started, so that the school began with heavy debts.

The College of Framlingham, which was founded in memory of Prince
Albert received very adequate financial backing121 and provided accommo-
dation for 233122 Suffolk school boys. Even this school experienced some
considerable fluctuation in numbers, which reflected the financial health
of the school. In 1865 it had 271 boys but within six years these had
been reduced to 150. As in so many cases a new Headmaster (the patriarchal
element) brought also a change in fortune. In the case of Framlingham,
under the Headship of the Rev. W. W. Bird (1872-1881) the numbers rose
again from 150 in 1872 to 325 by 1877. This improvement was due almost
entirely to the change of volicy to which the school became heavily
committed in Civil Service and other competitive examinations. Like
Norfolk County School, Framlingham suffered during the years of agricul-
tural depression when the numbers sank in 1886 to sixty-five. By that
year the school was £3,000 in debt and was saved only by another reforming
headmaster, the Rev. O. D. Inskip (1887-1913) who saw the need to combine
a sound financial base with academic success. By dint of hard work, a
scholarship fund and scholastic successes, the school once more came out
of the perilous position of being almost bankrupt. The case of Framlingham
suggests that even where there was considerably influential backing unless
both the numbers of pupils were kept high and the scholarship successes

were kept numerous (and the one depended to a certain extent on the other)
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any such venture was courting disaster.

This lesson is emphasised all the more by the comparative success
of Barnard Castle School, the Durham County School founded in 1883%. This
school seemed to experience little if any financial embarrassment from

123

its inception. This was for several reasons, viz:
1. the finances of the school were based partly on endowments;124
2. the school received strong support from the local Anglican
clergy especially from Archdeacon Hamilton (d. 1905) who
was a very able fund raiser;
3. dinstitutions like the school tuck shop helped to finance
small projects within the school;
L, enterprising chapel fund raised through the holding of
bazaars;

125

5. numbers were kept up by innovations such as the intro-
duction of an Agricultural Department (1890) and a Technical
Department (1894). Provisions like a Sanatorium (1887) and
a swimming bath (1896) made the school even more attractive
to parents.
The example of Barnard Castle serves to underline the importance of healthy
finances as a vital element in the survival of proprietary schools and
to modify to a certain extent VWeber's claims for bureaucratic organization,

as far as schools are concerned, since economic as much as social factors

were the bases of successful proprietary schools in the nineteenth century.



CHAPTER 8

QUASI-PUBLIC SCHOOLS
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and their participation in public school activities,” concluded that some

sixty-four schools could be divided into four groups determined by separate

levels of 'interaction'.6 As supporting evidence for his contention,
which does not seem to take into account the yardstick of what preparatory

7

schools were feeding what public schools,’ Professor Honey tabulates in
his List Q, his findings concerning scholarships attained between 1885 -
1892; Oxford and Cambridge Higher Locals 1890 - 1897; entrants to the
Army and Civil Service, together with several previous attempts at classi-
fication of Public Schools in the nineteenth and twentieth centuries.

This chapter attempts, in a more limited way, to examine some of the
schools in Professor Honey's four categories together with others which,
though regarded as bona fide public schools today, had not achieved that
recognition by the end of the century. The schools in the main are taken

from the eleven counties considered previously, though notable exceptions

are the two Scottish nineteenth century private schools, Loretto and Blair

Lodge.8 One glaring omission from this chapter in view of its geographical

basis, is that of Leamington College; but this is to be examined later

184

in Appendix 35. Many published histories of public and quasi-public schools

have tended to treat their subject in terms of a narrative with a chrono-
logical base, by which the periods of Headships are analogous to a

progression of Kings! reigns, the weak following the strong and vice versa

which tends to be the main explanation for the ups and downs in the fortune

of the school. This chapter, however, seeks to examine various aspects of
nineteenth century quasi-public schools and in only one instance - that of
Trinity College, Stratford - to adopt a chronological approach. Like the
case of Leamington College, there is perhaps some justification for this
9

in view of the absence of any published history,

first.

and it will be considered
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By the time of the Bryce Commission in 1894/95, the School had
changed its character and was ''nractically a Civil Service training
School' ith a local and national repucation; however, by the end of
the century, Trinity College, which by this time had the flamboyant

32

harie Corelli as its next door neighbour at lason.croft, though still
the major school in Stratford, was in decline. It was still patronised
by the sons of wealthy parents but under Mr. Beckwith, the Headmaster at
the turn of the century, it became an 'Army School' (1904) with all the
boys destined for the Army. This role of the school as an Army crammer

did not last long at Stratford33

and the doors of Trinity College were
finally closed in 1908.31*

One of the distinguishing features of quasi-public schools was their
excellent academic record. Those schools at the lower end of this upper
class social scale competed successfully in the Oxford and Cambridge
Local examinations35 but others concentrated, though not exclusively, on
competitive examinations and Oxford and Cambridge scholarships. Bath
College56 (1878-1909) was such a school. Placed in Group 3 of Honey's
four group interaction analysis, Bath College in a very short space
established itself firmly as a school of academic excellence under its
headmaster T. W. Dunn.”! Between 1878 and 1903 Bath College was: "for its
size, probably quite the best classical school in the country, rivalling
the glory of Shrewsbury under Kennedy, of Cheltenham under Dobson, of St.
Paul's under Walker. In those years this small, new, struggling seminary,
with no foundation, won scholarship after scholarship at all the colleges
at Oxford and Cambridge."38 Many Fellowships followed these early academic

successes: the school produced not only scholars and dons but also

""clergy, doctors, soldiers, civil servants, journalists, rowing blues,
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altogether efficient model at least for nineteenth century proprietary
schools, his concept of charisma more easily finds exemplars amongst
nineteenth century headmasters. The role of headmaster lends itself to
charismatic leadership and the nineteenth century English School soawned
several who had a iessianic message of Christianity and social leadership.
william Sewell of Radley in particular, seems to fulfill criteria laid

down in Weber's Essays in Sociolqué6 In two respects especially he could

be said to approximate to a charismatic character, viz.
i) "Charisma rejects all rational economic conduct@Jr

oes individual patrons provide the necessary

u67

means for charismatic structures.
ii) "The charismatic leader gains and maintains

authority solely by proving his strength in
68

life ... his divine mission must 'prove' itself."
Responsible for several important innovations in public schools, Sewell
was perhaps one of the most controversial educators of the nineteenth
century: for example, it was one thing for Sewell to provide, at some

considerable expense, a tasteful environment for the boys both in the school

70

and in the grounds of Radliey; but it was quite another thing to indulge

in lavish entertainment without regard to cost for which Radley, under

Sewell as Warden (1853-1861) and before, became famous. This erratic
71 72

figure of undoubted talent, a son of a distinguished family, showed

a strong charismatic penchant for spending the money of others in the name

75

of his creation, Radley. A. K. Boyd in his History of Radley Colle:e

1847-1947 which is dedicated "in sympathy and understanding ... to the
neglected memory of Robert Corbet Singleton, Co-founder and first Warden,"

recounts examples of Sewell's prodigality and the impression it made on
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his staff.74 This well-written school history of Radley is a complementary

volume to Lionel James' hagiographical work A Forgotten Genius, Sewell

of St. Columba's and Radley which clearly sees Sewell as possibly the

most important figure in the development of public schools in the nine-

75

teenth century, albeit that it was for much of the time a private school.

That Sewell had a magnetic personality - almost a sine qua non for

a charismatic person - is not altogether certain in view of conflicting
evidence. Although he was a great showman and had the gift of tapping

the emotions of some of his boys, as well as influencing R. C. Singleton,
the first jarden of Radley (1647-1851),76 to invest large sums in the
school, he nevertheless had some weaknesses. A. K. Boyd has shown evidence
of Sewell's somewhat unbalanced views of boys in general and some boys in

particular.’’

Further, despite the claim that 8ewell's concept of a
community of boys and Fellows broke down hostility between teachers and
taught, there is strong evidence to suggest that he knew little about boys.

)78

Walter Seymour (b.1838 who was a boy under Sewell thought that: 'except

in his own mind, he knew as much about ruling boys as he did about

79

governing the Hormon City." To do him justice, however, it is necessary
to recognise the extent of the challenge which Sewell took up in 1853

when he came to the rescue of his school that seemed to be tottering.80
With little experience of teaching boys, as apposed to undergraduates, he
took on the task of Warden at the relatively late age of forty-nine, with
customary zeal; but his 'reign' of eight years ended in bankruptcy. By
1861 his day as leader, as well as Founder of Radley, was over: but
though he left behind a financially crippied school it was one which had

experienced the effects of the application of the Sewellian prefectorial

and collegiate ideals81 and dormitory reforms.62 He had met his 'Yaterloo!
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he did not have to battle with the handicap of falling numbers as had
his predecessor. Within a short while he launched into a building
programme which included a chapel (albeit of galvanized iron and therefore
relatively cheap), squash racquet courts (2) fives courts (2) and a
chemistry laborai',ory.9L+ He converted the gymnasium by inserting a first
floor which provided classrooms below and dormitories above. Nor were
the sports aspects of the school -~ another distinguishing feature of the
quasi-public school -~ forgotten. He provided a good cricket field and
pavilion as well as a swimming bath. Success breeds success: Townsend
“larner doubled and redoubled his entry without lowering standards, which
allowed him to press forward with his building reforms. Of this trans-
formation Quiller-Couch wrote: f'on the whole one must regard the story
of Newton College - unendowed, dependent only on its reputation as

95

something of a prodigy." Walter S. Sparrow, a school fellow of Quiller-
Couch and one who experienced Townsend Warner's reforming zeal, thought
that the ethos he produced in the school: 'was like that of one of the
very private schools which are called public; indeed, she was a new
public school, and eager to make a name in sports, games, scholarship,
and the professions."9
John Millington Sing, fourth Warden of St. Edward's, Oxford (1904-1913)

97 who strengthened the school by sound

was another 'Academic Cromwell'
business sense and hirh academic ability. He gradually whittled down
heavy mortgage debts and acquired some reputation for St. kdward's for
scholarship.98
The nature of the subject of this chapter is varied, in so far as

it deals with individual schools. It would be imprudent to make general-

isations about tnese individual quasi-public schools because of the small
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lost them. Hewett, inspired by the efforts of Nathaniel Woodard, 115

began with high hopes and prospects, opening his school in 1853 in the
Vicarage House of Bloxham, with the Bishop and Archdeacon of Oxford and
other local clergy acting as Trustees. lHewett hoped that what St. Peter's
College at Radley and St. Andrew's Collegze at Bradfield were to the
richer, his school of All Saints at Bloxham would be to the poorer clergy
and gentry.ll]+ By 1855 he had seven assistants to fulfill his ambitions].'15
Hewett had plans for a school of 150 boys, 110 commoners at a fee
of 50 guineas each,116 twenty choristers and twenty Foundation scholars.
it a meeting of clergy and laity of the neighbourhood held on lst August
1554, Hewett made known his plans and generously, perhaps rashly, promised
to give the school Trustees the premises he had bought as the nucleus of

117

the new school, the furniture, 2,000 volumes of his own boocks, together

with £1,200 in Life Assurance. This individual generosity failed to
inZluence local parsimony. Hewett launched an appeal for ;82,000118 for
a Building Fund for the first instalment of his school after the Foundation
stone had been laid in June 1855.119 He contributed £1,000: this was
matched by only £250 from others.lzo

Apart from this setback in the Building Fund Hewett had other
problems. The recruits to his school were not forthcoming.121 In just
over two years only, forty-eight boys were enrolled and of these twenty
left, so that his net figure after more than two years was twenty-eight.
To aggravate matters, Hewett unwisely began to provide for exhibitions
and scholarships and charisterships at reduced fees. With twelve choristers,
the reduction of fees from fifty to fifteen guinease, meant a loss of

income to the school of £420. Further, during the years 1853 to 1855,

three Foundation Scholars and one Exhibitioner cost 2273%. Such 'prodigality'






seminal Headmasters in the nineteenth century who contributed to the
development of the public school concept; and his ideas were spread

12
7 In the 1880s the name of Loretto

to the prevaratory school as well.
was synonymous with sport,128 but it was the rest of Almond's philosophy,
other than his emphasis on games, which contributed as much to British
educational practice. He was a tirm disciple of J. S. £ill and had a
great belief in the liberty of the individual, being himself the enemy
of convention.

In the 1860s, poor food and lack of exercise were characteristic of
many schools, both »rivate and public, certainly in Scotland; and it
was to this aspect of his school that Almond first turned. Ille began to
take a personal interest in the health129 of his boys which he studied
scientifically. This led him to insist on fresh air with windows left
wide open in dormitory and classroom in all but the most inclement weather;

120

dress was modified

131

ganes were taken seriously as a means to an end;

severely with a wholesale discarding of superflous clothing. It was

this aspect of his scliool policy which most influenced some Preparatory

132

Schools. i.r. C. C. Cotteritl, who later became Headmaster or
3reenbank Preparatory School, Liverpool (1U090-1395) was a close friend
of Almond and as assistant master at Fettes (1570-1090) he borrowed
Lorettonian ideas and methods.

133

Of the three great Scottish private schools which emerged in the

13k

nineteenth century, perhaps Blair Lodge achieved the greatest Hre-
eminence before the end of the century, and within the svace of two decades
or less. Much of this chapter has been concerned with the difficulties

and failures of some private and proprietary quasi-public schools; but

they serve only to act as a foil to the startling success of Blair Lodge
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from 1874, when James Cooke Gray took over the school.135 Within a
short space of time (1874-1889), it became the largest private school

136

in Scotland with over three hundred punils with the most lavish and
advanced provision. Gray's building improvements included, a large
gymnasium; six big classrooms; a series of studies for the older boys;
dormitories; chapel; laboratories; dining hall; and accommodation

137

for masters; electricity was installed in 1887 “'- and all this was
matched by excellent playing fields and swimming bath.

Blair Lodge was inspected annually by the Scottish Education Depart-
138

ment which was full of praise for this »nrivate school of public school

39

standing, which even had a Preparatory Schooll within its grounds.

Gray died in 1902 and although Blair Lodge had been made into a
limited company in 1901, it failed to survive longz without his leadership.
The reasons for the closure of Blair Lodge in 1905 is a question that
needs to be answeredlqo in view of its seemingly impregnable position by
the end of the century. Why did Loretto and Merchiston survive and not
Blair Lodge? For the present purposes, however, Blair Lodge serves to
show to what extent a private school in the nineteenth century could
acquire a 'public school' status.

To sum up, some private and proprietary schools achieved such
standing through their academic and sporting successes that they, in any
consideration of nineteenth century private schools, should perhaps be
considered separately as quasi=-public schools. The distinguishing features
of such schools were firstly their adoption of the public school prefect-
orial system as apposed to the close surveillance by masters as in most

private schools; secondly their acceptance of religion and a school

chapel as the core of school life; and thirdly their emphasis, towards
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the end of the century, on the importance of games.





















































































































































































































































































































