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An account o f t h e d e v e l o p i n g awareness o f 

t h e e d u c a t i o n a l p o s s i b i l i t i e s o f drama 
w i t h p a r t i c u l a r r e f e r e n c e t o E n g l i s h o c h o o l s 

A b s t r a c t o f An A.Ed. T h e s i s 

by 

T. J. COX 

The t h e s i s a t t e m p t s t o d e s c r i b e some o f t h e main t r e n d s 

i n t h o u g h t ana p r a c t i c e c o n c e r n i n g t h e r o l e o f drama i n 

e d u c a t i o n d u r i n g t h e p e r i o d f l a n k e d by t h e i s d u c a t i o n A c t s 

o f 1902 ana 1944. 
Chapter 1 d e a l s w i t h t h e new movements i n e d u c a t i o n 

and t h e t h e a t r e w h i c h were c o n d u c i v e t o t h e development o f 

drama i n E n g l i s h s c h o o l s d i . r i n g t h e e a r l y decades o f t h e 

t w e n t i e t h c e n t u r y . I n Chapter I I , an account o f two con­

f e r e n c e s on dramc. and e d u c a t i o n h e l d d u r i n g t h e t w e n t i e s 

g i v e s an i n d i c a t i o n as t o how f a r t h i n k i n g had p r o g r e s s e d 

by t h a t t i m e . 

Chapter I I I a l l o w s f o r comparisons t o be made w i t h 

developments e l s e w h e r e , by g i v i n g d e t a i l s o f t h e c r e a t i v e 

d r a m a t i c s movement i n t n e U n i t e d S t a t e s o f America and t h e 

f o l l o w i n g c h a p t e r t r a c e s t h e o f f i c i a l a t t i t u d e t owards drama's 

p l a c e i n h n g l i s h s c h o o l s as e x e m p l i f i e d i n h o a r d o f E d u c a t i o n 

p u b l i c a t i o n s ana m a j o r Committee R e p o r t s . 

Chapters V - V I I d i s c u s s t h e main a s p e c t s o f d r a m a t i c ac­

t i v i t y i n t h e s c h o o l s and Chapter V I I I t r e a t s i n some d e t a i l 

t h e work o f f i v e p i o n e e r s i n t h e f i e l d o f e d u c a t i o n a l drama. 
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( i ) 

P it E F A C E 

There i s no doubt t h a t d u r i n g ; r e c e n t y e a r s an 

i n c r e a s i n g amount o f t i m e has been d e v o t e d t o d r a m a t i c 

a c t i v i t y i n t h e s c h o o l s o f t h i s c o u n t r y . An o b v i o u s 

i n d i c a t i o n o f t h e i n t e r e s t shown i n t h i s development was 

t h e Department o f E d u c a t i o n and Science's Survey 2 made 

i n 1 9 6 6 and 1 9 6 7 . 

Many people w o u l d suggest t h a t t h e r e a l i m p e t u s t o 

p r e s e n t - d a y developments i n s c h o o l drama came a f t e r t h e 

Second ,,orld l;ar w i t h t h e w i d e r d i s s e m i n a t i o n o f t h e 

v i e w s ax id i d e a s o f t h i n k e r s and p r a c t i t i o n e r s i n t h e 

f i e l d . The s p i r i t o f t h e B u t l e r E d u c a t i o n A ct was 

e n t i r e l y on t h e s i d e o f t h o s e who sought " t o ensure a 

f u l l e r measure o f e d u c a t i o n and o p p o r t u n i t y for- young-

p e o p l e and t o p r o v i d e means f o r a l l o f d e v e l o p i n g t h e 

v a r i o u s t a l e n t s w i t h w h i c h t h e y a r e endowed. 

One wou l d n o t deny t h a t g r e a t s t r i d e s have been made 

i n e d u c a t i o n a l drama s i n c e t h e Second u o r l d War. but 

what o f t h e l e s s immediate past? Were t h e r e any i n d i c a ­

t i o n s o f a d e v e l o p i n g awareness o f t h e e d u c a t i o n a l 

p o s s i b i l i t i e s o f drama d u r i n g t h e e a r l i e r decades o f t h i s 

c e n t u r y ? 

I n t r o d u c t i o n to jJoarci o f E d u c a t i o n P u b l i c a t i o n , 
E d u c a t i o n a l R e c o n s t r u c t i o n ( 1 9 4 3 ) • 



( i i ) 

T h i s t h e s i s i s an a t t e m p t to suggest t h a t t h e r e 
were. The t h e s i s does n o t p u r p o r t t o be a s t a t i s t i c a l 
s u r v e y o f d r a m a t i c a c t i v i t y i n s c h o o l s . i i a t n e r , i t i s 
a d e s c r i p t i v e account o f some o f t h e main t r e n d s i n b o t h 
t h o u g h t and p r a c t i c e c o n c e r n i n g t h e r o l e o f drama i n 
s c h o o l s . I n i t i a l l y , a t l e a s t , t h e s e t r e n d s a r e seen 
a g a i n s t a g e n e r a l e d u c a t i o n a l and s o c i a l b a c k g r o u n d . 
The E d u c a t i o n A c t s o f 1 9 0 2 and 1944 are used c o n v e n i e n t l y 
r a t h e r t h a n r i g i d l y t o g i v e a framework t o t h e p e r i o d 
under r e v i e w . The f i r s t marked t h e b e g i n n i n g o f a 
g e n u i n e l y n a t i o n a l system o f e d u c a t i o n i n t h i s c o u n t r y , 
w h i l e t h e second h e r a l d e d a new phase i n t h e development 
o f e d u c a t i o n d u r i n g w h i c h s c h o o l drama was t o grow and 
pro sper. 

I am g r a t e f u l t o many pe o p l e who have been good 

enough t o t a k e t i m e t o t a l k t o me about t h e i r own ex p e r ­

i e n c e s i n drama. I acknowledge p a r t i c u l a r l y t h e h e l p 

and encouragement o f my s u p e r v i s o r , Mr. Gavin h o l t o n . 



CHAPTER I 

A CLIMATE FOR DRAMA IN EDUCATION 

INTRODUCTION 

I t i s a well-known f a c t t h a t drama had an important 

pa r t to play i n the c u r r i c u l a of many s c h o o l s during the 

second h a l f of the s i x t e e n t h century. Indeed, the 

s t a t u t e s of c e r t a i n s c h o o l s deisanded the production of 

p l a y s . 1 V a i l H o t t e r 2 has gone so f a r as to suggest t h a t 

d u r i n g the twenty y e a r s which preceded the appearance i n 

London of the f i r s t a d u l t p r o f e s s i o n a l companies the 

school drama had become i n r e a l i t y the E n g l i s h drama. 

I t was because of i t s e d u c a t i o n a l p o s s i b i l i t i e s t h a t drama 

f l o u r i s h e d i n E l i z a b e t h a n s c h o o l s . I n the hands of 

schoolmasters such as Ashton, Mulcaster and U d a l l i t may 

have reached p a r t i c u l a r h e i g h t s of a r t i s t r y but f o r a l l i t 

For i n s t a n c e , Shrewsbury, Sandwich and Westminster. 

T. Pi. V a i l Hotter, The School Drama i n England. 
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r e p r e s e n t e d a way of f a m i l i a r i z i n g the student w i t h good 

aut h o r s , t r a i n i n g him i n speaking both E n g l i s h and L a t i n , 

and t e a c h i n g him poi s e and stage presence. 

With the advent of the p r o f e s s i o n a l t h e a t r e , school 

drama tended to f o l l o w r a t h e r than s e t the pace d e s p i t e 

a v a l i a n t e f f o r t to compete w i t h the p r o f e s s i o n a l s a t the 

beginning of the seventeenth century. I t s u f f e r e d w i t h 

the p r o f e s s i o n a l t h e a t r e d u r i n g the Commonwealth, and from 

the R e s t o r a t i o n to the l a s t q u a r t e r of the n i n e t e e n t h 

century l e d a f i t f u l e x i s t e n c e during which i t was l a r g e l y 

dependent on the a d u l t t h e a t r e f o r p l a y s and methods i n 

stage production. 

The t w e n t i e t h century w i t n e s s e d a renewal of i n t e r e s t 

i n the e d u c a t i o n a l p o s s i b i l i t i e s of drama and i t i s the 

purpose of t h i s s e c t i o n of the pr e s e n t t h e s i s to attempt 

to g i v e some e x p l a n a t i o n f o r the e v o l v i n g c l i m a t e which 

encouraged such a renewal of i n t e r e s t . While i t i s not 

the aim of the t h e s i s to argue t h a t a r e v i v a l of the 

t h e a t r e has always n e c e s s a r i l y accompanied an e d u c a t i o n a l 

r e v i v a l i n t h i s country, t h i s was the case a t the t u r n of 

the t w e n t i e t h century. Consequently, the f o l l o w i n g two 

cha p t e r s w i l l examine some a s p e c t s of the new movements i n 

education and the t h e a t r e . An account of two e d u c a t i o n a l 

conferences concerned w i t h drama w i l l , perhaps, demonstrate 

how f a r the p o s s i b l e i m p l i c a t i o n s of these movements had 

been r e a l i z e d a t the beginning of the t w e n t i e s . 



PART 1 

THE NEW EDUCATION 

"The New E d u c a t i o n t r e a t s the human being not 
so much as a l e a r n e r but as a doer and c r e a t o r . 
The educator no longer f i x e s h i s eyes on the o b j e c t -
the knowledge, but on the s u b j e c t - the being to be 
educated. The s u c c e s s of the education i s not 
determined by what the educated know, but by what 
they do and what they are."-*-

I t would be a v a s t o v e r - s i m p l i f i c a t i o n to c o n s i d e r 

the New Educ a t i o n movement as one which comprised a group 

of e d u c a t i o n i s t s w i t h u n i f i e d aims: t h e r e were many 
2 

s t r a n d s to the movement , and the 1902 viewpoint of 

R. K. Quick, quoted above, r e p r e s e n t s j u s t one of those 

s t r a n d s . Nor must i t be assumed t h a t the New Ed u c a t i o n 

movement swept through the classrooms of t h i s country; 
R. i l . Quick, E s s a y s on E d u c a t i o n a l Reformers, p. 525. 

I n The New Ed u c a t i o n 1870-1914, R. J . ¥. S e l l e c k d i s c u s s e s 
s i x such s t r a n d s : the P r a c t i c a l E d u c a t i o n i s t s , the 
S o c i a l Reformers, the N a t u r a l i s t s , the H e r b a r t i a n s , the 
S c i e n t i f i c E d u c a t i o n i s t s and the Moral E d u c a t i o n i s t s . 
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on the whole, the t e a c h i n g p r o f e s s i o n i s a c o n s e r v a t i v e 

one and the e f f e c t s of the New E d u c a t i o n may s t i l l not 

have reached every s c h o o l . 

The New E d u c a t i o n was, i n the narrow sense, a r e a c ­

t i o n a g a i n s t the i n s t r u m e n t a r y education of the n i n e t e e n t h 

c e n t u r y : 

" I t i s a t r u i s m to say t h a t the elementary 
school system of the n i n e t e e n t h century was not 
p r i m a r i l y intended to have any c u l t u r a l v a l u e but 
was predominantly and unmistakably u t i l i t a r i a n . "-*• 

I n terms of the c u r r i c u l u m t h i s i n s t r u m e n t a r y educa­

t i o n i m p l i e d the t e a c h i n g of the t h r e e R's; a l i t t l e 

f a c t u a l h i s t o r y , geography and s c i e n c e ; and some knowledge 

of the B i b l e . The s u b j e c t s to be taught were p r e s c r i b e d 

by the R e v i s e d Code and any experimental approaches to 

the c u r r i c u l u m , on the p a r t of the t e a c h e r , were i n h i b i t e d 

by the i n i q u i t o u s payment by r e s u l t s system. T h i s was the 

system whereby the s t a t e gave i n c r e a s e d f i n a n c i a l a s s i s ­

t ance to s c h o o l s i n connection w i t h r e s u l t s i n c e r t a i n 

s u b j e c t s . ^ 

¥. A. C. Stewart, quoted i n R. P. Dearden, The Philosophy 
of Primary E d u c a t i o n , p. 3« The c u r r i c u l a of the p u b l i c 
and grammar s c h o o l s were p r i m a r i l y o r i e n t a t e d towards the 
c l a s s i c a l languages d u r i n g the same p e r i o d . 

The Three R's were, f o r a long time, the major g r a n t -
e a r n i n g s u b j e c t s . Even when other s u b j e c t s obtained 
t h i s s t a t u s , the i n s p e c t o r s were concerned about r e s u l t s 
r a t h e r than methods of t e a c h i n g when they gave t h e i r 
examinations. Thus r o t e - l e a r n i n g was v e r y much the 
order of the day and who can blame the t e a c h e r when h i s 
l i v e l i h o o d depended on h i s p u p i l s ' s u c c e s s e s ? 
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Of course, the type of education given i n the elem­

e n t a r y school r e f l e c t e d the demands of E n g l i s h s o c i e t y 

and would be l i k e l y to change when the e x p e c t a t i o n s of 

t h a t s o c i e t y changed. There was l i t t l e doubt t h a t 

n i n e t e e n t h - c e n t u r y s o c i e t y demanded a cheap and s o c i a l l y -

u s e f u l education f o r the m a j o r i t y of i t s c h i l d r e n . A l s o , 

i t wanted conforming c h i l d r e n and hence the a u t h o r i t a r i a n 

ethos of the s c h o o l . 1 There was no time f o r f r i l l s such 

as p l a y , and, i n any c a s e , spontaneous impulses were to 

be d i s t r u s t e d , f o r c h i l d r e n were n a t u r a l l y bad: they 

stood i n need of a redemption to be gained through a c q u i e s ­

cence to the a d u l t w i l l . 

I t i s not the purpose of t h i s t h e s i s to d i s c u s s the 

changes i n s o c i e t y which prepared the ground f o r the New 

Ed u c a t i o n movement but only to suggest t h a t the dawn of 

the t w e n t i e t h century showed s i g n s of a change of educa­

t i o n a l c l i m a t e : 

"The R e v i s e d Code dragged out a c o n t i n u a l l y 
watered-down e x i s t e n c e u n t i l 1897» but when, i n 
1902, the E n g l i s h E d u c a t i o n a l System was r e v i s e d , 
the New Board of Ed u c a t i o n 'Code f o r P u b l i c Elementary 
Schools' abandoned s t i p e r v i s i o n a l t o g e t h e r . There 
was no longer any p u b l i s h e d l i s t of s u i t a b l e or 

1 One of the v i s i b l e s i g n s of t h i s a u t h o r i t a r i a n ethos was 
the t e a c h e r on h i s d a i s . I n t h e a t r i c a l terms he 
r e p r e s e n t e d the a c t o r and the c h i l d r e n a c a p t i v e audience 
but there was no q u e s t i o n of i n t i m a c y i n t h i s "Theatre 
of A u t h o r i t y . " 
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u n s u i t a b l e s u b j e c t s , or i n s t r u c t i o n s on method. 
The only guide i s s u e d to t e a c h e r s has become famous 
f o r the l i b e r a l i t y of i t s t i t l e , and from the c l e a r 
and unequivocal way i n which i t s t a t e s the a n t i -
s u p e r v i s i o n i s t point of v i e w . " l 

I n t h i s new and - r e l a t i v e l y speaking - p e r m i s s i v e 

atmosphere t h e r e appeared a host of e d u c a t i o n a l d o c t r i n e s , 

some of which had i m p l i c a t i o n s f o r the development of 

drama i n education. The qu o t a t i o n by Qxiick which 

p r e f a c e s t h i s chapter h i g h l i g h t s two of the major p r i n ­

c i p l e s of the new d o c t r i n e s and of the New E d u c a t i o n 

movement as a whole. F i r s t l y , the educator should pay 

more a t t e n t i o n to the c h i l d and secondly, the c h i l d should 

take a more a c t i v e p a r t i n h i s own education. Here 

s u r e l y t h e r e was scope f o r the dramatic i f i t could be 

i n d i c a t e d t h a t the c h i l d had a p r o p e n s i t y f o r t h i s s o r t 
3 

of 'doing'. S e v e r a l t h e o r i e s of play showed j u s t t h i s 

A. 1». C. Peterson, A Hundred Years of Ed u c a t i o n , p. 5^. 
The guide r e f e r r e d to by Pet e r s o n was the Handbook of 
Suggestions f o r the C o n s i d e r a t i o n of Teachers and o t h e r s 
engaged i n the Work of the P u b l i c Elementary Schools, 
the f i r s t e d i t i o n of which was p u b l i s h e d i n 1905. The 
chapteir i n t h i s t h e s i s e n t i t l e d The O f f i c i a l A t t i t u d e to 
Drama i n Ed u c a t i o n d i s c u s s e s the v a r i o u s e d i t i o n s of the 
Handbook. 

I n the chapter e n t i t l e d " C r e a t i v e Dramatics i n the United 
S t a t e s " r e f e r e n c e i s made to the connection of drama w i t h 
the P r o j e c t Method and the Dalton P l a n . 

The c e r t a i n t y t h a t the c h i l d was n a t u r a l l y dramatic - and 
the i m p l i c a t x o n s of t h i s f o r the educator - were w e l l 
i l l u s t r a t e d i n the comments of Grace Sloan Overton. 
Drama i n Education, p. 14. /The educator's aim i n u s i n g 
dramatic " a c t i v i t i e s i s 7 "to capture the dramatic impulse 
and d i r e c t i t toward l i f e p r o c e s s e s . T h i s aim i n v o l v e s 
a knowledge of two t h i n g s . F i r s t , one must understand 
the p s y c h o l o g i c a l b a s i s and the nature of t h i s dramatic 
i n s t i n c t and i t s e x p r e s s i o n i n d i f f e r e n t s t a g e s of develop­
ment. Second, one must have a knowledge of the n e c e s s a r y 
t e c h n i q u e s . " 
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p r o p e n s i t y , i n c o r p o r a t i n g as they d i d much of the r e c e n t 

s c i e n t i f i c and p s y c h o l o g i c a l work on i m i t a t i o n and the 

dramatic i n s t i n c t . 

The e d u c a t i o n a l i m p l i c a t i o n s of pl a y have been d i s ­

cussed by many e d u c a t i o n i s t s and p h i l o s o p h e r s throughout 

the y e a r s . P l a t o r e c o g n i z e d p l a y as the be s t and most 

n a t u r a l way to begin a c h i l d ' s education. By watching a 

c h i l d ' s spontaneous p l a y an a d u l t could d i s c e r n the nature 

of the c h i l d . Rousseau urged t h a t the c h i l d should be 

ab l e to develop h i s n a t u r a l i n s t i n c t s and t h a t he should 

not be t r e a t e d as a m i n i - a d u l t . Proebel argued t h a t 

"play ... i s the h i g h e s t e x p r e s s i o n of human development 

i n childhood, f o r i t alone i s the f r e e e x p r e s s i o n of what 

i s i n the c h i l d ' s s o u l . I t i s the purest and most 

s p i r i t u a l product of the c h i l d , and a t the same time i t i s 

a type and copy of human l i f e a t a l l s t a g e s and i n a l l 

r e l a t i o n s .... For to one who has i n s i g h t i n t o human 

na t u r e , the tr e n d of the whole f u t u r e l i f e of the c h i l d 

i s r e v e a l e d i n h i s f r e e l y - c h o s e n play.""*" 

These t h e o r i e s of p l a y r e c e i v e d renewed a t t e n t i o n and 

ot h e r s were formulated when, i n the l i g h t of Darwin's work 

F. F r o e b e l , C h i e f W r i t i n g s on Ed u c a t i o n , pp. 50-51> 
quoted i n M. Lowe n f i e l d , P l a y i n Childhood, pp. 30-31* 
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on e v o l u t i o n , the c h i l d was seen as an e v o l v i n g organism 

and the p e r i o d of childhood r e c o g n i z e d as having a v i t a l 

b e a r i n g on growth. Thus the a c t i v i t i e s of childhood had 

an i n t e g r a l p a r t to p l a y i n the f u l l development of the 

c h i l d ' s faculties."'" The a c t i v i t i e s covered by the term 

'play' are numerous but, as has been mentioned, many p l a y 

t h e o r i e s have d i s c u s s e d the nature of i m i t a t i o n and drama­

t i c p l a y . A c o n s i d e r a t i o n of the whole f i e l d of p l a y 

would be i m p o s s i b l e i n the present context but a t t e n t i o n 

w i l l be given to s e v e r a l t h e o r i e s and c o n s i d e r a t i o n s of 

p l a y which threw some l i g h t on the p l a c e of drama i n 

education i n the e a r l y y e a r s of the t w e n t i e t h century. 

An e a r l y d i s c u s s i o n of the nature of c h i l d r e n ' s 

dramatic p l a y came i n S u l l y ' s S t u d i e s of Childhood, 

p u b l i s h e d j u s t before the t u r n of the century. S u l l y ' s 

work i s i n t e r e s t i n g because he compared the p l a y of the 

c h i l d w i t h the a r t i s t ' s a c t i v i t y and, i n so doing, touched 

on s e v e r a l p o i n t s t h a t have assumed importance i n C h i l d 

Drama p a r t i c u l a r l y as p o s t u l a t e d by Slade and h i s followers.. 

S u l l y conceived p l a y as e s s e n t i a l l y the spontaneous 

a c t i v i t y of the c h i l d and he s t r e s s e d how d i f f i c u l t i t 

was to observe and understand t h i s a c t i v i t y : 

1 Because these a c t i v i t i e s were an i n t e g r a l p a r t of c h i l d ­
hood, i t was argued t h a t they should be judged i n 
r e l a t i o n to the c h i l d ' s point of development; a d u l t 
standards and v i e w p o i n t s were s u p e r f l u o u s . T h i s became 
an important p r i n c i p l e of both C h i l d Art and C h i l d Drama. 
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"¥e t a l k ... g l i b l y about t h e i r p l a y , t h e i r 
make-believe, t h e i r i l l u s i o n s ; but how much do 
we r e a l l y know of t h e i r s t a t e of mind when they a c t 
out a l i t t l e scene of domestic l i f e or of the 
b a t t l e f i e l d ? " ! 

He thought t h a t the e a r l y spontaneous a c t i v i t i e s of 

the c h i l d had a " q u a s i - a e s t h e t i c c h a r a c t e r i n so f a r as 
2 

they f o l l o w the rhythmic law of a l l a c t i o n . " As p l a y 

progressed so i t a c q u i r e d a g r e a t e r a e s t h e t i c importance 

and a c r u c i a l f a c t o r i n the c h i l d ' s developing p l a y was 

h i s impulse to i m i t a t e , a t r a i t which showed i t s e l f v e r y 

e a r l y i n l i f e . Two important forms of i m i t a t i o n were the 

"prolonged make-believe" of dramatic p l a y and the "produc­

t i o n of semblances i n t h i n g s . " 

S u l l y noted the p a r a l l e l i s m between the e v o l u t i o n of 

p l a y - a c t i v i t y and of p r i m i t i v e a r t i n s e v e r a l r e s p e c t s . 

F i r s t of a l l t h e r e was a c e r t a i n , unconscious s e l e c t i v e n e s s 

i n the c h i l d ' s e a r l y dramatic p l a y when he employed "an 

a r t i s t i c tendency to s e t f o r t h what i s c h a r a c t e r i s t i c i n 
3 

the t h i n g s r e p r e s e n t e d . " ^ Then, as o b s e r v a t i o n widened 

and grew f i n e r , "the f i r s t b a l d a b s t r a c t r e p r e s e n t a t i o n 
1 J . S u l l y , S t u d i e s of Childhood, p. 322. 
2 I b i d . , p. 322. 
3 I b i d . , p. 324. 
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becomes f u l l e r and more l i f e - l i k e . A l a r g e r number of 
1 d i s t i n c t i v e t r a i t s i s taken up i n t o the r e p r e s e n t a t i o n . " 

According to S u l l y , the movement away from the sym­

b o l i c to the concrete r e p r e s e n t a t i o n o f t e n i n v o l v e d an 

attempt to reproduce m e c h a n i c a l l y a scene or events from 

r e a l l i f e . The b r i g h t and i m a g i n a t i v e c h i l d , however, 

would not be content w i t h " c l o s e u n y i e l d i n g i m i t a t i o n " 

but would attempt, l i k e the a r t i s t , to make use of the 

i d e a l i s i n g impulse i n adding l i f e and co l o u r to the rep ­

r e s e n t a t i o n : 

" Fresh i n d i v i d u a l l i f e i s best obtained by the 
a i d of i n v e n t i o n ; by the i n t e r v e n t i o n of some new 
scene or s i t u a t i o n , some new grouping of p e r s o n a l i ­
t i e s i s r e a l i z e d . Nothing i s a e s t h e t i c a l l y of more 
i n t e r e s t i n c h i l d r e n ' s p l a y than the f i r s t c a u t i o u s 
i n t r u s i o n i n the domain of i m i t a t i v e r e p r e s e n t a t i o n 
of t h i s impulse of i n v e n t i o n , t h i s d e s i r e f o r the new 
and f r e s h as d i s t i n c t from the o l d and customary. 

Des p i t e the q u a l i t i e s i n c h i l d r e n ' s p l a y shared by 

the a r t i s t - the sp o n t a n e i t y , s e l f - e x p r e s s i o n and s e l f -

r e a l i z a t i o n - S u l l y d i d not conceive p l a y as a r t i n the 

f u l l e s t sense. H i s reasons s u p p l i e d a h i n t as to why 

some l a t e r e d u c a t i o n i s t s should want to a p p r e c i a t e C h i l d 

Art and C h i l d Drama as a r t forms i n t h e i r own r i g h t : 

"The scenes he a c t s out ... a r e not produced as 
having o b j e c t i v e v a l u e , but r a t h e r as p r o v i d i n g him­
s e l f w i t h a new environment .... The i d e a of a 

J . S u l l y , op. c i t . , p. 32k. 
2 I b i d . , p. 325 
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c h i l d p l a y i n g as an a c t o r i s s a i d t o ' p l a y ' i n o r d e r 
t o d e l i g h t o t h e r s i s a c o n t r a d i c t i o n i n terms ... 
t h e p l e a s u r e o f a c h i l d i n what we c a l l ' d r a m a t i c 1 

m a k e - b e l i e v e i s w h o l l y i n d e p e n d e n t o f any a p p r e c i a t i n g 
eye. 

True a r t , i n S u l l y ' s t e r m s , was a s o c i a l phenomenon 

and perhaps he was s ^ l g g e s t i n g a d i s t i n c t i o n between drama 

as d r a m a t i c p l a y and drama as t h e a t r e , when he s a i d t h a t 

" t h e p l a y - i m p u l s e becomes t h e a r t - i m p u l s e ( s u p p o s i n g i t i s 

s t r o n g enough t o s u r v i v e t h e p l a y - y e a r s ) ... when i t 

becomes c o n s c i o u s o f i t s e l f as a power o f s h a p i n g semblan­

ces w h i c h s h a l l have v a l u e f o r o t h e r eyes o r e a r s , and 
2 

s n a i l b r i n g r e c o g n i t i o n and renown." 

The c o n n e c t i o n between p l a y and a r t has been an 

i m p o r t a n t i s s u e i n t w e n t i e t h c e n t u r y p s y c h o l o g y and educa­

t i o n . I n t h e F r e u d i a n v i e w a r t was seen as a c o n t i n u a t i o n 

and s u b s t i t u t e f o r t h e p l a y o f c h i l d r e n and a means whereby 

t h e a r t i s t a t t e m p t e d t o r e l a t e t h e i d e a t o r e a l i t y . I n 

some s c h o o l s - one t h i n k s p a r t i c u l a r l y o f p r o g r e s s i v e 

s c h o o l s i n t h i s c o u n t r y and t h e U n i t e d S t a t e s o i America 

d u r i n g t h e 1920s and 30s - t h e q u a l i t i e s o f p l a y were 

c h a n n e l l e d t o g i v e an e d u c a t i o n t h r o u g h t h e a r t s . I n 

t h i s r e s p e c t drama was an a s p e c t o f t h e t o t a l g r o w t h p r o ­

cess. Perhaps t h e most comprehensive e x p o s i t i o n o f t h e 

l i n k between a r t and p l a y i n t h i s sense was g i v e n by 

H e r b e r t Read, w r i t i n g n e a r l y f i f t y y e a r s a f t e r S u l l y : 

J . S u l l y , op. c i t . , p. 326. 
2 I b i d . , p. 327 
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" I t w i l l be f o u n d t h a t t h e v a r i e t i e s o f 
c h i l d r e n ' s p l a y a r e capable o f b e i n g c o - o r d i n a t e d 
and d e v e l o p e d i n f o u r d i r e c t i o n s , c o r r e s p o n d i n g t o 
th e f o u r b a s i c m e n t a l f u n c t i o n s , and t h a t when so 
de v e l o p e d , t h e p l a y a c t i v i t y n a t u r a l l y i n c o r p o r a t e s 
a l l t h e s u b j e c t s a p p r o p r i a t e t o t h e p r i m a r y phase o f 
e d u c a t i o n . 

From t h e a s p e c t o f f e e l i n g p l a y may be d e v e l o p e d 
by p e r s o n i f i c a t i o n and o b j e c t i v a t i o n t o w a r d s DRAMA. 

From t h e a s p e c t o f s e n s a t i o n p l a y may be 
de v e l o p e d by modes o f s e l f - e x p r e s s i o n t o w a r d s v i s u a l 
o r p l a s t i c DESIGN. 

From t h e a s p e c t o f i n t u i t i o n p l a y may be d e v e l o p e d 
by r h y t h m i c e x e r c i s e s t o w a r d s DANCE and MUSIC. 

From t h e a s p e c t o f t h o u g h t p l a y may be d e v e l o p e d 
by c o n s t r u c t i v e a c t i v i t i e s t o w a r d s CRAFT. 

These f o u r a s p e c t s o f development, DRAMA, DESIGN 
DANCE ( i n c l u d i n g MUSIC) and CRAFT, are t h e f o u r 
d i v i s i o n s i n t o w h i c h a p r i m a r y system o f e d u c a t i o n 
n a t u r a l l y f a l l s , b u t t o g e t h e r t h e y f o r m a u n i t y w h i c h 
i s t h e u n i t y o f h a r m o n i o u s l y d e v e l o p i n g p e r s o n a l i t y . " ^ -

Needless t o say, Read's concept was a t h e o r e t i c a l one 

bu t i t may w e l l be t h a t p a r t s o f i t were based on what he 
2 

had seen g o i n g on i n some Sc h o o l s . 

I n a d i s c u s s i o n o f t h e a s p e c t s o f development, Read 

a d m i t t e d t h a t h i s f o u r c a t e g o r i e s r e p r e s e n t e d m e r e l y a 
H. Read, E d u c a t i o n t h r o u g h A r t , pp. 223-224. 
I t i s i n t e r e s t i n g t o n o t i c e t h a t , i n a r e v i s e d e d i t i o n 
o f t h i s book, Read p a i d t r i b u t e t o t h e e d u c a t i o n t h r o u g h 
a r t s p r o v i d e d by A. R. Stone's s c h o o l i n Birmingham. 

Read p o i n t e d o u t t h a t h i s c l a s s i f i c a t i o n o f a e s t h e t i c 
e d u c a t i o n c o r r e s p o n d e d c l o s e l y w i t h t h e c l a s s i f i c a t i o n 
made by Edmond Holmes i n What i s and What m i g h t Be. 
Moreover, he sug g e s t e d t h a t Holmes was e l a b o r a t i n g on 
what John Dewey had p o s t u l a t e d . What Read f a i l e d t o 
m e n t i o n was t h a t Holmes was b a s i n g h i s c l a s s i f i c a t i o n 
v e r y c l o s e l y on t h e work he had seen a t a p a r t i c u l a r 
s c h o o l - t h a t o f H a r r i e t F i n l a y - J o h n s o n . 



f o r m a l c l a s s i f i c a t i o n and t h a t t h e r e was an o v e r l a p 

between some o f them; he i n s t a n c e d drama and dance. 

The i n t e r - r e l a t i o n s h i p o f drama, dance and music i s 

r e c e i v i n g i n c r e a s i n g a t t e n t i o n t o d a y , p a r t i c u l a r l y w i t h 

r e g a r d t o i t s i m p l i c a t i o n s f o r e m o t i o n a l development; t h e 

o b v i o u s m a n i f e s t a t i o n o f t h e i n t e r - r e l a t i o n s h i p i s i n 

dance drama. The i d e a i s n o t a new one: t h e b e n e f i c i a l 

e f f e c t s t o be o b t a i n e d f r o m music and movement were r e c o g -

by P l a t o . He saw t h a t " r h ythm and harmony p e n e t r a t e 

d e e p l y i n t o t h e mind and have a most p o w e r f u l e f f e c t on 

i t . " 1 At t h e t u r n o f t h e t w e n t i e t h c e n t u r y , S t a n l e y H a l l 

gave a d e a l o f c o n s i d e r a t i o n t o t h e motor e f f e c t s o f p l a y 

i n h i s r e c a p i t u l a t i o n t h e o r y a.id he t a l k e d o f t h e i n t u i t ­

i v e e f f e c t s o f r h y t h m i c movement on t h e a d o l e s c e n t : 

"(Dance) i s p e r h a p s , n o t e x c e p t i n g even music, 
t h e c o m p l e t e s t language o f t h e emotions ... R i g h t 
d a n c i n g can cadence t h e v e r y s o u l , g i v e n e r v o u s 
p o i s e and c o n t r o l , b r i n g harmony between b a s a l and 
f i n e r m u s c l e s , and a l s o between f e e l i n g and i n t e l l e c t , 
body and mind. 1 12 

S t a n l e y H a l l s u g g e s t e d t h a t dance m i g h t be u t i l i z e d 

i n t h e e d u c a t i o n o f t h e m e n t a l l y sub-normal. Subsequent 

developments p r o v e d him r i g h t . I n t h e l a r g e r e d u c a t i o n a l 

f i e l d , h i s i d e a s added w e i g h t t o t h e body o f o p i n i o n 

w h i c h p roposed t h a t t h e t r u e e d u c a t i o n o f t h e n o r m a l 

1 P l a t o , The R e p u b l i c , p. 1^2. 
o 

G. S t a n l e y H a l l , Adolescence Volume 1, p. 2lk. 
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i n d i v i d u a l l a y i n a l l - r o u n d g r o w t h by way o f s e l f -

e x p r e s s i o n . 

S e v e r a l t h e o r i e s o f p l a y have been f o r m u l a t e d i n 

terras o f e d u c a t i o n i n i t s n a r r o w e r sense: two o f t h e s e 

t h e o r i e s , C a l d w e l l Cook's P l a y Way and P e t e r Slade's 

C h i l d Drama, a r e d i s c u s s e d i n a n o t h e r s e c t i o n o f t h i s 

t h e s i s . B o t h o f t h e s e t h e o r i e s , w h i l e d r a w i n g on t h e 

work o f o t h e r s , a r e e s s e n t i a l l y p e r s o n a l s t a t e m e n t s . 

Joseph Lee's P l a y i n E d u c a t i o n (1915)» however, was v e r y 

much a r e i n t e r p r e t a t i o n , i n e d u c a t i o n a l t e r r a s , o f K a r l 

Groos' t h e o r y o f p l a y as a p r e p a r a t i o n f o r a d u l t l i f e . 

I t c o n t a i n e d a d e t a i l e d c o n s i d e r a t i o n o f t h e n a t u r e and 

purpose o f drama a t v a r i o u s s t a g e s o f a c h i l d ' s e d u c a t i o n 

as w e l l as t h r o w i n g some l i g h t on t h e q u e s t i o n o f r h y t h m 

and i t s i m p l i c a t i o n s f o r g r o w t h . 

I n s t a t i n g t h e f u n c t i o n o f p l a y , Lee t o o k up a 

F r o e b e l i a n p o s i t i o n : g r o w t h was seen i n t e r m s o f g r a d u a l 

u n f o l d i n g : 

"The f u n c t i o n o f p l a y i n g r o w t h i s , t h e n , t o 
r e a l i z e t h e p o t e n t i a l body, and t o supplement t h e 
i m p u l s e s w h i c h t h e m a j o r i n s t i n c t s g i v e i n g e n e r a l 
t e r m s by h a b i t s and r e f l e x e s making them e f f i c i e n t t o 
s p e c i f i c ends."1 

Lee concerned h i m s e l f w i t h t h e p e r i o d o f development 

f r o m b i r t h t o a r o u n d f o u r t e e n y e a r s and he o u t l i n e d f o u r 

J . Lee, P l a y i n E d u c a t i o n , p. 25. 
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main s t a g e s : t h e Baby Age (one t o t h r e e y e a r s ) ; t h e 

D r a m a t i c Age ( t h r e e t o s i x y e a r s ) ; t h e B i g I n j u n Age 

( s i x t o e l e v e n y e a r s ) ; and t h e Age o f L o y a l t y ( e l e v e n t o 

f o u r t e e n y e a r s ) . There was no q u e s t i o n o f a r i g o r o u s 

c a t e g o r i z a t i o n ; t h e ages shaded i n t o one a n o t h e r and 

o v e r l a p p e d . "The d r a m a t i c i m p u l s e , f o r i n s t a n c e , shows 

i t s e l f v e r y e a r l y and c o n t i n u e s , t h o u g h i n a s u b o r d i n a t e 

c a p a c i t y , u n t i l l o n g a f t e r i t s s p e c i a l p e r i o d - sometimes 

even beyond t h e f o u r t e e n t h year.""'" 

The i m p e r s o n a t i n g i m p u l s e w h i c h dominated t h e drama­

t i c age r e p r e s e n t e d t h e c h i l d ' s a t t e m p t t o u n d e r s t a n d h i s 

w o r l d e i t h e r d i r e c t l y o r t h r o u g h p l a y t h i n g s . I t was un­

l i k e d r a m a t i c s i n t h e a d u l t sense because t h e a c t o r was 

n o t t r y i n g t o communicate t o o t h e r p e o p l e what was pass­

i n g i n h i s mind. The d r a m a t i c p l a y o f a v e r y young c h i l d 

was a k i n d o f s t u d y i n w h i c h he p u t h i m s e l f i n s i d e t h e 

t h i n g he wanted t o know, " b e i n g i t , and s e e i n g how i t 

f e e l s . " H i s i m p e r s o n a t i o n h e l p e d h i s m e n t a l p r o c e s s e s : 

"The c h i l d ' s a c t i v e b o d i l y p r e s e n t a t i o n o f h i s 
e x p e r i e n c e , t h e n e c e s s i t y he i s under o f a c t i n g o u t 
i n t h e f l e s h h i s i n t u i t i o n s o f t h e i n n e r n a t u r e o f 
h i s w o r l d , i s due t o t h e f a c t t h a t i m a g i n a t i o n i s as 
y e t t o o weak t o s t a n d a l o n e . He does n o t f u l l y 
possess h i s m e n t a l image u n t i l he has g i v e n i t a 
b o d i l y f o r m . 

J . Lee, op. c i t . , pp. 65-66. 
2 

I b i d . , p. 110. 
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Lee was o f t h e o p i n i o n t h a t t h e c o n s t a n t p r a c t i c e o f 

i m p e r s o n a t i n g d u r i n g t h e i m p r e s s i o n a b l e y e a r s o f e a r l y 

c h i l d h o o d d e v e l o p e d s y m p a t h e t i c i n s i g h t , " t h e power t o 

see p e o p l e as t h e y r e a l l y a r e , t h e i n t u i t i v e sympathy t h a t 

sees w i t h a n o t h e r ' s eyes, f e e l s w i t h h i s n e r v e s , t h a t can 

r e a l i z e him n o t m e r e l y as a phenomenon o f sense, b u t a l s o 

as a f e e l i n g , s t r u g g l i n g human b e i n g , embodying a p u r p o s e , 

commanded by i d e a l s , s u b j e c t t o d e s p a i r and hope.""'' 

Because t h e c h i l d was so i m p r e s s i o n a b l e d u r i n g t h i s 

age t h e r e was g r e a t o p p o r t u n i t y f o r t h e t e a c h e r t o drama­

t i z e t h e c o n t e n t o f l e s s o n s ; a t t h e same t i m e i t was 

incumbent on t h e t e a c h e r t o a s c e r t a i n w h e t h e r t h e c h a r a c ­

t e r s i m p e r s o n a t e d and t h e scenes r e p r o d u c e d by c h i l d r e n 
2 

were " o f an e d i f y i n g s o r t . " A c r u c i a l t i m e when t h e 

t e a c h e r s h o u l d p r o v i d e e d i f y i n g models w i t h whom t h e 

c h i l d m i g h t i d e n t i f y o c c u r r e d a t t h e end o f t h e d r a m a t i c 

age. A t t h i s p e r i o d Lee sensed t h a t t h e c h i l d was o f t e n 

l o o k i n g f o r a p e r s o n a l i d e a l and t h e r e appeared " t h e f i r s t 

g l i m m e r i n g o f a c o n s c i o u s d e s i r e f o r l i f e i n t h e s p i r i t u a l 

sense." Two i m p o r t a n t a d j u n c t s i n t h i s p r o c e s s were 
J. Lee, op. c i t . , p. 116. 

2 I b i d . , p. 122. 
3 

I b i d . , p. 119. There i s a c e r t a i n c o r r e s p o n d e n c e , w i t h 
r e g a r d t o t h i s p e r i o d , between t h e v i e w s o f Lee and t h o s e 
o f P e t e r Slade. The l a t t e r was t o t a l k o f a "dawn o f 
a c e r t a i n s e r i o u s n e s s " o c c u r r i n g a r o u n d t h e age o f s i x 
o r seven. 
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r h y t h m and t h e r i n g game."*" Rhythm was a l l - p e r v a s i v e : 

t h e r e was r h y t h m i n n a t u r e arid i n human l i f e ; i t was 

a p p a r e n t i n t h e a c t i v i t i e s o f b a b i e s and was an e s s e n t i a l 

element i n a l l t h e a r t s . As f a r as t h e i n d i v i d u a l was 

con c e r n e d , r h y t h m r e p r e s e n t e d "an u l t i m a t e f a c t o f our 
2 

s p i r i t u a l make-up." At t h e same t i m e , however, i t 
e x i s t e d as a p o w e r f u l f o r c e o f s o c i a l f u s i o n : 

"Rhythm i s t h e s o c i a l a l c h e m i s t , who can f u s e 
i n d i v i d u a l minds and temperaments i n t o one substance 
i n obedience t o h i s s p e l l . " 3 

T h i s alchemy o f r h y t h m was p a r t i c u l a r l y a c t i v e i n 

c h i l d r e n ' s d r a m a t i c r i n g games where t h e r i n g i t s e l f sym­

b o l i z e d an awareness o f o t h e r s : 

"\ve f e e l and ca r e about t h e r i n g i t s e l f ... t h e 
r i n g i s now p a r t o f u s , as we o f i t ... i t i s an 
e x t e n s i o n o f o u r s e l v e s , a new p e r s o n a l i t y . " ^ 

D u r i n g t h e B i g I n j u n Age - a p e r i o d marked by b o i s ­

t e r o u s a c t i v i t y and a c o n c e r n f o r t h e r e a l - t h e 

i m p e r s o n a t i n g i m p u l s e showed i t s e l f i n what Lee c a l l e d 

" d r a m a t i c s p r o p e r . " The aim was no l o n g e r " t o r e a l i z e 
5 

an i d e a l t o y o u r s e l f b u t t o make i t v i s i b l e ; t o o t h e r s . " 

Lee c o n s i d e r e d d r a m a t i c s a v e r y p r a c t i c a b l e method o f 

r e a c h i n g t h e h e a r t o f l i t e r a t u r e . I n i t i a l l y , t h e i n f o r ­

mal approach was t h e most a p p r o p r i a t e one and " t h e f o r m 
A g a i n , one n o t i c e s some i n t e r e s t i n g s i m i l a r i t i e s between t h e v i e w s o f Lee and Slade. 

J. Lee, op. c i t . , p. 150 
I b i d . , p. 160. 
I b i d . , p. 139. 
I b i d . , p. 298. 

1 

2 

3 
k 

5 
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s h o u l d n e v e r go beyond t h e s p i r i t ; e x c e l l e n c e o f method 

s h o u l d w a i t upon t h e need o f an a c c u r a t e e x p r e s s i o n . " 

C h i l d r e n s h o u l d be r e s p o n s i b l e f o r p r o d u c i n g t h e i r own 

p l a y s w i t h t h e minimum o f g u i d a n c e ; t h e w e l l - d r i l l e d 

p erformance was t o be eschewed. 

Lee was i n no doubt t h a t t h e c h i l d ' s d r a m a t i c d e v e l o p ­

ment s h o u l d be c o n t i n u o u s . T h i s was v e r y i m p o r t a n t i n 

e a r l y a d o l e scence where, i f a gap was a l l o w e d t o e x i s t f o r 

any t i m e , a c h i l d m i g h t e a s i l y become s e l f - c o n s c i o u s and 

l o s e a v a l u a b l e means o f f r e e e x p r e s s i o n . D u r i n g t h e Age 

o f L o y a l t y , when t h e gang r e p r e s e n t e d a r e a l f o r c e o f 

s o c i a l u n i t y , t h e a t r i c a l s a c c o r d e d w e l l w i t h t h e h a l f -

r e a l and h a l f - s y m b o l i c q u a l i t y o f a g r e a t d e a l o f gang 

a c t i v i t y . A t t h i s age, g i r l s f o u n d drama p a r t i c u l a r l y 

c o n g e n i a l : 

" I n them e s p e c i a l l y s h o u l d be c u l t i v a t e d t h e 
h a b i t o f a c t i n g charades and l i t t l e dramas, g i v i n g 
d r a m a t i c s k e t c h e s o f p l a y s t h e y have seen, s t o r i e s 
t h e y have r e a d , h i s t o r i c a l scenes t h e y a r e i n t e r e s t e d 
i n . I n t e r e s t s h o u l d be centered upon showing t h e 
s t o r y t o t h e a u d i e n c e , n o t on showing o f f y o u r s e l f . 

S t a n l e y h a l l a l s o a g r e e d t h a t pubescent g i r l s were 

o f t e n adept a t a c t i n g , a l t h o u g h h i s reasons were none t o o 

f l a t t e r i n g t o t h e f e m a l e sex. He c o n s i d e r e d t h a t young 

g i r l s were a b l e t o a c q u i r e a c o n s i d e r a b l e r e p e r t o r y o f 

p a r t s because t h e i r n a t u r e s were so n e b u l o u s and unformed. 

J. Lee, op. c i t . , p. 399-
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Thus t h e y t e n d e d t o t h r o w t h e m s e l v e s i n t o a p a r t w h i c h 

m i g h t i n f l u e n c e t h e i r d a i l y l i f e f o r a w h i l e ; b u t j u s t as 

i t appeared t h a t t h e c h a r a c t e r i s t i c s o f t h i s p a r t were 

g o i n g t o have some permanent m o u l d i n g e f f e c t , t h e n t h e y 

s w i t c h e d r o l e s . S t a n l e y H a l l ' s suggested remedy was 

t h a t "a l a r g e and v a r i e d r e p e r t o r y o f good p a r t s i s 

needed f o r due o r i e n t a t i o n . " " * " 

The q u e s t i o n o f i d e n t i f y i n g w i t h w o r t h w h i l e models 

was, f o r S t a n l e y H a l l , an i m p o r t a n t a s p e c t o f drama's 

p a r t i n m o r a l e d u c a t i o n . He t h o u g h t t h a t drama a t 

i t s b e s t " r e p r e s e n t s m o r a l c o l l i s i o n s and t h e i r r e s u l t s , 

and i s a k i n d o f s o l u t i o n o f e t h i c a l problems w h i c h o f t e n 

b e s t t a k e s t h e p l a c e o f e x p e r i e n c e , t h e f e e s o f w h i c h a r e 
2 

h i g h . " He saw g r e a t p o s s i b i l i t i e s i n a n a t i o n a l system 

o f drama w h i c h w o u l d r e p r e s e n t a s c h o o l o f d o m e s t i c , 

c i v i c and p a t r i o t i c v i r t u e f o r y o u t h . The l a c k o f t h i s 

n a t i o n a l system p u t t h e onus on t h e s c h o o l s : i t was t h e 

r e a p o n s i b i l i t y o f e d u c a t i o n t o d e v e l o p f r o m t h e w o r l d ' s 

drama a canon o f t h e b e s t p l a y s "so e d i t e d as t o be most 

e f f e c t i v e , n o t p r i m a r i l y f o r a r t and l i t e r a t u r e b u t f o r 

m o r a l i t y , arid g i v i n g i t s v a r i o u s p a r t s such v a r y i n g 

degrees o f d r a m a t i c r e n d e r i n g ... as may be p r a c t i c a b l e t o 
G. S t a n l e y H a l l , E d u c a t i o n a l Problems, Volume I I , p. 9. 

G. S t a n l e y H a l l , A d o l e s c e n c e , Volume I I , p. 439• 
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f i t t h e a l l - d o m i n a n t n a t u r e and needs o f d i f f e r e n t a g e s . " 1 

E m o t i o n a l development t h r o u g h d r a m a t i c p l a y , espec­

i a l l y i n t h e case o f young c h i l d r e n , r e c e i v e d b o t h an 

i m p e t u s and c l a r i f i c a t i o n , f r o m t h e work o f d e p t h p s y c h o l o ­

g i s t s . The b e g i n n i n g o f t h e i n t e r n a t i o n a l r e c o g n i t i o n 

o f t h e p s y c h o a n a l y t i c movement has been p l a c e d d u r i n g t h e 

f i r s t decade o f t h e t w e n t i e t h c e n t u r y b u t , i n t h i s c o u n t r y , 

i t s main i n f l u e n c e seems t c have been f e l t i n t h e y e a r s 

f o l l o w i n g t h e f i r s t W o r l d War. The p s y c h o a n a l y s t s 

emphasized t h e i m p o r t a n c e o f t h e u n c o n s c i o u s i n o u r 
2 

m e n t a l l i v e s and p o i n t e d o u t how o u r b e h a v i o u r i s c o n s t a n t l y 

b e i n g i n f l u e n c e d by m o t i v e s o f w h i c h we a r e n o r m a l l y un­

aware. As t h e p e r i o d o f i n f a n c y was a f o r m a t i v e i n f l u e n c e 

i n p e r s o n a l i t y development, t h e d r a m a t i c p l a y o f a young 

c h i l d was o f t e n a r e f l e c t i o n o f h i s u n c o n s c i o u s i n s y m b o l i c 

f o r m . Through h i s d r a m a t i c p l a y a c h i l d a t t e m p t e d t o 

r e l a t e h i s u n c o n s c i o u s f a n t a s i e s t o t h e e x t e r n a l w o r l d and 

t h u s a d j u s t t o t h a t w o r l d and o t h e r s l i v i n g i n i t . 

Freud's e a r l y work had drawn a t t e n t i o n t o t h e 

c a t h a r t i c , e f f e c t o f p l a y : t h e c h i l d f r e e l y a c t e d o u t 

s i t u a t i o n s and e v e n t s w h i c h were c o n f u s i n g t o him. I n 
1 G. S t a n l e y H a l l , A d o l e s c e n c e , Volume I I , p. 442. 
2 

For Freud i t was a q u e s t i o n o f r e p r e s s e d e m o t i o n s ; f o r 
A d l e r u n v e r b a l i z e d a t t i t u d e s ; and f o r Jung u n r e a l i z e d 
p o t e n t i a l i t i e s . 
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1922 he f o r m u l a t e d h i s i d e a o f r e p e t i t i o n c o m p u l s i o n , a 

means by w h i c h c h i l d r e n a c t o u t p a s s i v e e x p e r i e n c e s i n 

o r d e r t o u n d e r s t a n d and m a s t e r them: 

"We see t h a t c h i l d r e n r e p e a t i n t h e i r p l a y 
e v e r y t h i n g t h a t has made a g r e a t i m p r e s s i o n on them 
i n a c t u a l l i f e , t h a t t h e y t h e r e b y a b r e a c t t h e 
s t r e n g t h o f t h e i m p r e s s i o n and so t o speak make them­
s e l v e s m a s t e r s o f t h e s i t u a t i o n . But on t h e o t h e r 
hand i t i s c l e a r enough t h a t a l l t h e i r p l a y i s 
i n f l u e n c e d by t h e dominant w i s h o f t h e i r t i m e o f 
l i f e : v i z t o be grown-up and t o be a b l e t o do what 
grown-up p e o p l e do. I t i s a l s o o b s e r v a b l e t h a t t h e 
u n p l e a s i n g c h a r a c t e r o f t h e e x p e r i e n c e does n o t 
always p r e v e n t i t s b e i n g u t i l i s e d as a game ... I n 
t h e p l a y o f c h i l d r e n we seem t o a r r i v e a t t h e con­
c l u s i o n t h a t t h e c h i l d r e p e a t s even t h e u n p l e a s a n t 
e x p e r i e n c e s because t h r o u g h h i s own a c t i v i t y he 
g a i n s a f a r more t h o r o u g h m a s t e r y o f t h e s t r o n g 
i m p r e s s i o n t h a n was p o s s i b l e by mere p a s s i v e e x p e r ­
i e n c e . Every f r e s h r e p e t i t i o n seems t o s t r e n g t h e n 
t h e m a s t e r y f o r w h i c h t h e c h i l d s t r i v e s . 

Two y e a r s b e f o r e Freud f o r m u l a t e d h i s i d e a s about t h e 

r e p e t i t i o n c o m p u l s i o n mechanism, Robinson sugge s t e d t h a t 

m a k e - b e l i e v e p l a y had a compensatory f u n c t i o n f o r t h e 

c h i l d i n much t h e same waty as t h e day-dream o r f a n t a s y : 

" I t i s h a r d l y n e c e s s a r y t o p o i n t o u t t h e impor­
t a n c e o f a r t i s t i c a p p r e c i a t i o n and p r o d u c t i o n f o r t h e 
compensatory l i f e o f c h i l d r e n . " 2 

T h i s was a p o i n t t a k e n up by Reaney i n h e r d i s c u s s i o n 

o f t h e c h i l d ' s d r a m a t i c p l a y : 

S. F r e u d , Beyond t h e P l e a s u r e P r i n c i p l e , q u o t e d i n 
M. L o w e n f e l d , op. c i t . , p. 35« 

E. S. Robinson i n The P s y c h o l o g i c a l Review (November 1920), 
p. 438. 
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"The f a n t a s y l i f e o f t h e l i t t l e c h i l d i s v e r y 
i n t e n s e ... Many o n l y c h i l d r e n have i m a g i n a r y p l a y ­
mates w h i l e o t h e r s g a i n t h e e x p e r i e n c e s t h e y miss i n 
r e a l l i f e by i n t r o d u c i n g them i n t o t h e i r f a n t a s y p l a y . 

Reaney r e c o g n i z e d t h a t t h i s t y p e o f p l a y needed g u i d ­

ance l e s t i t d e g e n e r a t e d i n t o a i m l e s s day-dreaming and 

h e r e i t was t h e r e s p o n s i b i l i t y o f p a r e n t and t e a c h e r t o 

"see t h a i t t h e i m a g i n a t i v e c o n t e n t o f e v e r y c h i l d ' s mind 
2 

i s e n r i c h e d by v a r i e d e x p e r i e n c e . " 

I t w o u l d be v e r y easy t o g e t bogged down i n psycho­

t h e r a p e u t i c methods w h i c h m i g h t seem t o have a l i m i t e d 

c o n n e c t i o n w i t h drama i n s c h o o l s . A l s o , i t m i g h t be 

a rgued t h a t t h e p s y c h o a n a l y s t s and p s y c h o t h e r a p i s t s were, 

f o r t h e most p a r t , d e a l i n g w i t h abnormal s u b j e c t s . A 

c o u n t e r - a r g u m e n t i s t h a t t h e d i f f e r e n c e between t h e abnor­

mal and n o r m a l s u b j e c t i s one o f degree and t h a t t h e 

b a s i c mechanisms and m o t i v a t i o n s a r e common t o b o t h . 

An u n d e r s t a n d i n g o f t h i s concept has s u r e l y been a key 

f a c t o r i n t h e r e a l i z a t i o n t h a t d r a m a t i c p l a y , as w e l l as 

b e i n g t h e r a p e u t i c i n t h e r e m e d i a l sense f o r t h e abnormal 

c h i l d , i s t h e r a p e u t i c i n t h e p r e v e n t i v e sense f o r t h e 

n o r m a l c h i l d . T h i s i d e a i s i n t e g r a l t o P e t e r Slade's 

n o t i o n o f C h i l d Drama: 
1 J . Reaney, The Place o f P l a y i n E d u c a t i o n , p. 3^. 

Reaney was on t h e s t a f f o f t h e Perse School f o r a t i m e 
and t h u s had f i r s t - h a n d e x p e r i e n c e o f C a l d w e l l Cook's 
P l a y Way. 

2 I b i d . , p. 35-
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"Now what I'm r e a l l y p l e a d i n g 1 f o r t h e n i s a 
v e r y s e r i o u s , c a l c u l a t e d , s c i e n t i f i c f o r m o f educa­
t i o n , based upon - d a r e I say i t now? - s o m e t h i n g 
l i k e t h i r t y o r f o r t y y e a r s o f v e r y c a r e f u l o b s e r v a ­
t i o n . We know a l i t t l e about t h e b e h a v i o u r p a t t e r n s 
now, o f man; and so many of us go t h r o u g h t h e s e 
p a t t e r n s . I t i s t h e development o f t h e p a t t e r n s o f 
n o r m a l i t y w h i c h i s n e c e s s a r y , so t h a t a b n o r m a l i t y 
doesn't even b e g i n t o creep i n . " l 

A t h e r a p e u t i c system h a v i n g some a f f i n i t i e s w i t h t h e 

p r o c e s s e s o f C h i l d Drama g e n e r a l l y - and drama-therapy 
2 

p a r t i c u l a r l y - was Dr. J., L. Moreno's Psychodrama. T h i s 
3 

was a t e c h n i q u e , d e v i s e d i n 1921, whereby a p a t i e n t a c t e d 

out h i s a n x i e t i e s d r a m a t i c a l l y ; he was h e l p e d i n t h i s 

p r o c e s s by o t h e r a c t o r s who r e p r e s e n t e d absentee persons 

as t h e y appeared i n t h e p r i v a t e w o r l d o f t h e p a t i e n t . A 

complete u n d e r s t a n d i n g o f t h e n a t u r e and r a t i o n a l e o f 

Psychodrama depends on a t h o r o u g h i n v e s t i g a t i o n o f Moreno's 

t h e o r y o f p e r s o n a l i t y . Such an i n v e s t i g a t i o n w o u l d be 

o u t o f p l a c e i n t h e p r e s e n t c o n t e x t and i t i s n o t made 

easy by t h e r a t h e r p r e t e n t i o u s p r o s e - s t y l e a d o p t e d by 

Moreno. E s s e n t i a l l y , Moreno's work i s based on t h e r o l e -

p l a y i n g undergone by t h e i n d i v i d u a l d u r i n g h i s development. 

Three i m p o r t a n t a s p e c t s o f t h e p s y c h o d r a m a t i c p r o c e s s 
P. S l a d e , C h i l d Drama and i t s V a l u e f o r E d u c a t i o n , p. 18. 

I t i s i n t e r e s t i n g t o n o t e t h a t t h e p s y c h o d r a m a t i c s t a g e 
i s c i r c u l a r and c o m p r i s e s v a r i o u s l e v e l s . 

Moreno's e a r l y work was done i n A u s t r i a b u t he moved t o 
t h e U n i t e d S t a t e s o f America i n t h e l a t e t w e n t i e s . 
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were c a t h a r s i s , i m p r o v i s a t i o n and s p o n t a n e i t y . The 

s o r t o f c a t h a r s i s a d v o c a t e d by Moreno was one a f f e c t i n g t h e 

a c t o r s i n t h e drama: i t was a p r i m a r y , a c t i v e c a t h a r s i s 

as c o n t r a s t e d w i t h t h e secondary, p a s s i v e c a t h a r s i s t h a t 

A r i s t o t l e e n v i s a g e d o c c u r r i n g t o t h e audience a t Greek 

p l a y s : 

"The problem has been, t h e r e f o r e , t o f i n d a 
medium w h i c h can t a k e c a r e o f t h e d i s e q u i l i b r a t i n g 
phenomena i n t h e most r e a l i s t i c f a s h i o n , b u t s t i l l 
o u t s i d e o f r e a l i t y ; a medium w h i c h i n c l u d e s a 
r e a l i z a t i o n as w e l l as a c a t h a r s i s f o r t h e body; 
a medium w h i c h makes c a t h a r s i s p o s s i b l e on t h e l e v e l 
o f speech; a medium w h i c h p r e p a r e s t h e way f o r 
c a t h a r s i s n o t o n l y w i t h i n an i n d i v i d u a l b u t a l s o 
between two, t h r e e , o r as many i n d i v i d u a l s as a r e 
i n t e r l o c k e d i n a l i f e - s i t u a t i o n ; a medium w h i c h 
opens up f o r c a t h a r s i s t h e w o r l d o f p h a n t a s i e s and 
u n r e a l r o l e s and r e l a t i o n s h i p s . " - ' -

A l l p s y c h o d r a m a t i c a c t i n g was spontaneous i m p r o v i s a ­

t i o n and i t r e p r e s e n t e d em a t t e m p t by t h e s u b j e c t t o 

r e s p o n d a d e q u a t e l y t o new s i t u a t i o n s : 

"Thus t h e response t o a n o v e l s i t u a t i o n 
r e q u i r e s a sense o f t i m i n g , an i m a g i n a t i o n f o r 
a p p r o p r i a t e n e s s , an o r i g i n a l i t y o f s e l f - p r o p e l l i n g 
i n e mergencies, f o r w h i c h a s p e c i a l ' s' f u n c t i o n 
must be made r e s p o n s i b l e . I t i s a p l a s t i c a d a p t a ­
t i o n s k i l l , a m o b i l i t y and f l e x i b i l i t y o f t h e s e l f , 
w h i c h i s i n d i s p e n s a b l e t o a r a p i d l y g r o w i n g o r g a n i s m 
i n a r a p i d l y c h a n g i n g e n v i r o n m e n t . " 2 

Moreno c o n s i d e r e d t h a t t h e 's' f a c t o r - s p o n t a n e i t y -

J. L. Moreno, Psychodrama Volume I , p. x i v . 
2 I b i d . , P. 93 
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c o u l d be t r a i n e d . I t was o f paramount i m p o r t a n c e t h a t 

i t s h o u l d be t r a i n e d i n an age where t h e i n d i v i d u a l had 

t o f i n d a " s t r a t e g y o f c r e a t i o n w h i c h escapes t h e 

t r e a c h e r y o f c o n s e r v a t i o n and t h e c o m p e t i t i o n o f t h e 

t h e l i b e r a t i o n o f t h e i n d i v i d u a l f r o m c l i c h e - r i d d e n r e s p o n ­

ses and t h e f a c i l i t a t i n g o f new d i m e n s i o n s o f p e r s o n a l i t y 

development i n t h e i n d i v i d u a l . 

I n t h e e d u c a t i o n a l s p h e r e , Moreno r e c o g n i z e d t h e 

p o s s i b i l i t i e s o f spontaneous i m p r o v i s a t i o n f o r b o t h 

p e r s o n a l i t y development and s u b j e c t - l e a r n i n g . I n t h e 

f i r s t , t h e c h i l d m i g h t be g i v e n t h e o p p o r t u n i t y t o i d e n ­

t i f y w i t h i d e a l character- models i n h i s d r a m a t i z a t i o n o r 

he m i g h t p l a y t h r o u g h some s o c i a l s i t u a t i o n s . The d i s ­

c u s s i o n s a f t e r t h e per f o r m a n c e s would range w i d e l y : 

"The c r i t i c i s m s range f r o m c o n s i d e r a t i o n o f t h e 
s i n c e r i t y o f t h e emotions d i s p l a y e d i n t h e s i t u a t i o n s 
t o t h e mannerisms, t h e knowledge o f t h e m a t e r i a l 
n a t u r e o f t h e s i t u a t i o n , t h e r e l a t i o n s h i p s t o t h e 
persons a c t i n g o p p o s i t e , t h e c h a r a c t e r i s t i c s o f 
c a r r i a g e , speech and f a c i a l e x p r e s s i o n . The 
s o c i a l and e s t h e t i c e f f e c t s o f t h e i n d i v i d u a l p e r ­
formance come t o t h e f r o n t and a r e e v a l u a t e d . Many 
t r a i t s w h i c h i n d i c a t e p e r s o n a l i t y d i f f i c u l t i e s one 
d i s c l o s e d : a n x i e t i e s , s t a g e f r i g h t , s t u t t e r i n g , 
f a n t a s t i c and u n r e a s o n a b l e a t t i t u d e s and so o n . " 2 

J. L. Moreno, op. c i t . , p. 46. 

r o b o t . " * The t r a i n i n g p r o c e s s was t w o f o l d : i t c o m p r i s e d 

2 I b i d p. 46. • > 
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I n t h e s u b j e c t - a r e a , Moreno i n s t a n c e d spontaneous 

d r a m a t i c work as a means o f l e a r n i n g a f o r e i g n l a n g u a g e : 

"The t r a i n i n g o f language t h r o u g h s p o n t a n e i t y 
t e c h n i q u e s r e q u i r e s t h a t p hrases t o be l e a r n e d 
e n t e r t h e mind o f t h e p u p i l when he i s i n t h e p r o c e s s 
o f a c t i n g , t h a t i s , i n a spontaneous s t a t e . I n 
consequence, when t h e p u p i l a t a l a t e r t i m e i s 
a g a i n i n a p r o c e s s o f a c t i n g , f o r i n s t a n c e , i n 
s o c i a l s i t u a t i o n s , t h e s e phrases w i l l r e c u r spon­
t a n e o u s l y . Since t h e use o f them began i n a c o u r s e 
o f a spontaneous a c t i v i t y , he i s a b l e t o use them 
a g a i n i n t h e manner o f spontaneous expression."- 1-

P l a y t h e o r i e s , o r any o t h e r t h e o r i e s , t e n d t o r e m a i n 

on a s p e c u l a t i v e p l a n e u n l e s s t h e y a r e p u t t o t h e p r a c t i c a l 

t e s t . The outcomes o f any p r a c t i c a l t e s t r e q u i r e a wide 

d i s s e m i n a t i o n i f t h e y are t o be o f g e n e r a l v a l u e . For 

t h e s e r e a s o n s , p i o n e e r s i n t h e f i e l d o f e d u c a t i o n a l drama 

such as H a r r i e t F i n l a y - J o h n s o n , Miss G i l p i n , C a l d w e l l Cook, 

P e t e r Slade and A. K. Stone became d o u b l y i m p o r t a n t . Not 

o n l y d i d t h e y p u t t h e d r a m a t i c i n s t i n c t t o u s e , as i t 

were, b u t a l s o t h e y r e c o r d e d t h e i r e x p e r i e n c e s f o r t h e 

b e n e f i t o f o t h e r s . O b v i o u s l y n o t a l l t h e t e a c h e r s u s i n g 

drama i n s c h o o l s were a b l e t o w r i t e o f t h e i r e x p e r i e n c e s 

and t h u s t h e w r i t i n g s o f n a t i o n a l f i g u r e s such as 

'£. G. A. Holmes, J . J . F i n d l a y and P. Nunn were i n f l u e n ­

t i a l d u r i n g t h e e a r l y p a r t o f t h e c e n t u r y . These were 

e d u c a t i o n i s t s i n c l o s e t o u c h w i t h s c h o o l s , s y m p a t h e t i c 

t o t h e new movement i n e d u c a t i o n and c o n s c i o u s o f t h e 

J . L. Moreno, op. c i t . , p. 13^. 



- 27 -

place t h a t drama had i n t h i s movement. 
Edmund Holmes was the Chief I n s p e c t o r f o r elementary 

education throughout the country towards the end o f the 
f i r s t decade of the t w e n t i e t h century. I n 1911 he wrote 
h i s most important work, What i s and What Might Be; t h i s 
contained an i n d i c t m e n t o f much of the contemporary educa­
t i o n a l system and a suggested model f o r improving i t . 
As we know, Holmes was g r e a t l y i n f l u e n c e d by H a r r i e t 
Finlay-Johnson's school i n Sussex which made a great use 
o f the dramatic method. 

The main p o i n t s i n Holmes' i n d i c t m e n t o f the c u r r e n t 
system were t h a t i t judged education by i t s measurable 
r e s u l t s and repressed the rhythmic s e l f - e x p r e s s i o n o f 
the c h i l d i n a t t e m p t i n g "to d r i l l h i s energies i n t o com­
p l e t e quiescence."^ Holmes saw a t r u e education i n 
F r o e b e l i a n terms: 

"The f u n c t i o n o f education, then, i s t o f o s t e r 
the growth o f the c h i l d ' s whole n a t u r e , o r , i n a 
word, of h i s s o u l . 
According t o Holmes, the education i n an i d e a l school 

was t o be based on the s i x i n s t i n c t i v e d e s i r e s o f the 
c h i l d ; the communicative i n s t i n c t , the dramatic i n s t i n c t , 
the a r t i s t i c i n s t i n c t , the musical i n s t i n c t , the i n q u i s i ­
t i v e i n s t i n c t , and the c o n s t r u c t i v e i n s t i n c t . The f i r s t 

E. G. A. Holmes, What i s and What Might Be, p. 48. 
2 I b i d . , p. 80. 
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two were bracketed t o g e t h e r as the sympathetic i n s t i n c t s 
l e a d i n g t o l o v e ; the t h i r d and f o u r t h as the a e s t h e t i c 
i n s t i n c t s l e a d i n g t o beauty; and the l a s t two as the 
s c i e n t i f i c i n s t i n c t s l e a d i n g t o t r u t h . 

W h i l s t d i s c u s s i n g the nature and p o t e n t i a l o f the 
dramatic i n s t i n c t , Holmes gave a general i n d i c a t i o n o f 
the extent of dramatic a c t i v i t y i n the elementary schools 
o f the day: 

" I n the o r d i n a r y elementary school a f a i r amount 
o f a c t i n g goes on i n the i n f a n t department, and an 
occasional attempt i s made, i n one o f the higher 
classes of the upper department, t o act a scene 
from Shakespeare or an episode i n E n g l i s h h i s t o r y . 
But d u r i n g the f i v e years or so o f school l i f e which 
i n t e r v e n e between the i n f a n t department and 1 standard 
V I ' , the dramatic i n s t i n c t i s as a r u l e e n t i r e l y 
n e glected; and the consequent outgrowth o f s e l f -
consciousness i n the c h i l d r e n i s too o f t e n a f a t a l 
o b s tacle t o the success of the spasmodic attempts 
at d r a m a t i z a t i o n which are made i n the higher classes. 
Holmes was i n no doubt t h a t young c h i l d r e n were born 

a c t o r s ; consequently, any school which took i n t o account 
the nature of childhood when f o r m u l a t i n g i t s scheme of 
education had t o f o s t e r the dramatic i n s t i n c t . I n t h i s 
way the play/work dichotomy no longer e x i s t e d . Drama­
t i z a t i o n became a v a l u a b l e means of v i t a l i z i n g s u b j e c t s 
i n the c u r r i c u l u m . H i s t o r y gained p a r t i c u l a r l y from 
t h i s method but i t was not alone: d r a m a t i z a t i o n o f t r a v e l 

E. G. A. Holmes, op. c i t . , p. 17^. 
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s t o r i e s awakened an i n t e r e s t i n geography; p l a y i n g a t 
shops made a r i t h m e t i c b o t h p r a c t i c a l and s t i m u l a t i n g ; 
nature study l e n t i t s e l f t o dramatic i l l u s t r a t i o n ; 
w h i l s t an i n t e r e s t i n l i t e r a t u r e was f o s t e r e d by the 
a c t i n g , w i t h improvised costumes, o f scenes and events 
from Shakespeare, Scott and Dickens. 

Holmes r e a l i z e d t h a t a t r u e approach t o dramatic 
work i n schools went beyond the v i t a l i z a t i o n o f aspects 
of the c u r r i c u l u m and had an i n f l u e n c e on the growth o f 
p e r s o n a l i t y . I t i s i n t h i s sense t h a t he saw the drama­
t i c i n s t i n c t as being •sympathetic'. I t was a means o f 
t r a i n i n g i m a g i n a t i v e sympathy and g i v i n g sympathetic 
i n s i g h t : 

"However rude and simple the h i s t r i o n i c e f f o r t s 
o f the c h i l d r e n may be, they are doing two t h i n g s 
f o r the a c t o r s . They are g i v i n g them a l i v i n g 
i n t e r e s t i n the v a r i o u s s u b j e c t s t h a t are dramatized ; 
and, by te a c h i n g them t o i d e n t i f y themselves, i f o n l y 
f o r a moment, w i t h o t h e r human beings, they are l e a d ­
i n g them i n t o the path o f t o l e r a n c e , of compassion, 
of c h a r i t y , o f sympathy, - the ever-widening path 
which makes at l a s t f o r N i r v a n i c oneness w i t h the 
One l i f e . 1 , 1 

This l a s t q u o t a t i o n , once again, shows holmes t o have 
been i n the F r o e b e l i a n t r a d i t i o n . I n a d d i t i o n , i t i n d i ­
cates a c l e a r r e c o g n i t i o n o f and b e l i e f i n the emotional 
process of i d e n t i f i c a t i o n . 

1 E . G. A. Holmes, op. c i t . , pp. 176-177. 
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The s p i r i t of t l i e new movement i n education, so 
f e r v e n t l y s t a t e d by Holmes, found communal expression i n 
a group c a l l e d the Conference of the New I d e a l s i n 
Education. Holmes appears t o have been the g u i d i n g 
l i g h t of the group which met f o r the f i r s t time i n 1915"*" 
and continued t o meet f o r some years a f t e r . Commenting 
on the o u t l o o k o f the group, S e l l e c k has s a i d : 

"They shared a b e l i e f t h a t education was a 
process o f growth or development, t h a t i t was best 
conducted w i t h the g r e a t e s t p o s s i b l e freedom, t h a t 
the teacher's t a s k was t o i n t e r f e r e as l i t t l e as 
p o s s i b l e w i t h the a c t i v i t i e s o f the p u p i l , t h a t the 
fundamental a t t i t u d e o f the educator was respect f o r 
the p u p i l ' s i n d i v i d u a l i t y . " 2 

This was an o u t l o o k conducive t o drama i n education. 
I t i s s i g n i f i c a n t , but not p a r t i c u l a r l y s u r p r i s i n g , t h a t 
the Conference o f New I d e a l s i n Education should, a f t e r a 
fexv years, f i n d i t s e l f d i s c u s s i n g the t o p i c o f 'Drama 
and Education. 1 

The f i r s t meeting o f the Conference o f New I d e a l s i n 
Education stemmed from a conference o f the Montessori 
Society h e l d at East Runton i n 191^. I t d e l i b e r a t e l y 
set out to i n c l u d e i n t e r e s t s wider than those o f the 
Montessorians. ( i t i s i n t e r e s t i n g t o note t h a t Holmes 
had made a r e p o r t f o r the Board of Education on the 
Montessori system - Board of Education, Education Pamphlet 
2k, 1912. I n an otherwise glowing r e p o r t o f the system, 
Holmes had r e g r e t t e d i t s n e g l e c t o f the dramatic and 
r h y t h m i c a l i n s t i n c t s o f childhood, which made f o r unhar-
monious and one-sided development.) I t i n c l u d e d 
I r o e b e l i a n s , Montessorians, Freudians and Dewey suppor­
t e r s ; among i t s committee members were Holmes, Homer 
Lane of the L i t t l e Commonwealth fame, S i r W i l l i a m Mather, 
Chairman of the Froebel I n s t i t u t e and A l b e r t Mansbridge 
r e p r e s e n t i n g the .. . L. A. 
i t . J. ¥ . S e l l e c k , op. c i t . , p. 217-
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J. J. F i n d l a y was a prominent member of the New 
I d e a l s group. Formerly a headmaster o f a C a r d i f f boys' 
school, he became Professor o f Education at Manchester i n 
1903. He was the c h i e f i n t e r p r e t e r , i n t h i s c o untry, o f 
John Dewey's work, e d i t i n g a s e l e c t i o n o f the l a t t e r * s 
essays as e a r l y as 1906. Dewey's i n f l u e n c e , however, 
does not appear to have been f e l t i n any marked degree i n 
t h i s country u n t i l the second decade of the century. 
Ivhen i t was f e l t , i t gave impetus t o the idea o f ' l e a r n i n g 
by doing' and provided p r a c t i c a l examples of ways i n which 
drama could be made a meaningful and i n t e g r a t i v e t o o l i n 
learning."'' I t also suggested t h a t drama was a means o f 
a c q u i r i n g experience. 

Findlay's own w r i t i n g fave due a t t e n t i o n t o the place 
of drama i n education. His r r i n c i p l e s o f Class Teaching, 
published i n 1902, supplements the p i c t u r e g i v e n by 
Holmes o f the extent t o which drama occurred i n schools 
at the beginning o f the century: 

"The drama plays a very small p a r t i n modern 
school l i f e . I t s u r v i v e s i n the Greek and L a t i n 
pla3 rs performed i n a few schools, and i t has been 
r e v i v e d i n the i m i t a t i v e games of the Kindergarten. 
The study o f Shakespeare as pursued i n our schools 
serves at l e a s t one purpose - i t enables the p u p i l t o 
r e a l i z e what might be done i f he were p e r m i t t e d t o 

F u r t h e r c o n s i d e r a t i o n i s given to Dewey's i n f l u e n c e i n 
the chapter on "Creative Dramatics i n the United States." 
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express i n act and speech the drama which he 'gets 
up' f o r an examiner. 
Despite a d m i t t i n g t h a t i m i t a t i o n was a spontaneous, 

unconscious d e l i g h t t o young c h i l d r e n and a conscious 
d e l i g h t t o the a d u l t , F i n d l a y was not prepared t o put 
drama i n the f r o n t rank o f school s u b j e c t s f o r the post-
i n f a n t stage. I t was one o f several a c t i v i t i e s -
comprised i n the general range of l i b e r a l c u l t u r e -

which e x i s t e d "both f o r sheer d e l i g h t and the p r a c t i c a l 
2 

enrichment o f experience." The p r a c t i c a l aspect was impor­
t a n t , otherwise the a c t i v i t i e s became mere l u x u r i e s which 
d i s t o r t e d the c h i l d ' s view o f l i f e : 

" I t i s w e l l , i t i s even necessary, they 
should s i n g and r e c i t e and a c t ; they can, s t i l l 
b e t t e r , be encouraged to c o n s t r u c t t h e i r own dramas 

the reform here advocated would not only 
r e l e g a t e such p u r s u i t s to the second pl a c e , but 
would improve the method by c a l l i n g at every t u r n 
f o r co-operative a c t i v i t y from the s c h o l a r s , w h i l e 
the teacher f a l l s i n t o the background and acts merely 
as a guide."3 
There i s no doubt t h a t the end o f the f i r s t World 

War brought w i t h i t a changed s o c i a l c l i m a t e i n t h i s 
country which consequently, has i t s e f f e c t on e d u c a t i o n a l 
d o c t r i n e s and methods. Caldwell Cook t a l k e d o f a 

1 J. J. F i n d l a y , P r i n c i p l e s of Class Teaching, p. 79 
2 

J. J. F i n d l a y , The School, p. 205 
I b i d . , pp. 213-214. 
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" s p i r i t u a l f r e s h e n i n g " which would show i t s e l f i n schools: 
by t h i s he meant a reform of method which would take i n t o 
account the p u p i l ' s i n d i v i d u a l i t y and h i s a c t i v e p a r t i c i p a ­
t i o n i n the l e a r n i n g - p r o c e s s . The " s p i r i t u a l f r e s h e n i n g " 
was evident i n Fisher's 1918 Education Act which demanded 
an a l l - r o u n d education f o r every c h i l d ; i t was evident 
too i n the personal views of the President o f the Board 
of Education r e g a r d i n g the importance of drama i n educa­
t i o n . 

Perhaps the new s p i r i t i n education r e c e i v e d i t s 
most s t r i k i n g expression i n Nunn's Education: I t s Data 
and F i r s t P r i n c i p l e s . Not o n l y d i d Nunn encourage the 
use o f drama and movement i n schools"'" b u t , i n h i s i n s i s ­
tence t h a t education should secure " f o r everyone the 
c o n d i t i o n s under which i n d i v i d u a l i t y i s most completely 

2 
developed" he was h e l p i n g t o draw a t t e n t i o n t o an atmos­
phere i n which e d u c a t i o n a l drama might p o s i t i v e l y f l o u r i s h . 
1 T. P. Nunn, Education: I t s Data and F i r s t P r i n c i p l e s , 

p. 8k. " I t leads s t r a i g h t t o the idea t h a t the 
s u b s t i t u t i o n o f dancing, eurhythmies and a c t i n g f o r 
some of the more f o r m a l p h y s i c a l exercises may not 
o n l y help the B r i t o n t o take h i s pleasures l e s s sadly, 
but m ay be the best way o f securia, f o r him mastery 
over the body." 

2 I b i d . , pp. 5-6. 
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PART 2 

THE REVIVAL OF THE THEATRE 

" I n the years before the war o f 191^-18, i t had 
been assumed t h a t the E n g l i s h t h e a t r e was a t the 
beginning o f an epoch o f a c t i v i t y unequalled since 
the d e c l i n e o f E l i z a b e t h a n drama. H i 

Considering t h a t drama played such an important 
p a r t i n the school and u n i v e r s i t y system o f i n s t r u c t i o n 
d u r i n g the r e i g n o f the f i r s t E l i z a b e t h , i t seems reason­
able t o assume t h a t the r e v i v a l o f the t h e a t r e d u r i n g the 
e a r l y years of the t w e n t i e t h century helped t o create a 
general c l i m a t e sympathetic towards drama i n schools. I n 
c e r t a i n areas i t may have had a more p a r t i c u l a r e f f e c t . 

I t i s d i f f i c u l t t o be pre c i s e about the beginning o f 
the t h e a t r e ' s r e v i v a l . The brea k i n g o f the monopoly o f 
the "patent" t h e a t r e s i n 1843 was an obvious f a c t o r i n 
the spread o f drama i f i t had l e s s d e s i r a b l e e f f e c t s on 

A. C. Ward, Twentieth Century L i t e r a t u r e , p. 126. 
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the standards maintained. The patronage o f Queen 
V i c t o r i a and Prince A l b e r t gave the stage increased s t a t u s 
and r e s p e c t a b i l i t y - symbolized i n the knighthood c o n f e r r e d 
on I r v i n g . Nor must i t be f o r g o t t e n t h a t the r o y a l c h i l ­
dren were encouraged t o act and appre c i a t e the t h e a t r e . 
However, the r e a l f i l l i p t o the t h e a t r e ' s cause came w i t h 
the emergence o f a new school o f d r a m a t i s t s who brought 
l i f e and i n t e l l i g e n c e t o the stage at the end o f the 
n i n e t e e n t h century. S o c i a l drama, or the p l a y of ideas 
as i t was sometimes c a l l e d , reached i t s apotheosis i n the 
work of Ibsen and Shaw. 

Shaw had a great deal t o say on the educative r o l e 
of the t h e a t r e , b e l i e v i n g i m p l i c i t l y t h a t drama should be 
used t o improve behaviour and morals by d e s t r o y i n g s t e r e o ­
typed concepts of l i f e . The contemporary t h e a t r e ought 
to be a " f a c t o r y o f thought, a prompter o f conscience, 

an e l u c i d a t o r o f s o c i a l conduct and a temple o f the 
Ascent o f Man. 

The emotions played an important p a r t i n the aesthe­
t i c experience: i t was f e e l i n g t h a t set a man t h i n k i n g 
and not thought t h a t set him f e e l i n g . I n Shaw's view 
t h i s concept made drama such an important method f o r 

G. B. Shaw, "The Author's Apology." Dramatic Opinions 
and Essays quoted i n L. Simon, Shaw on Education, p. 130. 



- 36 -

g i v i n g s p e c t a t o r s i n s i g h t : 
"1 am convinced t h a t f i n e a r t i s the s u b t l e s t , 

the most e f f e c t i v e means o f propaganda i n the w o r l d , 
excepting o n l y the example o f personal conduct; and 
I waive even t h i s e xception i n favour o f the a r t o f 
the stage because i t works by e x h i b i t i n g examples o f 
personal conduct made i n t e l l i g i b l e and moving t o 
crowds o f unobservant, u n r e f l e c t i n g people to whom 
r e a l l i f e means n o t h i n g . "•*-
Shaw was of the o p i n i o n t h a t a p r o p e r l y c u l t i v a t e d 

a e s t h e t i c education was a source o f growth, c r e a t i v e 
i m a g i n a t i o n and r e l i g i o u s experience; and a r t became a 
means o f s e l f - e x p r e s s i o n and s e l f - d i s c o v e r y . A t r u e 
education, as d i s t i n c t from t e c h n i c a l i n s t r x i c t i o n , com­
p r i s e d an education o f the f e e l i n g through the "appeal o f 
a c t u a l experiences to the senses." Thus i t f o l l o w e d t h a t 

" i n e d u c a t i o n a l i n s t i t u t i o n s appeals to the senses can 
2 

onl y take the form o f performances o f works o f a r t . " 
Amongst other t h i n g s t h i s meant p l e n t y of performances o f 
the best plays i n the school. 

I n h i s c a p a c i t y as a t h e a t r e c r i t i c , Shaw had some 
c a u s t i c remarks t o make about S i r Henry I r v i n g * s produc­
t i o n s o f Shakespeare. These were l a v i s h l y mounted behind 
the proscenium arch, smacked o f the grand, romantic manner 
of the n i n e t e e n t h century and f a i l e d t o take cognizance of 
G. Li. Shaw, Preface, Mrs. Warrens Pro f e s s i o n i n Plays 
Unpleasant, p. I 8 3 . 
From G. B. Shaw, The R e l i g i o n o f the P i a n o f o r t e , quoted 
i n L. Simon, op. c i t . , p. 179« I n 1913 Shaw d e l i v e r e d a 
l e c t u r e t o an audience o f teachers on "Music and Drama i n 
the Schools." 
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the s t y l e o f the p e r i o d i n which they were w r i t t e n . 
However, th e r e were other productions o f bhakespeare s t a r t ­
i n g j u s t before the t u r n o f the century which m e r i t e d 
Shaw's approval because they attempted t o r e i n t e r p r e t 
Shakespeare i n an E l i z a b e t h a n manner. I n 1895 the 
E l i z a b e t h a n Stage Society, under i t s founder and d i r e c t o r , 
W i l l i a m Poel, began a s e r i e s o f Shakespearian productions 
i n E l i z a b e t h a n costume and upon a p l a t f o r m stage. Refer­
r i n g to the Society's work, Shaw s a i d : 

"The more I see of these performances by the 
E l i z a b e t h a n Stage Society the more I am convinced 
t h a t t h e i r method of p r e s e n t i n g an E l i z a b e t h a n p l a y 
i s not only the r i g h t method f o r t h a t p a r t i c u l a r s o r t 
of p l a y , but t h a t any p l a y performed on a p l a t f o r m 
amidst the audience gets c l o s e r home to i t s hearers 
than when i t i s presented as a p i c t u r e framed by 
a proscenium."^ 
The work of Poel was symptomatic of two movements 

w i t h i n the t h e a t r e which had p o s s i b l e i m p l i c a t i o n s f o r 
schooi drama. A renewal of B r i t i s h p r i d e i n the plays 
of i t s g r e a t e s t d r a m a t i s t showed i n the emergence of numer­
ous Shakespeare a s s o c i a t i o n s and s o c i e t i e s and the clamour 
f o r a Shakespeare N a t i o n a l Theatre. The Shakespeare Day 
Committee hoped t h a t A p r i l 2 3 r d might become a c u l m i n a t i n g 
p o i n t o f the year's work i n a school's study o f Shakespeare. 
I n 1917J t e n thousand New York scnools j o i n e d i n a 

^ Quoted i n P. A. Coggin, Drama and Education, p. 246. 
A d e s c r i p t i o n of the E l i z a b e t h a n Stage Society's work 
was g i v e n i n Poel's own book: Shakespeare i n the 
Theatre ( 1 9 1 3 ) . 
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commemoration w i t h B r i t i s h schools and some p u b l i c 
schools, such as the C i t y o f London School, set aside a 
s p e c i a l day f o r the p r e s e n t a t i o n o f scenes from 
Shakespeare. Caldwell Cook paid t r i b u t e t o the work o f 
Poel and others who were producing Shakespeare i n a c o r r ­
ect s t y l e : the "%mmery" at the Perse School i n d i c a t e d 
t h a t he was not merely paying l i p - s e r v i c e . ' 1 ' The Report 
of The Teaching o f E n g l i s h i n England ( l 9 2 l ) t a l k e d o f the 
performances of Shakespeare i n secondary schools: 

"Such performances have t h e i r i n e v i t a b l e s h o r t ­
comings, but t h e i r s p i r i t i s sound, and we have had 
abundant testimony t o t h e i r value as a means o f 
e d u c a t i o n . " 2 

The Report recognized the value t h a t some knowledge 
of E l i z a b e t h a n Stage c o n d i t i o n s had f o r classroom study 
of Shakespeare: 

"A very b r i e f sketch o f the E l i z a b e t h a n p l a y ­
house and the c o n d i t i o n s o f performance might w e l l 
precede the r e a d i n g o f the f i r s t p l a y . I t would 
be an a d d i t i o n a l advantage i f a model o f the 
Shakespearian t h e a t r e could be e x h i b i t e d i n the 
school."3 

A second sense i n which Poel's work might be regarded 
as having been symptomatic o f a movement i n the t h e a t r e was 

I n the 1 9 ^ 0 s Ronald Watkins argued t h a t o n l y by p r e s e n t i n g 
Shakespearian plays i n t h e i r o r i g i n a l stage c o n d i t i o n s 
could t h e i r f u l l e f f e c t be r e a l i z e d . Consequently, the 
speech h a l l a t Harrow was converted i n t o an exact r e p r o ­
d u c t i o n i n s t r u c t u r e and measureriients o f the Globe Theatre. 
The Teaching o f E n g l i s h i n England, paragraph 289. 
I b i d . , paragraph 287. 
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i n i t s r e f u s a l to be hide-bound by the conventions o f the 
V i c t o r i a n stage w i t h i t s proscenium arch and box s e t . 
An i n t e r e s t i n g outcome o f Poel's c r e a t i v e i n t e r p r e t a t i o n 
o f Shakespeare was the general p o i n t n o t i c e d by Shaw: 
t h a t the bond between a c t o r and audience was strengthened 
when the former acted among the audience. Various d i r e c ­
t o r s used t h i s concept i n t h e i r t h e a t r e s . Nugent Monck 1s 
Maddermarket Theatre at Norwich had an apron stage; 
w h i l e , i n the t w e n t i e s , Terence Gray experimented w i t h 
arena productions at the F e s t i v a l Theatre, Cambridge. 
The r e l a t i o n s h i p between arena t h e a t r e and C h i l d Drama as 
p o s t u l a t e d by Peter Slade i s i n t e r e s t i n g . I t would be 
going too f a r t o suggest t h a t the development o f arena 
t h e a t r e had a profound e f f e c t on the development of drama 
i n education except, perhaps, i n i s o l a t e d cases. What 
does seem to have happened i s t h a t t h e r e has been a 
p a r a l l e l development i n both t h e a t r i c a l and e d u c a t i o n a l 
spheres. The doing-away w i t h the proscenium arch allowed 
f o r g r e a t e r freedom o f p r e s e n t a t i o n i n the t h e a t r e ; i n 
education i t s removal f a c i l i t a t e d the n a t u r a l shape o f a 
young- c h i l d ' s a c t i n g and prevented p o s s i b l e dangers i n a 
too conscious attempt at a c t i n g to an audience by the o l d e r 
c h i l d . Coggin has suggested t h a t many schools might have 
a r r i v e d a t arena s t a g i n g q u i t e by chance: 
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" I n schools, the growth o f the arena has been 
p a r t l y f o r t u i t o u s . Few schools are equipped w i t h a 
r e g u l a r proscenium stage and b> p l a y i n g i n the round 
many schools soon found t h e r e was a v i r t u e i n t h i s 
n e c e s s i t y . 
Another area i n which t h e r e has been an i n t e r e s t i n g 

p a r a l l e l development i n both the t h e a t r e and education i s 
i n the use of i m p r o v i s a t i o n . I m p r o v i s a t i o n has had a 
lon g t r a d i t i o n i n the t h e a t r e , reaching h e i g h t s i n the 
I t a l i a n Commedia d e l l ' A r t e of the s i x t e e n t h century. 
At the beginning of the present century i t was, of course, 
used e x t e n s i v e l y by St a n i s l a v s k y and the Moscow A r t 
Theatre as a way o f t r a i n i n g young a c t o r s and i n the 
c r e a t i v e i n t e r p r e t a t i o n o f pl a y s . The D.E.S. Survey on 
Drama ( 1 9 6 7 ) has suggested t h a t the " l i n e s on which 
ed u c a t i o n a l drama has been developing seem to owe a good 

2 

deal i n t h e i r o r i g i n t o the work o f St a n i s l a v s k y . " 
However, i t must be remembered t h a t t r a n s l a t i o n s o f the 
Russian's w r i t i n g s were comparatively l a t e i n reaching 
t h i s country. Although S t a n i s l a v s k y ' s i n f l u e n c e has had 
an e f f e c t on education drama, i t seems l i k e l y t h a t e a r l y 
uses o f i m p r o v i s a t i o n i n schools were merely an extension 
of the young c h i l d ' s spontaneous dramatic p l a y and were 
a r r i v e d a t u n i l a t e r a l l y by progressive teachers who 
P. A. Goggin, op. c i t . , p. 247. 

2 
D.E.S. Education Survey 2, p. 35. 
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wished to give o u t l e t t o t h e i r p u p i l s * c r e a t i v e poten­
t i a l i t i e s . I n t e r e s t i n g l y enough, the f i r s t B r i t i s h work 
which discussed i m p r o v i s a t i o n i n any d e t a i l came n e i t h e r 
from a theatre-person nor an e d u c a t i o n i s t i n the s t r i c t 
sense of the t e r m s . 1 Robert Newton found t h a t young 
c h i l d r e n were not the o n l y ones t o f i n d the p r i n t e d p l a y 
an i n h i b i t i n g approach t o dramatic work. Newton made 
great use of i m p r o v i s a t i o n i n h i s S o c i a l Service work w i t h 
the unemployed d u r i n g the dark days of the depression. 
He found t h a t i t taught p l a y e r s t o consider t h e i r dramatic 
m a t e r i a l i n terms o f the t h e a t r e as w e l l as i n terms o f 
everyday l i f e . I m p r o v i s a t i o n encouraged i n d i v i d u a l i n v e n ­
t i o n and freshness. While enumerating other values o f 
t h i s medium, Newton acknowledged i t s p o s s i b i l i t i e s f o r 
the schools: 

" I m p r o v i s a t i o n i s a great help t o the a c t o r , 
because i t shows him how t o express h i s l a t e n t powers 
f u l l y and w i t h i m a g i n a t i o n ; i t helps him t o break 
down a self-consciousness which the a r t i f i c i a l i t i e s 
o f a c i v i l i z e d l i f e have f o r c e d on him. Once, a f t e r 
a l e c t u r e on i m p r o v i s a t i o n , an unemployed miner sa i d 
t o me: 'Have you ever watched c h i l d r e n playing? 
They're the best i m p r o v i s e r s i n the w o r l d . ' Today 
e d u c a t i o n i s t s , by r e a l i z i n g the importance of emotional 
and i m a g i n a t i v e education, are beginning t o understand 
the i m p l i c a t i o n contained i n h i s words, 

Although Newton d i d do a l i t t l e imDrovised work i n a 
primary school during 19^0. 
R. G. Newton, A c t i n g Improvised, pp. kl-k2. 
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The q u o t a t i o n p r e f a c i n g t h i s chapter i m p l i e s t h a t 
the hopes h e l d out f o r the E n g l i s h t h e a t r e p r i o r t o the 
f i r s t World War were not f u l f i l l e d subsequently. I n one 
sense t h i s i s t r u e . Before the war serious t h e a t r e i n 
the shape of Shaw, Galsworthy and G r a n v i l l e Barker was 
much i n evidence on the London stage w h i l e a chain o f 
r e p e r t o r y t h e a t r e s o u t s i d e London helped b r i n g about 
d e c e n t r a l i z a t i o n of the drama."'' During the war, however, 
the commercial t h e a t r e s u p p l i e d a d i e t o f l i g h t e n t e r t a i n ­
ment f o r a war-weary n a t i o n and "much of t h i s f a i r g r o u n d 
atmosphere remained i n the West End t h e a t r e a f t e r the war 

2 

ended." 
I f the immediate post-war years saw a d e c l i n e i n the 

p r o f e s s i o n a l commercial t h e a t r e , they witnessed, as a 
counter-balance, a tremendous growth of i n t e r e s t i n the 
amateur and r e p e r t o r y movement and an i n c r e a s i n g apprecia­
t i o n o f drama's p o s s i b i l i t i e s as an instrument o f education. 
The amateur movement f l o u r i s h e d i n the t w e n t i e s and t h i r t i e s 

Two important r e p e r t o r y t h e a t r e s i n the e a r l y years o f 
the century were the Gaiety Theatre i n Manchester and the 
Abbey Theatre, D u b l i n . The f i r s t was noted f o r the 
development o f r e g i o n a l drama and the second f o r the 
p r e s e n t a t i o n o f the p o e t i c plays of Yeats, Lady Gregory 
and Synge. The I r i s h plays were sometimes suggested as 
v i a b l e a l t e r n a t i v e s t o Shakespeare and the c l a s s i c s f o r 
school productions d u r i n g the t w e n t i e s and e a r l y t h i r t i e s . 
11. Hunt, The L i v e Theatre, p. 133 • 
Some idea of the extent t o which drama f l o u r i s h e d might be gauged from the increased response over the years by amateur s o c i e t i e s t o the Community Drama F e s t i v a l i n i t i a ­t e d by the B r i t i s h Drama League i n 1927. I n t h a t year th e r e were 107 e n t r i e s w h i l e i n 1934 t h e r e were n e a r l y 900 
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and o b v i o u s l y i n f l u e n c e d t h e s c h o o l s , b o t h i n p o p u l a r i z i n g 

drama g e n e r a l l y and i n g i v i n g p r a c t i c a l d r a m a t i c e x p e r i e n c e 

to t e a c h e r s . The c a u s e o f drama was c o n s i d e r a b l y e n h a n c e d 

by o r g a n i z a t i o n s s u c h a s The A r t s League o f S e r v i c e f o u n ­

ded i n 1919 and The B r i t i s h Drama L e a g u e , 1 a l s o f o u n d ed i n 

1919» The f i n a n c i a l a s s i s t a n c e a d m i n i s t e r e d by t h e 

C a r n e g i e T r u s t was a n o t h e r i m p o r t a n t f a c t o r i n t h e growth 

o f drama between t h e two World Wars. 

Such was t h e i n t e r e s t i n drama on t h e p a r t o f e d u c a ­

t i o n a l b o d i e s and o t h e r s o c i e t i e s a f t e r t h e f i r s t World 

War t h a t t h e B o a r d o f E d u c a t i o n had a committee p r e p a r e a 

R e p o r t on The Drama i n A d u l t E d u c a t i o n . The R e p o r t , 

i s s u e d i n 1926, had much to s a y about t h e e d u c a t i o n a l r o l e 

o f drama. I n a summary o f t h e c l a i m s made by w i t n e s s e s 

and e n d o r s e d by t h e R e p o r t , i t was s t a t e d t h a t : 

( a ) "Drama i s a c o m p o s i t e a r t , r e q u i r i n g f o r i t s 
f u l l e x p r e s s i o n and p e r f e c t i o n an u n d e r s t a n d i n g 
o f , and p r o f i c i e n c y i n o t h e r a r t s . 

( b ) Drama i s a t once a most v i v i d and most s u b t l e 
a r t i s t i c medium, and i s t h e r e f o r e a p o w e r f u l 
i n s t r u m e n t f o r t h e c o n v e y a n c e o f i d e a s . 

( c ) I n c o n s e q u e n c e , drama c a n be u n d e r r i g h t con­
d i t i o n s a most p o t e n t i n s t r u m e n t o f m o r a l , a r t i s ­
t i c and i n t e l l e c t u a l p r o g r e s s , and u n d e r wrong 

I n i t s e a r l y y e a r s , t h e League seems t o have been more 
c l o s e l y i d e n t i f i e d w i t h s c h o o l and u n i v e r s i t y drama 
t h a n i t i s now. At i t s i n c e p t i o n i t formed e i g h t sub­
c o m m i t t e e s , one o f w h i c h d e a l t w i t h Drama i n E d u c a t i o n ; 
and, o f c o u r s e , t h e League o r g a n i z e d t h e 1920 c o n f e r ­
ence w h i c h t o o k " N a t i o n a l E d u c a t i o n i n and t h r o u g h t h e 
Drama" a s i t s theme. 
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c o n d i t i o n s an e q u a l l y p o t e n t i n s t r u m e n t o f 
m o r a l a r t i s t i c and i n t e l l e c t u a l d e g r a d a t i o n . " 

Some o f t h e i n d i v i d u a l w i t n e s s e s made s p e c i f i c r e f e r ­

e n c e s to t h e p o s i t i o n o f drama i n s c h o o l s . M i s s M a r j o r i e 

West o f t h e Workers' E d u c a t i o n a l A s s o c i a t i o n t a l k e d o f 

t h e v a l u e o f a c t i n g i n a good p l a y : i t had t h e c a p a c i t y 

"to w i d e n t h e s y m p a t h i e s and e l e v a t e t h e e m o t i o n a l s i d e o f 
2 

l i f e . " I n a d d i t i o n , i t n e c e s s i t a t e d t h e t r a i n i n g o f t h e 

whole main: 
" I t o b l i g e s him t o l e a r n t o s p e a k c l e a r l y and 

r h y t h m i c a l l y , to u s e h i s v o i c e m u s i c a l l y and e x p r e s ­
s i v e l y , t o t e a c h h i s body t o move and s t a n d w i t h 
g r a c e and d i g n i t y . " J 

M i s s West s u g g e s t e d t h a t " w i t h c h i l d r e n the poiver 

and v a l u e o f t h e d r a m a t i c a r t a s an i n s t r u m e n t o f e d u c a -
k 

t i o n i s now become a common-place." T h i s a s s e r t i o n 

r e c e i v e d some c o r r o b o r a t i o n from t h e c o m p i l e r s o f t h e 

R e p o r t who m e n t i o n e d " t h e w i d e s p r e a d development o f drama 

a s an e d u c a t i o n a l a c t i v i t y i n e l e m e n t a r y , s e c o n d a r y and 
5 

o t h e r s c h o o l s i n r e c e n t y e a r s . " The London County 
The Drama i n A d u l t E d u c a t i o n , p a r a g r a p h 18 

2 

I b i d . , p a r a g r a p h 217. 

I b i d . , p a r a g r a p h 219-
4 

I b i d . , p a r a g r a p h 217. 
e 

The Drama i n A d u l t E d u c a t i o n , p a r a g r a p h 248. 
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C o u n c i l was i n s t a n c e d a s an a u t h o r i t y w h i c h had done much 

to e n c o u r a g e t h e s p r e a d o f drama i n i t s e d u c a t i o n a l i n s t i ­

t u t i o n s . M e n t i o n was made o f t h e s p e c i a l p e r f o r m a n c e s 

a t t h e O l d V i c f o r c h i l d r e n from s c h o o l s , t h e p r o d u c t i o n 

o f p l a y s a t t h e C o u n c i l ' s t r a i n i n g c o l l e g e s and t h e l e c ­

t u r e s g i v e n t o t h e A u t h o r i t y ' s t e a c h e r s by p r o m i n e n t 

p e o p l e i n t h e t h e a t r e . The i n t e g r a t i v e q u a l i t y o f drama 

m e r i t e d a s p e c i a l r e f e r e n c e : t h e r e l a t i o n b etween d r a m a t i c 

p e r f o r m a n c e s and t h e t e a c h i n g o f t h e a l l i e d a r t s s u c h a s 

p a i n t i n g , h a n d i c r a f t , m u s i c and d a n c i n g was p a r t i c u l a r l y 

c l o s e i n t h e t r a i n i n g c o l l e g e s and s e c o n d a r y s c h o o l s . 

T h i s , i n t u r n , drew a t t e n t i o n t o a n o t h e r b e n e f i t c o n f e r r e d 

by drama: i t a s k e d f o r so much c o - o p e r a t i v e e f f o r t . 

A most i n t e r e s t i n g m a n i f e s t a t i o n o f t h e London Co u n t y 

C o u n c i l ' s a p p r o v a l o f drama i n i t s s c h o o l s was t h e t r a i n i n g 

i t p r o v i d e d f o r t e a c h e r s . The Mary Ward E d u c a t i o n S e t t l e ­

ment s t a r t e d a n e x p e r i m e n t a l c o u r s e o f l e c t u r e s and p r a c t i c a l 

work f o r e l e m e n t a r y t e a c h e r s i n t h e Borough o f S t . Pancras."*" 

The i n f l u e n t i a l n a t u r e o f t h e Newbolt Committee R e p o r t on 
The T e a c h i n g o f E n g l i s h i n E n g l a n d ( 1 9 2 1 ) c a n be s e e n i n 
t h e o p e n i n g words o f an a c c o u n t by t h e Mary Ward S e t t l e m e n t 
o f t h e r e a s o n s why i t s t a r t e d t r a i n i n g t e a c h e r s i n d r a m a t i c 
work. The A c c o u n t i s q u o t e d i n The Drama i n A d u l t E d u c a ­
t i o n , p a r a g r a p h 238: ,M,vhen t h e r e p o r t o f t h e Committee on 
t h e T e a c h i n g o f E n g l i s h i n t h e S c h o o l s was p u b l i s h e d , i n 
w h i c h d r a m a t i c work became p r a c t i c a l l y c o m p u l s o r y f o r a l l 
t e a c h e r s o f E n g l i s h s u b j e c t s , i t was i m m e d i a t e l y r e a l i z e d 
h e r e t h a t t h e r e w ould be v e r y many t e a c h e r s e s p e c i a l l y 
i n t h e e l e m e n t a r y s c h o o l s , who would have n e x t t o no 
knowledge o f t h i s s u b j e c t . " 
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Such was t h e e n t h u s i a s m f o r t h i s c o u r s e t h a t s p e c i a l 

c l a s s e s were formed f o r i n s t r u c t i o n i n v a r i o u s a s p e c t s o f 

drama: 

" I n s t r u c t i o n i s a v a i l a b l e i n E l o c u t i o n , A c t i n g , 
P l a y - W r i t i n g and D r a m a t i z a t i o n , i ' l a y - P r o d u c i n g , S t a g e 
C r a f t , D a n c i n g , F e n c i n g , e t c . , ar^d t h e r e i s a s e r i e s 
o f D e m o n s t r a t i o n C l a s s e s w i t h c h i l d r e n . T h e s e 
C l a s s e s a r e a r r a n g e d a t a t i m e s p e c i a l l y s u i t e d t o 
t e a c h e r s a l r e a d y engaged i n t e a c h i n g whenever p o s s ­
i b l e and a r e v e r y l a r g e l y p a t r o n i s e d by t e a c h e r s 
from b o t h e l e m e n t a r y and s e c o n d a r y s c h o o l s . " 1 

The R e p o r t , i n c o n g r a t u l a t i n g t h e London County 

C o u n c i l , m e n t i o n e d two o t h e r A u t h o r i t i e s - M i d d l e s e x and 

Cambridge - who were e n c o u r a g i n g drama i n e d u c a t i o n a t 

t h e t i m e . Of some s i g n i f i c a n c e were t h e R e p o r t ' s s u g g e s ­

t i o n s a s t o t h e m e a s u r e s t h a t might be t a k e n by a l l L o c a l 

E d u c a t i o n A u t h o r i t i e s i n f u r t h e r i n g e d u c a t i o n t h r o u g h 

drama. The m e a s u r e s had b e e n shown to be p r a c t i c a b l e 

by t h e London C o u n c i l . 

The r e a d i n g and a c t i n g o f p l a y s were t o be e n c o u r a g e d 

i n a l l s c h o o l s and v i s i t s t o t h e t h e a t r e s to be f a c i l i t a ­

t e d . Where a l o c a l t h e a t r e d i d n o t p r o v i d e p e r f o r m a n c e s 

o f c l a s s i c a l and o t h e r p l a y s c o n n e c t e d w i t h a p a r t i c u l a r 

c o u r s e o f s t u d y , t h e n t h e r e s h o u l d be some s p o n s o r e d c o ­

o p e r a t i o n between s c h o o l s and a mateur d r a m a t i c s o c i e t i e s . 

When new s c h o o l s were b e i n g b u i l t some c o n s i d e r a t i o n was 

t o be g i v e n to t h e d e s i g n i n g o f h a l l s so t h a t t h e p r o d u c t i o n 

The Drama i n A d u l t E d u c a t i o n , p a r a g r a p h 2k0. 
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o f p l a y s c o u l d t a k e p l a c e i n them. L o c a l E d u c a t i o n 
A u t h o r i t i e s s h o u l d p r o v i d e s p e c i a l c o u r s e s and summer 
s c h o o l s f o r t e a c h e r s and an a u t h o r i t y "might f i n d i t 
d e s i r a b l e t o have on i t s s t a f f a D i r e c t o r o f d r a m a t i c 
s t u d i e s t o g i v e c o u r s e s i n t h e v a r i o u s s u b j e c t s a n c i l l a r y 
t o p l a y p r o d u c t i o n and t o s u p e r v i s e t h e d r a m a t i c work i n 
t h e s c h o o l s and e v e n i n g i n s t i t u t e s g e n e r a l l y . " L a s t l y , 
L o c a l A u t h o r i t i e s s h o u l d a l l o w t e a c h e r s secondment t o 
a t t e n d f u l l - t i m e a t s c h o o l s o f D r a m a t i c A r t s u c h a s t h o s e 
t h a t had been r e c e n t l y r e c o g n i z e d i n London f o r t h e p u r ­
p o s e s o f t h e London U n i v e r s i t y Diploma. 

I t h a s t o be a d m i t t e d t h a t most a u t h o r i t i e s were a l o w 

to t a k e up t h e s u g g e s t i o n s o f t h e R e p o r t ; a t t h e same 

t i m e , t h e f a c t t h a t s u c h s u g g e s t i o n s c o u l d be made i n d i ­

c a t e s t h a t drama had once a g a i n a c h i e v e d r e s p e c t a b i l i t y 

and r e s p o n s i b i l i t y i n a d d i t i o n t o p o p u l a r i t y . 
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CHAPTER I I 

TWO EARLY CONFERENCES 

DEALING WITH DRAMA AND EDUCATION 

INTRODUCTION 

The p o s s i b l e p a r t t h a t drama had t o p l a y i n e d u c a t i o n 

had a r o u s e d s u f f i c i e n t i n t e r e s t by t h e e a r l y 1 9 2 0 s f o r two 

c o n f e r e n c e s t o be d e v o t e d t o t h e t o p i c . The f i r s t was 

a r r a n g e d by t h e r e c e n t l y formed B r i t i s h Drama League and 

was h e l d i n J a n u a r y 1920 u n d e r t h e a u s p i c e s o f t h e A n n u a l 

C o n f e r e n c e o f E d u c a t i o n a l A s s o c i a t i o n s . 1 I t s g e n e r a l 

theme was " N a t i o n a l E d u c a t i o n i n and t h r o u g h t h e Drama." 

The s e c o n d c o n f e r e n c e was t h e E i g h t h A n n u a l C o n f e r e n c e o f 

1 I n i t s i s s u e o f F e b r u a r y , 1920, p. 99, Drama, u n d e r a n 
e d i t o r i a l e n t i t l e d " S i g n s o f t h e T i m e s , " s t a t e d t h a t 
t h e c o n f e r e n c e was t h e " f i r s t s e s s i o n on Drama e v e r h e l d 
d u r i n g a c o n f e r e n c e o f e d u c a t i o n a l a s s o c i a t i o n s . " 
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t h e New I d e a l s i n E d u c a t i o n group and i t was h e l d i n 
A p r i l 1922, w i t h t h e theme o f "Drama and E d u c a t i o n . " 
a c c o u n t o f e a c h o f t h e s e two s i g n i f i c a n t m e e t i n g s w i l l 
h e l p to g i v e some i d e a o f t h e t h e n c u r r e n t l y h e l d v i e w s 
c o n c e r n i n g t h e p o s s i b i l i t i e s o f drama i n e d u c a t i o n . 
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PART 1 

NATIONAL EDUCATION 

I N AND THROUGH THE DRAMA 

One o f t h e most s t r i k i n g t h i n g s about t h i s c o n f e r e n c e , 

from t h e s c h o o l p o i n t o f v i e w , was t h a t i t i n c l u d e d M i s s 

G i l p i n ' s p a p er on 'The D r a m a t i c Sense a s a F a c t o r i n 

E d u c a t i o n . ' 1 T h i s p a p e r , w i t h i t s m i x t u r e o f p h i l o s o ­

phy and p r a c t i c e , i s d i s c u s s e d e l s e w h e r e i n t h i s t h e s i s ; 

s u f f i c e t o s a y t h a t M i s s G i l p i n c o n s i d e r e d t h a t n o t 

enough u s e was b e i n g made o f t h e d r a m a t i c i n s t i n c t i n 

e d u c a t i o n : 

"Two o f t h e b i g g e s t t h i n g s i n l i f e a r e t h e 
p l e a s u r e o f d i s c o v e r y and t h e p l e a s u r e o f c r e a t i n g . 

1 M i s s G i l p i n ' s p a p e r was t h e o n l y one from t h e c o n f e r e n c e 
t o be p r i n t e d i n f u l l i n Drama. Drama, i b i d . , p. 117* 
s a i d t h a t t h i s was "by g e n e r a l r e q u e s t . " 
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B o t h a r e v e r y s t r o n , ; i n a l l l i v i n g g r o w i n g t h i n g s ; 
i n f a c t , t h i s i s what i t i s t o be a c h i l d . We, 
s t i l l f e e l i n g t h e same v i t a l i m p u l s e , d e s i r e t o 
d i s c o v e r how b e s t we may g i v e s c o p e t o t h e powers o f 
t h e c h i l d r e n , and I f e e l t h a t t h e t r a i n i n g o f t h e 
D r a m a t i c S e n s e i s a p o s s i b l e and u s e f u l c h a n n e l , and 
one w h i c h h a s n o t h i t h e r t o b e e n a d e q u a t e l y t e s t e d 
and e x p l o r e d . " 1 

T h r e e o t h e r main s p e a k e r s a t t h e c o n f e r e n c e a t t e n d e d 

by Mr. F i s h e r , t h e P r e s i d e n t o f t h e B o a r d o f E d u c a t i o n , were 

S i r S i d n e y L e e , Mr. Ben G r e e t and M i s s E l s i e F o g e r t y . 

L e e was a n x i o u s t h a t p l a y - a c t i n g s h o u l d once a g a i n 

assume t h e p r o m i n e n t p o s i t i o n a t s c h o o l s and u n i v e r s i t i e s 

t h a t i t had h e l d i n t h e r e i g n o f Queen E l i z a b e t h . He 

r e g r e t t e d t h a t "drama a s an a r t c o u l d s c a r c e l y be s a i d t o 

h o l d , a t t h e moment, an a s s u r e d p l a c e i n t h e e d u c a t i o n a l 

c u r r i c u l u m o f t h e c o u n t r y . " A l t h o u g h some p l a y s o f 

S h a k e s p e a r e were s t u d i e d " i n w e l l - n i g h a l l our s c h o o l s " 2 

t h e y were a p p r o a c h e d , too o f t e n , by way of p h i l o l o g y . 

A p a r t from S h a k e s p e a r e , t h e e x i s t e n c e o f o t h e r E n g l i s h 

d r a m a t i s t s was b a r e l y r e c o g n i z e d i n s c h o o l s . T h u s , 

"One aim o f t h e B r i t i s h Drama Lea g u e was t o 
i n t r o d u c e i n t o our e d u c a t i o n a l s y s t e m a j u s t c o n c e p ­
t i o n o f d r a m a t i c l i t e r a t u r e , and to p r o m u l g a t e among 
t h e y o u nger g e n e r a t i o n some s o r t o f a c q u a i n t a n c e 
w i t h t h e a r t o f t h e t h e a t r e by s u b s t i t u t i n g f o r t h e 
c o n s t r u i n g o f drama t h e a c t i n g o f drama, w h i c h was, 
a f t e r a l l , t h e p u r p o s e f o r w h i c h drama came i n t o 
b e i n g . " 3 

Drama ( J u l y 1 9 2 0 ) , p. 181. 
2 Prama ( F e b r u a r y 1 9 2 0 ) , p. 113. 

3 I b i d . , p . 114. 
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I f more s p e c i f i c a l l y e d u c a t i o n a l r e a s o n s were needed 

to j u s t i f y t h e p l a c e o f a c t e d drama i n t h e c u r r i c u l u m , he 

fo u n d h i m s e l f i n broad agreement w i t h Thomas Heywood, t h e 

a u t h o r o f " . i n A p o l o g y f o r A c t o r s " ( l 6 l 2 ) . 

" I t ( p e r f o r m a n c e o f p l a y s ( t e a c h e t h a u d a c i t y t o 
t h e b a s h f u l . I t n o t o n l y emboldens a s c h o l l e r t o 
s p e a k e , b ut i n s t r u c t s him t o sp e a k e w e l l and % v i t h 
judgement; t o o b s e r v e h i s commas, c o l o n s and f u l l 
p o y n t s ; h i s p a r e n t h e s i s , h i s b r e a t h i n g s p a c e s and 
d i s t i n c t i o n s , t o keepe a decorum i n h i s c o u n t e n a n c e , 
n e i t h e r to frowne when he s h o u l d s m i l e , n o r to make 
u n s e e m l y and d i s g u i s e d f a c e s i n t h e d e l i v e r y o f h i s 
words; n o t t o s t a r e w i t h h i s e i e s , draw awry h i s 
mouth, confound h i s v o i c e i n t h e h o l l o w o f h i s 
t h r o a t o r t e a r h i s words h a s t i l y b e t w i x t h i s t e e t h ; 
n e i t h e r t o b u f f e t h i s d e s k e l i k e a mad man, n o r 
s t a n d e i n h i s p l a c e l i k e a l i v e l e s s image, d e m u r e l y 
p l o d d i n g , and w i t h o u t any smooth and f o r m a l m o t i o n . 
I t i n s t r u c t s him t o f i t p h r a s e s t o h i s a c t i o n , and 
h i s a c t i o n to h i s p h r a s e , and h i s p r o u n c i a t i o n t o 
them b o t h . " ! 

The p r i m a c y o f t h e a c t e d p l a y o v e r t h e s t u d i e d p l a y 

was a p o i n t t a k e n up by Mr. Ben G r e e t , t h e v e t e r a n a c t o r 

and p r o d u c e r , i n h i s p a p e r e n t i t l e d " S n a k e s p e a r i a n P e r ­

f o r m a n c e s f o r London County C o u n c i l S c h o l a r s . " G r e e t 

a l l u d e d t o t h e s y s t e m whereby London had b e e n d i v i d e d 

i n t o t w e l v e t h e a t r e d i s t r i c t s and S h a k e s p e a r e had been 

t a k e n t o c h i l d r e n . He c a l l e d f o r a p o p u l a r t h e a t r e o f 

cheap p r i c e s and h i g h i d e a l s . A l t h o u g h he t h o u g h t t h e 

n o t i o n o f a N a t i o n a l T h e a t r e a s p l e n d i d i d e a i t was h i s 

c o n t e n t i o n t h a t t h e M u n i c i p a l T h e a t r e was b e s t a b l e t o 

Drama, op. c i t . , p. 114. 
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c a t e r T o r t h e n e e d s o f t e a c h e r s and c h i l d r e n "who were 

g o i n g to be t h e p i o n e e r s o f t h e b i g g e s t movement y e t 

known i n t h e E n g l i s h - s p e a k i n g theatre.""'" 

I n h e r p a p e r on "The N e g l e c t o f h i g h e r D r a m a t i c 

E d u c a t i o n M i s s E l s i e F o g e r t y made a p l e a f o r t h e e s t a b -
2 

l i s h r a e n t o f a f a c u l t y o f drama i n an e x i s t i n g u n i v e r s i t y . 

The f a c u l t y ought t o c o m p r i s e f a c i l i t i e s f o r t h e s t u d y 

and p r a c t i c e o f a l l a s p e c t s o f drama, t h e a t r e and t h e 

a l l i e d a r t s . O n l y a s m a l l p e r c e n t a g e o f s t u d e n t s would 

become a c t o r s : " o t h e r s t u d e n t s would s e r v e t h e hu n d r e d 

n e e d s o f t h e s t a t e , t h e n e e d f o r t r a i n e r s o f t h e c l e r g y , 
3 

b a r r i s t e r s , p u b l i c s p e a k e r s and t e a c h e r s . " A v e r y 

i m p o r t a n t a s p e c t o f d r a m a t i c work and, i n d e e d , o f n a t i o n a l 

c o m m u n i c a t i o n , was t h e q u e s t i o n o f d i c t i o n and h e r e a 

f a c u l t y o f drama might w e l l be i n f l u e n t i a l : 
"Many pro b l e m s c o u l d be i n v e s t i g a t e d , p a r t i c u l a r l y 

t h o s e w h i c h c o n c e r n e d t h e development o f c u r a t i v e work, 
t h e s e t t i n g f r e e o f e v e r y c h i l d from t h e m i s e r y o f 
abnormal o r d i s e a s e d s p e e c h . 

Drama ( F e b r u a r y 1 9 2 0 ) , p. 117. 
2 

E l s i e F o g e r t y * s w i s h came t r u e t h i r t y y e a r s l a t e r when 
B r i s t o l U n i v e r s i t y i n a u g u r a t e d i t s drama d e p a r t m e n t w i t h 
t h e a i d o f a 2 0 , 0 0 0 - d o l l a r g r a n t from t h e R o c k e f e l l e r 
F o u n d a t i o n . 

3 Drama ( F e b r u a r y 1 9 2 0 ) , p. 117. 
I b i d . , p. 117. M i s s F o g e r t y was c o n c e r n e d t h r o u g h o u t h e r 
l i f e w i t h t h e improvement o f s p e e c h and a s a p i o n e e r i n 
s p e e c h t h e r a p y she opened h e r f i r s t c l i n i c i n S t . Thomas's 
H o s p i t a l i n 1912. I n 1889, a t t h e age o f t w e n t y f o u r , 
she was a p p o i n t e d l e c t u r e r i n E n g l i s h and Sp e e c h a t t h e 
C r y s t a l P a l a c e S c h o o l of A r t and L i t e r a t u r e and l a t e r s he 
t a u g h t i n s o u t h - e a s t e r n s c h o o l s . She founded t h e C e n t r a l 
S c h o o l o f Sp e e c h T r a i n i n g and D r a m a t i c A r t i n 1906. F o r 
a l o n g t i m e she t r i e d to o b t a i n u n i v e r s i t y r e c o g n i t i o n f o r 
h e r s p e e c h T h e r a p y S c h o o l and s u c c e e d e d i n 1923 when i t 
was a p p r o v e d a s a t r a i n i n g p l a c e f o r t h e n e w l y - i n s t i t u t e d 
London U n i v e r s i t y Diploma i n D r a m a t i c A r t . 
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The most i n t e r e s t i n g outcome o f t h e C o n f e r e n c e on 
N a t i o n a l E d u c a t i o n i n and t h r o u g h t h e Drama" was t h a t t h e 
M i n i s t e r o f E d u c a t i o n c o n s e n t e d to r e c e i v e a d e p u t a t i o n 
from t h e B r i t i s h Drama L e a g u e . The v i e w s o f t h e d e p u t a ­
t i o n were c o n t a i n e d i n t h e f o l l o w i n g memorandum w h i c h h ad 
a d i r e c t b e a r i n g on d r a m a t i c work i n s c h o o l s : 

" M E M O R A N D U M 

DRAWN UP BY THE B R I T I S H DRAMA LEAGUE AT THE REQUEST OF THE 
BOARD OF EDUCATION ON STUDY I N DRAMATIC METHOD I N TRAINING 
COLLEGES. 

S e e i n g t h a t D r a m a t i c Work c a n be made a f o c u s f o r 

t h e whole a r t i s t i c and e x p r e s s i v e s i d e o f E d u c a t i o n , i t 

i s recommended t h a t i t s v a l u e i n r e l a t i o n t o t h e s t u d y o f 

E n g l i s h s h o u l d be f o r m a l l y r e c o g n i z e d . 

T h i s r e c o g n i t i o n o f t h e v a l u e o f t h e d r a m a t i c method 

i n t h e e d u c a t i o n o i c h i l d r e n c a r r i e s w i t h i t t h e c o r o l l a r y 

t h a t t e a c h e r s must i n some way be q u a l i f i e d t o g i v e s u c h 

i n s t r u c t i o n . 

As a means o f e n a b l i n g t e a c h e r s t o u s e d r a m a t i c 

method t o t h e f u l l e s t a d v a n t a g e , i t i s recommended t h a t 

t h e f o l l o w i n g c o u r s e s h o u l d be i n s t i t u t e d i n t h e T r a i n i n g 

C o l l e g e s o f t h e c o u n t r y 

COURSE OF 60 HOURS FOR TuO YEARS, TO INCLUDE THE FOLLOWING: 

( l ) P r e l i m i n a r y t r a i n i n g i n v o i c e and d i c t i o n w h i c h 
e v e r y s t u d e n t s h o u l d a t t e n t . 
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( 2 ) P r a c t i c a l d r a m a t i c work i n r e l a t i o n t o t h e 
l i t e r a r y c u r r i c u l u m f o r t h e y e a r ' s work. 

( 3 ) C o - o r d i n a t i o n o f a l l t h e a r t i s t i c a c t i v i t i e s o f 
t h e s t u d e n t s i n t h e p r o d u c t i o n o f good d r a m a t i c 
p e r f o r m a n c e s . 

( 4 ) S t u d y o f V e r s e D i c t i o n i n L y r i c and D r a m a t i c 
P o e t r y . 

( 5 ) P l a y - m a k i n g and s t u d y o f s i m p l e methods o f drama­
t i c c l a s s t e a c h i n g . 

( 6 ) P r a c t i c a l work i n t h e p r o d u c t i o n o f s c h o o l p l a y s 
i n e x p e r i m e n t a l s c h o o l s . 

S t u d e n t s who i n t h e f i r s t c o u r s e show t h e m s e l v e s 

d e f i c i e n t i n s p e e c h t h r o u g h m e n t a l o r p h y s i c a l c a u s e s s h o u l d 

be g i v e n e x t r a r e m e d i a l work t i l l t h e y r e a c h an a d e q u a t e 

s t a n d a r d o f s p e e c h i n t h e Mother tongue b e f o r e g o i n g on 

t o t h e more a d v a n c e d c o u r s e s . 

I n o r d e r to c a r r y out t h i s programme, i t i s e v i d e n t 

t h a t i s would be n e c e s s a r y to p r o v i d e i n e v e r y T r a i n i n g 

C o l l e g e one t e a c h e r who would t a k e i n r e g a r d t o D r a m a t i c 

A r t t h e same p o s i t i o n a s i s t a k e n by t h e A r t and M u s i c 

t e a c h e r s i n r e g a r d t o t h e i r s p e c i a l s u b j e c t s . " 
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PART 2 

DRAMA AND EDUCATION 

The Newbolt Committee had s u g g e s t e d t h a t t h e memo­

randum s u b m i t t e d by t h e B r i t i s h Drama League t o t h e 

M i n i s t e r o f E d u c a t i o n was h a v i n g some e f f e c t i n t h e 

t r a i n i n g c o l l e g e s . 1 T h i s might h e l p e x p l a i n t h e p r e s ­

e nce o f t r a i n i n g c o l l e g e s t u d e n t s a t t h e E i g h t h A n n u a l 

C o n f e r e n c e o f t h e New I d e a l s i n E d u c a t i o n h e l d i n 

S t r a t f o r d d u r i n g 1922. The P r e s i d e n t o f t h e Bo a r d o f 

E d u c a t i o n was n o t p r e s e n t but t h e r e was a g l i t t e r i n g 

a r r a y o f s p e a k e r s t h a t i n c l u d e d J o h n M a s e f i e l d , S i r Henry 

Newbolt and H a r l e y G r a n v i l i e - B a r k e r . 

Two o f t h e dominant themes o f t h e c o n f e r e n c e were 

t o u c h e d upon i n S i r Henry N e w b o l t ' s u n a u g u r a l a d d r e s s . 

T h e s e were t h e r o l e t h a t drama had t o p l a y n a t i o n a l l y and, 

The T e a c h i n g o f E n g l i s h i n E n g l a n d ( 1 9 2 1 ) , p a r a g r a p h 29^. 
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a s a s o r t o f m i c r o c o s m w i t h i n t h e macrocosm, i t s r o l e 

i n t h e s c h o o l s . He c o n s i d e r e d t h a t t h e war had u n i t e d 

t h e n a t i o n and had w i t n e s s e d "an e x t r a o r d i n a r y q u i c k e n i n g 

o f t h e c o n s c i o u s n e s s o f a l l t h e c l a s s e s i n v o l v e d " ; drama 

on a n a t i o n a l s c a l e was a p o t e n t means o f m a i n t a i n i n g 

t h e i n t e g r a t i o n and h e i g h t e n e d s e n s i b i l i t i e s o f t h e popu­

l a c e f o r "we a r e a n a t i o n c a p a b l e o f e x t r a c t i n g t h e 

s p i r i t u a l , p a s s i o n a t e e s s e n c e out o f drama and I hope t h e 

t i m e w i l l come when t h i s w i l l be u s e d ... w h o l e s c a l e . ""*" 

I n t h e s c h o o l s , drama was one o f s e v e r a l media f o r t h e 

c h i l d ' s c r e a t i v e s e l f - e x p r e s s i o n , and Newbolt a n s w e r e d 

t h e c r i t i c s who d o ubted the v a l u e o f c r e a t i v e a c t i v i t i e s : 

" I t i s a l w a y s open t o anyone to s a y 'What do I 
s e n d my c h i l d t o s c h o o l f o r ? Not t o go t o t h e 
t h e a t r e and e n j o y h i m s e l f , ' o r , a s I h e a r d t h e o t h e r 
day 'What i s t h i s e d u c a t i o n w h i c h i s c o s t i n g so much? 
A l i t t l e M o r r i s d a n c i n g , a l i t t l e b r u s h w o r k , and a 
l i t t l e a c t i n g I ? But t h e r e must be more i n i t t h a n 
t h a t . Wherever i t h a s b e en s i n c e r e l y t r i e d i t h a s 
beesn an o v e r w h e l m i n g s u c c e s s . I f t h e r e s u l t s h ave 
n o t b e en a p p a r e n t i t i s o n l y b e c a u s e t h e g e n e r a t i o n 
h a s n o t grown up w h i c h h a s had t h e e x p e r i e n c e . 

T h e r e was c e r t a i n l y no doubt i n t h e minds o f t h e main 

s p e a k e r s a t t h e C o n f e r e n c e t h a t t h e c h i l d was h ungry f o r 

s e l f - e x p r e s s i o n . " I f you were t o a s k me," s a i d Mrs. 

W e l l e r , nee i> i n l a y - J o h n s o n , "what i s t h e s t r o n g e s t i n s t i n c t 

R e p o r t o f t h e E i g h t h A n n u a l C o n f e r e n c e o f t h e New I d e a l s 
i n E d u c a t i o n , p. 106. 

2 I b i d . , p. 106. 
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i n c h i l d h o o d , I w ould s a y t h e i n s t i n c t f o r p l a y - d r a m a t i c 
p l a y . " 1 I n t h e o p i n i o n o f M i s s De R e y e s from C i t i z e n 
House, B a t h , e v e r y boy and g i r l was a " g r e a t p o t e n t i a l 

a r t i s t i t i s n o t n e c e s s a r y t o show t h e c h i l d r e n how 

to e x p r e s s t h e m s e l v e s i n a r t and drama; i t i s o n l y n e c e s s ­
a r y t o g i v e them t h a t avenue o f e x p r e s s i o n w h i c h drama 

2 

p r o v i d e s . " M i s s E l s i e F o g e r t y ' s aim was a r e f i n i n g 

and, c o n s e q u e n t l y , an enhancement o f b o t h t h e c h i l d ' s 

e x p r e s s i o n and a p p r e c i a t i o n t h r o u g h an a w a r e n e s s o f t h e 
r h y t h m i c p a t t e r n s o f movement w h i c h were a t t h e r o o t o f 

3 

a l l t h e a r t s . 

I f Newbolt was l o o k i n g f o r t h e r e s u l t s o f an a r t s 

e d u c a t i o n i n t h e a e s t h e t i c a l l y and s p i r i t u a l l y aware a d u l t 

t h e r e were o t h e r s who s t r e s s e d i t s more im m e d i a t e e f f e c t s 

on t h e c h i l d a t s c h o o l . The c h i l d ' s e m o t i o n a l development 

t h r o u g h drama was a k e y f a c t o r and L e n a A s h w e l l e c hoed 

t h e s e n t i m e n t s o f many s p e a k e r s a t t h e c o n f e r e n c e when 

she c r i t i c i s e d t h e s u p p r e s s i o n o f e motion i n modern l i f e . 

I t i s r a t h e r more d i f f i c u l t t o a s c e r t a i n w h e t h e r she was 

r e f l e c t i n g t h e m a j o r i t y o p i n i o n when she a d m i t t e d t o 

b e i n g t i r e d o f F r e u d ' s r e l a t i n g a l l e m o t i o n s t o s e x ! 
1 R e p o r t o f t h e E i g h t h A n n u a l C o n f e r e n c e o f t h e New I d e a l s 

i n E d u c a t i o n , p. 181. 
2 

I b i d . , p. 178. C i t i z e n House was a s o c i a l s e t t l e m e n t 
f ounded d u r i n g t h e f i r s t w o r l d War. I t became v e r y w e l l -
known f o r i t s d r a m a t i c work and d u r i n g t h e t w e n t i e s r a n 
summer s c h o o l s on p l a y - s t u d y and p r o d u c t i o n methods. 

3 
J B o t h P e t e r S l a d e and A. R. S t o n e seem i n d e b t e d t o M i s s 

F o g e r t y ' s work on r h y t h m i c movementin t h e a r t s . 
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The i n f l u e n c e o f d e p t h p s y c h o l o g y was f e l t i n t h e 

r e m a r k s o f s e v e r a l c o n t r i b u t o r s . A grammar s c h o o l 

t e a c h e r a d m i t t e d h i s amazement a s t o what l a y i n a b o y ' s 

s u b c o n s c i o u s mind and saw drama a s a means whereby some 

v i s i o n o f r e a l i t y might be a c h i e v e d : 

" I t h i n k a c t i n g i s , o r s h o u l d be, m a i n l y 
c o n f i n e d t o t h e y o u t h . I t i s v e r y u s e f u l t o e n a b l e 
him t o g e t r i d o f what I c a l l t h e t a b o o s o f t e n 
f a s t e n e d on t h e g r o w i n g p e r s o n a l i t y o f t h e c h i l d by 
w e l l meaning, b u t I t h i n k m i s t a k e n , p e o p l e . "-*-

I n a p a p e r on t h e " O r i g i n o f t h e Drama" i> . i l . C o r n f o r d 

a p p r o a c h e d h i s s u b j e c t from a p s y c h o l o g i c a l s t a n d p o i n t 

w h i c h had an a f f i n i t y w i t h J u n g ' s v i e w o f the p e r s o n a l 

and c o l l e c t i v e u n c o n s c i o u s . T r a d i t i o n was t o be s e e n 

"not o n l y a s a h o r i z o n t a l c h a i n s p r e a d out i n t h e o r d e r o f 

t i m e , but a l s o u n d e r t h e image o f a g e o l o g i c a l d e p o s i t , 

r e a c h i n g down v e r t i c a l l y i n t o t h e d e p t h s o f e v e r y c o n s c i o u s -
2 

n e s s . " I t was t h i s s t r a t u m t h a t p r o v i d e d t h e d r a m a t i s t 

w i t h h i s m a t e r i a l and, i n a change o f metaphor, C o r n f o r d 

s u g g e s t e d : 
" I t i s l i k e l y , moreover, t h a t t h e g r e a t e r t h e 

a r t i s t , t h e f u r t h e r he w i l l p l u n g e i n t o t h e d e p t h s 
t o f e t c h up h i s p e a r l s . " 3 
Hence i t was t h a t t h e supreme work o f a r t b o r e " t h e 

R e p o r t o f t h e E i g h t h A n n u a l C o n f e r e n c e o f t h e New I d e a l s 
i n E d u c a t i o n , pp. l9»~i9P^ 

2 I b i d . , p. 112. 
3 

I b i d . , p. 115. I t i s i n t e r e s t i n g t o n o t i c e t h a t P e t e r 
S l a d e s e v e r a l t i m e s r e f e r s t o t h e way i n w h i c h t h e 
c h i l d d r a m a t i s t d e l v e s i n t o t h e c o l l e c t i v e u n c o n s c i o u s . 
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c l e a r e s t marks o f i t s k i n s h i p w i t h t h e p r i m i t i v e , and 

t h i s q u a l i t y may move t h e f e e l i n g s o f a c h i l d more t h a n 

our own, w h a t e v e r e l s e i n i t may l i e beyond t h e s c o p e 

o f h i s i n t e l l e c t u a l powers.""'" 

W i t h r e f e r e n c e to t h e a c t i n g o f drama, C o r n f o r d 

a s s e r t e d t h a t t h e p r i n c i p l e and f u n d a m e n t a l m o t i v e o f any 

m i m e t i c p e r f o r m a n c e was t h e " d i s c h a r g e o f e m o t i o n t h a t h a s 

been h e l d i n s u s p e n s e and d e n i e d an i m m e d i a t e o u t l e t i n 
2 

d i r e c t a c t i o n . " T h i s a s s e r t i o n i m p l i e d a r a d i c a l d i s ­

t i n c t i o n b etween a c h i l d ' s own e x t e m p o r i z e d d r a m a t i c p l a y 

and h i s a c t i n g o f ready-made p l a y s . I n t h e f i r s t he 

a c h i e v e d an i m m e d i a t e w i s h f u l f i l m e n t ; i n t h e s e c o n d he 

was b e i n g a s k e d t o p r o j e c t h i m s e l f i n t o c h a r a c t e r s s h a p e d 

by o t h e r minds and was b e i n g p r o v i d e d w i t h "an embodiment 

f o r w i s h e s and f a n t a s i e s t h a t might n o t have sought e x p r e s -
3 

s i o n i n t h i s form." As P l a t o had done, C o r n f o r d s u g g e s t e d 

t h a t t h e q u e s t i o n o f i m a g i n a t i v e i d e n t i f i c a t i o n i n drama 

put a c o n s i d e r a b l e r e s p o n s i b i l i t y on t h e e d u c a t o r ' s s h o u l ­

d e r s ; b u t w h e r e a s P l a t o r e l u c t a n t l y d e n i e d t h e drama a 
R e p o r t o f t h e E i g h t h C o n f e r e n c e o f t h e New I d e a l s i n 
E d u c a t i o n , p. 115- The " k i n s h i p w i t h t h e p r i m i t i v e " 
was an i m p o r t a n t f a c t o r i n t h e development o f C h i l d 
A r t p a r t i c u l a r l y when a n a l o g i e s were d e t e c t e d b etween 
t h i s a r t and t h e n e w l y d i s c o v e r e d a r t o f p r i m i t i v e s . 
P e t e r S l a d e h a s t r a c e d c e r t a i n c o n n e c t i o n s b etween p r i m i ­
t i v e drama and C h i l d Drama. See P. S l a d e , C h i l d Drama, 
c h a p t e r V. 

2 
I b i d . , p. 118. 
I b i d . , p. 119. 
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p l a c e i n e d u c a t i o n , C o r n f o r d was c o n t e n t t o i s s u e a w a r n ­

i n g i n c o n n e c t i o n w i t h t h e c h o i c e o f p l a y . 

The f a i r l y d e t a i l e d r e f e r e n c e t o e m o t i o n a l development 

s h o u l d n o t be t a k e n t o i m p l y t h a t t h e c o n f e r e n c e was 

unaware o f o t h e r e d u c a t i o n a l p o s s i b i l i t i e s o f drama. 

I t might be b e t t e r u n d e r s t o o d a s a r e a l i z a t i o n on t h e 

p a r t o f t h e s p e a k e r s t h a t a p r o p e r e d u c a t i o n s h o u l d f o s t e r 

t h e g r owth o f t o t a l p e r s o n a l i t y and t h a t h i t h e r t o e d u c a ­

t i o n had t a k e n too l i t t l e n o t i c e o f t h e e m o t i o n s . 

T h i s i d e a o f t o t a l p e r s o n a l i t y growth would h e l p 

e x p l a i n why R u d o l f S t e i n e r , t h e a n t h r o p o s o p h i s t , s h o u l d 

s u g g e s t t h a t , a l t h o u g h t h e t w e l v e - y e a r o l d c h i l d was 

r e a c h i n g t h e t i m e f o r i n t e l l e c t u a l e d u c a t i o n , he was 

" r e c e p t i v e f o r t h e d r a m a t i c . " I t would be c h a r i t a b l e t o 

t h i n k t h a t t o t a l g r o wth was i n t h e mind o f one h e a d m a s t e r 

who saw a c t i n g a s a c o n t r o l l e d meaus f o r l e t t i n g o f f 

steam and who t h o u g h t i t would be j u s t p o s s i b l e t o f i t 

some drama i n t o t h e summer t e r m witho-ut any undue d i s l o c a ­

t i o n o f work and c r i c k e t ! 

V a r i o u s a p p r o a c h e s t o s c h o o l d r a m a t i c work, w i t h 

t h e i r a t t e n d a n t v a l u e s , were d i s c u s s e d a t t h e c o n f e r e n c e . 

Mrs. t e l l e r ' s v i e w s on impromptu and p r e p a r e d d r a m a t i z a ­

t i o n a s a means o f e n l i v e s n i n g and c o n s o l i d a t i n g work i n 

l i t e r a t u r e and h i s t o r y were echoed by o t h e r s p e a k e r s . 
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One c o n t r i b u t o r s t r e s s e d how d i f f i c u l t i t was to f i n d 

t e a c h e r s w i t h t h e d r a m a t i c s e n s e and a p p o r t i o n e d t h e 

blame f o r t h i s s t a t e o f a f f a i r s b e tween t h e t i m i d i t y o f 

many t e a c h e r s and t h e l a c k o f a t t e n t i o n g i v e n t o drama 

i n t h e t r a i n i n g c o l l e g e s . A n o t h e r c o n t r i b u t o r s u g g e s ­

t e d a v a r i e d d i e t o f drama i n t h e s c h o o l w h i c h s h o u l d 

i n c l u d e impromptu and f o r m a l d r a m a t i z a t i o n , p r o d u c t i o n o f 

t h e s c r i p t e d p l a y arid t h e v i s i t s o f p r o f e s s i o n a l companies 

to t h e s c h o o l . As one might e x p e c t , i n c h o i c e o f s c r i p ­

t e d p l a y , t h e d r a m a t i s t most o f t e n recommended was 

S h a k e s p e a r e . I f a l l drama was r e c o g n i z e d a s a means o f 

i n c u l c a t i n g good s p e e c h h a b i t s , t e a c h i n g g r a c e f u l move­

ment and h e l p i n g c h a r a c t e r development t h r o u g h t h e 

e v o c a t i o n o f i m a g i n a t i v e sympathy, S h a k e s p e a r e was g r a n ­

t e d t h e l a u r e l i n t h i s r e s p e c t . O t h e r d r a m a t i s t s were 

n o t e n t i r e l y f o r g o t t e n , however: one o f t h e c o n f e r e n c e 

p a p e r s was g i v e n o v e r t o modern drama and i n a n o t h e r 

Mr. Sharwood S m i t h from Newbury Grammar S c h o o l t o l d o f t h e 

p e r f o r m a n c e s o f F r e n c h and G r e e k p l a y s a t h i s s c h o o l . 

The f i r s t were done i n t h e o r i g i n a l and n a t u r a l l y were 

o f tremendous h e l p i n l a n g u a g e l e a r n i n g ; he saw t h e 

G r e e k p l a y s , done i n t r a n s l a t i o n , v a l u a b l e b o t h i n c h a r a c ­

t e r t r a i n i n g and community i n t e g r a t i o n : 
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" I h a ve f o u n d t h e G r e e k p l a y v e r y v a l u a b l e i n 
c o r r e c t i n g t h e o v e r - s e n t i m e n t a l i t y so common t o d a y . 
T h e r e i s s o m e t h i n g i n t h e a u s t e r i t y , t h e s t a t u e s -
q u e n e s s o f t h e G r e e k p l a y , and i t s b e a u t i f u l 
c o n v e n t i o n o f t h e c h o r u s t h a t c a r r i e s an e x t r a ­
o r d i n a r y a p p e a l n o t o n l y t o t h e boys but t o t h e 
p e o p l e who come t o s e e u s do i t . Oiir a u d i e n c e i s 
drawn from a l l s o r t s and c o n d i t i o n o f p e o p l e . The 
poor p e o p l e i n t h e n e i g h b o u r h o o d , f o r i n s t a n c e , 
would n o t m i s s a G r e e k p l a y f o r w o r l d s . " ! 

One o f t h e f i n a l s p e a k e r s a t t h e c o n f e r e n c e was 

H a r l e y G r a n v i l l e - B a r k e r and what he had t o s a y a p p e a r e d t o 

m i l i t a t e ; a g a i n s t much t h a t had been s a i d b e f o r e i n c o n n e c ­

t i o n w i t h c l a s s r o o m d r a m a t i z a t i o n . He f o u n d drama t o be 

e d u c a t i o n a l i n an a e s t h e t i c s e n s e : p r e s u m a b l y he d i d n o t 

doubt t h a t many v a l u a b l e b y - p r o d u c t s might emerge from t h e 

s t u d y and p r a c t i c e o f drama b u t , f i r s t and f o r e m o s t , drama 

was i m p o r t a n t f o r i t s own s a k e : 

" I t i s no u s e e x c h a n g i n g t h e f o l l y o f 'drama 
more f i t t e d f o r t h e s t u d y t h a n t h e s t a g e ' f o r 'drama 
more f i t t e d f o r t h e c l a s s r o o m t h a n t h e t h e a t r e . 1 

I do n o t s a y t h a t t h e p r o f e s s i o n a l t h e a t r e a s i t 
now s t a n d s c a n f u r n i s h a l l t h a t we n e e d to make t h e 
drama o f e d u c a t i o n a l u s e . But I do s a y t h a t f i r s t 
and l a s t t h e drama i s a f i n e a r t ; and i t s e d u c a t i o n s 1 
u s e w i l l u l t i m a t e l y depend upon t h e c u l t i v a t i o n o f 
t h e a r t f o r i t s own s a k e i n t h e c o n d i t i o n s t h a t a r e 
p r o p e r and p e c u l i a r t o i t . " ^ 

R e p o r t o f t h e E i g h t h A n n u a l C o n f e r e n c e on t h e New I d e a l s 
I n E d u c a t i o n , p. 196 

2 I b i d . , p. 255. 
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CHAPTER I I I 

CREATIVE DRAMATICS I N THE UNITED STATES 

An a c c o u n t o f t h e development o f A m e r i c a n t h o u g h t 

and p r a c t i c e i n t h e f i e l d o f e d u c a t i o n a l drama d u r i n g t h e 

f i r s t t h i r t y y e a r s o f t h e c e n t u r y s e r v e s a t w o f o l d p u r p o s e . 

I t a l l o w s a c o m p a r i s o n t o be made w i t h d e v e l o p m e n t s i n 

t h i s c o u n t r y , p a r t i c u l a r l y i n r e g a r d to a i m s , and i t 

s u g g e s t s p o s s i b l e a r e a s where E n g l i s h t h i n k i n g might have 

been i n f l u e n c e d o r i n f l u e n t i a l . " * " 

The r e a l i z a t i o n t h a t drama had a m a n y - s i d e d p a r t t o 

p l a y i n a c h i l d ' s e d u c a t i o n was i n e v i t a b l y l i n k e d i n t h e 

I f one a c c e p t s t h e v i e w t h a t t h e development o f e d u c a ­
t i o n a l drama was bound up w i t h t h e emergence o f t h e New 
E d u c a t i o n a t t h e b e g i n n i n g o f t h e t w e n t i e t h c e n t u r y , i t 
seems l i k e l y t h a t E n g l i s h t h i n k i n g about drama was 
i n f l u e n c e d from a b r o a d - p a r t i c u l a r l y t h e U n i t e d S t a t e s . 
Of t h e New E d u c a t i o n , a s a whole, 11. J . W. S e l l e c k , 
The New E d u c a t i o n , p. 333 > h a s s a i d : "The E n g l i s h New 
E d u c a t i o n , t h e r e f o r e , was n o t m a r k e d l y c r e a t i v e . But 
n e i t h e r was i t p u r e l y i m i t a t i v e : though most o f t h e 
o r i g i n a l t h i n k i n g was done o u t s i d e t h e c o u n t r y , i t was 
i n t e r p r e t e d by E n g l i s h m e n f o r t h e E n g l i s h . " 
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U n i t e d S t a t e s a s i t was i n E n g l a n d w i t h t h e emergence o f 

t h e new o r c h i l d - c e n t r e d e d u c a t i o n . I f c h i l d - c e n t r e d 

e d u c a t i o n might be s a i d t o have had i t s r o o t s i n t h e 

t e a c h i n g s o f R o u s s e a u , P e s t a l o z z i and F r o e b e l , i t c e r t a i n l y 

f o u nd a new i m p e t u s t o i t s A m e r i c a n g r o w t h i n t h e works 

o f J o h n Dewey and o t h e r e d u c a t i o n i s t s who opposed t h e 

t r a d i t i o n a l m e n t a l - d i s c i p l i n e - a p p r o a c h t o t e a c h i n g and 

t h e m e c h a n i c a l p r o c e d u r e s involved.''" As e a r l y a s t h e 

1890s Dewey p o s t u l a t e d a t h e o r y o f growth and a c t i v i t y i n 

e d u c a t i o n . The s c h o o l c u r r i c u l u m was t o be o r g a n i z e d 

a r o u n d f o u r c h i e f i m p u l s e s : t h e s o c i a l i n s t i n c t o f t h e 

c h i l d r e n , t h e i n s t i n c t o f making, t h e e x p r e s s i v e i n s t i n c t , 
2 

and t h e i m p u l s e t o w a r d s i n q u i r y . L a t e r , he was t o 

d e f i n e e d u c a t i o n a s " t h a t r e c o n s t r u c t i o n o r r e o r g a n i z a ­

t i o n o f e x p e r i e n c e w h i c h adds to t h e meaning o f e x p e r i e n c e , 

and w h i c h i n c r e a s e s a b i l i t y t o d i r e c t t h e c o u r s e o f sub-
3 

s e q u e n t e x p e r i e n c e . " 
"*" P e r h a p s a l i n e s h o u l d be drawn between f o r w a r d - l o o k i n g 

e d u c a t i o n and P r o g r e s s i v e e d u c a t i o n . A l t h o u g h Dewey 
was c l a i m e d a s t h e g u i d i n g l i g h t o f t h e P r o g r e s s i v e Edu­
c a t i o n movement (The P r o g r e s s i v e E d u c a t i o n A s s o c i a t i o n 
was founded i n 1919)» b-e was more c o n c e r n e d w i t h d e t e r ­
m i n i n g what c o n s t i t u t e d a good e d u c a t i o n r a t h e r t h a n w i t h 
c o n t r a s t i n g P r o g r e s s i v e E d u c a t i o n and t r a d i t i o n a l e d u c a ­
t i o n . He c r i t i c i s e d t h o s e e x t r e m i s t s i n t h e new 
movement who l o o k e d f o r s t a n d a r d s o f d i r e c t i o n i n t h e 
i n d i v i d u a l i n i s o l a t i o n f rom h i s e n v i r o n m e n t . He f o u n d 
t h i s t e n d e n c y e x e m p l i f i e d i n C i z e k ' s T e a c h i n g o f A r t and 
s u g g e s t e d t h a t j u s t a s t h e a p p l i c a t i o n o f s u c h a p r i n -
c i p l e i n a r t would n o t produce an a r t i s t , so i t s 
a p p l i c a t i o n i n e d u c a t i o n would n o t r e s u l t i n w o r t h w h i l e 
a c h i e v e m e n t on t h e p a r t o f t h e p u p i l . 

2 
J . Dewey, S c h o o l and S o c i e t y , p. 11. 
J . Dewey, Democracy and E d u c a t i o n , pp. 89-90. 
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The name o f Dewey h a s b e en s t r e s s e d b e c a u s e he, more 

t h a n anybody, p r e p a r e d t h e ground f o r a movement i n e d u c a ­

t i o n w h i c h found a j u s t i f i a b l e r o l e f o r drama i n t h e 

school."'" I n t h i s c o n t e x t , t h e e p i t h e t ' j u s t i f i a b l e ' 

i m p l i e d t h a t drama was an a c t i v i t y a r i s i n g f rom n a t u r a l 

i n t e r e s t s , p r o v i d i n g f i r s t - h a n d e x p e r i e n c e a l o n g t h e l i n e s 

o f t h e s e n a t u r a l i n t e r e s t s , and g u i d i n g b o t h i n d i v i d u a l 

and s o c i a l d e v e l o p m e n t : 

"The t e r m c r e a t i v e d r a m a t i c s h a s grown up t o 
d i s t i n g u i s h t h i s o r i g i n a l d r a m a t i c work from t h e o l d 
f o r m a l s t u d y o f ready-made p l a y s . E d u c a t i o n a l drama­
t i c s i s a more g e n e r a l term f o r what i s u s u a l l y t h e 
same t y p e o f work. I t i s d r a m a t i c e x p r e s s i o n w h i c h 
comes from w i t h i n , r a t h e r t h a n t h e i m i t a t i v e e x p r e s s ­
i o n w h i c h so o f t e n c h a r a c t e r i z e s t h e r e h e a r s i n g o f 
p l a y s f o r p u b l i c e x h i b i t i o n . I n s t e a d o f m e m o r i z i n g 
s e t s p e e c h e s and a c t i n g p a r t s i n t h e way t h e t e a c h e r 
d i r e c t s , t h e c h i l d r e n d e v e l o p p l a y s out o f t h e i r own 
t h o u g h t s and i m a g i n a t i o n s and emotions."2 

The c r e a t i v e r o l e o f drama i n A m e r i c a n s c h o o l s was 

b e i n g e n t h u s i a s t i c a l l y c a n v a s s e d p a r t i c u l a r l y d u r i n g t h e 

s e c o n d and t h i r d d e c a d e s o f t h e c e n t u r y . I t i s d i f f i c u l t 

t o be p r e c i s e about i t s p r a c t i c a l a s a g a i n s t i t s t h e o r e t i ­

c a l a p p l i c a t i o n t o e d u c a t i o n a l i n s t i t u t i o n s , e s p e c i a l l y 

i n t h e v a s t complex o f t h e A m e r i c a n s y s t e m where e d u c a t i o n 

Dewey had much t o s a y about t h e s p e c i f i c u s e o f drama. 
I n S c h o o l s o f Tomorrow, pp. 119-131> he d i s c u s s e d drama­
t i z a t i o n a s a means o f v i t a l i z i n g a s p e c t s o f t h e c u r r i c u l u m . 

w. Ward, C r e a t i v e D r a m a t i c s , p. 3* W i n i f r e d Ward i s an 
i m p o r t a n t name i n e d u c a t i o n a l drama i n A m e r i c a . Much o f 
h e r e a r l y e x p e r i m e n t a l work was done i n t h e p u D l i c s c h o o l s 
( i n o u r s e n s e o f s t a t e ) o f E v a n s t o n , I l l i n o i s d u r i n g t h e 
1920s. 



- 67 -

i s b a s e d on l o c a l autonomy. 

I n an a r t i c l e i n S c h o o l Life"*" a w r i t e r c o u l d m e n t i o n 

t h a t d u r i n g 1921 t h e r e were 382 drama c o u r s e s b e i n g 

o f f e r e d i n lk6 i n s t i t u t i o n s i n t h e c o u n t r y w i t h c r e d i t s 

a mounting t o 988 a c a d e m i c h o u r s . I n t h e same y e a r t h e r e 

were 17 c o l l e g e s w i t h w e l l - e q u i p p e d t h e a t r e s . E i g h t 

y e a r s l a t e r , i n an a d d r e s s t o t h e Drama League o f A m e r i c a , 

Dr. Henry C u r t i s a l l u d e d t o t h e f a c t t h a t t h e d r a m a t i c 

i n s t i n c t o f c h i l d r e n was b e i n g i n c r e a s i n g l y u t i l i z e d i n 

t h e p u b l i c e l e m e n t a r y s c h o o l : 

"Most o f t h e new e l e m e n t a r y s c h o o l s c o n t a i n an 
a u d i t o r i u m and a s t a g e and have a t l e a s t a w e e k l y 
a s s e m b l y . The a s s e m b l y programme i s o f t e n a drama, 
g i v e n by one o f t h e g r a d e s . ^ Most o f t h e e l e m e n t a r y 
s c h o o l s now have a t l e a s t one t e a c h e r who h a s had 
d r a m a t i c t r a i n i n g . " - ' 

I n t h e same a r t i c l e we a r e t o l d t h a t many o f t h e c i t y 

h i g h s c h o o l s and most o f t h e l a r g e r u n i v e r s i t i e s had 

t h e a t r e s and t h a t i n t h e u n i v e r s i t i e s a l a r g e number o f 

s t u d e n t s were t r a i n i n g t o be d r a m a t i c c o a c h e s i n h i g h s c h o o l s . 

The Drama a s a r e c o g n i z e d C o l l e g e S u b j e c t , a r t i c l e i n 
S c h o o l L i f e ( S e p t e m b e r 1921). 
A p p e n d i x 1 shows t h e s t r u c t u r e o f A m e r i c a n e d u c a t i o n i n 
d i a g r a m m a t i c form. 

The Drama i n E d u c a t i o n , a r t i c l e i n S c h o o l and S o c i e t y 
(June -22nd, 1929). 
The C a r n e g i e I n s t i t u t e o f T e c h n o l o g y o f f e r e d t h e f i r s t 
drama c o u r s e l e a d i n g t o a d e g r e e i n 1916. T h e r e were 
i n t e n d i n g t e a c h e r s on t h e c o u r s e w h i c h was c o n c e r n e d 
p r i m a r i l y w i t h t h e t e c h n i c a l a s p e c t s o f p l a y p r o d u c t i o n . 
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However, t h e f o r e g o i n g f a c t s and f i g u r e s h a r d l y g i v e 

t h e i m p r e s s i o n t h a t c r e a t i v e d r a m a t i c s had i n v a d e d t h e 

s c h o o l o r c o l l e g e c l a s s r o o m s o f A m e r i c a by t h e end o f t h e 

1 9 3 0 s . What d i d happen was t h a t e d u c a t i o n a l drama s p r a n g 

up i n i s o l a t e d a r e a s o v e r t h e U n i t e d S t a t e s i n c o n n e c t i o n 

w i t h p r o g r e s s i v e , p r i v a t e s c h o o l s and, t h e r e a f t e r , s l o w l y 

p e r m e a t e d t h e p u b l i c s c h o o l s y s t e m . E v e n i n t h e p r o g r e s ­

s i v e s c h o o l s i t seems t o have been t a k e n up more s l o w l y 

t h a n t h e o t h e r e x p r e s s i v e a r t s . Two r e a s o n s have been 

g i v e n f o r t h i s r e l a t i v e l y s l o w d e v e l o p m e n t : i t h a s b e en 

s u g g e s t e d t h a t " t h e d r a m a t i c i m p u l s e s o f c h i l d r e n c o u l d 

n o t be d e v e l o p e d i n t h e A m e r i c a n s c h o o l s u n t i l t h e p l a y 

n e e d s o f c h i l d r e n r e c e i v e d r e c o g n i t i o n , " " ' " and, m oreover, 

c r e a t i v e d r a m a t i c s l a c k e d a champion o f t h e c a l i b r e o f 

C i z e k i n a r t and Mearns i n c r e a t i v e w r i t i n g . 

I f c r e a t i v e d r a m a t i c s l a c k e d an o u t s t a n d i n g champion 

i t c o u l d r e l y on a band o f d e d i c a t e d spokesmen and v/omen 

who p r o c l a i m e d i t s a i m s and methods. T h e s e s u p p o r t e r s 

had, f o r t h e most p a r t , g a i n e d c o n s i d e r a b l e p r a c t i c a l 

e x p e r i e n c e i n c r e a t i v e d r a m a t i c s and t h e i r w r i t t e n a c c o u n t s 

a t t e m p t e d t o b l e n d t h i s e x p e r i e n c e w i t h t h e t h e o r e t i c a l 

H. Rugg and A. Shumaker, The C h i l d - C e n t r e d S c h o o l , p. 265• 
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v i e w s e x p r e s s e d by Dewey and o t h e r e d u c a t i o n i s t s sympathe-
1 

t i c t o t h e new movement i n e d u c a t i o n . As h a s b e en 

s t a t e d e a r l i e r , much o f t h e l i t e r a t u r e i n s u p p o r t o f 

c r e a t i v e d r a m a t i c s came d u r i n g t h e s e c o n d two d e c a d e s o f 

t h e c e n t u r y ; b u t t h e r e were e x c e p t i o n s . 

One e x c e p t i o n was t h e f i r s t c h i l d r e n ' s t h e a t r e i n 
2 

America., e s t a b l i s h e d i n 1903- T h e r e were o t h e r r e a s o n s 

b e s i d e s i t s c h r o n o l o g i c a l s i g n i f i c a n c e t h a t made t h e 

f o u n d i n g o f 'The C h i l d r e n ' s E d u c a t i o n a l T h e a t r e ' by 

A l i c e M i n n i e H e r t s i m p o r t a n t . I t o p e r a t e d u n d e r t h e 

a e g i s o f an o r g a n i z a t i o n i n New York c a l l e d t h e " E d u c a ­

t i o n a l A l l i a n c e " whose aim was t o A m e r i c a n i z e R u s s i a n 

and P o l i s h J e w i s h i m m i g r a n t s . T h i s c o m m u n a l i z i n g power 

o f drama was t o be a m a j o r f a c t o r i n t h e u p s u r g e o f t h e 
3 

L i t t l e T h e a t r e movement i n A m e r i c a ; i t a l s o a c c o u n t e d , 

i n some measure, f o r t h e u s e o f f e s t i v a l s and p a g e a n t s i n 

s c h o o l s . 

H e r t s r e a l i z e d t h a t b e f o r e i n t e g r a t i o n between c h i l d 

and s o c i e t y c o u l d t a k e p l a c e , t h e c h i l d ' s i n d i v i d u a l g r o w t h 
^ The f i v e E n g l i s h w r i t e r s d i s c u s s e d i n t h e c h a p t e r " F i v e 

P i o n e e r s " were, on t h e whole, more c o n c e r n e d w i t h 
e v o l v i n g t h e i r own g e n e r a l p h i l o s o p h i e s o f e d u c a t i o n 
t h a n w i t h t y i n g t h e i r p r a c t i c a l work t o t h e t h e o r i e s o f 
o t h e r s . 

2 
I n t h e same y e a r a Mrs. N e t t i e G r e e n l e a f d i r e c t e d a 
t h e a t r e i n B o s t o n w h i c h Rugg and Shumaker, op. c i t . 
p. 265, have d e s c r i b e d a s " a k i n d o f f o r e t r a i n i n g s c h o o l 
f o r t h e c h i l d r e n o f a c t o r s arid a c t r e s s e s who were on t h e 
r o a d . 

3 
O f t e n t h e r e was a c l o s e l i a i s o n between t h e L i t t l e T h e a t r e 
Movement and U n i v e r s i t y drama; i n some c a s e s t h e u n i v e r ­
s i t y h o u s e d t h e community t h e a t r e . See v. A. C o g g i n , 
Drama and E d u c a t i o n , p. 281. 
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had t o be c a t e r e d f o r . I n r e c o g n i z i n g t h e v a l u e o f 

drama f o r t h i s p u r p o s e , she s t a t e d t h e d i s t i n c t i o n between 

t h e t a s k o f t h e t e a c h e r o f d r a m a t i c a r t and t h e e d u c a t o r : 

"The t e a c h e r o f d r a m a t i c a r t i s n o t e x p e c t e d 
t o r e l a t e t h e o p e r a t i o n o f t h e d r a m a t i c i n s t i n c t 
t o t h e c h a r a c t e r development o f t h e a c t o r ... on t h e 
o t h e r hand, t h e e d u c a t o r i s i n e v e r y way c o n c e r n e d 
w i t h t h e r e s u l t s o b t a i n e d i n t h e development o f t h e 
human b e i n g t h r o u g h t h e s t i m u l a t i o n o f t h e d r a m a t i c 
i n s t i n c t . " 1 

Drama a f f o r d e d t h e s l o w c h i l d a r e l e a s e from " a l l 

s e n s e o f c o n t r o l o r r e s t r i c t i o n " and i n h i s p o w e r f u l 

i d e n t i f i c a t i o n w i t h a n e w l y - e v o l v e d c h a r a c t e r i n drama­

t i z a t i o n he was a b l e t o g i v e " f r e e p l a y to h i s i n i t i a t i v e 

2 
power." ' H e r t s t a l k e d o f t h e e m o t i o n a l v a l u e o f a c t i n g 

i n a p l a y : by "a judgment o f h i s own q u a l i t i e s and e x p e r ­

i e n c e i n t h e s a f e r e s t r i c t i o n o f ^/an/assumed c h a r a c t e r /_a. 

b o y ^ s e n s e d t h e d a n g e r s o f v i o l e n c e o r w e a k n e s s t h a t were 
3 

p a r t o f h i s own p e r s o n a l i t y . " I f a c t i n g p r o v i d e d f o r 
s e l f - a w a r e n e s s , i t a l s o a c t e d a s a s a f e t y - v a l v e : 

" G i v e t h e boy o f 15 h i s c h a n c e to p l a y a t h i e f 
o r m u r d e r e r on a s t a g e i n t h e costume and e n v i r o n ­
ment o f t h e p a r t , he w i l l u s u a l l y e x p e r i e n c e a l l he 
w a n t s o f s t e a l i n g and k i l l i n g . " ^ 

A. M. H e r t s , The C h i l d r e n ' s E d u c a t i o n a l T h e a t r e , p. 11. 
2 I b i d p. 27. 
3 I b i d P. 37. • » 

I b i d p. 62. 
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H e r t s c o n s i d e r e d t h a t t h e s e methods o f u s i n g drama 

were p a r t i c u l a r l y r e l e v a n t i n t h e s c h o o l s i t u a t i o n : a 

t a p p i n g and c h a n n e l l i n g o f t h e d r a m a t i c i n s t i n c t would 

h e l p s t i m u l a t e a c h i l d who had f a i l e d t o r e s p o n d t o t r a d ­

i t i o n a l s c h o o l methods.''" 

A l t h o u g h t h e C h i l d r e n ' s E d u c a t i o n a l T h e a t r e had t o 

c l o s e f o r f i n a n c i a l r e a s o n s i n 1909» t h e i d e a s i n v o l v e d i n 

i t s a p p r o a c h t o c r e a t i v e d r a m a t i c s were n o t f o r g o t t e n . 

The d i s t i n c t i o n made by H e r t s between t h e t a s k o f 

t h e t e a c h e r o f d r a m a t i c a r t and t h e t a s k o f t h e e d u c a t o r 

was t a k e n up o f t e n by l a t e r w r i t e r s and i t i s o b v i o u s 

t h a t t h e p e r f o r m a n c e / p e r s o n a l development d i c h o t o m y , o f t e n 
2 

u s e d i n t o d a y ' s d i s c u s s i o n s c o n c e r n i n g t h e a t r e and drama, 

w i l l n o t a d e q u a t e l y d e s c r i b e t h e f e e l i n g s o f t h o s e con­

c e r n e d w i t h c r e a t i v e d r a m a t i c s . The p e r f o r m i n g o f p l a y s 

was n o t n e c e s s a r i l y c o n s i d e r e d u n c r e a t i v e p r o v i d e d i t was 

a p p r o a c h e d i n t h e c o r r e c t manner: 

T h i s a p p r o a c h i s n o t u n l i k e t h a t a d o p t e d by A. K. Sto n e -
s e e " F i v e P i o n e e r s " - a l t h o u g h , o f c o u r s e , S t o n e u s e d t h e 
e x p r e s s i v e q u a l i t i e s o f a l l t h e a r t s . 

T owards t h e end o f 1968 t h e r e was a r u n n i n g b a t t l e i n 
t h e columns o f t h e T i m e s E d u c a t i o n a l Supplement b e t w e e n 
t h e " c r e a t i v e s " and t h e " t h e a t r i c a l s . " A p a r a g r a p h 
from a l e t t e r w x i t t e n oy a s u p p o r t e r o f s c h o o l p l a y s 
shows t h e i s s ^ ^ e i n v o l v e d . The Ti m e s E d u c a t i o n a l S u p p l e ­
ment , November 1st, 1968: 

" I was d e l i g h t e d to r e a d Mr. L l o y d - I v a n s ' c o u n t e r ­
b l a s t i n defence o f t h e a t r i c a l drama i n s c h o o l s . I t 
s h o u l d do much to d i s p e l t h e m y s t i c a l and p r e t e n t i o u s 
c l a i m s made on b e h a l f of what i s v a r i o u s l y c a l l e d ' f r e e , ' 
' e d u c a t i o n a l , ' ' c r e a t i v e ' o r ' t h e r a p e u t i c ' drama." 
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" I n e d u c a t i o n a l d r a m a t i c s , t h e p l a y e r , by 
a n a l y s i s o f t h e c h a r a c t e r he i s t o p l a y , d e v e l o p s t h e 
p a r t from w i t h i n h i s own h e a r t and mind, and t h i s 
a n a l y s i s r e s u l t s i n n a t u r a l g e s t u r e arid a c t i o n . "1 

13y a d o p t i n g t h i s S t a n i s l a v s k y - t y p e a p p r o a c h , a c h i l d 

was e x p e c t e d t o b r i d g e t h e gap b etween t h e c h a r a c t e r he 

was p l a y i n g and h i s own l i f e w i t h b e n e f i c i a l r e s u l t s t o 

e a c h . The same p r o c e d u r e was e n d o r s e d by W i n i f r e d Ward 

who, a l t h o u g h a d m i t t i n g t h a t " t h e h e a r t o f c r e a t i v e drama­

t i c s i s d r a m a t i z a t i o n , " saw t h e s t u d y and a c t i n g o f a 
2 

s c r i p t e d p l a y a s b e i n g " c r e a t i v e i n a d i f f e r e n t way." 

C r e a t i v e d r a m a t i c s c a n be s e e n , t h e n , a s i n v o l v i n g a 

p a r t i c u l a r a t t i t u d e and a p p r o a c h on t h e p a r t o f t e a c h e r 

and p u p i l . I t d i d n o t r e l y s o l e l y on t h e u s e o f one 

d r a m a t i c method. E v e n d r a m a t i z a t i o n was n o t a l w a y s u s e d 

c r e a t i v e l y : e a r l y i n t h e c e n t u r y many p u b l i c s c h o o l s had 

h a r n e s s e d d r a m a t i c s t o s u b j e c t s o f t h e c u r r i c u l u m w i t h o u t 

t a k i n g a c c o u n t o f t h e s u i t a b i l i t y o f m a t e r i a l f o r drama­

t i z a t i o n o r t h e p u p i l ' s a c t i v e p a r t i c i p a t i o n i n t h e p l a y -

making p r o c e s s : 
"Language and l i t e r a t u r e were d r a m a t i z e d ; 

h i s t o r y p l a y s were m a r s h a l l e d i n o r d e r t o t e a c h t h e 
f a c t s o f t h e f o u n d i n g o f o u r c o u n t r y . T h e r e were 
a r i t h m e t i c p l a y s , h e a l t h p l a y s i n t e n d e d t o b r i n g 
home t h e i m p o r t a n c e o f o b s e r v i n g h y g i e n i c c h o r e s , 

E . B i l l i a r d , T. McCormich and K. O g l e b a y , Amateur and 
E d u c a t i o n a l D r a m a t i c s , p. 3» I t i s n o t i c e a b l e t h a t 
t h i s book e n d o r s e d by t h e E d u c a t i o n a l D r a m a t i c League 
p.nd o t h e r s d e a l i n g s o l e l y w i t h c r e a t i v e d r a m a t i c s i n 
e d u c a t i o n go i n t o some d e t a i l c o n c e r n i n g t h e c h o i c e and 
p r o d u c t i o n o f s c r i p t e d p l a y s . 

W. Ward, op. c i t . , p. 129-
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geography p l a y s d r a m a t i z i n g t h e home l i f e o f 
p e o p l e s o f o t h e r l a n d s The p l a y was g i v e n 
o u t ; i t was t h e p u p i l ' s p l a c e t o l e a r n h i s p a r t .... 
C o n s e q u e n t l y p u p i l s were n o t l o n g i n d i s c o v e r i n g t h e 
f a l s e t r i c k w h i c h had b e e n p l a y e d them. I n s t e a d o f 
m e m o r i z i n g t h e words o f t h e t e x t , the}-" memorized 
words o f a p l a y . " l 

N e v e r t h e l e s s , c r e a t i v e d r a m a t i z a t i o n had, a s Winifred 

Ward's a s s e r t i o n makes c l e a r , a n i n t e g r a l p l a c e i n t h e 

new u s e o f drama i n A m e r i c a . I t c o m p r i s e d b o t h spon­

t a n e o u s a c t i n g o f m a t e r i a l and t h e more f o r m a l p l a y - m a k i n g 

procedures. 

Spontaneous drama was c o n s i d e r e d t o be e s p e c i a l l y 

a p p r o p r i a t e f o r t h e c h i l d d u r i n g h i s f i r s t few y e a r s a t 

s c h o o l . Seen a s a n a t u r a l e x t e n s i o n o f t h e c h i l d ' s p l a y 

and games i n t h e k i n d e r g a r t e n i t might be a p p r o a c h e d by 

way o f mime o r m u s i c and movement. O f t e n i m p r o v i s a t i o n s 

were b a s e d on known s t o r i e s ; t h i s s t o r y p l a y i n g , a s i t 

was c a l l e d , was i n v a l u a b l e i n t h e way i t promoted "quick­

n e s s o f t h o u g h t and a c t i o n , and a s p o n t a n e o u s s e l f - e x p r e s -

2 

s i o n . " Y e t , a t l e a s t one w r i t e r a c k n o w l e d g e d t h e v a l u e 

o f u s i n g m a t e r i a l from c h i l d r e n ' s e v e r y d a y l i v e s i n t h i s , 

t h e i r d r a m a t i c p l a y . Not o n l y would c h i l d r e n be a b l e t o 

f i n d t h e i r e x a c t d r a m a t i c l e v e l i n t h i s m a t e r i a l and t h u s 
H. Rugg and A. Shumaker, op. c i t . p. 266. 

M i l l i a r d , McCormick and O g l e b a y , op. c i t . P. 21. 
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be h e l p e d i n t h e i r i m p r o v i s a t i o n s , b u t a l s o t h e way i n 

w h i c h t h e y u s e d t h e m a t e r i a l would g i v e t h e d i s c e r n i n g 

t e a c h e r i n s i g h t i n t o t h e i r d e v e l o p m e n t : 

,/The r e s u l t i n g plav7 " i s a s f r a g m e n t a r y and 
i l l o g i c a l a s t h e i r own m e n t a l and e m o t i o n a l s t a t e s . 
I t s t r e s s e s t h e d e s i r e s and i n t e r e s t s t h a t t h e i r 
e n v i r o n m e n t h a s b u i l t f o r t h e m . " l 

The same w r i t e r , C o r i n n e Brown, had some i n t e r e s t i n g 

o b s e r v a t i o n s to make on t h e d i s t i n c t i o n between t h i s drama­

t i c p l a y and drama p r o p e r : 

" I n d r a m a t i c p l a y a r e f o u n d t h e b e g i n n i n g s f o r 
a l l t h e p a r t s o f drama: d i a l o g u e , c h a r a c t e r i z a t i o n , 
costume, p r o p e r t i e s , s e t t i n g s . T h e r e i s much d i f f ­
e r e n c e , however, between drama and d r a m a t i c p l a y . 
D r a m a t i c p l a y h a s l i t t l e , i f any p l o t , i t may b e g i n 
anywhere and s t o p a t any t i m e w i t h no l o s s o f form .... 
W i t h o l d e r c h i l d r e n i t may d e v e l o p more d e f i n i t e form, 
but i t a l w a y s may be t a k e n up a t any p l a c e and t e r ­
m i n a t e d a t w i l l . Drama, however, h a s b e g i n n i n g , 
m i d d l e and end, a d e f i n i t e d e s i g n . I n d r a m a t i c p l a y 
s p e e c h o r d i a l o g u e i s ad. l i b . I t i s a s fragmen­
t a r y and f r e e from p l a n a s o r d i n a r y c o n v e r s a t i o n . 
N o t h i n g i s l o s t i f e n u n c i a t i o n i s s l i p s h o d and con­
s t r u c t i o n f a u l t y , f o r t h e r e i s no a u d i e n c e . I n 
drama t h e p r e s e n c e o f an a u d i e n c e makes c o r r e c t 
s p e e c h and c l e a r e n u n c i a t i o n a n e c e s s i t y . The 
s e t t i n g and p r o p e r t i e s o f d r a m a t i c p l a y a r e i t s c h i e f 
i n c e n t i v e . The b u i l d i n g and a r r a n g i n g t a k e s so much 
t i m e and t h o u g h t t h a t t h e p l a y o f t e n s i n k s i n t o 
i n s i g n i f i c a n c e when a l l t h e p r e p a r a t i o n s a r e made. 
I n drama, t h e s e t t i n g s , though c a r e f u l l y c h o s e n t o 
s e t o f f t h e p l a y , a r e s u b o r d i n a t e t o i t and may 
e v e n be d i s p e n s e d w i t h . I n d r a m a t i c p l a y t h e p l a y ­
e r s may s t e p out o f p a r t a t any moment; t h e i r p l a c e s 
n e e d no t n e c e s s a r i l y be f i l l e d , and t h e p l a y goes on 
m e r r i l y w i t h o u t them .... Drama i s d r a m a t i c p l a y 
grown up and become s e l f - c o n s c i o u s . " 2 

C. Brown, C r e a t i v e Drama i n t h e Lower S c h o o l , p. 37-
2 I b i d . , pp. 10-11. 
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Brown considered t h a t dramatic play should con­
s t i t u t e a c h i l d ' s main dramatic a c t i v i t y d u r i n g at 
l e a s t the f i r s t t h r e e grades i n school. Comparing 
Brown's ideas on dramatic p l a y w i t h present-day classroom 
p r a c t i c e s i t might be suggested t h a t what she describes 
equates w i t h the s o r t o f a c t i v i t y going on i n many i n f a n t 
and lower j u n i o r schools. By the age of nine one might 
expect l e s s concern w i t h s e t t i n g and p r o p e r t i e s and a 
g r e a t e r concern w i t h the s e l e c t i o n and shaping o f mater­
i a l . Indeed, Grace Overton, w r i t i n g some f o u r years 
before Brown, spoke very much on these l i n e s i n regard t o 
the nine-year o l d c h i l d : 

"while the dramatic expression o f a c h i l d o f 
t h i s age must be l e f t f r e e , he shotild be aided by 
asking questions and by suggestions t o add succes­
s i v e i n c i d e n t s to h i s p l o t . Thus he w i l l weave 
more and more i n c i d e n t s i n t o a p l o t and t e l l the 
s t o r y connectedly and w i t h d e s c r i p t i v e language. 
Yet i t i s important t h a t he begin t o r e l a t e , t o 
organise and t o compose h i s experience i n t o a whole." 
Corinne Brown envisaged dramatic play developing i n t o 

a more consciously a r t i s t i c form as the c h i l d got o l d e r . 
Although she had suggested t h a t dramatic p l a y might l a s t 
i n t o the c h i l d ' s t w e l f t h year, i t was g e n e r a l l y recog­
n i z e d t h a t round about t h i s age f o r m a l play-making was an 

G. b. Overton, Drama i n Education, pp. 109-110. 
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a p p r o p r i a t e a c t i v i t y . I n t h i s process p u p i l s wrote 
t h e i r own plays from a v a r i e t y o f m a t e r i a l ; as they 
became more experienced so t h e i r e f f o r t s took on more 
dramatic shape. I n t h i s sense, they approached what 

Brown c a l l e d 'drama' y e t there was not an automatic 
assumption t h a t they were \ / r i t t e n f o r p r e s e n t a t i o n before 
an audience; and, even i f they were performed, the 
s t r e s s was on t h e i r e d u c a t i o n a l and not t h e i r e x h i b i t i o n -
a l v alue. 

As has been suggested, the m a t e r i a l f o r t h i s s o r t o f 
d r a m a t i z a t i o n covered many f i e l d s o f study. I t was r e a l ­
i z e d t h a t a proper use o f d r a m a t i z a t i o n would h e l p v i t a l i z e 
and c r y s t a l l i z e work i n h i s t o r y , geography, c i v i c s and 
l i t e r a t u r e . I n a d d i t i o n t o t h i s process o f c u r r i c u l u m 
v i t a l i z a t i o n , however, play-making had wider i m p l i c a t i o n s 
f o r the development of p e r s o n a l i t y . L i t e r a t u r e l e n t 
i t s e l f v ery w e l l t o d r a m a t i z a t i o n : i t contained rounded 
characters - a n a l y s i s and i n t e r p r e t a t i o n o f which aided 
p u p i l s ' understanding o f people - and o f t e n i t was close 
to dramatic form. iiany of the o l d s t o r i e s had been 
" c r y s t a l l i z e d by f o l k r e p e t i t i o n i n t o an a r t i s t i c whole 

t h a t i n many cases i s p r a c t i c a l l y dramatic as f a r as the 
c o n s t r u c t i o n i s concerned. "J-
1 J. M e r r i l l and H. Fleming, Play-making and Plays, p. 74 

This view o f the dramatic appropriateness o f l i t e r a t u r e 
i s v e r y close t o t h a t expressed by Caldwell Cook. Cook 
i s quoted by s e v e r a l o f the l a t e r American w r i t e r s on 
e d u c a t i o n a l drama and t h e r e seems a p o s s i b i l i t y t h a t 
h i s ideas on play-making and the a c t i v e study o f the 
s c r i p t e d p l a y were i n f l u e n t i a l . 



- 77 -

A f t e r t h e i r own experience o f piay-making c h i l d r e n 
were ready f o r the study o f s c r i p t e d p l a y s . N a t u r a l l y 
t h i s occasion depended very much on a c h i l d ' s previous 
dramatic education but f o u r t e e n t o f i f t e e n appears t o 
have been the normal age f o r t h i s t r a n s i t i o n . I t should 
not be assumed t h a t play-making came t o an end w i t h the 
advent o f formal p l a y study: b o t h a c t i v i t i e s were 
m u t u a l l y b e n e f i c i a l . 

The choice o f s c r i p t e d p l a y depended on t h r e e 
c r i t e r i a : l i t e r a r y m e r i t , dramatic m e r i t and clas s i n t e r ­
e s t . Shakespeare c e r t a i n l y s a t i s f i e d the f i r s t two 
c r i t e r i a but the r e was doubt i n the minds o f some of the 
w r i t e r s on c r e a t i v e dramatics as t o whether he should be 
in t r o d u c e d i n the J u n i o r High School or l e f t u n t i l l a t e r . 
The s h o r t e r plays o f e a r l y t w e n t i e t h century I r i s h w r i t e r s 
l i k e Lady Gregory and Yeats were p a r t i c u l a r l y recommended. 

More i m p o r t a n t , i n the context o f the present t h e s i s , 
than the choice o f s c r i p t e d p l a y was the method o f study. 
The teacher's r o l e was " t o s t i m u l a t e , feed and d i r e c t the 
i m a g i n a t i o n o f h i s stude n t s , t o make c o n d i t i o n s r i g h t f o r 
f r e e expression and then t o leave the p l a y e r s unhampered 
t o express themselves through the medium o f the char a c t e r 
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i n t e r p r e t e d . " Some understanding o f how study o f the 
s c r i p t e d p l a y , i d e a l l y , through i t s b l e n d i n g o f apprecia­
t i o n and expression, r e s o l v e d the personal development/ 
performance dichotomy can be gained from the aims t h a t 
W i n i f r e d Ward associated w i t h her n i n t h grade dramatic 
course J 

"Aims 
The aims o f t h i s year's work w i l l be t o g a i n : 
1. A knowledge o f the s t r u c t u r e o f well-made 

pl a y s . 
2. An a p p r e c i a t i o n o f the way characters are 

drawn i n p l a y s , and a deeper a p p r e c i a t i o n 
o f people and t h e i r p o i n t s o f view. 

3. Some s k i l l i n p l a y i n g before an audience. 
The e x h i b i t i o n a l aspect of t h i s work i s 
s t i l l secondary, but the p u p i l s should now 
have consciousness o f g e t t i n g over t o an 
audience the ideas o f t h e i r p l a y s . 

k. A d e f i n i t e l y b e t t e r use o f voi c e and d i c ­
t i o n , w i t h a growing a p p r e c i a t i o n o f s t y l e 
i n the dialogue o f plays."2 

J. M e r r i l l and M. Fleming, op. c i t . , p. 110. Both 
M e r r i l l and ¥ard suggested t h a t the f i r s t r e a d i n g o f a 
pl a y should be a one-man(woman) performance on b e h a l f 
o f the teacher. They were aware o f the dangers o f 
l i m i t i n g the p u p i l ' s i m a g i n a t i o n by the teacher's i n t e r ­
p r e t a t i o n but argued t h a t a good reading would, i n f a c t , 
s t i m u l a t e the p u p i l ' s i m a g i n a t i o n and show the p o s s i b i l ­
i t i e s i n h e r e i i t i n the p l a y . This i n i t i a l teacher 
performance as an approach t o the s c r i p t e d p l a y has 
r e c e n t l y been recommended by Mr. Stanley Svernden. 
Ward also acknowledged the use o f i m p r o v i s a t i o n i n the 
study o f the s c r i p t e d p l a y as a means o f getting- i n s i d e 
a c h a r a c t e r . ¥. Ward, op. c i t . , p. 139^ "The reason 
f o r s t a r t i n g w i t h the p u p i l s ' own v e r s i o n o f the d i a l ­
ogue i s t h a t i t f o r c e s him t o t h i n k , t o know h i s 
c h a r a c t e r , t o imagine how he f e e l s and what he does." 

^ ¥. ward, I b i d . , p. 130. 
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Although the dramatic p l a y - play-making - study o f 
the s c r i p t e d p l a y p r o g r e s s i o n i l l u s t r a t e d the main o u t l i n e 
o f the c h i l d ' s dramatic development as envisaged by 
American w r i t e r s on c r e a t i v e dramatics, t h i s development 
o f t e n took i n t o c o n s i d e r a t i o n other dramatic a c t i v i t i e s 
such as puppets, dance drama and c h i l d r e n ' s t h e a t r e . 
The l a s t two were p a r t i c u l a r l y stressed but a l l t h r e e w i l l 
r e c e i v e c o n s i d e r a t i o n i n an account o f the wide-ranging 
b e n e f i t s t h a t supporters o f c r e a t i v e dramatics saw emerg­
i n g from a wise a p p l i c a t i o n o f the dramatic impulse i n 
education. The b e n e f i t s might be c l a s s i f i e d under t h r e e 
main headings: the dramatic method, drama as a s o c i a l ­
i z i n g f o r c e and personal growth through drama. The 
thre e c a t e g o r i e s serve as a rough and ready meaus of 
c l a s s i f i c a t i o n o n l y and o f t e n they merge. I t i s d i f f i c ­
u l t , f o r example, given the i n f l u e n c e o f Dewey, t o 
conceive o f personal growth as being independent o f 
s o c i a l r e l a t i o n s h i p s . 

Something has been s a i d o f the u t i l i z a t i o n o f the 
dramatic impulse as a method i n e n l i v e n i n g the i n d i v i d u a l 
s u b j e c t s o f the curriculum."'" Mention has also been made 

"*" Da l t o n schools made p a r t i c u l a r use o f dramatic method, 
as the words o f the Headmistress o f the Dalton School, 
New York, i n d i c a t e : "Much o f the l e a r n i n g which goes on 
i n the school reaches i t s f i n a l summary i n some form o f 
dramatic p r e s e n t a t i o n . " (Quoted i n P. A. Coggin, 
op. c i t . , p. 203). 
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o f the barren use o f d r a m a t i z a t i o n i n the t r a n s m i s s i o n 
of f a c t s when i t was c o n v e n i e n t l y f o r g o t t e n t h a t "emotion, 

— —> 1 not l o g i c , /_±s/th.e s t u f f out o f which drama i s made." 
One o f the i n c i d e n t a l b e n e f i t s t o be gained from 

dramatic work was s p e e c h - t r a i n i n g . Where c r e a t i v e drama­
t i c s scored over f o r m a l s p e e c h - t r a i n i n g was i n the 
spo n t a n e i t y and nat u r a l n e s s o f the o r a l work and i n the 
r e s u l t i n g u n i f i c a t i o n o f speech and thought content. 
The use o f puppets was seen as a v a l u a b l e asset i n the 
o r a l development o f shy c h i l d r e n and one w r i t e r suggested 
dramatics as a p o s s i b l e means o f h e l p i n g s t u t t e r e r s who, 
i t was a l l e g e d , d i d n o t , as normal t a l k e r s , see p i c t u r e s 
of t h e i r i m aginations i n t h e i r minds. The same p r i n c i p l e 
l a y behind the suggestion o f another w r i t e r t h a t the drama­
t i c medium was a v a l u a b l e h e l p i n f o r e i g n language l e a r n i n g 
because " i t f i r s t connects by a c t i o n the new form o f 

2 
expression w i t h an idea a l r e a d y i n the mind." 

I f drama was a means o f p r e s e n t i n g i n d i v i d u a l sub­
j e c t s o f the c u r r i c u l u m , people became aware o f i t s 
i n t e g r s i t i v e powers. D r a m a t i z a t i o n was seen as a p e r f e c t 
embodiment of the p r o j e c t method advocated by Dewey and 

3 
K i l p a t r i c k : 
1 G. b. Overton, op. c i t . , p. 131* 

J. M e r r i l l and M. Fleming, op. c i t . , p. 56. 
^ w . H. K i l p a t r i c k ' s monograph, The P r o j e c t Method, was 

publis h e d i n 1918« 



- 81 -

"The p r o j e c t method i s much more than a method: 
i t i s a p r i n c i p l e o f l i v i n g , and can perhaps be 
d e f i n e d .... as working f o r a purpose which i s con­
s c i o u s l y a p p r e c i a t e d and h e l d as an i d e a l by the 
i n d i v i d u a l h i m s e l f . The p r o j e c t method must, then, 
n e c e s s a r i l y be p a r t o f the educative process i f the 
l a t t e r i s l i f e and i f the schools are t o be r e l a t e d 
to l i f e . T h erefore, no form o f education should be 
neglected t h a t i n v o l v e s t h i s mode of procedure so 
f u l l y as does play-making. Now the development of 
p u r p o s e f u l a c t i o n and i n i t i a t i v e i n the i n d i v i d u a l 
i s education's most s i g n i f i c a n t f u n c t i o n . This 
f u n c t i o n play-making f u l f i l l s , because i n i t pur­
pose and i n i t i a t i v e are bound t o be c o n s t a n t l y 
s t i m u l a t e d and developed, f o r the process always 
begins w i t h an idea which develops i n t o an idea. 
This i n t u r n c a l l s f o r t h constant purpose i n a c t i o n 
and i n i t i a t i v e i n working out ways of expressing the 
idea. 

Play-making, f u r t h e r m o r e , i s e s s e n t i a l l y a 
s o c i a l i z e d p r o j e c t , y e t one i n which i n d i v i d u a l 
motives n e c e s s a r i l y operate at the same time and i n 
p e r f e c t harmony w i t h the s o c i a l . Thus i t reproduces 
p e r f e c t l y the complex t h a t o b t a i n s i n the a c t i v i t i e s 
of r e a l l i f e . " - * -
One o f the w r i t e r s o f the above passage, John 

M e r r i l l , was Head of the Department of Oral Expression a t 
the F rancis ¥. Parker School, Chicago. The school, named 
a f t e r one of the great pioneers o f c h i l d - c e n t r e d educa­
t i o n i n the United s t a t e s , opened i n 1901 and became a 
base f o r experiments i n progressive education. S i g n i f i c ­
a n t l y , Dewey quoted an example of the d r a m a t i c a l l y 
i n s p i r e d p r o j e c t from t h i s school: 

"The f o u r t h grade s t u d i e s Greek h i s t o r y ... 
They play s c u l p t o r and make c l a y s t a t u e t t e s o f t h e i r 

J. M e r r i l l and M. Fleming, op. c i t . , pp. 14-15. 
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f E i v o u r i t e gods and mould f i g u r e s t o i l l u s t r a t e a 
s t o r y . They model Mycenae i n sand-pans, r u i n i t , 
cover i t , and become the excavators who b r i n g i t s 
t r e a s u r e t o l i g h t again. They w r i t e prayers t o 
Dionysius and s t o r i e s such as they t h i n k Orpheus 
might have sung. They p l a n Greek games and wear 
Greek costumes, and are c o n t i n u a l l y a c t i n g out 
s t o r i e s or i n c i d e n t s which please them .... I n 
class t i m e , w i t h prayers and dances and extempore 
song, they h o l d a Dionysiac f e s t i v a l . " 1 
Drama f i r s t arose from the community s p i r i t . I n 

b oth B r i t a i n and America d u r i n g the e a r l y decades o f the 
t w e n t i e t h century drama was seen as a means o f k i n d l i n g 
the sense o f community. There was a p a r t i c u l a r need o f 

t h i s i n America w i t h i t s i n f l u x o f emigrants from 
the c o u n t r i e s o f Europe and t h i s s u r e l y i s a main con­
t r i b u t o r y reason f o r the numerous dramatic o r g a n i z a t i o n s 

2 
which sprouted d u r i n g t h i s p e r i o d . Obviously the school 
became a major i n t e g r a t i v e u n i t of s o c i e t y and drama was 
one way i n which the school could express i t s c i v i c and 
n a t i o n a l p r i d e . 

The d r a m a t i c a l l y i n s p i r e d f e s t i v a l , w i t h i t s blend 
of s p o n t a n e i t y and conscious d i r e c t i o n and i t s l i n k i n g o f 
a l l the a r t s , was an e a r l y m a n i f e s t a t i o n o f c r e a t i v e drama­
t i c s . I n Schools of To-morrow Dewey spoke o f the value 
of a f e s t i v a l based on the discovery o i America and 

J. and 1/. Dewey, Schools of To-morrow, pp. 124-125. 
Amongst the o r g a n i z a t i o n s were: The L i t t l e Theatre 
Movement, The Drama League o f America, The Community 
Drama League, The Theatre G u i l d and v a r i o u s S o c i a l 
Settlements. 
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performed by the whole of a school s i t u a t e d i n a f o r e i g n 
d i s t r i c t o f Chicago: 

" I t s value as a u n i f y i n g i n f l u e n c e i n a f o r e i g n 
community was con s i d e r a b l e , f o r besides t e a c h i n g the 
c h i l d r e n something o f the h i s t o r y of t h e i r new coun­
t r y , i t gave the parents, who made up the audience, 
an o p p o r t u n i t y t o see what the school could do f o r 
t h e i r c h i l d r e n and the neighbourhood. The p a t r i ­
o t i c value o f such exercises i s g r e a t e r than the d a i l y 
f l a g s a l u t e or p a t r i o t i c poem, f o r the c h i l d r e n 
understand what they are supposed t o be e n t h u s i a s t i c 
about, as they see before them the t h i n g s which 
n a t u r a l l y arouse p a t r i o t i c emotions."! 
School assembly programmes o f t e n made use o f drama­

t i z a t i o n or the p r e s e n t a t i o n o f fo r m a l p l a y s . N a t u r a l l y 
these programmes were small-scale compared w i t h the f e s t i ­
v a l s but they shared the same u n i f y i n g and s o c i a l i z i n g 
purnoses. 

Personal growth was a key concept o f those connected 
w i t h c r e a t i v e dramatics and t h i s growth i m p l i e d the a l l -
round development o f the i n d i v i d u a l c h i l d . For too l o n g 
education had been concerned s o l e l y w i t h the i n t e l l e c t ; 
now i t found a place f o r the emotions. Creative drama­
t i c s provided a meaus f o r coming to terms w i t h one's own 
f e e l i n g s and an o p p o r t u n i t y t o appre c i a t e the f e e l i n g s o f 
o t h e r s . 

E a r l y i n the century Herts had a l l u d e d t o the p l a y i n g 

J. and £. Dewey, op. c i t . , pp. 129-13C 
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out o f emotions. This concept was taken up by the l a t e r 
w r i t e r s . I t was suggested t h a t w i t h young c h i l d r e n a 
v i c a r i o u s experience of f e a r "may take the place i n a 
measure of a r e a l apprehension and i s e a s i l y overcome 
w i t h o u t the d i r e r e s u l t s o f r e a l i t y . " " * " M e r r i l l and 
Fleming associated the c h i l d ' s i n t u i t i v e d e l i g h t i n 
t e r r o r and blood w i t h the appeal of t r a g i c l i t e r a t u r e f o r 
a d u l t s and suggested t h a t the c h i l d ' s was a n a t u r a l 
d e l i g h t which had t o "work both e t h i c a l l y and a r t i s t i c a l l y 
toward the c l e a n s i n g , b e a u t i f y i n g and f o r t i f y i n g o f the 
i n d i v i d u a l l i f e . " ^ Ward also assumed a primary c a t h a r s i s 
through drama: she found c r e a t i v e dramatics v a l u a b l e 
d u r i n g the emotional p e r i o d of adolescence. Through 
a c t i n g i n a play a p u p i l was able t o dix'ect h i s f e e l i n g s 
i n t o l e g i t i m a t e channels and prevent any morbid accumula­
t i o n o f unhealthy thoughts. A dogmatic approach t o 
emotional t r a i n i n g was contained i n the a s s e r t i o n o f 
H i l l i a r d , McCormick and Oglebay t h a t i t was the business 
o f the d i r e c t o r i n e d u c a t i o n a l dramatics " t o use emotions 
and f e e l i n g s o f the characters p o r t r a y e d i n the p l a y as 
t o lower or r a i s e the p l a y e r ' s " t h r e s h o l d or s u s c e p t i b i l i t y 

J. Mex-rill and M. Fleming, op. c i t . , p. 25. 
2 

I b i d . , p. 25• 
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t o such, emotions as may seem best f o r h i s permanent 
development and growth i n l i f e . " " * " 

Besides g i v i n g the c h i l d o p p o r t u n i t y to p l a y out 
emotions, drama presented a means whereby he could extend 
h i s horizons through a sympathetic and i m a g i n a t i v e under­
standing o f the l i v e s o f o t h e r s . I n the e a r l y grades, 
dramatic p l a y encouraged the c h i l d ' s developing s o c i a l 
consciousness. S t r u c t u r e d dramatic p l a y had an advan­
tage over o r d i n a r y playground p l a y i n t h i s respect because 
i t could be a d j u s t e d to provide a v a r i e t y of s o c i a l s i t u a ­
t i o n s . I n making s o c i a l adaptations t o new and created 
environment the c h i l d "develops a sympathetic understand­
i n g . He i s placed i n another's place. He gets 

2 
experience by proxy, so to speak." A d d i t i o n a l l y , s t r u c ­
t u r e d dramatic p l a y allowed the teacher t o devise s p e c i f i c 
exercises i n l e a d e r s h i p f o r p a r t i c u l a r c h i l d r e n . 

Character t r a i n i n g might appear t o be an aim more i n 
keeping w i t h the f o r m a l education o f the l a t e n i n e t t e n t h 
century and i t s e f f o r t s t o mould c h i l d r e n i n t o h a b i t s o f 
obedience; y e t , t h e r e i s no doubt t h a t the advocates o f 
c r e a t i v e dramatics paid considerable a t t e n t i o n t o a 
1 H. M i l l i a r d , T. McCormick and K. Oglebay, op. c i t . , p. 1^7. 
2 
G. b. Overton, op. c i t . , pp. 77-78. 
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d i f f e r e n t s o r t o f character t r a i n i n g . This e n t a i l e d the 
i n c u l c a t i o n of worthy i d e a l s and standards through a 
process i n which the c h i l d was the main agent. With 
o l d e r c h i l d r e n s t r e s s was l a i d on the a n a l y s i s o f charac­
t e r p r i o r t o play-making or performance of the s c r i p t e d 
p l a y - " a c t i o n s are t r a c e d back t o motives and are seen 
i n the l i g h t o f cause and e f f e c t ; we know what happens 
and why i t happens.""'' The important t h i n g , however, was 
the c r y s t a l l i z a t i o n o f i d e a l s i n dramatic expression: 

" S i t u a t i o n s t h a t are v i v i d l y imagined become 
i n e f f e c t r e a l s i t u a t i o n s . A c t u a l adjustment t o 
them i s o f t e n i n i t i a t e d .... Ideas t h a t are 
absorbed at t h i s time w i l l tend t o become emotion­
a l i z e d - to become i d e a l s . Courage, perseverance, 
magnanimity, courtesy, c h a r i t y and a host o f oth e r 
v i r t u e s may, i n t h i s way, be endowed w i t h s u f f i c i e n t 
emotional f o r c e t o c a r r y them through l i f e as e f f e c ­
t i v e c o n t r o l s of conduct."2 

I t might be suggested t h a t the process described by 
Bagley could e q u a l l y w e l l t u r n unworthy ideas i n t o i d e a l s . 
This p o i n t was not overlooked by Overton who recognized 
the value of drama i n moral and r e l i g i o u s education -
" d e f i n i t e l y r a i s e d problems may be presented i n which 
p r i n c i p l e s governing r i g h t conduct may be a c t u a l l y employed 

J. M e r r i l l and M. Fleming, op. c i t . , p. 27. 
¥. C. Bagley, Educational Values, p. 170, quoted i n 
G. b. uverton, op. c i t . , p~. 83• 
G. S. Overton, op. c i t . , p. 90. This appears t o be an attempt t o r e s o l v e the d i s t i n c t i o n between what Dewey c a l l e d "ideas about M o r a l i t y " and "moral ideas." J. Dewey, Moral P r i n c i p l e s i n Education, p. 1. "The d i s t i n c t i o n between moral ideas" ideas of any s o r t what­soever t h a t have become a p a r t o f character and hence a p a r t o f the working motives o f behaviour, and ideas about moral a c t i o n t h a t may remain as i n e r t and i n e f f e c t i v e as i f they were so much knowledge about Egyption Archaeology i s fundamental t o the d i s c u s s i o n o f moral education." 
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and who suggested t h a t c o n c e n t r a t i o n on e v i l c haracters i n 
plays could o n l y be condoned when a c h i l d was mature enough 
to see these characters " i n t h e i r t r u e r e l a t i o n t o the 
whole of l i f e . " " 1 " Lest i t might be suggested t h a t 
Overton was u s i n g drama merely as a t o o l f o r i n c u l c a t i n g 
r e l i g i o u s b e l i e f s , i t i s i n t e r e s t i n g to note the warnings 
she expressed on t h i s v e r y matter: 

"Plays t h a t c o n t a i n a lesson are too d i d a c t i c . 
There seems to be a. tendency t o confuse dramatic 
a r t and d i d a c t i c m o r a l i t y . Dramatic propaganda 
ceases to be e f f e c t i v e when i t ceases t o be dramatic."' 
I t would be wrong to assume, j u s t because adherents 

of c r e a t i v e dramatics saw i n drama great p o s s i b i l i t i e s f o r 
emotional t r a i n i n g , t h a t they ignored i t s place i n mental 
development. The l i n k between drama and the p r o j e c t has 
a l r e a d y been mentioned; here was one way o f developing 
the i n d i v i d u a l ' s powers of i n i t i a t i v e , r e s o u r c e f u l n e s s 
and i n g e n u i t y w i t h i n a s o c i a l framework. Dr a m a t i z a t i o n 
was a k i n t o a problem-solving s i t u a t i o n because "through 
the process of d r a m a t i z a t i o n , the c h i l d r e n t h i n k , imagine, 
and t e s t r e s u l t s , and by b u i l d i n g a play of t h e i r own, 
l e a r n more about s t r u c t u r e than i f they had acted a dozen 

3 
ready-made play s . " 

G. S. Overton, op. c i t . , p. 101. 
2 I b i d . , pp. 113-114. 
3 

v.1. (.ard,op. c i t . , p. 31' 
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Dramatic play was acknowledged t o be a v a l u a b l e 
instrument i n a c h i l d ' s conceptual development. M e r r i l l 
and Fleming saw drama as fundamentally "a mode of t h i n k i n g 
based upon the power of each i n d i v i d u a l t o enter i n t o 
another personality.""'" Purposeful i m i t a t i o n was an 
attempt to experiment and l e a r n by the c h i l d and, because 
the c h i l d was taken w i t h the idea o f an a c t i o n he had 
witnessed, h i s a t t e n t i o n was centred on the conception o f 
which the act was an expression. Thus the outward s i m i ­
l a r i t i e s between t n i s conception and the act x^ere of 
secondary importance and hence the use o f symbols and 
make-believe o b j e c t s . Here M e r r i l l and Fleming were 
close t o Piaget's ideas and the p a r a l l e l was continued i n 
a d e s c r i p t i o n o f a process not u n l i k e the a s s i m i l a t i o n / 
accommodation balance: 

"fee may see then t h a t the c h i l d i s c o n s t a n t l y 
'reading back 1 from the signs put f o r t h by those 
about him t o the idea symbolized. He enlarges on 
t h i s i d e a , puts h i s own p e r s o n a l i t y i n t o i t , and 
then expresses i t i n h i s own way, thus c r e a t i n g a 
new idea and a neiv form o f expression - both 
educative acts."2 
One of the great advantages of c r e a t i v e dramatics i n 

speech development was t h a t i t achieved spontaneous and 

J. M e r r i l l and M. Fleming, op. c i t . , p. 5. 
2 

I b i d . , p. 10. 
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n a t u r a l r e s u l t s . The same s o r t s o f r e s u l t were observed 
i n i t s e f f e c t on p h y s i c a l development where i t l e d t o a 
freedom o f b o d i l y movement and a subsequent poise. 
M e r r i l l and Fleming suggested t h a t t a k i n g a p a r t i n a 
play d i d more f o r an awkward c h i l d than months of fo r m a l 
gymnastics." 

Rhythmic movement and dance, o f t e n associated w i t h 
some l a r g e r dramatic e n t e r p r i s e , were p a r t i c u l a r l y impor­
t a n t aspects of b o d i l y development. A number o f 
progressive schools employed teachers who were t r a i n e d i n 
the Dalcroze system o f euinythmics; o t h e r schools employed 
a l e s s f o r m a l system o f rhythmic t r a i n i n g which was drama­
t i c a l l y o r i e n t a t e d . I f rhythmic t r a i n i n g was aimed 
i n i t i a l l y at p h y s i c a l l i b e r a t i o n , t h e r e was a f e e l i n g 
t h a t subsequently i t had i m p l i c a t i o n s f o r wider personal­
i t y development e s p e c i a l l y i n the r e l a t i o n t o c r e a t i v e 
s e l f - e x p r e s s i o n i n the a r t s . 

" I n t o f e s t i v a l s , pageants of Greek l i f e , and 
plays are woven the s k i l l s developed i n the rhythmic 
exercises. I t i s the o b s e r v a t i o n o f teachers i n 
t h i s school ( F r a n c i s V. Parker School, Chicago) t h a t 
t h i s form o f rhythmic t r a i n i n g also enhances a r t 
expression i n drawing and p a i n t i n g i n a not a b l e way." 

J. M e r r i l l and M. Fleming, op. c i t . , p. 52. 
2 

ii. Rugg and A. Shumaker, op. c i t . , p. 173« This approach 
i s s i m i l a r to t h a t adopted by A. i t . Stone - see Five 
Pioneers - although Stone based h i s movement work on the 
Laban system and not the Dalcroze system which was used 
at the Francis W. Parker School. 
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A e s t h e t i c development was i n e v i t a b l y bound up w i t h 
a p u p i l ' s c r e a t i v e s e l f - e x p r e s s i o n i n the a r t s and i t d i d 
not e x i s t i n i s o l a t i o n from the oth e r strands o f p e r s o n a l i t y : 

"Viewed bo t h p s y c h o l o g i c a l l y and s o c i a l l y , the 
a r t s represent not l u x u r i e s or s u p e r f l u i t i e s , but 
fundamental f o r c e s o f development. 1 11 
Dewey saw the a r t s as a p e r f e c t e d expression o f basic 

human a c t i v i t y and a p p r e c i a t i o n of the a r t s as a means 
whereby the sp e c t a t o r gained experience; drama consum­
mated "the range o f f i n e a r t s , because i n dramatic form 
we have the highest i d e a l o f s e l f , p e r s o n a l i t y d i s p l a y i n g 

2 
i t s e l f i n form o f p e r s o n a l i t y . " 

The w r i t e r s on c r e a t i v e dramatics were unanimous i n 
advocating many and v a r i e d experiences o f drama i n schools 
as a means o f developing the a r t i s t i c t a s t e o f t h e i r 
p u p i l s and thus educating them f o r l e i s u r e ; i t appeared 
t h a t the cinema was an i n s i d i o u s i n f l u e n c e t h a t had t o be 

3 
combatted. M e r r i l l and Fleming considered t h a t every 
h i g h school student should p a r t i c i p a t e i n the p r o d u c t i o n 
o f at l e a s t one p l a y "prepared as c a r e f u l l y as young 

J. Dewey, quoted i n S. J. C u r t i s and M. &, A. Boultwood, 
A Short H i s t o r y of Educational Ideas, p. 490. 
J. Dewey, Psychology, p. 232, quoted i n G. 5. Overton, 
op. c i t . , p. 5. 
This view was s i m i l a r t o the o p i n i o n h e l d by Caldwell Cook. 
M e r r i l l and Fleming, op. c i t . , pp. 50-51* saw school 
dramatics as a c o r r e c t i v e t o the moving p i c t u r e s where 
there was harm i n the " r e s u l t s o f d i s s o c i a t i o n o f a men­
t a l impression from the motor r e a c t i o n by which i t should 
be accompanied." One i s reminded of Blade's concept o f 
' i n f l o w and o u t f l o w . 1 M e r r i l l and Fleming went on t o 
suggest t h a t , a t the moving p i c t u r e s , ideas become per­
v e r t e d and f i x e d because th e r e was a l a c k o f the "normal 
f u n c t i o n i n g o f the i n d i v i d u a l expression." 
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p e o p l e a r e c a p a b l e o f d o i n g , and p r e s e n t e d w i t h b e a u t i f u l 

s e t t i n g s , w i s e l y c h o s e n p r o p e r t i e s , h a r m o n i o u s c o s t u m e s 

a n d a d e q u a t e l i g h t i n g . " ' ' " T h i s w o u l d h e l p c o u n t e r a c t t h e 

n a r r o w c u l t i v a t i o n o f t h e i n t e l l e c t a n d t h e t e n d e n c y t o 

s t r e s s t h e u t i l i t a r i a n a s p e c t s o f l i f e w h i c h o c c u r r e d a t 

t h i s s t a g e o f a p u p i l ' s c a r e e r . 

C h i l d r e n ' s t h e a t r e h a s b e e n a p a r t i c u l a r l y n o t a b l e 

f e a t u r e o f t h e A m e r i c a n e d u c a t i o n a l s c e n e . G e n e r a l l y i t 

h a s b e e n c o n d u c i v e t o a e s t h e t i c d e v e l o p m e n t b u t t h i s h a s 

n o t a l w a y s b e e n t h e p r i m a r y a i m : 

"By 193°> t h e m a j o r p a t t e r n s o f C h i l d r e n ' s 
t h e a t r e a c t i v i t y i n t h e U n i t e d S t a t e s w e r e c r y s t a ­
l l i z e d , t h o u g h o r g a n i z a t i o n s v a r i e d w i d e l y as t o 
p u r p o s e s a n d m e t h o d s . Some s t r e s s e d t h e r e c r e a t i o n a l 
o r s o c i a l c u l t u r a l b r o a d e n i n g o f t h e p e r f o r m e r s 
t h r o u g h p a r t i c i p a t i o n i n p l a y s . O t h e r s s t r e s s e d 
b o t h t h e a r t i s t i c g r o w t h o f t h e p a r t i c i p a n t s a n d t h e 
e n j o y m e n t o f t h e c h i l d a u d i e n c e s who a t t e n d e d t h e 
p e r f o r m a n c e s . S t i l l o t h e r s s t r e s s e d t h e e d u c a t i o n a l 
v a l u e s t u d e n t s o f t h e drama r e c e i v e d f r o m w o r k i n g w i t h 
c h i l d a c t o r s , o b s e r v i n g c h i l d a u d i e n c e s a n d p e r f o r m i n g 
i n p l a y s f o r c h i l d r e n . Some w e r e s e t u p t o u t i l i z e 
a d u l t a c t o r s e x c l u s i v e l y ; o t h e r s u s e d o n l y c h i l d r e n 
i n t h e c a s t s . " 2 

J . M e r r i l l a n d M. F l e m i n g , o p . c i t . , p. . The s e n i o r 
y e a r o f t h e F r a n c i s W. P a r k e r H i g h S c h o o l i n c l u d e d a f i v e 
p e r i o d - p e r - w e e k drama c o u r s e i n w h i c h a l l s t u d e n t s p a r ­
t i c i p a t e d . The c o u r s e c o m p r i s e d l i t e r a r y a p p r e c i a t i o n 
a n d p r a c t i c a l d r a m a t i c s - t h e l a t t e r i n c l u d i n g n o t m e r e l y 
a c t i n g b u t t h e a l l i e d t h e a t r e a r t s . 
J . i l . D a v i s a n d M. J . w a t k i n s , C h i l d r e n ' s T h e a t r e , p p . 9-10. 
D a v i s a n d V a t k i n s , o p . c i t . p p . 3-1^ i n s t a n c e some i m p o r ­
t a n t l a n d m a r k s i n t h e h i s t o r y o f C h i l d r e n ' s t h e a t r e i n 
A m e r i c a ; t h e s e i n c l u d e : 
1903: A l i c e M i n n i e h e r t s a n d The C h i l d r e n ' s E d u c a t i o n a l 

T h e a t r e . 
1915-19! S t u a r t W a l k e r ' s " P o r t m a n t e a u T h e a t r e " t o u r e d t h e 

c o u n t r y i n t r o d u c i n g p r o g r e s s i v e s t a g i n g m e t h o d s . 
1919s The f i r s t c o l l e g e programme o f c h i l d r e n ' s t h e a t r e 

a c t i v i t i e s - o n b o t h c u r r i c u l a r a n d e x t r a - c u r r i c u l a r 
l e v e l s - \>ras e s t a b l i s h e d a t Emer s o n C o l l e g e , B o s t o n . 

1921: The A s s o c i a t i o n o f J u n i o r L e a g u e s o f A m e r i c a i n a u g u ­r a t e d i t s programme o f c h i l d r e n ' s t h e a t r e . , . 1928: By t h i s y e a r more t h a n f i f t y l e a g u e s w e r e e n g a g e d i n c h i l d r e n " ' s t h e a t r e a c t i v i t i e s . 
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W i n i f r e d Ward, r e f e r r e d t o as t h e c h i l d r e n ' s t h e a t r e 

movement's " p r o p h e t a n d g u i d e , h a d some i n i t i a l d o u b t s 

as t o w h e t h e r c h i l d r e n ' s t h e a t r e s h o u l d , c o m p r i s e c h i l d r e n 

o r a d u l t s a c t i n g f o r c h i l d r e n . She r e c o g n i z e d t h a t t h e r e 

was a d a n g e r t h a t c h i l d p e r f o r m e r s m i g h t d e v e l o p a s u p e r ­

f i c i a l s o p h i s t i c a t i o n a n d l o s e s p o n t a n e i t y e s p e c i a l l y 

d u r i n g r e p e a t e d p u b l i c p e r f o r m a n c e s . I n h e r o p i n i o n t h e 

i d e a l s o l u t i o n was a n e d u c a t i o n i n drama t h a t i n c l u d e d 

t h e c o m p l e m e n t a r y a s p e c t s o f c r e a t i v e d r a m a t i c s a n d c h i l ­

d r e n ' s t h e a t r e . H e r v i e w was c e r t a i n l y s h a r e d b y M e r r i l l 

a n d F l e m i n g who saw i n c h i l d r e n ' s t h e a t r e a n d t h e v a l u e s 

i t i n c u l c a t e d a s a f e g u a r d f o r t h e f u t u r e o f t h e t h e a t r e 

a s a w h o l e . T h e y h a d some i n t e r e s t i n g comments t o make 

on t h e n a t u r e a n d s e t t i n g o f p l a y s p e r f o r m e d b y c h i l d r e n : 

"The c h i l d ' s p l a y r e q u i r e s a s m a l l h a l l , a n 
i n t i m a t e s t a g e , w i t h no a b r u p t l i n e t o s e p a r a t e 
a c t o r s f r o m a u d i e n c e ; i t n e e d s s i g n i f i c a n t c o l o r 
schemes, b e a u t i f u l p r o p o r t i o n s a n d d e c o r a t i o n s , 
s i m p l e s e t t i n g s , f e w p e r f o r m e r s , s h o r t p r o d u c t i o n s , 
s u p e r i o r m u s i c a n d r e a s o n a b l e p r i c e s . Such a 
t h e a t e r s h o u l d be managed b y p e o p l e who know t h e 
c h i l d ' s p o i n t o f v i e w a n d h i s n e c e s s i t i e s , a n d who 
w i l l w i s e l y c h o o s e t h e p l a y and a d a p t t h e s e t t i n g s , 
m u s i c , c o l o r schemes, s i z e o f s t a g e , a n d s i z e o f 
a u d i e n c e t o h i m . " ^ 

J . u. U a v i e s a n d i i . J . U a t k i n s , o p . c i t . , p. 8. 

J . M e r r i l l a n d ]>l. F l e m i n g , op. c i t . , p. 47-
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I n c o n s i d e r i n g t h e p o s s i b l e s p r e a d o f c r e a t i v e d r a m a ­
t i c s w i t h i n t h e A m e r i c a n e d u c a t i o n a l s y s t e m one must n o t 
o v e r - e s t i m a t e t h e number o f d e v o t e e s d u r i n g t h e f i r s t f e w 
d e c a d e s o f t h e c e n t u r y ; Kugg and Shumaker h a v e s u g g e s t e d 
t h a t t h e c h i l d - c e n t r e d movement as a w h o l e h a d p r o b a b l y 
o n l y a f f e c t e d f i v e p e r c e n t o f A m e r i c a n s c h o o l s i n a n y 
g r e a t m e a s u r e by t h e e n d o f t h e 1930s. Y e t , f e w t h o u g h 
t h e s u p p o r t e r s o f c r e a t i v e d r a m a t i c s m i g h t h a v e b e e n , 
t h e r e i s a c e r t a i n f o r c e f u l q u a l i t y a b o u t t h e w o r d s o f 
t h o s e who c o m m i t t e d t h e m s e l v e s t o p a p e r . D e s p i t e m i n o r 
d i f f e r e n c e s o f a p p r o a c h t h e y w e r e o f one m i n d i n a s s e r t i n g 
t h e s t r e n g t h and n a t u r a l n e s s o f t h e d r a m a t i c i m p u l s e i n 
c r d l d r e n a n d i n s t a t i n g t h a t t h e r o u t e t o e d u c a t i o n a l 
s a l v a t i o n was t h r o u g h c r e a t i v e s e l f - e x p r e s s i o n . I3y 
s u g g e s t i n g how drama m i g h t c o n t r i b u t e t o t o t a l p e r s o n a l i t y 
g r o w t h t h e y o f f e r e d p r a c t i c a l e n c o u r a g e m e n t t o t h e i r 
s y n i p a t h i z e r s i n B r i t a i n . 
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CHAPTER I V 

THE O F F I C I A L VIEWPOINT OF 

DRAMA'S PLACE I N EDUCATION 

The d e v e l o p m e n t o f w h a t m i g h t be c a l l e d t h e " o f f i c i a l " 

v i e w p o i n t o f drama's p l a c e i n e d u c a t i o n c a n be g l e a n e d 

f r o m t h e c o n s i d e r a b l e number o f B o a r d o f E d u c a t i o n d o c u ­

m e n t s p u b l i s h e d d u r i n g t h e f i r s t f o u r d e c a d e s o f t h i s 

c e n t u r y . Some o f t h e s e w i l l be d i s c u s s e d i n t h i s c h a p t e r ; 

o t h e r s w i l l be r e f e r r e d t o i n d i f f e r e n t c o n t e x t s . A d i s ­

t i n c t i o n s h o u l d be made b e t w e e n t h o s e r e p o r t s o r p a m p h l e t s 

c o m m i s s i o n e d b y t h e B o a r d b u t n o t n e c e s s a r i l y c a r r y i n g t h e 

v i e w s o f t h e B o a r d a n d t h e d o c u m e n t s b e a r i n g , a s i t w e r e , 

t h e B o a r d ' s s i g n a t u r e . 

I n t h e s e c o n d c a t e g o r y come t h e H a n d b o o k s o f Sugges­

t i o n s o r , t o g i v e t h e m t h e i r f o r m a l t i t l e , t h e Handbooks 

o f S u g g e s t i o n s f o r t h e C o n s i d e r a t i o n o f T e a c h e r s a n d 

O t h e r s c o n c e r n e d i n t h e Work o f P u b l i c E l e m e n t a r y S c h o o l s . 

From t h e f i r s t e d i t i o n i n 1905 t o t h a t o f 1937 ( r e p r i n t e d 
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i n 19^2) t h e y g i v e a n i n d i c a t i o n o f w h a t i d e a l l y s h o u l d 

h a v e o c c u r r e d i n a l l s c h o o l s , t h i s p r e s u m a b l y b e i n g a 

r e f l e c t i o n o f w h a t was h a p p e n i n g i n some s c h o o l s . H. M. 

I n s p e c t o r s h a ve b e e n c o n c e r n e d i n t h e c o m p i l a t i o n o f t h e 

H a n dbooks a n d G. S. O s b o r n e h a s s u g g e s t e d t h a t t h e I n s p e c ­

t o r ' s r o l e c h a n g e d s h a r p l y w i t h t h e a b a n d o n m e n t o f t h e 

p a y - b y - r e s u l t s s y s t e m o f e d u c a t i o n i n E n g l a n d t o w a r d s t h e 

t u r n o f t h e c e n t u r y : 

" R e l i e v e d o f t h e i r i n q u i s i t o r i a l f u n c t i o n , 
H. t-i. I n s p e c t o r s h a v e b e e n c a s t i n t h e r o l e o f 
a d v i s o r s . T h e i r c o l l e c t i v e w i s d o m h a s gone i n t o 
t h e w r i t i n g o f t h e ' H a n d b o o k s . 1 A p a r t f r o m t h a t 
t h e y h a v e b e e n s e e n as i n d i v i d u a l s whose w o r d s o f 
a d v i c e h a v e c a r r i e d as much w e i g h t i n t h e s c h o o l s 
a s t h e p r e s t i g e o f e a c h i n s p e c t o r a n d t h e v a l u e o f 
h i s a d v i c e h a v e m e r i t e d . " 1 

P e r h a p s one o f t h e f a c t o r s c o n d u c i v e t o t h e r e l a t i v e l y 

s l o w d e v e l o p m e n t o f drama i n s c h o o l s d u r i n g t h e e a r l y 

y e a r s o f t h i s c e n t u r y , as c o m p a r e d w i t h a r t a n d m u s i c , 
2 

was t h e l a c k o f d r a m a t i c e x p e r t i s e among t h e i n s p e c t o r a t e . 

Thus i n t h e e a r l y d a y s i t was i n c u m b e n t on t h e t e a c h e r t o 

i m p r e s s t h e i n s p e c t o r c o n c e r n i n g t h e e d u c a t i o n a l v a l u e o f 
3 

drama r a t h e r t h a n t h e o t h e r way r o u n d . 
An i m p o r t a n t a s p e c t o f t h e 1905 Handbook was i t s 

O. S. O s b o r n e , S c o t t i s h a n d E n g l i s h S c h o o l s , p p . 57-58. 
2 

A s p e c t s o f m u s i c a n a a r t w e r e i n c l u d e d i n t h e s c h o o l 
c u r r i c u l u m o f t h e l a t e n i n e t e e n t h - c e n t u r y e l e m e n t a r y 
s c h o o l s . 

3 
As H a r r i e t F i n l a y - J o h n s o n d i d w i t h E. G. A. H o l m e s . 
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a s s e r t i o n t h a t e d u c a t i o n was more t h a n t h e t r a n s m i s s i o n o f 

u t i l i t a r i a n f a c t s : 

"To awaken the; i m a g i n a t i o n a n d w i d e n t h e c a p a ­
c i t y f o r e m o t i o n , w h i l e s u b j e c t i n g i t s e x p r e s s i o n t o 
a r t i s t i c r e s t r a i n t , i s one o f t h e h i g h e r e d u c a t i o n a l 
a i m s . " 1 

H e r e was p o s s i b l e s c o p e f o r drama one m i g h t t h i n k . 

B u t n o t t o t h e c o m p i l e r s o f t h e H andbook who w e n t on t o 

s a y t h a t t h e "use o f l y r i c a l p o e t r y , t h e p r a c t i c e o f m u s i c 

a n d o f r h y t h m i c , p h y s i c a l movements a r e a l i k e v a l u a b l e 
2 

f o r t h i s p u r p o s e . " T h e y l a i d p a r t i c u l a r s t r e s s o n t h e 

h a r m o n i o u s a n d r h y t h m i c q u a l i t i e s o f m u s i c a n d i t s n a t u r a l 

a p p e a l t o humans as p h i l o s o p h e r s f r o m P l a t o t o G o e t h e h a d 

d o n e . 

The 1905 Handbook d i d , h o w e v e r , f i n d a p o s s i b l e u s e 

f o r drama i n t h e e l e m e n t a r y c l a s s r o o m . I t c o u l d be em­

p l o y e d as a m e t h o d i n p r a c t i s i n g s p e e c h w i t h i n f a n t s . 

I n i t i a l l y "games o f a d r a m a t i c c a s t " m i g h t be p l a y e d a n d 

t h e n f o r o l d e r i n f a n t s t h e r e was a p o s s i b i l i t y o f t h e 

s p o n t a n e o u s d r a m a t i z a t i o n o f n u r s e r y r h y m e s o r f a i r y s t o r i e s . 

Few t h o u g h t h e r e f e r e n c e s t o drama w e r e i n t h e 1905 

H a n d b o o k , one s e n s e s a n a m b i v a l e n t a t t i t u d e t o w a r d s i t b y 

t h e c o m p i l e r s . I t seems as i f t h e y r e c o g n i z e d t h a t 
H a n d b o o k o f S u g g e s t i o n s f o r t h e C o n s i d e r a t i o n o f T e a c h e r s 
a n d o t h e r s C o n c e r n e d i n t h e Work o f P u b l i c E l e m e n t a r y 
S c h o o l s ( 1 9 0 5 ) , p. 70 ( h e r e i n a f t e r c a l l e d H andbook o f 
S u g g e s t i o n s . 

2 I b i d . , p. 70. 
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t h a t d r a m a t i c a c t i v i t i e s w e r e i n t u n e w i t h t h e s p o n ­

t a n e i t y o f v e r y y o u n g c h i l d r e n , b u t w e r e a t r i f l e 

s u s p i c i o u s o f some o f t h e t h e a t r e ' s t r a p p i n g s . F o r 

i n s t a n c e , when e n c o u r a g i n g r e a d i n g a l o u d i n t h e c l a s s r o o m , 

t h e y w a r n e d t h a t " e x a g g e r a t e d e m p h a s i s , d e c l a m a t i o n a n d 

g e s t u r e a r e q u i t e u n n e c e s s a r y ; t h e p i e c e s c h o s e n a r e t o 

be r e a d w i t h f e e l i n g a n d i n t e l l i g e n c e , b u t t h e y a r e n o t 

t o be acted.""'" 

D u r i n g t h e n e x t t e n y e a r s t h e B o a r d o f E d u c a t i o n 

seems t o h a v e c o n s o l i d a t e d i t s v i e w s on d r a m a t i z a t i o n as 

a means o f s p e e c h t r a i n i n g : a n d now t h a t t h e d r a m a t i c 

i n s t i n c t c o u l d be f i r m l y s p o k e n o f as a n o b s e r v e d c h a r a c ­

t e r i s t i c o f y o u n g c h i l d r e n , t h e r e was o p p o r t u n i t y f o r i t s 

e x t e n d e d u s e i n t h e c l a s s r o o m . The 1915 e d i t i o n o f t h e 

H andbook e n c o u r a g e d t h e " n a t u r a l a n d e d u c a t i v e " r e p r e s e n t a ­

t i o n b y i n f a n t s o f t h e c h a r a c t e r s i n t h e i r s t o r i e s a n d 

s u g g e s t e d t h a t t h e "newer a n d b e t t e r m e t h o d o f f u r n i s h i n g 

i n f a n t s c h o o l s g i v e s s c o p e f o r t h i s a n d o t h e r f o r m s o f 
2 

movement." H i s t o r y was s e e n as a s u b j e c t t h a t m i g h t 
g a i n f r o m t h e v i v i d , c r y s t a l l i z i n g p o w e r s o f d r a m a : 

" T h e r e a r e s c h o o l s i n w h i c h h i s t o r y i s made more 
v i v i d a n d p i c t u r e s q u e b y t h e d r a m a t i z a t i o n o f s u i t a b l e 

H a ndbook o f S u g g e s t i o n s , (1905) p» 36. The w a r n i n g 
r e p r e s e n t s a p e r t i n e n t comment on t h e e a r l y t w e n t i e t h 
c e n t u r y s t y l e o f a c t i n g . 

H a ndbook o f S u g g e s t i o n s (1915)>P« 23. T h e s e comments 
h a d i n f a c t a p p e a r e d i n a B o a r d o f E d u c a t i o n c i r c u l a r 
No. 808 (1912). 



- 98 -

s t o r i e s . The y o u n g e r c h i l d r e n a c t t h e i r h i s t o r y 
s t o r i e s j u s t as i n f a n t s a c t f a i r y t a l e s . The 
o l d e r p u p i l s a r e a l l o w e d t o make t h e i r own a r r a n g e ­
m e n t s a n d p r e p a r a t i o n s u n d e r some g u i d a n c e f r o m t h e 
t e a c h e r . W i t h t h e h e l p o f s u i t a b l e b o o k s i n c l u d i n g 
s e c t i o n s f r o m o r i g i n a l s o u r c e s w h i c h r e p r o d u c e t h e 
i d e a s a n d t h e l a n g u a g e o f t h e t i m e , a n d w i t h t h e 
f u r t h e r a i d o f i l l u s t r a t i o n s s h o w i n g a r m o u r a n d 
d r e s s , t h e o l d e r p u p i l s may compose t h e i r own p a r t s . 
I n . t h i s way t h e y may l e a r n much o f t h e l i f e a n d c o l ­
o u r , s p e e c h a n d h a b i t s o f t h e p e r i o d s f r o m w h i c h t h e 
s c e n e s a r e t a k e n , " l -

A t t h e same t i m e , h o w e v e r , t h e Handbook w a r n e d a g a i n s t 

a n y i n d i s c r i m i n a t e u s e o f drama as a m e t h o d o f t e a c h i n g 

h i s t o r y : a c a r e f u l c h o i c e o f s u b j e c t m a t t e r a n d a d e q u a t e 

p r e p a r a t i o n w e r e i m p e r a t i v e . 

T w e l v e y e a r s a n d t h r e e H a n d b o o k s l a t e r , t h e r e 

a p p e a r e d a w a r n i n g c o n c e r n i n g t e a c h i n g m e t h o d s i n g e n e r a l . 

T h i s was t o t h e e f f e c t t h a t means w e r e o f t e n o b s c u r i n g 

a i m s i n e d u c a t i o n . O s b o r n e h a s commented: 

"The 1927 e d i t i o n r e p r e s e n t s a p e r i o d o f r e a c ­
t i o n , o r a t l e a s t o f c a u t i o n , i n E n g l a n d . " 2 

C a u t i o n p e r h a p s b u t c e r t a i n l y n o t r e a c t i o n f o r t h e 

1927 Handbook was l i b e r a l i n o u t l o o k a n d much c o n c e r n e d 

w i t h t h e n e e d s o f t h e c h i l d . I t s t r e s s e d t h e d i f f e r e n t 

f a c e t s o f t h e human p e r s o n a l i t y t h a t e d u c a t i o n h a d t o 

c a t e r f o r : 

H a ndbook o f S u g g e s t i o n s (l915)» P« 88. T h e s e comments 
t o o h a d a p p e a r e d p r e v i o u s l y i n a B o a r d o f E d u c a t i o n 
c i r c u l a r . 

G. S. O s b o r n e , o p . c i t . , p. 104. 
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" C h a r a c t e r h a s b e e n t o o n a r r o w l y i n t e r p r e t e d ; 
i t s i n t e l l e c t u a l a n d e m o t i o n a l s i d e s h a v e b e e n 
i n s u f f i c i e n t l y r e c o g n i z e d . " ! 

E l s e w h e r e i t t a l k e d o f t h e d e v e l o p m e n t o f m o r a l c h a r a c t e r 

t h r o u g h t e a m - w o r k . P e o p l e w e r e w r o n g , c o n t i n u e d t h e 

H a n d b o o k , t o c o n s i d e r a s " s u p e r f l u o u s a c c e s s o r i e s " t h o s e 

d e p a r t u r e s f r o m t h e c o n v e n t i o n a l s c h o o l r o u t i n e w h i c h 

a i m e d a t c h a r a c t e r t r a i n i n g . P l a y p e r f o r m a n c e s w e r e 

p r o b a b l y c o u n t e d among t h e d e p a r t u r e s ; t h e H andbook saw 

i n t h e m t h e o p p o r t u n i t y o f g i v i n g " i m m e d i a t e p u r p o s e " t o 

c h i l d r e n ' s w o r k . The a e s t h e t i c v a l u e o f g o o d l i t e r a t u r e 

was n o t f o r g o t t e n among t h e 1927 s u g g e s t i o n s . I f t h e 

t e a c h e r f e l t t h a t an o l d e r c l a s s w o u l d e n j o y r e a d i n g a n d 

a c t i n g a p l a y , t h e r e was no r e a s o n why c o n s i d e r a b l e t i m e 

s h o u l d n o t be s p e n t o n t h i s p r o j e c t . T h e r e w e r e many 

m o d e r n p l a y s , s u g g e s t e d t h e H a n d b o o k , i n a d d i t i o n t o t h e 

u s u a l f a r e o f S h a k e s p e a r e , S h e r i d a n a n d G o l d s m i t h , t h a t 

m i g h t be a c t e d i n t h e e l e m e n t a r y s c h o o l . 

I n a s p e c i a l a p p e n d i x o n b a c k w a r d c h i l d r e n , t h e Hand­

b o o k c o m p i l e r s r e c o g n i z e d t h e t h e r a p e u t i c a s p e c t s o f b o t h 

d rama a n d m u s i c . S p o n t a n e o u s d r a m a t i z a t i o n was t o be 

e n c o u r a g e d an d i t was c o n s i d e r e d t h a t r h y t h m i c e x e r c i s e s 

t o m u s i c m i g h t "do s o m e t h i n g t o s t r e n g t h e n a n d c o - o r d i n a t e 
2 

m i n d a n d c h a r a c t e r as w e l l as b o d y . " 

Handbook o f S u g g e s t i o n s ( 1 9 2 7 ) t p. 10. 
2 

I b i d . , p . 425- I n P. S l a d e , C h i l d Drama, p. 119 > S l a d e 
r e f e r s t o a n a r t i c l e i n S c h o o l H y g i e n e (T916) b y S i r 
C y r i l B u r t i n w h i c h t h e l a t t e r s u g g e s t e d t h a t d r a m a t i c 
e x e r c i s e s m i g h t be t r e a t e d a s a n a c t i v e means o f e m o t i o n a l 
t r a i n i n g , p a r t i c u l a r l y i n t h e c a s e o f b a c k w a r d c h i l d r e n . 
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B e t w e e n 1921 a n d 1933 t h e r e a p p e a r e d f o u r m a j o r 

r e p o r t s w h i c h h a d i m p l i c a t i o n s f o r t h e d e v e l o p m e n t o f 

drama i n e d u c a t i o n . T h e s e w e r e t h e t h r e e Hadow R e p o r t s 

on a d o l e s c e n t , p r i m a r y a n d i n f a n t e d u c a t i o n a n d t h e 

N e w b o l t C o m m i t t e e R e p o r t on The T e a c h i n g o f E n g l i s h i n 

E n g l a n d . 

The l a t t e r d o c u m e n t , p u b l i s h e d i n 1921, was a n 

a u t h o r i t a t i v e r e p o r t a n d a c c o r d i n g t o one a u t h o r , w r i t i n g 

i n 1943, "had a p r o f o u n d e f f e c t o n E n g l i s h t e a c h i n g i n 

a l l t y p e s o f s c h o o l a n d c o n t i n u e s t o be a b e s t - s e l l e r t o 

t h i s d a y . 

The N e w b o l t C o m m i t t e e d i s c u s s e d s c h o o l drama u n d e r 

t h r e e h e a d i n g s : as s o m e t h i n g t o be w r i t t e n ; a s s o m e t h i n g 

t o be r e a d ; a n d as s o m e t h i n g t o be a c t e d . 

The w r i t i n g o f p l a y s was e n c o u r a g e d as a v e r y v a l u a ­

b l e a n d p r a c t i c a l f o r m o f c o m p o s i t i o n t v h e t h e r i t be a n 

i n d i v i d u a l o r c o l l e c t i v e e x e r c i s e . Y o u n g e r c h i l d r e n 

m i g h t t a k e t h e m e s f r o m m y t h o r p o e t r y w h i l s t o l d e r s t u d e n t s 

c o u l d f r a m e t h e i r own p l o t s . 

C h i l d r e n who h a d composed an d a c t e d t h e i r own p l a y s 

w e r e i n . a much b e t t e r p o s i t i o n t o r e a d a n d a p p r e c i a t e t h e 

w o r k o f p r o f e s s i o n a l d r a m a t i s t s , t h o u g h t t h e C o m m i t t e e . 

J . G r a v e s , P o l i c y a n d P r o g r e s s i n S e c o n d a r y E d u c a t i o n 
1902-42, p. 134. 
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T h i s was a C a l d w e l l Cook l i n e ( a n d he g a v e e v i d e n c e t o 

t h e c o m m i t t e e , o f c o u r s e ) b u t t h e C o m m i t t e e r e m a i n e d l e s s 

s u r e t h a n Cook a b o u t u s i n g S h a k e s p e a r e i n t h e c l a s s r o o m . 

As f a r as t h e p u p i l ' s a p p r e c i a t i o n was c o n c e r n e d , v e r b a l 

d i f f i c u l t i e s i n t h e p l a y s w e r e b a l a n c e d a g a i n s t t h e a d v a n ­

t a g e s o f S h a k e s p e a r e ' s t e c h n i q u e i n c h a r a c t e r i s a t i o n a n d 

s t o r y t e l l i n g a n d t h e w o r d - m u s i c o f h i s p l a y s . The 

C o m m i t t e e ' s a p p r o v a l o f S h a k e s p e a r e i n s c h o o l s was q u a l i ­

f i e d w i t h w a r n i n g s a b o u t c h o i c e o f p l a y a n d a d e q u a t e c a r e 

i n p r e s e n t a t i o n b y t h e t e a c h e r . As t h e c o m p i l e r s o f t h e 

1927 Handbook o f S u g g e s t i o n s w e r e t o c b , t h e N e w b o l t C o m m i t t e e 

recommended a w i d e n i n g r a n g e o f s u i t a b l e p l a y s f o r s t u d y 

w i t h o l d e r s t u d e n t s . 

I n d e f e n d i n g t h e a c t i n g o f p l a } ^ s , t h e N e w b o l t 

C o m m i t t e e a p p e a l e d t o t r a d i t i o n , c i t i n g t h e e s t e e m g i v e n 

t o drama as a n a r t f r o m e a r l i e s t t i m e s and t h e a e s t h e t i c 

e n j o y m e n t i t h a d a f f o r d e d t h r o u g h o u t t h e a g e s : 

" I f i t c o n s i d e r e d n e c e s s a r y t o o f f e r a d e f e n c e 
o f d r a m a t i c p e r f o r m a n c e s as a p a r t o f e d u c a t i o n , we 
may s a y t h a t drama i s a n a n c i e n t a n d h o n o u r e d f o r m 
o f l i t e r a t u r e t h a t h a s e n l i s t e d t h e p o w e r s o f t h e 
g r e a t e s t p o e t s , a n d a f f o r d e d r a t i o n a l d e l i g h t t o a 
h u n d r e d g e n e r a t i o n s o f c i v i l i s e d b e i n g s . " 1 

T h i s was n o t m e r e l y a r h e t o r i c a l f l o u r i s h o n t h e 

p a r t o f t h e c o m m i t t e e . I n i t s i n t r o d u c t i o n t o drama 

t h e r e h a d b e e n a n a c k n o w l e d g e m e n t o f t h e i m p o r t a n t p a r t 

p l a y e d by drama i n T u d o r a n d e a r l y S t u a r t e d u c a t i o n a n d 

The T e a c h i n g o f E n g l i s h i n E n g l a n d , p a r a g r a p h 289. 
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r e g r e t e x p r e s s e d r e g a r d i n g t h e d i v e r g i n g p a t h t ; o f d r a m a­

t i c a r t a n d n a t i o n a l e d u c a t i o n f r o m t h e m i d d l e o f t h e 

s e v e n t e e n t h c e n t u r y t o t h e c l o s e o f t h e n i n e t e e n t h . 

W i t h t h e r e - e m e r g e n c e o f drama i n s c h o o l s t h e r e was a 

new o p t i m i s m : 

" I t i s a l e g i t i m a t e hope t h a t a r a t i o n a l u s e 
o f t h e drama i n s c h o o l s may b r i n g b a c k t o E n g l a n d a n 
u nashamed j o y i n p l e a s u r e s o f t h e i m a g i n a t i o n ar i d 
i n t h e p u r p o s e d e x p r e s s i n g o f w h o l e s o m e a n d n a t u r a l 
f e e l i n g . " 1 

What drama c o u l d do f o r t h e n a t i o n was a n a t u r a l 

e x t e n s i o n o f w h a t i t c o u l d do f o r t h e i n d i v i d u a l . The 

i n d i v i d u a l ' s e n j o y m e n t o f d r a m a was t h e p r e - r e q u i s i t e f o r 

a n y o f i t s o t h e r v a l u e s i n e d u c a t i o n : t h u s , t h e N e w b o l t 

C o m m i t t e e t a l k e d o f c l a s s r o o m p l a y s b e i n g " j o y o u s and 
2 

i n s t r u c t i v e a d v e n t u r e s , " r a n g i n g i n s c o p e f r o m " h a p py 

i m p r o v i s a t i o n s " t o more f o r m a l p r e s e n t a t i o n s . 

The more s p e c i f i c v a l u e s t h a t t h e N e w b o l t R e p o r t saw 

i n t h e a c t i n g o f p l a y s c a n be g r o u p e d i n t h r e e c a t e g o r i e s : 

s p e e c h t r a i n i n g , a e s t h e t i c u n d e r s t a n d i n g a n d p e r s o n a l i t y 

d e v e l o p m e n t . 

Speech t r a i n i n g was g i v e n i m p o r t a n t e m p h a s i s i n t h e 

R e p o r t as a w h o l e , so i t i s l i t t l e w o n d e r t h a t drama was 
^ The t e a c h i n g o f E n g l i s h i n E n g l a n d . , o p . c i t . , p a r a g r a p h 

291. 
2 

I b i d . , p a r a g r a p h 289• 
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recommended as a means o f i n c u l c a t i n g t h e h a b i t s o f 
c l a r i t y a n d e x p r e s s i v e n e s s i n a r t i c u l a t i o n . " ' " T r a i n i n g 
C o l l e g e s a s w e l l a s s c h o o l s m i g h t w e l l g a i n f r o m t h i s 
t y p e o f s p e e c h w o r k commented t h e R e p o r t a n d , i n a l l u d i n g 
t o t h e r e c e n t a p p o i n t m e n t o f a l e c t u r e r t o d e a l w i t h r e a d ­
i n g a n d r e c i t a t i o n a t one L o n d o n T r a i n i n g C o l l e g e , i t w e n t 
on t o s u g g e s t t h e c o n s e q u e n c e s o f t h e p o s s i b l e a p p o i n t ­
m e n t s t o C o l l e g e s o f l e c t u r e r s "who w o u l d t a k e i n r e g a r d 
t o d r a m a t i c a r t t h e same p o s i t i o n as i s h e l d b y t e a c h e r s 
o f m u s i c o r p i c t o r i a l a r t i n r e g a r d t o t h e i r s p e c i a l s u b ­
j e c t s . The e f f e c t u p o n t h e w o r k o f E l e m e n t a r y S c h o o l s 

o f t e a c h e r s t r a i n e d u n d e r t h e s e l e c t u r e r s m i g h t be v e r y 
2 

f a r r e a c h i n g . " 

I n t h e c o n t e x t o f a e s t h e t i c u n d e r s t a n d i n g , one o f 

t h e p a r t i c u l a r s t r e n g t h s o f drama was " t h e i m m e d i a t e 

s e n s e o f a c o m p l e t e d t h i n g , o f a n a r t i s t i c w h o l e w i t h 
3 

b e g i n n i n g , m i d d l e a n d e n d . " N o t o n l y was i t v a l u a b l e 

f o r c h i l d r e n t o t a k e p a r t i n d r a m a t i c p e r f o r m a n c e s , b u t 

i t was i m p o r t a n t t h a t t h e y s h o u l d h a v e t h e o p p o r t u n i t y o f 

s e e i n g g o o d p r o d u c t i o n s . T h i s l a t t e r p o i n t c o n s t i t u t e d 

p a r t o f a n e d u c a t i o n f o r l e i s u r e a n d t h e N e w b o l t C o m m i t t e e 
^ The C o m m i t t e e h a d a n i n t e r e s t i n g r e c o m m e n d a t i o n t o make 

i n c o n n e c t i o n w i t h l o c a l d i a l e c t . I t s u g g e s t e d t h a t 
e d u c a t i o n a l i n s t i t u t i o n s h a d a r e s p o n s i b i l i t y i n c h e r i s h ­
i n g f r a g m e n t s o f o l d f o l k p l a y s . 

2 
The T e a c h i n g o f E n g l i s h i n E n g l a n d , p a r a g r a p h 29^. 

3 
The T e a c h i n g o f E n g l i s h i n E n g l a n d , p a r a g r a p h 2 8 9 . 
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s u g g e s t e d t h a t t h e a u t h o r i t i e s s h o u l d s e t money a p a r t f o r 
1 

t h e p r o v i s i o n o f s u c h a c t i v i t i e s . Y e t , i t was i m p e r a t i v e 

t h a t c h i l d r e n s h o u l d see o n l y t h e b e s t a n d n o t be p r e s e n ­

t e d w i t h S h a k e s p e a r e p r o d u c t i o n s i n w h i c h " t i m e i s b r o k e 
2 

a n d no p r o p o r t i o n k e p t . " 

B o t h t h e a p p r e c i a t i v e a n d e x p r e s s i v e s i d e s t o a e s t h e ­

t i c u n d e r s t a n d i n g w o u l d a s s i s t i n c h a r a c t e r f o r m a t i o n . 

" I t i s u n n e c e s s a r y , " s u g g e s t e d t h e N e w b o l t R e p o r t i n a n 

e m o t i v e r e f e r e n c e t o t h e c a t h a r t i c w o r t h o f d r a m a , " t o 

d w e l l u p o n t h e e d u c a t i v e v a l u e o f a s p e c t a c l e t h a t s hows, 

i n a s p i r i t o f p o e t r y a n d m a g n a n i m i t y , c h a r a c t e r i n a c t i o n , 

d e v e l o p i n g t o g r e a t n e s s o r l a p s i n g t o d i s a s t e r , t r i u m p h i n g 
S i r Ben G r e e t s t a r t e d t o u r i n g s c h o o l s w i t h S h a k e s p e a r e 
p r o d u c t i o n s i n 1918. T h e s e p r o d u c t i o n s w e r e f i n a n c e d 
b y t h e L o n d o n C o u n t y C o u n c i l a s w e r e t h e s p e c i a l s c h o o l 
p e r f o r m a n c e s a t t h e O l d V i c . I n 1920 t h e r e was t h e f i r s t 
p u u l i c a d m i s s i o n b y a C a b i n e t M i n i s t e r t h a t t h e s t a t u s o f 
drama m i g h t j u s t i f y s t a t e r e c o g n i t i o n i n t h e f o r m o f 
money g r a n t s . I n a n s w e r t o a d e p u t a t i o n f r o m t h e A n n u a l 
C o n f e r e n c e o f E d u c a t i o n a l A s s o c i a t i o n s , Mr. F i s h e r , 
P r e s i d e n t o f t h e B o a r d o f E d u c a t i o n , h a d s a i d " I t w o u l d 
be c o n s o n a n t w i t h t h e E n g l i s h P o l i t i c a l t r a d i t i o n t h a t 
a n y s t e p w h i c h t h e G o v e r n m e n t m i g h t t a k e i n t h e way o f 
h e l p i n g t h e t h e a t r e s h o u l d be i n a i d o f schemes i n i t i a t e d 
b y l o c a l e n t e r p r i s e a n d a s s i s t e d b y l o c a l c o n t r i b u t i o n s . " 

The D e p a r t m e n t o f E d u c a t i o n a n d S c i e n c e E d u c a t i o n S u r v e y 
2. Drama s u g g e s t s t h a t t h e N e w b o l t C o m m i t t e e ' s w a r n i n g 
was n o t a l w a y s h e e d e d . Drama, p. 91• " I n t h e t w e n t i e s 
a n d t h i r t i e s , when t h e m a i n r o l e s w e r e o f t e n p l a y e d b y 
u n d e r s t u d i e s ' t o g i v e t h e m a b r e a k , * t h e r i b a l d r y w i t h 
w h i c h c l a s s i c s w e r e h a b i t u a l l y r e c e i v e d h a s s t r u c k i n 
t h e m i n d o f many a c t o r s a n d c r e a t e d a l a s t i n g a n t i p a t h y 
t o w a r d s a u d i e n c e s o f c h i l d r e n w h i c h i s now o n l y b e i n g 
b r o k e n down i n t h e y o u n g e r a c t o r s . " 
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a n a p p a r e n t f a i l u r e o r f a i l i n g i n a p p a r e n t s u c c e s s . " 

H o w e v e r , t h e o n l o o k e r was b o u n d t o m i s s some o f t h e 

s p e c i a l a d v a n t a g e s t h a t a c t i v e p a r t i c i p a t i o n i n p i a y s 

b r o u g h t . A c t i n g p r o v i d e d a s a f e o u t l e t f o r t h e e m o t i o n s 

a n d p r o m o t e d s e l f - c o n f i d e n c e a n d r e s o u r c e f u l n e s s . I n 

r e g a r d t o s e l f - c o n f i d e n c e , t h e R e p o r t n o t e d t h e e f f e c t o f 

a c t i n g o n c h i l d r e n g e n e r a l l y c o n s i d e r e d t o be i n t e l l e c t ­

u a l l y weak; i t o f t e n g a v e t h e m a "new i n t e r e s t i n 
2 

t h e m s e l v e s a n d t h e i r p o s s i b i l i t i e s . " A bove a l l , a c t i n g 

i n p l a y s was a t e a m e f f o r t a n d p a r t o f a n i n d i v i d u a l ' s own 

d e v e l o p m e n t was a n a w a r e n e s s o f h i s r e s p o n s i b i l i t y t o w a r d s 

o t h e r s . 

The f i r s t o f t h e Hadow R e p o r t s , The E d u c a t i o n o f t h e 

A d o l e s c e n t (1926), made l i t t l e d i r e c t r e f e r e n c e t o dram a . 

I t e n c o u r a g e d d r a m a t i c w o r k a s a means t o w a r d s a p p r e c i a ­

t i o n o f g o o d l i t e r a t u r e a n d r e c o g n i z e d t h e v a l u e o f 

e u r y t h m i c s " w h i c h n o t o n l y c u l t i v a t e s b r a i n a n d m u s c l e b u t 

d e v e l o p s new p o s s i b i l i t i e s o f r h y t h m i c movement." 

The R e p o r t ' s m a i n c o n c e r n was w i t h t h e r e o r g a n i z a t i o n 

o f s e c o n d a r y e d u c a t i o n t o p r o v i d e a l l n o r m a l c h i l d r e n 

b e t w e e n t h e a g e s o f 11 a n d 14 w i t h some a p p r o p r i a t e f o r m 
The T e a c h i n g o f E n g l i s h i n E n g l a n d , p a r a g r a p h 289. 

2 
I b i d . , p a r a g r a p h 289-
The E d u c a t i o n o f t h e A d o l e s c e n t , page 242. 
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o f p o s t - p r i m a r y s c h o o l i n g . I n t h e m o d e r n s c h o o l s , 

a p p r o p r i a t e e d u c a t i o n i m p l i e d a n e m p h a s i s o n p r a c t i c a l 

w o r k and i n t e r e s t s w h i c h w o u l d c o n t i n u e a f t e r a p u p i l ' s 

s c h o o l - d a y s . The B o a r d o f E d u c a t i o n g e n e r a l l y w e l c o m e d 

t h e Hadow R e p o r t a n d i n 1928 c i r c u l a t e d i t s own p a m p h l e t , 

The New P r o s p e c t i n E d u c a t i o n , w h i c h c o n t a i n e d a d e t a i l e d 

s t a t e m e n t o f t h e g r o u n d s f o r r e o r g a n i z a t i o n a n d p r o b l e m s 

i n v o l v e d ; i n a d d i t i o n i t g a v e a n a c c o u n t o f some o f t h e 

schemes a l r e a d y i n o p e r a t i o n . 

W h i l s t d i s c u s s i n g t h e s o r t o f a c c o m m o d a t i o n n e e d e d i n 

a h y p o t h e t i c a l s e n i o r s c h o o l f o r some 400 p u p i l s , t h e 

p a m p h l e t made no p a r t i c u l a r m e n t i o n o f s p a c e f o r d r a m a t i c 

w o r k . I t was p r o b a b l y assumed t h a t a n y l a r g e s c a l e p r o ­

d u c t i o n s w o u l d t a k e p l a c e o n a n i m p r o v i s e d s t a g e i n t h e 

s c h o o l a s s e m b l y h a l l . Y e t t h e r e was a n o b v i o u s i n t e n t i o n 

t h a t drama h a d a p a r t t o p l a y i n t h e new s c h o o l s . N o t 

o n l y d i d t h e p a m p h l e t t a l k a b o u t a t y p e o f e d u c a t i o n 

w h i c h s u i t e d t h e c h i l d , i t a l s o a d v o c a t e d " t h o s e o u t o f 

s c h o o l a c t i v i t i e s w h i c h mean so much f o r t h e g r o w t h o f a 

c o r p o r a t e s p i r i t ; " " ' " a.ud, i n a s p e c i a l a p p e n d i x o u t l i n i n g 

t h e r e o r g a n i z a t i o n h a p p e n i n g i n a n i n d u s t r i a l c o u n t y 

b o r o u g h , i t m e n t i o n e d , t h e d r a m a t i c s o c i e t i e s i n t h e s c h o o l s 

The New P r o s p e c t i n E d u c a t i o n , p. 14. 
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and spoke o f one p a r t i c u l a r s c h o o l w h i c h "had made a 

s p e c i a l f e a t u r e o f Drama"^ i n i t s E n g l i s h s y l l a b u s . 

A k e y s t a t e m e n t o f t h e Hadow R e p o r t on t h e P r i m a r y 

S c h o o l (1931) was: t h e c u r r i c u l u m i s t o be t h o u g h t 

o f i n t e r m s o f a c t i v i t y and e x p e r i e n c e r a t h e r t h a n o f 
2 

knowledge t o be a c q u i r e d and f a c t s t o be s t o r e d . " 

I n s u c h a c o n c e p t o f t h e c u r r i c u l u m t h e r e were ob­

v i o u s i m p l i c a t i o n s f o r drama. C h i l d r e n o f p r i m a r y s c h o o l 

age d e l i g h t e d i n movement and t a n g i b l e a c h i e v e m e n t . 

They had no ti m e f o r i n e r t i d e a s b u t d e s i r e d , t o e x p l o r e 

t h e i r e n v i r o n m e n t and were " a t once a b s o r b e d i n c r e a t i n g 
3 

t h e i r own m i n i a t u r e w o r l d o f i m a g i n a t i o n and em o t i o n . " 

Drama was an a c t i v i t y t h a t s u p p l i e d a n a t u r a l mediiam f o r 

t h e s e c r e a t i o n s . 

The R e p o r t on t h e P r i m a r y S c h o o l t o o k up and d e v e l o p e d 

t h e i d e a s e x p r e s s e d i n t h e 1905 Handbook o f S u g g e s t i o n s 

c o n c e r n i n g t h e r e l a t i o n s h i p b etween movement and p e r s o n a l ­

i t y d e v e l o p m e n t : 
" I t i n v o l v e s t h a t k i n d o f s e n s i t i v e n e s s w h i c h 

P l a t o spoke o f a s e u r h y t h m i a and v a l u e d h i g h l y 
b e c a u s e , though e x p r e s s e d i n b o d i l y b e a r i n g and 
movement, s p i r i t u a l e l e m e n t s o f deep i m p o r t a n c e were 
i m p l i c a t e d i n i t and i t was l i k e l y to r u n out i n t o 
many e x p r e s s i o n s o f a man's n a t u r e i n h i s work. 

^ The New P r o s p e c t i n E d u c a t i o n , op. c i t . , p. 40. 
2 

The P r i m a r y S c h o o l , p a r a g r a p h 75. The s t a t e m e n t was s t i l l 
a c c e p t e d a s v a l i d t h i r t y s i x y e a r s l a t e r . See Plowden 
R e p o r t , p a r a g r a p h 529• 

3 
The P r i m a r y S c h o o l , p a r a g r a p h x v x . 

^ I b i d . , p a r a g r a p h 76. 
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D a n c i n g was an i m p o r t a n t way o f c u l t i v a t i n g t h i s 

" k i n d o f s e n s i t i v e n e s s " and so was a c t i n g : 

"Drama, b o t h o f t h e l e s s and more f o r m a l k i n d s , 
f o r w h i c h c h i l d r e n , owing t o t h e i r happy l a c k o f 
s e l f - c o n s c i o u s n e s s , d i s p l a y s u c h r e m a r k a b l e g i f t s , 
o f f e r s f u r t h e r good o p p o r t u n i t i e s o f d e v e l o p i n g 
t h a t power o f e x p r e s s i o n i n movement w h i c h , i f t h e 
p s y c h o l o g i s t s a r e r i g h t , i s so c l o s e l y c o r r e l a t e d 
w i t h t h e development o f p e r c e p t i o n and f e e l i n g . " 1 

A s i g n i f i c a n t p o i n t about t h e f o r e g o i n g q u o t a t i o n i s 

i t s p o s i t i o n i n t h e R e p o r t a s a w h o l e . I t o c c u r r e d n o t 

m e r e l y a s one a s p e c t o f t h e t e a c h i n g o f E n g l i s h but a s 

p a r t o f t h e Committee's g e n e r a l a p p r o a c h t o t h e p r i m a r y 

s c h o o l c u r r i c u l u m . A l t h o u g h d r a m a t i z a t i o n and p l a y p r o ­

d u c t i o n s t i l l had a p o s i t i o n u n d e r t h e E n g l i s h b a n n e r a s 

a means to enjoyment and i n t e r p r e t a t i o n o f l i t e r a t u r e , 

t h e r e was an a w a r e n e s s t h a t i t d i d n o t owe a l l e g i a n c e 

m e r e l y to E n g l i s h . I n f a c t , t h e i n t e r - r e l a t i o n s h i p 

among p r i m a r y s c h o o l s u b j e c t s was an i m p o r t a n t i s s u e i n 

t h e R e p o r t . T h e r e were o b v i o u s a f f i n i t i e s b e t w e e n drama, 

p h y s i c a l t r a i n i n g and m u s i c p a r t i c u l a r l y i n r e l a t i o n t o 

movement; h a n d i c r a f t , h i s t o r y and p l a y a c t i n g might be 

c o n n e c t e d ; and e v e n s p e e c h - t r a i n i n g - f o r w h i c h drama 

was an o c c a s i o n - was n o t c o n s i d e r e d t h e s o l e p r e r o g a t i v e 

o f t h e E n g l i s h D e partment. 

Y e t , aware a s t h e Hadow Committee was o f t h e 

The P r i m a r y S c h o o l , p a r a g r a p h 76. 
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a r t i f i c i a l i t y o f r i g i d s u b j e c t b o u n d a r i e s between a s p e c t s 

o f t h e c u r r i c u l u m , i t a l s o saw t h e d a n g e r s o f any a r b i t ­

r a r y y o k i n g - t o g e t h e r o f s u b j e c t s . T h u s , i n w e l c o m i n g 

t h e p r o j e c t method, t h e Committee warned a g a i n s t any un­

n a t u r a l i n c l u s i o n o f a e s t h e t i c a c t i v i t i e s . 

" W h i l e , f o r i n s t a n c e , m u s i c and drama may a t 
t i m e s be b r o u g h t i n n a t u r a l l y and u s e f u l l y i n t h e 
w o r k i n g out o f a p r o j e c t , i t i s too l i k e l y t h a t i n 
many i n s t a n c e s t h e y w i l l m e r e l y be 'dragged i n " 
o b e d i e n t l y t o t h e suppo s e d c l a i m s o f a p r i n c i p l e . 
The t e a c h e r i n h i s e n t h u s i a s m f o r g e t s t h a t b o t h 
m u s i c and drama a r e a c t i v i t i e s w h i c h c o n t a i n t h e i r 
own s e l f - s u f f i c i e n t m o t i v e s : t h a t one may l e a r n a 
song s i m p l y b e c a u s e t h e song i s d e l i g h t f u l ; and 
a c t a p l a y b e c a u s e a c t i n g i s s u c h good fun."-*-

The l a s t o f t h e t r i l o g y o f Hadow R e p o r t s - t h a t on 

I n f a n t and N u r s e r y S c h o o l s - a p p e a r e d i n 1933. I f i t s 

r e c o m m e n d a t i o n s a p p e a r l e s s e x c i t i n g t h a n t h o s e o f t h e 

P r i m a r y S c h o o l R e p o r t , i t i s b e c a u s e t h e r e had b e e n a 

c o n t i n u i t y o f t r a d i t i o n i n t h e t e a c h i n g o f i n f a n t s f o r 

some kO y e a r s . The Committee f e l t a b l e t o e n d o r s e 

p r i n c i p l e s on w h i c h e a r l y e d u c a t i o n s h o u l d be b a s e d p r o -

pounded i n an E d u c a t i o n Department C i r c u l a r (1893) and 

i n c o r p o r a t e d i n t h e f i r s t Handbook o f S u g g e s t i o n s . The 

p r i n c i p l e s drew a t t e n t i o n t o t h e s p o n t a n e o u s a c t i v i t i e s o f 

t h e c h i l d , i t s l o v e o f movement and i t s n a t u r a l c u r i o s i t y 

and r e s p o n s i v e n e s s t o s e n s e e x p e r i e n c e . Many o f t h e 

The P r i m a r y S c h o o l , op. c i t . , p a r a g r a p h 84. 

E d u c a t i o n Department C i r c u l a r (No. 322) t o H. M. I n s p e c ­
t o r s on t h e T r a i n i n g and T e a c h i n g o f I n f a n t s ( F e b r u a r y 
6th, 18937^ 
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methods s u g g e s t e d by t h e Hadow Committee were s i m i l a r t o 

t h o s e e x p r e s s e d i n i t s p r e v i o u s r e p o r t . A c t i n g was 

l o v e d by young c h i l d r e n and d r a m a t i z a t i o n was s e e n a s 

p e r f o r m i n g two s p e c i f i c t a s k s : i t h e l p e d t o d e v e l o p 

e x p r e s s i v e movement so c l o s e l y a l l i e d t o a development o f 

p e r c e p t i o n and f e e l i n g and s e c o n d l y , i t was a means o f 

s p e e c h p r a c t i c e . 

The 1937 Handbook o f S u g g e s t i o n s and i t s 1942 r e p r i n t 

s e r v e t o show j u s t how f a r " o f f i c i a l " o p i n i o n o f drama's 

p l a c e i n e d u c a t i o n had d e v e l o p e d t o w a r d s t h e end o f tne 

p e r i o d c o n s i d e r e d i n t h i s s t u d y . 

I n i t s i n t r o d u c t i o n , t h e Handbook a l l u d e d to t h e 

r a p i d development i n e d u c a t i o n a l t h o u g h t o v e r t h e p r e v i o u s 

e i g h t y e a r s . T h e r e had been "a s h i f t o f e m p h a s i s i n 

t e a c h i n g from t h e s u b j e c t t o t h e child""'" and t h e r e was a 

g r o w i n g c o n c e r n f o r t h e i n d i v i d u a l c h i l d and h i s p r o g r e s ­

s i v e and m a n y - s i d e d d e v e l o p m e n t . 

The Handbook had much more t o s a y t h a n p r e v i o u s l y 

c o n c e r n i n g t h e r o l e o f drama i n t h e new e d u c a t i o n a l 

a t m o s p h e r e : 

" I n t h e s c h o o l i t may p e r h a p s be a p p r o p r i a t e l y 
d e f i n e d a s a t r a i n i n g , a s t u d y , and an a r t . I t i s 
an e x c e l l e n t d i s c i p l i n e i n s p e e c h , p o i s e and s e l f -
c o n f i d e n c e . I t a f f o r d s r e m a r k a b l e o p p o r t u n i t i e s 
f o r a c t i v e l i t e r a r y s t u d y : and i t i s a n a t u r a l and 

1 Handbook o f S u g g e s t i o n s (1937), p. 7. 



e f f e c t i v e mode o f a r t i s t i c e x p r e s s i o n f o r c h i l d r e n . " 

The i n f a n t t e a c h e r was e n c o u r a g e d t o t a k e n o t e o f t h e 

n a t u r a l d r a m a t i c p l a y o f s m a l l c h i l d r e n and e n d e a v o u r t o 

p r o v i d e a s t i m u l a t i n g e n v i r o n m e n t f o r t h i s a c t i v i t y f o r 

t h e r e was "no doubt t h a t c h i l d r e n l e a r n a g r e a t d e a l 
2 

n a t u r a l l y t h r o u g h s p o n t a n e o u s and u n d i r e c t e d p l a y . " 

C o n s c i o u s drama s h o u l d p r o g r e s s from o c c u p a t i o n a l mimes 

t h r o u g h s i m p l e d r a m a t i z a t i o n o f s t o r i e s t o t h e more f o r m a l 

p r e s e n t a t i o n o f c l a s s r o o m p l a y s . The l a t t e r , g e n e r a l l y 

w r i t t e n by t h e t e a c h e r , might be b a s e d on w e l l known 

c h i l d r e n ' s s t o r i e s and were t o be c a r e f u l l y p r e p a r e d b e f o r e 

b e i n g a c t e d i n f r o n t o f t h e r e s t o f t h e c l a s s . As one 

o f t h e main p u r p o s e s o f t h e s e p l a y s was an u n c o n s c i o u s 

t r a i n i n g " i n a l l t h e v i r t u e s o f e f f e c t i v e e x p r e s s i o n , " i t 

was i m p o r t a n t t h a t t h e l a n g u a g e s h o u l d be v i v i d and 

s t r a i g h t f o r w a r d and t h a t t h e c h i l d r e n s h o u l d know some­

t h i n g o f t h e m o t i v a t i o n o f t h e c h a r a c t e r s t h e y were p o r t ­

r a y i n g . 

Handbook o f S u g g e s t i o n s (1937), P. 375. The Spens 
R e p o r t on S e c o n d a r y E d u c a t i o n (1938), p. 226, c o n t a i n e d 
s i m i l a r s e n t i m e n t s . 

" I t i s w o r t h a d d i n g a n o t e on t h e v a l u e o f d r a m a t i c 
p e r f o r m a n c e s a s a n a i d t o a p p r e c i a t i o n . The drama 
h a s now a s u r e f o o t i n g i n a l l s c h o o l s and i t s u s e f u l n e s s 
i n c u l t i v a t i n g s e l f - c o n f i d e n c e and good s p e e c h and 
d e v e l o p i n g i n i t i a t i v e n e e d n o t be s t r e s s e d h e r e . But 
i t a l s o h a s i t s p l a c e a s one o f t h e b e s t means o f r e v e a l ­
i n g t h e s t r e n g t h and b e a u t y o f g r e a t l i t e r a t u r e . " 

Handbook o f S u g g e s t i o n s (1937), P« 82. The Handbook a l s o 
made t h e p o i n t t h a t s p o n t a n e o u s a c t i v i t y c o u l d a l s o t e l l 
t h e o b s e r v a n t t e a c h e r much about t h e c h i l d . 



- 112 -

I n i t s i n t r o d u c t o r y d i s c u s s i o n o f j u n i o r s c h o o l 

e d u c a t i o n t h e 1937 Handbook gave an e x c e l l e n t resume o f 

many o f t h e v a l u e s o f i m p r o v i s e d work: 

"Young c h i l d r e n a r e n a t u r a l l y i n c l i n e d t o put 
t h e i r c o n c e p t i o n o f o t h e r modes o f l i f e i n t o drama­
t i c p l a y , and so i t i s i m p o r t a n t t h a t c h i l d r e n i n 
t h e j u n i o r s c h o o l s h a l l have ample s p a c e , a s , f o r 
example, i n a commodious s c h o o l h a l l , i n w h i c h t h e y 
c a n g i v e f r e e r e i n t o t h e i r d r a m a t i c p r o p e n s i t i e s . 
T h r o u g h a f r e e e x p r e s s i o n o f t h e s e , c h i l d r e n f i n d 
t h e i r way to m a t u r e r f o r m s o f s p e e c h , f e e l i n g and 
b e h a v i o u r , and when t h e i r c o n c e p t i o n s o f l i f e a r e 
t h u s o p e n l y e x p r e s s e d i n d r a m a t i c a c t i o n , f a u l t y ^ 
i d e a s a r e e x p o s e d and c a n more e a s i l y be s e t r i g h t . " 

1/hen i t came t o d i s c u s s i n g j u n i o r s c h o o l drama i n 

t h e c o n t e x t o f E n g l i s h l a n g u a g e and l i t e r a t i a r e , t h e Hand­

book was r a t h e r more c o n v e n t i o n a l i n o u t l o o k and t h e r e 

was a h e a v y e m p h a s i s on t h e a t r i c a l p r e p a r a t i o n and p r e s ­

e n t a t i o n . The handbook e n c o u r a g e d t h e c o n t i n u a t i o n o f 

t h e miming and d r a m a t i z a t i o n u s e d w i t h i n f a n t s and s u g g e s ­

t e d t h a t j u n i o r s might a t t e m p t p r o d u c t i o n s o f s u i t a b l e 

p r i n t e d p l a y s . I n a d d i t i o n , c h i l d r e n e n j o y e d o r i g i n a l 

p l a y - m a k i n g and t h i s was s e e n a s a v a l u a b l e e x e r c i s e i n 

o r a l and w r i t t e n c o m p o s i t i o n u n d e r t h e g u i d a n c e o f t h e t e a c h e r . 

A c c o r d i n g t o t h e 1937 Handbook, v i g o r o u s and v a r i e d 

d r a m a t i c a c t i v i t y s h o u l d be c o n t i n u e d i n t h e s e n i o r s c h o o l . 

S c h o o l p r o d u c t i o n s were s o c i a l l y b e n e f i c i a l b e c a u s e t h e y 

a l l o w e d c h i l d r e n w i t h w i d e l y d i f f e r e n t t a l e n t s ( t o ) c o n ­

t r i b u t e s o m e t h i n g t o a common end t h a t c a l l s f o r and 
2 

j u s t i f i e s t h e i r b e s t e f f o r t s . " 

Handbook o f S u g g e s t i o n s , (1937) 
2 I b i d . , p. 139-



CHAPTER V 

ASPECTS OF SCHOOL DRAMA 

"The number o f s c h o o l s o f e v e r y k i n d , b o t h 
e l e m e n t a r y a n d s e c o n d a r y , w h e r e p l a y a c t i n h a s 
become a n o r m a l f e a t u r e o f t h e s c h o o l ' s l i f e , m u s t 
now r u n i n t o t h e t h o u s a n d s . F o r t h e v a l u e o f d rama 
as a c u l t u r a l e x e r c i s e i s a l m o s t u n i v e r s a l l y a d m i t t e d , 
a n d i t i s no s e c r e t t h a t H. M. B o a r d o f E d u c a t i o n h a s 
g i v e n i t s o f f i c i a l s a n c t i o n a n d b l e s s i n g t o t h e g o o d 
wo r k . " 1 

These w o r d s , w r i t t e n i n 1938, s e r v e as a u s e f u l 

i n t r o d u c t i o n t o a s u r v e y o f drama i n s c h o o l s d u r i n g t h e 

f i r s t f o u r d e c a d e s o r so o f t h e t w e n t i e t h c e n t u r y : 

w r i t t e n t o w a r d s t h e e n d o f t h e p e r i o d u n d e r r e v i e w 7 i n t h e 

p r e s e n t t h e s i s , t h e y h i g h l i g h t c e r t a i n s i g n i f i c a n t p o i n t s . 

P e r h a p s one s h o u l d n o t t a k e t h e e s t i m a t e o f s c h o o l s 

d o i n g drama t o o l i t e r a l l y b u t a c c e p t i t as a n i n d i c a t i o n 
2 

o f a d e f i n i t e t r e n d i n t h o u g h t a n d p r a c t i c e . T h e r e w e r e 

E d t . G. Boas a n d I I . K a y d e n , S c h o o l Drama, p. V. 

I t i s d i f f i c u l t t o r e f u t e t h e f i g u r e s w i t h a n y h a r d 
e v i d e n c e . O n l y c o m p a r a t i v e l y r e c e n t l y h a v e a n y s t a t i s ­
t i c a l s u r v e y s b e e n c a r r i e d o u t t o d e t e r m i n e t h e e x t e n t 
o f c u r r e n t d r a m a t i c a c t i v i t y i n v a r i o u s l o c a l i t i e s . 
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s t i l l t h o u s a n d s o f s c h o o l s w h i c h h a d b e e n l e f t u n t o u c h e d 

b y t h i s t h o u g h t a n d p r a c t i c e . A l s o , t h e p h r a s e " n o r m a l 

f e a t u r e " i s o p e n t o v a r i o u s i n t e r p r e t a t i o n s . I n some 

s c h o o l s i t i m p l i e d t h e e m p l o y m e n t o f drarnaas b o t h a 

c l a s s r o o m and e x t r a - c u r r i c u l a r p u r s u i t : i n o t h e r s i t 

p r o b a b l y meant - as i t s t i l l d o e s mean i n some s c h o o l s -

n o t h i n g - more t h a n t h e a n n u a l o r b i e n n i a l p e r f o r m a n c e o f a 

s c h o o l p l a y . 

N a t u r a l l y , t h e t y p e o f d r a m a t i c a c t i v i t y i n t h e c l a s s ­

room v a r i e d w i t h d i f f e r e n t a c e - g r o u p s . S p o n t a n e o u s 

d r a m a t i z a t i o n - e i t h e r i n t h e shape o f mime o r a c c o m p a n i e d 

b y s p e e c h - o f n u r s e r y r h y m e s , f a i r y s t o r i e s a n d e v e n t s 

f r o m t h e d a i l y r o u t i n e o f l i f e o c c u r r e d i n i n f a n t d e p a r t ­

m e n t s f r o m t h e e a r l y y e a r s o f t h e c e n t u r y ar i d g r a d i j i a l l y 

s p r e a d t o p o s t - i n f a n t a g e - g r o u p s . T h i s d r a m a t i c p l a y , 

o f t e n b l e n d i n g e l e m e n t s o f r e a l i s m a n d f a n t a s y , became a 

more r e g u l a r f e a t u r e i n s c h o o l s when p l a y was r e c o g n i z e d 

as h a v i n g a n i m p o r t a n t b e a r i n g o n t h e c h i l d ' s e d u c a t i o n a l 

d e v e l o p m e n t . " O n l y b y a c t i n g i t o u t c a n a c h i l d f u l l y 

g r a s p a n idea,""'" s a i d M u r r a y a n d Drown S m i t h i n 1920. 

The llaclow R e p o r t on The P r i m a r y S c h o o l s t a t e d t h a t drama 

was a p l e a s u r a b l e means w h e r e b y c h i l d r e n w e r e a b l e t o 

d e v e l o p i m a g i n a t i v e l y , e m o t i o n a l l y a n d o r a l l y . T h e y w e r e 

"*• R . H u r r a y a n d I I . B r o w n S m i t h , The C h i l d u n d e r E i g h t . 
P . 60. 
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" a b s o r b e d i n c r e a t i n g t h e i r own m i n i a t u r e w o r l d o f i m a g i n a ­
t i o n a n d e m o t i o n , a n d w e r e k e e n o b s e r v e r s who t a k e 
p l e a s u r e i n r e p r o d u c i n g t h e i r o b s e r v a t i o n s b y s p e e c h a n d 
d r a n ; a t i c a c t i o n . " " ' " 

J e a n n e t t e H e n n e s s y e l a b o r a t e d f u r t h e r o n t h e v a l u e s 

o f a c h i l d ' s d r a m a t i c p l a y . T h e r e w e r e t h e p h y s i c a l 

a d v a n t a g e s o f a b o d y w h i c h was more e x p r e s s i v e a n d 

r h y t h m i c a l l y c o n s c i o u s ; t h e m i n d was b e t t e r a b l e t o 

u n d e r s t a n d a n d d e l i g h t i n t h e w o r l d a r o u n d t h e c h i l d . 

N o t o n l y was t h e c h i l d a c h i e v i n g e x p r e s s i o n t h r o u g h t h e 

b o d y a n d s p e e c h b u t he was r e c e i v i n g " t h e k n o w l e d g e a n d 

t h e i n t e l l e c t u a l s t i m u l u s w h i c h e n a b l e h i m t o make s e n s e 

o f t h e s p o k e n and w r i t t e n w o r d a l i k e , f o r he i s d e v e l o p -
2 

i n g t h e b r a i n b e h i n d t h e t o n g u e . " 

The r o l e o f t h e t e a c h e r came i n f o r c o n s i d e r a b l e d i s ­

c u s s i o n . T h e r e was n e v e r a n y doTibt, i n t h e o r y a t l e a s t , 

t h a t i t was t h e t e a c h e r ' s r e s p o n s i b i l i t y t o p r o v i d e a 

s t i m u l a t i n g e n v i r o n m e n t f o r t h e c h i l d ' s d rama: 
"The t e a c h e r m u s t p r o v i d e l i f e i n m i n i a t u r e ; 

t h a t i s , she must p r o v i d e a b u n d a n t r a w m a t e r i a l and 
o p p o r t u n i t i e s f o r e x p e r i e n c e . " 3 

1 
The P r i m a r y S c h o o l , p . x v i . 

2 
J . H e n n e s s y , The D r a m a t i c P l a y o f Young C h i l d r e n , i n 
G. Boas a n d H. H a y d e n , o p . c i t . , p. 15-
£. R. M u r r a y and H. Br o w n S m i t h , o p . c i t . , p. 1^9. 
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As : f a r a s g u i d a n c e o f d r a m a t i c p l a y was c o n c e r n e d 

t h e r e w e r e t w o s c h o o l s o f t h o u g h t . One a d v o c a t e d t h a t 

a c h i l d be l e f t t o p l a y o u t h i s d r a m a t i c e x p e r i e n c e s ; 

t h e o t h e r o p i n e d t h a t t h e t e a c h e r s h o u l d h e l p t h e c h i l d t o 

a f u l l e r r e a l i z a t i o n a n d p r o g r e s s i o n i n h i s a c t i v i t i e s b y 

s u g g e s t i o n a n d s t i m u l a t i o n . T h e r e w e r e d a n g e r s i n b o t h 

a p p r o a c h e s . The f i r s t m i g h t l e a d t o s t e r i l e r e p e t i t i o n 

a n d t h e s e c o n d t o t e a c h e r d o m i n a t i o n . The C h e s t e r f i e l d 

E d u c a t i o n A u t h o r i t y was w e l l a w a r e o f t h e s e c o n d d a n g e r : 

" I n c r e a t i v e p l a y g r e a t c a r e i s n e c e s s a r y i f 
t h e m a i n c e n t r e o f i n t e r e s t i s t o be t h e c h i l d a n d 
n o t t h e t e a c h e r . F o r e x a m p l e , much d r a m a t i c w o r k 
i s t e r m e d c r e a t i v e p l a y when i t i s n o t h i n g o f t h e 
s o r t , b u t m e r e l y i l l u s t r a t e s t h e c h i l d ' s a b i l i t y t o 
i m i t a t e . I t i s f a t a l l y e a s y f o r t h e t e a c h e r t o do 
a l l t h e w o r k a n d f o r t h e c h i l d m e r e l y t o i m i t a t e -
b u t t h a t i s n o t t h e d i r e c t i o n o f d e v e l o p m e n t f o r t h e 
c h i l d . " 1 

The c o m p r o m i s e b e t w e e n t e a c h e r - g u i d a n c e a n d p u p i l -

a c t i v i t y was w e l l s t a t e d b y A. R. S t o n e : 

" I t h i n k a t e a c h e r s h o u l d l e a d . By t h a t I 
mean l e a d i n t h e s e a r c h f o r k n o w l e d g e r a t h e r t h a n 
d i c t a t e i n s t r u c t i o n . I n t h i s s e a r c h t h e t e a c h e r 
m u s t be a l i v e t o t h e s t a g e o f d e v e l o p m e n t o f e a c h 
c h i l d a t a n y moment. The t e a c h e r m u s t see w i t h t h e 
e y e s o f a c h i l d b u t d i r e c t h i m t o w a r d s b e i n g a n a d u l t . 

T o w a r d s t h e e n d o f t h e t w e n t i e s , a n d p a r t i c u l a r l y 

d u r i n g t h e t h i r t i e s , t h e d r a m a t i c p l a y o f y o u n g c h i l d r e n 

C h e s t e r f i e l d E d u c a t i o n (1932), p. 273-

S t o r y o f a S c h o o l , p. jk. 
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r e c e i v e d a t t e n t i o n i n c e r t a i n e x p e r i m e n t a l e s t a b l i s h m e n t s 
a n d f r o m c e r t a i n e d u c a t i o n a l a s s o c i a t i o n s . A f e a t u r e o f 
much o f t h i s w o r k was t h e c o n n e c t i o n b e t w e e n t h e y o u n g 
c h i l d ' s drama an d h i s e m o t i o n a l d e v e l o p m e n t ; t h e F r o e b e l 
S o c i e t y a n d J u n i o r S c h o o l s A s s o c i a t i o n ' s m a g a z i n e C h i l d 
L i f e f e a t u r e d s c h o o l drama i n i t s i s s u e o f December, 1935 
a n d i n one a r t i c l e R o s a l i n d V a l l a n c e w r o t e o f t h e p s y c h o ­
l o g i c a l v a l u e s i n d r a m a t i c w o r k f o r y o u n g c h i l d r e n . 

' L e t ' s P r e t e n d ' p r o v e d a n e m o t i o n a l s a f e t y - v a l v e 

t h r o u g h w h i c h i n s t i n c t i v e p a s s i o n s m i g h t be r e l e a s e d : 

" O n l y i;hen t h i s r e l e a s e h a s b e e n e f f e c t e d c a n 
t h e i m a g i n a t i o n f u l f i l i t s f u n c t i o n s on t h e h i g h e r ^ 
p l a n e s w i t h w h i c h i t s name i s g e n e r a l l y a s s o c i a t e d . " 

The p l a y s a s s o c i a t e d w i t h t h e s c h o o l c o n c e r t r e p r e ­

s e n t e d o n l y a s a l l a s p e c t o f a c h i l d ' s e d u c a t i o n t h r o u g h 

d r a m a t i c a c t i v i t y . C l a s s r o o m drama was one means b y 

w h i c h e d u c a t i o n a l l o w e d f o r s e l f - e x p r e s s i o n w i t h i n a 

s o c i a l f r a m e w o r k . T h r o u g h dran:a a m a s t e r f u l c h i l d 

l e a r n e d t h a t he c o u l d n o t a l w a y s be m a s t e r a n d a s h y c h i l d 

m i g h t be h e l p e d t o o v e r c o m e h i s d i f f i d e n c e . S p o n t a n e o u s 

d r a m a t i z a t i o n a l l o w e d a c h i l d t o a c t h i s s e c r e t s e l f a n d 

a p e r c e p t i v e t e a c h e r c o u l d w e l l l e a r n o f a c h i l d ' s p e r ­

s o n a l o r s o c i a l d i f f i c u l t i e s t h r o u g h o b s e r v i n g t h i s d r a m a ­

t i z a t i o n . 

C h i l d L i f e ( December 1935), p. 181. 
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V a l l a n c e s u g g e s t e d t h a t i f one i m p o r t a n t s i d e o f t h e 

v a l u e o f d r a m a t i c w o r k was i t s r e l e a s e q u a l i t y , t h e r e was 

a n o t h e r s i d e : 

" T h e r e i s s o m e t h i n g t h a t comes t o l i f e d u r i n g 
a s i n c e r e p r o d u c t i o n o f a p l a y b y c o r x ^ o r a t e e f f o r t 
w h i c h i s u n i q u e ; an a t m o s p h e r e i s c r e a t e d w h i c h , 
b y some i n d e f i n a b l e means, a c t s l i k e m a g i c u p o n a l l 
t h e i n d i v i d u a l s c o n c e r n e d , a n d e n a b l e s t h e m , i f o n l y 
f o r a b r i e f w h i l e , t o f e e l t h e y h a v e , somehow, 
e s c a p e d i n t o r e a l i t y . T h i s i s an u n f o r g e t t a b l e 
e x p e r i e n c e . " 1 

S usan I s a a c s ' M a l t i n g House S c h o o l was an e a r l y 

e x a m p l e o f an e x p e r i m e n t a l s c h o o l f o r y o u n g c h i l d r e n . 

The s c h o o l o p e n e d i n C a m b r i d g e i n 1924 a n d d u r i n g i t s 

t h r e e - y e a r e x i s t e n c e n e v e r h a d more t h a n t w e n t y p u p i l s . 

I s a a c s was t h u s a b l e t o o b s e r v e t h e p l a y o f c h i l d r e n a t 
2 

c l o s e q u a r t e r s . She f o u n d t h a t y o u n g c h i l d r e n ' s d r a m a ­

t i c p l a y a l l o w e d f o r t h e c o - o p e r a t i v e e x p r e s s i o n o f 

f a n t a s y w h i c h i n t u r n l e d f r o m a n x i e t i e s t o r e a l s a t i s ­

f a c t i o n s i n s o c i a l p l a y . She a l s o i n d i c a t e d t h a t d r a m a ­

t i c p l a y was l i n k e d w i t h t h e l e a r n i n g p r o c e s s as w e l l as 

b e i n g t h e r a p e u t i c : 
" I n p a r t i c u l a r , o b s e r v a t i o n made i t c l e a r t h a t 

s p o n t a n e o u s m a k e - b e l i e v e p l a y c r e a t e s a n d f o s t e r s 
t h e f i r s t f o r m s o f "as i f " t h i n k i n g . I n s u c h p l a y , 
t h e c h i l d r e c r e a t e s s e l e c t i v e l y t h o s e e l e m e n t s i n 
p a s t s i t u a t i o n s w h i c h c a n embody h i s e m o t i o n a l o r 
i n t e l l e c t u a l n e e d s o f t h e p r e s e n t , a n d a d a p t s t h e 
d e t a i l s moment b y moment, t o t h e p r e s e n t p l a y 
s i t u a t i o n . T h i s a b i l i t y t o e v o k e t h e p a s t i n 

1 C h i l d L i f e ( D e c e m b e r , 1935), p . 1 8 2 . 
2 

The r e s u l t s o f h e r o b s e r v a t i o n s p r o v i d e d m a t e r i a l f o r 
h e r t w o b o o k s : I n t e l l e c t u a l G r o w t h i n Young C h i l d r e n 
(1930) a n d S o c i a l D e v e l o p m e n t i n Young C h i l d r e n (1933). 
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i m a g i n a t i v e p l a y seems t o be c l o s e l y c o n n e c t e d w i t h 
t h e g r o w t h o f t h e p o w e r t o e v o k e t h e f u t u r e i n c o n ­
s t r u c t i v e h y p o t h e s i s , a n d t o d e v e l o p t h e c o n s e q u e n c e s 
o f 'ifs«."l 

S e v e r a l t e a c h e r s w r o t e o f t h e i r e x p e r i e n c e s w i t h y o u n g 

c h i l d r e n d u r i n g t h e n i n e t e e n - t h i r t i e s . E. R. Boyce was 

h e a d m i s t r e s s o f an i n f a n t s s c h o o l i n E a s t L o n d o n d u r i n g 
2 

t h e t h r e e y e a r s f r o m 1933-36. She e x p e r i m e n t e d w i t h a 

c u r r i c u l u m w h i c h was c h i l d - c e n t r e d and w h i c h , a f f o r d e d a 

g r e a t d e a l o f t i m e f o r f r e e p l a y i n a s t i m u l a t i n g e n v i r o n ­

m e n t . She a d m i t t e d t h a t she had b e e n i n f l u e n c e d i n h e r 

i d e a s b y t h e w o r k o f Dewey, K i l p a t r i c k a n d Susan I s a a c s . 

I t -was h e r c o n t e n t i o n t h a t , 
" L e a r n i n g n e c e s s a r i l y i n v o l v e s f e e l i n g s a n d 

p r o c e e d s b y way o f t h e e x p e r i e n c e s o f l i f e . " 3 

D r a m a t i c a c t i v i t y was e n c o u r a g e d f r o m t h e b e g i n n i n g 

b u t t h e c o n s t r u c t i o n o f a s m a l l s c h o o l t h e a t r e g a v e a n 

i m p e t u s t o d r a m a t i c p l a y a n d p l a y - m a k i n g t h r o u g h o u t t h e 

s c h o o l . Boyce f o u n d t h a t drama w o r k h a d a v e r y b e n e f i c i a l , 

s o c i a l i z i n g e f f e c t on c h i l d r e n , p a r t i c u l a r l y o n t h e more 

r e t i r i n g o n e s . T h o s e c h i l d r e n who p r e f e r r e d n o t t o a c t 

w e r e g i v e n r e s p o n s i b l e j o b s i n f r o n t o f h o u s e o r b e h i n d 

s t a g e . P a i n t i n g a n d c r a f t w o r k w e r e c l o s e l y l i n k e d w i t h 

t h e p l a y s . S p e c i a l p e r i o d s w e r e l a i d a s i d e when c l a s s e s 

^ Quoted, i n R. C o u r t n e y , P l a y , Drama a n d T h o u g h t , p. 83. 
2 

The a c t i v i t i e s o f t h e s c h o o l w e r e w i t n e s s e d toy 11 a n y 
s t u d e n t s f r o m l o c a l T r a i n i n g C o l l e g e s . 

3 
B. R. L o y c e , P l a y i n t h e I n f a n t s ' S c h o o l , p. 3 • 
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c o u l d r e h e a r s e p l a y s o r d r a m a t i z e s p o n t a n e o u s l y . A t 

t h e s e t i m e s t h e t e a c h e r s a c t e d as g u i d e s , h e l p i n g w i t h 

p a r t i c u l a r d i f f i c u l t i e s , t e l l i n g s t o r i e s o r s u g g e s t i n g 

o t h e r m a t e r i a l t h a t m i g h t be d r a m a t i z e d . T h e r e w e r e 

o t h e r p e r i o d s , h o w e v e r , when c h i l d r e n c o u l d d r e s s u p a n d 

r e h e a r s e p r i v a t e l y . 

Many o f t h e d r a m a t i z a t i o n s b a s e d on f a n t a s y w e r e o f 

a c o m p e n s a t o r y n a t u r e b e c a u s e some o f t h e c h i l d r e n l i v e d 

i n s q u a l i d homes. A t o t h e r t i m e s t h e c h i l d r e n p l a y e d 

o u t more r e a l i s t i c e x p e r i e n c e s t h e r e b y c o m i n g t o t e r m s 

w i t h t h e m . C o m m e n t i n g on a p l a y o f f i v e - y e a r o l d s c e n ­

t r e d r o u n d a h o s p i t a l , Boyce s a i d : 

"V.e f e l t t h a t t h e w h o l e e p i s o d e h a d b e e n v a l u a - ^ 
b l e b o t h f o r i t s e m o t i o n a l a n d i t s s o c i a l b e a r i n g s . " 

M u s i c w e n t h a n d i n h a n d w i t h much o f t h e d r a m a t i c w o r k 

a r i d a i d e d t h e t h e r a p e u t i c p r o c e s s : 

"We f o u n d r h y t h m i c w o r k a n d d r a m a t i c s e n s e w e r e 
o f t e n a l l i e d a n d t h a t t h e i r m ost r e s p o n s i v e a n d 
c r e a t i v e e f f o r t s i n m u s i c w e r e i n t h e n a t u r e o f 
e m o t i o n a l r e l e a s e a n d e x p r e s s i o n . ¥e w e r e a b l e t o 
s u p p l y m u s i c f o r some p l o t s w h i c h i n v o l v e d much v i o ­
l e n c e a n d w h i c h b e c a u s e o f t h e i r v e r b a l i n a d e q u a c i e s 
t h e y c o u l d n o t e a s i l y a c t i n t h e t h e a t r e . A c l a s s 
o f f i v e - y e a r - o l d s d i c t a t e d t h e s t o r y o f a t e r r i b l e 
f i r e w h i c h b u r n t u p e v e r y o n e c o n c e r n e d i n s p i t e o f 
t h e e f f o r t s o f t h e f i r e m e n . The t e a c h e r composed 
t h e m u s i c a n d t h e c h i l d r e n s u p p l i e d t h e m o v e m e n t s , 
w h i c h w e r e e x t r e m e l y v i v i d . T h e r e w e r e f i r e m e n , 
e n g i n e s , w a t e r f r o m t h e h o s e , b u r n i n g c h i l d r e n , a n d 
f a l l i n g h o u s e s . S e v e r a l t i m e s we s u g g e s t e d a h a p ­
p i e r e n d i n g b u t t h e y w o u l d n o t h e a r o f i t . " 2 

E. R. B o y c e , op. c i t . , p. 35-
2 I b i d . , p p . 136-137. 
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T h e r e i s l i t t l e d o u b t t h a t t h e i n f l u e n c e o f F r e u d 

a n d t h e p s y c h o a n a l y t i c movement g a v e an a d d i t i o n a l i m p e t u s 

t o c o n s i d e r a t i o n s o f ways i n w h i c h t h e c h i l d ' s e m o t i o n a l 

d e v e l o p m e n t w i g h t be f o s t e r e d . " * " T h i s i n f l u e n c e was 

p r o b a b l y f e l t i n t h e p r o g r e s s i v e s c h o o l s e s t a b l i s h e d 

d u r i n g t h e t w e n t i e s as a p r o t e s t a g a i n s t t h e o r t h o d o x y 

o f t h e e s t a b l i s h e d s y s t e m . Drama was a n i n t e g r a l a s ­

p e c t o f s c h o o l l i f e i n many o f t h e s e e s t a b l i s h m e n t s . 

V . A. C. S t e w a r t h a s s a i d o f t h e p r o g r e s s i v e s c h o o l s : 

t h e t h r e e p o i n t s o f e m p h a s i s w e r e t h e 
i m p o r t a n c e o f f r e e d o m r a t h e r t h a n r e s t r a i n t i n 
i n f a n c y ; t h e i m p o r t a n c e o f s p o n t a n e i t y a n d 
e x p r e s s i v e n e s s w i t h t h e c o n s e q u e n c e t h a t p l a y a n d 
e x p l o r a t i o n a n d t h e c h i l d ' s i n i t i a t i v e , e s p e c i a l l y 
i n t h e a r t s , w e r e s t r e s s e d ; t h e i m p o r t a n c e o f p o s i ­
t i v e a t t i t u d e s a n d t h e p r i m a c y o f e m o t i o n r a t h e r t h a n 
i n t e l l e c t i n e d u c a t i o n . " 2 

A t Beacon h i l l , f o u n d e d i n 1927 b y B e r t r a n d a n d D o r a 

R u s s e l l , t h e c h i l d r e n w r o t e t h e i r own p l a y s a n d , o w i n g 

t o t h e f r e e d o m o f s p e e c h a n d t h o u g h t e n c o u r a g e d i n t h e 
3 

s c h o o l , shoived a " s u r e n e s s o f e m o t i o n a l t o u c h . " A t S t . 

C h r i s t o p h e r S c h o o l , H e r t f o r d s h i r e a " s t r e s s on a r t a n d 

c r a f t s , c o m b i n e d w i t h a n e q u a l s t r e s s on m u s i c an d d r a m a t i c 
As e a r l y as 1920 A l i c e V.oods, E d u c a t i o n a l E x p e r i m e n t s 
I n , E n g l a n d , p. 71> c o u l d s a y : "Some s c h o o l s i n E n g l a n d 
a r e r e a l i z i n g t h e d u t y o f p r o v i d i n g f o r n a t u r a l e m o t i o n ­
a l o u t l e t more t h a n e v e r b e f o r e , a n d i n t r o d u c i n g t h e i r 
s c h o l a r s t o m u s i c , d a n c i n g , p o e t r y a n d a c t i n g , as h e l p s 
t o t h e e m o t i o n a l l i f e . " 

2 
'.. A. C. S t e w a r t , The E d u c a t i o n a l I n o v a t o r s , Volume I I , 
P. 3^7. 

^ E d t . T. B l e w i t t , The M o d e r n S c h o o l s H andbook, p. "}k. 
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a r t , i n c l u d i n g v o i c e - p r o d u c t i o n a n d e l o c u t i o n , ( f o r m e d ) 

p a r t o f t h e d e f i n i t e p l a n f o r t h e t r a i n i n g o f t h e emotions.""'" 

I n t h i s scheme a s p e c i a l w a t c h was k e p t f o r t h o s e c h i l d r e n 

whose e m o t i o n a l d e v e l o p m e n t m i g h t be h e l p e d b y t h e i r 

b e i n g c a s t f o r p a r t i c u l a r p a r t s i n a p l a y . Many o t h e r 

e x a m p l e s c o u l d be g i v e n o f p r o g r e s s i v e s c h o o l s u s i n g 

d rama i n t h i s way. H o w e v e r , j u s t one more w i l l be i n s t a n c e d . 

S i n c e i t s f o u n d a t i o n i n 1921, A. S. N e i l l ' s S u m m e r h i l l 

S c h o o l h a s b a s e d i t s s y s t e m on t h e i d e a t h a t e d u c a t i o n 

s h o u l d be c o n c e r n e d p r i m a r i l y w i t h t h e i n s t i n c t i v e s i d e o f 

c h i l d h o o d . C r e a t i v e d r a m a t i c w o r k h a s a l w a y s b e e n a n 

i m p o r t a n t f e a t u r e o f t h e s c h o o l : 

" S p o n t a n e o u s a c t i n g i s t h e c r e a t i v e s i d e o f a 
s c h o o l t h e a t r e - i s t h e v i t a l s i d e . Our t h e a t r e 
h a s done more f o r c r e a t i v i t y t h a n a n y t h i n g e l s e i n 
S u m m e r h i l l . " 2 

P e r h a p s t h e m o s t i m p o r t a n t m a n i f e s t a t i o n o f d r a ma­

t i z a t i o n d u r i n g t h e p e r i o d c o v e r e d i n t h e t h e s i s was t h e 

d r a m a t i c m e t h o d o f l e a n i n g . T h i s was a n a t t e m p t t o h a r ­

n e s s a c t i v i t y a n d d e s i r e f o r e x p r e s s i o n t o a s p e c i f i c 
3 

e d u c a t i o n a l p u r p o s e . A t i t s b e s t t h e d r a m a t i c m e t h o d 

s a t i s f i e d t h e c h i l d b y g i v i n g h i m a c r e a t i v e o u t l e t ; d i d 

j u s t i c e t o t h e m a t e r i a l b e i n g d r a m a t i z e d b y m a k i n g i t 
come a l i v e ; a n d h o n o u r e d t h e a r t i s t i c demands o f t h e 

^ i S d t . T,. B l e w i t t , The M o d e r n S c h o o l s H a n d b o o k , op. c i t . , o. 106 
2 

A. b . j.Ccil.1, b u m m e r h i l l , p, 70• 
3 I n t h i s way e p i t o m i z i n g t h e s p i r i t o f t h e p l a y way a p p r o a c h 

i n e d u c a t i o n w h i c h r e c e i v e d b o t h i t s t i t l e a n d most e l o ­
q u e n t e x p r e s s i o n f r o m C a l d w e l l Cook. 
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medium. At i t s worse i t p r o b a b l y became a m e c h a n i c a l 
e x e r c i s e w h i c h b o r e d t h e c h i l d , d i s t o r t e d t h e m a t e r i a l 

.u. made a t r a v e s t y o f t h e medium. 

The d r a m a t i c method has been g i v e n e x t e n s i v e c o v e r ­

age i n t h e p r e s e n t t h e s i s because i t was such an i m p o r t a n t 

a s p e c t o f drama i n e d u c a t i o n . I t was n o t w i t h o u t i n t e r ­

e s t i n g p o s s i b i l i t i e s b o t h as r e g a r d s t h e d r a m a t i c 

a c t i v i t i e s i t m i g h t employ and t h e f a r - r e a c h i n g e f f e c t s i t 

m i g h t have. There was no doubt t h a t i n s e n s i t i v e hands 

i t d i d a g r e a t d e a l f o r t h e c h i l d d r a m a t i z i n g as w e l l as 

f o r t h e s u b j e c t b e i n g d r a m a t i z e d . 

K a r l e y G r a n v i l l e - B a r k e r drew a t t e n t i o n t o a n o t h e r 

a s p e c t o f t h e d r a m a t i c method i n s c h o o l s when l e c t u r i n g a t 

Cambridge i n 193^• W h i l e i t m i g h t "be a h e l p t o t e a c h i n g 

i n g e n e r a l , " i t was " w i t i h o u t doubt t h e b e s t approach t o 

t h e s t u d y o f drama i t s e l f . " ^ " Here, G r a n v i l l e - B a r k e r was 

a l l u d i n g t o one o f t h e m a j o r developments i n s c h o o l drama 

d u r i n g t h e f i r s t f o r t y y e a r s o f t h e c e n t u r y : t h e g r a d u a l 

h. G r a r i v i l l e - B a r k e r , The Study o f Drama, p. 12. 
G r a n v i l l e - B a r k e r appears t o have mellowed i n h i s a t t i t u d e 
t o w a r d s t h e d r a m a t i c method o f s u b j e c t - l e a r n i n g s i n c e h i s 
speech t o thte Conference on 'Drama and E d u c a t i o n 1 i n 1922. 
I n c o n n e c t i o n w i t h t h e s t u d y o f drama, G r a n v i l l e - B a r k e r 
made an i n t e r e s t i n g d i s t i n c t i o n between t h e approach o f 
t h e s c h o o l c h i l d and t h a t o f t h e U n i v e r s i t y s t u d e n t . 
There was a"danger o f c o n t r a c t i n g one's v i s i o n o f an a r t 
t o t h e measure o f one's own c a p a c i t i e s . " ( i b i d . , p. 16) 
So, w h i l e a c t i n g was a way t o a p p r e c i a t i o n o f t h e drama 
by t h e c h i l d , a more i m p e r s o n a l approach was needed f o r 
t h e s e r i o u s s t u d e n t . The suggested method was one where­
by a p l a y was s t u d i e d i n a way w h i c h i n v o l v e d " a l l t h e 
p r e p a r a t i o n s f o r a performance w h i c h we know f r o m t h e 
b e g i n n i n g we s h a l l n e v e r have t o g i v e . " ( i b i d . , p. 19) 
I n t h i s method t h e s t u d e n t remained c r i t i c a l and d i d n o t , 
as t h e a c t o r d i d , l o s e h i m s e l f i n t h e p l a y . At t h e same 
t i m e t h e c r i t i c a l s t u d y was t h e a t r i c a l l y o r i e n t a t e d . 
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awareness t h a t a p l a y was f o r a c t i n g . 1 Even i f drama i n 

t h e f o r m o f t h e p r i n t e d p l a y d i d n o t manage t o shake i t s e l f 
2 

f r e e f r o m t h e domain o f E n g l i s h t h e r e was an a s s e r t i o n i n 

some q u a r t e r s t h a t l i t e r a t u r e s h o u l d "be e x p e r i e n c e d i n 

t h e way i t ought t o be, t h a t i s t h r o u g h t h e l i v i n g v o i c e 
3 

and by a c t u a l i m p e r s o n a t i o n . " 
The a s s e r t i o n was endorsed i n many s c h o o l s hy an 

i n c r e a s e i n t h e pafortr.ance o f p l a y s b o t h i n and o u t s i d e 
k 

t h e c l a s s r o o m . One o f His M a j e s t y ' s I n s p e c t o r s , i n a 

r e v i e w o f s c h o o l drama i n 193^ t r a c e d t h e g e n e r a l g r o w t h 

o f s c h o o l drana t o a g r o w t h i n p u b l i c t a s t e i n e n t e r t a i n ­

ment and t o t h e i n t e r p r e t i v e freedom g i v e n t e a c h e r s . lie 

c o n s i d e r e d t h a t some o f t h e more s p e c i f i c f a c t o r s conduc­

i v e t o t h e use o f drama i n s c h o o l s were t h e w i d e r t r e a t m e n t 

o f t h e E n g l i s h s y l l a b u s , t h e o r g a n i z a t i o n o f s. f i l l e r 

c l a s s e s , p a r t i c u l a r l y i n s e n i o r s c h o o l s , and t h e new t y p e 
1 A g a i n , C a l d w e l l Cook was a m a j o r i n f l u e n c e . 
2 

I n 1938 ! ! r . Guy Boas, w r i t i n g i n t h e Times E d u c a t i o n a l 
Supplement ( F e b r u a r y 26) as chairman o f t h e Schools Com­
m i t t e e o f t h e B r i t i s h Drama League, made a case f o r drama's 
b e i n g o f f e r e d as a School C e r t i f i c a t e s u b j e c t on t h e 
grou n d t h a t i t was "consuming a c o n s i d e r a b l e amount o f 
s c h o o l energy w i t h o u t showing i n r e t u r n a j u s t i f i a b l e 
e x a m i n a t i o n p r o f i t . ** N o t h i n g came o f t h e s u g g e s t i o n . 

3 
The T e a c h i n g o f E n g l i s h i n England, p. 150. 

^ A l t h o u g h i t i s s t i l l n o t uncommon f o r p l a y s t o be t a u g h t 
w i t h r e a d i n g r o u n d t h e c l a s s as t h e s o l e c o n c e s s i o n t o 
d r a m a t i c a c t i v i t y . The e x i g e n c i e s o f t h e e x a m i n a t i o n 
system a r e nrr.ch t o blame and t h e p o i n t can j u s t i f i a b l y be 
made t h a t C a l d w e l l Cook's p u p i l s were n o t t h r e a t e n e d by 
an i m p e n d i n g e x a m i n a t i o n . 

The Schoolmaster (September 6 t h , 193^0 • 
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o f s c h o o l b u i l d i n g - x^hich i n c l u d e d e a s i l y - m o v e a b l e f u r n i t u r e 
and t h e p r o v i s i o n i n some s c h o o l s o f a h a l l w i t h a s t a g e . 

L o o k i n g t h r o u g h t h e a v a i l a b l e e v i d e n c e o f d r a m a t i c 

work i n s c h o o l s d u r i n g t h e f i r s t f o r t y - f o u r y e a r s o f t h e 

c e n t u r y i t i s r a r e t o f i n d d e t a i l e d a t t e m p t s a t an e x p l a n a ­

t i o n o f t h e r a t i o n a l e and p r a c t i c e o f s c h o o l drama. I t 

i s f o r t h i s r e a s o n , as has been m e n t i o n e d p r e v i o u s l y , t h a t 

t h e work o f t h o s e p e o p l e d i s c u s s e d i n t h e c h a p t e r on 

" F i v e i ' i o n e e r s " assumes such s i g n i f i c a n c e . O f f i c i a l 

p u b l i c a t i o n s gave encouragement t o drama, i n e d u c a t i o n b u t 

t h e Handbooks, as t h e i r name i m p l i e d , gave s u g g e s t i o n s 

o n l y and t h e ma j o r Committee R e p o r t s , w i t h t h e e x c e p t i o n 

o f t h e T e a c h i n g o f E n g l i s h i n England, had l i t t l e space 

t o expand t h e i r remarks. C e r t a i n l y , s e v e r a l books d e a l ­

i n g w i t h s c h o o l drama appeared d u r i n g t h e p e r i o d , espec­

i a l l y i n t h e t h i r t i e s , b u t t h e onus l a y , f o r t h e most 

p a r t , on t h e t e c h n i c a l a s p e c t s o f s t a g i n g t h e s c h o o l p l a y . 

The book f r o m w h i c h t h e o p e n i n g q u o t a t i o n t o t h e p r e s e n t 

ci a p t o r was t a k e n p u r p o r t e d t o be t h e f i r s t p u b l i c a t i o n 

i n t h i s c o u n t r y w h i c h d e a l t w i t h e v e r y a s p e c t o f s c h o o l 

drama. Y e t , s i g n i f i c a n t l y enough, two t h i r d s o f t h e 

book concerned t h e s c h o o l p l a y . The s c h o o l p l a y w i l l 

r e c e i v e c o n s i d e r a t i o n i n a s e p a r a t e c h a p t e r b u t b e f o r e 

c o n t i n u i n g w i t h a d i s c u s s i o n o f some r a t h e r more r o u t i n e 

a s p e c t s o f cl a s s r o o m drama i t m i g h t be i n t e r e s t i n g t o 

t a k e n o t e o f a comprehensive approach t o e l e r n e n t a r y - s c h o o l 
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drama suggested i n 1921. 

C. T. Smit h made some s u c c e s s f u l c o r r e l a t i v e e x p e r i ­

ments i n v o l v i n g drama, music and t h e o t h e r a r t s a t an 

e l e m e n t a r y s c h o o l i n t h e I s l e o f Dogs d u r i n g t h e second 

decade o f t h e c e n t u r y . I n h i s book The School o f L i f e , 

s u b t i t l e d A T h e a t r e o f E d u c a t i o n , Smith r e q u e s t e d t h a t 

" d r a m a t i c methods be encouraged and d e v e l o p e d t i l l t h e 

whole s c h o o l c u r r i c t i l u m i s p r e s e n t e d as a s t a g i n g o f l i f e , 

and t i l l t h e h a l l o f e v e r y department o f e v e r y s c h o o l 

becomes a n a t i o n a l t h e a t r e . " ^ " 

I t i s d i f f i c u l t t o do j u s t i c e t o t h e c o m p l e x i t y o f 

Smith's scheme i n a b r i e f d e s c r i p t i o n , b u t f u n d a m e n t a l l y 

i t r e p r e s e n t e d an a t t e m p t t o a c h i e v e l i v i n g u n i t y i n t h e 

c u r r i c u l u m and t o produce c u l t u r e d c i t i z e n s . Smith's 
» 

i d e a o f a c u l t u r e d p e r s o n was one who had a knowledge o f 

th e i n t e r r e l a t e d a c t i v i t i e s o f h i s own epoch and o f t h o s e 

epochs p r e c e d i n g h i s own. Thus t h e s c h o o l c u r r i c u l u m 

was t o be based on t h e r e p r e s e n t a t i o n o f c o n s e c u t i v e 

epochs o r w o r l d c u l t u r e s ana iv rould become "a p r a c t i c a l 
e x e m p l i f i c a t i o n i n m i n i a t u r e o f t h e e v o l u t i o n o f c i v i l i s a -

2 
t i o n i t s e l f . " 

The s c h o o l h a l l o r t h e a t r e w o u l d be t h e f o c a l p o i n t 

1 C. T. S m i t h , The School o f L i f e , p. 7. 
2 I b i d . , p. 23-
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o f t h e s c h o o l ' s a c t i v i t i e s and a permanent r e p e r t o r y -

w o u l d be g r a d u a l l y b u i l t up " c o n s i s t i n g o f a l l t y p e s o f 

c e r e m o n i a l s , l i t e r a r y and h i s t o r i c a l d r a m a t i z a t i o n s , 

s p e c t a c u l a r s c i e n t i f i c d e m o n s t r a t i o n s and e x h i b i t i o n s , 
1 

p l a y s and o p e r a s . " I n t h i s way, t h e e f f o r t and expense 

p u t i n t o p r o d u c t i o n s would n o t be t o a g r e a t e x t e n t wasted 

as was t h e case w i t h t h e s t a g i n g o f p l a y s i n i s o l a t i o n . 

S mith e n v i s a g e d an e x t e n s i o n t o h i s scheme whereby 

t h e s c h o o l t h e a t r e w o u l d serve as a c u l t u r a l community-

c e n t r e . P a r e n t s and c h i l d r e n w ould be g i v e n t h e o p p o r t u n i t y 

n o t o n l y o f w a t c h i n g p l a y s b u t a l s o o f p a r t i c i p a t i n g i n 

them. Smi t h a d m i t t e d t h a t p l a y s produced by t h e p e o p l e 

m i g h t be c r u d e l y p e r f o r m e d a t f i r s t b u t he f e l t t h a t t h e 

a c t u a l p a r t i c i p a t i o n i n s o m e t h i n g w i t h i n t e l l e c t u a l o r 

e m o t i o n a l c o n t e n t c o n f e r r e d i t s own s p e c i a l b e n e f i t s : 
" A c t u a l p a r t i c i p a t i o n i n a p r e s e n t m e n t , however 

t e c h n i c a l l y i m p e r f e c t , m i g h t p r o v i d e a more p l e a s u r ­
a b l e i n s i g h t i n t o t h e i n h e r e n t b e a u t y and meaning o f 
what i s p r e s e n t e d , and t h e knowledge t h u s g a i n e d may 
e v e r a f t e r w a r d s s u p p l y a w e a l t h o f happy a s s o c i a t i o n s 
and l a s t i n g memories o f d e l i g h t f u l e x p e r i e n c e s . I n 
t h e s e m a t t e r s , f e l t knowledge i s p l e a s u r e however 
t h a t knowledge i s a c q u i r e d , arid i t s p o s s e s s i o n may be 
e n j o y e d i n g i v i n g i t e x p r e s s i o n . " 2 

Needless t o say, Smith's scheme was n o t a d o p t e d b u t 

i t s v e r y c o n c e p t i o n shows t h a t t h e r e were p e o p l e aware n o t 

C. T. S m i t h , op. c i t . , p. 28. 
2 I b i d . , pp. 49-50. 
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o n l y o f drama's p o s s i b i l i t i e s f o r e d u c a t i o n i n i t s n a r ­

rower sense b u t a l s o o f drama's r o l e i n t h e e d u c a t i o n and 

f u s i o n o f s o c i e t y . 

Among t h e more r o u t i n e c l a s s r o o m d r a m a t i c a c t i v i t i e s 

f r e q u e n t l y r e f e r r e d t o d u r i n g t h e f i r s t f o u r decades o f 

t h e c e n t u r y were: p u p p e t r y , movement and mime, c h o r a l 

s p e a k i n g , c o m p o s i t i o n e x e r c i s e s i n d i a l o g u e f o r m , t h e 

d r a m a t i z a t i o n o f s t o r i e s , b a l l a d s and n a r r a t i v e passages, 

t h e s t u d y and performance o f p r i n t e d p l a y s and t h e a p p l i c a 

t i o n o f t h e s e Methods t o m a t e r i a l i n o t h e r l e s s o n s . 

S e v e r a l o f t h e s e a c t i v i t i e s l a y on t h e m a r g i n o f 

d r a m a t i c e x p e r i e n c e and were concerned p r i m a r i l y w i t h t h e 

encouragement o f o r a l and w r i t t e n e x p r e s s i o n . They 

r e q u i r e l i t t l e comment. O t h e r s a r e t a k e n up i n more 

d e t a i l e lsewhere i n t h e t h e s i s . I t m i g h t be wo r t h w h i l e -

g i v i n g some immediate c o n s i d e r a t i o n t o p u p p e t r y and move­

ment . 

l i i f a c t , p u p p e t r y does n o t appear t o have p>layed a 

l a r g e p a r t i n e d u c a t i o n i n t h i s c o u n t r y d u r i n g t h e p e r i o d 

i n q u e s t i o n . 1 C e r t a i n l y n o t i n comparison w i t h i t s use 

made i n ea s t European c o u n t r i e s such as R u s s i a and 

C z e c h o s l o v a k i a . T h i s i s n o t t o deny t h a t c e r t a i n 

1 The D. E. S. Survey on Drama (1967) suggests t h a t t h e 
same i s t r u e f o r t h e :;eriod s i n c e t h e Second World V.'ar: 
" P u p p e t r y has n e v e r f u l l y e s t a b l i s h e d i t s e l f i n t h i s 
c o u n t r y and i t has t e n d e d t o r e m a i n i n a k i n d o f no man' 
l a n d i n a d e q u a t e l y s u p p o r t e d by drama, c r a f t o r a r t . " ( p . 
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t e a c h e r s i n t h i s c o u n t r y r e c o g n i z e d i t s p o s s i b i l i t i e s . 

The s i g n o f t h i s r e c o g n i t i o n was t h e f o u n d a t i o n i n 19^3 

o f The E d u c a t i o n a l P u p p e t r y A s s o c i a t i o n whose aims were: 

( 1 ) "To p r e s e n t and d e v e l o p t h e f u l l e d u c a t i o n a l 
p o s s i b i l i t i e s o f p u p p e t r y as a c r e a t i v e and 
d r a m a t i c a c t i v i t y w i t h i m p o r t a n t e m o t i o n a l and 
s o c i a l v a l u e s . 

( 2 ) To encourage e x p e r i m e n t a l work i n p u p p e t r y f o r 
t h e e d u c a t i o n o f r e t a r d e d and sub-normal c h i l ­
d r e n and t h e m e d i c a l t r e a t m e n t o f m a l a d j u s t e d 
c h i l d r e n . 

( 3 ) To a s s i s t a d u l t r e h a b i l i t a t i o n . 1 , 1 

I n s c h o o l s t h e main uses o f p u p p e t r y were as a p r o -
2 

j e c t w h i c h i n t e g r a t e d a r t , c r a f t , and music w i t h drama 

and as a d r a m a t i c method o f t e a c h i n g . I t o f f e r e d 

scope f o r s p e e c h - t r a i n i n g and s e l f - e x p r e s s i o n : 
"Puppets can be used i n any l e s s o n where i t i s 

d e s i r a b l e f o r c h i l d r e n t o e x p r e s s t h e m s e l v e s i n 
speech - i n t h e s p e e c h - t r a i n i n g l e s s o n p r o p e r , i n 
t h e d r a m a t i z i n g o f n u r s e r y rhymes and s t o r i e s o f 
a l l k i n d s , i n c l u d i n g h i s t o r y , and i n t h e h y g i e n e and 
s a f e t y - f i r s t l e s s o n . " 3 
There was an o p p o r t u n i t y f o r i m p r o v i s e d speech and 

s e v e r a l t e a c h e r s saw i n p u p p e t r y - w o r k a means hy w h i c h 

s e l f - c o n s c i o u s c h i l d r e n m i g h t g a i n s e l f - c o n f i d e n c e . 

An e a r l y account o f t h e puppet-show as an a i d i n 

1 Quoted i n P. A. Coggin, op. c i t . , p. 2^3. 
o 

See f o r i n s t a n c e , J5. l.'arr, The Puppet T h e a t r e , i n C h i l d 
L i f e (December 1 9 3 5 ) . 

^ D. P. H a r d i n g , Glove P u p p e t r y f o r Young C h i l d r e n , p. ^. 
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h i s t o r y t e a c h i n g o c c u r r e d i n a l e t t e r t o t h e Times Educa­
t i o n a l Supplement d u r i n g t h e e a r l y t w e n t i e s . 1 There had 
o b v i o u s l y been some d i s c u s s i o n o f t h e use o f puppets i n 
e d u c a t i o n r o u n d abot i t t h i s t i m e because t h e l e t t e r was 
i n s p i r e d by a s u g g e s t i o n i n The Times E d u c a t i o n a l Supple­
ment c o n c e r n i n g t h e i r use i n t h e t e a c h i n g o f E n g l i s h 
and inodera l a n g u a g e s . The l e t t e r d e s c r i b e d how a g i r l s ' 
s c h o o l i n London had used a p u p p e t - p l a y w i t h g r e a t success 
i n d e p i c t i n g t h e l i f e o f a London a p p r e n t i c e i n t h e M i d d l e 
Ages. The c o r r e s p o n d e n t sug g e s t e d t h a t p u p p e t r y g a i n e d 
o v e r o r d i n a r y p l a y - a c t i n g i n t h a t i t r e q u i r e d l e s s space 
and i n v o l v e d f a r l e s s e x p e n d i t u r e o f t i m e and money. 

I t w ould be t r u e t o say, however, t h a t s e v e r a l w r i t ­

e r s , w h i l e r e c o g n i z i n g v a l u e s i n p u p p e t r y , have seen i t 

as a s m a l l p a r t o f t o t a l drama work i n s c h o o l s a d n o t as 

an a l t e r n a t i v e t o no r m a l a c t i n g . A. I I . Stone f o u n d i t s 

supposed v a l u e s were n o t r e a l i z e d i n p r a c t i c e . The shy 
c h i l d f o u n d a l i t t l e c o n f i d e n c e i n s p e a k i n g b e h i n d a c u r ­
t a i n b u t t h e r e was no e v i d e n c e o f a t r a n s f e r o f t h i s 
c o n f i d e n c e t o o t h e r s i t u a t i o n s . P e t e r Slade made t h e 

r e a s o n a b l e c r i t i c i s r t h a t p u p p e t r y was a p r o j e c t e d a c t i v i t y 

w h i c h d e n i e d use o f t h e whole body. B o t h Stone and Slade 

p o i n t e d o u t t h a t p u p p e t r y was an u n e c o n o m i c a l , r e s t r i c t i v e 

Times E d u c a t i o n a l Supplement (May 1 2 t h , 1923) q u o t e d i n 
V. D a v i s , The M a t t e r and Method o f Modern T e a c h i n g , p. 363-
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e x e r c i s e t h a t i n v o l v e d o n l y a few c h i l d r e n and c r e a t e d a 
s e r a i - p a s s i v e a udience o f t h e r e s t o f t h e c l a s s . 

A c h i l d ' s e x p e r i e n c e i n movement t a k e s v a r i o u s forms 

a t s c h o o l and one o f t h e i n t e r e s t i n g developments i n t h e 

c u r r i c u l u m has concerned t h e i n c r e a s i n g awareness o v e r 

t h e y e a r s o f t h e i m p o r t a n c e t h a t t h i s e x p e r i e n c e has f o r 

t h e c h i l d . The awareness i n v o l v e s a r e a l i z a t i o n t h a t 

t h e p h y s i c a l a s p e c t o f movement i s o f t e n l i n k e d w i t h 

i n t e l l e c t u a l and e m o t i o n a l q u a l i t i e s . Perhaps t h i s l i n k 

i s most c l e a r l y i l l u s t r a t e d i n drama and dance o r i n t h e 

h y b r i d : dance-drama. Y e t , i t shows i n p h y s i c a l t r a i n ­

i n g even i f a f a i r l y - r e c e n t l e t t e r t o t h e Times Educa­

t i o n a l Supplement t a l k e d c y n i c a l l y o f e d u c a t i o n a l 

g y m n a s t i c s as " t h e s i c k l y c h i l d o f t h e l i a i s o n between 

Rudolph Laban and c h i l d - c e n t r e d e d u c a t i o n . " 

I t was t h e example o f p h y s i c a l t r a i n i n g - " a c t i v i t y 

a t once j o y o u s and d i s c i p l i n e d " - w h i c h l e d t h e iiadow 

R e p o r t on t h e P r i m a r y School (1931) t o t a l k o f t h e " s p i r i ­

t u a l elements o f deep i m p o r t a n c e . ""'"involved i n c h i l d r e n ' s 

s e l f - e x p r e s s i o n t h r o u g h movement and t o advocate d a n c i n g 

and drama as means whereby t h e s e elements m i g h t be encour­

aged i n t h e s c h o o l . I n f a c t , t h e R e p o r t was s u g g e s t i n g 

t h a t e u r h y t h m i a - P l a t o ' s i d e a o f m u s i c a l e d u c a t i o n -

The P r i m a r y S c h o o l , p. 95 • 
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s h o u l d be a d e f i n i t e p a r t o f t h e c u r r i c u l u m . 

The f i r s t c h a p t e r o f t h e p r e s e n t t h e s i s has i n d i c a t e d 

t h a t G. S t a n l e y h a l l was an e a r l y t w e n t i e t h c e n t u r y 

b e l i e v e r i n t h e p o s s i b i l i t i e s o f d a n c i n g f o r a l l - r o u n d 

p e r s o n a l i t y development. I n t h o s e same v e r y e a r l y days, 

when p h y s i c a l t r a i n i n g u s u a l l y meant d r i l l , M a r g a r e t 

M c M i l l a n saw some p h y s i c a l t r a i n i n g i n a n o r t h e r n g i r l s * 

s c h o o l where a f o r m o f d a n c i n g was i n c l u d e d t h a t gave 

gra c e and b a l a n c e . I n r e m a r k i n g on t h e c o n n e c t i o n b e t ­

ween e x p r e s s i v e movement and s t a t e s o f mind she made t h e 

prophecy t h a t " t h e r e i s no doubt t h a t d a n c i n g w i l l one 

day p l a y a g r e a t p a r t i n education.""'' 

Dancing o f a s o r t was p l a y i n g a f a i r l y s u b s t a n t i a l 

r o l e i n i n f a n t d e p a r t m e n t s and g i r l s ' s c h o o l s o f a l l ages 

f r o m t h e second decade o f t h e c e n t u r y and r e a l l y The Hadow 

Rep o r t on t h e P r i m a r y S c h o o l , i n i t s remarks on music and 

movement, was e n d o r s i n g t h e e u r y t h m i c s a c t i v i t y a l r e a d y 

o c c u r r i n g i n many s c h o o l s . 

M. M c M i l l a n , E d u c a t i o n Through t h e I m a g i n a t i o n , p. 113-

One s h o u l d a l s o m e n t i o n i t s use i n many o f t h e mixed p r o ­
g r e s s i v e s c h o o l s . R u d o l f S t e i n e r d e v e l o p e d h i s own a r t 
o f movement w h i c h he c a l l e d e u r t h y t h m y . " I t i s r e l a t e d 
t o g e s t u r e , t o r h y t h m , t o harmony o f mood o r i d e a , and 
movement. B a l l e t , mime, drama, dance a r e a l l p a r t s o f 
t h i s body language .... I t i s i n t e n d e d t o have t h e 
e x p r e s s i v e n e s s , freedom, d i s c i p l i n e , and r e s t r a i n t w h i c h 
many modern s c h o o l s o f move ent have b u i l t upon and i t 
was c o n c e i v e d t o encourage c r e a t i v e n e s s and p e r s o n a l 
t h e r a p y w h i l e b e i n g a n o t h e r means o f p r e s e n t i n g a r c h e ­
t y p a l themes i n a s t y l i z e d f o r m . " (Quoted i n . A. G. 
S t e w a r t , op. c i t . , p. l 6 5 > ) 
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Eur h y t h m i e s was o r i g i n a l l y d e v i s e d by , .mile Jaques-
D a l c r o z e , a t e a c h e r o f music i n S w i t z e r l a n d , as a system 
o f r h y t h m i c b o d i l y t r a i n i n g aimed a t develo};>ing t h e p h y s i ­
c a l , m e n t a l and e m o t i o n a l c a p a c i t i e s o f h i s music s t u d e n t s . 
Only i n t h i s way d i d D a l c r o z e f e e l t h e y would be c r e a t i v e 
m u s i c i a n s i n t h e sense o f b r i n g i n g a f u l l y i n t e g r a t e d r e s ­
ponse t o music. 

As has been i m p l i e d , t h e c l a i m s made f o r eurhythmies 

were f a r - r e a c h i n g . The p r i m a r y one concerned p h y s i c a l 

development where i t was su g g e s t e d t h a t c o n t r o l o f t h e 

body and a n a t u r a l n e s s and p o i s e o f b o d i l y movement were 

a t t a i n e d . T h i s p h y s i c a l l i b e r a t i o n i n t u r n l e d t o a 

s t a t e o f mind f r e e d o f i n h i b i t i o n s and a l i v e t o t h e i n d i v ­

i d u a l ' s c r e a t i v e p o t e n t i a l i t i e s : 

"Whatever t h e c h i l d ' s n a t u r a l a r t i s t i c p r o c l i v i ­
t i e s , a c o n s c i e n t i o u s s t u d y o f t h e phenomena o f 
movement, b o t h i n h i m s e l f and i n n a t u r e , cannot f a i l 
t o produce a more v i v i d comprehension o f a r t as a 
whole. .... For my p a r t I am c o n v i n c e d t h a t educa­
t i o n by and i n r h y t l i m i s capable o f awakening a f e e l ­
i n g f o r a r t i n a l l t h o s e who u n d e r t a k e i t . " l 

I t i s d o u b t f u l w h e t h e r many s c h o o l s r e a l i z e d - i n 

b o t h i t s meanings - t h e f u l l p o s s i b i l i t i e s o f eurhythmies. 

I t s v a l u e f o r d eportment and i t s r e f i n i n g i n f l u e n c e a r e 

o f t e n r e f e r r e d t o i n t h e r e p o r t s o f i n s p e c t o r s on 

i 
•J. J a q u e s - D a l c r o z e , l i h y t h m , h u s i c and E d u c a t i o n , pp. 136-137• 
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p a r t i c u l a r s c h o o l s . Perhaps i n many s c h o o l s i t mounted 

t o n o t h i n g more t h a n a s t a t e where " p h y s i c a l j e r k s have 
become a l i t t l e l e s s j e r k y , " and where t h e y "may be accom­
p a n i e d by a f o r c e d m e c h a n i c a l r h y t h m b e a t e n o u t on an o l d 
p i a n o . " 1 Y e t , i n e s t a b l i s h m e n t s l i k e t h e h a l l s c h o o l , 

V e y b r i d g e , eurhythmies was used s e n s i t i v e l y and i n c l o s e 
2 

r e l a t i o n s h i p w i t h d r a m a t i c work." 

w h i l e eurhythmies was e s s e n t i a l l y an approach t o 

music, t h e r e were c e r t a i n a s p e c t s o f D a l c r o z e ' s t h e o r i z i n g 

w h i c h had d e f i n i t e i m p l i c a t i o n s f o r any comprehensive 

approach t o e d u c a t i o n t h r o u g h drama. A c c o r d i n g t o 

D a l c r o z e , t h e key f a c t o r i n e d u c a t i o n was t h a t i t s h o u l d 

d e v e l o p t h e c h i l d ' s r h y t h m i c c o n s c i o u s n e s s f o r " t h e s t u d y 

o f r h y t h m conduces t o t h e f o r m a t i o n o f an i n d i v i d u a l i t y 
3 

f o r a l l purposes o f l i f e . " Music was an e s s e n t i a l p a r t 

o f t h e e d u c a t i v e p r o c e s s because o n l y i n music and l i f e 

i t s e l f were t h e two f u n d a m e n t a l elements o f r h y t h m , space 
k 

and t i m e , i n s e p a r a b l e . 

The development o f t h e c h i l d ' s r h y t h m i c c o n s c i o u s n e s s 

l a y b e h i n d much o f t h e movement work i n t h e t h i r t i e s . 1 H. Read, op . c i t . , p. 62. 
2 

I t i s i n t e r e s t i n g t o n o t e t h a t s e v e r a l t h e a t r i c a l p r o ­
d u c e r s , i n c l u d i n g G r a n v i l l e - B a r k e r , a d v o c a t e d r h y t h m i c 
b o d i l y t r a i n i n g f o r a c t o r s d u r i n g t h e e a r l y y e a r s o f t h e 
c e n t u r y . 

3 
E. Jaques-Dalicroze, op. c i t . , p. 130. 

k 
The q u e s t i o n o f i n d i v i d u a l r h y t h m and t h e v a l u e o f music 
i n d r a m a t i c work a r e i m p o r t a n t f a c t o r s i n Slade's p h i l ­
osophy o f C h i l d Drama. 
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Ann D r i v e r d i d a g r e a t d e a l o f d e m o n s t r a t i o n work f o r 

t e a c h e r s and t r a i n i n g c o l l e g e s t u d e n t s and a l s o w r o t e o f 

h e r methods. Her scheme f o r young c h i l d r e n aimed f i r s t 

a t d i s c o v e r i n g t h e c h i l d ' s own n a t u r a l r h y t h m t h r o u g h 

spontaneous a c t i v i t i e s l i k e w a l k i n g , r u n n i n g and j u m p i n g . 

Then, when a c h i l d ' s own r h y t h m was " r e l e a s e d , s t r e n g t h e n e d 

o r r e s t o r e d , " 1 he a t t e m p t e d t o e x p r e s s d r a m a t i c a l l y t h e 

shapes and movements o f t i l i n g s he saw r o u n d about him i n 

h i s d a i l y l i f e . These l i f e - r h y t h m s , as D r i v e r c a l l e d 

them, l e d on t o movements accompanied by f o l k - s o n g s . 

A f t e r t h i s s t a g e a c h i l d was r e a d y t o l e a r n more about how 

h i s body worked and t h u s he was g i v e n e x e r c i s e s i n w h i c h 

he c o u l d e x p l o r e space and t i m i n g and e x p e r i e n c e t e n s i o n 

and r e l a x a t i o n . D r i v e r ' s u l t i m a t e aim was t o " f r e e t h e 
2 

c h i l d i n t h e w o r l d o f music." T h i s w o u l d e n a b l e him t o 

i n t e r p r e t music t h r o u g h dance-drama o r t o base dance-

dramas on r e l i g i o u s o r h i s t o r i c a l themes w i t h music as an 

accompaniment. As Dal c r o z e , she t o o f o u n d b r o a d e r educa­

t i o n a l v a l u e s a c c r u i n g i n t h e music and movement work: 
"Above a l l , she has f o u n d t h a t c h i l d r e n , whose 

h a b i t o f move ent i s t h u s e s t a b l i s h e d i n t h e r h y t h m 
and harmony f o r w h i c h t h e i r b o d i e s a r e d e s i g n e d by 
n a t u r e , a t once b e g i n t o d e v e l o p m e n t a l and c h a r a c t e r 
q u a l i t i e s t o c o r r e s p o n d , such as p o i s e , b a l a n c e , s e l f -
c o n t r o l , evenness o f temper, and power o f c o n c e n t r a ­
t i o n . "3 

1 A. D r i v e r , Music and Movement, p. 6. 
2 

I b i d . , p. 2?• 
J I b i d . , pp. v - v x . 
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U n d o u b t e d l y , one o f t h e g r e a t e s t i n f l u e n c e s on mod­
e r n e d u c a t i o n a l movement has been t h e work o f R u d o l f Laban. 
Laban came t o t h i s c o u n t r y i n t h e t h i r t i e s and h i s methods 
were b e g i n n i n g t o have some e f f e c t i n s c h o o l s d u r i n g t h e 
war y e a r s . One a r e a i n w h i c h h i s i n f l u e n c e has been p a r ­
t i c u l a r l y p e r v a s i v e i s i n women's p h y s i c a l e d u c a t i o n . 
One r e a s o n f o r t h i s c o n n e c t i o n w i t h women's p h y s i c a l educa­
t i o n r a t h e r t h a n men's i s perhaps t h e t r a d i t i o n a l p r e j u d i c e 
o f t h e male to w a r d s dance b u t a n o t h e r i s t h e r e s u l t o f an 
h i s t o r i c a l a c c i d e n t : when Lahan's p h i l o s o p h y was b e i n g 
t a k e n up i n t h e t r a i n i n g c o l l e g e s many o f t h e male t e a c h e r s 
o f p h y s i c a l e d u c a t i o n were away on a c t i v e s e r v i c e and t h u s 
missed t h e f o r m a t i v e y e a r s o f t h e new d i s c i p l i n e . 

I f t h e approach o f D a l c r o z e and D r i v e r t o movement 

was c o n s i d e r e d f r o m a m u s i c a l s t a n d p o i n t , t h a t o f Laban 

stemmed i n i t i a l l y f r o m a r e a c t i o n a g a i n s t t h e a r t i f i c i a l ­

i t y o f c l a s s i c a l b a l l e t t e c h n i q u e . T h i s r e a c t i o n was 

sh a r e d by o t h e r s i n c l u d i n g t h e l e g e n d a r y I s a d o r a Duncan. 

Less f l a m b o y a n t and more s y s t e m a t i c t h a n Duncan, Laban 

a n a l y s e d t h e q u a l i t y and n a t u r e o f human movement and 

examined i t s dynamic and s p a t i a l a t t i t u d e s . He sug g e s t e d 

t h a t e d u c a t i o n must f o s t e r t h e u r g e f o r movement because 

i t was a t t h e r o o t o f human e x i s t e n c e : 
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"The f l o w o f movement f i l l s a l l our f u n c t i o n s 
and a c t i o n s ; i t d i s c h a r g e s us o f d e t r i m e n t a l i n n e r 
t e n s i o n s ; i t i s a means o f communication between 
p e o p l e , because a l l our for m s o f e x p r e s s i o n , such 
s p e a k i n g , w r i t i n g , and s i n g i n g a r e c a r r i e d by t h e 
f l o w o f movement. n l 

Laban's a n a l y s i s o f movement showed t h a t i t c o m p r i s e d 

e f f o r t sequences i n v o l v i n g t h e f a c t o r s o f t i m e , w e i g h t 

and space. An u n d e r s t a n d i n g o f b o d i l y movement i n 

t h e s e terms l e a d s p u p i l s by way o f d i s c i p l i n e t o c r e a t i v i t y 

and t h e y a c h i e v e a " r i c h e r movement e x p e r i e n c e w h i c h does 

n o t o n l y serve them w e l l i n t h e everyday needs o f l i f e , 

b u t w h i c h m i g h t h e l p t o b r i n g a g r e a t e r harmony o f p e r ­

s o n a l i t y and a r i c h language f o r e x p r e s s i o n i n t h e a r t s 
2 

o f dance and dance-drama." 

i i . Laban, Modern E d u c a t i o n a l Dance, p. 97' 

V. Bruce, Dance and Dance Drama i n E d u c a t i o n , p. 13• 



CHAPTER VI 

PART 1 

THE DRAMATIC METHOD 

"There i s no danger of the Dramatic Method 
being over-looked i n present-day p r a c t i c e . I t has 
become part of the law i n most schools."-'-

Tomkinson's c l a i m i n 1921 might have been exaggera­

ted but i t does draw a t t e n t i o n to a v e r y s i g n i f i c a n t 

m a n i f e s t a t i o n of drama i n education during the e a r l y 

decades of the t w e n t i e t h century. 

I t i s not d i f f i c u l t to account f o r the i n c r e a s i n g 

use of the dramatic method i n the 1 e a r n i n g - p r o c e s s . Not 

only was i t s a n c t i o n e d by a n a t i o n a l c l i m a t e more sym­

p a t h e t i c to drama as a whole but i t a l s o s a t i s f i e d the 

p a i d o c e n t r i c movement i n education which advocated l e a r n ­

i n g by doing and which sought to appeal to the c h i l d ' s 

n a t u r a l impuls e s. 

There was another reason why the dramatic method 

should r e c e i v e a f a v o u r a b l e r e c e p t i o n i n e d u c a t i o n a l 

c i r c l e s . V h i l e the c h i l d ' s c r e a t i v e s e l f - e x p r e s s i o n 

might have been the slogan of a p r o g r e s s i v e m i n o r i t y , 

t h e r e was no doubt t h a t e x p r e s s i o n i n i t s narrower sense 

of speech was an important concern of education i n g e n e r a l . 

The need f o r o r a l communication was e s s e n t i a l i n a n a t i o n 

s l o w l y f r e e i n g i t s e l f from a r i g i d c l a s s system and i n 

which the i n v e n t i o n s of new speech media such as the 

¥. £. TOmkinson, The Teaching of E n g l i s h , p. 45. 
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telephone, r a d i o and t a l k i n g - f i l m were a s s a i l i n g the 
supremacy o f the w r i t t e n word. At the same time psy­
chology was r e v e a l i n g the importance o f speech i n the 
development o f the i n d i v i d u a l : the r e l a t i o n s h i p s between 
speech and thought, emotion and movement were r e c e i v i n g 
increased a t t e n t i o n . A key f a c t o r i n t w e n t i e t h c e n t u r y 
B r i t i s h education has been the attempt t o e r a d i c a t e the 
V i c t o r i a n idea t h a t c h i l d r e n should be seen and not heard. 
The importance o f speech and s p e e c h - t r a i n i n g was empha­
size d i n the o f f i c i a l Handbooks of Suggestions and i n the 
major Education Reports. " P l a i n l y , then the f i r s t and 
c h i e f duty o f the Elementary School i s t o g i v e i t s p u p i l s 
speech,""*" s a i d the Newbolt Committee i n 1921; w h i l e the 
Hadow Report on The Primary School, t a l k i n g o f the h a b i t s 
o f good speech and w r i t i n g , asserted t h a t "of the two 

h a b i t s , t h a t of speaking c o r r e c t l y remains throughout the 
2 

p e r i o d the more i m p o r t a n t . " 
From the e a r l y years o f the century drama i n educa­

t i o n was l i n k e d w i t h s p e e c h - t r a i n i n g . Indeed, one o f 
the few mentions t h a t the 1905 Handbook of Suggestions 
made of dramatic a c t i v i t y was i n connection w i t h the prac­
t i c e o f speaking E n g l i s h . I n l a t e r Handbooks and Reports 

The Teaching o f E n g l i s h i n England, paragraph 6 l . 
Report o f the C o n s u l t a t i v e Committee on the i r i m a r y 
S c h o o l , p . 1 5 6 . 
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the p o s s i b i l i t i e s of" drama i n o r a l - t r a i n i n g r e c e i v e d 
r e c u r r i n g emphasis. The Newbolt Report quoted the s t a t e ­
ment o f a witness who s a i d t h a t " d r a m a t i z a t i o n by 
c h i l d r e n had a marvellous e f f e c t on t h e i r speech, pro­
ducing c l e a r a r t i c u l a t i o n . " ^ The Report i t s e l f p o i n t e d 
out how speech went beyond the matter o f mechanical 
correctness and a t i t s best had an a e s t h e t i c q u a l i t y . 
This q u a l i t y might be approached through dramatic work: 

"Few c h i l d r e n are going t o become a c t o r s ; but 
a l l w i l l g a i n by l e a r n i n g how t o speak: and no 
performance can take place i n a school w i t h o u t show­
in g how many c h i l d r e n are a t f i r s t incapable o f making 
themselves heard i n a room o f moderate s i z e . But 
the school drama i s an o p p o r t u n i t y f o r t e a c h i n g some­
t h i n g more than v o i c e p r o d u c t i o n . I t i s an 
o p p o r t u n i t y f o r showing how prose, and e s p e c i a l l y 
verse, should be spoken .... p e r f e c t r e a d i n g can 
only be a t t a i n e d through complete i n t e l l e c t u a l and 
emotional i d e n t i f i c a t i o n w i t h the meaning and mood 
of the w r i t i n g . " 2 

The s o r t o f w r i t i n g the Newbolt Report had i n mind was 
epitomized by the plays of Shakespeare. The Newbolt 
Committee was not alone i n suggesting how c h i l d r e n ' s 
speech might b e n e f i t from a prolonged acquaintance w i t h 
the best dramatic l i t e r a t u r e . The choice o f s c r i p t e d 
p l a y was of the utmost concern t o bodies such as the 
A s s o c i a t i o n o f A s s i s t a n t Mistresses who, w h i l e r e c o g n i z ­
i n g t h a t drama was a means o f te a c h i n g c o r r e c t and a u d i b l e 

The Teaching o f E n g l i s h i n England, paragraph 289. 
I b i d . , paragraph 298. 
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speech, deprecated "the slangy school p l a y or d i a l o g u e , 
a k i n d which c h i l d r e n sometimes s e l e c t i f t h e i r choice 
i s unsupervised."^ 

Although drama was i n i t s e l f an i n d i r e c t method o f 
s p e e c h - t r a i n i n g , the f o r e g o i n g q u o t a t i o n suggests t h a t 
some uses o f the dramatic method were o f a f o r m a l n a t u r e . 
I t suggests also t h a t c orrectness was o f t e n p r i z e d above 
n a t u r a l n e s s . Perhaps the most e f f e c t i v e speech work 
was done i n the i n f a n t schools where spontaneous dramatic 
p l a y alloiired a c h i l d t o love sound and language f o r t h e i r 
own sake and where a s t i m u l a t i n g environment helped t o 
encourage a n a t u r a l r e l a t i o n s h i p between speech and move­
ment . 

The advantages o f a f r e e r approach t o dramatic work 
i n terms o f s p e e c h - t r a i n i n g were not e n t i r e l y f o r g o t t e n 
w i t h the c h i l d o f p o s t - i n f a n t age. An a r t i c l e i n The 
New Teaching (1919) suggested how the i m a g i n a t i v e element 
present i n the d r a m a t i z a t i o n o f h i s t o r y aided the c h i l d ' s 
expression: 

"But when he i s set t o f i n d words f o r h i t n s e l f 
t o express the emotions s u i t a b l e t o a given set o f 
circumstances, the p u p i l makes a d i s t i n c t advance on 
merely d e l i v e r i n g h i s l i n e s .... the new te a c h i n g 
exercises the p u p i l s by s e t t i n g them t o act a scene 
from h i s t o r y s u p p l y i n g f o r themselves the words they 
t h i n k s u i t a b l e t o the persons they represent ... the 

1 Education ( J u l y 1932), p. 58. 



- ih2 -

a t t e n t i o n i s concentrated upon the circumstances o f 
the case, the p u p i l throws h i m s e l f i n t o the charac­
t e r he i s p e r s o n a t i n g , f o r g e t s a l l about mere 
composition and l e t s h i m s e l f go."-*-
The cause of speech work i n schools was done a 

s e r v i c e by establishments l i k e the Perse School, Newbury 
Grammar School, L i v e r p o o l C o l l e g i a t e School and the I-loyal 
Naval College, Dartmouth. These were schools i n which 
a r e a l attempt was made to f o s t e r a wide range o f o r a l 
expression i n a meaningful c o n t e x t . By a f r e q u e n t use 
of improvised dialogues and dramatic scenes speech work 
was r e l a t e d to the p r a c t i c a l business o f t a l k i n g . 

Nor must one f o r g e t the work of the v a r i o u s speech 
2 

s o c i e t i e s which seemed t o mushroom i n the e a r l y decades 
of the t w e n t i e t h century. With t h e i r sponsorship o f 
the many po e t r y f e s t i v a l s h e l d d u r i n g the l a t e t w e n t i e s 
and throughout the t h i r t i e s they might be accused of 
engendering what the Department o f Education and Science 
Survey on Drama c a l l e d the " l e s s d e s i r a b l e aspects o f 
e l o c u t i o n . " Yet, a t a l l times, they s t r o v e to make 
teachers and p u p i l s aware of t h e i r expressive p o t e n t i a l i ­
t i e s . The Speech F e l l o w s h i p , founded i n 1927, c o r r e l a t e d 
the work of teachers and others i n v a r i o u s f i e l d s o f 

Edt. J. Adams, The New Teaching, p. 52. 
2 

I n a d d i t i o n to the s o c i e t i e s mentioned i n the t e x t , t h e r e 
were among o t h e r s : L.A.M.D.A. Teachers A s s o c i a t i o n 
(founded 1 9 4 l ) , The E n g l i s h A s s o c i a t i o n (1906), The 
Poetry Society and The Society f o r Pure E n g l i s h (1913)« 



- 143 -

speech. I t organized s p e c i a l classes f o r school teachers 
i n s p e e c h - t r a i n i n g and p o e t r y speaking f o r c h i l d r e n , 
rhythmic movement, acted b a l l a d s and the use o f puppets 
i n speech education. Every year from 1927 onwards the 
London Speech F e s t i v a l was run by the F e l l o w s h i p . As 
many as twelve hundred c h i l d r e n from secondary and elemen­
t a r y schools took p a r t i n these f e s t i v a l s . The Associa-. 
t i o n o f Teachers o f Speech and Drama was an o f f s h o o t o f an 
e a r l i e r o r g a n i z a t i o n formed from teachers t r a i n e d at the 
C e n t r a l School of Speech T r a i n i n g and Dramatic A r t . The 
A s s o c i a t i o n h e l d f r e q u e n t courses and conferences a f t e r 
i t s i n a u g u r a t i o n i n 193^. I t sought a b e t t e r r e c o g n i t i o n 
o f speech t r a i n i n g i n schools and attempted, w i t h o u t 
success, to have a speech t e s t i n c o r p o r a t e d i n the School 
C e r t i f i c a t e Examination. The concern o f the B r i t i s h 
Drama League w i t h speech work - and the r o l e drama had i n 
t h i s work - was w e l l i l l u s t r a t e d i n i t s 1920 memorandum 
to the President o f the Board of Education. 

Before l e a v i n g the q u e s t i o n o f speech work, i t i s 
perhaps worthwhile drawing p a r t i c u l a r a t t e n t i o n to the 
importance o f dramatic a c t i v i t y and puppetry when t h i s 
work i s done w i t h backward and r e t a r d e d c h i l d r e n . Not 
o n l y does drama give purpose and scope to speech but w i t h 
i t s a l l i e d a r t s and c r a f t s i t prevents speech work from 
e x i s t i n g i n i s o l a t i o n . These p o i n t s were ve r y much i n 
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evidence i n the pre-Second-World-V.ar courses h e l d a n n u a l l y 
at Goldsmiths' College Tor teachers o f backward and r e t a r ­
ded c h i l d r e n . 

To the e n t h u s i a s t s most aspects o f the c u r r i c u l u m 
were r i p e f o r d r a m a t i z a t i o n of some k i n d . The views o f 
15. G. A. Holmes have been discussed i n a previous chapter 
and H a r r i e t Finlay-Johnson 1s use o f the dramatic method 
re c e i v e s c o n s i d e r a t i o n a l i t t l e l a t e r . The comprehensive 
scope o f the dramatic method i s w e l l i l l u s t r a t e d i n an 
e x t r a c t from Cole's The Method and Technique o f Teaching, 
pub l i s h e d i n 1933: 

"Although dramatic r e p r e s e n t a t i o n i s i i s u a l l y 
a s sociated w i t h the E n g l i s h lesson, i t shovtld be 
employed i n connection w i t h o t h e r s u b j e c t s a l s o . 
A lesson on the post o f f i c e , or on the r a i l w a y s t a ­
t i o n should be t r e a t e d i n p a r t d r a m a t i c a l l y ; f i r s t 
a i d should be taught i n connection w i t h the i m i t a ­
t i o n o f an a c c i d e n t , a p a t i e n t and a rescuer; 
geography may i n v o l v e the impersonation o f towns, 
r i v e r s , mountains and even elements o f a ship's 
cargo by p u p i l s ; or i n natu r e - s t u d y a p u p i l may 
become the mouthpiece o f a b i r d , an i n s e c t or a 
p l a n t . Nothing prevents t h a t a c h i l d should pro­
j e c t h i m s e l f i n t o any observed m a n i f e s t a t i o n o f 
na t u r e . Unless self-consciousness i n t e r v e n e s , the 
c h i l d i s ready f o r a n y t h i n g , to erupt l i k e a volcano, 
or t o run a race round the sun w i t h mother earth."1 
The dramatic method took s e v e r a l forms, r a n g i n g from 

movement and mime t o the s c r i p t e d p l a y . Two imp o r t a n t 
v e h i c l e s were i m p r o v i s a t i o n and play-making. The f i r s t 

P. D. Cole, The Method and Technique o f Teaching, p. 108. 
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o f t e n r e f e r r e d t o as impromptu or extempore d r a m a t i z a t i o n , 
was considered t o be e s p e c i a l l y a p p r o p r i a t e f o r young 
c h i l d r e n . During the i n f a n t and primary stages o f 
s c h o o l - l i f e the dramatic impulse was powerful and because 
of h i s l a c k o f self-consciousness, the c h i l d was able t o 
throw h i m s e l f wholeheartedly i n t o spontaneous a c t i v i t i e s . 
Cole saw the c h i e f purposes of impromptu d r a m a t i z a t i o n as 
g i v i n g an o u t l e t t o i n s t i n c t i v e a c t i v i t y , i l l u s t r a t i n g 
meaning and p r o v i d i n g i n c e n t i v e : 

"The enactment o f an episode i s a more complete 
expression o f the s e l f than the mere h e a r i n g or 
r e a d i n g of the same episode. I t i s also a c l e a r e r 
r e v e l a t i o n of meaning. Moreover, d r a m a t i z a t i o n i s 
so congenial to childhood t h a t c h i l d r e n w i l l work t o 
master a scene which they are t o be p r i v i l e g e d t o 
i m i t a t e . " 1 
With o l d e r c h i l d r e n the more f o r m a l procedure o f 

play-making came i n t o i t s own. What was l o s t i n spon­
t a n e i t y could be balanced by a g a i n i n w r i t t e n composition, 
group d i s c u s s i o n and a g r e a t e r concern f o r a r t i s t i c c r a f t s ­
manship : 

"As the c h i l d develops, play-making should not 
be forsaken f o r the p r o d u c t i o n of p r i n t e d p l a y s , 
f o r i t w i l l be found t h a t p l a y w r i t i n g , b o t h 
c o l l e c t i v e l y and i n d i v i d u a l l y , i s a most v a l u a b l e 
e x e r c i s e . E n g l i s h composition w i l l develop i n 
breadth of o u t l o o k , i n f a c i l i t y o f expression and i n 
v i v a c i t y . " 2 

P. D. Cole, op. c i t . , p. 109. 
G. i i . H olroyd, Drama i n School, pp. 15-16. 
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The play-making process was c a r e f u l l y described by 
Caldwell Cook and t h i s process, discussed elsewhere i n 
the present t h e s i s , roved a model f o r l a t e r teachers. 

Cole enumerated several subjects t h a t l e n t themselves 
t o the dramatic method. I n a d d i t i o n , he might have 
ins t a n c e d f o r e i g n languages, h i s t o r y and r e l i g i o u s educa­
t i o n . I t was a s h o r t step from the d i r e c t method of 
language t e a c h i n g t o the use of dramatic s i t u a t i o n s as 
F i n d l a y saw: 

but the need f o r dramatic expression from 
the outset had seldom been r e a l i z e d , a lthough i t i s 
s t i l l more obvious when one admits t h a t the c h i l d can 
o n l y express h i m s e l f i n c o n v e r s a t i o n as f a r as he 
engages i n r e a l converse. Hence, t h e r e f o r e , our 
themes are presented, r i g h t from the s t a r t i n dialogue 
form."1 
Other dramatic a i d s t o language l e a r n i n g were the 

performance o f s c r i p t e d plays i n the o r i g i n a l language or 
even the use o f puppets. Newbury Grammar School was one 
o f s everal schools which made use of the f i r s t method and 
the K a l i School, Weybridge employed the second. 

An i n t e r e s t i n g experimental approach t o the dramatic 
2 

method was undertaken a t the C e n t r a l G i r l s ' School, Exeter 

J. J . F i n d l a y , Modern Language Learning, p. 10. 
As e a r l y as 1909 an a p p l i c a t i o n had been made to the Board 
o f Education f o r a grant i n connection w i t h a s p e c i a l 
experiment concerning the d r a m a t i z a t i o n o f E n g l i s h l i t e r a ­
t u r e and h i s t o r y . U n f o r t u n a t e l y , the a p p l i c a t i o n was 
r e f u s e d . One says u n f o r t u n a t e l y because one of the con­
d i t i o n s of these g r a n t s was t h a t the school i n q u e s t i o n 
should submit a f u l l r e p o r t t o the Board of Education. 
The Board had the r i g h t t o p u b l i s h any such r e p o r t . 
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from 1926-1927. T i i e * w o J u n i ° r standards i n the school 
were d i v i d e d i n t o an experimental and a c o n t r o l group and f o r 
a year the experimental group dramatized a l l i t s class 
s u b j e c t s as f a r as was f e a s i b l e , w h i l e the c o n t r o l group 
was f o r m a l l y t a u g h t . The m i s t r e s s who condticted the 
experiment was prompted to attempt i t by a c o n s i d e r a t i o n o f 
the educative value of eurythmics and her f e e l i n g t h a t 
a l l expression was " c l o s e l y a l l i e d w i t h , and best r e a l i z e d 
by p h y s i c a l sensation,"''" 

She concluded t h a t the experimental p u p i l s gained i n 
v a r i o u s ways from the year's a c t i v i t y . They were more 
f u l l y informed concerning the class s u b j e c t s than the con­
t r o l group. They showed r e a l and personal i n t e r e s t i n 
the events and people they had come across i n t h e i r study 
and were eager t o discuss what they were doing or had 
l e a r n t . The dramatic work they d i d had good e f f e c t s on 
t h e i r c o n v e r s a t i o n and w r i t t e n composition. Also, she 
n o t i c e d what she c a l l e d the moral e f f e c t on the e x p e r i ­
mental group: 

" ( t h e y were) more o b l i g i n g , more w i l l i n g t o work, 
more responsive, more honest, and r e a d i e r t o h e l p one 
another and her. They were also n o t i c e a b l y t i d i e r 
and cleaner, and g e n e r a l l y happier and more animated 
i n appearance and demeanour than were the members of 
the c o n t r o l group."2 

1 Forum of Education, ( 1 9 2 8 ) , p. 217-
2 I b i d . , p. 217. 
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The; approach t o the experiment does not appear t o 
have been very s c i e n t i f i c a l l y r i g o r o u s b u t , n e v e r t h e l e s s , 
i t says much f o r the c o n v i c t i o n o f the i n d i v i d u a l m i s t r e s s 
and f o r the atmosphere of the school t h a t such an e x p e r i ­
ment should have been p o s s i b l e . 

One knows a l l too w e l l t h a t the dramatic method o f t e n 
achieves an u n f o r t u n a t e compromise between drama i n a 
general sense of doing and drama i n i t s s p e c i f i c sense o f 
t h e a t r i c a l c o n f l i c t . One has the f e e l i n g t h a t a great 
deal o f the d r a m a t i z a t i o n used i n the geography or n a t u r e -
study lessons d u r i n g the p e r i o d covered i n t h i s t h e s i s 

I t i s r a r e - perhaps too r a r e - f o r such experiments t o 
be undertaken. However, something o f a comparable 
nature but i n f i n i t e l y more complex, was Greene's 
Comparative study o f the E f f i c i e n c y of Dramatic and Non 
Dramatic Methods i n Teaching Science t o Fifth-Grade 
C h i l d r e n ! This American study was r e p o r t e d i n the 
Review of Educational Research Volume X I I , J X O . 4. 
Greene placed 405 f i f t h - g r a d e c h i l d r e n under 40 teachers 
i n t h r e e p a i r s o f groups. Each teacher taught f i r s t a 
'non-dramatic' u n i t by conventional methods and then 
taught a 'dramatic' u n i t w i t h which a play was the major 
a c t i v i t y . Of the s i x plays used w i t h the 'dramatic* 
u n i t s , f o u r were w r i t t e n by teachers and two by the 
c h i l d r e n who f i l l e d i n o u t l i n e s s u p p l i e d by the teachers. 
Two o f the s i x plays were w r i t t e n f o r c h i l d a c t o r s , two 
f o r m a r i o n e t t e s , and two f o r both c h i l d a c t o r s and 
m a r i o n e t t e s . 

Greene found l i t t l e d i f f e r e n c e i n the amount of f a c t u a l 
i n f o r m a t i o n learned by the two methods. He concluded 
t h a t i f only a g a i n i n f a c t u a l i n f o r m a t i o n were wanted, 
the dramatic method would not j u s t i f y the expenditure o f 
time i n i t s p r e p a r a t i o n and p r e s e n t a t i o n . However, the 
fr e a t e r i n t e r e s t aroused by the dramatic method d i d j u s -

i f y the expenditure o f time. B e t t e r r e s u l t s were 
secured when the p u p i l s wrote t h e i r own plays than when 
the teachers wrote them. More d e s i r a b l e t r a i t s and a t t i ­
tudes were f o s t e r e d by the dramatic than by the conven­
t i o n a l methods, and the dramatic method l e n t i t s e l f read­
i l y to the c o r r e l a t i o n o f science w i t h other s u b j e c t s . 
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employed a dramatic framework t o discuss e s s e n t i a l l y non-
dramatic m a t e r i a l . The dramatic approach to n a t u r e -
study i n Appendix i i i i s a f a i r example o f t h i s process. 

Yet, some subjects do c o n t a i n a great deal of funda­
mental dramatic m a t e r i a l . L i t e r a t u r e , h i s t o r y and 
r e l i g i o u s education are f u l l of c o n f l i c t s i t u a t i o n s -
moments of conversion, d e c i s i o n , doubt e t c . For t h i s 
reason these t h r e e s u b j e c t s have become c l o s e l y i d e n t i ­
f i e d w i t h the dramatic method and are given separate 
treatment i n the present chapter. L i t e r a t u r e and h i s t o r y 
were very e a r l y candidates f o r d r a m a t i z a t i o n i n the 
schools d u r i n g the t w e n t i e t h century. R e l i g i o u s educa­
t i o n had t o w a i t a l i t t l e l onger f o r general acceptance: 
perhaps, one might say, u n t i l the p u r i t a n conscience was 
assured of drama's r e s p e c t a b i l i t y . 
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PART 2 
THE DRAMATIC APPROACH TO 

LITERATURE 

I n the classroom t h i s approach covered two main 
areas. F i r s t , t h e r e was the d r a m a t i z a t i o n - impromptu 
or formal - of l i t e r a t u r e : o r i g i n a l l y i n non-dramatic 
form and secondly, t h e r e was the a c t i n g o f the published 
Play. 

The v a r i e t y o f r e l e v a n t m a t e r i a l i n the f i r s t area 
was considerable. Taking l i t e r a t u r e i n a wide sense 
the r e were mythology, p o e t r y , s t o r i e s and novels which 
might be dramatized. Mythology provided e x c e l l e n t drama­
t i c m a t e r i a l . O r i g i n a l l y chosen f o r i t s a r t i s t i c 
a ppropriateness, i t became even more s i g n i f i c a n t when the 
depth p s y c h o l o g i s t s showed t h a t what once had seemed super­
s t i t i o u s fancy was now revealed as the symbolic expression 
of i n n e r human t r u t h s . 

From the e a r l y years of the century young c h i l d r e n 
•were encouraged to act out nursery rhymes and f a i r y -
s t o r i e s spontaneously. There was a gradual development 
among o l d e r c h i l d r e n i n the use o f drama as a means o f 
making l i t e r a t u r e study v i t a l and memorable. One f i n d s 
constant reference to t h i s f a c t i n sciiool log-books or 
i n s p e c t o r s ' r e p o r t s . Occasionally one catches some idea 
of the n o v e l t y o f the occasion when a school t r i e d drama­
t i z a t i o n f o r the f i r s t time. Thus, the A l l e n d a l e Catton 



- 151 -

Board School log-book reads: 
"May 23rd, 1913 

This a f t e r n o o n a 1 s t attempt a t dramatiza­
t i o n was made by the upper c h i l d r e n based on a 
scene from Kingsley's 'Westward Ho.1 

June 6th, 1913 
A 2nd attempt at d r a m a t i z a t i o n was made 

t h i s a f t e r n o o n - again from 'Westward Ho.'" 
One t r u s t s t h e r e was no connection between these 

d r a m a t i z a t i o n s and the f a c t t h a t the headmaster l e f t the 
school at the end o f t h a t summer term! 

Of n o v e l i s t s , Dickens appears to have been a favour­
i t e f o r d r a m a t i z a t i o n and h i s name occurs i n several 
r e f e r e n c e s . As one w r i t e r put i t , "Dickens i s p a r t i c u l a r l y 
easy t o adapt since he h i m s e l f was a d r a m a t i s t and per­
haps wrote w i t h the f e e l i n g t h a t h i s characters were 
speaking and moving i n h i s presence.""'" 

Not a l l attempts at the d r a m a t i z a t i o n of l i t e r a t u r e 
were i n i t i a l l y encouraging. Perhaps many teachers found 
themselves i n the p o s i t i o n o f a senior school master who 
suggested t h a t p a r t of Tennyson's 'Morte d'Arthur' which 
the class was reading at the time might be dramatized:" 

"Two boys o f f e r e d themselves as King A r t h u r and 
S i r Bedivere. The former l a y down on the f l o o r and 
the other bent over him. S i r Bedivere s a i d , 'I'm 

R. Finch, Drama i n the Classroom and i n the School, i n 
The Teachers' Guide, p. 195* 
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a f r a i d you're going t o d i e . ' A r t h u r r e p l i e d , 
•I'm a f r a i d I am.' Then the two boys stood up and 
looked at the c l a s s , not knowing how t o go on."1 
The obvious remedy t o t h i s s i t u a t i o n , p a r t i c i a l a r l y 

w i t h a class inexperienced i n i m p r o v i s a t i o n , was an 
attempt t o b u i l d up a p l a y as a r e s u l t of class d i s c u s s i o n 
and thorough p r e p a r a t i o n . Indeed, throughout the e a r l y 
decades of the century, there appeared t o be a general 
r e c o g n i t i o n o f the need f o r thorough p l a n n i n g i n connec­
t i o n w i t h d r a m a t i z a t i o n w i t h o l d e r c h i l d r e n . This even 
a p p l i e d i n the case of what was c a l l e d impromptu work. 
There was an i n s i s t e n c e on marking out stage areas and 
o r g a n i z i n g p r o p e r t i e s and s e t t i n g s otherwise "dramatic 
work tends to become e i t h e r a d i s o r g a n i z e d r o u t or a 

2 
p e r f u n c t o r y p r a c t i c e which accomplishes n o t h i n g . " 

Caldwell Cook was w e l l aware of the p i t f a l l s i n v o l v e d 
3 

i n d r a m a t i z a t i o n and i t seems h i g h l y l i k e l y t h a t h i s 
book 'The i'lay Way' became a p r a c t i c a l a i d t o many teach­
e r s . I n f a c t , most teachers who used the dramatic 
approach t o l i t e r a t u r e i n the secondary school or i n the 
upper forms of the elementary school f o l l o w e d b a s i c a l l y 
the approaches l a i d down by Caldwell Cook. S i m i l a r l y , 
H. Finch, op. c i t . , p. 193-
K . Hayden, Drama i n the Classroom, i n School Drama, p. 40. 

J Appendix i v i l l u s t r a t e s some of the p i t f a l l s and shows 
how Cook overcame them. 
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the m a t e r i a l used by Cook i n h i s dramatic work served 
many l a t e r teachers. Cook was among the f i r s t to recog­
n i z e the dramatic p o t e n t i a l of the b a l l a d and t o s t r e s s 
how i t s elemental q u a l i t i e s made i t so a p p r o p r i a t e f o r 
both miming and other forms of dramatic a c t i v i t y . The 
s p i r i t o f Cook's Play Way s u r e l y permeated the a t t i t u d e o f 
a London secondary school teacher w r i t i n g i n the Times 
Educational Supplement d u r i n g the e a r l y t w e n t i e s : 

"We went through t h a t b a l l a d w i t h o u t explana­
t i o n or stop: everyone understood, f o r everyone 
was l i v i n g the t a l e i n h i s own body and mind .... 
At the end the master .... f e l t s t r a n g e l y humble, 
r e a l i z i n g how much, w i t h a l i t t l e guidance, the 
n a t u r a l genius o f childhood can teach i t s e l f . 
At the end, the3^ wanted t o do the whole play again 
on the spot."1 

The second area of the classroom approach t o dramatic 
l i t e r a t u r e concerned the a c t i n g o f the^ p u b l i s h e d p l a y . 
To a l l i n t e n t s and purposes, d u r i n g the e a r l y years, the 
publish e d p l a y was synonymous w i t h Shakespeare. Yet 
again, Caldwell Cook was a key f i g u r e : according t o him, 
the only t h i n g to do w i t h a Shakespeare play was t o act 
i t . I n t h i s way the pl a y became r e a l and a l i v e . Once 

2 
more Cook's example was w i d e l y f o l l o w e d . Thus, the 

A r t i c l e i n Times Educational Supplement of November 22nd, 
1924 quoted"in' V. Davis, Matter and Method of Modern 
Teaching, p. 3^2. 
Of course, Caldwell Cook was very l u c k y i n having a spec­
i a l place f o r a c t i n g Shakespeare. See G . n. Bracken, 
Teaching E n g l i s h i n Secondary Schools f o r G i r l s , p. 22. 
"Many o f us envy Mr. C. Cook h i s Mummery where crowds 
may shout and t y r a n t s r a n t w i t h o u t d i s t u r b i n g the r e s t 
of the; school. Otherwise we can do much i n a form-
room w i t h o u t stage accessories." 



- 154 -

C i t y of Bradford Education Committee, i n s t r e s s i n g the 
e d u c a t i o n a l and r e c r e a t i v e value o f drai ia, could s t a t e i n 
a 1923 Report: 

"From the age o f 10 or 11, a places may be g i v e n 
to the r e a d i n g and a c t i n g of Shakespeare's pl a y s . 
I n the e a r l i e r stages, the methods adopted may 
f o l l o w the l i n e s suggested i n Mr. Caldwell Cook's 
'The Play Vay. ' The p u p i l s should be expected not 
merely t o reaa the p a r t s but also t o accompany the 
words w i t h a p p r o p r i a t e gestures and a c t i o n . " 1 

F o r t y two years l a t e r an e d u c a t i o n i s t could s t i l l 
say t h a t "as t o method, Caldwell Cook i s s t i l l the basis 
f o r the teaching of Shakespeare tnough, of course, i n d i v i ­
dual teachers develop t h e i r own methods from those of 
Cook. 1 , 2 

Although Cook was the f i r s t teacher to d.i scuss c l a s s ­
room approaches t o Shakespeare i n any great d e t a i l , we 
know t h a t others before him had b e l i e v e d t h a t the prac­
t i c a l approach was the c o r r e c t one. H a r r i e t F i n l a y -
Johnson's p u p i l s were a c t i n g Shakespeare d u r i n g the f i r s t 
decade of the century and we know from E. G. A. Holmes 
t h a t other elementary schools were adopting t h i s approach. 
An e a r l y o f f i c i a l i n f l u e n c e might have been the Report 
of a Conference on the Teaching o f E n g l i s h i n London 
Elementary Schools. This was i n f a c t a r e p o r t o f a 

1 Part of recommendation 9 i n the Reports of the Advisory 
Curriculum Committees to the C i t y of Bradford Education 
Committee (1923). 

2 
R . Courtney, Teaching Drama, p. 85. 



s e r i e s o f m e e t i n g s h e l d between 1906 and 1908. The 

R e p o r t a r g u e d f o r a b r o a d e n i n g o f t h e E n g l i s h s y l l a b u s 

i n e l e m e n t a r y s c h o o l s and t h e i n c l u s i o n o f a d e q u a t e t i m e 

f o r l i t e r a t u r e . I t f e l t t h a t c h i l d r e n s h o u l d be i n t r o ­

d u ced t o S h a k e s p e a r e i n t h e i r e l e m e n t a r y s c h o o l d a y s and 

t a l k e d o f S h a k e s p e a r e a s b e i n g p a r t o f our n a t i o n a l h e r i t ­

age and a s c o n t a i n i n g an "element w h i c h makes e t e r n a l 

a p p e a l to c h i l d r e n . " The R e p o r t t h o u g h t t h a t t h e s t u d y 

o f S h a k e s p e a r e s h o u l d s t a r t w i t h t h e t w e l v e - y e a r o l d c h i l d 

and i n " s t u d y i n g a p l a y i n t e r e s t s h o u l d be c o n c e n t r a t e d , 

a s f a r a s p o s s i b l e , on t h e d r a m a t i c movement o f t h e s t o r y , 

on t h e p r i n c i p a l c h a r a c t e r s , and on t h e a p p r e c i a t i o n o f 
2 

c e r t a i n c h o i c e p a s s a g e s o f t h e p o e t r y . " u'hile t h e R e p o r t 

d i d n o t s u g g e s t t h a t a c t i n g was to be t h e m a j o r a p p r o a c h 

t o S h a k e s p e a r e i n t h e c l a s s r o o m , i t drew a t t e n t i o n t o t h e 
3 

p l a y s a s drama r a t h e r t h a n a s m e r e l y p a s s a g e s f o r a n a l y s i s 
R e p o r t o f a C o n f e r e n c e on t h e T e a c h i n g o f E n g l i s h i n 
London E l e m e n t a r y S c h o o l s , p. 55 • 

^ I b i d . , pp. 56-57• 
J What t h i s a n a l y s i s sometimes e n t a i l e d , i n s e c o n d a r y s c h o o l s 

a t l e a s t , i s w e l l i l l u s t r a t e d i n t h e f o l l o w i n g e x t r a c t from 
Notes on t h e T e a c h i n g o f E n g l i s h i n t h e Lower M i d d l e s , a t 
Rugby, p u b l i s h e d i n 191^. A f u l l e r v e r s i o n i s q u o t e d i n 
i i . C a l d w e l l Cook, The P l a y Way, p. 195* 

"When he ( t h e m a s t e r ] h a s r e a d t w e n t y o r t h i r t y 
l i n e s t h e work b e g i n s . The meaning i s examined: dug 
out o f t h e words, t o r n out o f t h e i d i o m s , e n t i c e d out o f 
t h e a l l u s i o n s . E v e r y b u s h i s b e a t e n , and h a r e s t h a t 
s t a r t up, w h e t h e r h i s t o r i c a l , m y t h o l o g i c a l , m o r a l , geo­
g r a p h i c a l , p o l i t i c a l , e t y m o l o g i c a l , a r c h i t e c t u r a l , o r 
e c c l e s i a s t i c a l , a r e p u r s u e d , and, i f p o s s i b l e , c a u g h t . " 
Cook had some c a u s t i c comments t o make on t h i s s o r t o f 
a p p r o a c h . 



and i t d i d e n c o u r a g e t h e o c c a s i o n a l a p p e a l t o t h e c h i l ­

d r e n ' s d r a m a t i c i n s t i n c t by way o f a c t i n g . 

I f C a l d w e l l Cook was t h e g r e a t e m a n c i p a t o r o f c l a s s ­

room S h a k e s p e a r e , two p u b l i c a t i o n s i n 1921 added t o t h e 

c a u s e . One was t h e Newbolt Committee R e p o r t on t h e 
1 

T e a c h i n g o f E n g l i s h i n E n g l a n d and t h e o t h e r was a B o a r d 

o f E d u c a t i o n Pamphlet p r e p a r e d by J o h n Dover W i l s o n , him­

s e l f a member o f t h e Newbolt Committee. 

Dover W i l s o n ' s pamphlet was e n t i t l e d Humanism i n t h e 

C o n t i n u a t i o n S c h o o l b u t i t s b r e a d t h o f o u t l o o k made i t 

a p p l i c a b l e t o a l l e d u c a t i o n . Dover Wilson, c o n s i d e r e d 

drama t o be t h e most s u i t a b l e l i t e r a t u r e f o r c l a s s r o o m 

p u r p o s e s b e c a u s e i t was s t o r y i n a c t i o n . S h a k e s p e a r e was 
' 2 

i n d i s p e n s a b l e but he was t o be a p p r o a c h e d i n t h e r i g h t 

s p i r i t . F i r s t and f o r e m o s t S h a k e s p e a r e was an e n t e r ­

t a i n e r and n o t h i n g - and h e r e Dover W i l s o n was t h i n k i n g o f 

t h e t e x t - b o o k commentator - s h o u l d c h e c k t h e f l o w o f t h e 

v e r s e and s t o r y . The t e a c h e r ' s aim was " t o i n t r o d u c e 

h i s s t u d e n t s t o a s o u r c e o f f u t u r e p l e a s u r e , n o t t o 
^ Some o f t h e v i e w s o f t h e Committee a r e d i s c u s s e d i n t h e 

c h a p t e r o n ' t h e O f f i c i a l V i e w p o i n t . 1 

2 
Dover W i l s o n made o n l y b r i e f r e f e r e n c e s t o o t h e r drama­
t i s t s . I n some c o n t i n u a t i o n s c h o o l s f o r g i r l s S h e r i d a n 
had p r o v e d p o p u l a r . G i r l s e n j o y e d d r e s s i n g up a s 
t i t l e d l a d i e s . Dover W i l s o n s u g g e s t e d t h a t i n t h e l a t e r 
y e a r s o f t h e c o n t i n u a t i o n s c h o o l p u p i l s might s t u d y more 
modern d r a m a t i s t s t h a n S h a k e s p e a r e but he was no more 
s p e c i f i c t h a n t h i s . 
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p r e p a r e them f o r an e x a m i n a t i o n on t h e m i n u t i a e o f a 

p a r t i c u l a r drama.""'" T h i s aim would be a c c o m p l i s h e d by-

p u p i l s l i v i n g t h e l i v e s o f S h a k e s p e a r e ' s c h a r a c t e r s and 

n o t by remembering t h e n o t e s o f S h a k e s p e a r i a n commentators. 

I n c o n c l u d i n g t h i s p a r t i c u l a r s e c t i o n i t i s p e r h a p s 

w o r t h w h i l e q u o t i n g what Dover W i l s o n had t o s a y about t h e 

b e n e f i t s c o n f e r r e d by an i m m e r s i o n i n t h e g r e a t e s t drama. 

H i s h a s been one o f t h e most e l o q u e n t t r i b u t e s t o t h e 

i n f l u e n c e o f S h a k e s p e a r e i n t h e s c h o o l : 

".ve a r e v e r y f a r a t p r e s e n t from r e a l i z i n g t h e 
f u l l p o s s i b i l i t i e s o f t h e s c h o o l - t h e a t r e and t h e c l a s s ­
room s t a g e . The e f f e c t upon young p e o p l e o f r e c i t i n g 
a h e r o i c p a s s a g e from a g r e a t drama i s s o m e t h i n g more 
t h a n m e r e l y a e s t h e t i c , i m p o r t a n t a s t h a t s i d e o f t h e 
m a t t e r i s . I t i s d i r e c t l y and i m m e d i a t e l y m o r a l . 
T r a g e d y d e a l s w i t h t h e u l t i m a t e i s s u e s o f l i f e ; 
comedy, e s p e c i a l l y o f t h e S h a k e s p e a r i a n t y p e , p u t s 
one i n good humour w i t h a l l mankind. The v e r y d i s ­
c u s s i o n a s t o how t h i s o r t h a t c h a r a c t e r s h o u l d be 
r e p r e s e n t e d t e a c h e s one t o u n d e r s t a n d human n a t u r e 
b e t t e r , w h i l e from t h e c o n f l i c t o f c h a r a c t e r w h i c h 
i s t h e theme o f drama, one l e a r n s t h e l e s s o n o f 
t o l e r a n c e . 'To s e e t r u e l o v e g l o r i f i e d and made 
i d e a l and t r i u m p h a n t ; t o s e e h a t e , r a g e and j e a l o u s y 
o v e r w h e l m i n g l y d e f e a t e d ; to h e a r t a u g h t i n song 
what g r e a t l i v e s have l e a r n e d by s u f f e r i n g ; t o f e e l 
t h e i n f l u e n c e o f g r e a t p e r s o n a l i t i e s t h a t pay w i t h 
what t h e y a r e , and o f s m a l l e r ones t h a t pay w i t h what 
t h e y do; t o t h r i l l w i t h t h e t r i u m p h s of m o r a l and 
e v e n p h y s i c a l h e r o e s ; t o c r i t i c i s e and compare 
c h a r a c t e r s and p l o t s ' ; and t o do a l l t h i s n o t a s 
p a s s i v e s p e c t a t o r s o r s i l e n t r e a d e r s , but i n a c t i o n , 
w i t h g e s t u r e s a p p r o p r i a t e t o k i n g s and c o n q u e r o r s 
and h e r o e s , u t t e r i n g o n e s e l f t h e i r m i g h t y and ' h i g h 
a s t o u n d i n g t e r m s ' - t h a t i s t o ,gain a m o r a l e d u c a ­
t i o n w h i c h no d i r e c t i n s t r u c t i o n i n e t h i c s c a n e v e r 
g i v e . " 2 

J . Dover W i l s o n , Humanism i n t h e C o n t i n u a t i o n S c h o o l , p. 7^ 
2 I b i d . , pp. 76-77. 
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PART 3 

THE DRAMATIC METHOD I N HISTORY 

I n i t s E d u c a t i o n R e p o r t s f o r t h e y e a r s 1910-1911 t h e 

Boa r d o f E d u c a t i o n m e n t i o n e d t h e "employment o f drama­

t i z a t i o n " i n h i s t o r y t e a c h i n g a s one o f t h e " n o t e w o r t h y 

e x p e r i m e n t s o f r e c e n t y e a r s . " 1 J u s t how w i d e s p r e a d t h i s 

employment was and how w i d e s p r e a d i t became i s open t o 

c o n j e c t u r e : a London C o n f e r e n c e i n 1911 " r e g r e t t e d t h a t 

c o m p a r a t i v e l y few t e a c h e r s had made f u l l u s e o f t h e drama-
2 

t i c i n s t i n c t ; " f i v e y e a r s l a t e r i t was conce d e d t h a t 

" f i n a l l y d r a m a t i z a t i o n i s now becoming a u s u a l a d j u n c t 

o f h i s t o r y t e a c h e r ; " ^ and i n 1926 H a s l u c k s t a t e d t h a t 
" a t t h e p r e s e n t t i m e t h e r e i s l i t t l e u s e made o f d r a m a t i z e d 

k 

h i s t o r y i n our s c h o o l s . " 

Whatever t h e e x t e n t o f t h e d r a m a t i c method i n 

h i s t o r y t e a c h i n g t h e r e i s no doubt t h a t i t s p o s s i b i l i t i e s 

were r e c o g n i z e d v e r y e a r l y i n t h e c e n t u r y . T h e r e a r e 

s e v e r a l l i k e l y r e a s o n s f o r t h i s r e c o g n i t i o n , t h e f i r s t 

b e i n g c o n n e c t e d w i t h t h e c h a n g i n g c o n c e p t i o n o f h i s t o r y 

a s a s c h o o l s u b j e c t . 
1 B o a r d o f E d u c a t i o n , E d u c a t i o n R e p o r t s , 1910-11, p. 35-
2 

London County C o u n c i l . R e p o r t o f a C o n f e r e n c e on t h e 
T e a c h i n g o f H i s t o r y i n London E l e m e n t a r y s c h o o l s , 1911, 
q u o t e d i n R. D. B r a m w i l l , E l e m e n t a r y S c h o o l Work, 
1900-1925, p. k9. 

3 
R. L. A r c h e r , L . V. D. Owen and A. E . Chapman, The 
T e a c h i n g o f H i s t o r y i n E l e m e n t a r y S c h o o l s , p. 106. 
E . L . ; a s l u c k , The T e a c h i n g o f H i s t o r y , p. 60. 
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I n f a c t , h i s t o r y was n o t a r e g u l a r f e a t u r e o f t h e 

c u r r i c u l u m o f t h e p u b l i c e l e m e n t a r y s c h o o l s u n t i l t h e 

b e g i n n i n g o f t h e t w e n t i e t h c e n t u r y . P r e v i o u s l y , i t had 

been a c l a s s s u b j e c t f o r t h e u p p e r s t a n d a r d s o f t h e elem­

e n t a r y s c h o o l and seems to have been r e g a r d e d a s a means 

by w h i c h c h i l d r e n t r a i n e d t h e i r memories t h r o u g h t h e 

r e c o l l e c t i o n o f f a c t s . D u r i n g t h e e a r l y y e a r s o f t h e 

t w e n t i e t h c e n t u r y a r e a c t i o n was s e t up a g a i n s t t h i s con­

c e p t i o n o f h i s t o r y and an a t t e m p t was made to v i t a l i z e 

t h e s u b j e c t by an i n c r e a s i n g amount o f a t t e n t i o n g i v e n to 

l o c a l h i s t o r y , s o c i a l h i s t o r y and t h e l i v e s o f g r e a t 

p e o p l e who were not n e c e s s a r i l y s t a t e s m e n o r k i n g s . 

Methods were sought w h i c h would a i d t h i s p r o c e s s o f 

v i t a l i z a t i o n and t h u s d r a m a t i z a t i o n found i t s e l f i n com­

pany w i t h p i c t u r e s , model-making, documents and s c h o o l 

v i s i t s . 

N a t u r a l l y , t h e mere c o n s i d e r a t i o n o f d r a m a t i z a t i o n a s 

a p o s s i b l e method i m p l i e s t h a t t h e r e was an a w a r e n e s s o f 

t h e p o s s i b i l i t i e s o f drama i n e d u c a t i o n a t t h e b e g i n n i n g 

o f t h e c e n t u r y . T h i s a w a r e n e s s may be a t t r i b u t e d , a s 

h a s b e e n s u g g e s t e d p r e v i o u s l y , t o t h e r e v i v a l o f t h e 

t h e a t r e and an i n c r e a s i n g f e e l i n g , i n many e d u c a t i o n a l 

q u a r t e r s , t h a t t h e c h i l d s h o u l d t a k e a more a c t i v e p a r t i n 

h i s own e d u c a t i o n . I n t h e c h a p t e r on drama and r e l i g i o u s 

e d u c a t i o n i t i s s u g g e s t e d t h a t d r a m a t i z e d r e l i g i o u s t e a c h i n g 
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r e c e i v e d an i m p e t u s from t h e r e v i v a l o f r e l i g i o u s drama 

i n t h e t h e a t r e . One c a n n o t s u g g e s t t h a t t h e r e was a 

r e s u r g e n c e o f h i s t o r i c a l drama d u r i n g t h e f i r s t d e c a d e 

o f t h e t w e n t i e t h c e n t u r y . One c a n r e a l i z e , however, 

t h a t some t e a c h e r s might t h i n k o f t h e i r S h a k e s p e a r e , 

p a r t i c u l a r l y Henry V, - and c o n s e q u e n t l y c o n n e c t drama 

and h i s t o r y t e a c h i n g - when c o n f r o n t e d w i t h t h e f o l l o w i n g 

e x h o r t a t i o n from an e x t r a c t on t h e t e a c h i n g o f h i s t o r y : 

"Love o f home and l o v e o f c o u n t r y , sometimes 
c a l l e d p a t r i o t i s m , a r e n o b l e s e n t i m e n t s , aid t h e 
human r a c e i s t h e b e t t e r , h a p p i e r , and n o b l e r by 
t h e i r c u l t i v a t i o n .,.. P a t r i o t i s m c a u s e s t h e h e a r t 
t o b e a t h i g h a t our c o u n t r y ' s g l o r i o u s p a s t and t h e 
p r i c e l e s s n e s s o f o u r i n h e r i t a n c e . T h i s s h o u l d 
t e a c h u s n e v e r t o b r i n g d i s g r a c e upon i t . " 1 

I f t h e l i n k a p p e a r s too t e n u o u s , t h e r e were, from 

1905 onwards, some h i s t o r i c a l a c t i v i t i e s o f a d r a m a t i c 

n a t u r e w h i c h , i f n o t d i r e c t l y c o n n e c t e d w i t h s c h o o l s , had 

b r o a d l y e d u c a t i o n a l e f f e c t s w h i c h might e a s i l y be s e e n i n 

t h e s c h o o l c o n t e x t . T h e s e a c t i v i t i e s were t h e p a g e a n t s 

w h i c h i l l u s t r a t e d , t h r o u g h s p e c t a c l e , t h e h i s t o r y o f a 

town o r l o c a l i t y . The p a g e a n t s i n v o l v e d an enormous 

band o f a c t o r s and h e l p e r s : 

"The f i r s t o f a s e r i e s o f c i v i c p a g e a n t s took 
p l a c e i n 1905 i n t h e r u i n s o f S h e r b o r n e c a s t l e t o 
c e l e b r a t e t h e 1 2 t h c e n t e n a r y o f t h e f o u n d i n g o f t h e 

T. A. Cox and R. P. Macdonald, The S u g g e s t i v e Handbook 
o f P r a c t i c a l S c h o o l Method, p. 358. 
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D o r s e t s h i r e m a r k e t town. The a u t h o r and h i g h l y 
s u c c e s s f u l d i r e c t o r o f t h a t p a g e a n t was L o u i s N. 
P a r k e r . T h e r e a f t e r , P a r k e r ' s name was a s s o c i a t e d 
w i t h t h e s u c c e s s i o n o f s i m i l a r p a g e a n t s w h i c h 
became v e r y numerous i n 1907 and 1908. C l e a r l y , 
t h e h i s t o r i c a l b i a s o f P a r k e r ' s p a g e a n t s was s o c i a l 
and l o c a l . " 1 

T h e r e i s o f t e n a d i f f e r e n c e between r e a l i z i n g t h e 

i m p l i c a t i o n s o f a method and p u t t i n g i t i n t o p r a c t i c e . 

T h i s i s o f t e n t h e j u n c t u r e where t h e mass o f t e a c h e r s 

n e ed t h e i n s p i r a t i o n o f a p r a c t i c a l l y - m i n d e d i n n o v a t o r . 

D u r i n g t h e f i r s t d e c a d e o f t h e t w e n t i e t h c e n t u r y H a r r i e t 

F i n l a y - J o h n s o n s t e p p e d i n t o t h e b r e a c h a s f a r a s t h e 

d r a m a t i c method o f h i s t o r y t e a c h i n g was c o n c e r n e d . Today, 

h e r c o n t r i b u t i o n to drama i n e d u c a t i o n might a p p e a r l i g h t ­

w e i g h t and some o f h e r a p p r o a c h e s q u a i n t b u t t h e r e i s no 

doubt - i f r e f e r e n c e s i n books on h i s t o r y t e a c h i n g a r e an 

i n d i c a t i o n - t h a t h e r i n f l u e n c e was w i d e l y f e l t some f i f t y 

t o s i x t y y e a r s ago. 

M i s s F i n l a y - J o h n s o n ' s work i s d i s c u s s e d i n some 

d e t a i l i n t h e s e c t i o n on " F i v e P i o n e e r s . " We know t h a t 

E. G. A. Holmes, a t one t i m e a C h i e f i n s p e c t o r o f S c h o o l s , 

was p a r t i c u l a r l y i m p r e s s e d w i t h h e r s c h o o l a t Sompting, 

S u s s e x and t h e r e seems l i t t l e doubt t h a t , when holmes 

v i s u a l i s e d h i s U t o p i a n s c h o o l , U t o p i a and E g e r i a were 

b a s e d on Sompting and H a r r i e t F i n l a y - J o h n s o n . I n U t o p i a 

R. D. B r a m w e l l , op. c i t . , p. 45. 
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a c t i n g was an i n t e g r a l a s p e c t o f t h e c u r r i c u l u m and any-

s u b j e c t w h i c h a d m i t t e d o f d r a m a t i c t r e a t m e n t was s y s t e m ­

a t i c a l l y d r a m a t i z e d : 

" I n h i s t o r y , f o r example, when t h e c o u r s e o f 
t h e i r s t u d y b r i n g s them t o a s u i t a b l e e p i s o d e , t h e 
c h i l d r e n s e t t o work t o d r a m a t i z e i t .... t h e y 
c o n s u l t some a d v a n c e d t e x t - b o o k o r h i s t o r i c a l n o v e l 
o r o t h e r book o f r e f e r e n c e , and h a v i n g s t u d i e d w i t h 
c a r e t h e p a r t i c u l a r c h a p t e r i n w h i c h t h e y a r e i n t e r ­
e s t e d , and h a v i n g d e c i d e d among t h e m s e l v e s who a r e 
to p l a y what p a r t s , t h e y p r o c e e d t o make up t h e i r 
own d i a l o g u e s , and t h e i r own costumes and o t h e r 
a c c e s s o r i e s . They t h e n a c t t h e s c e n e , p u t t i n g t h e i r 
own i n t e r p r e t a t i o n on t h e v a r i o u s p a r t s , and r e c e i v ­
i n g t h e s t i m u l u s and g u i d a n c e o f E g e r i a 1 s s y m p a t h e t i c 
c r i t i c i s m . " 1 

Meanwhile t h e i r c l a s s - m a t e s a c t e d a s an a u d i e n c e , 

r e a d y t o a p p l a u d and c h e c k h i s t o r i c a l a c c u r a c y . W h i l e 

w a t c h i n g t h e y b o t h h a l f - u n c o n s c i o u s l y q u a l i f i e d t h e m s e l v e s 

to a c t a s u n d e r s t u d i e s and a l s o a b s o r b e d a g r e a t d e a l o f 

h i s t o r i c a l d e t a i l . Holmes saw t h e d r a m a t i z a t i o n o f h i s ­

t o r y a s c o n d u c i v e t o p e r s o n a l development a s a whole; 

w i t h i n t h e c o n f i n e s o f t h e s u b j e c t he t h o u g h t t h a t t h e 

" c h i l d who h a s once a c t e d h i s t o r y w i l l a l w a y s be i n t e r e s ­

t e d i n i t and b e i n g i n t e r e s t e d i n i t w i l l be a b l e , w i t h o u t 

making a f o r m a l s t u d y o f i t , t o a b s o r b i t s s p i r i t , i t s 
2 

a t m o s p h e r e , and t h e more s i g n i f i c a n t o f i t s f a c t s . " 

The d r a m a t i c t e a c h i n g o f H a r r i e t F i n l a y - J o h n s o n was 

p r a i s e d i n t h e book by A r c h e r and o t h e r s on The T e a c h i n g 
E . G. A. Holmes, op. c i t . , pp. Ijk-^. 

2 I b i d . , p. 175. 
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o f H i s t o r y i n E l e m e n t a r y S c h o o l s ( 1 9 1 6 ) and r e a d e r s were 
r e f e r r e d to h e r w r i t t e n a c c o u n t o f t h e d r a m a t i c method. 
R a t h e r s e n s i b l y , A r c h e r and h i s c o l l e a g u e s s u g g e s t e d t h a t 
t h e method d i d n o t c o n t a i n i t s own b u i l t - i n g u a r a n t e e o f 
s u c c e s s but depended so much on t i m e , c i r c u m s t a n c e s and, 
above a l l , t h e p e r s o n a l i t y o f t h e t e a c h e r o p e r a t i n g i t . 
A v a r i a t i o n on t h e d r a m a t i c a p p r o a c h , s u g g e s t e d i n t h e i r 
book, was a s e m i - d r a m a t i c p r o c e d u r e whereby t h e c l a s s 
r o l e - p l a y e d some o f t h e b i g i s s u e s i n h i s t o r y . An exam­
p l e was t h e F e u d a l S y s t e m i n w h i c h i n d i v i d u a l s t o ok on t h e 
r o l e s o f t h e k i n g arid t h e b a r o n s . The a d v a n t a g e s o f 
s u c h an a p p r o a c h were t h a t i t e n c o u r a g e d i n d e p e n d e n t 
r e a d i n g and t h e a b s t r a c t i n g o f s i g n i f i c a n t m a t e r i a l ; i n 
a d d i t i o n , i t was a v i t a l means o f c o n s o l i d a t i n g l e s s o n s . 

I n w a r n i n g r e a d e r s n o t t o e x p e c t a u t o m a t i c s u c c e s s 

o f t h e d r a m a t i c method i n t e a c h i n g h i s t o r y , A r c h e r and 

h i s c o l l e a g u e s were e c h o i n g t h e s e n t i m e n t s o f t h e B o a r d 

o f E d u c a t i o n : 

"On t h e o t h e r hand, e x p e r i e n c e shows t h a t t h e 
i n d i s c r i m i n a t e u s e o f t h e method, w i t h o u t c a r e f u l 
c h o i c e o f s u b j e c t and a d e q u a t e p r e p a r a t i o n by t e a ­
c h e r and c h i l d r e n , may do more harm t h a n good."-*-

I f t h e B o a r d ' s a t t i t u d e t o w a r d s h i s t o r i c a l d r a m a t i z a ­

t i o n might be termed c a u t i o u s , t h e r e were some v i e w s w h i c h 

were d e f i n i t e l y h o s t i l e . v.. Tomkinson's o b j e c t i o n s 

1 Handbook o f S u g g e s t i o n s ( l 9 1 5 ) > p. 88 
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to t h e d r a m a t i c method were i n t e r e s t i n g b e c a u s e t h e y t o o k 

i n t o c o n s i d e r a t i o n n o t o n l y t h e n a t u r e o f h i s t o r y a s a 

s u b j e c t but a l s o t h e n a t u r e o f c h i l d r e n ' s a c t i n g . 

A c c o r d i n g t o Tomkinson, t h e h i s t o r i a n u s e d t h e a r t s 

o f t h e poet i n p r e s e n t i n g t h e p a s t t o t h e p r e s e n t : 

"To u n d e r s t a n d how t h i s i s done i s t o u n d e r ­
s t a n d t h e n a t u r e o f A r t , w h i c h c a n make t h e symbol 
more r e a l f o r u s t h a n t h e a c t u a l . 

Tomkinson e l a b o r a t e d on t h i s p o i n t by s u g g e s t i n g 

t h a t a "good and e m o t i o n a l " r e a d i n g o f a poem d e a l i n g 

w i t h an h i s t o r i c a l e v e n t c o u l d b r i n g s e n s i t i v e c h i l d r e n 

n e a r t o t e a r s . Y e t , i f s u c h an e v e n t were p r e s e n t e d 

d r a m a t i c a l l y , i t would m e r e l y p rovoke " u n d i s g u i s e d amuse­

ment" on t h e p a r t o f a c t o r s and a u d i e n c e . "The atmos­

p h e r e - and good h i s t o r y t e a c h i n g i s l a r g e l y t h e 

p r e s e n t m e n t o f c o r r e c t a t m o s p h e r e - ^would7be f a l s i f i e d 

and d e b a s e d . I m a g i n a t i o n by w h i c h a l o n e we p o s s e s s t h e 

p a s t , /yould7 be o v e r p o w e r e d by t h e c r u d e r e a l i s m o f 

h i s t o r y i n a c t i o n . I n g r a s p i n g a t t h e s u b s t a n c e you 
2 

have l o s t even t h e shadow." The e m o t i o n a l r e s p o n s e 

W. S. Tomkinson, The T e a c h i n g o f E n g l i s h , p. 46. 

I b i d . , p. 46. Almost t h i r t y y e a r s l a t e r , t h e I n c o r p o r a ­
t e d A s s o c i a t i o n o f A s s i s t a n t M a s t e r s i n S e c o n d a r y S c h o o l s 
made t h e same s o r t o f comment i n i t s document The 
T e a c h i n g o f H i s t o r y . T a l k i n g o f h i s t o r y t e a c h i n g a s 
e v o k i n g a " s e n s i t i v e n e s s t o a t m o s p h e r e ( p . 1 0 4 ) , t h e 
A s s o c i a t i o n c o n s i d e r e d i t v e r y d i f f i c t i l t f o r t h i s s e n ­
s i t i v e n e s s t o be a c h i e v e d t h r o u g h c l a s s - r o o m d r a m a t i c s . 
The document was, however, v e r y much i n f a v o u r o f s t u d ­
e n t s a b s o r b i n g t h e a t m o s p h e r e o f t h e h i s t o r i c a l s c h o o l 
p l a y o r t h e p r o f e s s i o n a l l y - p e r f o r m e d h i s t o r y p l a y . 
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evoked t h r o u g h t h e p r e s e n t a t i o n o f m a t e r i a l was, t h e n , 
t h e main c r i t e r i a by w h i c h Tomkinson j u d g e d t h e d r a m a t i c 
method i n h i s t o r y t e a c h i n g . H e r e , he f o u n d i t w a n t i n g 
and t o s a y t h a t i t s t i m u l a t e d t h e memory was, i n h i s 
opinion,, poor c o n s o l a t i o n . 

When t a l k i n g o f t h e evoked e m o t i o n a l r e s p o n s e , i t 

seems c l e a r t h a t Tomkinson had i n mind t h e r e s p o n s e o f 

an a u d i e n c e . I n h i s c o n s i d e r a t i o n o f t h e n a t u r e o f 

c h i l d r e n ' s a c t i n g he was a p p a r e n t l y more c o n c e r n e d w i t h 

t h e e f f e c t on t h e s p e c t a t o r s t h a n on t h e i n d i v i d u a l 

a c t o r s . A c h i l d was, f o r t h e most p a r t , i m i t a t i v e n o t 

c r e a t i v e i n h i s a c t i n g a n a , i n d e a l i n g w i t h f a c t s o u t s i d e 

h i s e x p e r i e n c e , h i s a c t i n g was l i k e l y to be "wooden and 

h i s d i a l o g u e s c a n t y . " The s c a n t i n e s s o f i m p r o v i s e d d i a ­

l o g u e had u n f o r t u n a t e l y l e d some p u b l i s h e r s t o d e v i s e a 

remedy worse t h a n t h e d i s e a s e : t h e p u b l i c a t i o n o f r e a d y -

made h i s t o r i c a l d i a l o g u e s w h i c h were too o f t e n bad drama 

and w o r s e h i s t o r y . I t was much b e t t e r t h a t c h i l d r e n 

s h o u l d w r i t e t n e i r oim p l a y s . Y e t , eve n i f c h i l d r e n had 

t h i s d r a m a t i c f l a i r , t h e y j u s t d i d n o t have enough h i s ­

t o r i c a l b a c k g r o u n d t o " p r e s e n t a n y t h i n g b u t a c a r i c a t u r e 

o f c h a r a c t e r and inc i d e n t . " " * " 

Not a l l w r i t e r s would have a g r e e d w i t h Tomkinson's 

v i e w t h a t t h e c h i l d was n o t a c r e a t i v e a c t o r ; i n d e e d , 

. ;J .Tomkinson, op. c i t . , p. kj. 
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some w r i t e r s s u c h a s F i n d l a y c o n s i d e r e d d r a m a t i c a c t i v i t y 

t o be a v i t a l means f o r t h e c h i l d ' s c r e a t i v e e x p r e s s i o n -

" i t hangs c l o s e t o t h e t e x t u r e o f i n t i m a t e e x p e r i e n c e s , 

t o t h e w a k i n g dreams, t h e u n u t t e r e d d e s i r e s o f t h e grow­

i n g youth.""'" The d r a m a t i c method i n h i s t o r y t e a c h i n g 

was an i d e a l way o f b l e n d i n g t h e c h i l d ' s d e s i r e f o r 

e x p r e s s i o n and e x p l o r a t i o n w i t h t h e v i t a l i z a t i o n o f h i s ­

t o r i c a l n a r r a t i v e . The c h i l d , p a r t i c u l a r l y t h e young 

c h i l d , was n o t r i p e f o r argument and t h e r e l a t i o n s o f 

c a u s e and e f f e c t i n h i s t o r y : h i s h i s t o r y was t h e s t o r y -

" t h e movement o f e v e n t s c o n j o i n e d w i t h t h e l i v e s o f men 
2 

and women who p l a y e d a n o t a b l e p a r t t h e r e i n . " F i n d l a y 

r e c o g n i z e d t h e a e s t h e t i c v a l u e o f t h e h i s t o r i c a l s t o r y 

p r e s e n t e d a s drama but he was l e s s c o n c e r n e d w i t h e f f e c t s 

on an a u d i e n c e t h a n w i t h t h e a b s o r p t i o n and s i n c e r i t y o f 

t h e a c t o r s : 
" I n a c t i n g t h e i r whole e n e r g i e s c a n be e a s i l y 

s t i r r e d to g e t a t t h e meaning o f a n a r r a t i v e and t o 
u s e a l l t h e i r powers, s p e e c h , song, g e s t u r e , c o s ­
tume, to g i v e a b e t t e r and b e t t e r r e n d e r i n g o f t h e i r 
i d e a s and s e n t i m e n t s : u n d e r s u c h c o n d i t i o n s t h e 
a u d i e n c e r e m a i n s where i t s h o u l d r e m a i n , i n t h e mar­
g i n o r i n t h e b a c k g r o u n d o f c o n s c i o u s n e s s . " 3 
By t h e 1 9 2 0 s t h e i n f l u e n c e o f C a l d w e l l Cook was 

b e i n g f e l t i n e d u c a t i o n a l w r i t i n g s . I n The T e a c h i n g o f 

^ J . J . F i n d l a y , h i s t o r y and i t s p l a c e i n E d u c a t i o n , p. 90. 
2 I b i d . , p. 83. 
3 I b i d . , p. 89-
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H i s t o r y , H a s l u c k aimed h i s comments a t s p e c i a l i s t s t e a c h e r s 
o f h i s t o r y whom he w i s h e d t o a c q u a i n t w i t h r e c e n t methods. 
He t h o u g h t " t h e b e s t h i s t o r i c a l s c h o o l p l a y s a r e t h o s e 
w h i c h a r e more o r l e s s extemporised,"*'' ana h i s r e a d e r s 
were r e f e r r e d t o C a l d w e l l Cook f o r more a s s i s t a n c e i n t h e 
p u p i l - c e n t r e d , p l a y - m a k i n g p r o c e s s . 

H a s l u c k s u g g e s t e d t h a t t h e d r a m a t i c method was n o t a 

m a j i c e l i x i r . I t needed c a r e f u l o r g a n i z a t i o n and manage­

ment and might p r e s e n t d i s c i p l i n e problems to some t e a c h e r s . 

Y e t , i n good hands, i t p r o v i d e d i n t e r e s t and p l e a s u r e f o r 

c h i l d r e n ; was a means o f c o n s o l i d a t i n g knowledge; and 

i t s t i m u l a t e d p u p i l s to e x t e n d t h e i r a w a r e n e s s o f h i s t o r y . 

H a s l u c k was u n s u r e about t h e v a l u e o f t h e s c r i p t e d 

p l a y i n h i s t o r y . The p o e t i c d r a m a t i s t r a r e l y a d h e r e d 

to h i s t o r i c a l a c c u r a c y and, c e r t a i n l y i n t h e c a s e o f 

S h a k e s p e a r e , g e n u i n e a p p r e c i a t i o n came o n l y from a " h i g h l y 
2 

d e v e l o p e d and i m a g i n a t i v e mind." However, i f t h e s t u d y 

and a c t i n g o f t h e s c r i p t e d p l a y might n o t seem w o r t h w h i l e 

a s a h i s t o r i c a l p u r s u i t i n t h e c l a s s r o o m , t e a c h e r s were 

recommended t o t a k e t h e i r p u p i l s to t h e p e r f o r m a n c e s o f 
3 

good h i s t o r i c a l p l a y s i n t h e p r o f e s s i o n a l t h e a t r e . 
1 E . L . H a s l u c k , The T e a c h i n g o f H i s t o r y , p. 61. 
2 

E . L . l l a s l u c k , I b i d . , p. 26. 
J Shaw's S t . J o a n was p u b l i s h e d i n 1924 and between 1918-

1923 J o h n D r i n k w a t e r had w r i t t e n Abraham L i n c o l n , 
C r o m w e l l , Mary S t u a r t and R o b e r t E . L e e . 
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Someone who had b e en i n f l u e n c e d more d i r e c t l y by 

C a l d w e l l Cook was F . C. Happold, t h e a u t h o r o f The 

A p p r o a c h t o H i s t o r y , a book f i r s t p u b l i s h e d i n 1928. 

Happold t a u g h t h i s t o r y a t t h e P e r s e S c h o o l f o r some y e a r s 

and l a t e r became h e a d m a s t e r o f B i s h o p Wordsworth's S c h o o l , 

S a l i s b u r y . He a g r e e d w i t h Torakinson about t h e power o f 

t h e i m a g i n a t i o n i n r e a l i z i n g t h e p a s t but had more f a i t h 

i n t h e c r e a t i v e powers o f c h i l d r e n t h a n Tomkinson had. 

W ith 12-14 y e a r o l d boys he f o u n d d r a m a t i z a t i o n a u s e f u l 

means o f a c q u i r i n g h i s t o r i c a l i n s i g h t . 

F i n d l a y had made t h e p o i n t t h a t f o r c h i l d r e n h i s t o r y 

was c o n c e r n e d w i t h p e o p l e and e v e n t s and t h a t d r a m a t i z a ­

t i o n s e r v e d a s a means o f e n l i v e n i n g h i s t o r i c a l n a r r a t i v e 

and g i v i n g c h i l d r e n ' s c r e a t i v e powers a n a t u r a l o u t l e t . 

T h e s e p o i n t s were e l a b o r a t e d on i n a book - The L e a r n i n g 

o f H i s t o r y - p u b l i s h e d i n 1929. C. B. F i r t h , t h e a u t h o r , 

was a l e c t u r e r a t Furzedown T r a i n i n g C o l l e g e . I t seems 

a r e a s o n a b l e a s s u m p t i o n t h a t some o f t h e a p p r o a c h e s she 

a d v o c a t e d were i n c u r r e n t u s e f o r i n a f o r e w a r d t o t h e 

book she a c knowledged t h e h e l p o f s c h o o l s and t h e H i s t o r y 

S e c t i o n o f t h e T r a i n i n g C o l l e g e A s s o c i a t i o n . 

F i r t h d i d n o t s e e h i s t o r y a s an i s o l a t e d a c a d e m i c 

d i s c i p l i n e i n t h e e l e m e n t a r y s c h o o l : i t gave an o p p o r t u n i t y 

f o r t h e "development and i n t e g r a t i o n o f p e r s o n a l i t y " 

C. 1 3 . F i r t h , The L e a r n i n g o f H i s t o r y , p. 7-



- 169 -

t h r o u g h a c h i l d ' s i d e n t i f i c a t i o n w i t h p e r s o n s and e v e n t s . 

The a r t s were a v a l u a b l e means o f a c h i e v i n g t h i s i d e n t i f i c a ­

t i o n and o f t h e a r t s drama was p a r t i c u l a r l y i m p o r t a n t i n 

t h a t t h e d r a m a t i s t , l i k e t h e h i s t o r i a n , was f u n d a m e n t a l l y 

c o n c e r n e d w i t h men and women: 

" I t (drama) r e p r e s e n t s i n a p a r t i c u l a r s e t t i n g 
o f t i m e and s p a c e one o r a n o t h e r a s p e c t o f t h e n e v e r -
e n d i n g a t t e m p t a t t h e a d v e n t u r e o f l i v i n g , p o r t r a y ­
i n g i n a p a r t i c u l a r - example some p a r t o f t h e c o n f l i c t 
i n w h i c h we a r e a l l engaged.... h i s t o r i a n and drama­
t i s t a l i k e , w h i l e e a c h must be t r u e to t h e l a w s o f 
h i s own a p p r o a c h t o t h e s t u d y o f l i f e , a t t e m p t t o s e t 
out a s t o r y o f i n d i v i d u a l l i v e s w h i c h h a s more t h a n 
i n d i v i d u a l s i g n i f i c a n c e . " - ' -

I n h e r p r a c t i c a l s u g g e s t i o n s r e g a r d i n g d r a m a t i c work 

F i r t h l a i d more s t r e s s on d r a m a t i z a t i o n o f s c e n e s t h a n 

she d i d on t h e p r e s e n t a t i o n o f t h e c o m p l e t e h i s t o r i c a l 

p l a y . T h e r e was a d a n g e r t h a t means might be r e g a r d e d 

a s ends and i n t h e c a s e o f t h e whole p l a y t h i s c o u l d w e l l 

i m p l y a s a c r i f i c e o f h i s t o r i c a l a c c u r a c y t o a r t i s t i c 

s h a p i n g . I n a d d i t i o n , t h e p r e s e n t a t i o n o f a s c r i p t e d 

p l a y was a t i m e - c o n s u m i n g p r o c e s s . S pontaneous drama­

t i z a t i o n was a u s e f u l a c t i v i t y w i t h t h e l o w e r s t a n d a r d s o f 

t h e e l e m e n t a r y s c h o o l ; t h e h o l d i n g o f a Manor C o u r t o r 

t h e K n i g h t i n g Ceremony p r o v i d e d e x a m p l e s o f s u i t a b l e 

m a t e r i a l . The o l d e r s t a n d a r d s c o u l d do s p o n t a n e o u s work 

bu t a t t i m e s t h e y might be a s k e d to p r e p a r e group 

C. Li. F i r t h , op. c i t . , pp. 16-17. 
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p r e s e n t a t i o n s o f v a r i o u s s c e n e s from h i s t o r y t h e y had 
s t u d i e d . T h e s e p r e s e n t a t i o n s would be an i n t e r e s t i n g 
and n o v e l way o f r e v i s i n g and c o n s o l i d a t i n g work. 

D u r i n g t h e p e r i o d c o n c e r n e d i n t h i s t h e s i s t h e r e 

seems to have b e e n a p a r t i c u l a r l y e n t h u s i a s t i c a w a r e n e s s 

o f drama's l i n k w i t h h i s t o r y i n t h e s e c o n d tx\ro d e c a d e s o f 

t h e c e n t u r y . A p r o b a b l e r e a s o n was t h e one a l r e a d y men­

t i o n e d : t h a t a new a p p r o a c h t o h i s t o r y c o i n c i d e d w i t h t h e 

g r o wth o f t h e c h i l d - c e n t r e d movement i n e d u c a t i o n and t h u s 

s u p p o r t e r s o f e a c h were e a g e r l y l o o k i n g f o r a c t i v i t y 

methods t h a t b l e n d e d t h e two. I t i s s i g n i f i c a n t , however, 

t h a t t h e Hadow r e p o r t on t h e ' P r i m a r y S c h o o l ( l 9 3 l ) ' made 

no m e n t i o n o f d r a m a t i z a t i o n a s a method o f p r e s e n t i n g h i s ­

t o r y . A p o s s i b l e r e a s o n f o r t h i s would seem t o l i e i n 

a g r o w i n g s u s p i c i o n t h a t h i s t o r i c a l f a c t too o f t e n became 

d r a m a t i c f i c t i o n . The r e p o r t d i d n o t a c t u a l l y r e f e r t o 

drama i n t h i s c o n t e x t b u t i t d i d s a y : 

"Me would, however, p o i n t out h e r e t h a t i n t h e 
p r i m a r y s c h o o l much o f what i s commonly t a u g h t a s 
h i s t o r y may b e t t e r be r e a d a s l i t e r a t u r e . " ! 

A n o t h e r f a c t o r w h i c h h a s p r o b a b l y had a l i m i t i n g e f f e c t 

on t h e u s e o f drama i n h i s t o r y t e a c h i n g - p a r t i c u l a r l y i n 

t h e s e c o n d a r y s p h e r e - i s t h e i n c r e a s i n g s t r e s s p l a c e d on 

t h e economic and i n s t i t u t i o n a l a p p r o a c h t o h i s t o r y and t h e 

d e c r e a s i n g e m p h a s i s p l a c e d on p e r s o n a l i t i e s . 

The P r i m a r y School, p a r a g r a p h 80. 
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PART 4 

DRAMA AND RELIGIOUS EDUCATION 

"Drama was i n the beginning man's chosen medium 
f o r the e x p r e s s i o n of h i s r e l i g i o n , and. modern 
experience has shown t h a t i t s unique v a l u e has not 
d i m i n i shed."1 

These words formed pa r t of a foreward to a book, 

pu b l i s h e d i n 19^2, which was concerned w i t h r e l i g i o u s 

drama f o r c h i l d r e n . Lobb has suggested t h a t the t r u e 

r e v i v a l of r e l i g i o u s drama i n t h i s country " c o i n c i d e d 
2 

w i t h the r e t u r n of v e r s e to the t h e a t r e ; " t h i s r e v i v a l 

was encouraged by M a s e f i e l d ' s "Good F r i d a y " w r i t t e n i n 

1915 and i t r e c e i v e d impetus from the p r e s e n t a t i o n of h i s 

"The Coming of C h r i s t " i n Canterbury C a t h e d r a l during 15^28 

Two y e a r s l a t e r the annual Canterbury F e s t i v a l was o f f i c i a 

l l y inaugurated. I t does not seem unreasonable to 

suggest t h a t t h i s f i r m a l l i a n c e between the A n g l i c a n 

church and drama brought about a renewed i n t e r e s t i n the 

p o s s i b i l i t i e s of r e l i g i o u s drama i n s c h o o l s during the 

1 9 3 0 s and the y e a r s f o l l o w i n g . 

Reference w i l l be made to t h i s i n t e r e s t l a t e r but 

f i r s t some c o n s i d e r a t i o n must be given to the e a r l i e r 

awareness of the scope of drama i n r e l i g i o u s t e a c h i n g . 

One of the e a r l y types of dramatic a c t i v i t y i n the church 

s c h o o l s during the f i r s t twenty y e a r s of the century was 

i i . Matrtin Browne's p r e f a c e i n F. C o l l i n s , C h i l d r e n i n 
the Market P l a c e . 
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the annual N a t i v i t y P l a y . The best of these N a t i v i t y 

P l a y s presumably provided f o r a communal e x p r e s s i o n of 

f a i t h but one s u s p e c t s t h a t the m a j o r i t y allowed t e a c h e r s 

to manipulate c h i l d r e n i n t o s i t u a t i o n s whereby the g l o r y 

of parents was r a t h e r more enhanced than the g l o r y of God. 

U i b l i c a l m a t e r i a l was used f o r d r a m a t i z a t i o n i n some 

sc h o o l s during the e a r l y y e a r s of the century but, i f 

C a l d w e l l Cook's use of i t i s a r e l i a b l e guide, i t s v a l u e 

may have o f t e n l a y r a t h e r more i n i t s a r t i s t i c than 

r e l i g i o u s a s p e c t s : 

"The B i b l e lias always been one of the g r e a t 
sources of i n s p i r a t i o n i n E n g l i s h l i t e r a t u r e , and 
many of the s t o r i e s ; i n the Old Testament make 
e x c e l l e n t m a t e r i a l f o r playmaking. I n the s t y l e 
of the B i b l e n a r r a t i v e the boys would have before 
them the v e r y p u r e s t and most b e a u t i f u l of E n g l i s h 
pro se."1 

The C a t h o l i c church was quick to see the p o s s i b i l i ­

t i e s of r e l i g i o u s dra a and i n 1917 the C a t h o l i c P l a y 

S o c i e t y was formed. One of the aims of the s o c i e t y was 

to "encourage by every means i n i t s power the develop­

ment of an adequate and convincing r e p r e s e n t a t i o n through 

the medium of drama of the t r u t h s of the C h r i s t i a n F a i t h 
2 

and trie h i s t o r y of the Church." To t h i s end, the 

S o c i e t y produced p l a y s , u s u a l l y i n London, and a l s o gave 
1 H. C. Cook, The P l a y Way, p. 276. 

Adult E d u c a t i o n Committee Paper No. 6, The Drama i n Adult 
Education, p. 122. 
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a d v i c e and p r a c t i c a l h e lp to other bodies. The i n f l u e n c e 

of the C a t h o l i c P l a y s o c i e t y spread through i t s t h r i c e -

y e a r l y magazine and presumably i t touched the schools f o r 

the Adult E d u c a t i o n Committee spoke i n i t s paper No. 6 

( 1 9 2 6 ) of the encouragement given to drama i n C a t h o l i c 

Schools, p a r t i c u l a r l y i n the l a r g e r secondary s c h o o l s . 

The same paper r e f e r r e d to the dramatic a c t i v i t i e s of 

the Free Churches, n o t i n g i n one i n s t a n c e two p l a y s per­

formed i n a church f o r an audience of c h i l d r e n : 

"They c o n s i s t e d of a t o l d s t o r y , S a i n t B r i d e 
and I t h a r , followed by dumb show r e p r e s e n t a t i o n s of 
the s t o r i e s w i t h a p p r o p r i a t e music. Each s t o r y 
i n c l u d e d a Holy Family t a b l e a u w i t h the a d o r a t i o n 
of Shepherds and wise men. There were eigh t or 
nine p l a y e r s i n the f i r s t , and between twenty and 
t h i r t y i n the second, i n c l u d i n g a crowd of v i l l a g e 
people."1 

These may have been s m a l l beginnings but they were an 

i n d i c a t i o n t h a t the Cnurches were beginning, once more, 

to r e a l i s e the t e a c h i n g v a l u e of drama; i t i s s i g n i f i c a n t 

t h a t the Adult E d u c a t i o n Committee should a s s e r t t h a t 

" i f the drama i s a g a i n to take i t s f u l l p l a c e i n E n g l i s h 

l i f e , i t must again f i n d a l l i e s i n the Church and i n the 

schools,, such as i t was happy i n p o s s e s s i n g e a r l i e r i n 
2 

our h i s t o r y . " 
An important event i n the r e c o n c i l i a t i o n of drama 

Adult Education Committee Paper No. 6, op. c i t . , p. 126. 
2 I b i d . , p. 128. 
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and the Church was the foundation of the interdenomina­

t i o n a l R e l i g i o u s Drama S o c i e t y i n 1930. A f u r t h e r 

f i l l i p to the cause of r e l i g i o u s drama i n s c h o o l s came 

with the l a u n c h i n g of the magazine " R e l i g i o n i n Education" 

i n 193k. S e v e r a l of i t s 1935 i s s u e s d e a l t w i t h the 

u t i l i z a t i o n of drama i n r e l i g i o u s education. 

There was a concern, c o n t i n u a l l y r e f e r r e d to i n 

these i s s u e s , l e s t r e l i g i o u s drama should become debased 

drama. One e d i t o r i a l l-aised the q u e s t i o n of the i n t e r ­

p r e t a t i o n of B i b l i c a l themes and a l l u d e d to the dangers 

of e x p l o i t a t i o n and s e n s a t i o n a l i s m . The point was w e l l 

expressed by Moira Swann, a school m i s t r e s s : 

" I t must be, t h e r e f o r e , not a mediocre p l a y 
w i t h a r e l i g i o u s f l a v o u r t h a t g i v e s some s o r t of an 
emotional s t i m u l u s , but a p l a y , however simple, i n 
which a f i n e l i t e r a r y q u a l i t y worthy of the genuine 
r e l i g i o u s impulse t h a t i t e n s h r i n e s , i s d e d i c a t e d 
to the g l o r y of Qod."l 

Swann encouraged both s c r i p t e d r e l i g i o u s p l a y s - she 

wrote s e v e r a l - and p l a y s made by p u p i l s . The l i f e -

h i s t o r i e s of c h a r a c t e r s such as Joseph and Moses provided 

m a t e r i a l f o r longer p l a y s w h i l s t many B i b l i c a l scenes 

l e n t themselves to s h o r t e r d r a m a t i z a t i o n s . She found 

t h a t i f c h i l d r e n used the a c t u a l words of the B i b l e i n 

t h e i r p l a y s , they grew f a m i l i a r w i t h these words i n t h e i r 

R e l i g i o n i n E d u c a t i o n ( A p r i l 1 9 3 5 ) ? P» 105-
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a c t i n g and turned to the B i b l e w i t h "a new i n t e r e s t and 

a new intimacy.""'" T h i s , i n t u r n , enhanced the s p i r i t u a l 

v a l u e they r e c e i v e d from e n t e r i n g i n t o the l i v e s of per­

sons from the B i b l e . 

W r i t i n g l a t e r i n 1935* P h y l l i s P o t t e r , the D i r e c t o r 

of R e l i g i o u s Drama f o r the Diocese of Chelmsford, postu­

l a t e d a new approach to r e l i g i o u s drama i n which the 

c h i l d had an important p l a c e . She forsaw a r e f o r g i n g of 

the l i n k between a c t o r and onlooker which had been l o s t 

i n s e c u l a r drama: 

"The s i g n i f i c a n c e and the f u t u r e of r e l i g i o u s 
drama l i e not i n a r e t u r n to the o l d ; nor i n a 
s e p a r a t i o n of drama as a means of e x p r e s s i o n from 
drama as a means of t e a c h i n g , but i n a b i n d i n g of 
the two, and r e s t o r i n g by the power of imagination, 
t h a t l o s t l i n k between a c t o r and onlooker which 
w i l l deepen and e n r i c h the worship of both."2 

C h i l d r e n were important instruments f o r conveying 

t r u c h because of the " v i r t u e of t h e i r almost c o l d person-
3 

a l i t y . " Here, i t seems, P o t t e r was i m p l y i n g t h a t c h i l ­

dren were l e s s l i k e l y than the a d u l t a c t o r was to d i s t o r t 
4 

the r e l i g i o u s message through e g o t i s t i c a l i n t e r p r e t a t i o n . 
R e l i g i o n i n E d u c a t i o n ( A p r i l 1935), P« 106. 

R e l i g i o n i n E d u c a t i o n ( J u l y 1 9 3 5 ) , p. 163-
3 I b i d . , p. 163. 
4 

I n an address to the Annual Meeting oi the Dalcroze 
S o c i e t y i n 193^ (quoted i n P. C o l l i n s , C h i l d r e n i n the 
Market P l a c e , p. 9 0 ) P o t t e r had e x p l a i n e d : 
( C h i l d r e n ) " h a v e t h a t c o l d i m p e r s o n a l i t y which, even 
i n the d r a m a t i z a t i o n of i n t e n s e emotion, remains 
impersonal, so t h a t they become symbols r a t h e r than 
i n d i v i d u a l s , pure v e s s e l s f o r the e x p r e s s i o n of emotion." 
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Yet, she emphasized t h a t c h i l d r e n were not, on the other 
hand, to be used as puppets i n r e l i g i o u s drama: a t r a i n ­
i n g was needed whereby a c h i l d might become accustomed to 
working on a stage but, more i m p o r t a n t l y , whereby he 
might "develop and f r e e h i s whole p e r s o n a l i t y and quicken 
h i s s u s c e p t i b i l i t i e s . " " ' " Such t r a i n i n g was to be found i n 
eurythmics, which allowed a c h i l d to " r e v e a l unguessed 
depths of soul."'" 

I t i s obvious t h a t i n P o t t e r ' s approach the f r e e i n g 

of p e r s o n a l i t y allowed a c h i l d to l o s e h i m s e l f i n communal 
3 

worship; she was l e s s concerned w i t h h i s i n d i v i d u a l i s m 

as such. Not a l l approaches were as m y s t i c a l l y o r i e n ­

t a t e d as h e r s , however. Margaret Steppat, a T r a i n i n g 

C o l l e g e l e c t u r e r , advocated what might be considered a 

more r o u t i n e dramatic approach to s c r i p t u r e t e a c h i n g . 

Drama gave c h i l d r e n emotional r e l e a s e and, by means 

of i m a g i n a t i v e sympatriy, i n s i g h t i n t o human l i f e , conduct 

and morals. They were p a r t i c u l a r l y a t t r a c t e d to drama 

because i t employed as " i t s medium of e x p r e s s i o n the 
1 R e l i g i o n i n Educ a t i o n ( A p r i l 1935)» p. 163-

I b i d . , p. 163• 
3 

Indeed, i n the address to the Dalcroze S o c i e t y mentioned 
p r e v i o u s l y , she t a l k e d of her approach to r e l i g i o u s 
drama a c h i e v i n g the " g r e a t e s t of a l l a r t s - t h a t a r t 
which reaches i t s supreme height i n the c e l e b r a t i o n of 
the mass, when p r i e s t and worshipper u n i t e i n one great 
Act and are l i f t e d beyond time and space i n t o the 
l i m i t l e s s and the e t e r n a l . " 
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common s e t t i n g of human l i f e , human f i g u r e s engaged i n 

human undertakings and employing t h e i r own speech.""'" 

Steppat acknowledged t h a t an a d a p t a t i o n of the 
dramatic method to s c r i p t u r e t e a c h i n g i m p l i e d a " r e -
r e a l i z i n g the m a t e r i a l from a t o t a l l y f r e s h point of 

2 

view." ' She co n s i d e r e d t h a t f r e e drama, from which so 

much had been hoped twenty y e a r s previoxasly, had not 

r e a l l y j u s t i f i e d i t s e l f ; the reasons f o r t h i s concerned 

the d i f f i c u l t i e s of i t s p r a c t i c a l implementation i n the 

classroom. "But i f i t could be a p p l i e d without l o s s 

of atmosphere and break-up of classroom i n t e g r a t i o n , many 
3 

more t e a c h e r s would attempt i t . " She o u t l i n e d t h r e e 

p o s s i b l e approaches: the t a b l e a u , the mime and p l a y -

making . 

The t a b l e a u was a p p r o p r i a t e f o r j u n i o r forms but 

might i n c e r t a i n c i r c u m s t a n c e s be u s e f u l w i t h o l d e r c h i l ­

dren. I t s primary appeal was to the imagin a t i o n and the 

s p i r i t but i t a l s o encouraged d i s c u s s i o n , c r i t i c i s m and 

r e s e a r c h , p a r t i c u l a r l y when a group had to defend the 

acc u r a c y of i t s t a b l e a u i n t e r p r e t a t i o n before the r e s t of 

the c l a s s . R e l i g i o n i n Educ a t i o n (October, 19^-1) , p. 15^-

^ I b i d . , p. 15^-• 
3 I b i d . , p. 154. 
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I n her d i s c u s s i o n of mime and play-making Steppat 
appears to have had some d i f f i c u l t y i n r e s o l v i n g means 
and ends. A r a t h e r ponderous approach to mime - "to 
expect c h i l d r e n to mime spontaneously i s mere waste of 
time"'*" - s t r e s s e d d e t a i l e d p l a nning of g e s t u r e s and moves 
without suggesting how s p i r i t u a l i n s i g h t might be achieved. 
I n her d e s c r i p t i o n of the play-making process she was 
more e x p l i c i t : i f a B i b l e s t o r y was enacted, the s t o r y 
was more s i g n i f i c a n t than the embodiment. Thus, d e t a i l e d 
a c c e s s o r i e s and p r o p e r t i e s were to be eschewed because they 
were l i k e l y to i n h i b i t " i m a g i n a t i v e r e a l i t y " and the con­
s i d e r a t i o n of motives i n a s t o r y . A more s i g n i f i c a n t 
point made was t h a t B i b l i c a l s t o r i e s should be dramatized 
i n the everyday speech of the c h i l d r e n . Despite the 
f a c t t h a t , f o r many a d u l t s , the appeal of B i b l i c a l p a s s ­
ages was i n e v i t a b l y l i n k e d w i t h t h e i r t r a d i t i o n a l expres­
s i o n , "the a r c h a i c language .... produces m i s t i n e s s i n 

2 
the meaning f o r young people." 

Steppat never seemed q u i t e a b le to dispense w i t h the 

i d e a of performance before an audience and, even i n the 

classroom s i t u a t i o n , she envisaged s e c t i o n s of the c l a s s 

R e l i g i o n i n E d u c a t i o n (October, 1 9 ^ 1 ) , p. 155 • 
2 I b i d . , p. 159-
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a c t i n g i n f r o n t of the r e s t . She conceded t h a t t h e r e 

might be s e v e r a l members of a c l a s s who were u n w i l l i n g to 

a c t and she thought these p u p i l s ought not to be f o r c e d . 

I n f a c t they might become a r e g u l a r audience t r a i n e d i n 

c r i t i c i s m . I t i s i n enumerating the c r i t e r i a by which 

they judged a p l a y t h a t Steppat appears to deny the 

primacy of content over embodiment: 

"They would c o n s i d e r c l e a r e n u n c i a t i o n and 
c o r r e c t p r o n u n c i a t i o n ; r i g h t i n t o n a t i o n , p h r a s i n g 
and i n t e r p r e t a t i o n ; deportment, g e s t u r e , b e a r i n g . " 

The 19^0s saw a p r o l i f e r a t i o n of works d e a l i n g w i t h 

drama i n r e l i g i o u s education. Of course, many of these 

appeared a f t e r the ±ykk Act had given s t a t u t o r y f o r c e to 

the p r o v i s i o n of r e l i g i o u s i n s t r u c t i o n i n s c h o o l s . A 
2 

r e f e r e n c e to one book, p u o l i s h e d two y e a r s p r e v i o u s to 

the i3utler Act, w i l l evidence an e x t e n s i o n to, r a t h e r 

than any r a d i c a l departure from, the t h i n k i n g about r e l i ­

gious drama of the m i d - t h i r t i e s . 

Freda C o l l i n s regarded r e l i g i o u s drama as a means by 

which c h i l d r e n achieved p e r s o n a l growth i n a s p i r i t u a l l y 

u p l i f t i n g atmosphere. 
"Acting, w i t h i t s n e c e s s a r y team-work, encourages 

v o l u n t a r y d i s c i p l i n e : i t a l s o c r e a t e s sympathy w i t h 
other people as a r e s u l t „f the p l a y e r s l i v i n g the 
thoughts and emotions of the c h a r a c t e r s which are 
being a c t e d . The backward c h i l d and the v e r y poor 

R e l i g i o n i n E d u c a t i o n (October, 1 9 ^ 1 ) » p. 159* 

F. C o l l i n s , C h i l d r e n i n the Market P l a c e . 
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c h i l d have a chance of developing t h e i r p e r s o n a l i t i e s ... 
Throughout the whole of r e l i g i o u s drama the c h i l d r e n 
a r e u n c o n s c i o u s l y o r d e r i n g t h e i r thoughts i n a back­
ground of beauty, goodness and t r u t h . 

I n many ways she found play-making by c h i l d r e n to be 

a more p r o f i t a b l e e x e r c i s e than the p r e s e n t a t i o n of pub­

l i s h e d p l a y s . Play-making could be b e t t e r adapted to a 

P a r t i c u l a r c l a s s . I n a d d i t i o n , i t encouraged spontaneous 

dialogue and a c l o s e a n a l y s i s of c h a r a c t e r and i n c i d e n t . 

I n both e x e r c i s e s , however, the c r e a t i v e e x p r e s s i o n of 

the c h i l d was much more important than the i m p o s i t i o n of 

a d u l t thoughts and f e e l i n g s . 

Because C o l l i n s envisaged a c h i l d ' s s p i r i t u a l develop­

ment as being so c l o s e d a s s o c i a t e d w i t h h i s o v e r a l l 

growth i t i s not s u r p r i s i n g to hear her say t h a t "play 

m a t e r i a l does not only come from the B i b l e , and t h i s i s 

as i t should be, f o r a watertight-compartment view of 
2 

l i f e i s a s t r a n g l e - h o I d upon r e l i g i o u s drama." bhe was 

adamant i n her condemnation of bad d i d a c t i c p l a y s which 

h i d t h e i r d e f i c i e n c i e s of p l o t , c h a r a c t e r and tone under 

the l a b e l of r e l i g i o u s drama. As f a r as tone was con­

cerned santimonious was not the same as s a i n t l y . 

I t might r e a s o n a b l y be argued t h a t the approaches to 

drama i n r e l i g i o u s education d i s c u s s e d so f a r r e p r e s e n t e d 

the views of a few s p e c i a l i s t s alone and were not l i k e l y 

to be v e r y i n f l u e n t i a l . Was t h e r e any i n d i c a t i o n t h a t 

P. C o l l i n s , op. c i t . , p. 13. 
2 _ 

pbid., p. 18. 



- 181 -

drama as an a d j u n c t to r e l i g i o u s education was being 

advocated on any a p p r e c i a b l e s c a l e p r i o r to 1944? The 

r e v i s e d Cambridge S y l l a b u s of R e l i g i o u s Teaching f o r 

Schools ( 1 9 3 9 ) suggests t h e r e was. The use of drama­

t i z a t i o n was p a r t i c u l a r l y recommended as an a i d i n t e a c h ­

i n g i n f a n t s and j u n i o r s . 

As f a r as i n f a n t s were concerned, the S y l l a b u s sugges­

ted t h a t c e r t a i n r e l i g i o u s f e s t i v a l s such as the Harvest 

F e s t i v a l might be given a dramatic s t r u c t u r e ; a l s o , 

t h ere was scope w i t h i n r e l i g i o u s t e a c h i n g f o r c e n t r e s of 

i n t e r e s t v.hich i n t e g r a t e d a l l the a r t s . The S y l l a b u s 

c o nsidered t h a t many of the s t o r i e s of J e s u s l e n t them­

s e l v e s e i t h e r to spontaneous d r a m a t i z a t i o n or to mime: 

"The Good Samaritan i s t o l d w i t h a w e a l t h of 
d e t a i l by S t . Luke, and c h i l d r e n who f i n d i t d i f f i ­
c u l t to a c t and speak a c c o r d i n g to plan w i l l be 
b e t t e r able to l o s e themselves i n the drama i f the 
t e a c h e r t e l l s the s t o r y w h i l e they a c t . I f 20 
c h i l d r e n can take p a r t i n these l i t t l e p l a y s so much 
the bettex- - the crowd of robbers, the f r i e n d s and 
neighbours are as important to the s t o r i e s and g i v e 
as much scope f o r r e a l i s t i c a c t i o n as the p r i e s t , 
the innkeeper, the shepherd or the housewife."! 

According to the S y l l a b u s , j u n i o r s would show a 

Cambridge S y l l a b u s of R e l i g i o u s Teaching f o r Schools 
( R e v i s e d E d i t i o n 1939)» p. 25. The S y l l a b u s , d e v i s e d 
by a body of t h e o l o g i a n s , t e a c h e r s and e d u c a t i o n a l i s t s 
under the Cnairmanship of S i r "Will Spens, was an i n f l u ­
e n t i a l document. Many of the S y l l a b u s e s formulated 
a f t e r the 1944 Act were c o n s i d e r a b l y indebted to i t . 
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s i m i l a r z e s t i n t h e i r d r a m a t i z a t i o n s . The p a r a b l e s 

presented p a r t i c u l a r l y good m a t e r i a l both because of t h e i r 

i n t r i n s i c dramatic q u a l i t y and because p l e n t y of r e a l i s t i c 

d e t a i l was i m p l i e d i n the t e x t : 

"The t e l l i n g of the s t o r i e s w i l l occupy a 
comparatively short time but they can be a c t e d ^ 
ag a i n and agai n w i t h i n c r e a s i n g use of d e t a i l . " 

The S y l l a b u s made no s p e c i f i c r e f e r e n c e to drama w i t h 

s e n i o r c h i l d r e n although i t d i d suggest t h a t the t e a c h e r 

should use h i s own d i s c r e t i o n as f a r as methods were con­

cerned. I t seems probable, however, that the S y l l a b u s 

thought d r a m a t i z a t i o n too s e l f - c o n s c i o u s a medium f o r 

s e n i o r s , because i n a r e f e r e n c e to methods w i t h backward 

c h i l d r e n i t s a i d they "do not u s u a l l y become s e l f -

c onscious as e a r l y as the more normal ones, and so they 

enjoy f o r a longer time the a c t i v e p a r t i c i p a t i o n which 
2 

d r a m a t i z a t i o n of the B i b l e s t o r i e s a f f o r d s . " 

Cambridge S y l l a b u s of R e l i g i o u s Teaching f o r S c h o o l s , ( 1 9 3 9 ) 
op. c i t . , p. 36. 

2 I b i d . , p. 118. 
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CHAPTER V I I 

THE SCHOOL PLAY 

The school p l a y as a p u b l i c performance has a long 

t r a d i t i o n b e h i n d i t and, n o t s u r p r i s i n g l y , when school 

drama came i n t o i t s own a g a i n during tiie t w e n t i e t h cen­

t u r y , t n e school p l a y was i n the van. During the 

pe r i o d covered I n the present t h e s i s i t grew r a p i d l y 

i n p o p u l a r i t y a-ud, from b e i n g the province o f the 

p u b l i c and o l d - e s t a b l i s h e d grammar s c h o o l s , i t spread 

t o t h e new secondary s c h o o l s formed as a r e s u l t o f t h e 

1902 Act and a l s o to o t h e r s e c t o r s of the e d u c a t i o n a l 

s y s t e • . 

The growth o f p o p u l a r i t y was p a r t i c u l a r l y ruarked i n 

the t w e n t i e s and t h i r t i e s . Reasons f o r t h i s nave been 

i m p l i e d elsewhere i n the t h e s i s : an obvious one was 

t h e g e n e r a l r i s e o f d r a . a i n p u b l i c esteem and two 

o t h e r s p e c i f i c reasons were t h e i n f l u e n c e of C a l d w e l l 
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Cook a.- .d t h e 1-,'ewoolt R e p o r t . however, as nas been 

s t a t e d p r e v i o u s l y , ;;any s c h o o l s were l e f t u n t o u c h e d by 

t h i s g r o w t h aria i t s developmeut i n o t h e r s we.it oy f i t s 

and s t a r t s . So much depended on t h e e n t h u s i a s m of 

p a r t i c u l a r i n d i v i d u a l s and t h e sympathy o f t h e s c h o o l 

a u t h o r i t i e s . I n 193^- an e x p r e s s i o n o f d i s a p p r o v a l by 

t h e SJ±shop o f Eseter a t boys d r e s s i n g as f e m a l e s i n 
1 j J l e c t r a ' was enough t o s t o p drama a t t h e K a v a l C o l l e g e , 

Uarctaout/; f o r a decade. 

The s t a p l e d i e t d u r i n g t h e e a r l y y e a r s o f t h e cen­

t u r y c o n s i s t e d o f bhakespeare and c l a s s i c a l p l a y s o f t e n 

i n t h e o r i g i n a l l a n guage; t h i s was a d i e t n o t t o o 

detached f r o m t n e menu o f t h e c u r r i c u l u m i n t h e p u b l i c 

ana grammar s c h o o l s . iievexaL s c h o o l s had a l r e a d y e s t a b -

lii : I . ; e d r e p u t a t i o n s i n s p e c i f i c a r e a s . b r a d f i e l d 

Colj.ege a c q u i r e d fame f r o m i t s p e r f ormances o f Greek 

p l a y s . The f i r s t p r o d u c t i o n was i n 1831 and f r o m 

1888 t k o p l a y s were p r e s e n t e d e v e r y t h r e e y e a r s i n an 

o p e n - a i r t h e a t r e m o d e l l e d o u t o f a d i s u s e d c h a l k - p i t . 

The h a t i n i l a y a t Westminster has t h e l o n g e s t t r a d i t i o n 

o f a l l s c h o o l p l a y s . I n a u g u r a t e d d u r i n g t h e r e i g n o f 

t h e f i r s t E l i z a b e t h i t lias c o n t i n u e d e v e r s i n c e d e s p i t e 

some e n f o r c e d i n t e r r u p t i o n s . Other s c h o o l s such as 

Shrewsbury, S t . Paul's ana i-ierchant T a y l o r s made a p o i n t 

http://we.it
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o f producing L a t i n and Greek p l a y s during- t h e e a r l y 
y e a r s o f t . e c e n t u r y . 

Evidence o f a wider i n t e r e s t i n t h e s e p l a y s and an 

o f f i c i a l awareness o f t h e i r p o s s i b i l i t i e s i s i n s t a n c e d 

by an E d u c a t i o n R e port i n the s e r i e s o f s p e c i a l R e p o r t s 

on E d u c a t i o n a l S u b j e c t s . I n 1898, an a r t i c l e was 

w r i t t e n on School P l a y s i n L a t i n and Greek. Each o f 

t h e a r t i c l e was concerned w i t h an h i s t o r i c a l s u r v e y b u t , 

s i g n i f i c a n t l y enough, t h e a u t h o r made some o b s e r v a t i o n s 

on t h e e d u c a t i o n a l v a l u e o f a c t i n g - i n l i g h t o f t h e 

r e c e n t r e v i v a l o f Greek drama i n t h e s c h o o l s . 

Commenting on t h e s t r e n g t h and e x t e n t o f t h e d r a m a t i c 

i n s t i n c t i n c h i l d r e n , he suggested t h a t s c h o o l p l a y s 

m i g h t be a f o r m a t i v e i n f l u e n c e i n e d u c a t i o n . I n t h e 

case o f Greek p l a y s t h e r e were d e f i n i t e academic v a l u e s 

t o be g a i n e d . A t t h e same t i n e , however, t h e a u t h o r 

r e c o g n i z e d t h e w i d e r p o s s i b i l i t i e s o f t h e s e .plays f o r 

t h e d e v e l o p i n g p e r s o n a l i t y : 

" I have w r i t t e n o f t h e v i t a l i z a t i o n o f language, 
t h e d i r e c t improvement i n s c h o l a r s h i p , and t h e 
i n d i r e c t g a i n i n t r i e spheres o f h i s t o r y , m y t h o l o g y , 
a r c h a e o l o g y , and a r t , w h i c h may be l o o k e d f o r f r o m 
r e n d e r i n g s l i k e t h e s e . Something has been s a i d 
a l s o o f t h e u n i q u e o p p o r t u n i t i e s t h e y a f f o r d f o r 
q u i c k e n i n g t h e p e r c e p t i v e and e x p r e s s i v e f a c u l t i e s 
o f ooyhood, ana o f t h e r a t i o n a l and h e a l t h y i n t e r e s t 
t h e y i n t r o d u c e i n t o s c h o o l l i f e . " l 

S p e c i a l R e p o r t s on E d u c a t i o n a l , s u b j e c t s ( 1 8 9 8 ) , Volurne 2. 
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jome mention o f performance o f French p l a y s i n t h e 

o r i g i n a l has been made i n the chapter 'The Dramatic 

Method.' Newbury Grammar School was spoken o f i n t h a t 

c o n t e x t b u t o t h e r i n s t i t u t i o n s such as S t . Paul's and 

Merchant T a y l o r s had s e t an e a r l y example i n t h i s f i e l d . 

Shakespeare always has been, and presumably always 

w i l l be, t h e most p o p u l a r m a t e r i a l f o r t h e s c h o o l p l a y . 

u. M. Lobb , i n d e s c r i b i n g t h e t h i r t i e s as t h e "high 

hoon o f School Drama," has s t a t e d t h a t t h e i r "Sun was 
1 

snakespeare." I n d e e d , many well-known s c h o o l p r o d u c ­

t i o n s o f Suakespeare occurred d u r i n g t h i s p e r i o d when 

some s c h o o l s began t o experiment i n t h e i r a pproach, 

i.owever, t h e r e had been S h a k e s p e a r i a n p r o d u c t i o n s f r o m 

t h e b e g i n n i n g o f the c e n t u r y and, i n t h e case o f p u b l i c 

s c h o o l s l i k e h u r s t p i e r p o i n t and Winchester, f r o m the 

m i d d l e o f t h e p r e v i o u s c e n t u r y . I t was by way o f 

Shakespeare t h a t some o f t h e l e s s - e s t a b l i s h e d s c h o o l s 

came t o t h e s c h o o l p l a y . S e v e r a l b r o k e themselves i n 

g e n t l y by t h e p r e s e n t a t i o n o f scenes from Snakespeare 

a t Speech Days or School C o n c e r t s b u t e t h e r s were more 

a m b i t i o u s . The s ' h e f f i e l d C e n t r a l Secondary hoys' 

School gave annual productions o f Shakespeare f r o m 1907 

and t h e F o r e s t S c h o o l , l i p p i n g had an even longer- t r a d i t i o n . 
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The N e w b o l t R e p o r t d e s c r i b e d a p e r f o r m a n c e „f K i c h a r d I I 

i n an e l e m e n t a r y s c h o o l t o s u p p o r t i t s c o n t e n t i o n t h a t 

s c h o o l p l a y s , d e s p i t e l i m i t a t i o n s o f r e s o u r c e s , w e r e 

b o t h e n j o y a b l e ai-d e d u c a t i o n a l l y p r o f i t a b l e . " ' " 

I n c i t i n g e x a m p l e s o f s c h o o l p r o d u c t i o n s o f S h a k e s ­

p e a r e d u r i n g t h e t h i r t i e s one i s c o n s c i o u s o f t r e a d i n g 

w e l l - w o r n g r o u n d a n d d o i n g a n i n j u s t i c e t o n u m e r o u s 

u n c i t e d e x a m p l e s . A p o s s i b l e d e f e n c e i s t h a t w e l l - w o r n 

g r o u n d ,ias o n l y r e a c h e d t h a t s t a t e b e c a u s e n u m e r o u s 

p e o p l e h a ve c o n s i d e r e d i t w o r t h t r e a d i n g . 

h a y n e s P a r k C o u n t y S c h o o l r e c e i v e d n a t i o n a l a c c l a i m 

f o r i t s p r o d u c t i o n s when J o h n G a r r e t t was h e a d m a s t e r as 

h r i s t o l Grammar o c r i o o l was t o do vmcn he moved t h e r e i n 
2 

t h e e a r l y f o r t i e s . A t C r a n i e i g h S c h o o l , riichael 

R e d g r a v e p r o d u c e d a n o t a b l e s e r i e s o f S h a k e s p e a r e p l a y s . 

I l l s p r o d u c t i o n o f "As You L i k e I t " i n 1 9 3 2 was r e c o g n i z e d 
as "an e x h i l a r a t i n g b r e a k i n t h e t r a d i t i o n o f s c h o o l 

3 
d r a m a t i c s " i n i t s u s e o f an a p r o n s t a g e a n d e n t r a n c e s 
1 The T e a c h i n g o f L n g l i s h i n E n g l a n d , p a r a g r a p h 2 6 9 • 

G a r r e t t moves t o B r i s t o l i n 1 9 ^ 2 . The n e x t y e a r ' J u l i u s 
C a e s a r * was p e r f o r m e d . T h i s was t h e f i r s t f u l l - l e n g t h 
p l a y p r e s e n t e d a t t h e Grammar S c h o o l f o r k"} y e a r s . T h i s 
i s p r o o f o f t h e p o i n t made e a r l i e r a b o u t so much d e p e n d ­
i n g on t h e e n t h u s i a s m o f i n d i v i d u a l s . 

^ The T i m e s E d u c a t i o n a l S u p p l e m e n t ( J u l y 9» 1 9 3 2 ) q u o t e d 
i n h. W. L o b b , op. c i t . , p. 8 7 . I t i s i n t e r e s t i n g t o 
n o t e t h a t , a t t h e p r e s e n t t i m e , C r a n i e i g h i s d o i n g l i v e l y 
a n d p r o g r e s s i v e drama. I t i s p r o b a b l y one o f t h e f e w 
p u b l i c s c h o o l s f o r Soys w h e r e i m p r o v i s a t i o n ana d a n c e -
drama a r e p a r t o f t h e n o r m a l c u r r i c u l u m . 
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t h r o u g h t h e a u d i t o r i u m . Greshara's S c h o o l a n d b t o w e p u t 

on o p e n - a i r p r o d u c t i o n s w h i l e B e d a l e s and The s l o a n e 

S c h o o l e x p e r i m e n t e d w i t h m o d e r n - d r e s s v e r s i o n s o f 

S h a k e s p e a r e . O b v i o u s l y , e x p e r i m e n t s c a n so e a s i l y 

d e g e n e r a t e i n t o g i m m i c k r y , b u t a more l i k e l y e x p l a n a t i o n 

o f t h i s e x p e r i m e n t a l a p p r o a c h t o s c h o o l p l a y s d u r i n g t h e 

t h i r t i e s i s t h a t , i n s e v e r a l e s t a b l i s h m e n t s a t l e a s t , 

t h e s c h o o l p l a y h a d r e a c h e d a l e v e l o f r e a . l a e s t h e t i c 
1 

w o r t h a n d e n d e a v o u r . 

T h i s l e v e l was c e r t a i n l y a t t a i n e d i n t h e p r o d u c t i o n s 

b y Guy Boas a t The S l o a n e S c h o o l i f t h e c o n t e m p o r a r y 

n e w s p a p e r c r i t i c i s m s a r e r e l i a b l e e v i d e n c e . b i r w a i t e r 

h a l e i g h h a d w r i t t e n i n 1 9 0 7 t h a t " w i t h t h e d i s a p p e a r a n c e 

o f t n e b o y p l a y e r s t h e p o e t i c drama d i e d i n E n g l a n d and 

i t h a s had no s e c o n d l i f e . " The S l o a n e S c h o o l p e r f o r ­

mances m i g h t be seen as a c o n s c i o u s a t t e m p t t o p r o v e t h a t 

t h e b o y p l a y e r s s t i l l e x i s t e d - i n t h e s c h o o l s - a n d 

t h a t t n e i r u n a f f e c t e d s i m p l i c i t y showed them " t o be t h e 

most s u i t a b l e medium t h r o u g h w h i c h t o h e a r t h e p o e t -

d r a m a t i s t . " ^ The e f f e c t o f t h e p o e t - d r a m a t i s t on t h e 

"''As J,. P. D y e r , P r o d u c i n g S c h o o l p l a y s , p. 1 2 s a i d : 
"Our j o b i s t o make o u r p e r f o r m a n c e s a r t i s t i c a l l y s i n c e r e 
a n d t h e a t r i c a l l y i n t e l l i g e n t The 1 l a c e o f t h e drama 
i n s c h o o l s i s a l r e a d y e s t a b l i s h e d : l e t u s e s t a b l i s h i n 
t h e m t h e a r t o f t h e t h e a t r e . " 

2 
Q u o t e d i n .. A. C o g g i n , o p . c i t . , p. 2 p 2 . 

3 
G. JJoas, S h a k e s p e a r e a n d t h e f o u n g A c t o r , p. J. 
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a c t o r s t h e m s e l v e s was a n e n l a r g e m e n t a n d e n r i c h m e n t o f 

p e r s o n a l i t y : 

"They ' w i l l h a v e e x p e r i e n c e d t h e t r u e j o y o f 
l i v i n g , t h e b e i n g i n t e g r a t e d i n t o s o m e t h i n g g r e a t e r 
t h a n o n e s e l f , a n e x p e r i e n c e w h i c h , u n l e s s t h e y a r e 
d a r l i n g s o f f o r t u n e , t h e y may n e v e r n a v e a g a i n , a n d 
i n t h a t s e nse i t ; .ay p r o v e t r u e t h a t a man's s c h o o l ­
d a y s a r e t h e b e s t d a y ^ o f h i s l i f e . " 1 

S c h o o l s si c h as The S l o a n e a n d o t h e r s a l r e a d y r e f e r ­

r e d t o w e r e f o r t u n a t e i n t h a t t h e y had. s t a g e s on w h i c h 

t o p e r f o r i n p l a y s . h a n y p u b l i c l y p r o v i d e d s c h o o l s w e r e 

l e s s f o r t u n a t e . The 1 9 0 2 e d i t i o n o f h o d e r n S c h o o l 

• j u i l d i n g s made no r e f e r e n c e t o a s t a g e a l t h o u g h i t d i d 

s u g g e s t t h a t t h e r e s h o u l d be a n e n t r a n c e c l o s e t o t h e 

p l a t f o r m i n t h e s c h o o l h a l l t h u s p r e v e n t i n g i m p o r t a n t 

p e o p l e h a v i n g t o s q u e e z e t h e i r way t h r o u g h t h e a u d i e n c e 

on S peech Days. P e r h a p s t h e r e was a h i n t a t s c h o o l 

p l a y s i n i t s r e m a r k , " i t i s h o w e v e r , o p e n t o q u e s t i o n as 

t o how f a r i t i s a good p l a n t o make a n y a l l o w a n c e f o r 

f u n c t i o n s w h i c h o c c u r o n l y a f e w t i m e s a y e a r , wnen t h e r e 

i s p r o b a b l y a Town . . . a l l o r some c o n v e n i e n t p l a c e t h a t 
2 

c a n be u i r e d f o r t h e p u r p o s e . " 

The 1 9 2 9 e d i t i o n o f h o d e r n S c h o o l b u i l d i n g s was much 

more s p e c i f i c i n i t s comments on t h e s c h o o l i ^ a l l a n d i t s 

use f o r drama: 

g. L o a s , op. c i t . , p. 2 2 . 
2 

Q u o t e d i n u.b. U u i l d i n g B u l l e t i n lio . 3 0 , p. 1. 
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"The h a l l s h o u l d h a v e a s m a l l p l a t f o r m a t one 
end f o r o r d i n a r y u s e , w i t h a n a d d i t i o n a l p i e c e t h a t ., 
c a n be a d d e d when r e q u i r e d t o t u r n i t i n t o a s t a g e . " 

The f i r s t p o i n t t o make, o f c o u r s e , i s t h a t t h e 

change o f e m p h a s i s i n t i . e t w o e d i t i o n s p o i n t s t o t h e 

g r o w i n g : a w a r e n e s s o f drama•s i m p o r t a n c e i n e d u c a t i o n 

o v e r t h e t w e n t y - s e v e n y e a r s t h a t s e p a r a t e d t h o r n . I t 

m i g h t be u n c h a r i t a b l e t o s u g g e s t , i n t r i e same b r e a t h , 

t h a t t h e 1 9 2 9 e d i t i o n g a v e s u p p o r t t o t h e i d e a o f t h e 

m u l t i - p u r p o s e u a l i t h a t d i d no one j o b s a t i s f a c t o r i l y 

and i n t h e c a s e o f drama s u p p l i e d a r e s t r i c t i n g i m i t a ­

t i o n o f t h e p r o f e s s i o n a l p r o s c e n i u m s t a g e . 

A l t h o u g h b i i a k e s p e a r e was a m a j o r i t e m i n t h e s c h o o l -

p l a y programme d u r i n g t h e t h i r t i e s , t h e r e was, n e v e r t h e ­

l e s s , a g r o w i n g r e a l i z a t i o n t h a t t h e r e w e r e v i a b l e 

2 

a l t e r n a t i v e s . A l i s t o f some o f t h e i t eras p e r f o r m e d 

b y t wo d r a m a t i c a l l y p r o g r e s s i v e s c h o o l s , n r y a n s t o n and 

h e a t o n Grann.iar s c h o o l , w i l l p e r h a p s g i v e aw i n d i c a t i o n 

o f t h e v a r i e t y o f v i a b l e m a t e r i a l . Among t h e .Lay.': 

p e r f o r m e d a t A r y a n s t o n i n t h e t h i r t i e s w e r e 1 D e a r h r u t u s , • 
h. h .....̂  B u i l d i n g B u l l e t i n h o . 30, op. c i t . , p. 1. A l l 
was n o t l o s t i f a p l a t f o r m was u n a v a i l a b l e as t h e f o l l o w ­
i n g com; :ent f r o m a n a r t i c l e i n t h e S c o t t i s h h d u c a t i o n a l 
J o u r n a l (November 2 5 t h , 1 9 2 7 ) p. 1 1 8 6 makes c l e a r : 
"nave a r a i s e d p l a t f o r m i f yox:-. c a n , a t l e a s t f t . d e e p , 
18 f t . w i d e a n d 2 f t . h i g h w i t h s t e p s r u n n i n g down i n t o 
t h e a u d i t o r i u m . S h o u l d t h i s be i m p o s s i b l e t h e n p l a y o n 
t h e f l o o r l e v e l , m a k i n g m o s t , f t h e a v a i l a b l e s p a c e . 
D i s m i s s t h e t h o u g h t o f e l a b o r a t e s c e n e r y f r o m y o u r m i n d ; 
i t i s u n n e c e s s a r y , c r a m p i n g a n d q u i t e u n s u i t a b l e f o r s c h o o l 
p i a y i n g . " 

^ I n a way, one m i g h t s u g g e s t t h a t t h e n a t i v i t y r l a y h a d 
b e e n a n a l t e r n a t i v e f o r a l o n g t i m e . T h i s s e a s o n a l 
o f f e r i n g h a s n o t b e e n c o n s i d e r e d i n t h e p r e s e n t c o n t e x t . 
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'The C h e r r y O r c h a r d , 1 'Caesar a n d C l e o p a t r a , 1 ' P i l l a r s 

o f S o c i e t y ' a n d 'murder i n t h e C a t h e d r a l . ' U u r i i g t h e 

same p e r i o d n e a t o n Grammar S c h o o l p r e s e n t e d ' ^ t . P a t r i c k ' s 

Day,' 'The i - i i k a d o , • 'ii.U.J.1. • ' A n d r o c l e s ar i d t h e L i o n ' a n d 

J u d g m e n t Day.' 

h . e r e i s l i t t l e e v i d e n c e o f o r i g i n a l m a t e r i a l b e i n g 

p e r f o r m e d p u l i c l y d u r i n g t h e p e r i o d u n d e r r e v i e w . 

Two n o t a b l e e x c e p t i o n s t o t h e g e n e r a l t r e n d w e r e t h e 

P e r s e s c h o o l a n d t h e h a l l . s c h o o l , u e y b r i d g e . I t i s 

r a t h e r i n t e r e s t i n g t h a t t h e P e r s e S c h o o l , w h i c h d i d so 

much t o p u t c l a s s r o o m S h a k e s p e a r e on a p r a c t i c a l b a s i s , 

r e l i e c x on home-made m a t e r i a l f o r i t s e a r l y , p u b l i c p e r ­

f o r m a n c e s . 

An i n s t i t u t i o n w h i c h o f t e n d i d w r i t e i t s own p l a y s 

was C i t i z e n House, B a t h . T h o u g h n o t p r i m a r i l y a n 

e d u c a t i o n a l i n s t i t u t e , i t was a p o s s i b l e m o d e l f o r 

s c h o o l s i n t h e way i t d e m o n s t r a t e d , t h e e d u c a t i o n a l p o s s i ­

b i l i t i e s o f p l a y - p r o d u c t i o n . T h i s , a t l e a s t , was t h e 

o p i n i o n o f H o r a c e S h i p p , w r i t i n g i n t h e E d u c a t i o n a l 

T i m e s i n 1 9 2 2 . The p l a y s a t C i t i z e n House s a t i s f i e d 

t h e t w o c r i t e r i a l a i d dawn b y S h i p p as b e i n g n e c e s s a r y 

i n t h e a t r i c a l - e d u c a t i o n a l w o r k . The f i r s t was t h a t t h e 

w o r k s h o u l d be a p p r o a c h e d i n r e a l e a r n e s t n e s s a n d t h e 

s e c o n d , t h a t i t s h o u l d be a d e v e l o p m e n t f r o m t h e 
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c h i l d r e n r a t h e r t h a n a n i m p o s i t i o n o f t h e i d e a s o f o t h e r s 

u p o n t h e m . The f i r s t c r i t e r i o n i m p l i e d p r o d u c t i o n s 

o f r e a l a e s t h e t i c w o r t h . The s e c o n d meant t h a t t h e 

y o u n g p e o p l e w e r e i n v o l v e d n o t m e r e l y i n w r i t i n g p l a y s , 

b u t a l s o i n p l a n n i n g t h e c h o r e o g r a p h y o f a n y d a n c e s n e e ­

d e d , d e s i g n i n g c o s t u m e s a n d s e t s a n d o r g a n i z i n g o t h e r 

i t e m s i n c o n n e c t i o n w i t h t h e p r o d u c t i o n : 

" A l w a y s t h e i d e a l s t r i v e n f o r i s t h a t t h e y o u n g 
p e o p l e s h o u l d e x p r e s s t h e m s e l v e s , a n d w o r k o u t t h e i r 
own i d e a s ; a l w a y s t n c y a r e e n c o u r a g e d t o m a s t e r y 
o f t h e c r a f t a n d t e c h n i q u e o f t h e v a r i o u s a r t s o f 
t . c t h e a t r e b y f a c t t h a t m a s t e r y i s r e c o g n i z e d b y 
o p p o r t u n i t y . A l o n g s i d e o f t h i s t r a i n i n g i n s e l f -
e x p r e s s i o n i s t h e t r a i n i n g o f t h e t e a m - s p i r i t w h i c h 
i s i n h e r e n t i n g o o d t h e a t r e w o r k . " 1 

A l t h o u g h i t i s u n l i k e l y t h a t many s c h o o l s a d o p t e d 

s u c h an e m a n c i p a t e d a p p r o a c h t o t h e i r p l a y s as C i t i z e n 

h o u s e d i d , b h i p p 1 s r e m a r k s on t h e e d u c a t i o n a l p o s s i b i l i ­

t i e s o f p l a y - p r o d u c t i o n do r a i s e t h e q u e s t i o n as t o how 

o t h e r s a s s e s s e d t h e v a l u e s o f t h e s c h o o l p l a y d u r i n g t h e 

f i r s t f e w d e c a d e s o f t h e c e n t u r y . how d i d p e o p l e j u s ­

t i f y a n a c t i v i t y t h a t i n v o l v e d a c o n s i d e r a b l e amount o f 

t i m e , l a b o u r a n d money? I n a n i n t e r e s t i n g comment o n 

t h i s i s s u e , C o g g i n h a s s u g g e s t e d " t h a t t h e r e a l r e a s o n 

f o r drama i n s c h o o l s h a s b e e n t h e r e a l i z a t i o n , more o r 

l e s s s u b c o n s c i o u s l y , o f i t s v a l u e a s p u r e d r a m a , as a 
2 

means o f f e r t i l i z i n g t h e s p i r i t . " h o w e v e r , b e c a u s e 

t h i s r e a s o n i s d i f f i c u l t t o e x p l a i n t o p h i l i s t i n e s a n d 

h. S h i p p , E d u c a t i o n _ b y Mime and. Make l i e l i e v s i n 
E d u c a t i o n a l T i m e s (r>iarch 1 9 2 2 j , p. 1 1 ? . 

2 h. A. G o g g i n , op. c i t . , p. 1 9 1 . 
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a n d b e c a u s e i t smacks o f a n A r t s - f o r - A r t s - s a k e a r g u m e n t , 
he c o n s i d e r s t h a t drama ..'as r s r a l l y b e e n p r a c t i s e d a n d 
j u s t i f i e d on a c c o u n t o f i t s b y - p r o d u c t s . 

The b y - p r o d u c t j u s t i f i c a t i o n h a s t a k e n s e v e r a l f o r m s , 

i-.'e h a v e seen t h a t some o f t h e e a r l y s c h o o l p l a y s w e r e , 

f r o m one p o i n t o i v i e w , u t i l i t a r i a n : t h e y w e r e c l o s e l y 

r e l a t e d t o t h e c u r r i c u l u m a n d a i d e d l a n g u a g e s t u d y o r 

t h e a p p r e c i a t i o n o f S h a k e s p e a r e . The p e r f o r m a n c e o f a n 

e x a m i n a t i o n s e t t e x t was a p r o b a b l e way t h a t some 

s c h o o l s came t o t h e s c h o o l p l a y . I f t h e p r o d u c t i o n was 

a r t i s t i c a l l y s u c c e s s f u l , t h e n i t m i g h t s t a r t a s e l f -

p e r p e t u a t i n g d r a m a t i c t r a d i t i o n w h i c h g a ve a d d e d s t a t u s 

t o t r i e s c h o o l . A n o v e l e x a m p l e o f t h e a e s t h e t i c a n d 

u t i l i t a r i a n a p p r o a c h t o t h e s c h o o l p l a y g o i n g h a n d - i n -

h a n d o c c u r r e d a t t h e C i t y s c h o o l , L i n c o l n i n 1 9 3 5 • 

T h e r e , a p l a y s e t as an e x a m i n a t i o n t e x t was g i v e n t h e 

u s u a l p u b l i c p e r f o r m a n c e s b u t a f t e r t h i s r u n was o v e r , 

t h e p l a y was r e p e a t e d i n f r o n t o f t h e e x a m i n a t i o n c a n ­

d i d a t e s . T h i s t i m e , h o w e v e r , i t was a c c o m p a n i e d b y a 

c r i t i c a l c o m m e n t a r y a n d a t r i m e s .key s p e e c h e s w e r e 

r e p e a t e u . 

C e r t a i n s c h o o l s u s e d t h e s c h o o l p l a y as a f u n d -

r a i s i n g e x e r c i s e . " 1 " As many an i m p o v e r i s h e d a m a t e u r 

1 
As was s u g g e s t e d i n t h e r e m a r k s o f a s e c o n d a r y s c h o o l 
h e a d , q u o t e d i n The Forum o f E d u c a t i o n ( 1 9 2 5 ) : " A l l 
t e a c h e r s s h o u l d h a v e some k n o w l e d g e o f s t a g e management 
a n d t h e p r o d u c i n g o f s i m p l e p l a y s . T h i s n o t f r o m t h e 
•ooint o i ' g e t t i n g u p "shows" t o r a i s e money, b u t b e c a u s e 
o f t n e r e a l e d u c a t i o n a l v a l u e o i " d r a m a t i c w o r k . " 
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d r a m a t i c s o c i e t y knows t h e r e i s , i n t h i s e v e n t , a t e m p t a ­
t i o n f o r t h e b o x - o f f i c e t o d i c t a t e t h e c h o i c e o f p l a y , 
o f t e n t o t h e d e t r i m e n t o f t h e l a t t e r . The; e f f o r t s o f 
t h e i^ueen E l i z a b e t h Grammar S c h o o l , P e n r i t h w e r e w h o l l y 
w o r t h y b o t h i n c h o i c e o f p l a y a n d t h e n a t u r e o f t h e i r 
f u n d - r a i s i n g a c t i v i t i e s . I t i s c h o s e n as a n e x a m p l e 
b e c a u s e i t a l s o i l l u s t r a t e s a n e a r l i e r p o i n t i n c o n n e c t i o n 
w i t h t h e a v a i l a b i l i t y o f a s t a ; e. I n f a c t , i n t h e 
e a r l y t w e n t i e s t h e s c h o o l was n o t e q u i p p e d w i t h a s t a g e 

a n d i t s p l a y s w e r e p e r f o r m e d i n a l o c a l t h e a t r e . T h e r e 
1 

one o f i t s "most m e m o r a b l e p e r f o r m a n c e s was s t a g e d " - a 

p r e s e n t a t i o n o f 'A Midsummer h i g h t ' s Dream.' The p r o ­

c e e d s f r o m t h i s p r o d u c t i o n w e r e d o n a t e d t o D r . B a r n a r d o 1 s 

homes. A l a t e r p r o d u c t i o n , h a r r i e ' s ' Q u a l i t y S t r e e t , ' 

h e l p e d p a y f o r a p o r t a b l e s t a g e i n s t a l l e d i n t h e s c h o o l 

h a l l . By t h e e n d o f t h e t h i r t i e s t h e s c h o o l h a d a p e r ­

m anent s t a g e . P e r h a p s t h e most w i d e l y - c a n v a s s e d v a l u e s 

o f t h e s c h o o l p l a y w e r e t h o s e m e n t i o n e d b y S h i p p : w h a t 

i t d i d f ; ; r t h e i n d i v i d u a l a n d w h a t i t d i d f o r t h e g r o u p . 

I n a n o t h e r s e c t i o n o f h i s a r t i c l e , S h i p p s u g g e s t e d t h a t 

t h e a t r i c a l - e d u c a t i o n a l w o r k s h o u l d p r o v i d e , as a n y t r u e 

e d u c a t i o n a l scheme o u g h t , " c u l t i v a t i o n g r o u n d s o f i n d i v i d -

J . J a c k s o n , The h i s t o r y o f t h e Queen E l i z a b e t h Grammar 
Scho o l , P e n r i t h , p. 1 2 6 . 
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u a l i t y c o n s e c r a t e d t o g r o u p p u r p o s e . 

Numerous p e o p l e w r o t e o f t h e e f f e c t s o f p l a y - a c t i n g 

on t h e i n d i v i d u a l a n d G r a n v i l l e - B a r k e r was n o t a l o n e i n 

s u g g e s t i n g i t t a u g h t c h i l d r e n " t o move w e l l a n d s p e a k w e l l " 

a n d t h a t i t g a ve t h e m " t h a t o l d - f a s h i o n e d a n d u n d e r r a t e d 

t h i n g c a l l e d d e p o r t m e n t a n d t h a t n e w e r - f a s h i o n e d , a n d 

p e r h a p s f o r t h e moment o v e r r a t e d , t h i n g c a l l e d , s e l f -
2 

e x p r e s s i o n . " L e s t i t be t h o u g h t t h a t a l l t h i s was 

w i s h f u l t h i n k i n g o n t h e p a r t o f a d u l t s , t h e r e was t h e 

t r i b u t e f r o m t h e p u p i l h i m s e l f , e x e m p l i f i e d i n a n e x t r a c t 

f r o m a s c h o o l b o y e d i t o r i a l i n t h e E t o n C o l l e g e c h r o n i c l e 

( 1 9 2 1 ) : 
" I f o n l y a c t i n g w e r e a p a r t o f e v e r y b o d y ' s 

e d u c a t i o n .... f o r t h e r e i s n o t h i n g l i k e i t t o 
t a k e one o u t o f o n e s e l f , o r t o c u r e s h y n e s s o r 
s e l f i s h n e s s . " 3 

The v a l u e o f t h e p l a y i n p r o v i d i n g a c h i l d w i t h a n 

e m o t i o n a l o u t l e t a n d i n l e a d i n g h i m t o a n a p p r e c i a t i o n o f 

c h a r a c t e r h a s b e e n d e a l t w i t h f u l l y e l s e w n e r e i n t h e 

t h e s i s , as i n d e e d h a v e many o f t h e o t h e r v a l u e s f o r t h e 

c h i l d as an i n d i v i d u a l . I n d e e d , t h e s c a o o l p l a y was o n l y 

l i n k i n g i n a m a s t e r s e n t i m e n t v a l u e s t o be g a i n e d f r o m 

much o f a c h i l d ' s o r d i n a r y c l a s s r o o m d r a m a , w e r e l i e 

1 
p. b h i p p , op. e x t . , p. l i b . 

2 

H. G r a n v i l l e - J - J a r k e r , o p . c i t . , ; p. 1 2 . 
J Q u o t e d i n T. P.. V a i l H o t t e r , op. c i t . , p r e f a c e . 
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f o r t u n a t e e n o u g h t o be h a v i n g t h i s a c t i v i t y i n h i s o r d i n a r y 

l e s s o n s . A s p e c i a l v i r t u e o f t h e s c h o o l p l a y , h o w e v e r , 

was t h e p o i n t m e n t i o n e d 'by S h i p p i n c o n n e c t i o n w i t h , t e a m -

s p i r i t , h a i ' g a r e t h h i l l i p s w e n t so f a r as t o s u g g e s t t h a t 

t h e s c h o o l s t a g e h a d a g r e a t e r s o c i a l i z i n g e f f e c t t h a n 

t he p i a y i n g - f i e l d : 

" A n o t h e r p r a c t i c a l n e e d s u p p l i e d b y t h e drama 
i s t h e n e e d f o r m e m b e r s h i p o f t h e s m a l l s o c i e t y , 
f o r a d o l e s c e n c e t h i s i s ... s a t i s f i e d t o p e r f e c t i o n 
b y m e m b e r s h i p o f a d r a m a t i c c a s t . A d v o c a t e s o f t h e 
t e a m s p i r i t o a v e , a c c o r d i n g t o my m a t e r i a l , a more 
p o w e r f u l weapon t o t h e i r h a n d t h a n o r g a n i z e d games."'1' 

ho much f o r t h e b y - p r o d u c t s o f t h e s c h o o l p l a y . o f 

c o u r s e , t h e r e was no r e a s o n why t h e s e b y - p r o d u c t s s h o u l d 

n o t c o - e x i s t w i t h t h e " f e r t i l i z i n g o f t h e s p i r i t . " I t 

i s t h e c o m i n g - t o g e t h e r a n d i n t e r a c t i o n c f i n d i v i d u a l , 

g r o u p and t e x t t h a t g i v e s l i f e t o t h e p r i n t e d page a n d a 

l a r g e r l i f e t o t h e a c t o r : 

••Drama .... e n r i c h e s t h e e x p e r i e n c e o f a l l , a n d 
i s i t s e l f e n r i c h e d by t h e p e r s o n a l i t y - , f a l •. who 
p a r t i c i p a t e i n i t . u n a l ! w o n d e r , t h e n , t h a t drama 
b e i n g o f &••> f u n d a m e n t a l a n d c o m p r e h e n s i v e a n a t u r e 
G'houlci e x e r c i s e so p o t e s t an i n f l u e n c e i n t h e f i e l d 
o f e d u c a t i o n . . " 2 

I f t h e b y - p r o d u c t s o f t h e s c h o o l p l a y w e r e e m p h a s i z e d 

d u r i n g t h e p e r i o d u n d e r r e v i e w , t h e r a t h e r more i n t a n ­

g i b l e a s p e c t - a e s t h e t i c a p p e a l - was n o t f o r g o t t e n . 

- . ^ h i i l i p ; . , The E d u c a t i o n o f t h e A m o t i o n s , p. 2 2 3 . 
2 

E x t r a c t f r o m an a r t i c l e i n f n e S c o t t i s h E d u c a t i o n a l J o u r n a l ( h a y 1 3 t h , 1 9 2 ? ) , p. 5 2 0 . 



- 1 9 7 -

Aany w r i t e r s a nd r e p o r t s r e f e r r e d t o t h e h u m a n i z i n g e f f e c t s 

o f b r i n g i n g c h i l d r e n i n t o c o n t a c t w i t h g r e a t v a r i e s o f a r t 

and t o t h e way i n w h i c h v ' h i s c o n t a c t p r e p a r e d c h i l d r e n f o r 

l i f e a n d n o t m e r e l y f o r a l i v e l i h o o d . P e r ha .'S, one c o u l d 

do no b e t t e r t h a n c i t e an. e x t r a c t f r o m a l e t t e r by 

d. d e m a n d Shaw a f t e r ho a a d w i t n e s s e d a p e r f o r m a n c e o f 

• T i i e m a g i c F l u t e 1 a t a n e l e m e n t a r y s c h o o l i n 1 9 2 G : 

" h h a t y o u h a v e p r o v e d i s t h a t c h i l d r e n a r e s u s ­
c e p t i b l e t o t h e f i n e s t a n d g r e a t e s t a r t when i t i s 
a d d r e s s e d t o t h e i r i m a g i n a t i o n , t h e i r s e n s e o f 
b e a t y , k i n d n e s s , a n d r e c t i t u d e , t h e i r c u r i o s i t y 
a n d l o v e o f i n g e n u i t i e s a n d a r t i f i c i a l i t i e s , o f 
d i s g u i s e a n d m y s t e r i e s , a n d o f p r e t e n d i n g . " ! 

I t has b e e n s u g g e s t e d p r e v i o u s l y t h a t t h e s c h o o l 

p l a y c o m p r i s e d t h e s o l e d r a m a t i c a c t i v i t y i n many e s t a b ­

l i s h m e n t s d u r i n g t h e e a r l y d e c a d e s o f t h e c e n t u r y . 

I d e a l l y , o f c o u r s e , t h e s c h o o l p l a y s h o u l d be t h e h i g h l i g h t 

o f a d r a m a t i c c o n t i n u u m b o t h i n s i d e and o u t s i d e t h e c l a s s ­

r o o m a n d s h o u l d be v i t a l i z e d b y o t h e r d r a m a t i c a c t i v i t i e s 

i n a s c h o o l . One s u s p e c t s t h a t i n so many o f t h e s c h o o l 

p l a y s d u r i n g t h e p e r i o d i n q u e s t i o n , d r a m a t i c a l l y - i n e x p e r i e n c e d 

Q u o t e d i n 0. T. S m i t h , op. c i t . , p. 1 4 . Trie l e t t e r i n ­
v i t e s s e v e r a l comments. I t i s v e r y r a r e t o f i n d Shaw 
s n e a k i n g w e l l o f t e a c h e r s . j n f a c t a t t h e end o f t h e 
same l e t t e r , bhaw c o n t r a s t e d t h e e d u c a t i o n b e i n g g i v e n 
a t S m i t h ' s s c h o o l w i t h " t h e m o n s t r o u s f r a u d o f c h i l d 
s c h o o l i n g " w h i c h was t h e g e n e r a l l o t o f c h i l d r e n . The 
p r o d u c e r o f ' The m a g i c Flute'was t h e 0. T. S m i t h whose 
i d e a s o f a d r a m a t i c a l l y - o r i e n t a t e d c u r r i c u l u m w e r e d i s ­
c u s s e d i n t h e p r e v i o u s c h a p t e r . 



- 198 -

c h i l d r e n w e r e p u p p e t s i n t h e h a n d s o f t h e p r o d u c e r . One 

s u s p e c t s a l s o t h a t b e c a u s e d r a m a t i c o p p o r t u n i t i e s came so 

s e l d o m t o so f e w , t h e r e must h a v e b e e n a t e m p t a t i o n f o r 

t h e f e w t o s h o w - o f f t h u s i n v a l i d a t i n g many o f t h e e d u c a ­

t i o n a l c l a i m s made on b e h a l f o f t h e s c h o o l p l a y . I n 

t h i s l i g h t one c a n a p p r e c i a t e t h e comments made by an 

O x f o r d h e a d m i s t r e s s j u s t b e f o r e t h e t u r n o f t h e c e n t u r y : 

" I t may be u r g e d t h a t t h e a t r i c a l s t e a c h 
u n s e l f c o n s c i o u s n e s s , b a t t h i s f o r m o f u n s e l f c o n s c i o u s ­
n e s s i s w o r t h v e r y l i t t l e a n d c o s t s v e r y much; f o r 
s u c c e s s f u l a c t i n g e a t s o u t t h e d e e p e r p a r t o f a 
c h i l d ' s n a t u r e , a s n o t h i n g e l s e d o e s . I am n o t 
s p e a k i n g o f t h e ' e n d l e s s i m i t a t i o n ' o f t h e u n c o n ­
s c i o u s l i t t l e a c t o r , p l a y i n g h i s m i m i c p a r t i n t h e 
n u r s e r y , b u t o f t h e c o n s c i o u s a c t i n g t o a n a u d i e n c e 
l a t e r o n - i t i s t h e a u d i e n c e t h a t d o e s t h e h a r m . 111 

h o w e v e r , t h e p i c t u r e was n o t e n t i r e l y g l o o m y a n d 

v a r i o u s a s s o c i a t i o n s a n d i n d i v i d u a l s w o u l d h a v e a g r e e d 

w i t h D y e r t h a t " i t w o u l d be t r a g i c i f e m p h a s i s o n t h e 

more a m b i t i o u s f o r m o f s c h o o l e n t e r t a i n m e n t w e r e t o 
2 

w e a k e n t h e s p r i n g s o f s i m p l e , s p o n t a n e o u s e n d e a v o u r . " 

I n iJyer's own s c h o o l , as i n s e v e r a l o t h e r s , t h e 

' b i g ' p l a y e x i s t e d among a m i s c e l l a n y o f o t h e r e x t r a ­

c u r r i c u l a r a c t i v i t i e s i n c l u d i n g d r a m a t i c s o c i e t y p l a y -

r e a d i n g s , h o u s e p l a y s and f o r m p l a y s . An a p p e n d i x i n 

D y e r ' s b o o k P r o d u c i n g S c h o o l f l a y s g a ve a d e t a i l e d a c c o u n t 
1 q u o t e d i n P. A. C o g g i n , o p . c i t . , p . 19^4. 
2 

h . P. D y e r , o p . c i t . , p . 1 2 . 
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o f t h e w i d e - r a n g i n g a c t i v i t i e s o f a S u r r e y Grammar S c h o o l 

d r a m a t i c s o c i e t y i n t h e t w e n t i e s . 

To c o n c l u d e t h e p r e s e n t c h a p t e r , b r i e f c o n s i d e r a t i o n 

w i l l be g i v e n t o a n o t h e r a s i o e c t o f e x t r a - c u r r i c u l a r d r a m a­

t i c a c t i v i t y f o r s c h o o l c h i l d r e n . The c h a p t e r on c r e a ­

t i v e d r a m a t i c s i n t h e S u i t e d S t a t e s p o i n t e d o u t t h a t 

c h i l d r e n ' s t h e a t r e s w e r e a s p e c i a l f e a t u r e o f t h e A m e r i c a n 

e d u c a t i o n a l scene."'" I n t h i s c o u n t r y t h e m a i n i m p e t u s 

t o t h e c h i l d r e n ' s t h e a t r e movement came j u s t a f t e r t h e 

e n d o f t h e p e r i o d c o n s i d e r e d i n t h e t h e s i s a l t h o u g h s e v ­

e r a l schemes w e r e i n o p e r a t i o n e a r l i e r . The movement 

ha s owed much t o t h e e n e r g y a n d e n t h u s i a s m o f p a r t i c u l a r 

i n d i v i d u a l s a n d i f t h i s m i g h t be s a i d o f e d u c a t i o n a l 

drama as a w h o l e , c h i l d r e n ' s t h e a t r e h a s o f t e n h a d t o 

f a c e t h e a d d i t i o n a l b u r d e n o f p o o r f i n a n c i a l s u p p o r t . 

C h i l d r e n ' s t h e a t r e h a s t a k e n s e v e r a l f o r m s b o t h as 

r e g a r d s t h e n a t u r e o f t h e p a r t i c i p a n t s a n d t h e p l a c e o f 

p r o d u c t i o n . The more n o t a b l e v e n t u r e s i n t h i s c o u n t r y 

d u r i n g t h e e a r l y y e a r s c o m p r i s e d a d u l t s a c t i n g t o c h i l ­

d r e n b o t h i n t h e s c h o o l s ana i n t h e a t r e s . 

Peferen.ee h a s b e e n made e l s e w h e r e i n t h e t h e s i s t o 

1 And, one m i g h t a d d , o f t h e i i u s s i a n e d u c a t i o n a l s c e n e . 
I n l$>4l t h e r e w e r e 70 c h i l d r e n ' s t h e a t r e s i n R u s s i a 
e x c l u d i n g p u p p e t t h e a t r e s . T h ese t h e a t r e s w e r e s t a t e -
s u p p o r t e d a n d t h e a u t h o r i t i e s r e c o g n i z e d t h e i r p o s s i b i l i ­
t i e s f o r mass e d u c a t i o n a n d p r o p a g a n d a . 

http://Peferen.ee


t h e S h a k e s p e a r i a n p r o d u c t i o n s b y S i r Ben G r e e t 1 s company 

w h i c h p l a y e d t o L o n d o n C o u n t y C o u n c i l s c h o o 1 c h i l d r e n b o t h 

i n s c h o o l s and a t t h e O l d V i c f r o m 1918. T h e s e p r o d u c ­

t i o n s w e r e s u b s i d i z e d b y t h e L.C.C. G r e e t was a l s o 

concerned w i t h t h e E n g l i s h s c h o o l s T h e a t r e , a n o r g a n i z a ­

t i o n f o r m e d i n 193& a n d d o i n g s i m i l a r w o r k t o h i s o r i g i n a l 

company. S e v e r a l l o c a l a u t h o r i t i e s p a i d f o r c h i l d r e n t o 

a t t e n d t h e E n g l i s h S c h o o l s T h e a t r e ' s L e s t ^ n d p e r f o r m a n c e s 

o f S h a k e s p e a r e and t h e c l a s s i c s . A l t h o u g h m o s t o f t h e 

c h i l d r e n w e r e f r o m s c h o o l s i n t h e home C o u n t i e s i t was 

n o t u n k n o w n f o r p a r t i e s t o come f r o m so f a r a f i e l d as 

S o u t h Y.ales. I n ; r i n g t h e w a r t h e company t o o l ; i t s p r o d u c ­

t i o n s t o c h i l d r e n i n e v a c u a t i o n . 

An e a r l y p i o n e e r o f c h i l d r e n ' s t h e a t r e i n E n g l a n d 

was h i s s J o a n L u x t o n . she s t a r t e d h e r e x p e r i m e n t i n 

1926, u s i n g a s;.,all t h e a t r e i n L o n d o n . she was h e l p e d 

by p r o f e s s i o n a l a c t o r s a n d a c t r e s s e s who gave t h e i r s e r ­

v i c e s v o l u n t a r i l y . The pr o d v i c t i o n s f o r c h i l d r e n u s u a l l y 

s t a r t e d a t 5.30 p.m. t h u s a l l o w i n g t h e c a s t t o f u l f i l 

t h e i r n o r m a l p r o f e s s i o n a l c o m m i t m e n t s o f m a t i n e e a n d 

e v e n i n g p e r f o r m a n c e s . M i s s B u x t o n ' s e x p e r i m e n t d i d n o t 

l a s t l o n g , t h e m a i n c o n t r i b u t o r y f a c t o r s b e i n g l a c k o f 

f i n a n c i a l s u p p o r t and t h e t r e m e n d o u s s t r a i n o n t h e c a s t . 

I n t e r e s t i n g l y e n o u g h , a member o f h i s s B u x t o n ' s c a s t , J e a n 
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S t e r l i n g M a c k i n l a y , d i d h e r s e l i ' o r g a n i z e a g r e a t d e a l o f 

t h e a t r e f o r c h i l d r e n b e t w e e n 191^- a n d 1939* Each y e a r , 

o v e r t h e C h r i s t m a s p e r i o d , she r a n a m a t i n e e s - o n l y s e a s o n 

o f p l a y s . 

Of s e v e r a l o t h e r v e n t u r e s , t w o must be s i n g l e d o u t 

b e c a u s e t h e y w e r e e a r l y e x p e r i m e n t s w h i c h managed t o 

e x i s t u n s c a t h e d t h r o u g h t h e y e a r s . B o t h t h e O s i r i s 

[ l a y e r s a n d t h e S c o t t i s h C h i l d r e n ' s T h e a t r e w e r e f o r m e d 

i n 1927. The O s i r i s P l a y e r s d i d n o t l i m i t t h e i r a c t i v i ­

t i e s t o c h i l d r e n ; when t h e y d i d p e r f o r m i n s c h o o l n a i l s , 

t h e y u s u a l l y p r e s e n t e d S h a k e s p e a r e an d t h e c l a s s i c s . 

As t h e O s i r i s P l a y e r s d i d , B e r t h a V a d d e l l ' s company 

t o u r e d w i t h i t s own e q u i p m e n t . A f t e r s e v e r a l l e a n y e a r s 

h e r w o r k was a c c o r d e d o f f i c i a l r e c o g n i t i o n a n d s u p p o r t 

a n d d u r i n g t h e l a t e t h i r t i e s h e r company t o u r e d w i d e l y . 

The S c o t t i s h C h i l d r e n ' s T h e a t r e c a t e r e d f o r t w o age g r o u p s : 

t a e f i v e t o n i n e s a n d t h e n i n e s t o f o u r t e e n s . I t s r e p e r ­

t o i r e was i n t e r e s t i n g i n t h a t p r ogrammes b l e n d e d m u s i c , 

d a n c e a n d drama. I n s t e a d o f p r e s e n t i n g a d u l t p l a y s t o 

y o u n g c h i l d r e n , H i s s U a d d e l l ' s company t r i e d t o a d a p t i t s 

m a t e r i a l t o t h e l e v e l o f i t s a u d i e n c e s . 
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CHAPTER V I I I 

F I V E PIONEERS 

INTRODUCTION 

The t e r r a " p i o n e e r s " i s u s e d w i t h a c e r t a i n amount o f 

t r e p i d a t i o n b e c a u s e i n t h e f i e l d o f e d u c a t i o n a l i n n o v a t i o n s 

one a l w a y s s u s p e c t s " f u l l many a f l o w e r i s b o r n t o b l u s h 

u n s e e n . " i h i own p i o n e e r s w o u l d t h e n be a b e t t e r d e s c r i p t i o n 

o f t h e f i v e p e r s o n s d i s c u s s e d i n t h e f o l l o w i n g c h a p t e r . 1 

T h a t t h e y a r e ana w e r e known r e s u l t s , i n a way, f r o m t h e 
2 

f a c t t h a t r e c o r d s e x i s t e d o f t h e i r w o r k ; t h a t t h e y d e s e r v e d 

O b v i o u s l y , i t i s e a s i e r t o become known i f one has f r e e d o m 
i n w h i c h t o i n n o v a t e . T h r e e o f t h e p i o n e e r s - F i n l a y -
J o h n s o n , G i l p i n a n d S t o n e - w e r e Heads o f t h e i r p a r t i c u l a r 
s c h o o l s ; Cook w o r k e d f o r a l o n g t i m e u n d e r a s y m p a t h e t i c 
a n d p r o g r e s s i v e Head; a n d S l a d e was n o t a t e a c h e r b u t b e ­
f o r e 19^3 a p p r o a c h e d e d u c a t i o n i n a f r e e l a n c e c a p a c i t y . 

C a l d w e l l Cook's The P l a y Way w e n t t h r o u g h e i g h t i m p r e s s i o n s 
b e t w e e n 1918 a n d 1928. B u t i t was n o t o n l y t h r o u g h t h e i r 
w r i t i n g s t h a t t h e e a r l y p i o n e e r s w e r e w e l l k nown. H a r r i e t 
F i n l a y - J o h n s o n was a n a c t i v e member o f t h e New I d e a l s i n 
E d u c a t i o n g r o u p ; M i s s G i l p i n was a s s o c i a t e d w i t h i n t e r ­
n a t i o n a l g a t h e r i n g s o f c h i l d r e n ; a n d b y 1920 C a l d w e l l 
Cook's w o r k was so w e l l k nown t h a t he was a s k e d t o g i v e 
e v i d e n c e t o t h e N e w b o l t C o m m i t t e e w h i c h was c o n s i d e r i n g 
t h e T e a c h i n g o f E n g l i s h i n E n g l a n d . 
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t o be w i d e l y known stems f r o m t h e manner i n w h i c h each p u t 

i n t o p r a c t i c e c e r t a i n s i n c e r e l y - h e l d c o n v i c t i o n s c o n c e r n ­

i n g e d u c a t i o n . I t i s i m p o r t a n t t o emphasize t h a t each 

was concerned w i t h what c o n s t i t u t e d a t r u e e d u c a t i o n f o r 

c h i l d r e n and t h a t , a l t h o u g h drama was an i m p o r t a n t element 

i n t h i s e d u c a t i o n , i t was n o t a u n i q u e e l i x i r . Too o f t e n 

Cook's P l a y way has been t a k e n as (.leaning m e r e l y t h e drama­

t i c method and even S l a d e 1 s C h i l d Drama ought t o be u n d e r ­

s t o o d as c o m p r i s i n g more t h a n what i s o r d i n a r i l y t h o u g h t 

o f as drama. 
Y e t , t h e o b v i o u s r e a s o n why t h e s e f i v e e d u c a t i o n i s t s 

have been chosen f o r d e t a i l e d d i s c u s s i o n i s t h e i r i n d i v i d ­

u a l approach t o d r a m a t i c work w i t h c h i l d r e n - i t i s an 

added bonus t h a t t h e i r work spans t h e p e r i o d i n q u e s t i o n 

and i s n o t r e s t r i c t e d e i t h e r t o one t y p e o f s c h o o l o r one 

age-range. The main emphasis i n t h e i r work i s i n d i c a ­

t i v e o f a g e n e r a l d e v e l o p m e n t a l t r e n d i n t h i n k i n g about 

drama i n e d u c a t i o n t h a t o c c u r r e d d u r i n g t h e f i r s t h a l f o f 

t h e c e n t u r y . H a r r i e t F i n l a y - J o h n s o n saw drama as a 

n a t u r a l and v i v i d method o f p r e s e n t i n g t h e s u b j e c t s o f t h e 

c u r r i c u l u m ; Miss G i l p i n and C a l d w e l l Cook p l a c e d a g r e a t 

d e a l o f emphasis on a e s t h e t i c a p p r e c i a t i o n t h r o u g h drama; 

w h i l e P e t e r Slade and A. R. Stone gave i n c r e a s i n g a t t e n ­

t i o n t o i t s t h e r a p e u t i c q u a l i t i e s . 
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I t must be s a i d , however, t h a t w h i l s t t h e s e p i o n e e r s 

approached drama f r o m a p a r t i c u l a r a n g l e t h e y were n o t 

b l i n d t o t r i e f a c t t h a t d r a m a t i c e d u c a t i o n was many-sided. 

T h i s awareness arose f r o m t h e i r b e l i e f t h a t t h e c h i l d r e n 

t h e y were e d u c a t i n g must d e v e l o p as whole p e r s o n s , 

.-hole development i m p l i e d t h a t t h e c h i l d s h o u l d t a k e an 

a c t i v e r o l e i n h i s e d u c a t i o n ; drama p r o v i d e d a n a t u r a l 

u s e f u l and e n j o y a b l e medium f o r a c t i v i t y . 
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H a r r i e t F i n l a y - J o h n s o n 

The work o f H a r r i e t F i n l a y - J o h n s o n d e s e r v e s t o be 

b e t t e r known t o t h o s e i n t e r e s t e d i n e d u c a t i o n a l drama 

s p e c i f i c a l l y and t o t h o s e i n t e r e s t e d i n p r o g r e s s i v e educa­

t i o n g e n e r a l l y . F o r t u n a t e l y t h e r e i s a v a i l a b l e a 

d e t a i l e d r e c o r d o f h e r e x p e r i e n c e s as h e a d m i s t r e s s o f a 

v i l l a g e e l e m e n t a r y s c h o o l a t b o m p t i n g , Sussex d u r i n g - t h e 

f i r s t decade o f t h e t w e n t i e t h c e n t u r y . D u r i n g t h e s e 

y e a r s she was a b l e t o pur t o t h e t e s t h e r i d e a s c o n c e r n i n g 

t h e n a t u r e o f c h i l d h o o d and t h e methods by w h i c h t h e 

c h i l d ' s e d u c a t i o n m i g h t be b e a t a c h i e v e d . Miss F i n l a y -
Johnson t a u g h t a mixed c l a s s o f a p p r o x i m a t e l y 85 c h i l d r e n 

w i t h ages up t o 14 w h i l s t h e r s i s t e r l o o k e d a f t e r t h e 

f o r t y - o r - s o i n f a n t s . 

I n h e r book d e s c r i b i n g t h i s work Miss F i n l a y - J o l m s o n 

does n o t p r e s e n t us w i t h a comprehensive p h i l o s o p h y o f 

e d u c a t i o n based on d e t a i l e d o b s e r v a t i o n arid p r a c t i c e a s, 

f o r i n s t a n c e , i i r . b l a d e does i n h i s Chi 1 d Drama. 

C e r t a i n l y she shared w i t h him a d i s t a s t e o f much t h a t was 

done i n t h e name o f e d u c a t i o n , had l i k e him t h e needs o f 

t i i e c h i l d a t h e a r t b u t l a c k e d t h e d e t a i l e d , t h e o r e t i c a l 

u n d e r p i n n i n g t h a t he g i v e s h i s p r a c t i c a l work. I n d e e d , 

Miss F i n l a y - J o h n s o n m a i n t a i n e d t h a t i t was h e r i n t e n t i o n 

t o w r i t e a p r a c t i c a l a c c o u n t o f t h e way she t a u g h t h e r 
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s c h o o l c h i l d r e n by t h e D r a m a t i c Method. The account i s 

an i n t e r e s t i n g b l e n d o f the g u s h i n g l y - q u a i n t and t h e 

r e f r e s h i n g l y - s t r a i g h t f o r w a r d . 

Ivhen Miss P i n l a y - J o h n s o n was a p p o i n t e d t o Sompting 

t o w a r d s t h e end o f t h e n i n e t e e n t h c e n t u r y , she was 

a p p a l l e d by t h e l a c k o f i n i t i a t i v e and o r i g i n a l i t y on t h e 

p a r t o f t h e c h i l d r e n - a d i r e c t r e s u l t o f t h e p r e v a i l i n g 

atmosphere o f t h e s c h o o l - and was d e t e r m i n e d t o remedy 

t h e s i t u a t i o n by some d r a s t i c s t e p . Her f i r s t move 

towards e n c o u r a g i n g t h e c h i l d ' s e x p r e s s i o n r a t h e r t h a n 

s u p p r e s s i o n o f h i m s e l f was one approved by Rousseau i n 

E r a i l e : t h e f i r s t - h a n d s t u d y o f N a t u r e . Because N a t u r e 

was t h e i n s p i r a t i o n o f poet and a r t i s t a l i k e , i t became 

t h e l i n k between and s u b j e c t m a t t e r f o r many a s p e c t s o f 

t h e Somptirig c u r r i c u l u m . Miss P i n l a y - J o h n s o n i n i t i a t e d 

a f o i i r - s t a g e p r o c e d u r e i n h e r p u p i l s ' approach t o N a t u r e . 

F i r s t l y t h e y were t r a i n e d t o see t h e w o r l d o f N a t u r e a r o u n d 

them, t h e n u r g e d t o speak o f what t h e y saw. A f t e r w a r d s 

t h e y were shown how t o f i n d t h e i r i m p r e s s i o n s c o n f i r m e d 

aiid c r y s t a l l i z e d by r e f e r e n c e t o l i t e r a t u r e and l a s t l y 

t h e y were encouraged t o suggest r e a s o n s and causes i n f r e e 

d i s c u s s i o n . 

The emergence o f t h e d r a m a t i c method came about i n 

r a t h e r an u n u s u a l way. h i s t o r y was one s u b j e c t w h i c h 
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cOT.ild n o t be l i n k e d w i t h n a t u r e s t u d y i n m e a n i n g f u l 

terms and t h e p l a y was seen as t h e i d e a l approach t o 

h i s t o r y because, i f h a n d l e d p r o p e r l y , i t w o u l d i n s p i r e 

t h e same k i n d o f immediacy and s e l f - r e l i a n c e t h a t d i r e c t 

o b s e r v a t i o n o f N a t u r e d i d . 

I t was e s s e n t i a l t h a t t h e p l a y was o f t h e c h i l d ' s 

making and i n d e f e n d i n g t h e r e s u l t a g a i n s t t h e i m p o s i t i o n 

o f a d u l t c r i t i c a l s t a n d a r d s , Miss F i n l a y - J o h n s o n came 

c l o s e t o P e t e r b l a d e ' s concept o f I n - f l o w and Out-flow:"*" 

"However crude t h e a c t i o n o r d i a l o g u e f r o m t h e 
a d u l t ' s p o i n t o f v i e w , i t w o u l d f i t l y e x p r e s s t h e 
stage o f development a r r i v e d a t by t h e c h i l d ' s mind 
and w o t T l d , t h e r e f o r e , b e v a l u a b l e t o him as a v e h i c l e 
o f e x p r e s s i o n and a s s i m i l a t i o n r a t h e r t h a n a f i n i s h e d 
p r o d u c t p l e a s i n g t o t h e more c u l t i v a t e d mind o f an 
a d t i l t , and, p e r h a p s , b o r i n g t o a c h i l d . "2 

I n d e e d , t o h i s s F i n l a y - J o h n s o n , t h e c h i l d was a l w a y s 

more i m p o r t a n t t h a n t h e method, f o r 

" I t was my endeavour t o t r e a t w i t h c h i l d r e n 
r a t h e r t h a n w i t h methods and t h e o r i e s . " 3 

and any method had t o go beyond t h e mere i m p o s i t i o n o f 

u t i l i t a r i a n f a c t s by an a u t h o r i t a r i a n t e a c h e r . 

I t i s l o g i c a l , c o n s i d e r i n g t h e emphasis p l a c e d by 

Miss F i n l a y - J o h n s o n on d i r e c t o b s e r v a t i o n o f t h e n a t u r a l 

"*" P. Slade, C h i l d Drama, p. 5̂ - • 
2 

h. / i n l a y - J o h n s o n , The D r a m a t i c Method o f T e a c h i n g , p. 1 9 . 
3 

I b i d . , p. 15• 

http://OT.il
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w o r l d , t h a t she s h o u l d see t h e c h i l d ' s development i n 
terms o f n a t u r a l g r o w t h and drama as a n a t u r a l a i d t o 
t h i s g r o w t h . h. P. Dearden, i n t a l k i n g o f t h e vagueness 
o f t r i e g r o w t h c o n c e p t , suggests " i t f u n c t i o n s as a sym­
b o l i c image, p r e g n a n t w i t h meaning and r i c h i n e m o t i o n a l 

1 

a p p e a l . " Miss F i n l a y - J o h n s o n a p t l y i l l t i s t r a t e d t h i s 

p o i n t : 
"Am I q u i t e wrong when I say t h a t c h i l d h o o d 

s h o u l d be a t i m e f o r m e r e l y a b s o r b i n g b i g s t o r e s o f 
s u n s h i n e f o r p o s s i b l e f u t u r e d a r k t i m e s ? And what 
do I mean by sunshine b u t j u s t t h e t h i n g s f o r w h i c h 
N a t u r e i m p l a n t e d ( i n t h e b e s t and h i g h e s t p a r t o f u s ) 
an i n n a t e d e s i r e - t h e j o y i n k n o w i n g t h e b e a u t i e s o f 
the l i v i n g w o r l d around us and i n p r o b i n g i t s mys­
t e r i e s ; t h e d e l i g h t s o f f i n d i n g s y m p a t h e t i c t h o u g h t s 
i n t h e b e s t o f our L i t e r a t u r e ; t h e g r a d u a l a p p r e c i a ­
t i o n o f t h e b e a u t i f u l i n A r t ; t h e d e s i r e w h i c h 
a l l t h e s e b r i n g t o b u r n i n g y o u t h t o be up and 
• d o i n g l i k e w i s e ; ' t h e awaken i n g o f t h e young-
e n t h u s i a s m , even o f m e r e l y evanescent y o u t h f u l 
d r e a r s i n s t e a d c f t h e s o u l - d e a d e n i n g monotony and 
l i m i t a t i o n o f t e c h n i c a l i n s t r u c t i o n . " 2 
M e n t i o n lias a l r e a d y been made o f Miss F i n l a y - J o h n s o n 1 

a n x i e t y l e s s t h e c h i l d be s u b s e r v i e n t t o t h e method and 

by f o l l o w i n g a n o t h e r t e n e t o f t h e c h i l d - c e n t r e d t h e o r i s t s 

an a p p e a l t o t h e c h i l d ' s n a t u r a l i n t e r e s t s - she was a b l e 

t o a l l a y any d o u b t s i n u s i n g d r a m a t i z a t i o n , f o r "we were 

u s i n g f o r e d u c a t i o n a l purposes one o f t h e s t r o n g e s t 

.:. F. hear den, The P h i l o s o p h y o f P r i m a r y E d u c a t i o n , p. 2 
2 

PL. F i n l a y - J o h n s o n , op. c i t . , p. 27 • 
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i n s t i n c t s o f c h i l d h o o d - I m i g h t a l m o s t say o f human 
1 n a t u r e . were h a r n e s s i n g a n o t h e r 'Niagara F a l l s ! " 

M iss F i n l a y - J o h n s o n ' s f a i t h i n t h e s t r e n g t h o f t h e 

d r a m a t i c i n s t i n c t and c o r r e s p o n d i n g b e l i e f i n i t s educa­

t i o n a l v a l u e f o r t h e i n d i v i d u a l p e r s o n a l i t y were v i t a l l y 

i m p o r t a n t a s p e c t s o f h e r work and showed h e r t o be aware 

o f t h e d i s t i n c t i o n between t h e a t r e and drarna.^ 

For i n s t a n c e , i n t h e f i r s t Sompting p l a y s , h i s t o r i c a l 

p l a y s based on t h e h i s t o r i c a l n o v e l , she was i n s i s t e n t 

t h a t t h e c h i l d i d e n t i f y w i t h r e a l p e o p l e : 

" I d e s i r e d t h a t t h e c h i l d r e n s h o u l d a c t r e a l 
c h a r a c t e r s , and n o t a t f i r s t , m y t h i c a l o r f P i r y 
c r e a t i o n s . T h i s d i d away w i t h t h e i d e a o f a c t i n g 
f o r d i s p l a y i n t h e u s u a l s c h o o l e n t e r t a i n m e n t way, 
w h i c h would c o n s i d e r a b l y d e t r a c t f r o m t h e educa­
t i o n a l v a l u e , i n t h a t i t w o u l d f o s t e r s e l f -
c o n s c i o u s n e s s o r n e r v o u s n e s s . " 3 

U n f o r t u n a t e l y she d i d n o t go i n t o g r e a t e r d e t a i l a t 

t h i s p o i n t n o r do we hear whether t h e younger c h i l d r e n 

t a u g h t by h e r s i s t e r were r e c e i v i n g an e d u c a t i o n t h r o u g h 

drama. T h i s i s a p i t y because one m i g h t w e l l comment 

t h a t u n t i j . t h e c h i l d has had an o p p o r t u n i t y t o e x p l o r e 

I I . F i n l a y - J o h n s o n , op. c i t . , ; p. 102. 

See L. way, Development t h r o u g h Drama, p. 2. "The m a j o r 
d i f f e r e n c e between t h e two a c t i v i t i e s can be s t a t e d as 
f o l l o w s : ' t h e a t r e ' i s l a r g e l y concerned w i t h communica­
t i o n s between a c t o r s and an a u d i e n c e ; 'drama* i s l a r g e l y 
concerned w i t h e x p e r i e n c e by t h e p a r t i c i p a n t s , i r r e s ­
p e c t i v e o f any f u n c t i o n o f communication t o an a u d i e n c e . " 

11. F i n l a y - J o h n s o n , op. c i t . , p. 25-
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h i s own p e r s o n a l i t y i n drama and has been a b l e i n t h e 

e a r l y s t a g e s t o r e v e a l h i s i m a g i n a t i v e l i f e t h r o u g h f a n ­

t a s y i t i s a s k i n g a g r e a t d e a l t o expect him, as p a r t o f 

a f i r s t d r a m a t i c v e n t u r e , t o e x p l o r e t h e p e r s o n a l i t i e s 

o f o t h e r p e o p l e . 

However i t i s easy t o be w i s e i n r e t r o s p e c t and any 

such c r i t i c i s m s a r e r e a l l y a t r i b u t e t o t h e p r o g r e s s i v e 

n a t u r e o f M i s s F i n l a y - J o h n s o n 1 s work. She wanted t h e 

r i g h t a t t i t u d e s t o be engendered i n h e r p u p i l s . L i k e 

P e t e r Slade, she was c o n s c i o u s o f t h e q u a l i t i e s o f s i n c e r ­

i t y and a b s o r p t i o n and she shared h i s concept o f 

H appiness-Development: 1 

"And, one o t h e r p l e a f o r t h e d r a m a t i c method 
o f t e a c h i n g i n s c h o o l : i t makes f o r g r e a t e r h a p p i ­
ness o f b o t h s c h o l a r s and t e a c h e r s .... hardened 
and deadened i n d e e d must be t h e t e a c h e r who c o u l d 
r e s i s t t h e h a p p i n e s s r a d i a t e d by c h i l d r e n a n x i o u s t o 
p l a y w e l l . 

A l t h o u g h much o f Miss F i n l a y - J o h n s o n ' s c l a s s r o o m 

drama seems t o have been t h e a t r i c a l l y o r i e n t a t e d i n t h e 

sense o f u s i n g a s t a g e a r e a , t h e r e must have been a 

w o n d e r f u l s p i l l i n g - o v e r , as Mr. k l a d e c a l l s i t , when t h e 

p l a y s were done o u t s i d e - p a r t i c u l a r l y i n t h e impromptu 

h i s t o r y p l a y s done on t h e s i d e o f t h e downs. Even i n t h e 

I . S l a d e , op. c i t . , p. 1 3 . "Happiness-Developmeat - a 
s t a g e i n c r e a t i v e e x p r e s s i o n aimed a t by t h e t e a c h e r . 
F i r s t s i g n s o f j o y dependent on o u t - f l o w . " 

2 
h. F i n l a y - J o h n s o n , op. c i t . , p. 28. 
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c l a s s r o o m , however, Miss F i n l a y - J o h n s o n saw no r e a s o n 

f o r an audience i n t h e a c c e p t e d sense: t h o s e c h i l d r e n 

w i t h o u t s p e c i f i c p a r t s a c t e d as a c h o r u s : 

" T h i s a l l d i d away w i t h t h e i d e a o f ' a u d i e n c e 1 

and c o n s e q u e n t l y w i t h ' a c t i n g ' f o r d i s p l a y , s e l f -
c o n s c i o u s n e s s , n e r v e s and p o s s i b l e j e a l o u s y and 
h e a r t - b u r n i n g s o f w h i c h , o f c o u r s e , we d e s i r e d t o 
s t e e r c l e a r . " 1 

•lie o n l y t o o c l e a r l y r e c a l l e d t h e p a i n o f ' a r t i f i c i a l ' 

a c t i n g and subsequent l a c k o f correspondence between 

g e s t u r e and e m o t i o n : 

"One remembers t h e ' a c t i o n s ' t a u g h t i n l e s s o n s 
se t a p a r t f o r ' r e c i t a t i o n ' and ' a c t i o n songs.' 
Bow l i t t l e t h e y e x p r e s s e d what t h e c h i l d i t s e l f f e l t . " 

As s t a t e d p r e v i o u s l y , t h e f i r s t p l a y s a t Sompting were 

l i n k e d w i t h t h e t e a c h i n g o f h i s t o r y and were ad a p t e d f r o m 

h i s t o r i c a l n o v e l s . N e v e r t h e l e s s , Miss F i n l a y - J o h n s o n 

s t r e s s e d t h e b e n e f i c i a l e f f e c t s t h i s drama was h a v i n g on 

t h e p e r s o n a l development o f h e r p u p i l s q u i t e a p a r t f r o m 

t h e way i t made h i s t o r y more v i v i d : 

"Each subsequent performance showed a m a r v e l ­
l o u s improvement i n knowledge and i n t e l l i g e n c e o f 
t h e r i g h t k i n d . The S c h o l a r s t h e m s e l v e s even 
w h i l e i n v e n t i n g p r o b a b l e c o n v e r s a t i o n s n o t r e c o r d e d 
v e r b a t i m i n t h e book, e i t h e r c o n s c i o u s l y o r uncon­
s c i o u s l y k e p t up t h e s t y l e and ' p e r i o d ' i n t h e i r own 
d i c t i o n . They showed t h e g r e a t e s t r e s o u r c e f u l n e s s 

H. F i n l a y - J o h n s o n , op. c i t . , pp. 5^--55« 
2 

I b i d . , p. 1 0 1 . 



i n g e t t i n g o v e r d i f f i c u l t i e s . " 

More and more Miss F i n l a y - J o h n s o n saw r e s o u r c e f u l ­

n e s s , s e l f - r e l i a n c e and i n d i v i d u a l h a b i t s o f r e s e a r c h 

b e i n g d e v e l o p e d as a r e s u l t o f t h e s e b a s i c a t t e m p t s a t 

i m p r o v i s e d p l a y - m a k i n g . A c c o r d i n g l y she r e a l i s e d t h a t 

t h e b a l a n c e o f t e a c h e r - p u p i l x a a r t i c i p a t i o n i n a l e s s o n 

needed a d j u s t m e n t : 

" I b e g i n t o see how i t m i g h t be p o s s i b l e t o 
t h r o w more o f t h e a c t u a l l e s s o n s , i n c l u d i n g t h e i r 
p r e p a r a t i o n and arr a n g e m e n t , on t o t h e s c h o l a r s 
t h e m s e l v e s .... f o r t h e b e s t n o t e s , p r e p a r e d by t h e 
t e a c h e r w i t h l a b o r i o u s c a r e o v e r n i g h t presuppose an 
a t t i t u d e o f mind w h i c h may, i n t h e m o r n i n g , be m i s ­
s i n g f r o m t h e c l a s s , as a whole o r f r o m i n d i v i d u a l 
c h i l d r e n . " 2 ( 

She r e c o g n i z e d a l s o t h e f a c i l i t y t h a t c h i l d r e n have f o r 

t e a c h i n g o t h e r c h i l d r e n and l e a r n i n g f r o m them, a f a c i l ­

i t y t h a t c o u l d have d i s r u p t i v e e f f e c t s i f i t were n o t 

c h a n n e l l e d i n t h e r i g h t d i r e c t i o n . 

H. F i n l a y - J o h n s o n , op. c i t . , p. 38. Appendix two m i g h t 
suggest t h a t t h e a t t e m p t t o r e p r o d u c e t h e s t y l e and 
d i c t i o n o f a g i v e n p e r i o d o f t e n l e d t o what t h o D e p a r t ­
ment o f E d u c a t i o n and Science Survey 2 ( 1 9 6 7 ) c a l l s t h e 
" v e r b a l c l i c h e . " Yet i n making t h i s s o r t o f c r i t i c i s m 
one m i g h t be accused o f p a y i n g t o o much a t t e n t i o n t o t h e 
t h i n g done r a t h e r t h a n t h e d o i n g o f t h e t h i n g . Obvious­
l y compensatory g a i n s a r o s e f r o m t h e e x e r c i s e . 

I b i d . , p. 43. Compare one o f t h e c o n c l u s i o n s reached 
by t h e Department o f E d u c a t i o n and Science Survey 2 
( 1 9 6 7 ) , p. 1 0 7 . "Drama i n many s c h o o l s f a i l s i n 
development t h r o u g h e x c e s s i v e d o m i n a t i o n by t h e t e a c h e r . 
No r e a l e x p l o r a t i o n o f any a r e a o f human e x p e r i e n c e can 
be a c h i e v e d by c h i l d r e n o r young pe o p l e when t h e a r e a t o 
be e x p l o r e d , arid i n many cases t h e manner i n w h i c h i t i s 
t o be e x p l o r e d , have been a r b i t r a r i l y imposed." 
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Costumes and p r o p e r t i e s were used e x t e n s i v e l y i n t h e 

Sompting h i s t o r y p l a y s and were f o r t h e most p a r t made by 

t h e p u p i l s ; costume d e s i g n v a r i e d between t h e c r u d e l y 

s y m b o l i c and t h e r e a l i s t i c a l l y d e t a i l e d . Miss F i n l a y -

Johnson spoke o f t h e v a l u e o f t h i s r e l a t e d a r t and h a n d i ­

c r a f t work and c o n t r a s t e d i t w i t h t h e s e t , f o r m a l l e s s o n 

o f many e l e m e n t a r y s c h o o l s : 

" I f a n c y t h i s b r o u g h t f o r t h t h e i r i n g e n u i t y 
more and had a b e t t e r e d u c a t i o n a l v a l u e , t h a n s e t 
f o r m a l l e s s o n s on h a n d i c r a f t s - t h a t i s , f o r 
E l e m e n t a r y School c h i l d r e n . I t s e t them e x p e r i ­
m e n t i n g a t any r a t e and by i t t h e y f o u n d out t h e i r 
own weakness o f method and t e c h n i c a l i g n o r a n c e s . 
I t seems, i n d e e d as i f d r a m a t i z i n g l e s s o n s t o u c h e d 
human i n t e r e s t w h i c h w o u l d e x p r e s s i t s e l f i n e v e r y 
p o s s i b l e f o r m o f art."-*-

A subsequent d r a m a t i c approach t o h i s t o x - y a d o p t e d by 

t h e b o m p t i n g School was what Miss F i n l a y - J o h n s o n c a l l e d 

t h e ' o r i g i n a l ' p l a y . Even more r e l i a n c e was p l a c e d on 

t h e r e s o u r c e f u l n e s s and i n g e n u i t y o f t h e p u p i l s i n t h i s 

a p proach. I n s t e a d o f r e l y i n g on h i s t o r i c a l n o v e l s f o r 

much o f t h e i r d i a l o g u e , t h e y had t o c o n s t r u c t t h i s them­

s e l v e s f r o m t h e b a r e bones o f h i s t o r i c a l f a c t c u l l e d f r o m 

K. F i n l a y - J o h n s o n , op. c i t . , p. 120. Compare t h e 
v i e w s e x p r e s s e d by S i r H e r b e r t Read and q u o t e d i n 
P. S l a d e , C h i l d Drama, p. 122. "Drama i s a b s o l u t e l y 
e s s e n t i a l i n a l l s t a g e s o f e d u c a t i o n . I n d e e d I r e g a r d 
i t as t h a t f o r m o f a c t i v i t y w h i c h b e s t c o - o r d i n a t e s a l l 
o t h e r forms o f e d u c a t i o n t h r o u g h a r t . S i n c e , i n usy 
v i e w , e d u c a t i o n t h r o u g h a r t s h o u l d be t h e b a s i c method 
i n a l l e d u c a t i o n w h a t s o e v e r , i t w i l l be seen t h a t t o o 
h i g h a v a l u e cannot be p l a c e d upon C h i l d Drama." 
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v a r i o u s s o u r c e s ; a g a i n Miss F i n l a y - J o h n s o n was v e r y con­

s c i o u s o f t h e w i d e r e d u c a t i o n a l i m p l i c a t i o n s o f such an 

approach: 

" I t may n o t be t h e f a c t s t h e mselves w h i c h a r e 
so v a l u a b l e . I t i s t h e h a b i t o f mind formed w h i l e 
l e a r n i n g them w h i c h makes t h e i r w o r t h . 

The p r o c e d u r e whereby t h e c h i l d r e n r e s e a r c h e d i n d i v i d ­

u a l l y - u s i n g l i b r a r y books w i s e l y r a t h e r t h a n s l a v i s h l y -

and t h e n d i s c u s s e d t h e i r f i n d i n g s among t h e group i s one 

used w i d e l y t o d a y . I n d e e d Miss F i n l a y - J o h n s o n * s abhor­

r e n c e o f t h e " s t a n d and d e l i v e r " method o f t e a c h i n g t o 

w h i c h t h i s p r o c e d u r e was an a n t i d o t e appears v e r y modern. 

A l s o , l i k e some p r o g r e s s i v e t e a c h e r s o f t o d a y , she m i g h t 

have s l i g h t l y u n d e r e s t i m a t e d t h e r o l e o f t h e t e a c h e r i n 

t h e c o n c e p t u a l development o f t h e c h i l d when she a d v o c a t e d 

t h a t "we s h o u l d c o n f r o n t him w i t h what he may be e x p e c t e d 

t o be a b l e t o a s s i m i l a t e and t h r o w t h e whole r e s p o n s i b i l i t y 

o f a s s i m i l a t i o n on t o h i m s e l f - i n o t h e r words, i t i s use-
2 

l e s s t o eat h i s f o o d f o r him, he must e a t i t f o r h i m s e l f . " 
T h i s a p p r o ach comes c l o s e t o what S i r K a r l Popper has a p t l y 

c a l l e d t h e bu c k e t t h e o r y o f mind. 
A c o n t r o v e r s i a l i s s u e i n co n t e m p o r a r y d i s c u s s i o n s o f 

I I . F i n l a y - J o h n s o n , op. c i t . p. 97* 
2 

I b i d . , p. 97. 



e d u c a t i o n a l drar.a. i s t h e d i c h o t o m y between i m p r o v i s e d 

drama a.id s t u d y o f t h e w r i t t e n p l a y . 1 ho such d i f f i c u l ­

t i e s p r e s e n t e d t h e m s e l v e s a t Sompting and i t was a c c e p t e d 

as p a r t o f a n a t u r a l p r o c e s s t h a t t h e p u p i l s s h o u l d , 

a f t e r t o y i n g w i t h t n e i r own a p p r e n t i c e e f f o r t s a t drama, 

a r r i v e a t a master o f t h e d r a m a t i c c r a f t : Shakespeare. 

I n i t i a l l y t n e y t o o k t h o s e p l a y s o f Shakespeare w h i c h gave 

t h e atmosphere o f a p a r t i c u l a r p e r i o d . Henry V was ab­

r i d g e d and adapted; an i m p r o v i s i n g crowd was i n t r o d u c e d 

i n c e r t a i n scenes arid t h e y " j u s t expressed t h e m s e l v e s as 

t h e y f e l t a t t h e moment" f o r "no t r u e e d u c a t i o n a l e x p e r t 

w i l l need t o be t o l d t h a t t h i s ' s e l f e x p r e s s i o n ' i s t h e 

v e r y t h i n g we need most t o aim a t i n o r d e r t o e x e r c i s e and 
2 

t r a i n t h e c h i l d r e n ' s f a c u l t i e s and g e t t h e b e s t r e s u l t s . " 

E a t t l e s were f o u g h t and wars waged and i n o r d e r t o a v o i d 

any e n s u i n g chaos a b e l l w o u l d be r u n g whereupon e v e r y ­

body had t o f r e e z e i n t o a t a b l e a u . 

L a t e r t h e p u p i l s o f Soiapting e x p l o r e d Shakespeare's 

comic w o r l d and c r e a t e d Arden i n Sussex. Miss F i n l a y -

Johnson spoke f e r v e n t l y o f t h e q u a l i t i e s imbued i n h e r 

s c h o l a r s by t h e i r s t u d y o f Shakespeare and saw him as 

See D.E.,-. E d u c a t i o n Survey 2, p. 46. "There i s a g r a v e 
danger t h a t r e c e n t emphasis on i m p r o v i s e d drama w i l l 
d e t r a c t f r o m t h e i m p o r t a n c e o f s t u d y i n g p l a y s . " 

2 
h. F i n l a y - J o h n s o n op. c i t . , 1 0 9 - 1 1 0 . 
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r e p r e s e n t i n g t h e a p o t h e o s i s o f d r a m a t i c b e n e f i c e n c e : 

"l/hat a s c l e n d i d h a r v e s t o f l a s t i n g r e s u l t s i n 
t h e w i d e r o u t l o o k , t h e c l o s e r s t u d y o f h u m a n i t y , t h e 
e n r i c h e d and s t r e n g t h e n e d memory, t h e g r e a t e r know­
l e d g e o f t h e b e a u t i e s o f our l a n g u a g e . " 1 

That drama was t o be seen as an e d u c a t i o n f o r l i f e , 

and t h e l e i s u r e o f l i f e , i s s p l e n d i d l y e x e m p l i f i e d i n 

h e r comment on Rebecca who l e f t s c h o o l a f t e r a d r a m a t i c 

e d u c a t i o n f o r s e r v i c e i n a clergyman's house - "how 

f i t t e d she was!" - and i n h e r s t r i c t u r e s on t h e w o r k i n g -

man *s day o u t : 

"The w o r k i n g man o f England need n o t n e c e s s a r i l y -
because he i s a working-man - blow h i d e o u s n o i s e s and 
rowdy songs on a c o r n e t and g e n e r a l l y make an e x h i b i ­
t i o n o f h i m s e l f w h i l e on h i s a n n u a l ' o u t i n g . ' " ^ 

I t seemed t h a t t h e r e was s e l f - e x p r e s s i o n and s e l f -

e x p r e s s i o n ! 

P r i o r t o d i s c u s s i n g H i s s F i n l a y - J o h n s o n ' s v i e w s on 

drama as a method o f t e a c h i n g i n t h e n a r r o w e r sense, i t 

i s i n t e r e s t i n g t o t o u c h upon t h r e e o t h e r a s p e c t s o f drama 

i n r e l a t i o n t o t h e d e v e l o p i n g p e r s o n a l i t y o f t h e b o m p t i n g 

p u p i l s . 

The f i r s t two stem f r o m t h e f r e q u e n t d r a m a t i z a t i o n 

o f p o e t r y and f i c t i o n , o t h e r t h a n h i s t o r i c a l n o v e l s , t h a t 

t h e p u p i l s engaged i n . H i s s F i n l a y - J o h n s o n r e a l i s e d how 

v a l u a b l e a medium drama was i n t h a t i t a l l o w e d a c h i l d 

I I . F i n i a y - J o h n s o n , op. c i t . , p. l 4 l . 
2 

I b i d . , pp. 1 1 2 - 1 1 3 . 
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t o f i n d h i m s e l f and t o d i s c o v e r h i s own powers. A t t h e 
same t i m e , she saw drama as a p o w e r f u l agent i n t h e t r a i n ­
i n g o f t h e e m o t i o n s : 

"So, t o o , good l i t e r a t u r e can s t i r human emo­
t i o n s and g u i d e and s c h o o l huraan p a s s i o n s - can 
p r e v e n t us f r o m excess o f i n t r o s p e c t i o n , f r o m 
d w e l l i n g on s e l f . " ^ -

The s o c i a l i s i n g v a l u e s o f drama a r e an i m p o r t a n t 

f a c t o r i n much o f t o d a y ' s c l a s s r o o m drama. Almost seven­

t y y e a r s ago an e l e m e n t a r y f o r m o f r o l e - p l a y t r a i n i n g was 

g o i n g on a t Sornpting u s i n g t h e mock i n t e r v i e w . Miss 

Finlay--Johnson was w e l l aware t h a t one l i f e c omprises a 

s e r i e s o f r o l e s : 

"what i s our own ev e r y - d a y demeanour b u t t h e 
p a r t w h i c h we p l a y o u r s e l v e s , o r t h e r e v e r s e , 
a c c o r d i n g as our humour d i c t a t e s . " 2 

I f undue emphasis has been p l a c e d on drama as i t 

a f f e c t e d h i s t o r y and l i t e r a t u r e a t Sompting, i t i s because 

i n t h e s e areas much o f what Miss F i n l a y - J o h n s o n was d o i n g 

has p a r t i c u l a r r e l e v a n c e t o d a y . 

Yet drama permeated t h e whole o f t h e c u r r i c u l u m a t 

t h i s Sussex School. I n f a c t permeated h a r d l y seems a 

s t r o n g enough word f o r t h e way i n w h i c h d r a m a t i c method 

was yoked t o t h e s u b j e c t c a r t . A t i t s w o r s t i t r e a c h e d 

h e i g h t s o f p r e c i o s i t y as e x e m p l i f i e d i n t h e d r a m a t i c 

n a t u r e - s t u d y l e s s o n q u o t e d i n a p p e n d i x t h r e e ; a t i t s most 

~ M. F i n l a y - J o h n s o n , op. c i t . , p. 170 . 
2 I b i d . , p. 149. 
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e f f e c t i v e i t added a v i v i d d i m e n s i o n t o t h e Geography l e s s o n 

"The b e s t r e s u l t i n ray o p i n i o n , o f t h i s method 
o f s t u d y i n g geography was t h e way i n w h i c h t h e 
s c h o l a r s - l e f t t o th e m s e l v e s - c o n n e c t e d geography 
and h i s t o r y - p l a c e s w i t h r e a l persons and r e a l deeds." 

I n t h e a r i t h m e t i c l e s s o n t h e b u s i n e s s o f a d d i n g and 

s u b t r a c t i o n was made t o seem r e l e v a n t i n t h e dra. a t i c 

m i l i e u o f p l a y i n g a t shops. T h i s , o f c o u r s e , was n o t a 

p a r t i c u l a r l y n o v e l approach: P l a t o had a d v o c a t e d i t i n 
2 

t h e ' R e p u b l i c ' however, t n e r e was something n o v e l i n 

t h e p r o - P i a g e t e x p e r i m e n t s on t h e c o n s e r v a t i o n o f m a t t e r 

b u t perhaps t h e s e were more p r a c t i c a l than, d r a m a t i c : 
"\ie a l l know how, as c h i l d r e n , we were d e l i g h t e d 

i n p l a y i n g w i t h dough o r p u t t y . A c t i n g on t h i s 
knowledge, I always t a u g h t t h e e a r l i e s t l e s s o n s w i t h 
t h e a i d o f some f l o u r and w a t e r dough. w i t h t h i s 
c h i l d r e n can p l a y a t making l i t t l e l o a v e s . I t i s 
no t d i f f i c u l t f o r a c h i l d t o master t h e f a c t ' t h a t 
t e n u n i t s e q u a l one t e n ' when he has made t h e l i t t l e 
dough l o a v e s o u t o f a p i e c e o f dough t h e same s i z e 
as one b i g l o a f . He soon l e a r n s a d d i t i o n and sub­
t r a c t i o n on sums i f he c o l l e c t s ' l i t t l e l o a v e s ' and 
makes one b i g l o a f o u t o f e v e r y t e n s m a l l ones, f o r 
lie sees t h e answer i n t h e c o n c r e t e b e f o r e him. "3 
Any assessment o f H a r r i e t P i n l a y - J o h n s o n ' s work must 

r e c o g n i z e t h e s t r e n g t h o f her a l l e g i a n c e t o drama. Harry 

t e a c h e r s h a v e t a u g h t d r a m a t i c s b u t few have t a u g h t so drama­

t i c a l l y as she d i d . What t h e r e i s o f t h e o r i s i n g may 

appear tenuous and i n c o n s i s t e n t and h e r l o v e o f t h e c h i l d 

K. F i n l a y - J o h n s o n , op. c i t . , p. 223* 

P l a t o , The R e p u b l i c , p. "}06. 

I I . F i n l a y - J o h n s o n , op. c i t . , p. 227-



may r i o t always mark an adherence t o a r i g i d , h i e r a r c h i c a l 

v i e w o f s o c i e t y . Yet t h e r e can be no doubt o f h e r commit­

ment and e n t h u s i a s m o r i n d e e d o f t h e p r o g r e s s i v e n a t u r e o f 

h e r methods. I t i s d i f f i c u l t t o speak i n e x a c t terms o f 

h e r i n f l u e n c e b u t t h e f a c t t h a t two H.M.I.•s - Messrs. 

Burrows and holmes - were i n sympathy w i t h t h e s o r t o f 

e d u c a t i o n going- on a t Sompting m i g h t suggest t h a t t h e 

g o s p e l would have spread t o o t h e r p a r t s o f t h e c o u n t y , 

holmes was, o f c o u r s e , an e d u c a t i o n a l i s t o f n a t i o n a l 

r e p u t e and t h i s i n d i c a t e s a w i d e r d i s s e m i n a t i o n o f t h e 

i d e a s and p r a c t i c e s o f t h e d r a m a t i c method. A l s o t h e r e 
i s c o n s i d e r a b l e s i g n i f i c a n c e i n t h e f a c t t h a t Miss F i n l a y -

Jolmson s h o u l d f i n d a p u b l i s h e r f o r i i e r i d e a s i n 1911. 1 

What one can be sure o f i s t h a t t h e s e i d e a s d i d n o t go 

u n n o t i c e d . I n 1921 Miss F i n l a y - J o h n s o n , o r Mrs. V e l l e r 

as s;:e had now become, p r o c l a i m e d v i c t o r y o v e r h e r d o u b t e r s 

"One o f t h e r e s u l t s o f t h e Sompting e x p e r i m e n t 
was a c r o p o f c r i t i c i s m , some c a r p i n g and c a v i l l i n g , 
some a c t u a l l y h o s t i l e - a c r o p o f weeds .... T h e i r 
c r i t i c i s m s have been answered by t i m e , and t h e y have 
become p r o s e l y t e s unwares. The h a r v e s t has choked 
t h e weeds."2 

To be i m p a r t i a l , t h o u g h , i t must be conceded t h a t she 

was p r e a c h i n g t o a c o n f e r e n c e o f t h e c o n v e r t e d . 

Even i n 1969 a l e a d i n g w r i t e r on e d u c a t i o n a l drama may 
have d i f f i c u l t y w i t h t h e p u b l i c a t i o n o f a book c o n t a i n i n g 
p e r s o n a l and n o v e l o p i n i o n s . See P e t e r Slade's 
comments i n C r e a t i v e Drama (Volume 4, No. l ) p. 8. 

2 
Report o f E i g h t h Conference o f t h e i.ew I d e a l s i n 
E d u c a t i o n , p. 194. 
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C a l d w e l l Cook and The P l a y ¥ay 

" A c t i n g i s one o f t h e most p o t e n t means o f 
l e a r n i n g . Thought, word, and a c t l i n k e d t o g e t h e r 
make an i m p r e s s i o n such as n o t h i n g e l s e can make. ^ 
I n t h i s d i r e c t i o n l i e s t h e s a l v a t i o n o f our s c h o o l s . " 

E d u c a t i o n a l i n n o v a t i o n s n a t u r a l l y o c c u r when an 

e n t h u s i a s t i s g i v e n a f r e e hand5 t h e y w i l l p o s i t i v e l y 

f l o u r i s h when an e n t h u s i a s t f i n d s a k i n d r e d s o u l . The 

f u s i o n o f k i n d r e d s o u l s o c c u r r e d i n 1911 a t t h e Perse 

S c h o o l , Cambridge, when Dr. Rouse, t h e Headmaster, i n v i t e d 

a young O x f o r d g r a d u a t e , L e n r y C a l d w e l l Cook, t o j o i n h i s 

E n g l i s h S t a f f . Rouse was a t e a c h e r o f i n d i v i d u a l t a l e n t s 

and advanced i d e a s : h i s d i r e c t method o f t e a c h i n g t h e 

C l a s s i c s were, a c c o r d i n g t o a r e p o r t by t h e I n s p e c t o r s 

o f t h e Board, o f E d u c a t i o n , " l i k e l y t o r e v o l u t i o n i z e t h e 

c h a r a c t e r o f t e a c h i n g o f t h e C l a s s i c s . " C a l d w e l l Cook 

was t o do f o r E n g l i s h t e a c h i n g what Rouse d i d f o r o t h e r 

languages a n d t h e i r p a r t n e r s h i p l a s t e d u n t i l Rouse's r e t i r e ­

ment i n 1928. C a l d w e l l Cook c o n t i n u e d h i s work i n t o t h e 

1930 s b u t a g a i n s t t h e m o u n t i n g o p p o s i t i o n o f t h e new 

regime and i n a w o r l d i n c r e a s i n g l y demanding e x a m i n a t i o n 

r e s u l t s . lie r e s i g n e d i n 1933 and passed t h e r e m a i n i n g 

f o u r y e a r s .•;•£ h i s l i f e i n an excess o f sorrow and a l c o h o l . 

The b e s t known o f C a l d w e l l Cook's p u b l i s h e d w r i t i n g s -

1 Perse : l a y b o o k No. 1 ( l 9 1 l ) . Foreword by Dr. Rouse. 



The „'lay ¥ay - gave i t s name t o one b r a n c h o f t h a t p r o ­

g r e s s i v e move, e i i t i n e d u c a t i o n w h i c h a d v o c a t e d a c t i v i t y 

r a t h e r t h a n p a s s i v i t y i n t h e p u p i l and w h i c h encouraged 
s e l f - d i s c i p l i n e t h r o u g h m e a n i n g f u l a c t i v i t y r a t h e r t h a n 

c o m p u l s i o n and f o r c e d a p p l i c a t i o n . Presumably Cook 

c o i n e d t h e s l i g h t l y ambiguous t i t l e 11 P l a y Uay" w i t h tlyt^ 

i n t e n t i o n o f i n c l u d i n g t h e s p e c i f i c n o t i o n o f t h e p l a y i n 

i t s d r a m a t i c sense w i t h i n t h e l a r g e r concent o f P l a y . I t 

i s perhaps s i g n i f i c a n t t h a t i n one o f h i s a t t e m p t s a t a 

d e f i n i t i o n o f P l a y he used a metaphor f r o m t h e t h e a t r e : 

"But i t i s p o s s i b l e t o h o l d r e h e a r s a l s , t o t r y 
our s t r e n g t h i n a m a k e - b e l i e v e b i g w o r l d . And t h a t 
i s p l a y . " 1 

However, Cook d i d n o t m a i n t a i n t h a t a l l boys were 

n a t u r a l p l a y - a c t o r s b u t t h a t t h e y were n a t u r a l l y a c t i v e . 

I n a sense, t h e n , Dr. House's comments w h i c h i n t r o d u c e t h i s 

s e c t i o n a r e a l i t t l e m i s l e a d i n g i n t h e i r use o f t h e word 

' a c t i n g . ' Drama was o n l y one i t e m , a l b e i t an i m p o r t a n t 

one, among a range o f p l a y - a c t i v i t i e s w i t h i n Cook's 

r e p e r t o i r e t h a t i n c l u d e d song, p o e t r y , d e b a t e , p a i n t i n g , 

and m o d e l l i n g . ^ 

To see Cook's d r a m a t i c work i n a c o r r e c t p e r s p e c t i v e 

t h u s e n t a i l s an u n d e r s t a n d i n g o f t h e o v e r a l l framework o f 

P l a y and t h e P l a y Way. T h i s i s n o t as easy as i t m i g h t 

j _ K. C. Cook, 
The P l a y Way , p. 1. 

2 
I b i d . , p. 17. "By D e f i n i t i o n P l a y i n c l u d e s t h e p r a c t i c e 
o f a l l t h e a r t s . " 
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appear because, d e s p i t e Cook's e l o q u e n c e , t h e r e i s a 

c e r t a i n i m p r e c i s i o n i n h i s e u l o g i e s o f t h e P l a y T,vay. 

Even he a d m i t t e d t o b a f f l e m e n t when d i s c u s s i n g t h e F l a y 

"way i n t h e c o n t e x t o f ends and means: 

"For t h e F l a y I/ay i s n o t a bunch o f c o n t r i v a n c e s 
f o r making s c h o l a r l y p u r s u i t s p l e a s u r a b l e , b u t t h e 
a c t i v e p h i l o s o p h y o f making- p l e a s u r a b l e p u r s u i t s 
v a l u a b l e . But t h e c l a i m h e r e p u t f o r w a r d i s n o t 
f o r t h e d e s t i n a t i o n , b u t c h i e f l y f o r t h e j o u r n e y . 
Any means t h a t becomes i n t h i s way an end i n i t s 
s e l f 1 c a l l t h e ± l a y ivay. F l a y i s t h e one means 
t h a t i s an end i n i t s e l f , f o r ' t h a t we w o u l d do, we 
s h o u l d do when we w o u l d . 1 I t i s o f no use t o seek 
f u r t h e r f o r a d e f i n i t i o n o f F l a y . P l a y i s one o f 
t h e f u n d a m e n t a l s o f l i f e , c apable o f a n y t h i n g b u t 
a f u r t h e r e x p l a n a t i o n . The r e f i n e m e n t s o f t h e 
l e a r n e d may l a y b a r e t h e s i m p l e b u t t h e y can n e v e r 
s o l v e i t . 1 , 1 

The " r e f i n e m e n t s o f t h e l e a r n e d " have c e r t a i n l y l a i d 

b a r e t h e i l l o g i c a l i t y o f one a s p e c t o f Cook's t h i n k i n g i n 

t h e si,-ape o f a comment by It.. F. Dearden: 

"Here, i n C a l d w e l l Cook's t h e F l a y ^vay, can be 
f o u n d t h e source o f a p e r s i s t i n g c o n f u s i o n o f t e r m s , 
f o r i t i s c l e a r by 'Flay* a l l he means i s d o i n g 
s o mething w i t h enjoyment and i n t e r e s t .... But t o 
assume t h a t because p l a y i s e n j o y a b l e and i n t e r e s t ­
i n g , t h e r e f o r e e v e r y t h i n g e n j o y a b l e and i n t e r e s t i n g 
i s p l a y , i s t o commit a l m o s t t h e f i r s t f a l l a c y l e a r n e d 
by a s t u d e n t o f e l e m e n t a r y l o g i c , t h a t o f i l l i c i t 
c o n v e r s i o n . " 2 

Dearden's p o i n t c o n c e r n i n g i l l o g i c a l i t y i s 

c l e a r l y t a k e n ana i t i s t r u e t h a t enjoyment and i n t e r e s t 
3 

were, i n Cook's v i e w , i m p o r t a n t f a c e t s o f F l a y . Y e t , 

c i t . , p. 8. 
op. c i t . , p. 9^. 
c i t . , p. 15• 

h. C. Cook, op. 
2 

JR. F. Dcarden, 
3 H. C. Cook, op. 
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Dearden does s c a n t j u s t i c e t o t h e f e r v o u r o f Cook's 

b e l i e f i n t h e ilay Vay as an approach t o l i f e . Cook saw 

t h e P l a y ';.ray as t h e r i g h t approach because i t was a n a t u r a l 

approach and because i t concerned i t s e l f w i t h t h e whole 
man: 

"The p l a y hay i s an endeavour t o a c h i e v e r i g h t 
conduct i n a t r u e b l e n d o f t h e f u n c t i o n i n g o f a l l 
nan's powers."1 

Cook l i k e n e d t h e procedure by w h i c h man's c e n t a l and 

s p i r i t u a l l i f e r e m ained h e a l t h y t o t h a t undergone by t h e 

p h y s i c a l body. I n a r e f e r e n c e t o m e t a b o l i s m he h i n t e d 

a t t h e r o m a n t i c concept o f t h e d u a l i t y o f t h e l i f e p r o ­

cess: 

"So must o u r m e n t a l and s p i r i t u a l l i f e go on 
by p e r f o r m i n g e q u a l l y i t s t w o s i d e f u n c t i o n o f 
c r e a t i o n and d i s t r a c t i o n , o f g o i n g f o r w a r d and 
l e a v i n g b e h i n d . " 2 

I n i t s immediate c l a s s r o o m a p p l i c a t i o n t h i s p r o c e d u r e 

i m p l i e d a b a l a n c e between s t o r i n g up and u s i n g up, a 

concept w h i c h was t o f i n d more p r e c i s e p s y c h o l o g i c a l 

d e f i n i t i o n i n P e t e r Slade's ' I n f l o w and O u t f l o w . * Cook 

as Slade f o u n d C r e a t i v e P l a y n e c e s s a r y i n m a i n t a i n i n g t h e 

b a l a n c e . 

Concerned as he was w i t h t h e development o f t h e whole 

man, o r boy, Cook xvras p a r t i c u l a r l y a n x i o u s t h a t t h e 

s p i r i t u a l development o f t h e i n d i v i d u a l s h o u l d f l o u r i s h . 

... C. Cook, o . c i t . p. 15. 
p 

I b i d . , p. 14. 
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P o e t r y had a s i g n i f i c a n t p a r t t o p l a y i n t h i s p r o c e s s . 

I t needed t o have more t h a n j u s t an a e s t h e t i c a p p e a l : 

" P o e t r y , t h e work o f a maker, must i t s e l f be 
c r e a t i v e ; must n o t s t o p s h o r t a t i m p r e s s i o n , b u t 
o r i g i n a t e e x p r e s s i o n . " ^ 

Through a s o r t o f empathy w i t h t h e s p i r i t o f t h e 

b e s t p o e t r y t h e boy \vas a b l e t o f e e l , e x p r e s s , and d e v e l o p 

h i s own s p i r i t u a l i t y . Now, Cook was a b e l i e v e r i n t h e 

b a s i c goodness o f t h e boy and i t f o l l o w e d t h a t P l a y , a t 

i t s h e i g h t , s h o u l d c o n s i s t o f t h e " i d e a l i n a c t i o n and 
p 

r e a l i t y . " The r e a l i t y i m p l i e d n o t t h e a c t u a l i t i e s o f 

l i f e b u t i t s n o b l e a s p i r a t i o n s as r e a l i z e d i n t h e c r e a t i v e 
o u t p o u r i n g s i n s p i r e d by t h e b e s t p o e t r y . 

One's t h o u g h t s about t h i s p i n n a c l e o f P l a y v a r y f r o m 

a d m i r a t i o n f o r t h e w o r t h i n e s s o f t h e concept i f one has 

been a b l e t o p i e r c e t h e c l o u d o f m y s t i c i s m s u r r o u n d i n g i t , 

t o sheer doubt c o n c e r n i n g i t s p r a c t i c a b i l i t y i n t h e c l a s s ­

room. L n f o r t u n a t e l y when Cook was i n h i s e v a n g e l i c a l 

mood t h e t r i v i a o f c l a s s r o o m p r o c e d u r e s were n o t h i s main 

co n c e r n . Yet t h i s y e a r n i n g f o r t h e " I d e a l " does e x p l a i n , 

h. C. Cook, op. c i t . , p. 16. 

I b i d . , p. 16. T h i s v i e w has a marked a f f i h i t y t o 
F r o e b e l 1 s i d e a t h a t by o u t w a r d a c t i v i t i e s t h e i n n e r 
n a t u r e o f man was r e v e a l e d and p e r f e c t e d . See F r o e b e l F., 
'The E d u c a t i o n o f Man' q u o t e d i n i t . J . ¥. S e l l e c k , op. c i t . , 
P. 193-

"v,e become t r u l y g o d l i k e i n d i l i g e n c e and i n d u s t r y , 
i n w o r k i n g and d o i n g , w h i c h a r e accompanied by t h e c l e a r 
p e r c e p t i o n o r even by t h e v a g u e s t f e e l i n g t h a t t h e r e b y 
we r e p r e s e n t t h e i n n e r i n t h e o u t e r ; t h a t we g i v e body 
t o s p i r i t , and f o r m t o t h o u g h t ; txat we r e n d e r v i s i b l e 
t h e i n v i s i b l e ; t h a t we i m p a r t an o u t w a r d , f i n i t e , 
t r a n s i e n t b e i n g t o l i f e i n t h e s p i r i t . " 
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t o a c e r t a i n e x t e n t , why Cook shunned e v e r y d a y e x p e r i e n c e s 

as m a t e r i a l f o r h i s p u p i l s * p l a y m a k i n g a c t i v i t i e s and 

s t a t e d t h a t " t h e p l a y s o f boys s h o u l d be romances and t h e 

s t y l e p o e t i c . " 1 

L e s t i t m i g h t be s u s p e c t e d t h a t Cook was s o l e l y 

concerned w i t h t h e f a c t t h a t t h e boy s h o u l d e x p r e s s him­

s e l f r a t h e r t h a n w i t h t h e manner o f h i s e x p r e s s i o n , i t i s 

u s e f u l t o bear i n mind what he had t o say about f o r m . 

I n h i s v i e w , f o r m and c o n t e n t were i n t e r d e p e n d e n t and 

c o n s e q u e n t l y c e r t a i n forms o f P l a y were a b l e t o k i n d l e 

t h e s p i r i t o f what t h e y e x p r e s s e d . At one s t a g e he 

c a l l e d t h e f o r m o f P l a y a " s p i r i t u a l r i t e " and i t i s s i g ­

n i f i c a n t t h a t he used r e l i g i o u s observance as an example 

o f t h e p o s s i b i l i t y o f f o r m s t i m u l a t i n g s p i r i t u a l f e e l i n g : 

" I f t h e s p i r i t u a l f e e l i n g w h i c h s h o u l d i n i t i a t e 
d e v o t i o n a l e x e r c i s e be weak o r a p p a r e n t l y l a c k i n g , 
i t may be, and o f t e n i s , s t i m u l a t e d and even c r e a t e d 
by t h e t r u s t f u l observance o f t h e r i t e s and ceremo­
n i e s and o f t r a d i t i o n a l and c o n v e n t i o n a l forms i n 
w h i c h t h e s p i r i t has been known t o r e s i d e . " 2 

There a r e o b v i o u s i m p l i c a t i o n s f o r drama i n t h i s 

concept and i t h e l p s e x p l a i n Cook's p r e d i l e c t i o n f o r 

Shakespeare and t h e b a l l a d s as i m p o r t a n t elements i n any 

course o f m i n i n g and a c t i n g . A l s o i t m i g h t h e l p e x p l a i n ' 

Cook's o b v i o u s d i s t a s t e f o r t h e Cinema w h i c h , t o h i s mind, 

was n o t an a r t i s t i c medium. 

h. C. Cook, op. c i t . , p. 272. 
2 

I b i d . . , p. 19. 
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An approach such as t h e P l a y Way was bound t o encoun­

t e r h o s t i l i t y i n t h e p r e d o m i n a t e l y a u t h o r i t a r i a n e t h o s 

o f t h e e a r l y t w e n t i e t h c e n t u r y e d u c a t i o n a l scene. Even 

i n t h e l i b e r a l atmosphere o f t h e Terse S c h o o l , C a l d w e l l 

Cook was c o n s c i o u s t h a t some o f h i s c o l l e a g u e s , w h i l s t 

a d m i t t i n g t h e need f o r p h y s i c a l a c t i v i t y i n p e r f o r m i n g 

p l a y s , were l e s s s u r e about i t s employment f o r o t h e r c u r -

r i c u l a r p u r s u i t s . I n o r d e r t o c o u n t e r c r i t i c i s m o f h i s 

c h i l d - c e n t r e d approaches, Cool: was eager t o l a y low t h e 

bogy t h a t p u p i l a c t i v i t y n e c e s s a r i l y l e d t o chaos o r 

i m p l i e d a d e n i a l o f r e s p o n s i b i l i t y on t h e p a r t o f t h e 

t e a c h e r . he q u e r i e d t h e e x i s t e n c e o f an a b s o l u t e s t a n ­

d a r d o f d i s c i p l i n e , m a i n t a i n i n g t h a t c o r r e c t b e h a v i o u r 

was a r e l a t i v e c o n d i t i o n d e p e n d i n g on i t s a p p r o p r i a t e n e s s 

t o t h e o c c a s i o n . I n any case, i l a y V;ay methods demanded 

t h e i r own s o r t o f d i s c i p l i n e , a d i s c i p l i n e w h i c h was an 
i n t e g r a l p a r t o f t h e i r s y s t e m a t i c i m p l e m e n t a t i o n and n o t 

one imposed by t h e dead c o n d i t i o n s o f p e d a n t i c r u l e . I n 

t h e new c l a s s r o o m atmosphere t h u s c r e a t e d , t h e r o l e o f t h e 

t e a c h e r a c q u i r e d a d i f f e r e n t emphasis; he became i n 

C a l d w e l l Cook's terms a " t r u e b l e n d o f g e n i a l u n c l e and 

e x a c t i n g academic t e a c h e r . " 

" J i x a c t i n g " was a key word because a n o t h e r o b j e c t i o n 

l i k e l y t o be v o i c e d by d e t r a c t o r s o f t h e P l a y Way approach 
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was t h e i d e a t h a t i t smacked o f t r i v i a l t i m e - w a s t i n g 

i n t h e sense o f ' p l a y i n g a r o u n d . ' 1 Cook sought t o d i s ­

p e l any such s u s p i c i s i o n s by e q u a t i n g t r u e p l a y w i t h work 

as P r o e b e l had done and s u g g e s t i n g t h a t "when work and 

p l a y a r e s e p a r a t e d , t h e one becomes mere d r u d g e r y , t h e 
2 

o t h e r mere p a s t i m e . " lie conceded, however, t h a t c l a s s ­

room p l a y - " p l a y w i t h a purpose" - was d i s t i n c t f r o m 

o u t o f s c h o o l p l a y i n t h e sense t h a t t h e l a t t e r e n j o y e d 

a r e l a x a t i o n o f t h e t e a c h e r ' s a u t h o r i t y . 

The p r a c t i c a l approaches a t t h e Perse School i n c l u ­

ded e x t r a - c u r r i c u l a r and c l a s s r o o m drama. Two a s p e c t s o f 

t h e e x t r a - c u r r i c u l a r drama can be i n s t a n c e d . F i r s t 

t h e r e were t h e i n f o r m a l o c c a s i o n s when drama seemed v e r y 

much a s o c i a l a f f a i r : 
"Once a week we went t o Cook's f l a t t o w r i t e a 

p l a y . There was always a r i t u a l t e a f i r s t w i t h 
crearn buns t h a t we had t o be c a r e f u l w i t h i n case t h e y 
w e t t e d our e a r s . A f t e r t h i s we w r o t e and mouthed 
and argued and a c t e d . Cook p r e s i d e d and, I am „ 
s u r e , d i d f a r more 'moulding' t h a n we r e a l i z e d . " 
S econdly, t h e r e were t h e e x p l o i t s o f t h e Perse P l a y ­

e r s , an e x c l u s i v e d r a m a t i c s o c i e t y , c o n s t i t u t e d w i t h h i g h 

i d e a l s i n 1911s 

I t i s i n t e r e s t i n g t h a t i n a r e c e n t a r t i c l e i n The B u l l e t i n 
(1965) a f o r m e r p u p i l o f Cook i s a b l e t o t a k e p l a y i n j u s t 
t h i s sense and t h i s i s an a r t i c l e w r i t t e n by an a d m i r e r ! 
"Long a f t e r w a r d s , when I r e a d The P l a y hay, I r e a l i z e d 
t h a t by t h a t t i m e ( l 9 2 l ) , a l t h o u g h he s t u c k t o h i s b a s i c 
p r i n c i p l e s , he had abandoned most o f h i s f a n c i f u l p r a c t i c e s , 
he a c t e d a l o t b u t we d e f i n i t e l y d i d n o t p l a y . " 
C. w. h. P e c k e t t , C a l d w e l l Cook, Dr. Rouse and The Perse i n 
The B u l l e t i n (1965*) , p. 12. 
l i . C. Cook, op. c i t . , p. 4. 

3 The B u l l e t i n : C a l d w e l l Cook, Dr. Souse and t h e Perse -
C. ;, . Jh. PeckeTTt" ~ TTT 
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" T h e i r a r t , t h o u g h s i m p l e and n e a r t o t h e i n t e r ­
e s t s o f o r d i n a r y p e o p l e , w i l l be so f a r removed 
f r o m t h e a i m l e s s v u l g a r i t y o f p r e s e n t - d a y d i v e r s i o n s 
as t o seem i n k e e p i n g w i t h a n o t h e r more l o v e l y age ... 
I t i s s a i d t h a t t h e y i n t e n d t h e m s e l v e s t o p u t t o g ­
e t h e r i n c o n s p i r a c y t h e p l a y s t h e y w i l l p e r f o r m so 
c e r e m o n i o u s l y "1 

JJoth i n s t a n c e s o f e x t r a - c u r r i c u l a r drama r e a l l y sub­

s c r i b e t o t h e i m p r e s s i o n s one has r e c e i v e d o f Cook. I t 

i s n o t d i f f i c u l t t o i m a g i n e h i e p r e s i d i n g a t r i t u a l t e a s -

one m i g h t wonder i f t e a s c o u l d be a n y t h i n g b u t r i t u a l f o r 

him - and t h e r e i s i n t h e d e d i c a t i o n t o t h e Perse P l a y e r s 

a t u r n i n g away f r o m l i f e as i t i s t o l i f e as i t ought t o 

be. Play-Land was s u r e l y Cook's Byzantium. 

S e v e r a l o f t h e e a r l y p r o d u c t i o n s o f t h e Perse P l a y e r s 

were o r i g i n a l works based on Norse m y t h o l o g y , a s u b j e c t 

dear t o Cook's h e a r t . The p r o d u c t i o n s made a tremendous 

i m p a c t , n o t l e a s t on d r a m a t i c c r i t i c s , who saw i n them 

hope f o r t h e B r i t i s h T h e a t r e . One r e v i e w e r l o o k e d on 

t h e Perse P l a y e r s as "one o f t h e most h o p e f u l s p u r s t h a t 

has p r i c k e d t h e f l a n k o f E n g l i s h Drama i n t h e p r e s e n t cen­

t u r y " w h i l e a n o t h e r , s p e a k i n g o f t h e i n a u g u r a l p e r f o r m a n c e 

i n 1912, p r o p h e s i e d "a Cambridge c u l t t h a t w i l l r e semble 
2 

t h a t o f S t r a t f o r d - o n - A v o n . " 

~ i J . A. Beacock, P l a y Way E n g l i s h f o r To-day, p. 68. 
2 

I b i u . , p. 79- Beacock, pp. 72-77 g i v e s an account o f 
t h e Perse P l a y e r s ' p r o d u c t i o n s f r o m 1912-1935• 
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As Seacock r e m a r k s , t h e s e were "brave words t h a t 
were u n f u l f i l l e d . " * ' " Yet t h e y o b v i o u s l y r e c o g n i z e d q u a l i ­
t i e s w h i c h were, a t t h e t i m e , o u t s t a n d i n g i n s c h o o l drama 
and perhaps even i n drama as a w h ole. These P l a y way 
q u a l i t i e s c o mprised f r e s h n e s s and s p o n t a n e i t y i n a c t i n g 
and w r i t i n g , t r a i n i n g i n s e l f - r e l i a n c e and team work and 
a r e c o g n i t i o n o f t h e p o e t i c t r e a s u r e s o f f o l k - l o r e . 

For t h e f i r s t two y e a r s t h e Perse P l a y e r s had t o make 

use o f a t e m p o r a r y s t a g e i n t h e School h a l l . Since h i s 

a r r i v a l a t t h e School, Cook sought a permanent t h e a t r e , 

n o t j u s t f o r t h e P l a y e r s b u t a l s o f o r t h e v a r i o u s o t h e r 

d r a m a t i c a c t i v i t i e s o f t h e S c h o o l . He had a m b i t i o n s f o r 

n p l a y h o u s e w h i c h w o u l d combine a m i n i a t u r e r e p r o d u c t i o n 

o f an E l i z a b e t h a n t h e a t r e s t a g e w i t h workshops f o r v a r i o u s 

c r a f t s . An a p p e a l , s u p p o r t e d by famous names i n t h e 

t h e a t r e w o r l d , b r o u g h t i n t h e meagre sum o f t h i r t e e n 

pounds out o f a r e q u i r e d two t h o u s a n d . Thus Cook had t o 

s c a l e down h i s a m b i t i o n s and be s a t i s f i e d w i t h t h e iiummery 

c o m p l e t e d i n 1914, and made o f two d o w n s t a i r s rooms i n a 

house n e x t t o t h e s c h o o l : 

"The f l o o r o f one room was h i g h e r t h a n t h e 
o t h e r , t h u s making a s t a g e , w h i c h was f i t t e d w i t h 
c u r t a i n s and an ' a r r a s , ' I t had adequate b u t elemen­
t a r y l i g h t i n g . The stage had a s m a l l a p r o n w i t h 

D. A. Beacock, op. c i t . , p. 79. 
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s t e p s l e a d i n g down i n t o t h e a u d i t o r i u m ; t h i s was 
i n f a c t t h e o t h e r room and i t was equipped w i t h 
benches. Down below was a c e l l a r w e l l f i l l e d w i t h 
costumes more o r l e s s E l i z a b e t h a n . " 1 

The c o n s t r u c t i o n o f t h e Mummery was an i m p o r t a n t 

event i n t h a t i t r e p r e s e n t e d a p r a c t i c a l r e c o g n i t i o n by 

an e d u c a t i o n a l e s t a b l i s h m e n t o f drama's w o r t h . Not o n l y 

was t h e Mummery t o be a base f o r t h e Perse P l a y e r s b u t 

i t was a l s o t o be t h e p l a c e where Cook's c l a s s e s c o u l d 

a c t Shakespeare i n c o n g e n i a l s u r r o u n d i n g s . I n Cook's 

o p i n i o n , a c t i n g Shakespeare was t h e key t o t h e s t u d y and 

p r a c t i c e o f drama f o r t h e young a d o l e s c e n t : 

"However young t h e boys may be, p r o v i d e d t h e y 
a r e o ver t e n , a Shakespeare p l a y i s t h e most u s e f u l 
b e g i n n i n g . " 2 

The d r a m a t i c e d u c a t i o n o f t h e under- t e n s a t t h e Perse 

School began w i t h mime. Cook saw t h e v a l u e o f e x p r e s s i v e 

movement as communication and r e a l i z e d t h a t i t demanded 

t h e s e r i o u s n e s s and ca r e g i v e n t o music and s p e a k i n g . 

Care was c e r t a i n l y g i v e n t o t h e c a t a l o g u i n g o f g e s t u r e s 

t o be used i n t h e Perse mimes b u t one wonders whether t h e 

P l a y Way v i r t u e s o f r e s o u r c e f u l n e s s and c r e a t i v i t y were 

n o t m i s - a p p l i e d when one comes a c r o s s t h e i d i o s y n c r a c i e s o f : 

"Day i s i n d i c a t e d by making a c i r c l e on t h e 
r i g h t w i t h t h e f i n g e r , t h e n c a r r y i n g t h e l i n e o v e r 
i n a cu r v e t o t h e l e f t and making a n o t h e r c i r c l e 
t h e r e . T h i s f i g u r e , n o t u n l i k e a p a i r o f s p e c t a c l e s 

C. ... E. P e c k e t t , op. c i t . , p. 13 • 

11. C. Cook, op. c i t . p. 186. 
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w i t h an e x a g g e r a t e d b r i d g e , i s d e s i g n e d t o r e p r e s e n t 
t h e sun i n t h e e a s t g o i n g o v e r , and i n t h e west -
hence a day. 

Y e s t e r d a y i s i n d i c a t e d as 1 Day-back-one. 1 

•Day 1 i s done f i r s t , t h e thumb i s p o i n t e d o v e r t h e 
s h o u l d e r f o r 'back' and t h e n t h e f o r e f i n g e r i s h e l d 
up f o r 'one.*"1 

The d r a m a t i c c h a r a c t e r i s t i c s w h i c h d i f f e r e n t i a t e d 

mime f r o m charade and e l e v a t e d mere p a s t i m e t o t h e l e v e l 

o f t r u e F l a y were t h e c o n t e n t o f t h e mime and i t s a r t i s t i c 

r e p r e s e n t a t i o n . Thus, a f t e r a s h o r t i n i t i a t i o n s t a g e i n 

w h i c h p u p i l s were a l l o w e d t o d a b b l e i n t h e i r own semi-

r e a l i s t i c m a t e r i a l , t h e y were l e d by t h e way o f t h e 

n u r s e r y rhyme t o t h e miming o f b a l l a d s . T r a d i t i o n a l b a l ­

l a d s w i t h t n e i r s t r o n g , unadorned n a r r a t i v e t h r e a d s 

p r o v i d e d t h e v a l u a b l e s u b j e c t m a t t e r n e c e s s a r y and t h e i r 

s t r i c t f o r m meant t h a t t h e words, p h r a s i n g , rhymes and 

rhy t h m s w o u l d c o n s t a n t l y be r u n n i n g i n t h e heads o f t h e 

young Rimers. C o n s e q u e n t l y , i t was a s h o r t s t e p f r o m 

miming t h e b a l l a d s t o e x t e m p o r i s i n g them v e r b a l l y . The 

emphasis Cook gave t o t h e w o r t h w h i l e c o n t e n t and a r t i s t i c 

r e p r e s e n t a t i o n o f t h e mimes and t h e i r e f f e c t on t h e p u p i l 

were i m p l i e d i n h i s r e t o r t when t a k e n t o t a s k f o r i n t r o ­

d u c i n g t h e methods o f t h e s i l e n t cinema i n t o t h e c l a s s r o o m : 

"The r e p r e s e n t a t i o n o f a s t o r y w i t h o u t t h e use 
o f spoken words i s a l l t h a t i s common between t h e 
two .... t h e cinema method o f r e p r e s e n t a t i o n i g n o r e s 
a l l t h e l i t e r a r y q u a l i t y o f a t a l e , and t r e a t s i t as 

l i . C. Cook, op. c i t . p. 233« 
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a mere s t r i n g o f i n c i d e n t s .... The p r e s e n t cinema 
method o f t e l l i n g - a s t o r y i s n o t h i n g b u t e x t e r n a l ^ 
show; i t i s a h o l l o w sham, a mere t r a v e s t y o f a r t . " 

A f t e r h i s miming o f b a l l a d s , t h e pur i l was r e a d y f o r 

t h e i m p o r t a n t stage i n h i s d r a m a t i c e d u c a t i o n : an e x p e r ­

i e n c e o f Shakespeare. T h i s e x p e r i e n c e was d o u b l y 

i m p o r t a n t i n t h e sense t h a t i t was b o t h a means and an end. 

I t was a means t o t h e f u t u r e p l a y - m a k i n g a c t i v i t i e s 

o f Cook's p u p i l s f o r " a f t e r having- p e r f o r m e d b u t one 

p l a y t h e y w i l l be more a t ease i n moving about t h e c l a s s ­

room a..d c o n s e q u e n t l y more a b l e t o d e v i s e p l ay-met nods o f 

s t u d y i n g m a t t e r s w h i c h a r e n o t i n themselves d r a - u a t i c . 

From t h e i r a c t i n g o f Shakespeare t h e y would a c q u i r e a 

d i r e c t a p p r e c i a t i o n o f t h e b a r d ' s c r a f t s m a n s h i p and w o u l d 

be b e t t e r a b l e t o a p p l y t o t h e i r own d r a m a t i c e f f o r t s 

p o i n t s such as t h e e v o c a t i o n o f scene through, p o e t r } - , t h e 

i n t r o d u c t i o n and development o f c h a r a c t e r , t h e h e i g h t e n ­

i n g o f t e n s i o n and t h e b u i l d - u p o f d r a m a t i c c l i m a x . 

i , v u r t h e r m o r e , Cook i n s i s t e d t n a t t h e a c t i n g o f Shakespeare 

s h o u l d t a k e p l a c e i n c o n d i t i o n s a p p r o x i m a t i n g t o t h o s e o f 
3 

t h e E l i z a b e t h a n t h e a t r e . Thus t h e Kunmery became an 

i n v a l u a b l e a s s e t t o h i s Shakespeare work and, on acco u n t 
1 h. C. Cook, pp. 228-229. 

^ I b i d . , p. 185• 
3 

C a l d w e l l Cook acknowledged t h e r e s e a r c h e s o f h. n. Chamber 
W i l l i a m 1'oel and .. . J. Lawrence i n t h i s a r e a . 



o f any h y p o t h e t i c a l a c c u s a t i o n s t h a t he was being- p e d a n t i c 

i n h i s demands, Cook s t r e s s e d once a g a i n h i s b e l i e f i n t h e 

i n t e r d e p e n d e n c e o f f o r m and c o n t e n t : 

"For t h e Shakespeare p l a y s were wrought w i t h 
such care t o f i t t h e E l i z a b e t h a n c o n d i t i o n s o f s t a g e 
p r o d u c t i o n t h a t t o l e a v e t h i s f a c t o u t o f account 
i s t o produce n o t h i n g b u t a t r a v e s t y o f t h e p l a y s . " 

Cook ex t e n d e d h i s argument t o show t h a t t h e a r t i s t i c 

s h a p i n g o f Shakespeare * s p l a y s was bound up w i t h t h e i r 

p o e t i c q u a l i t i e s . A p a r a l l e l m i g h t be drawn w i t h R o b e r t 

F r o s t ' s o p i n i o n t h a t f r e e v e r s e was l i k e p l a y i n g t e n n i s 

w i t h o u t a n e t o r w i t h Laurence Einyon's v i e w t h a t t h e 

c o n v e n t i o n s o f metre h e l p e d s t i m u l a t e and f o r t i f y t h e 

p o e t ' s c r e a t i o n s . 

Besides h a v i n g a b e a r i n g on t h e p u p i l ' s f u t u r e p l a y -

making a c t i v i t i e s , t h e p l a y s o f Shakespeare were immedia­

t e l y i n f l u e n t i a l because o f t h e i r "unapproachable l i t e r a r y 

v a l u e . " Cook wo u l d most c e r t a i n l y have a g r e e d -with 

Dryden's e s t i m a t e c f Shakespeare as t h e man "who, o f a l l 

modern and perhaps a n c i e n t p o e t s , had t h e l a r g e s t and 

most comprehensive s o u l . " Ey a c t i n g i n t h e p l a y s t h e boys 

were a b l e t o m a i n t a i n t h e i m p o r t a n t b a l a n c e between 

" S t o r i n g up" and " u s i n g up" and were b e t t e r a b l e t o 

a p p r e c i a t e t h e p o e t i c , d r a m a t i c and t h e human a s p e c t s o f 

t h e work, t h r o u g h a s a t i s f a c t i o n o f t h e i r own c r e a t i v e 

i n s t i n c t . Cook saw a c t i n g as a v a l u a b l e o u t l e t t o t h e 

emotions o f t h e young a d o l e s c e n t and t h e i d e n t i f i c a t i o n 

H. C. Cook, op. c i t . , p. 190. 
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w i t h S h a k e s p e a r i a n c h a r a c t e r s a l l o w e d f o r e m o t i o n a l o u t l e t 

u n der t h e c o n t r o l o f a r t i s t i c f o r m . 

The a c t u a l p r o c e d u r e s a d o p t e d by Cook i n r e l a t i o n t o 

t h e a c t i n g and s t u d y i n g o f Shakespeare were i n t e r e s t i n g 

b o t h i n t h e i r m e t h o d o l o g y and n o v e l t y . I t has a l r e a d y 

been shown t h a t Cook r e g a r d e d Shakespeare as p r e - e m i n e n t 

i n c a t e r i n g f o r t h e s p i r i t u a l , e m o t i o n a l and a e s t h e t i c 

needs o f t h e p u p i l . Could he be e q u a l l y sure t h a t e l e v e n 

o r t w e l v e - y e a r o l d s w o u l d t a k e t o S akespeare? For 

example, what about t h e d i f f i c u l t i e s i n language and 

a l l u s i o n ? Cook c o u n t e r e d t h i s argument by c l a i m i n g t h a t 

many o f t h e s o - c a l l e d d i f f i c u l t i e s were c r e a t e d by t h e 

n a r r o w and u n n e c e s s a r i l y - p e d a n t i c approach o f much c u r r e n t 

t e a c h i n g . I n any case, he f o u n d t h e a l t e r n a t i v e t o 
Shakespeare a d e p r e s s i n g t h o u g h t : 

"Since t h e ' d r a m a t i c method o f t e a c h i n g ' f i r s t 
came i n t o n o t i c e , p u b l i s h e r s have t u r n e d out numer­
ous books o f 'Plays f o r s c h o o l s ' n o t so much as t o 
meet a demand as i n t h e hope o f c r e a t i n g one. The 
p l a y l e t s t h u s o f f e r e d t o us a r e g e n e r a l l y w r i t t e n 
by i n e x p e r i e n c e d s c h o o l m i s t r e s s e s , and have no 
s p a r k o f l i t e r a r y v a l u e n o r any d r a m a t i c power what­
e v e r . To shun Shakespeare f o r h i s d i f f i c u l t y and 
f a l l i n t o t h e accommodating l a p o f t h e s e dear l a d i e s 
w o u l d i n d e e d be a s o r r y d e s c e n t . " ! 

I n more p o s i t i v e v e i n , he c o n s i d e r e d t h a t boys r e s ­

ponded w e l l t o t h e k n o c k about and s e n s a t i o n a l elements i n 

Shakespeare's p l a y s and were p e r c e p t i v e t o t h e b o l d , 

1 I I . C. Cook, op. c i t . p. 188. 
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d e f i n i t e t o uches o f Sliake spear e • s c h a r a c t e r i z a t i o n . 

I n d e e d , Cook went as f a r as t o say: 

"Under r i g h t g u i d a n c e , I t h i n k a company o f 
boys m i g h t w e l l f i n d t h a t Shakespeare b e l o n g s more 
t o them t h a n t o some o f t h e i r l e a r n e d e l d e r s . " ! 

The t y p e o f gu i d a n c e g i v e n byCook was c o m p a t i b l e 

w i t h t h e d e v e l o p i n g s e l f - r e l i a n c e and r e s o u r c e f u l n e s s o f 

t h e p u p i l and a f i r r . i b e l i e f , on Cook's p a r t , t h a t t h e 

f i r s t t h i n g t o do w i t h a p l a y was t o a c t i t ; and " w h i l e 

t h i s a c t i n g i s g o i n g on a l l m a t t e r s w h i c h do n o t f o r w a r d 
2 

t h e a c t x n g must be h e l d i n s u s p e n s i o n . " 
A f o r m e r p u p i l d e s c r i b e s a t y p i c a l l e s s o n i n t h e 

Mummery: 
"Cook d i d l i t t l e by way o f p r o d u c t i o n . He 

s o r t e d us o- t i f we g o t i n t o an i m p o s s i b l e t a n g l e , 
b u t e x p e r i e n c e t a u g h t us how t o group o u r s e l v e s and 
g e t o u t o f one a n o t h e r ' s way. What i s i m p o r t a n t , 
lie n e v e r i n t e r r u p t e d us t o e x p l a i n a word o r a 
p h r a s e : t h a t w o u l d have s p o i l t o ur p l e a s u r e i n t h e 
s t o r y and t h e c h a r a c t e r s w i t h w h i c h , b e i n g young 
and u n s o p h i s t i c a t e d , we were most concerned. h o s t 
problems o f meaning were s o l v e d t h r o u g h o u r a c t i n g : 
t h e r e s t Cook e x p l a i n e d t o us a f t e r w a r d s i n t h e 
ir.eetin-;;; h e l d a f t e r each a c t . A t t h i s m e e t i n g he a l s o 
asked c o n t e x t q u e s t i o n s and anybody c o u l d make any 
c r i t i c i s m s he l i k e d o f t h e p l a y and t h e way i t was 
a c t e d . T h i s s t o p p e d us b e i n g c o n c e i t e d . " 3 

T h i s was t h e p r o c e d u r e , s u b j e c t t o m i n o r m o d i f i c a t i o n s , 

t h a t Cook f o l l o w e d i n h i s Laakespeare work w i t h t h e second, 

h. C. Cook, op. c i t . , p. 217-
2 I b i d . , p. 188. 

" C. ... P e c k e t t , op. c i t . , p. 13-
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t h i r d and f o u r t h f o r m s a t t h e Perse School."'" Each f o r m 
would a c t and s t u d y one p l a y p e r ter,,;, t h e r e g e n e r a l l y 
b e i n g t i m e f o r two r e n d e r i n g s o f t h e p l a y w i t h a d i f f e r ­
ent c a s t on each o c c a s i o n ; t h o s e p u p i l s n o t i n v o l v e d i n 
t h e a c t i n g would o f t e n , be g i v e n t h e o f f i c e o f stage mana­
g e r s o r t i r i n g - m e n . w i t h r e a l r e s p o n s i b i l i t y . 

Many peo p l e have a t t e s t e d t o t h e e f f e c t i v e n e s s o f 

Cook's methods i n a r o u s i n g a l o v e o f Shakespeare i n h i s 

p u p i l s . * These methods may n o t seem so s t r i k i n g l y n o v e l 

t o d a y . Y e t , on r e f l e c t i o n , how many t e a c h e r s w o u l d o r 

c o u l d a c h i e v e t h e b a l a n c e between p u p i l and t e a c h e r r e s p o n ­

s i b i l i t y w h i c h seeos t o have s e r v e d t h e Perse School so w e l l ? 

Hi-. P a r r y , a member o f t h e p r e s e n t E n g l i s h Department 

a t t h e Perse, i s one who can. There i s l i t t l e r a d i c a l 

d i f f e r e n c e between h i s methods o f t e a c h i n g Shakespeare 

and t h o s e o f Cook. The p r e s e n t Mummery i s o f course a 

new b u i l d i n g b u t i t s b a s i c l a y o u t i s s i m i l a r t o Cook's 

o r i g i n a l even t o t h e e x t e n t o f h a v i n g t e c h n i c a l l y u n s o p h i s ­

t i c a t e d equipment w h i c h i s e a s i l y h a n d l e d by t h e p u p i l s . 

The r e v e r e n c e f o r Snakespeare i s s t i l l a p p a r e n t b u t t h e 

reasons f o r t h e r e v e r e n c e a r e n o t q u i t e t h e same. The 

d i f f e r e n c e s a r e i n d i c a t i v e o f t h e changes i n a t t i t u d e 

1 I f a n y t h i n g , t h e account by Mr. P e c k e t t u n d e r e s t i m a t e s 
t h e c o n t r i b u t i o n by C a l d w e l l Cook i n t h e way o f i n f o r m a ­
t i o n r e g a r d i n g Shakespeare * s d r a m a t i c t e c h n i q u e . 

p 
D. A. Beacock, o . c i t . , i n c l u d e s f o u r t r i b u t e s t o Cook's 
work f r o m f o r m e r p u p i l s a t t h e Perse S c h o o l . 
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t o w a r d s e d u c a t i o n a l drama t h a t have o c c u r r e d between 193-7 

and 1967. Cook was concerned w i t h t h e a r t i s t i n t h e boy; 

perhaus he s t r i v e d a f t e r t h e i d e a l . P a r r y see: is more 

aware o f t h e boy's r e l a t i o n t o o t h e r i n d i v i d u a l s and t o 

t h e w o r l d i n w h i c h he l i v e s : 

" hut w h a t e v e r t h e e x t e n t o f o u r p u p i l s ' a b i l i ­
t i e s , wc m i g h t f i n d common cause i n t r y i n g - t o 
n o u r i s h i n them, t o t h e f u l l e x t e n t o f o u r a b i l i t y , 
k i n d s o f awareness and s e n s i t i v e n e s s t h a t Shakespeare, 
supremely, can n o u r i s h i n u s . Some o f t h e r e s u l t s 
o f such n o u r i s h m e n t a r e - e x t e n s i o n s o f i n s i g h t and 
e x t e n s i o n o f human sympathy; an e n l a r g e d sense o f 
l i f e ' s p o t e n t i a . l i t i e s ; a more a c u t e u n d e r s t a n d i n g 
o f c h a r a c t e r and i t s s o c i a l p r e d i c a m e n t ; a f i n e r 
a p p r e c i a t i o n o f m o r a l i s s u e s and t ; > e i r i n t r i c a c i e s 
and t h e i r i n e v i t a b i l i t y . " ! 

A f t e r some e x p e r i e n c e o f Shakespeare, Cook c o n s i d e r e d 

h i s p u p i l s were r e a d y t o a t t e m p t t h e making o f o r i g i n a l 

p l a y s . f l a y - m a k i n g c o n t i n u e d a l o n g s i d e f u r t h e r 

Shakespeare s t u d y and mime and g a i n e d added e n r i c h m e n t 

f r o m b o t h . I d e a l l y i t i n c o r p o r a t e d many o f t h e h l a y way 

v i r t u e s , p a r t i c u l a r l y t h o s e o f enjoyment, r e s o u r c e f u l n e s s , 

s e l f - d i s c i p l i n e and c r e a t i v e e x p r e s s i o n . I n i t s p r a c ­

t i c a l i m p l i c a t i o n s , i t had much t h a t i s r e l e v a n t t o drama 

i n s c h o o l s a t t h e p r e s e n t t i m e . 

Cook's approach t o p l a y - m a k i n g was p r e d o m i n a t e l y 

l i t e r a r y arid a r t i s t i c and t h i s a f f e c t e d t h e t y p e o f mater­

i a l used i n t h e p l a y s and t h e s h a p i n g o f t h i s m a t e r i a l . 

Phrases such as " n i g h s t a n d a r d o f l i t e r a r y t a s t e " and 

^ C. P a r r y , The i'lummery, Use o f E n g l i s h Pamphlet number 
Four, pp. 6-7-
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" l i t e r a r y workmanship" c o n t i n u a l l y appear i n h i s d i s c u s s i o n 
o f t i i e s u b j e c t . A p p e i i d i x f o u r c l e a r l y i n d i c a t e s t h e 
p o i n t . l i e r o Cook was showing how t h e r e l a t i v e i n e x p e r i ­
ence o f playiaalcers c o u l d wake them unaware o f t h e d r a m a t i c 
p o s s i b i l i t i e s i n t h e Beowulf* l e g e n d . O b v i o u s l y he was 
concerned t h a t t h e p u p i l s h o u l d l e a r n t o e x p r e s s h i m s e l f 
a r t i s t i c a l l y ; i t was n o t enough t h a t t h e p u p i l s h o u l d 
m e r e l y express h i m s e l f . The Appendix a l s o shows Cook's 
h i g n r e g a r d f o r Shakespeare as an i n s p i r a t i o n i n t h e p l a y -
making pro cess. 

Perhaps t h e v i e w s e x p r e s s e d c o n c e r n i n g Cook's a t t i ­

t u d e t o w a r d s t h e p u p i l ' s e x p r e s s i o n need some s l i g h t 

q u a l i f i c a t i o n . Cook r e c o g n i z e d t h a t i n p l a y m a k i n g , as i n 

most a c t i v i t i e s , t . i e r e was an i n i t i a l t r y i n g - o u t phase. 

T h i s " p r e l i m i n a r y p a d d l i n g on t h e m a r g i n , " as Cook c a l l e d 

i t , was n o t h i n d e r e d by l i t e r a r y s t a n d a r d s o r a r t i s t i c 

shape. I t c o n s i s t e d o f r o u g h i m p r o v i s a t i o n s based on 

th e a d v e n t u r e s o f magazine heroes o r i m p r o v i s a t i o n s s e t 

i n b o a r d i n g - h o u s e s o f p u b l i c s c h o o l s o r i n t h e w i l d west. 

E v e n t u a l l y , however, a c c o r d i n g t o Cook, t h e s e crude 

e x p r e s s i o n s o f y o u t h f u l t a s t e no l o n g e r s a t i s f i e d h i s 

p u p i l s and he began t o encourage them tv be more c a r e f u l 

i n c h o i c e and s h a p i n g o f m a t e r i a l : 

"They were t h e n e a s i l y persuaded t o use c r a f t 
i n s e l e c t i o n and c o n d e n s a t i o n . They began w i t h 
some f e e l i n g t o say t h i n g s w i t h an a r t i s t i c i n t e n t i o n , 
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and t o e x p r e s s where b e f o r e t h e y had been c o n t e n t 
t o d e s c r i b e . " 1 

One might s u s p e c t t h a t a t t h i s s t a g e t h e r e o c c u r r e d 

a s l i g h t c o n f l i c t between t h e boys' n a t u r a l i n t e r e s t s and 

Cook's i d e a l s . Perhaps Cook saw i t as t h e p r i o r i t y o f 

one P l a y Pay v i r t u e o v e r a n o t h e r . Be t h a t as i t may, 

Cook eschewed t h e i n c i d e n t s o f e v e r y day l i f e as d r a m a t i c 

m a t e r i a l f o r young boys. Pie d i d n o t c o n s i d e r t h a t h i s 

p u p i l s were capable o f a p p l y i n g t h e p r o c e s s o f r e f i n e m e n t 

o r s i f t i n g t h a t t h e s e i n c i d e n t s w o u l d need b e f o r e t h e y 

became d r a m a t i c a l l y v i a b l e . But t h e r e were t h r e e o t h e r 

f a c t o r s i n v o l v e d i n h i s r e j e c t i o n o f r e a l i s m . One was 

t-i-e i n e x p e r i e n c e o f t h e boy: i t was t o o much t o e x p e c t 

a boy t o go beyond i m p r e s s i o n s and appearances w h i l e r e a l i s m 

i m p l i e d a r e p r e s e n t a t i o n o f t h i n g s as t h e y were. So f a r 

Cook's reasons f o r r e j e c t i n g r e a l i s t i c m a t e r i a l were cen­

t r e d on t h e c a p a b i l i t i e s o f h i s p u p i l s and c e r t a i n l y , many 

pe o p l e would q u e s t i o n h i s a s s e r t i o n s . The two r e m a i n i n g 

reasons were v e r y much concerned w i t h Cook's e d u c a t i o n a l 

aims, and, b e s i d e s s u p p l e m e n t i n g t h e p i c t u r e one has 

g a i n e d o f him, t h e y s e t h i s work a p a r t f r o m much o f t h e 

o r i g i n a l drama g o i n g on i n classrooms t o d a y : 

"A c o n s c i o u s p u r s u i t o f r e a l i s m i s i n a d v i s a b l e 
f o r L i o y s .... because i t w o u l d be o u t s i d e t h e scope 
o f our e d u c a t i o n a l p u r p o s e , s i n c e t r u e r e a l i s m i m­
p l i e s a c e r t a i n s a c r i f i c e o f c o n v e n t i o n s and a v o i d ­
ance o f t y p e s o f c h a r a c t e r and s i t u a t i o n , w h i l e o u r 
purpose as t e a c h e r s i s t o e sure t h a t by t h e e x e r ­
c i s e o f p l a y m a k i n g t h e boys s h a l l become f a m i l i a r 

I I . C. Cook, op. c i t . p. 268. 



- 2k0 -

w i t h t h e s e v e r y a r t i s t i c c o n v e n t i o n s and w i t h t h e 
d r a m a t i c s i t u a t i o n s and c h a r a c t e r s w h i c h have become 
t y p i c a l f r o m t h e i r f r e q u e n t o c c u r r e n c e i n t h e l i t e r a ­
t u r e we a r e t a k i n g as our model; and t h e p u r s u i t o f 
r e a l i s m by boys i s i n a d v i s a b l e because i t i m p l i e s 
t h e abandonment o f t h e t o w e r o f t h e i r a r t i s t i c 
s t r e n g t h , t h e r e a d y comprehension o f a r o m a n t i c ^ 
theme, and a f i t l y i m a g i n a t i v e t r e a t m e n t o f i t . " 

Once a " r o m a n t i c theme" had been f o u n d , t h e p l a y -

making m a c h i n e r y was p u t i n t o o p e r a t i o n . There were 

d e f i n i t e p r o c e d u r a l s t e p s t o be f o l l o w e d and Cook con­

s i d e r e d t h a t t h e p i a y - m a k i n g p r o c e s s s h o u l d be i n hand f o r 

a t l e a s t a t e r m . 

The f i r s t s t e p was f o r t h e b o r r o w e d s t o r y t o be t o l d 

and r e t o l d u n t i l i t was t h o r o u g h l y f a m i l i a r t o t h e c l a s s 

i n v o l v e d . Then f o l l o w e d c l a s s d i s c u s s i o n , d u r i n g w h i c h 

t h e boys n a t u r a l l y d i v i d e d i n t o s m a l l groups " a c c o r d i n g 

as t h e i r c h i e f i n t e r e s t l i e s i n t h e a d a p t a t i o n o f t h e 

s t o r y , o r t h e w o r k i n g out o f t h e c h a r a c t e r s , o r t h e a l l o t ­

ment o f t h e p a r t s , o r t h e s t a g i n g , o r t h e p r o v i s i o n o f 

m a k e s h i f t costume and p r o p e r t i e s , o r t h e a c t u a l w r i t i n g 

o f p r o v i s i o n a l p a r t s i n t h e f o r m o f n o t e s g i v i n g cues 
2 

and a r o u g h s u g g e s t i o n o f t h e d i a l o g u e . " O b v i o u s l y so 

many groups i n t h e same room i m p l i e d a g r e a t d e a l o f 
1 

^. O. Cook, op. c i t . , pp. 271-272. 
2 

I b i d . , p. 301. I t perhaps ought t o be m e n t i o n e d t h a t 
Cook v i e w e d t h e s t a g i n g o f t h e boys' o r i g i n a l p l a y s i n 
t e r m s o f E l i z a b e t h a n c o n v e n t i o n s as e x e m p l i f i e d i n t h e 
d e s i g n o f t h e Mummery. T h i s g i v e s added s i g n i f i c a n c e 
t o h i s use o f words such as " s h a p i n g " and " f a s h i o n i n g " 
i n r e l a t i o n t o t i i e making o f p l a y s . 
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n o i s e ; b u t , i n s i s t e d Cook, i f one were t o l i s t e n c a r e ­

f u l l y one would u n d e r s t a n d t h a t t h e n o i s e was i n f a c t 

" a r t i c u l a t e . " 

The work o f t h e s m a l l groups was c o n t i n u e d c i t h e r 

d u r i n g f u r t h e r l e s s o n s o r f o r homework and each group 

co m m i t t e d i t s i d e a s t o .paper. There t h e n f o l l o w e d a 

most i n t e r e s t i n g s tage i n p l a y m a k i n g , a s o r t o f semi-

i m p r o v i s a t i o n stage.^* T h i s e n t a i l e d a t r y i n g - o u t o f t h e 

p l a y so f a r and speeches were p a r t l y r e a d f r o m n o t e s and 

p a r t l y i m p r o v i s e d . There was c o n s t a n t i n t e r r u p t i o n t o 

a l l o w f o r d i s c u s s i o n o f speeches, s u g g e s t i o n s f o r a l t e r a ­

t i o n and r e j e c t i o n o f m a t e r i a l . The boys p l a y i n g t h e 

p a r t s i n t h e "amorphous" p l a y were n o t n e c e s s a r i l y t h o s e 

who w o u l d p l a y t h e same p a r t s i n t h e f i n a l v e r s i o n . How­

e v e r , Cook d i d c o n s i d e r i t w o r t h w h i l e s e t t l i n g on p a r t s 

as coon as p o s s i b l e i n o r d e r t h a t t h e " c h a r r . c t e r s i n t h e 

making / m i g h t / be m o d i f i e d , shaped, and i n f l u e n c e d by 
2 

r e f e r e n c e and a p p r o x i m a t i o n t o a l i v i n g model." 

A c t i n g and d i s c u s s i o n c o n t i n u e d a l o n g s i d e one a n o t h e r 

u n t i l t h e p l a y assumed i . s f i n a l a r t i s t i c shape. 
1 

A n o t e o f q u a l i f i c a t i o n i s needed. Cook f o u n u he had t o 
d i s p e n s e w i t h t h i s s t a g e when d e a l i n g w i t h boys i n t h e 
16-18 age-range because o f t h e i r s e l f - c o n s c i o u s n e s s . 
T i l l s i s p r o b a b l y e x p l a i n e d by t h e f a c t t h a t most o f 
Cook's t e a c h i n g was concerned w i t h younger boys and 
t h e r e was presumably a r e l a t i v e d e a r t h o f c l a s s r o o m 
drama i n t h e upper f o r m s . 

2 
h. C. Cook, op. c i t . , p. 304. 
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D i s c u s s i o n i n t h e f o r m o f an i n t e r c h a n g e o f i d e a s among 

t h e oo3^s was augmented by Cook's .lessons on t h e " r u l e s 

and p r o p r i e t i e s o f t h e a r t o f d r a m a t i c p o e t r y . " l i e 

f o u n d t h a t t h e p l a y m a k i n g p r o c e s s a f f o r d e d him p r a c t i c a l 

p r a c t i c a l r e f e r e n c e p o i n t s f r o m w h i c h he c o u l d d e v e l o p 

t h i s a s p e c t o f h i s t e a c h i n g . A l l t h e t i n e , however, he 

was c o n s c i o u s t h a t t h e s e f o r m a l l e s s o n s s h o u l d n o t domi­

n a t e t h e a d o l e s c e n t ' s e d u c a t i o n i n drama: 

"At t h e v e r y most t h e l e s s o n s on t h e a r t o f 
d r a m a t i c p o e t r y s h o u l d n e v e r t a k e more t h a n a t h i r d 
p a r t o f t h e a c t i n g and p l a y - m a k i n g t i m e ; t h e s t u d y 
and a c t i n g - o f S akespeare s h o u l d t a k e a n o t h e r t h i r d , 
a.d t h e making and a c t i n g o f t h e boys' o r i g i n a l 
p l a y s s h o u l d f i l l t h e r e m a i n i n g p a r t . " l 

The f i n a l s t a g e s o f p l a y - m a k i n g c o n s i s t e d o f f u r t h e r 

s h a d i n g , a l a s t r e v i s i o n o f speeches, i n t e n s e r e h e a r s a l 

and performance " w i t h a l l due ceremony." The l a s t 

i m p l i e d c e r t a i n q u a l i t i e s i n t h e b o y - a c t o r s such as 

" t h e i r s u b l i m e s i n c e r i t y , t h e i r r e a l i z a t i o n s o f t h e emo­

t i o n s , t h e manner p r o p e r t o t n e i r d i v i n e p a r t s /jind/ 
2 

t h e i r u t t e r e a r n e s t n e s s ; " i t a l s o s p o t l i g h t e d t h e t e a c h ­

e r ' s r e s p o n s i b i l i t y : 
• i w o u l d .... say t h a t as t e a c h e r s o f l i t e r a ­

t u r e we s h o u l d r e s o l u t e l y d e c l i n e t o countenance i n 
our presence any show upon a s c h o o l s t a g e w h i c h i s 
n o t sound i n a r t and unimpeachable i n t a s t e . " 3 

I I . C. Cook, o c i t . , p. 3^5 • 
2 I b i c . , p. 324. 
3 I b i d . , p. 340. 
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There can be no doubt t h a t t h r o u g h o u t h i s drama 
work C a l d w e l l Cook remembered t h a t he was a t e a c h e r o f 
l i t e r a t u r e . T h i s f a c t w i l l no doubt c o l o u r any p r e s e n t 
day e s t i m a t e s o f h i s a c h i e v e m e n t s . I t nay appear t h a t 
h i s a l l e g i a n c e t o l i t e r a t u r e and a r t i s t i c f o r m had a 
r e s t r i c t i n g i n f l u e n c e : perhaps he p a i d t o o l i t t l e a t t e n ­
t i o n t o t h e t h e r a p e u t i c a s p e c t s o f drama, p a r t i c u l a r l y i n 
h i s d i s m i s s a l o f e v e r y d a y i n c i d e n t s as s u i t a b l e d r a m a t i c 
m a t e r i a l . Y e t , a t t h e same t i m e , i t must be a d m i t t e d 
t h a t he was a b l e t o a v o i d t h e s t a t e o f a f f a i r s p r e v a i l i n g 
i n much o f t o d a y ' s c l a s s r o o m drama: t h e i m b a l a n c e o f 
drama as p e r s o n a l g r o w t h and drama as an a r t f o r m . 3y 
m a i n t a i n i n g t h e e q u i l i b r i u m between e x p r e s s i o n and a p p r e c i a ­
t i o n i n h i s p u p i l ' s approach t o drama, Cook was a b l e t o 
p r e v e n t s e l f - i n d u l g e n t , p u r p o s e l e s s w a l l o w i n g on t h e one 
hand and d r y p e d a n t r y on t h e o t h e r . 

T h a t e v e r t h e m e r i t s o r d e f e c t s o f C a l d w e l l Cook's 

d r a m a t i c work as j u d g e d i n t h e l i g h t o f p r e s e n t t r e n d s , i t 

can n o t be d e n i e d t h a t he d i d drama a tremendous s e r v i c e 

i n h i s r e p e a t e d a s s e r t i o n s t h a t p l a y s were t o be a c t e d . 

T h i s e n t a i l e d t h e a c t i v e i n v o l v e : e u t o f t h e p u p i l , one o f 

t h e main t e n e t s o f t h e P l a y hay p h i l o s o p h y . I t i s w o r t h ­

w h i l e r e p e a t i n g t h a t drama was o n l y one o f a s e r i e s o f 

P l a y hay a c t i v i t i e s and any a t t e m p t t o assess Cook's con­

t r i b u t i o n t o e d u c a t i o n a l t h e o r y and p r a c t i c e on t h e 

s t r e n g t h o f h i s drama work 'alone w o u l d be a m i s r e a d i n g o f 

h i s p h i l o s o p h y as a whole. 
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H i s s G i l p i n arid The H a l l School 

The work o f Miss G i l p i n seems t o have been p a r t i c u ­

l a r l y w e l l known d u r i n g t h e 1920s. The School drama 

r e c e i v e d a c c l a i m i n t h e n a t i o n a l newspapers and i n 1928 

t h e p l a y based on t h e s t o r y o f Orpheus was g i v e n a p u b l i c 

p e r f o r m a n c e a t t h e A r t s T h e a t r e Club. That h e r work was 

h i g h l y t h o u g h t o f i n e d u c a t i o n a l c i r c l e s i s e v i d e n c e d by 

t h e f a c t t h a t she was i n v i t e d t o r e a d a paper on "The 

D r a m a t i c Sense as a F a c t o r i n E d u c a t i o n " t o t h e Conference 

o f E d u c a t i o n a l A s s o c i a t i o n s a t U n i v e r s i t y C o l l e g e , London 

on J a n u a r y 6th 1920; and even as e a r l y as 1908 t h e c u r ­

r i c u l u m o f t h e h a l l School s e r v e d as an example o f 

p r o g r e s s i v e e d u c a t i o n f o r t h e s t u d e n t s a t t a c h e d t o 

Manchester u n i v e r s i t y ' s Department o f E d u c a t i o n . I t i s 

i n t e r e s t i n g t o c o r r e l a t e some o f t h e more g e n e r a l v i e w s 

she e x p r e s s e d a t t h e E d u c a t i o n Conference w i t h t h e a c t i v i ­

t i e s o f t h e s m a l l , m i x e d , p r i v a t e p r e p a r a t o r y s c h o o l i n 

Y.'eybridge where she was h e a d m i s t r e s s f r o m 1898-1934. 

Her c o n f e r e n c e paper began by s t r e s s i n g t h e s t r e n g t h 

o f t h e ' p r e t e n d s t a g e ' i n v e r y young c h i l d r e n and a s s e r t ­

i n g t h a t " t h i s m a k e - b e l i e v e i s t h e b a s i s o f t h e d r a m a t i c 

sense i n c h i l d r e n " a sense possessed i n some degree by 

a l l c h i l d r e n . She conceded t h a t a c t i n g was sometimes 

a l l o w e d f o r on t r i e t i m e t a b l e o f what we w o u l d now c a l l 
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I n f a n t Schools b u t asked what became o f i t when t h e c h i l d 

g o t a l i t t l e o l d e r . she hoped, t h a t t h e d r a m a t i c sense 

m i g h t be c a t e r e d f o r i n t h e same way as was t h e c h i l d ' s 

n a t u r a l d e s i r e t o p a i n t arid draw: 

"The day o f e m a n c i p a t i o n o f t h e t e a c h i n g o f 
d r a w i n g has come, t h a t o f t h e t e a c h i n g o f music has 
dawned, and 1 hope t h a t o f t h e t e a c h i n g o f Drama i n 
Schools i s a t hand."1 

The t h r e e main reasons c i t e d by Miss G i l p i n f o r t h e 

d e a r t h o f d r a m a t i c work i n s c h o o l s around t h e y e a r 1920 

were ones w h i c h have b e d e v i l l e d t h e emergence o f drama 

i n e d u c a t i o n f o r ...-any y e a r s and, t o a c e r t a i n e x t e n t , 

s t i l l do. The f i r s t concerned t h e q u e s t i o n o f space f o r 

drama: s c h o o l desks i n t h o s e days were "uncompromising 

t h i n g s and u n w i e l d l y , " n o t e a s i l y p i l e d on t o p o f one 

a n o t h e r . 

The two o t h e r reasons concerned t h e s t a t u s o f drama. 

The s t r e n g t h o f drama-, t h e f a c t t h a t i t was a composite 

and s o c i a l a r t , i r o n i c a l l y m i l i t a t e d a g a i n s t i t s s t a t u s 

f o r , iany s c h o o l s because i t d i d n o t l e n d i t s e l f e a s i l y t o 

t h e e x a m i n a t i o n system. A l s o , i t r a r e l y had t h e s t a t u s 

o f a c u r r i c u l u m " s u b j e c t " and y e t s a i d Miss G i l p i n "may 
2 

i t n o t be more t h a n any one s u b j e c t - a s y n t h e s i s o f many?" 

"The D r a m a t i c Sense as a F a c t o r i n E d u c a t i o n " r e p r o d u c e d 
i n The B r i t i s h Drama League Magazine 'Drama' J u l y 1920, p.177 

2 Drama ( J u l y 1920), p. 178. 



The s y n t h e t i c and s o c i a l p o s s i b i l i t i e s o f drama 

were, i n h i s s G i l p i n ' s v i e w , two i m p o r t a n t f a c t o r s f o r 

e d u c a t i o n . Drama defended on group e f f o r t , combined 

v a r y i n g a c t i v i t i e s and t a l e n t s , was a s t r i v i n g a f t e r 

p e r f e c t i o n arid " a t i t s b e s t i t i s a g r e a t power i n b r i n g ­

i n g w i t h i n t h e r e a c h o f a l l , t h e b e s t t h i n g s : i t can 

t o u c h t h e i m a g i n a t i o n a i d g i v e a p p r e c i a t i o n o f b e a u t y , and 

t r a i n t h e c r i t i c a l f a c u l t y . " " " 

The a c t i v i t i e s o f t h e h a l l b e f o o l d u r i n g t h e p e r i o d 

when h i s s G i l p i n was h e a d m i s t r e s s c e r t a i n l y show t h a t t h e 

s c h o o l had t h e courage o f i t s h e a d m i s t r e s s ' s c o n v i c t i o n s 

and i t m i g h t be seen as one o f t h e v e r y f i r ^ t t o use 

r a t h e r t h a n pay l i p s e r v i c e t o an i n t e g r a t e d c u r r i c u l u m 

w i t h drama as t h e b i n d i n g f o r c e . G e o f f r e y h h i t w o r t h , one 

t i m e D i r e c t o r o f t h e B r i t i s h Drama League, p u t i t i n t h e s e 

words: 

" I t emerged f r o m Miss G i l p i n ' s p i o n e e r e x p e r ­
i e n c e , and h e r p e r s o n a l d i s c o v e r y t h r o u g h many 
t e n t a t i v e e x p e r i m e n t s , t h a t t h e r e i s - o r s h o u l d be -
an i n t e r a c t i o n between a l l forms o f knowledge, o f 
w h i c h t h e p l a y can become a t once t h e f o r m and t h e 
i m a g i n a t i v e e x p r e s s i o n . " 2 

A p a r a l l e l may be drawn between t h e approach t o t h e 

c u r r i c u l u m a d opted by Miss G i l p i n and t h a t a d o p t e d by 

1 f r a m a ( J u l y 1920), p. 178. 
2 

Miss G i l p i n and the n a l x S c h o o l , p. 10. 
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h r . Stone, a n o t h e r p i o n e e r , i n h i s Birmingham primary-

s c h o o l c f t h e 1940s, a l t h o u g h i t must be s t r e s s e d t h e y 

were w o r k i n g i n v a s t l y d i f f e r e n t c o n d i t i o n s . I n t h e way 

t h a t t h e h a l l School c u r r i c u l u m was i n f u s e d by t h e p l a n 

and o f t e n e x p r e s s e d i t s e l f t h r o u g h t h e p l a y , so h r . Stone, 

i n h i s d e s i r e t o f o s t e r t h e c r e a t i v e u r g e e x p r e s s e d i n a l l 

t h e a r t s , went t o t h e common source o f a l l a r t s and f o u n d 

movement. 

h i s s G i l p i n h e r s e l f was q u i t e aware o f t h e v a l u e o f 

movement. She had been i m p r e s s e d w i t h D a l c r o z e ' s work 

on r h y t h m and g e s t u r e i n music and drama when she v i s i t e d 

h i s i n s t i t u t e n e a r Dresden a t t h e b e g i n n i n g o f 1912 and 

t h e h a l l School was one o f t h e f i r s t t o t e a c h euihythmics. 

Y e t , h i s s G i l p i n was o a r e r t h a t eunTythmics s h o u l d n o t 

become a r e s t r i c t e d and r e s t r i c t i n g d i s c i p l i n e : i t was 

t o be a p p l i e d t o and b l e n d e d w i t h o t h e r a s p e c t s o f t h e 

c u r r i c u l u m . h r s . n l o y d , who was a young s i n g l e t e a c h e r 

t a u g h t Music a t t h e h a l l School f r o m 1918-1926, g i v e s an 

account o f a t y p i c a l l e s s o n : 

" I n t h e huxhythmic c l a s s e s , o f c o u r s e , was always 
t h e background o f t h e d e f i n i t e D a l c r o z e T e a c h i n g ; 
e x e r c i s e i n b a r t i m e , n o t e v a l u e s , p h r a s i n g , nuance 
and so on, b u t t h e r e was a l s o o p p o r t u n i t y f o r f r e e 
m u s i c a l work and t h e c h i l d r e n were encouraged t o 
i n t e r p r e t music by t h e i r own. group movement. For 
t h o s e who have n o t seen a D a l c r o z e c l a s s , l e t me g i v e 
a b r i e f d e s c r i p t i o n o f one a t work. A s h o r t p i e c e 
o f music w o u l d be p l a y e d o v e r two o r t h r e e t i m e s t o 
t h e c h i l d r e n , who w o u l d be s i t t i n g on t h e f l o o r and 
l i s t e n i n g i n t e n t l y , n o t i n g m e n t a l l y t h e c h i e f 
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c h a r a c t e r i s t i c s o f t h e music, t h e d i v i s i o n i n t o two 
o r t h r e e s e c t i o n s , t h e main rhythms e t c . when t h e y 
had absorbed as much as p o s s i b l e , t h r e e o r f o u r 
l e a d e r s would be chosen, and t h e c l a s s b r o k e n up i n t o 
s m a l l groups w h i c h w o u l d go t o t h e d i f f e r e n t c o r n e r s 
o f t h e room t o work o u t t h e i r own i d e a s o f movement. 
Then each group w o u l d , i n t u r n , show i t s own m u s i c a l 
p a t t e r n , and i t was e x t r a o r d i n a r i l y i n t e r e s t i n g t o 
see how v a r i e d t h o s e d i f f e r e n t i n t e r p r e t a t i o n s w o u l d 
be. "1 

T h i s method was o f t e n used d u r i n g t h e drama r e h e a r ­

s a l s a t t h e School f o r music and movement were an i n t e g r a l 

p a r t o f t h e p l a y s . Group i n t e r p r e t a t i o n o f song and 

music was g i v e n p r i o r i t y o v er i n d i v i d u a l i n t e r p r e t a t i o n 

and v e r y o f t e n i n t e r e s t i n g i d e a s f r o m groups were b l e n d e d . 

The p l a y - m a k i n g a c t i v i t i e s o f t h e H a l l School can be 

c l a s s e d under two main h e a d i n g s : t h e d a y - t o - d a y drama 

and t h e more e l a b o r a t e School I l a y s . 

I n t h e f i r s t c a t e g o r y came d r a m a t i z a t i o n s o f scenes 

f r o m h i s t o r y o r l i t e r a t u r e and an i n t e r e s t i n g use o f 

puppets i n t h e F rench l e s s o n . The v i g o r o u s i n f l u e n c e o f 

t h e F r e n c h mademoiselle i s v i v i d l y conveyed i n t h e words 

o f a f o r m e r p u p i l who a t t e n d e d t h e School f r o m 1929-1934: 

"Under h e r g i i i d a n c e a m a r i o n e t t e t h e a t r e was 
b u i l t . Then we p a i r e d o f f , made about f i v e q u a i n t 
puppet f i g u r e s between each two o f u s , w i t h hand-
sewn b o d i e s , g r o t e s q u e p l a s t e r heads and a l l g a i l y 
d r e s s e d . R e s u l t i n g scenes between puppets w i t h 
squeaky v o i c e s v a r i e d f r o m t h e sweetness o f 'au 
c l a i r de l a Lune 1 t o t h e most b l o o d t h i r s t y F r e n c h ^ 
v e r s i o n o f Punch and Judy e v e r seen on any s t a c." 

Miss G i l p i n and t h e h a l l S c h o o l , op. c i t . , pp. 53-5^• 
2 

I b i d , , p. 100. 
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I n h e r c o n f e r e n c e paper h i s s G i l p i n d e s c r i b e d a 

t y p i c a l 'i;'eybridge approach t o extempore work: 

"The ages o f t h e c h i l d r e n who have t a k e n p a r t 
i n t h e work range f r o m n i n e t o f o u r t e e n - boys and 
g i r l s , b u t w i t h a l a r g e preponderance o f g i r l s . 
They have o f t e n worked i n two g r o u p s , w i t h f r o m 
f i f t e e n t o e i g h t e e n i n each, They have sometimes 
w r i t t e n t h e i r s u b j e c t , have a r r a n g e d i t , have drama­
t i z e d i t , have a s s i g n e d t h e r o l e s and a d a p t e d i t 
as o c c a s i o n r e q u i r e d . I f t h e r e have n o t been 
s u f f i c i e n t c h a r a c t e r s i n t h e s t o r y , t h e y have i n t r o ­
duced o t h e r s , and have always a r r a n g e d t h e i r own 
scenes. They have n e v e r , as y e t , chosen a r e a d y -
made ' p l a y . 1 The p r e p a r a t i o n o f t h e work i s done 
i n t n e l a r g e h a l l o f t h e School where t h e r e i s one 
p i a n o and one s t a g e . There by t u r n s t h e two 
groups use t h e s t a g e o r t h e body o f t h e h a l l ; b o t h 
use t h e p i a n o as t h e y can. Those who have a good 
d e a l t o l e a r n , s i t a s i d e l e a r n i n g t h e i r p a r t s and 
t h e r e s t c o n t r i v e , a r r a n g e , dance, o r d e c l a i m a l l 
t o g e t h e r and one o f t h e most i n t e r e s t i n g t h i n g s i s 
t o see how t n e y manage t o c o n c e n t r a t e ; a l s o I 
have n e v e r once h e a r d them q u a r r e l . Of c o u r s e , 
t h e r e a r e no v i s i t o r s p r e s e n t , o n l y t h e c h i l d r e n 
and members o f t h e s t a f f . " ! 

S e v e r a l p o i n t s a r i s e i n d i s c u s s i o n o f t h i s approach. 

I t was i n i t i a t e d as a p r o c e s s by w h i c h c h i l d r e n m i g h t 

assume more r e s p o n s i b i l i t y i n t h e e d u c a t i o n a l p r o c e s s i n 

t h e sense t h a t t h e y would have t o " c o l l e c t , c o r r e c t and 

adapt f o r t h e m s e l v e s . " The v e r t i c a l g r o u p i n g e n r i c h e d 

t h e i m a g i n a t i v e e n v i r o n m e n t and h e l p e d t o u n d e r l i n e t h e 

i m p o r t a n c e o f combined e f f o r t i n t h e d r a m a t i c p r o c e s s . 

I n d e e d , f o r h i s s G i l p i n , t h e development o f t h e i n d i v i d ­

u a l was i n e v i t a b l y bound up w i t h t h e e x p r e s s i o n o f t h e 

group; and as t h e a e s t h e t i c s i d e o f t h e d e v e l o p i n g 

1 Drama ( J u l y 1920), pp. 178-179. 
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p e r s o n a l i t y was so v i t a l , i t was i m p e r a t i v e t h a t t h e 

i n d i v i d u a l s h o u l d b o t h share i n and a p p r e c i a t e t h e b e a u t y 

and t r u t h o f e x p r e s s i o n . Thus emphasis was l a i d on t h e 

f i n i s h e d p r o d u c t i o n and s t a n d a r d became a key word i n 

Miss G i l p i n ' s d r a m a t i c v o c a b u l a r y : 

" I t h i n k t h a t perhaps t h e main way i n w h i c h 
t h e y a c h i e v e s t a n d a r d , m o s t l y q u i t e u n c o n s c i o u s l y , 
i s f r o m t h e f a c t t h a t we a l l , f r o m t i m e t o t i m e -
t e a c h e r s and c h i l d r e n t o g e t h e r - have worked a t t h e 
f i n i s h e d p r o d u c t i o n o f some p l a y , and much o f t h e 
s c h o o l work isa;.: been f o c u s s e d f o r t h e t e r m o r two 
terms upon t h i s one o b j e c t . Music and. d i n g i n g , 
p a i n t i n g and d r a w i n g , l i t e r a t u r e , r e c i t a t i o n , e l o -
c u t i o n e t c . , have a l l been worked i n and co n n e c t e d . " 

hence t h e emergence o f t h e s c h o o l p l a y s . These p l a y s 

g e n e r a l l y o c c u r r e d a t i n t e r v a l s o f one and a h a l l ' y e a r s 

and were e v o l v e d f r o m a p i e c e o f h i s t o r y o r l i t e r a t u r e . 

Miss G i l p i n eschewed t h e ready-made t e x t f o r , as she 

r a t h e r q u a i n t l y p u t i t , " i t israore s p o r t i n g sometimes t o 
o 

s t a r t o f f w i t h o u t e v e r y s i g n p o s t f i x e d and. l a b e l l e d . " " " 

M iss G i l n i n seems t o have done most o f t h e a c t u a l s c r i p t 

w r i t i n g , o f t e n t a k i n g i d e a s f r o m p u p i l s ana s t a f f . Most 

p r i m a r y heads w o u l d be e n v i o u s o f t h e t i m e t h a t t h e h a l l 

School was a b l e t o d e v o t e t o t h e p l a y s . They d i d become 

t h e f o c a l .point o f t u e School's a c t i v i t i e s f o r weeks on 

end, a l t h o u g h k i s s G i l p i n was c a r e f u l t o p o i n t o u t - and 
1 Drama ( J u l y , 1920), p. 179-
2 

I b i u . , p. 181. 
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s u r e l y a 1920 audience even o f drama devotees would be 
a n x i o u s on t h i s p o i n t - "The Time T a b l e was adhered t o 
a l l t h e t e r i j , and t h e h a t n c were b u t two h o u r s s h o r t on 
t h e whole term's c o u n t , h o w e v e r , a c y n i c m i g h t e x c l a i m , 
"borne Time T a b l e ! " 

O f t e n t h e p l a y s \<;ere f o l l o w e d by a book. I n t h e 

case o f t h e W a k e f i e l d Second n a t i v i t y h i ay a c t e d i n 1917, 

t h e words were w r i t t e n o u t and d e c o r a t e d by t h e c h i l d r e n 

and i l l u s t r a t i o n s were l i n o - c u t s p r i n t e d i n t h e s c h o o l 

and c o l o u r e d by hand. L a t e r on t h e s c h o o l a c q u i r e d i t s 

own l i t h o - p r e s s and p r i n t e d a l l i t s own w r i t i n g s and 

music f o r t h e books and most o f t h e i l l u s t r a t i o n s . 

There i s a d e a l o f ev i d e n c e o f t h e ov e r w h e l m i n g e f f e c t 

o f t r i e h a l l School pxays on th o s e who saw them o r a c t e d 

i n them. A f o r m e r member o f s t a f f speaks o f c o n t r i b u t i o n 

t h e y made t o t h e a e s t h e t i c a l l y s t i m u l a t i n g atmosphere o f 

t h e s c h o o l : 

" I hau a good h i g h School e d u c a t i o n , and y e t 
wnen I saw t h e h a l l School I f e e l t h a t 1 had been 
a e s t h e t i c a l l y s t a r v e d ! What t u e n must have been 
t h e e f f e c t o f t h e p l a y s on t h e p l a s t i c minds o f 
c h i l d r e n ? The l o v e o f b e a u t y f o u n t f r o m w h i c h t h e 
c r e a t i v e i m p u l s e s p r i n g s - i n how many s c h o o l s c o u l d 
one say t h a t i t i s engendered, e x c e p t s p a s m o d i c a l l y 
o r by chanc e ?"2 

1 Drama ( J u l y 1920), p. 180. 
2 

h i s s G i l p i n and t h e h a l l S c h o o l , p. 68. 
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A f o r m e r p u p i l remembers t h e e m o t i o n a l i n t e n s i t y o f 

p a r t i c i p a t i o n : 

" I n 'The A n c i e n t M a r i n e r ' we plumbed d e p t h s o f 
e x p e r i e n c e w h i c h a r e n o t w i t h i n t h e supposed range 
o f c h i l d r e n o f 12 ana 13. The p r o d u c t i o n , w i t h i t s 
i n e x o r a b l e h o l d upon a n i g h t - m a r e r e a l i t y , went bey­
ond t h e bounds o f c o m f o r t a b l e e n t e r t a i n m e n t ; s e v e r a l 
mothers f e l t , 1 b e l i e v e , t h a t we were b e t t e r w i t h o u t 
i t ; b u t none o f us w o u l d have missed i t . v,'e were 
a l i v e , i m p a s s i o n e d c r e a t u r e s capable o f an e m o t i o n a l 
and i n t e l l e c t u a l range perhaps t h e n as n e v e r s i n c e . 
Miss G i l p i n t r e a t e d us as t h e e q u a l s we were o r t h a t 
she demanded us t o become."1 

An i m p a r t i a l v i e w o f t h e p l a y s i s g i v e n i n t h e 1926 

r e p o r t on t h e I n s p e c t i o n o f t h e h a l l S c h o o l , Weybridge; 

t a l k i n g o f t h e a r t s o f Music, d a n c i n g and a c t i n g , t h e 

H eport goes on t o say: 

"These t h r e e , each c u l t i v a t e d f o r i t s e l f , a r e 
b r o u g h t t o g e t h e r f r o m t i m e t o t i m e f o r r e p r e s e n t a t i o n s 
i n w h i c h b e a u t y o f sound and grace o f movement 
g u i d e d by s i g n a l d r a m a t i c s k i l l g i v e wings t o g r e a t 
p o e t r y . N a t u r a l b u t e l a b o r a t e , solemn b u t gay, 
t o u c h e d w i t h humour and governed by a d r a m a t i c , a 
s p i r i t u a l t e n s i t y - one such p e r formance remains 
i n t h e memory o f t h o s e who w i t n e s s e d i t . And i t 
was - t h a t was c l e a r - n o t done f o r a s p e c t a c l e , b u t 
an i n e v i t a b l e , a spontaneous ( t h o u g h , o f c o u r s e , a 
c a r e f u l and s t u d i e d ) e v i d e n c e o f t h e temper i n w h i c h 
a poem w h i c h had seemed t o d e f y such r e n d e r i n g had 
been l e a n t and l o v e d . " 2 

Miss G i l p i n and t h e h a l l S c h o o l , op. c i t . , p. Ŝ 2. 
2 

I b i d . , pp. 127-128. 
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P e t e r Glade and C h i l d Drama 

A l t h o u g h i ' e t e r b l a d e ' s f i r s t book - C h i l d Drama -

d i d n o t appear u n t i l 195^-> we know t h a t p a r t s o f i t had 

been w r i t t e n t e n y e a r s b e f o r e p u b l i c a t i o n . More s i g ­

n i f i c a n t l y we know t h a t t h e p h i l o s o p h y expounded i n i t 

had been f o r m u l a t i n g i n Slade*s mind f o r some t h i r t y y e a r s : 

"Yes, i t w o u l d be t r u e t o say t h a t t h e i d e a s 
and p h i l o s o p h y f o r m u l a t e d i n my 195'+ book were 
b r e w i n g d u r i n g t h e 1930s« They were a l s o b r e w i n g 
i n t h e 1920s f r o m my own e x p e r i e n c e a t s c h o o l and 
t h e n a t U n i v e r s i t y a b r o a d , t h e n i n t h e t h e a t r e , and 
t h e n w a l k i n g about t h e s t r e e t s o f London. There 
were o t h e r t i l i n g s w h i c h a f f e c t e d them, such as t h e 
l i s t e n i n g groups o f c h i l d r e n f o r Radio I f o u n d e d , 
ana my work w i t n backward c h i l d r e n i n W o r c e s t e r s h i r e , 
i n about 1937•" 1 

A l o v e o f t h e a t r e and a l o v e o f c h i l d r e n have been 

i m p o r t a n t f a c t o r s i n Slade *s l i f e b u t he has n o t a l l o w e d 

an u n n a t u r a l compromise t o d e v e l o p between t h e two. 

From t"ne e a r l y t h i r t i e s onwards, he became i n c r e a s i n g l y 

c o n v i n c e d t h a t t h e a t r e i n t h e a c c e p t e d sense was an 

a d u l t concept t h a t c o u l d n o t be w a t e r e d down f o r t h e 

young c h i l d ' s c o n s u m p t i o n , because i t assumed c e r t a i n 

a s p e c t s n o t y e t a r r i v e d a t i n t h e c h i l d ' s n a t u r a l d e v e l o p ­

ment. I n s t e a d he p o s t u l a t e d t h e e x i s t e n c e o f "a v e r y 

w o n d e r f u l t h i n g w h i c h .... can be f o u n d i n any p l a c e on 

e a r t h where t h e r e a r e c h i l d r e n . I t i s a c r e a t i o n , a s k i l l , 

C o n t a i n e d i n a l e t t e r f r o m i- e t e r Slade t o T. . Cox, 
Ja n u a r y l 6 t h , 19&9• 
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I t i s b o r n o f i-'lay and i s n u r t u r e d , g u i d e d and p r o v i d e d 

f o r by t h e w i s e p a r e u t and t h e a b l e t e a c h e r . T h i s 

" w o n d e r f u l t h i n g " was C h i l d Drama, an a r t f o r m e x i s t i n g i n 

i t s o T v i i r i g h t . 

The t e r m C h i l d Drama has t r e m e n d o u s l y wide p o i n t s 

o f r e f e r e n c e ; Slade equates drama w i t h " d o i n g " and i n 

t h i s sense C h i l d Drama c o v e r s a whole h o s t o f t h e c h i l d ' s 

a c t i v i t i e s , f r o m t h e baby's j o y i n sound and movement t o 

th e d a n c i n g and i m p r o v i s a t i o n s o f t h e t e e n a g e r . A t 

t i m e s t h e r e o c c u r sweeping g e n e r a l i s a t i o n s , f u l l o f emo­

t i v e f o r c e , a l i t t l e r e m i n i s c e n t o f C a l d w e l l Cook's 

e u l o g i e s o f t h e P l a y ,vay. 

'Drama means ' d o i n g ' and ' s t r u g g l i n g . ' I t i s 
t h e g r e a t a c t i v i t y ; i t n e v e r ceases where t h e r e 
i s l i f e ; i t i s e t e r n a l l y bound up w i t h m e n t a l 
h e a l t h . I t i s t h e A r t o f L i v i n g . " 2 

As t h e c h i l d g e t s o l d e r , so C h i l d Dra> a c o n t a i n s 

more drama"of t h e o b v i o u s k i n d ' and by t h i s b l a d e means 

an a c t i v i t y i n v o l v i n g i m p e r s o n a t i o n . An u n m i s t a k a b l e 

m a n i f e s t a t i o n w o u l d i n v o l v e t h e whole p e r s o n b o d i l y 

assuming t h e c h a r a c t e r o f someone e l s e ; on t h e o t h e r 

hand, i t would be p e r f e c t l y p o s s i b l e f o r i m p e r s o n a t i o n t o 

t a k e p l a c e n o t by use o f t h e whole body b u t t h r o u g h a 

pr o c e s s o f m e n t a l p r o j e c t i o n . 

P. Slade, C h i l d Drama, P. 19-
2 

I b i a . , p. 25• 
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Here l i e s t h e key t o one o f t h e m a j o r a s p e c t s o f 

Blade's p h i l o s o p h y , t h e i d e a t h a t man's a c t i v i t y i s d i v i ­

ded i n t o two main p a r t s : 

" ( a ) The p a s s i v e f o r m where he i n f u s e s h i s 
mind i n t o o b j e c t s , symbols and cyp h e r s 
o u t s i d e h i m s e l f and b r i n g s them t o l i f e . 
I have c a l l e d t h i s e l s e where P r o j e c t e d 
A c t i v i t y . 

( b ) The a c t i v e f o r m where man t a k e s on t h e 
p e r s o n a l r e s p o n s i b i l i t y o f d o i n g some­
t h i n g , o f b e i n g someone, i n d u l g i n g i n 
a c c u r a t e c ommunication, p l a y i n g a r o l e 
i n s p e c i a l s i t u a t i o n s o f a u t h o r i t y and 
g e n e r a l l y u s i n g t h e whole body i n an 
a c t i v e , p h y s i c a l sense. I t i s d i s c o v e r e d 
i n a c t i n g and i n dance. I have c a l l e d 
t h i s P e r s o n a l A c t i v i t y . " ! 

b l a d e c o n s i d e r s t h a t P e r s o n a l i-'lay and P r o j e c t e d P l a y 
2 

c o n s t i t u t e t h e v a l i d d i s t i n c t i o n i n P l a y . P l a y i s t o o 

f l u i d , p a r t i c u l a r l y i n t h e e a r l y s t a g e s o f l i f e , t o l e n d 

i t s e l f t o t h e r e a l i s t i c and i m a g i n a t i v e d i s t i n c t i o n sug-
3 

g e s t e d by some c h i l d o b s e r v e r s . b l a d e ' s two con c e p t s o f 
P. Sla d e , E x p e r i e n c e o f S p o n t a n e i t y , p. 289. 

b l a d e uses t h e words P l a y and A c t i v i t y as synonyms. 
I t i s n o t always easy t o comprehend e x a c t l y what he 
means by P l a y o r t h e r e l a t i o n s h i p o f P l a y t o Drama. 
For i n s t a n c e we a r e t o l d t h a t Drama i s "b o r n o f P l a y " 
and y e t Drama c o n t a i n s b o t h P e r s o n a l and P r o j e c t e d P l a y . 

I n 1 E x p e r i e n c e o f s p o n t a n e i t y ' , p. 30, Slade a n a l y s e s 
one o f h i s own c h i l d h o o d e x p e r i e n c e s i n term s o f P e r s o n a l 
and P r o j e c t e d P l a y b u t does n o t suggest when t h e d i s ­
t i n c t i o n f i r s t o c c u r r e d t o him. 



P l a y supposedly d e v e l o p d i f f e r e n t q u a l i t i e s i n t h e i n d i v ­

i d u a l . " I n P e r s o n a l P l a y t h e t e n d e n c y i s t o w a r d s n o i s e 

and p h y s i c a l e x e r t i o n on t h e p a r t o f t h e p e r s o n i n v o l v e d ; 

and i f n o i s e i s n o t employed e x e r t i o n i s . I n P r o j e c t e d 

f l a y t h e t e n d e n c y i s t o w a r d s q u i e t n e s s and p h y s i c a l s t i l l ­

n e ss; and i f t h e r e i s n o t q u i e t some p h y s i c a l s t i l l n e s s 

i s there.""'" I d e a l l y a human w i l l f i n d t h e c o r r e c t ad­

m i x t u r e f o r h i s l i f e o f t h e s e two manners o f u s i n g e nergy, 

i n t h i s c o n t e x t C h i l d Drama assumes g r e a t i m p o r t a n c e as a 

means o f b a l a n c i n g t h e p e r s o n a l i t y needs o f t h e i n d i v i d u a l 

anu a i d i n g h i s n a t u r a l development f o r i t , among a l l t h e 

a r t s , i s t h e o n l y one t o c o n t a i n b o t h P e r s o n a l and Pro­

j e c t e d P l a y . 

I t i s i m p o s s i b l e t o be sure j u s t when b l a d e c o n c e i v e d 

h i s concept o f P e r s o n a l and P r o j e c t e d P l a y n o r does one 

know d e f i n i t e l y o f p a r t i c u l a r i n f l u e n c e s on h i s t h i n k i n g . 

There I s however some s u p e r f i c i a l s i m i l a r i t y acknowledged 

by b l a d e , between h i s P e r s o n a l and P r o j e c t e d P l a y t y p e s 

and Jung's e x t r o v e r t s and i n t r o v e r t s b u t t h i s seems t o be 

m a i n l y a m a t t e r o f symptoms r a t h e r t h a n causes.^ A l s o , 

"*" P. b l a d e , C h i l d Drama, p. 35-
2 

A l t h o u g h b o t h e x t r o v e r t s ana P e r s o n a l Play t y p e s m i g h t 
appear o u t g o i n g i n c o n t r a s t w i t h i n t r o v e r t s and Pro­
j e c t e d P l a y t y p e s , i t w o u l d be t r u e t o say t h a t f o r 
b o t h o f b l a d e ' s t y p e s t h e energy i s d i r e c t e d o u t w a r d s , 
w h i l s t i n t h e case o f Jung's i n t r o v e r t t h e energy 
( l i b i d o ) f l o w s i n w a r d s . 



257 -

t h e d i s t i n c t i o n between P e r s o n a l and P r o j e c t e d i ' l a y , as 

i t concerned t h e v e r y young c h i l d , Pi ad been n o t i c e d by 

Joseph nee, a l b e i t i n g e n e r a l t e r m s . 

"huch o f t h e c h i l d • s l i f e a t t:.:Ls age c o n s i s t s 
o f i m p e r s o n a t i o n , d i r e c t l y o r t h r o u g h p l a y t h i n g s 
t o w h i c h t n e v a r i o u s p a r t s a r e a s s i g n e d , and t h e r e 
i s no u n d e r s t a n d i n g him w i t h o u t Knowing what t h i s 
s o r t o f drama means."1 

A p a r t i c u l a r l y i n t e r e s t i n g a s p e c t o f t h i s p a r t o f 

b l a d e * s p h i l o s o p h y i s t h e l i n k i t has w i t h u i a g e t 1 s 

v i e w s c o n c e r n i n g t h e r o l e o f s y m b o l i c p l a y and i m i t a t i o n 

i n t h e c h i l d ' s m e n t a l development. A c c o r d i n g t o P i a g e t 

s y m b o l i c p l a y alxows a c P i i l d t h e p l e a s u r e o f e v o k i n g p a s t 

e x p e r i e n c e s t h r o u g h a p r o c e s s o f a s s i m i l a t i o n : t h i s t y p e 

o f p l a y w h i c h h e l p s a c h i l d t o master i t s own e x p e r i e n c e s 

may comprise b o t h p r o j e c t e d and P e r s o n a l P l a y i n t h e b l a d e 

sense. e v e n t u a l l y i t d e v e l o p s i n t o c o n s c i o u s d r a m a t i z a ­

t i o n . I m i t a t i o n p r o p e r , on t h e o t h e r hand, does n o t 

depend on t h e a s s i m i l a t i o n o f t h e new t o t r i e o l d b u t on 

th e accommodation o f t h e o l d t o t h e new. I t i s a s i g n 

o f a d o p t i v e i n t e l l i g e n c e and i n v o l v e s a new k i n d o f 

e f f o r t and a c o n c e r n f o r r e a l i s m ; y e t a g a i n i t may show 

i t s e l f i n b o t h b l a d e ' s P e r s o n a l and P r o j e c t e d t y p e s o f 

p l a y . I m i t a t i o n d e v e l o p s i n t o s t r u c t u r a l p l a y . 

I d e a l l y , o f c o u r s e , a s y n t h e s i s o f a s s i m i l a t i o n and 

J . Lee, i ' l a y i n .Education, p. 107-
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accommodation, making f o r a d a p t a t i o n , w i l l o c c u r i n t h e 

c h i l d ' s d e v e l o p i n g r e l a t i o n s h i p w i t h h i s e n v i r o n m e n t . 

Thus t h e ma k e - b e l i e v e p l a y o f t h e j u n i o r s c h o o l c h i l d 

s h o u l d have l o s t i t s e g o c e n t r i c i t y , and drama a t t h i s 

s t a ge m i g h t r e a s o n a b l y be e x p e c t e d t o o f f e r scope f o r 

f u r t h e r development o f i n t e r - p e r s o n a l r e l a t i o n s h i p s end 

t h e c h i l d ' s powers o f p e r c e p t i o n and u n d e r s t a n d i n g . 

A t t h i s p o i n t , t h e d i s c u s s i o n may appear t o have 

v e e r e d some way f r o m P e t e r b l a d e ' s p h i l o s o p h y ; b u t n o t so, 

i f one c o n s i d e r s t h e s i g n i f i c a n c e o f h i s concept o f 

P e r s o n a l P l a y i n t h e c o n t e x t o f s y m b o l i c t h o u g h t : 

" A l l t h i n k i n g i s a s y m b o l i c p r o c e s s : when a 
c h i l d b e g i n s t o c o n t r o l h i s e n v i r o n m e n t by make-
b e l i e v e b e h a v i o u r , he i s e m p l o y i n g t h e most p r i m i ­
t i v e f o r m o f symbolism; when he uses h i s own body 
i n o r d e r t o be someone e l s e , he i s w o r k i n g a t t h e 
most c o n c r e t e l e v e l t h a t symbols can o p e r a t e ... 
i t i s t h e l o w e s t l e v e l o f a b s t r a c t i o n i n t h i n k i n g , 
and as such i t n o u r i s h e s and r e v i t a l i s e s t h e more 
a b s t r a c t t h o u g h t p r o c e s s e s t h a t m u l t i p l y as t h e 
c h i l d m a t u r e s . " ! 

I t w ould be u n t r u e t o say t h a t t h i s s i g n i f i c a n c e has 

been u n n o t i c e d by b l a d e , y e t h i s main c o n c e r n t h r o u g h t h e 

y e a r s has been w i t . ; t h e v a l u e o f Drama f o r t h e emotions 

r a t h e r t h a n f o r t h e i n t e l l e c t . 

The e m o t i o n a l t r a i n i n g o f t h e i n d i v i d u a l t h r o u g h 

Drama b e g i n s soon a f t e r b i r t h , even b e f o r e P e r s o n a l and 

G. 11. B o l t o n , The N a t u r e o f C h i l d r e n ' s Drama - Paper 
r e a d a t a Drama Conference o r g a n i z e d by t h e Durham 
U n i v e r s i t y I n s t i t u t e o f E d u c a t i o n , S t . Chad's C o l l e g e , 
Du r ham, J u l y , 19 6 6 . 



and P r o j e c t e d P l a y have r e a l l y m a n i f e s t e d t h e m s e l v e s . 

Slade has ob s e r v e d and c h a r t e d t h e process i n some 

d e t a i l . An account o f some o f t h e main i d e a s i n v o l v e d 

i n t r i e p rocess w i l l f o l l o w and, where p o s s i b l e , r e f e r e n c e 

w i l l be made t o s i g n i f i c a n t e v e n t s i n Slade•s c a r e e r o r 

p o s s i b l e i n f l u e n c e s on h i s t h i n k i n g . 

T hroughout t h e f o u r phases o f C h i l d Drama Slade i s 

v e r y concerned w i t h t h e shape o f c h i l d r e n ' s a c t i n g and 

t h e i r use o f space. The c i r c l e i s a r e c u r r i n g symbol t o 

w h i c h Slade a s c r i b e s i n t e r n a l and e x t e r n a l s i g n i f i c a n c e . 
2 

I n t h e f i r s t phase, l a s t i n g f r o m b i r t h t o about f i v e 

y e a r s , many o f t h e c h i l d ' s a c t i o n s t a k e on a c i r c u l a r 

shape, w h e t h e r t h e y be movements o f t h e whole body o r 

i n d i v i d u a l l i m b s . I n p s y c h o l o g i c a l terms Slade sees t h e 
3 

c i r c l e as t h e i n d i v i d u a l ' s l i f e - s p a c e ; xn b o t h a p x i y s i -

c a l and e m o t i o n a l sense drama a l l o w s t h e c h i l d t o come t o 
Appendix f i v e shows t h e p r o c e s s i n d i a g r a m m a t i c f o r m . 

2 
Slade v i e w s t h i s phase v e r y much as a c h i l d p s y c h o l o g i s t 
m i g h t . He l a y s p a r t i c u l a r s t r e s s on i t s i m p o r t a n c e 
i n what h a d f i e l d has c a l l e d t h e " o r g a n i z a t i o n o f t h e 
p e r s o n a l i t y " ( J . A. i l a d f i e l d , C h i l d h o o d and Ad o l e s c e n c e , 
p. 115) and n o t e s t h e emergence o f c e r t a i n c h a r a c t e r i s ­
t i c s such as p e r s o n a l r h y t h m and an e l e m e n t a r y e x p e r i e n c e 
o f a r t and music w h i c h w i l l nave a v i t a l r o l e t o p l a y i n 
t h e c h i l d ' s development. 

3 
Slade r e f e r s t o t h e remarks o f W i l l i a m S t e r n a t t h e t h i r d 
c ongress f o r e x p e r i m e n t a l p s y c h o l o g y a t F r a n k f u r t - o n -
Main i n 1908. ( q u o t e d i n ¥. V i o l a , C h i l d A r t , p l 3 ) 
"Every man e x p e r i e n c e s h i m s e l f as t h e c e n t r e o f t h e 
space s u r r o u n d i n g h i m s e l f , b u t t h i s space i s o n l y con­
quered by s t e p s . " 
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terms w i t h h i s own l i f e - s p a c e and t h a t o f o t h e r s . T h i s 

development o f s o c i a l awareness o c c u r s i n t h e n e x t two 

phases o f C h i l d Drama, t h e p e r i o d o f D r a m a t i c P l a y f r o m 

f i v e t o seven y e a r s , and t h e phase f r o m seven t o t w e l v e 

y e a r s . I t i s i n t e r e s t i n g t o compare Slade*s i d e a s about 

d e v e l o p i n g s o c i a l awareness w i t h Lee's comments on t h e 

s i g n i f i c a n c e o f t h e r i n g game i n t h e s o c i a l play o f t h e 

d r a m a t i c age ( t h r e e t o s i x y e a r s ) : 

"There i s i n t h e r i n g game t h e sense o f b e l o n g ­
i n g t o a s o c i a l whole .... vie f e e l and ca r e about t h e 
r i n g i t s e l f . There i s a sense o f p e r s o n a l l o s s i f 
i t g e t s b r o k e n - t o have i t squashed i n on one s i d e 
g i v e s a sense o f i m p a i r e d p e r s o n a l i t y .... and we 
h a s t e n i n such case w i t h much s q u e a l i n g , t o mend 
o r r o u n d i t o u t a g a i n . The r i n g i s now a p a r t o f 
u s , as we o f i t .... I t i s an e x t e n s i o n o f o u r s e l v e s , 
a new p e r s o n a l i t y we a c t now n o t as i n d i v i d u a l s , b u t 
as t h e r i n g ; i t s success i s our success, and what 
h i t s i t h i t s u s . The r i n g , l i k e t h e f a m i l y , i s a 
s o c i a l whole. 

Slade's v i e w s on t h e shape o f C h i l d Drama were based 

p r i m a r i l y on h i s o b s e r v a t i o n o f c h i l d r e n a t p l a y d u r i n g 

t h e e a r l y t h i r t i e s . These o b s e r v a t i o n s had a marked 

e f f e c t on t h e s o r t o f t h e a t r e work he was d o i n g a t t h e 

t i m e , p a r t i c u l a r l y * - i n r e l a t i o n t o h i s T h e a t r e f o r C h i l d r e n 

companies. D u r i n g 1931 he s t a r t e d t o u r i n g s c h o o l s and 

community h a l l s i n London w i t h a company o f s t u d e n t s f r o m 

t h e P o l y t e c h n i c . by 1935 be had founded t h e P a r a b l e 

J. Lee, op. c i t . , p. 139 • 
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P l a y e r s companies w h i c h went t o s c h o o l s a l l o v e r t h e Home 

Co u n t i e s w i t h t h e purpose o f r e v i v i n g i n t e r e s t i n t h e o l d 

M o r a l i t y plays."*" 

The f i r s t t o u r i n g companies o r g a n i z e d by bl a d e hau 

p r e s e n t e d p l a y s i n pro s c e n i u m f o r m b u t i t was t h e o b s e r v a ­

t i o n o f c h i l d p l a y w h i l e w a n d e r i n g i n t h e s t r e e t s o f 

London t h a t made aim see o t h e r p o s s i b i l i t i e s o r , one 

mi g h t say, o t h e r n e c e s s i t i e s : 

''They ( c h i l d r e n ) showed me now, w i t h a f i r s t 
f u l l y c o n s c i o u s b l a s t , how t h e i r w o r l d t i c k e d , 
t h o u g h t h e i r a c t i n g was l a r g e l y u n c o n s c i o u s as mine 
had once been.2 They f o r m e d c i r c l e s and a c t e d i n -
t h e - r o u n d o u t w a r d s £v oni "CxiG c e n t r e o f t h e m s e l v e s a l l 
r o u n d t h e i r b o d i e s , t h e y used t h e upper and l o w e r 
l e v e l o f t h e pavement ( w h i c h f i r s t caused me t o 
recommend r o s t r u m b l o c k s i n ondon s c h o o l s where we 
p e r f o r m e d ) . 1 13 

M e n t i o n has been made a l r e a d y o f one p s y c h o l o g i c a l 

i n t e r p r e t a t i o n o f t h e c i r c l e shape i n c h i l d r e n ' s a c t i n g 

b u t t h e r e a r e o t h e r p o s s i b i l i t i e s : 

"The c o n s t a n t r e p e t i t i o n s and use o f symbols 
i n t h e r e a l m o f c h i l d b e h a v i o u r , a l s o t h e a c t i n g o u t 
o f s i t u a t i o n s sometimes b e f o r e t h e y can have been 
e x p e r i e n c e d , i s e n t i r e l y i n l i n e w i t h t h e J u n g i a n 
c o n c e p t i o n o f t h e c o l l e c t i v e u n c o n s c i o u s . " ^ 

I t i s i n t e r e s t i n g t o n o t e t h a t C a r y l Jenner worked w i t h 
b l a d e i n one o f h i s e a r l y P a r a b l e P l a y e r s companies. 

Compare O v e r t u r e and B e g i n n e r s , The P u b l i c and k i n g s and 
Chemists i n x-'. b l a d e , E x p e r i e n c e o f S p o n t a n e i t y . 

P. b l a d e , C h i l d r e n ' s T h e a t r e - Past and F u t u r e - an 
a r t i c l e i n E d u c a t i o n , June 9th, 1967> P» 1092. 

P. b l a d e , C h i l d Drama, p. 48. 
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Thus t h e c i r c l e may be seen as p a r t o f t h e mandala system 

o f symbolism. I n v i s i o n s , a c c o r d i n g t o t h e J u n g i a n i n t e r ­

p r e t a t i o n , i t r e p r e s e n t s t h e emergence o f a new c e n t r e o f 

p e r s o n a l i t y : t h e self."*" 

"The d r a w i n g o f a s p e l l b i n d i n g c i r c l e i s t h e 
a n c i e n t magic means t h a t everyone r e s o r t s t o who has 
a s i n g u l a r and s e c r e t purpose. he p r o t e c t s h i m s e l f 
w i t h i t a g a i n s t t h e p e r i l s o f t h e s o u l t h a t t h r e a t e n 
f r o m w i t h o u t and b e f a l l everyone who i s i s o l a t e d by 
a s e c r e t . On t h e o t h e r nana, men f r o m o l d have 
r e s o r t e d t o t h i s means i n o r d e r t o deiaark a p l a c e 
as h o l y and i n v i o l a b l e . That t h e dreamer s t a n d s 
r o o t e d i n t h e middle i s a compensation f o r h i s a l m o s t 
i n s u p e r a b l e u r g e t o r u n away f r o m t h e u n c o n s c i o u s . 
A f t e r t h e v i s i o n he has a p l e a s a n t f e e l i n g o f r e l i e f ; 
r i g h t l y so, f o r he has succeeded i n foi-ming a p r o ­
t e c t e d e n c l o s u r e , a r e g i o n o f taboo i n w h i c h i t 
becomes p o s s i b l e f o r him t o e x p e r i e n c e t h e u n c o n s c i o u s . " 

A J u n g i a n w o u l d o b v i o u s l y see mandala symbolism i n 

f o l k dances where t h e r e i s a c i r c l i n g r o u n d a c e n t r a l 

p o i n t and an advance towards t h e c e n t r e . Slade c e r t a i n l y 

n o t e s a c o n n e c t i o n between t h e c i r c u l a r f o r m o f c h i l d 

a c t i n g and t n a t o f t h e t r a d i t i o n a l dances b u t sees i t s 

s i g n i f i c a n c e i n t h e i d e a o f t h e hunt and chase e p i t o m i z e d 

i n t h e dances. 

P. Pordhani, An I n t r o d u c t i o n t o Jung's P s y c h o l o g y , pp. 61-62. 
"hut i f t h e ego can r e l i n q u i s h some o f t h e b e l i e f i n 
i t s own omnipotence, a p o s i t i o n can be f o u n d somewhere 
between t h a t o f c o n s c i o u s n e s s w i t h i t s h a r d l y - w o n 
v a l u e s , and u n c o n s c i o u s n e s s w i t h i t s v i t a l i t y and 
power, and a new c e n t r e o f p e r s o n a l i t y can emerge, 
d i f f e r i n g i n i t s n a t u r e f r o m t h e e g o - c e n t r e . Jung-
c a l l s t h i s new c e n t r e o f p e r s o n a l i t y 'the s e l f ' . * " 

C. G. Jung, The I n t e g r a t i o n o f t h e P e r s o n a l i t y , pp. 106-107. 
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whatever t l i e nuances o f p s y c h o l o g i c a l i n t e r p r e t a t i o n 

a t t a c h e d t o i t i n c h i l d r e n ' s a c t i n g , Slade sees t h e 

c i r c l e , and v a r i a t i o n s upon i t , as t h e n a t u r a l f o r m o f 

C h i l d Drama u n t i l between t h e ages o f t w e l v e and f i f t e e n . 

Even d u r i n g t h i s phase t n e c i r c l e i s n o t e n t i r e l y a b s e n t , 

f o r i t shows i t s e l f i n the tongue and b u l g e shapes a r o u n d 

t h e p r oscenium s t a g e . The i m p o r t a n t p o i n t i s , however, 

t h a t by t h i s age t h e c h i l d has g e n e r a l l y a c q u i r e d c e r t a i n 

s p a t i a l c o n c e p t s w h i c h make t h e i d e a o f t h e proscenium 

s t a g e more m e a n i n g f u l . I n e a r l i e r y e a r s , t h o u g h , when 

t h e s e concepts nave n o t been f o r m e d , t h e proscenium s t a e 

i s q u i t e a l i e n t o t h e c h i l d ' s d r a m a t i c and m e n t a l d e v e l o p ­

ment and i t can have h a r m f u l e f f e c t s . By f o r c i n g t h e 

c h i l d t o a c t i n one d i r e c t i o n , i t c u t s a c r o s s h i s n a t u r a l 

a c t i n g i n - t h e - r o u n d and p r e s e n t s him w i t h a p a r t i c u l a r l y 

a d u l t concept o f t h e a t r e - a c t i n g a t an audience."'" T h i s 

i n t u r n encourages s h o w i n g - o f f and d e s t r o y s two o f t h e 

g r e a t q u a l i t i e s o f C h i l d Drama: a b s o r p t i o n and s i n c e r i t y . 

W h i l e w a r n i n g o f t h e dangers o f i n t r o d u c i n g t h e 

p r o s c e n i u m s t a g e t o o e a r l y , Slade has p u t f o r w a r d t h e 

i n t e r e s t i n g s u g g e s t i o n t h a t drama m i g h t be i n s t r u m e n t a l i n 

t h e c h i l d ' s d e v e l o p i n g awareness o f d e p t h and space 

1 .. . Slade, C h i l d Drama, p. 58. "The c h i l d i s a c t o r and 
a u d i e n c e i n one because o f i t s d e l i c a t e b a l a n c e o f o u t ­
f l o w and i n - f l o w i n t h e r e a l m o f e x p e r i e n c e and know­
l e d g e . " I n E x p e r i e n c e o f S p o n t a n e i t y , pp. 16-18, Slade 
g i v e s a p e r s o n a l account o f t h e dangerous e f f e c t s o f 
a d u l t proscenium t h e a t r e on a s i x - y e a r o l d . 
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r e l a t i o n s h i p s : 

"And perhaps t h e i r f i r s t a p p r e c i a t i o n of t h e 
t h i r d d i m e n s i o n comes t h r o u g h t h e slow process o f 
th e i n t e g r a t i o n of s e l f i n t o t h e s o c i e t y o f o t h e r s 
w h i l s t a c t i n g - i n - t h e - r o u n d . T b e f i r s t e x p e r i e n c e 
i s c l e a r l y u n c o n s c i o u s b u t l a t e r on ( n e a r e r t e n 
y e a r s ) we see c h i l d r e n b e g i n n i n g t o l o o k a c r o s s t h e 
h a l l f u l l c f companions, and c l e a r l y t a k i n g i n 
'depth' - t a k i n g i n n o t o n l y t h e i r immediate n e i g h ­
bour b u t t r i e companion beyond and beyond t h a t one -
and i t i s a f t e r t h i s t h a t p e r s p e c t i v e o f a s i m p l e 
k i n d may creep i n t o t h e i r p i c t u r e s . " ! 

.aien. something l i k e p r o s c e n i u m t h e a t r e i s i n t r o d u c e d 

t o a c h i l d t o o e a r l y i n l i f e Slade i s a p t t o t a l k i n 

terms of a d i s t u r b a n c e o f " p e r s o n a l r h y t h m . " Phythvn i s 

an i m p o r t a n t word i n t h e v o c a b u l a r y of C h i l d Drama. I t 

appears i n t h e baby's f i r s t e x p e r i m e n t s i n scund and com­

p r i s e s " c r e a t i v e moments" accompanied by j o y of a c c o m p l i s h ­

ment . e a r e t o l d t h a t " a l t h o u g h r h y t h m c o n t a i n s t i m e 

b e a t i t i s n o t t h e same t h i n g b u t i s an i m a t e d by some­

t h i n g e l s e as w e l l , w h i c h c o n t a i n s a l s o f o r m s o f r e p e t i t i o n . 

The "something e l s e " i s r a t h e r i n t a n g i b l e b u t i t seems t o 

r e p r e s e n t some i n n e r , s p i r i t u a l q u a l i t y w h i c h a t t i m e s 

has a h a r m o n i z i n g and f u s i n g e f f e c t . Thus b l a d e i s a b l e 

P. Slade, C h i l d Drama, p. 5°• 
2 I b i d . , p. 2?. 
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t o t a l k o f t h e r h y t h m o f a good t h e a t r i c a l p r o d u c t i o n o r 

t h e c h i l d ' s p e r s o n a l r h y t h m o f developraent. i day thru 

appears n a t u r a l l y i n t h e c h i l d ' s a c t i v i t y ~ f t e r t h e age 

o f s i x and, a c c o r d i n g t o S l a d e , i t i s a q u a l i t y t h a t t h e 

c h i l d shares w i t h t h e g r e a t a r t i s t and I-iother S a r t h : 

" C i v i l i s a t i o n i s an imposed t i m e b e a t , w h i c h 
does n o t always f i t i n w i t h , and n e v e r e q u a l s i n 
e x c e l l e n c e o r p u r i t y , t h e r h y t h m i c b r e a t h i n g o f 
Mother b a r t h . " 2 

blade's concept o f r h y t h m has some a f f i n i t y w i t h t h e 

P l a t o n i c approach and i s v e r y s i m i l a r t o Lee's i d e a s on 

t h e s u b j e c t : 

"Rhythm i s an u l t i m a t e f a c t o f our s p i r i t u a l 
make-up. I t i s one of t h e m o t i v e s t h a t f ormed us 
and s t i l l p e r s i s t and a c t t h r o u g h o u t our b e i n g ... 
v e r y p o s s i b l y N a t u r e made o u r s p i r i t s r h y t h m i c i n 
o r d e r t h a t we m i g h t f i t i n w i t h t h e r h y t h m o f a l l 
h e r o t h e r w o rks, i n c l u d i n g our own p h y s i c a l make-up." 

i»y h i s use o f t h e terms " p e r s o n a l r h y t h m " Slade i s 

a b l e to h i g h l i g h t t h e u n i q u e n e s s o f t h e i n d i v i d u a l c h i l d 

and t o i n v e s t him w i t h an a u r a o f g e n u i n e n e s s , 

I n S t a n i s l a v s k i , b u i l d i n g a C h a r a c t e r , p. 197 » T o r t s o v 
speaks o f tempo-rhythm: " I n a word tempo-rhythm c a r r i e s 
w i t h i t s e l f n o t o n l y e x t e r n a l q u a l i t i e s w h i c h d i r e c t l y 
a f f e c t our n a t u r e s , b u t a l s o our i n n e r c o n t e n t w h i c h 
n o u r i s h e s our f e e l i n g s . I n t h i s g u i s e tempo-rhythm r e ­
mains i n our memories and may be used, f o r c r e a t i v e pur­
poses . " B o t h S t a n i s l a v s k i and Slade used i m p r o v i s a t i o n 
as a means o f g e t t i n g a t t h e " i n n e r c o n t e n t , " see P. Slade 
E x p e r i e n c e o f S p o n t a n e i t y , pp. 61-64, i n w h i c h he d e s c r i b e s 
spontaneous e x e r c i s e s w i t h a grout? o f p r o f e s s i o n a l a c t o r s 
i n c e n t r a l London d u r i n g t h e y e n r s 1933-34. 

P. Slade, C h i l d Drama, p. 28. 

J. Lee, op. c i t . , pp. 150-151* 
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n a t u r a l n e s s and c r e a t i v e n e s s i n much t h e same way as 

P e s t a l o z 7 i and F r o e b e l d i d i n t n e e i g h t e e n t h c e n t u r y and 

Cizelc was d o i n g i n t h e t w e n t i e t h . 1 

p r o v i d i n g a c h i l d ' s p e r s o n a l r h y t h m : f development 

i s encouraged a l o n g n a t u r a l l i n e s t h e r e w i l l be a b a l a n c e 

between I n - P l o w and Cut-Flow. I n - F l o w i s " t h e t a k i n g - i n 

o f i d e a s and e x p e r i e n c e s " and Out-Flow " t h e p o u r i n g out o f 
2 

c r e a t i v e forms o f e x p r e s s i o n . " b o t h p r o c e s s e s are v i t a l 

f o r t h e d e v e l o p i n g p e r s o n and because C h i l d Drama i s t h e 

main medium f o r o u t - f l o w i t a g a i n assumes g r e a t e d u c a t i o n a l 
s i g n i f i c a n c e . The b a l a n c e o f i n - f l o w and o u t - f l o w s t a r t s 

3 
w i t h t h e baby and l a s t s t h r o u g h l i f e ; an i m p o r t a n t p e r i o d 

"The t a s k i s t o l e t t r i e c h i l d grow n a t u r a l l y , b u t n o t 
a r b i t r a r i l y ... To l e t c h i l d r e n grow means t o l e t them 
grow a c c o r d i n g t o t h e i r e t e r n a l i n n a t e l a w s " Cizek quo­
t e d by .. . V i o l a , C h i l d A r t , p. 45. C i z e k has been chosen 
f r o m a h o s t o f t w e n t i e t h c e n t u r y c h i l d - c e n t r e d t h e o r i s t s 
because Slade was an o b v i o u s a d m i r e r o f h i s work and saw 
a tremendous s i m i l a r i t y between Cizek* s approach t o C h i l d 
A r t ano. h i s own approach t o C h i l d Drama. Slade was an 
e a r l y member o f t e S o c i e t y f o r E d u c a t i o n i n A r t . 

P. Slade, C h i l d Drama, p. 13• 

I b i d . , p. 93. As an example Slade g i v e s t h e o b v i o u s 
d e l i g h t ; o f a baby a t i t s r e c o g n i t i o n o f an a d u l t ' s e f f o r t 
t o r e p e a t one o f t h e baby's sound a t t e m p t s . The r e c o g ­
n i t i o n r e p r e s e n t s i n - f l o w and t h e d e l i g h t l e a d s on t o 
more a t t e m p t s a t o u t - f l o w ( f u r t h e r s o u n d s ) . Slade sug­
g e s t s t h a t t h e f i r s t a pproach o f t h e c h i l d t o language 
i s p r i m a r i l y an e m o t i o n a l one i n v o l v i n g t h e m u s i c a l q u a l i ­
t i e s o f sound. lie f e e l s t h a t a s t r e s s by t h e a d u l t on 
t h e i n t e l l e c t u a l s i d e o f speech ( i n t h e sense o f meaning) 
to o e a r l y i n t h e c h i l d ' s l i f e " p r e v e n t s e m o t i o n a l and 
a e s t h e t i c development ana h i n d e r s t h e g r o w t h o f l o v e o f 
sound. Throughout a c h i l d ' s drama Slade r e c o g n i z e s t h e 
v a l u e o f music i n r e l a t i o n t o t h e e m o t i o n s . 
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o c c u r s r o u n d a b o u t t h e age o f s i x o r s e v e n - a t t h e "dawn 
o f s e r i o u s n e s s " - waen t h e c h i l d more c o n s c i o u s l y w i s h e s 
t o d r a w i n k n o w l e d g e . C h i l d Drama a l l o w s f o r t h e emo­
t i o n a l and p h y s i c a l e x p e r i e n c i n g o f i n - f l o w as w e l l as 
p u t t i n g t h e c h i l d i n t o t h e r i g h t f r a m e o f m i n d f o r l e a r n i n g . 
I n b l a d e ' s -view t h e r e has t o o o f t e n b e e n a s t i f l i n g o f o u t ­
f l o w i n e d u c a t i o n , c a u s i n g f r u s t r a t i o n t o t e a c h e r a n d 
p u p i l a l i k e . "where t h e r e i s p l e n t i f u l o p p o r t u n i t y f o r 
o u t - f l o w , b l a d e o b s e r v e s two i m p o r t a n t phenomena. The 
f i r s t i s L anguage F l o w a n d b y t h i s he means n o t m e r e l y a 
g r o w i n g c o n f i d e n c e i n s p e a k i n g a r t i c u l a t e l y a n d s p o n ­
t a n e o u s l y b u t a l s o a s e n s i t i v i t y t o w a r d s t h e p o e t i c and 
p h i l o s o p h i c q u a l i t y o f l a n g u a g e . A s e c o n d phenomenon 
o f o u t - f l o w , f i r s t n o t i c e d oy b l a d e i n t h e s t r e e t - p l a y o f 
c h i l d r e n , i s R u n n i n g i - l a y . T h i s i s a p h y s i c a l e m b o d i m e n t 
o f e x t r e m e j o y a n d u s u a l l y c o m p r i s e s a " f o r m o f f l e e t 
r u n n i n g , g e n e r a l l y w i t h b e n t k n e e s an d arms o u t s t r e t c h e d . 

I t i s a s u r e s i g n t o t h e t e a c h e r t h a t o u t - f l o w l i a s 

b e e n a c h i e v e d . 

" D r a m a - t h e r a p y 1 1 i s a t e r m c o i n e d b y S l a d e t o d e s c r i b e 

d e l i b e r a t e t h e r a p y t h r o u g h drama. I n a s e n s e , t h o u g h , 

t h e w h o l e p r o c e s s o f C h i l d Drama m i g h t be s e e n as 

P. S l a d e , C h i l d Drama, pp. 13-1^« An i n t e r e s t i n g m a n i ­
f e s t a t i o n o f - t h i n n i n g P l a y c a n o f t e n be o b s e r v e d a t t h e 
e n d o f a t e l e v i s e d f o o t b a l l m a t c h ( o r d u r i n g i t ) when 
y o u t h f u l s p e c t a t o r s i n v a d e t h e p i t c h a n d i n d u l g e i n 
i m p r o v i s e d d a n c e . 
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t h e r a p e u t i c ; t h e a i m b e i n g t h e d e v e l o p m e n t o f a w e l l -

b a l a n c e d , e m o t i o n a l l y - s t a b l e p e r s o n a l i t y . T h e s e d i f f e r ­

e n t n o t i o n s o f t h e r a p y a r e w e l l c o n v e y e d i n a l e c t u r e 

g i v e n b y u l a d e t o The G u i l d o f P a s t o r a l P s y c h o l o g y i n 1958 

"The drama f a l l s i n t o t h r e e m a i n d i v i s i o n s f o r 
t h e p u r p o s e o f t h i s d i s c u s s i o n : ( a ) c o n s c i o u s a n d 
i n t e n d e d t h e r a p y , ( b ) c o n s t r u c t i v e e d u c a t i o n a n d 
( c ) p r e v e n t i o n . j j y c o n s c i o u s a n d i n t e n d e d t h e r a p y 
i s meant a l l f o r m s o f c a r e f u l l y a p p l i e d d r a m a , s u c h 
as p s y c h o d r a r a a , a n d w h a t X h a v e c a l l e d d r a m a t h e r a p y ; 
b y c o n s t r u c t i v e e d u c a t i o n a v i d e a n d w i s e e d u c a t i o n a l 
s y s t e m , w h i c h i n c l u d e s n o t o n l y t h e t h r e e Li's, b u t 
w h i c h a l l o w s t i m e a n d o p p o r t u n i t y f o r a e s t h e t i c d i s ­
c o v e r y a n d p r a c t i c e , f o r t r a i n i n g ; o f t h e e l i i u i n s . t i . o n 
o f u n n e c e s s a r y s u f f e r i n g b y more t h o u g h t f u l a n d 
k n o w l e d g e a b l e b e h a v i o u r on t h e p a r t o f p a r e n t s t o 
c h i l d r e n , t e a c h e r s t o c h i l d r e n , c h i l d r e n t o c h i l d r e n , 
and a d u l t s t o e a c h o t h e r . Drama ha s a p a r t t o p l a y 
i n a l l o f t h e s e as an a i d t o c o n f i d e n c e , h o p e , f e e l ­
i n g o f s e c u r i t y , d i s c o v e r y o f s y m p a t h y , a n d t o 
c o n c e n t r a t i o n . " 1 

b l a d e b e g a n t o d e v e l o p t h e t h e r a p e u t i c i m p l i c a t i o n s 

o f d r a . a d i r i n g h i s own s c h o o l d a y s i n t h e l a t e t w e n t i e s . 

Ke c l a i m s t h a t members o f h i s p u b l i c s c h o o l "who i n d u l g e d 

i n my d r a m a - a t h l e t i c movement b e g a n t o p a s s t h e i r exams 
2 

a n d f i n a l l y w a n t e d t o l i v e a g a i n . " An i m p e t u s t o h i s 

b l a d e , D r a m a t h e r a p y as a n a i d t o b e c o m i n g a p e r s o n , p 

i ; . S l a d e , E x p e r i e n c e o f S p o n t a n e i t y , p. 46. S l a d e d i s ­
t i n g u i s h e s b e t w e e n t h e more r i g i d d i s c i p l i n e o f d r a ma-
a t h l e t i c movement w h i c h "had i t s o r i g i n i n t h e u s e o f 
b o d y w e i g h t a n d t h e s o r i n g o f e n e r g y " ( i b i d . , p. 69) 
a n d i m p r o v i s e d d a n c e w h i c h b r o u g h t a b o u t s e n s i t i v i t y 
a n d s p o n t a n e i t y . He u s e d b o t h t y p e s o f d a n c e i n t h e 
t r a i n i n g o f h i s c o m p a n i e s o f a c t o r s i n t h e t h i r t i e s 
a. .a l a t e r a d v o c a t e d t h e u s e o f b o t h i n s c h o o l s . 

http://eliiuins.ti.on
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t h i n k i n g o c c u r r e d d u r i n g h i s t i m e a t Bonn U n i v e r s i t y a n d 

i t i s r e a s o n a b l e t o assume t h a t a r o u n d t h i s t i m e he became 

a c q u a i n t e d w i t h F r e u d ' s i d e a s un c a t h a r s i s a n d r e p e t i t i o n 

c o m p u l s i o n and . o r c n o 1 s e a r l y p s y c h o d r a m a t i c e x p e r i m e n t s . " 

S l a d e h a d t h e o p p o r t u n i t y t o t r y o u t h i s t h e r a p e u t i c 

m e t h o d s when he was a t t a c h e d t o t h e A r t s C e n t r e i n 

V o r c e s t e r s n i r e d u r i n g 1937 for he d e a l t w i t h b a c k w a r d a n d 

d i s t u r b e d c h i l d r e n b o t h i n ana o u t o f t h e c l a s s r o o m . 

D u r i n g t h e n e x t f e w y e a r s he w o r k e d i n c l o s e c o - o p e r a t i o n 

w i t h ;:;enbers o f t h e m e d i c a l p r o f e s s i o n . 

The c o n s t r u c t i v e e d u c a t i o n m e n t i o n e d by S l a d e i n t h e 

G u i l d L e c t u r e c o m p r i s e s t h e b a l a n c e o f P e r s o n a l a n d P r o ­

j e c t e d P l a y d i s c u s s e d a l r e a d y i n t h i s a c c o u n t . A l t h o u g h 

t h i s b a l a n c e r e p r e s e n t s i n a l a r g e s e n s e t h e d e v e l o p i n g , 

e m o t i o n a l t r a i n i n g o f t h e c h i l d , i t a l s o c o n t a i n s o p p o r ­

t u n i t i e s f o r more p r e c i s e , t h e r a p e u t i c a c t i v i t i e s . T h u s 

t h e i n f a n t s h o u l d be a l l o w e d t o w o r k o u t l o v e a n d h a t e o n 

t r e a s u r e s ^ and t h e y o u n g a d o l e s c e n t t o p l a y o u t e v i l " i n 

S l a d e sees t w o i m p o r t a n t d i f f e r e n c e s b e t w e e n p s y c h o -
drama a n d d r a m a t h e r a p y . The f i r s t d e a l s w i t h a 
c o n s c i o u s l y - i m p o s e d p r o b l e m a n d i s c o n c e r n e d w i t h 
p r e s e n t o r p a s t d i f f i c u l t i e s . D r a m a t h e r a p y , on t h e 
o t h e r h a n d , i n v o l v e s c h i l d r e n who may o n l y be d i m l y 
a w a r e o f t h e n a t u r e o f t h e i r p r o b l e m . ivhat t h e s e 
c h i l d r e n n e e d i s n o t so much a r e s o l u t i o n o f p a s t o r 
p r e s e n t d i f f i c u l t i e s b u t h o pe f o r t h e f u t u r e - a h o pe 
t h a t may come t h r o u g h " t h e a l m o s t d r e a m p r o c e s s o f i m a g ­
i n a t i v e c r e a t i v e drama." 

p. S l a d e , G u i l d Drain a, p. 23- "By t r e a s u r e s i s meant 
d o l l s , b r i c k s , o l d p a p e r , e t c . - i n f a c t a n y o b j e c t 
u p o n w h i c h l o v e i s m o m e n t a r i l y p o u r e d o r u p o n w h i c h 
a f f e c t i o n w h i c h i s somewhat d i f f i c u l t t o u n d e r s t a n d i s 
l a v i s h e d f o r l o n g p e r i o d s . " 
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a l e g a l f r a m e w o r k " o f C h i l d Drama. A p a r t i c u l a r l y i m p o r ­

t a n t - c a t h a r t i c s t a g e i s t h e p e r i o d b e t w e e n s e v e n ana n i n e 

y e a r s when " t h e t h e m e s c h o s e n d u r i n g C h i l d Drama, w h i c h we 

c a n e n d u r e , s h a r e a n d g u i d e t o o t h e r more c o n s t r u c t i v e 

c h a n n e l s ( h e l p c o n t r i b u t e ) t o t h e 'hope' p r o c e s s , so n e c e s -
2 

s a r y f o r b a l a n c i n g t h e p s y c h i c b a n k i n g a c c o u n t . " I f t h e 

a d u l t has a p a r t i c u l a r l y s k i l f u l r o l e t o p l a y i n t h e c o n ­

t e x t o f c o n s c i o u s t h e r a p e u t i c drama l i e d o e s n o t a c t as a 

p a s s i v e b y s t a n d e r i n n o r m a l C h i l d Drama. h o t t h a t he a c t s 

l i k e t h e a u t h o r i t y f i g u r e i n t h e t r a d i t i o n a l , d i s c i p l i n a r y 

way; i n s t e a d he t a k e s on t h e more s u b t l e p a r t o f g u i d e . " 
P. o l a d e , C h i l d Drama , p, 73-

2 P. S l a d e , . E x p e r i e n c e o f S p o n t a n e i t y , p p . 290-291 
3 The a d u l t , w h e t h e r he be t e a c h e r o r p a r e n t , assumes a g r e e i t 

r e s p o n s i b i l i t y i n h i s r o l e as g u i d e . I n t e r e s t i n g l y 
e n o u g h , S l a d e u s e s t h e same s o r t o f m e t a p h o r as n a t u r a l ­
i s t i c p h i l o s o p h e r s l i k e P e s t a l o z z i a n d P r o e b e l i n d e s c r i b ­
i n g t h i s r o l e : t h e a a u . l t i s s e e n as a g a r d e n e r t e n d i n g 
t h e g r o w i n g p l a n t o r t r e e . A c o m p a r i s o n b e t w e e n t h e 
w o r d s o f P e s t a l o z z i a n d t h o s e o f S l a d e w i l l show, how­
e v e r , t h a t t h e g a r d e n e r i n b l a d e ' s m e t a p h o r s h o u l d be 
l e s s p a s s i v e than, t h e one i n P e s t a l o z z i ' s i m a g e : 

J . P e s t a l o z z i , A d d r e s s t o Hv h o u s e , q u o t e d i n 
a. J . ... S e l l e c k , o p . c i t . p. 1 8 2 . " I t ( t r u e e d u c a t i o n 
i s l i k e t h e a r t o f t h e g a r d e n e r u n d e r whose c a r e a t h o u s ­
and t r e e s b l o s s o m a n d g r o w ; t h e p r i n c i p l e o f g r o w t h l i e s 
i n t h e t r e e s t h e m s e l v e s .... oo w i t h t h e e d u c a t o r : he 
i m p a r t s no s i n g l e p o w e r t o men. He g i v e s n e i t h e r l i f e 
n o r b r e a t h . " 

i . S l a d e , C h i l d Drama, p. 45. "The a d u l t i s v i t a l t o 
t h e b e s t i n t h i s f o r m o f a c t i v i t y ( C h i l d D r a m a t i c P l a y ) , 
w h i c h s h o u l d be n u r t u r e d a n d c a r e d f o r much as a g a r d e n e r 
c u l t i v a t e s a f l o w e r . L i k e t h e f l o w e r , i f i t i s l e f t u n -
t e n d e d , i t g o e s b a c k t o a w i l d s t a t e , a—d t h e weeds t h a t 
come - f i g h t i n g , g e t t i n g h u r t , c r u e l t y , r u d e n e s s - w i l l 
p r o m o t e u n h a p p i n e s s a n d l a c k o f c o n f i d e n c e . T h e s e weeds 
a r e f o u n d o f t e n i n t h e s t r e e t s ana p l a y g r o u n d , w h e r e a s i n 
t h e h a p p y s c h o o l a n d f o r t u n a t e home t h e y c a n be p l u c k e d 
o u t . " 

http://aau.lt
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Ke mu s t c r e a t e t h e r i g h t s o r t o f e n v i r o n m e n t i n w h i c h 
c h i l d r e n , t h r o u g h t h e i r d r a m a , c a n l e a r n s e l f - d i s c i p l i n e 
a n d r e s p e c t f o r t h e o t h e r ' s p o i n t c f view-. 

The p r e d o m i n a n t manner i n B l a d e ' s c o n c e p t o f C h i l d 

Drama i s i m p r o v i s a t i o n a n d t h i c i m p r o v i s a t i o n may w o r k 

t h r o u g h t h e medium o f d r a m a , d a n c e , a r t o r m u s i c . Des­

p i t e t h e f a c t S l a d e h a s n o t b e e n a c l a s s r o o m t e a c h e r i n 

t h e s t r i c t e s t s e n s e o f t h e t e r m , he has p r o b a b l y b e e n 

more i n f l u e n t i a l t h a n a n y o n e e l s e i n b r i n g i n g i m p r o v i s e d 

drama i n t o t h e s c h o o l - r o o m . I m p r o v i s e d drama has a l o n g 

t r a d i t i o n a n d o t h e r p e o p l e b e s i d e s S l a d e w e r e u s i n g i t i n 

e d u c a t i o n a n d t h e t h e a t r e d u r i n g t h e f i r s t t h r e e d e c a d e s 

o f t h e p r e s e n t c e n t u r y . h o w e v e r , n o b o d y h a s s e e n s u c h a 

c l o s e l i n k b e t w e e n t h e e s s e n c e o f i m p r o v i s a t i o n a n d t h e 

e s s e n c e o f t h e c h i l d ' s n a t u r a l d e v e l o p m e n t t h a n S l a d e . 

I m p r o v i s a t i o n a l l o w s t h e c h i l d a v i t a l means o f o u t - f l o w 

a n d g i v e s o p p o r t u n i t y f o r s p o n t a n e i t y , " t h i s d y n a m i c 
1 

phenomenon i n human n a t u r e . " 
"what i s t h e v a l u e o f s p o n t a n e i t y ? Many p e o p l e 

s t i l l t h i n k i t u n n e c e s s a r y o r a w a s t e o f t i m e . 
A p a r t f r o m d e v e l o p i n g t h e a b i l i t y t o s p e a k ( a n d 
i n c i d e n t a l l y t o w r i t e w i t h more i m a g i n a t i o n ) , o t h e r 
q u a l i t i e s become e v i d e n t - a g r o w i n g a b s o r p t i o n i n 
t h e t a s k a n d a s i n c e r i t y a u o u t t h e way o f d o i n g i t , 
p a r t i c u l a r l y i n c h i l d r e n , u s e f u l f o r a l l l e a r n i n g a n d 
g e n e r a l a t t i t u d e s t o l i f e ; a l s o a m o u n t i n g c o n f i d ­
e nce a n d u l t i m a t e l y a m o u n t i n g h a p p i n e s s . " 2 

P. S l a d e , E x p e r i e n c e o f S p o n t a n e i t y , p. 1. 

^ I b i u . , p. 4. 



- 272 -

o l a d e t h i n k s t h a t s p o n t a n e i t y c a n be d e v e l o p e d a n d 

g u i d e d . ^ F o r more t h a n t h i r t y y e a r s he has b e e n u s i n g 

h i s ' I d e a s Game, * *" f o r t h e r e l e a s e o f i n n e r c r e a t i o n 

t h r o u g h i m p r o v i s e d drama. He f e e l s t h a t t h e e m o t i o n a l 

i n t e n s i t y a r i s i n g f r o m t h i s i n n e r c r e a t i o n i s l a c k i n g 

when t h e y o u n g c h i l e i s i n t r o d u c e d t o t h e s c r i p t e d p l a y 
3 

t o o e a r l y . b i m i l a r i y i n t h e f i e l d o f d a n c e he f e e l s 

t h a t t h e s t r i c t l y i m i t a t i v e d a n c e o f t e n l e a d s t o a s i v p e r -

f i c i a l i t y o f e x p r e s s i o n ; y e t t h e i m p r o v i s e d d a n c e c a n 

h e l p w i t . ; t h e d i s c o v e r y o f p e r s o n a l r h y t h m a n d t h e f o s ­

t e r i n g :.f g r o u p a w a r e n e s s . 

P e t e r b l a d e h a s made a g r e a t c o n t r i b u t i o n t o t h e 

u n d e r s t a n d i n g o f drama i n e d u c a t i o n a n d h i s i n f l u e n c e h a s 

b e e n f e l t i n many c l a s s r o o m s a l l o v e r t h e w o r l d . he i s 

t h e f i r s t p e r s o n t o p r e s e n t a c o m p r e h e n s i v e v i e w o f t h e 

As d i d J . L. M o r e n o , o f c o u r s e . 
2 _ 

i b i d . , p. 3- " T h i s i s w h e r e y o t i a s k f o r i d e a s o r 
s e l e c t sorne, a n d o u t o f s e v e r a l q u i t e s e p a r a t e s u g g e s ­
t i o n s weave a s t o r y w h i c h c a n be a c t e d . O f t e n , t h e 
v e r y i n c o n g r u i t y o f t h e i d e a s f o r c e s o n e , a l m o s t , t o 
i n v e n t . " See a l s o C h i l d Drama, p. 1^5• "The i d e a s 
Game i m p r o v e s u p o n t h e impos e d s t o r y , a s i t i n v i t e s c o ­
o p e r a t i o n , a n d b y t h a t s h a r e d c r e a t i o n one f i n d s a t e n ­
d e n c y t o e a g e r p a r t i c i p a t i o n . " 

3 P. S l a d e , C h i l d Drama, p. 66. "The d e v e l o p m e n t t o w a r d s 
p l a y - w r i t i n g i s s o m e t h i n g l i k e t h i s ; i - l a y ; D r a m a t i c 
P l a y ; i m p r o v i s a t i o n s ; p o l i s h e d i m p r o v i s a t i o n s ; some 
w o r d s w r i t t e n down: s t o r i e s a n d d i a l o g u e s c o p i e d f r o m 
f i l m s , r a d i o a n d l i f e e x p e r i e n c e s ; i m p r o v e d e x p r e s s i o n 
( c o m i n g f r o m L a n g u a g e P l o w ) a n d i m p r o v e d w r i t i n g a b i l i t y 
m i x w i t h i m p r o v i s a t i o n a n d b e g i n t o e q u a l i t . Gut o f 
t h i s l a s t s t a g e c o n e s a t o l e r a b l y g o o d w r i t t e n p l a y . 
The a g e - n o t i n t h e j u n i o r s c h o o l , b u t c i r c a t h i r t e e n 
y e a r s u p w a r d s . " 
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p l a c e o f C h i l d D rama i n e d u c a t i o n , a v i e w b a s e d on d e t a i l e d 
o b s e r v a t i o n o v e r many ye,\rs a n d s u s t a i n e d b y a f a i t h i n t h e 
t r u t h o f h i s m e t h o d s . F o r a l o n g t i m e he h a d t o s t r u g g l e 
a g a i n s t c o n v e n t i o n , p a r t i c u l a r l y i n h i s own p r o f e s s i o n , 
t h e t h e a t r e . Lome i d e a o f bow he s u c c e e d e d i n t h e s t r u g ­
g l e i s g i v e n i n t h e r e m a r k o f a f a m o u s t h e a t r i c a l d i r e c ­
t o r a t t h e b e g i n n i n g o f a. c o n f e r e n c e s o m e t i m e i n t h e 
e a r l y f i f t i e s : 

"Mr. b l a d e i s a p r o p h e t , who e v e n i n h i s own ^ 
l i f e t i m e , h as a c h i e v e d a c o n s i d e r a b l e f o l l o w i n g . " 

T h o se who do n o t f o l l o w S l a d e , o r t h o s e who f o l l o w 

h e s i t a n t l y , m i g h t v o i c e s e v e r a l m a i n r e s e r v a t i o n s . Des­

p i t e h i s a c u t e o b s e r v a t i o n s o f c h i l d r e n ' s a c t i v i t i e s , 

t h e r e d oes seem a t e n d e n c y on h i s p a r t t o i n d u l g e i n w h a t 
2 

H a d f i e l d h a s c a l l e d t h e " P s y c h o l o g i s t ' s f a l l a c y : " i n t e r ­

p r e t i n g c h i l d r e n ' s b e h a v i o u r i n s u c h a way as t o make i t 

f i t w i t h c e r t a i n t h e o r i e s . 

T i l e n , t h e r e i s h i s s t r e s s on t h e t h e r a p e u t i c a s p e c t s 

o f d rama. D e s p i t e h i s i n s i s t e n c e t h a t C h i l d Drama i s a n 

a r t f o r m e x i s t i n g i n i t s owr. r i g h t , he p a y s l e s s a t t e n t i o n 

t o i t s i n t r i n s i c , a e s t h e t i c v a l u e t h a n t o a p s y c h o l o g i c a l 

j u s t i f i c a t i o n o f i t s r o l e i n t h e c h i l d ' s d e v e l o p m e n t . 

q u o t e d i n i . ' . S l a d e , C h i l d Drama, p. 1 1 
2 

J . A. i i a d f i e i d , C h i l d h o o d a n d A d o l e s c e n c e , p. 12. 
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Of c o u r s e t h e l a s t p o i n t i s a c h a r a c t e r i s t i c o f t h e 

t h i n k i n o f many c h i l d - c e n t r e d t h e o r i s t s i n r e l a t i o n t o 

t n e c'hii.d a n d t h e a r t s . I t o f t e n l e a d s t o a b l u r r i n g o f 

t h e d i s t i n c t i v e ways i n w h i c h t h e v a r i o u s a r t s h a v e t h e i r 

e f f e c t , b e c a u s e t h e s t r e s s i s on t h e c h i l d r a t h e r t h a n 

t h e medium. I t l e a d s a l s o t o w h a t one c r i t i c h a s c a l l e d 

a " p r o p e n s i t y t o t h e e m p l o y m e n t o f i n f l a t e d a b s t r a c t i o n s . " 

C e r t a i n l y S l a d e d o e s n o t escape e i t h e r o f t h e two f a u l t s , 

l i e o f t e n y o k e s C h i l d Drama a n d C h i l d A r t t o g e t h e r when 

g e n e r a l i s i n g a b o u t aims'*" a n d i s c e r t a i n l y p r o n e t o u s i n g 

i m p r e c i s e , e m o t i v e t e r m s when d i s c u s s i n g t h e c h i l d ' s 

a c t i v i t i e s . 

A l a s t r e s e r v a t i o n m i g h t be t n a t S l a d e s e e s t h e 

e f f e c t s o f C h i l d Drama i n d i s p r o p o r t i o n a t e t e r m s t o t h e 

o t h e r i n f l u e n c e s o n t h e d e v e l o p i n g p e r s o n a l i t y . Thus he 

c a n be l e d t o t h e e x t r a v a g a n c i e s o f : 

" I w o u l d s a y w i t h o u t h e s i t a t i o n t h a t c l e a n l i n e s s ; 
t i d i n e s s , g r a c e f u l n e s s , p o l i t e n e s s , c h e e r f u l n e s s , 
c o n f i d e n c e , a b i l i t y t o m i x , t h o u g h t f u l n e s s f o r o t h e r s , 
d i s c r i m i n a t i o n , m o r a l d i s c e r n m e n t , h o n e s t y ana l o y a l t y , 
a b i l i t y t o l e a d c o m p a n i o n s , r e l i a b i l i t y , a n d a r e a d i ­
n e s s t o r e m a i n s t e a d f a s t u n d e r d i f f i c u l t i e s , a p p e a r 
t o be t h e r e s u l t s o f c o r r e c t a n d p r o l o n g e d Drama 
t r a i n i n g . " 2 

The c o n t r a d i c t i o n o f " w i t h o u t h e s i t a t i o n " i n t h e 
f i r s t l i n e a n d " a p p e a r " i n t h e l a s t - b u t - o n e m i g h t s u g g e s t 

t h a t e v e n n r . S l a d e h a d s e c o n d f e e l i n g s a b o u t h i s c l a i m s . 

See h. S l a d e , C h i l d Drama, p. 1 0 8 . 
2 

I b i d . , p , 125• 



- 275 -

A. R, S t o n e 

The f o l l o w i n g a c c o u n t i s m a i n l y c o n c e r n e d w i t h t h e 

f i r s t f o u r y e a r s o f Kir. S t o n e ' s f i v e - y e a r t e n u r e as h e a d ­

m a s t e r o f t h e S t e w a r d S t r e e t P r i m a r y S c h o o l i n B i r m i n g h a m 

f o r d u r i n g t h e s e y e a r s he was a b l e t o i m p l e m e n t a p h i l o s o ­

p h y o f e d u c a t i o n , f i r s t a p p r o a c h e d i n t u i t i v e l y b u t c l a r i f i e d 

l a t e r b y s p e c i f i c i n f l u e n c e s . I t may, h o w e v e r , be w o r t h ­

w h i l e t o d w e l l b r i e f l y o n some o f h i s e a r l i e r d r a m a t i c 

e x p e r i e n c e s f o r , w h i l e g e n e r a l i z a t i o n i s o f t e n d a n g e r o u s , 

i t does seem r e a s o n a b l e t o assume t h a t t h e r e w e r e i n t h e 

B i r m i n g h a m a r e a d u r i n g t h e d e c a d e a n d a h a l f b e f o r e 1'jkO 

o t h e r s e n s i t i v e t e a c h e r s who w e r e b e c o m i n g a w a r e o f d r ama's 

p o s s i b i l i t i e s i n e d u c a t i o n a n d who e x p e r i m e n t e d as o t o n e d i d . 

S t o n e r e m e m b e r s h i s own i n t u i t i v e i d e a s b e i n g c o n ­

f i r m e d b y t h e e m p h a s i s o f t h e t h r e e iiadow R e p o r t s on t h e 

n e e d t o g e a r e d u c a t i o n t o t h e c h i l d ' s s p o n t a n e o u s a c t i v i ­

t i e s . I n i t i a l l y , a t l e a s t , h i s own a p p l i c a t i o n o f s p o n ­

t a n e i t y t o c l a s s r o o m d r a m a t i c w o r k met w i t h l i t t l e s u c c e s s . 

D r a m a t i z a t i o n r e q u i r e d c o n s t a n t p r o d d i n g a n d , w h i l e u n d e r ­

s t a n d i n g t h e r e l a t i o n s h i p b e t w e e n p l a y a n d d r a i u a t i c p l a y , 

he f o u n d i t d i f f i c u l t t o i n d u c e c h i l d r e n t o p l a y 
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d r a m a t i c a l l y . V / i t h p r p c t i c e , h . w e v e r , h i s p u p i l s g a i n e d 

c o n f i d e n c e i n t h e i r d r a m a a n d w e r e a b l e t o a c t t h e i r own 

d r a m a t i z e d v e r s i o n s o f f i c t i o n a n d a l s o t o i n t e r p r e t t h e 
1 

s c r i p t e d p l a y . S t o n e r e a l i z e d t h a t t h i s a c t i v i t y was 

h a v i n g b e n e f i c i a l e f f e c t s o n t h e i m a g i n a t i o n , s p e e c h a n d 

a e s t h e t i c a p p r e c i a t i o n o f h i s j u n i o r - s c h o o l - a g e c h i l d r e n 

b u r y e t , a t t h e same t i ; . e , he f e l t t h a t t h e y w e r e s t i l l 

i n h i b i t e d i n t h e i r a p p r o a c h a n d w e r e n o t d e v e l o p i n g as 

f u l l y as t h e y m i g h t . 

•-.ays o f b r e a k i n g down i n h i b i t i o n s w e r e a p p r o a c h e d i n 

a n o t h e r p hase o f S t o n e ' s c a r e e r . T o w a r d s t ^ e end o f t h e 

t w e n t i e s he became i n v o l v e d i n a l o c a l d r a m a t i c s o c i e t y 

a l m o s t b y a c c i d e n t . The s o c i e t y r e q u i r e d two c h i l d r e n 

f o r a p r o d u c t i o n o f "As You L i k e I t . " S t o n e t o o k t w o 

pu, - i l s f r o m h i s own s c h o o l a n d f o u n d h i m s e l f w i t h a r o l e 

i n t h e p r o d u c t i o n . An o f f s h o o t o f t h i s d r a m a t i c s o c i e t y 

was a t h e a t r e c l u b f o r m e d b y S t o n e a n d h i s f r i e n d s , one 
2 

ox' t r . e ...ain a c t i v i t i e s b e i n g c h i l d r e n ' s t h e a t r e . A t 

f i r s t t h e c h i l d r e n ' s t h e a t r e c o m p r i s e d c h i l d r e n p l a y i n g 
An a n t h o l o p y o f 1 1 o n e - a c t p l a y s , e d i t e d b y 
J . .. . r . a r r i o t t , f o r p e r f o r n a n c e i n o r o u t o f s c h o o l was 
o n t h e m a r k e t i n 19 25• A c c o r d i n g t o t h e Forum o f 
E d u c a t i o n (1925) i t was t h e " f i r s t o f i t s k i n d t o be 
p u b l i s h e d i n L u g l a n d . " 

2 
Sonic o f t h e o t h e r a c t i v i t i e s w e r e make-up c l a s s e s , 
p u p p e t s , s c e n e r y m a k i n g , c o s t u m e d e s i g n i n g a n d p r o p e r t y 
p r o d u c t i o n . 
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t o c h i l d r e n b u t , as t h i s l e d t o e x h i b i t i o n i s m a n d s l i c i c -

n e s s on t h e p a r t o f t h e a c t o r s , g r a d u a l l y t h e p e r f o r m a n c e s 

d e v e l o p e d t o w a r d s a d u l t s p l a y i n g t o c h i l d r e n . 

One o f t h e most p o p u l a r a c t i v i t i e s a t t h e t h e a t r e 

c l u b was d a n c i n g a n d i t was no;; t h a t S t o n e b e g a n t o see 

t h e p o s s i b i l i t i e s o f movement w o r k as a means t o f r e e i n g 

t h e c h i l d f r o m i n h i b i t i o n s . C o u n t r y d a n c i n g i m p r o v e d 

movement b u t was t o o l i m i t e d t o be t h e r e a l a n s w e r . A t 

t h e same t i m e , t h e " G reek" d a n c e s t y l e , f o u n d e d b y 

M a r g a r e t M o r r i s and i n s p i r e d b y I s a d o r a D u n c a n , l a c k e d 

t h e i m a g i n a t i v e q u a l i t y n e e d e d . Thus S t o n e a n d h i s 

f r i e n d s b e g a n t o e x p e r i m e n t w i t h r h y t h m i c e x e r c i s e s t o 

h e l p s u s t a i n t h e o c c a s i o n a l b r i l l i a n t f l a s h e s o f move­

ment t h e y o b s e r v e d i n t h e massed mimes and i m m a t u r e d r ama­

t i c d a n c e s p e r f o r m e d by t h e c h i l d r e n a t t h e t h e a t r e c l u b . 

The c l u b was a n o u t - o f - s c h o o l v e n t u r e b u t o b v i o u s l y 

t h e r e was an i n t e r c h a n g e o f i d e a s and p r a c t i c e s b e t w e e n 

t h i s and S t o n e ' s c l a s s r o o m w o r k - b y t h e l a t e t h i r t i e s 

he was h e a d m a s t e r o f a B i r m i n g h a m p r i m a r y s c h o o l - a n d i n 

1939 t h e r e was t o be a t r e m e n d o u s s t i m u l u s t o h i s c o n c e p t 

o f movement. Two o f S t o n e ' s s t a f f a t t e n d e d a c o u r s e on 

L a b a n movement o r g a n i z e d by t h e B i r m i n g h a m S d u c a t i o n a l 

A u t h o r i t y . S t o n e " g a t e c r a s h e d " a l a t e r c o u r s e a n d r e a ­

l i z e d t h a t t h r o u g h t h e d i s c i p l i n e o f "che L a b a n n o t a t i o n 



h i s p u p i l s m i g h t f i n d t h e f r e e d o m o f movement so i m p o r ­

t a n t t o t h e i r w h o l e d e v e l o p m e n t . 

S t o n e ' s i d e a s as t o w h a t w h o l e d e v e l o p m e n t i m p l i e d -

and a s t o how e x p r e s s i o n t h r o u g h , t h e a r t s a s s i s t e d 

d e v e l o p m e n t i n t h i s - w e r e f i n d i n g c o n f i r m a t i o n i n t h e 

w r i t i n g s o f C i z e k , i n t e r p r e t e d b y V i o l a , a n d i n t h e w o r k 

o f M a r i o n i t i c h a r d s o n . The B i r m i n g h a m S c h o o l Drama F e s ­

t i v a l s w e r e n o t , he r e a l i z e d , a l w a y s c o n d u c i v e t o t h i s 

w h o l e d e v e l o p m e n t , p a r t i c u l a r l y i n t h e e a r l y c o m p e t i t i v e 
1 

d a y s . Too o f t e n t h e c h i l d r e n w e r e p u p p e t s i n t h e t e a c h ­

e r ' s h a n d s . h u t t h e r e w e r e t h e o c c a s i o n a l i m p r o v i s a t i o n s 

i n w h i c h c h i l d r e n w e r e f r e e t o c r e a t e a n d some o f t h e 

c o u r s e s o r g a n i z e d by t h e B r i t i s h Drama League arid C i t i z e n 

h o u s e , B a t h , showed t n a t t h e i n t e r p r e t a t i o n o f a s c r i p t 

was a t i t s b e s t a c r e a t i v e e x e r c i s e . S t a n i s l a v s k y ' s 

w o r k was p a r t i c u l a r l y r e l e v a n t i n t h i s c o n t e x t as S t o n e 

f o u n d . 

I t was w i t h t h i s k i n d o f d r a m a t i c b a c k g r o u n d t h a t 
I n h. S l a d e , C h i l d Drama, p. 359 > S l a d e t a l k s o f t h e 
i n h i b i t i n g n a t u r e o f t h e c o m p e t i t i v e f e s t i v a l a n d 
b l a m e s t h e p r e v a l e n c e o f t h e s c h o o l f e s t i v a l i n t h e 
t h i r t i e s on t h e i n a b i l i t y o f most p e o p l e t o d i s t i n g u i s h 
b e t w e e n e d u c a t i o n a l drama a n d t h e a t r e . Thus s c h o o l 
drama o f t e n f o l l o w e d z..o l e a d o f t h e t h e a t r e a n d "amongst 
a m a t e u r s , t h e p h i l o s o p h y o f t h e c o m p e t i t i v e f e s t i v a l 
r a g e d l i k e a d i s e a s e i n t h e 1930s, a n d t h i s i s no 
p r e m i s e f o r a w i d e p h i l o s o p h y o n Drama a n d L i f e . " 
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S t o n e came t o S t e w a r d S t r e e t . The s c h o o l was s i t u a t e d 
i n a n o l d p a r t c i B i r m i n g h a m arid was s u r r o u n d e d b y f a c ­
t o r i e s a n d b a c k - t o - b a c k h o u s e s . h o s t o f t h e 2k0 c h i l ­
d r e n who a t t e n d e d t h e s c h o o l l i v e d a c u l t u r a l l y - d e p r i v e d 
e x i s t e n c e b u t y e t , d e s p i t e t h e f a c t t h a t t h e r e was no 
b e a u t y i n t h e i r i m m e d i a t e e n v i r o n m e n t , " t h e y c r e a t e d some­
t h i n g w h i c h was b e a u t i f u l " " ' ' when t h e y w e r e a l l o w e d u n ­
h a m p e r e d e x p r e s s i o n i n c e r t a i n a r t i s t i c m e d i a . 

S t o n e b e l i e v e d t h a t t h i s u n h a m p e r e d e x p r e s s i o n w o u l d 

a l l o w a c h i l d t o come t o t e r m s b o t h w i t h h i m s e l f and h i s 

e n v i r o n m e n t a n d w o u l d l e a d t o w a r d s t h e f u l l d e v e l o p m e n t 

o f p e r s o n a l i t y n e c e s s a r y i n a n y t r u e e d u c a t i o n . I n 

t e r r a s o f c u r r i c u l u m S t o n e saw c r e a t i o n t h r o u g h t h e a r t s 

t a l c i n g p r e c e d e n c e o v e r t h e t h r e e R's, y e t m a k i n g t h e i r 

e v e n t u a l i n c u l c a t i o n much more s m o o t h . The u s e o f t h e 

a r t s as e x p r e s s i v e m e d i a was d o u b l y i m p o r t a n t i n t h a t t h e y 

a l l o w e d f o r t h e c r e a t i o n o f b e a u t y t h r o u g h w h i c h t h e 
? 

' T r u e d e v e l o p m e n t o f t h e i n d i v i d u a l e m e r g e s " a n d a l s o 

b e c a u s e on a c c o u n t o f t h e i r a r t i s t i c - d i s c i p l i n e t h e y p r e v e n ­

t e d f r e e e x p r e s s i o n f r o m b e c o m i n g a n a r c h y . 

The u s e o f p a r t i c u l a r a r t m e d i a d e p e n d e d on t h e p o i n t 

^ S t o r y o f _a S c h o o l , p. 7 • 

I b i G . . , p. fa . 
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c h i l d r e n h a d r e a c h e d i n t h e i r d e v e l o p m e n t t h r o u g h t h e 
a r t s . S t o n e p o s t u l a t e d t h r e e s t a g e s i n t h i s d e v e l o p m e n t . 
T h e r e was i n i t i a l l y a ' r e p e t i t i v e ' s t a g e i n w h i c h t h e 
c h i l d ' s a p p r o a c h t o m a t e r i a l was p r e d o m i n a t e l y r h y t h m i c . 
T h i s m i g h t e n t a i l r h y t h m i c a l s t r o k e s i n h i s p a i n t i n g , t h e 
r e p e t i t i o n o f movement p a t t e r n s i n d r a m a t i c p l a y o r t h e 
" p o u n d i n g a n d p u l l i n g " o f m a t e r i a l i n m o d e l l i n g . T h i s 
s t a g e s h a d e d i n t o a n ' e x p r e s s i v e ' p e r i o d when t h e c h i l d 
was more c o n c e r n e d w i t h t h e s e l f - s a t i s f a c t i o n t o be 
g a i n e d f r o m a r t i s t i c e f f o r t s t a a n t ' n e i r e f f e c t on o t h e r s . 
L a t e r , h o w e v e r , came t h e c o m m u n i c a t i v e ' s t a g e ' when t h e 
c h i l d w i s h e d h i s e f f o r t s t o be c o m p r e h e n s i b l e t o o t h e r 
p e o p l e . 

From t h i s a n a l \ s i s S t o n e was a b l e t o f o r m u l a t e c e r ­

t a i n t h e o r i e s r e l e v a n t t o t n e c h i l d ' s d e v e l o p m e n t t h r o u g h 

t h e a r t s : 

" ( a ) 

( b ) 

( c ) 

D u r i n g t h e ' r e p e t i t i v e ' s t a g e , ... we c a n 
t e a c h b e s t b y p r o v i d i n g p l e n t y o f m a t e r i a l , 
s u c h as m a t e r i a l f o r m o d e l l i n g , f o r m a k i n g 
s o u n d s f o r c o l o u r a n d so o n . 

D u r i n g t h e ' e x p r e s s i v e ' s t a g e t h e f u n c t i o n o f 
t h e t e a c h e r i s t o h e l p c h i l d r e n t o become 
e x p l o r a t o r y , a n d as t h e y s u c c e e d t h e i r own 
w o r k \ v r i l l d e v e l o p f o r m . I n t h i s s t a g e i t i s 
more i m p o r t a n t t o a s s e s s t h e c h i l d ' s d e v e l o p ­
ment t h r o u g h e x p e r i e n c e g a i n e d i n a n y medium 
r a t h e r t h a n t o do so f r o m r e s u l t s . 

I n t h e ' c o m m u n i c a t i v e ' s t a g e t h e c h i l d a s k s 
f o r h e l p i n o r d e r t o e x p r e s s h i m s e l f more 
c l e a r l y t o o t h e r p e o p l e . I t i s e s s e n t i a l t o 
w a i t t i l l t h e c h i l d has r e a c h e d t h i s c ommunica­
t i v e s t a g e b e f o r e we o f f e r h i m e x e r c i s e s o r 
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o t h e r k i n d s o f h e l p i n o r d e r t o i n c r e a s e h i s 
s k i l l , o t h e r w i s e h i s d e s i r e f o r e x p r e s s i o n may­
be s t i f l e d . " ! 

L o o k i n g a t d r a m a t i c w o r k i n t e r m s o f t h e s e t h e o r i e s 

one c a n e n v i s a g e a p r o g r e s s i o n f r o m mirne a n d movement t o 

m u s i c t h r o u g h s i m p l e i m p r o v i s a t i o n t o more f o r m a l drama­

t i z a t i o n a nd t h e i n t e r p r e t a t i o n o f t h e s c r i p t e d p l a y . 

I n o r d e r t h a t h i s p u p i l s s h o i : l d a p p r o a c h t h e i r w o r k 

i n t h e a r t s w i t h s p o n t a n e i t y a n d s i n c e r i t y , Stone w a n t e d 

t h e m t o f e e l f r e e a n d " f o r a c h i l d t o be f r e e , t h e f i r s t 
2 

e s s e n t i a l i s t n a t he s h o u l d move e a s i l y . " h e r e S t o n e was 

c o n c e r n e d w i t - t h e r e l a t i o n s h i p b e t w e e n b o d i l y movement 
3 

a n d s p i r i t u a l make-up s t r e s s e s i n t h e 1931 kaaow R e p o r t . 

L a t e r he was t o p e r c e i v e a n a p p a r e n t c o n n e c t i o n b e t w e e n 

movement a n d t h o u g h t a n d t h e d e v e l o p m e n t o f w h a t he c a l l s 

t h e k i n a e s t h e t i c i m a g e . V.hat made movement so v e r y 

i m p o r t a n t was t r i e f a c t t h a t n o t o n l y d i d i t h a v e r e l e v a n c e 

f o r t h e d e v e l o p m e n t o f t h e i n d i v i d u a l p e r s o n a l i t y b u t a l s o 

t h a t i t f o r m e d t h e common b e g i n n i n g f o r t h e c r e a t i v e u r g e 

i n a l l t h e a r t s : 
" T h a t common b e g i n n i n g i s movement-movement, 

s o m e t h i n g p r i m i t i v e a n d f u n d a m e n t a l , so i t seems t o 
me; n o t movement f o r e x p r e s s i n g e m o t i o n o r i d e a s , 
w h i c h becomes Dance: n o t move exit w h i c h makes u s 
f e e l we w a n t t o s a y s o m e t h i n g , w h i c h i s Drama: n o t 

S t o r y o f a S c h o o l , p p . 33-34. 

^ I b i d . , p. 9. 

The P r i m a r y S c h o o l , p a r a g r a p h 76. 
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movement f o r d e v e l o p i n g b o d i l y s t r e n g t h o r s k i l l s , 
w h i c h i s P h y s i c a l T r a i n i n g : b u t movement f o r move­
m e n t ' s s a k e , t h e s t a r t i n g - p o i n t o f a l l t h e a r t s . " -

T h e r e f o r e i n t h e ' r e p e t i t i v e ' s t a g e c h i l d r e n a p p r o a c h e d 

t h e a r t s e x p a n s i v e l y , u s i n g l a r g e s p a c e s a n d c o p i o u s q u a n ­

t i t i e s o f m a t e r i a l . The i n d i v i d u a l c h i l d ' s f r e e d o m was 

h e l p e d by t h e u s e made i n t h e s c h o o l o f L a b a n • s a n a l y s i s 

o f movement.^ A t f i r s t L a b a n ' s p r i n c i p l e s o f e f f o r t i n 

movement seemed t o be h a v i n g l i t t l e e f f e c t b u t g r a d u a l l y 

t h e c h i l d was f r e e d f r o m h i s i n h i b i t i o n s a n d b e g a n t o 

e x p r e s s h i m s e l f i n movement w i t h o u t a n y f e a r o f e m b a r r a s s ­

ment . 

The n e w l y a c q u i r e d " r e s o u r c e s i n m o v e m e n t " J w e r e 

p a r t i c u l a r l y e v i d e n t i n t h e d r a m a t i c w o r k a t S t e w a r d 

S t r e e t . I n c o m p a r i n g t w o v e r s i o n s o f t h e same h a t i v i t y 

mime - one p e r f o r m e d b e f o r e much movement t r a i n i n g h a d 

b e e n a c c o m p l i s h e d a/id one p e r f o r m e d a f t e r - S t o n e was 

a b l e t o f e e l t h e h e i g h t e n e d i n t e n s i t y o f t h e s e c o n d : 

^ S t o r y o f a S c h o o l , p. 15• 
2 

S t o n e was f o r t u n a t e i n h a v i n g t h e p r a c t i c a l a s s i s t a n c e 
o f L o v i n g , a member o f t h e B a l l e t J o o s , who v i s i t e d 
s t e w a r d S t r e e t o n o c c a s i o n s . 

J The i j . . S . ^ . i E d u c a t i o n S u r v e y 2, p. 29 > t a l k s o f " l i e s o u r c e ? 
i n movement ( a s i n v o l v i n g ) a n a w a r e n e s s o f t h e b o d y a n d 
how i t w o r k s i t s p o t e n t i a l i t i e s a n d c a p a b i l i t i e s , t h e 
l i m b s and j o i n t s t h a t make u p t h e b o d y ana how t h e y 
f u n c t i o n , a n d w h a t t h e y w i l l d o . " 
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"The body e a s i l y responded t o t h e e m o t i o n a l 
s t i m u l u s aroused by the p a r t the c h i l d r e n were 
p o r t r a y i n g . The body waa r e s p o n d i n g e a s i l y and 
f e a r l e s s l y t o t h e t h o u g h t s w i t h i n . There was a 
oneness between t h e o a o t i o n a l s e l f .;:nd t h e ' p h y s i c a l 
b o d y . " l 

I n tr.e n e w l y - d e v e l o p e d har:. ony between t h e e m o t i o n a l 

and t h e p h y s i c a l , Stone and h i s c o l l e a g u e s a t f i r o t 

t h o u g h t t h e r e m i g h t l i e dangers. has t h e r e n o t t h e 

p o s s i b i l i t y t h a t t h e r;ore v i o l e n t p a s s i o n s m i g h t f i n d an 

easy o u t l e t and make f o r s o c i a l disharmony v h t h i n t h e 

s c h o o l v I n f a c t t h e converse o c c u r r e d and t h e s c h o o l 

d e v e l o p e d a " c e r t a i n s o c i a l u n i t y " t h r o u g h t h e s u b l i m a t i o n 

o f t h e c h i l d r e n ' s e n e r g i e s i n t n e " j o y o u s d o i n g o f a c t i v i -
2 

t i e s based on i n h e r e n t i n t e r e s t . " V.ith an i n c r e a s e d 

c o n f i d e n c e i n t h e t h e r a p e u t i c v a l u e o f drama, Stone f e l t 

a b l e t o i n t r o d u c e n i n e s w h i c h i n c l u d e d e p i s o d e s o f p h y s i c a l 

c o n f l i c t . F o r m e r l y he had o m i t t e d t h e s e e p i s o d e s o r 

skimmed o v e r them w i t h t h e r e s u l t t h a t t l i e v were o f t e n 
S t o r y o f a S c h o o l , p. 16. 

I b i d . , p. 17. As t h e s c h o o l ' s methods became more 
w e l l known, Stone f o u n d t h a t " d i f f i c u l t " c h i l d r e n were 
b e i n g s e n t t o b e n e f i t f r o m h i s guidance and t h e whole 
development t h e y r e c e i v e d f r o m t h e a r t s - o r i e n t a t e d 
c u r r i c u l u m a t Steward S t r e e t . A n o t h e r a s p e c t o f t h e 
s c h o o l ' s d e v e l o p i n g s o c i a l harmony was t h e g r e a t e r 
i n t e r e s t b e i n g shown by p a r e n t s i n t h e i r c h i l d r e n ' s 
s c h o o l a c t i v i t i e s . A s m a l l b u t s i g n i f i c a n t m a n i f e s t a ­
t i o n o f t h i s i n t e r e s t was t h e i n c r e a s e i n t h e s c h o o l ' s 
c o l l e c t i o n o f d r a m a t i c "odds and ends." 
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e n a c t e d i n t h e playground "sometimes t o the d e t r i m e n t o f 

o r d e r . " J u t now, c h a n n e l l e d i n t o an a r t i s t i c d i s c i p l i n e 

w i t h i n t h e s c h o o l , t h e y s a t i s f i e d t h e c h i l d r e n and "aroused 

no p e r s o n a l antagonism between i n d i v i d u a l s o r s e t s o f 
1 

i n d i v i d u a l s . " 
Much o f t h e mime ana movement work was c o n n e c t e d 

w i t h o t h e r s u b j e c t s . I n t r i e l o w e r c l a s s e s h i s t o r i c a l 
scenes were o f t e n d r a m a t i z e d and, i f a p p r o p r i a t e , model 
making- was i n c o r p o r a t e d . Music was used i n d i f f e r e n t 
ways: sometimes i t a c t e d as a s t i m u l u s f o r dance; o c c a s i o n ­
a l l y a p a r t i c u l a r mime l e d t o t h e c o m p o s i t i o n o f an o r i g i -

2 

n a l t u n e ; and many mimes used music t o c r e a t e atmosphere. 

C h i l d r e n ' s p a i n t i n g was o f t e n i n f l u e n c e d by names they had 

watched o r p e r f o r m e d and Stone f o u n d , as H a r r i e t i i n l a y -

Johnson had done at t h e b e g i n n i n g o f t h e c e n t u r y , t h a t 

c h i l d r e n p a i n t e d imaginary l o c a t i o n s f o r t h e mimes and 
S t o r y o f a S c h o o l , p. 13. 

2 
i-rusic was one a r t i s t i c medium i n w h i c h t h e Steward S t r e e t 
p u p i l s f a i l e d t o f i n d complete a b s o r p t i o n ; i n f a c t , 
t h e c o m p o s i t i o n o f t u n e s , o r rhymes f o r d r a m a t i c work 
was t h e o n l y o c c a s i o n on w h i c h t h e r e was a genuine 
c r e a t i v e s p a r k . Stone s u g g e s t s t h a t t h e blame l i e s 
i n t h e f a c t t h a t music i n s c h o o l s was approached as 
an i n t e r p r e t a t i v e a r t b e f o r e c h i l d r e n had had t i m e t o 
c r e a t e m u s i c a l l y . The D.E.S. Survey 2 d i s c u s s e s t h i s 
p o i n t , p. 43. "As w i t h drama, so i t i s w i t h music. 
I t i s o f f u n d a m e n t a l i m p o r t a n c e i n s c h o o l s , p r i m a r y and 
secondary, f u r i t s own sake and f o r what i t can b r i n g t o 
a c h i l d . But how much t a l e n t r u n s t o waste i n s c h o o l s 
when t h e young pe o p l e a r e n o t g i v e n t h e l e a s t o p p o r t u n i t y 
f o r c r e a t i v e m u s i c a l e x p e r i e n c e s ! " 



20 f 

imaginary costumes f o r c h a r a c t e r s . The l a s t p o i n t i s 

p a r t i c u l a r l y i n t e r e s t i n g because Stone d i d a c t u a l l y use costuming 

i n t h e mimes f o r i t a l l o w e d scope f o r t h e c h i l d ' s n a t u r a l 

d e l i g h t i n d r e s s i n g up and h e l p e d t h e c h i l d t o i d e n t i f y 

w i t h t h e c h a r a c t e r he was p o r t r a y i n g . 

At a c e r t a i n s t a g e i n t h e p u p i l ' s d r a n a t i c d e v e l o p ­

ment, Stone and h i s c o l l e a g u e s encouraged spontaneous 

speech. These moments, when t h e c h i l d r e n w i s h e d t o 

supplement t h e i r movement and g e s t u r e w i t h speech, were 

e a s i l y r e c o g n i z e d . The e n s u i n g i m p r o v i s a t i o n s were n o t 

seen as an end i n t h e m s e l v e s , however, b u t were used as 

p a r t o f a p l a y - m a k i n g p r o c e s s . C h i l d r e n were i n v i t e d t o 

w r i t e down t h e t h o u g h t s they had had d u r i n g t h e d r a m a t i z a ­

t i o n ai\d t h e w r i t t e n e f f o r t s were p i e c e d t o g e t h e r t o f o r m 

a p l a y . Only t h e o l d e r p u p i l s were a b l e t o shape t h i s 

m a t e r i a l so t h a t i t was r e a d y f o r p r e s e n t a t i o n b e f o r e an 

audience and even t h e s e c h i l d r e n were a p t t o g i v e s p o n t a n ­

eous r e i n t e r p r e t a t i o n s o f e p i s o d e s based on m a t e r i a l f r o m 

t h e i r immediate e n v i r o n m e n t . Subsequently, Stone sugges­

t e d t h a t many o f t h e e p i s o d e s f r o m l i t e r a t u r e t h a t t h e 

c h i l d r e n had p r e v i o u s l y mimed would provide s u i t a b l e 

c o n v e r s a t i o n f o r t h e i r p l a y s . S t r a n g e l y enough he seems 

t o have considered i t a p o s i t i v e s t e p forward i n h i s 

p u p i l s ' development when t h e y searched f o r somebody e l s e ' s 
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words i n o r d e r t o e x p r e s s t n e i r f e e l i n g s more a d e q u a t e l y . 

Kov< drama had become an i n t e r p r e t i v e a r t and c h i l d r e n 

were r e a d y t o g i v e l i f e t o t h e s c r i p t e d p l a y . Yet Stone 

was d o u b t f u l , even at t h i s , the "communicative" s t a g e , as 

t o the d e s i r a b i l i t y o f an a u d i e n c e . lie was c e r t a i n t h a t 

t h e presence ;-f an audience d u r i n g t h e " e x p r e s s i v e " s t a g e 

of t h e c h i l d ' s c r e a t i v e miming m i l i t a t e d a g a i n s t t h e 

c h i l d ' s a b s o r p t i o n and s i n c e r i t y ; a t t a x s f i n a l s t a g e , 

when perhaps the c h i l d f e l t a p s y c h o l o g i c a l need f o r an 

a u d i e n c e , Stone s t i l l had f e a r s t h a t a f a t a l e x h i b i t i o n i s m 

m i g h t r e s u l t . 

Formal s p e e c h - t r a i n i n g was n o t pursued a t Stone's 

s c h o o l b u t n a t u r a l l y a g r e a t d e a l o f speech p r a c t i c e 

o c c u r r e d i n c o n n e c t i o n w i t h t h e drama. One a s p e c t o f 

dramatic work p a r t i c u l a r l y h e l p f u l i n t h i s c o n t e x t was 

t h e p u p i l s ' s k i l l at and d e l i g h t i n mimicry: 

"By t r a i n i n g the c h i l d ' s ear t o l i s t e n t o t h e 
v a r i e t y o f speech sounds and t o r e p r o d u c e them ... 
t h e c h i l d can o f h i s own v o l i t i o n d e v e l o p h i s speech 
t o c e r t a i n s t a n d a r d s . " 1 

Stone f e l t t h a t t o o l i t t l e n o t i c e was taken o f t h e 

c h i l d ' s a b i l i t y t o mimic and t h e r e l e v a n c e t h i s had f o r 

l i n g u i s t i c development. I t was an a s p e c t o f d r a m a t i c 

S t o r y o f a S c h o o l , p. 22. 
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work lie c o u l d g i v e more a t t e n t i o n t o d u r i n g h i s t i m e as an 
o r g a n i z e r i n t h e Vest R i d i n g f r o m 19^7 onwards. 

however, i n a c c o u n t i n g f o r t h e i m p r e s s i v e n a t u r e o f 

Stone's work a t s t e w a r d s t r e e t s c h o o l , i t w o u l d be wrong 

t o s i n g l e o u t i t e m s i n any a r t medium o r , i n d e e d , to 

c o n c e n t r a t e on any p a r t i c u l a r medium. Drama d i d have an 

i m p o r t a n t p a r t t o p l a y i n t h e c u r r i c u l u m b u t i t was n o t 

a s o l o p a r t . E s s e n t i a l l y , Stone's approach was t h r o u g h 

t h e a r t s i n g e n e r a l . He was probably a l i t t l e s u r p r i s e d 

a t t h e s t i r t h i s approach c r e a t e d , n o t l e a s t i n o f f i c i a l 

e d u c a t i o n a l c i r c l e s , f o r i t "had n o t h i n g r e v o l u t i o n a r y 

i n i t s n a t u r e . I t was based on two elementary f a c t s 

r e i t e r a t e d uy e d u c a t i o n a l i s t s throughout the ages. "ive 

t r i e d t o g i v e t h e C h i l d r e n o p p o r t u n i t i e s t o move and t o 

exp r e s s t h e m s e l v e s . he b e l i e v e d t h a t t h e q u a l i t i e s 

W i . i c h a r e d e v e l o p e d i n t h i s way a r e o f tremendous i m p o r t ­

ance t o a l l a c t i v i t i e s , s i n c e e x p r e s s i o n i n t h e a r t s 

g i v e s n o t o n l y a n a t u r a l approach t o academic s u b j e c t s 

b u t a l s o a more c o n f i d e n t b a s i s f o r t a c k l i n g t h e d i f f i c u l ­

t i e s o f s o c i a l r e l a t i o n s h i p s . " ' ' " 

S t o r y o f a S c h o o l , p. 36• 
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CONCLtblOh 

T h i s t h e s i s has a t t e m p t e d t o prove t h a t d u r i n g t h e 

f i r s t f o r t y o r so y e a r s o f t h e t w e n t i e t h c e n t u r y t h e r e 

was a d e v e l o p i n g awareness on t h e p a r t o f an i n c r e a s i n g 

number o f p e o p l e , t h a t urama once a g a i n had an i m p o r t a n t 

r o l e t o p l a y i n t h e s c h o o l s o f England. 

I t w o u l d be m i s l e a d i n g t o suggest t h a t a i l t h e 

i d e a s put f o r w a r d c o n c e r n i n g t h e n a t u r e o f t h e r o l e 

r e c e i v e d w i d e s p r e a d , p r a c t i c a l i m p l e m e n t a t i o n o r t h a t 

o f f i c i a l encouragement o f drama always a c h i e v e d t a n g i b l e 

r e s u l t s . For i n s t a n c e , i t was v e r y r a r e f o r a drama 

t e a c h e r o r s p e c i a l i s t t o be a p p o i n t e d t o a s c h o o l s t a f f 

d u r i n g t n c p e r i o d under r e v i e w and t h e f i r s t a p p o i n t m e n t 

o f a drama o r g a n i z e r u n d e r a L o c a l E d u c a t i o n A u t h o r i t y 

was n o t made u n t i l 194'-!-. nven i f many t r a i n i n g c o l l e g e s 

were p r o d u c i n g a n n u a l p l a y s by t h e n i n e t e e n t w e n t i e s 

t h e r e was l i t t l e e v i d e n c e o f a t t e n t i o n b e i n g g i v e n i n 

t o e i r c u r r i c u l a t o t h e e d u c a t i o n a l i m p l i c a t i o n s o f drama 

i n s c h o o l s . Of t h e u n i v e r s i t i e s , L i v e r p o o l was e x c e p t i o n a l 

i n i t s e s t a b l i s h m e n t o f a l e c t u r e s h i p on t h e a r t o f t h e 

t h e a t r e as e a r l y as 1921, 

n e v e r t h e l e s s , i t i s hooed t h a t enough e v i d e n c e has 

been g i v e n t o show t h a t t h e r e were t h o s e who t o o k advan­

ta g e o f t h e new c l i m a t e o f o p i n i o n i n t h i s c o u n t r y t o 
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implement t h e i r d r a m a t i c i d e a s . These i d e a s v a r i e d as 
t h e t h e s i s has shown. For some, drama was a t e a c h i n g -
a i d ; f o r o t l i e r s , i t remained p r i m a r i l y an a r t f o r m . 
I-erha-ps t h e m s t i n t e r e s t i n g development l a y i n t h e f a c t 
t h a t t h e r e were t h o s e who, w h i l e r e c o g n i z i n g t h e s e two 
r o l e s , a l s o saw t h a t drama p r o v i d e d , or m i g h t p r o v i d e , 
a mea.it, by v . h i c h a person c o u l d d e v e l o p h i e u n i q u e n e s s 
as an i n d i v i d u a l w i t h i n a s o c i a l f r : , . ow <r:. . I t may 
seem r a t n e r i r o n i c a l t n a t t h e emphasis p l a c e d on p e r s o n a l 
development t h r o u g h drama by P e t e r Shade t e n d e d t o c a l l 
i n q u e s t i o n t h a t a l l i a n c e between e d u c a t i o n as i d t h e 
t h e a t r e w h i c h had been approved h i t h e r t o . 

http://mea.it
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AiA'EADIX ON 

STRUCTURE OF EDUCATION I K T H U N I T E D > TAT. 

AGE 

Graduate and 
Professional Schools 

Four-Year 

College 

Four-Year 

High School 

A d u l t 

E d u c a t i o n 

Junior 
College 

Senior 
High 

School 

Junior 
High 

School 

Technical Institutes 
Community Colleges 

Six-Year 

or 

Junior-Senior 

High School 

E l e m e n t a r y S c h o o l 

Kindergarten 

Nursery 

School 

25 

24 

23 

22 

21 

20 

19 

18 

17 

16 

15 

14 

13 

12 

11 

10 

9 

3 

7 

6 

5 

4 
3 

2 
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APPENDIX TPO 

A SGMPTINO hiSTORY PLAY 

Enter two Market Woman w i t h b a s k e t s o f wares. 

A p p r e n t i c e s c r y , "what d'ye l a c k ? " 

FIRST Hast h e a r d t h e news t h a t P h i l l i p h a t h 
IPAhkET sent a l a r g e f l e e t o f s h i p s t o England 
i,'OMAN a g a i n s t us? 

SECOND Odds, woman! t h o u d o e s t s u r p r i s e me. 
MARKET A'OfciAN 

FIRST There a r e hundreds and hundreds o f 
MARKET them, and I d i d hear t h a t a man named Drake 
WOMAN and some o f h i s f r i e n d s were p l a y i n g a t 

bowls down a t Plymouth hoc, when a n o t h e r 
man came r i d i n g up t o them and t o l d them 
t h a t t h e Spanish were i n t h e Channel. 
The good Queen, God b l e s s h e r ! went down t o 
see t h e army, r i d i n g on h e r g r e y pony. 

E n t e r T h i r d Market Woman, w h i l e a Man draws near t o 
l i s t e n , e a t i n g a l a r g e a p p l e . 

TLTRD ho you know t h a t t h e E n g l i s h a r e 
WOf-iAN s e n d i n g o u t f i r e - s h i p s ? 

SECOND Lawk-a-mussey-me! what a r e t h e y ? 
>:; OMAN 

ThIRD "hy, t h e y a r e o l d v e s s e l s f i l l e d w i t h 
OiiAN t a r , and gunpowder, and t h i n g s t h a t w i l l 

b u r n e a s i l y . They t u r n t h e s e a d r i f t 
among t h e enemy's s h i p s and t h e y e i t h e r 
s e t f i r e t o t h e o t h e r s h i p s o r blow them up. 

SECOND They say t h e Spanish s h i p s s a i l i n a 
„0PAN h a l f - m o o n shape? 

MAN w i t h Ah, i t wants s t o u t E n g l is... h e a r t s l i k e 
a p p l e mine t o f i g h t t h e y S p a n i a r d s ! 

FIRST Wethinks y o u r stomach i s g r e a t e r t h a n 
'., OiiAN y o u r h e a r t . 
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Yes, j u d g i n g by t h e s i z e o f h i s a p p l e 
but h a r k ! here comes t h e Queen. Vie n u s t 
be o f f t o our s t a l l s . 

iUEEK ELIZABETH, Court L a d i e s , and C o u r t i e r s . 

What d'ye l a c k . What d'ye l a c k ? 

( c u r t s i e s ) Ribbons and l a c e s f o r sweet 
p r e t t y f a c e s y o u r M a j e s t y ! 

I w i l l have a y a r d o f s a r c e n e t t o deck 
my b o d i c e f o r t h i s e v e n i n g ' s m o r r i s dance. 

K i c e , f r e s h arum ( ? ) r o o t s t o s t i f f e n 
t h e l a d i e s ' r u f f l e s , y o u r ^ a j e s t y ! 

Yes, my r u f f l e s a r e e x c e e d i n g l y l i m p . 
I w i l l have a -pound sent t o t h e p a l a c e . 

woundwort, t o cure c u t s and b r u i s e s , 
y o u r r . a j e s t y ! 

Oh, y o u r M a j e s t y , do you n o t remember 
t h a t poor s o l d i e r who was wounded i n a boiat 
a t q u a r t e r - s t a f f l a s t n i g h t ? 

I n d e e d , poor f e l l o w ! t h e n see t h a t he 
has some woundwort made i n t o p o u l t i c e s and 
a p p l i e d t c h i s sore p a t e . 

S t i t c h w o r t , t o cure s t i t c h i n t h e s i d e 
y o u r m a j e s t y ! 

Kosemary and thyme t o scexst t h e f l o o r s 
w i t h , y o u r m a j e s t y ! 

bee, y o u r m a j e s t y , t h e new f l o w e r 
c a l l e d w a l l f l o w e r , b r o u g h t f r o m America! 

M e t h i n k s 1 s h o u l d J . i k e t o s m e l l t h a t 
sweet f l o w e r . (Market Woman p r e s e n t s a 
bunch, w h i c h t h e QUEEN s n i f f s d a i n t i l y . 
They pass a l o n g u n t i l t h e y r e a c h t o b a c c o 
s t a l l ) . See, my l a d i e s , t h e new s t u f f 
c a l l e d t o b a c c o , b r o u g h t f r o m V i r g i n i a ! 
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( C o u r t i e r s s t o p and purchase c i g a r s and 
awkwaraly l i g h t them, t h e QUEEN meanwhile 
passes s l i g h t l y on). O h , t h i s muddy p o o l -
what s h a l l we do, my l a d i e s ? And my f e e t 
a r e so l i g h t l y shod! (WALTER RALEIGH 
s t e p s f o r w a r d and g r a c e f u l l y p l a c e s t h e 
c l o a k w h i c h he has worn l i g h t l y on h i s 
s h o u l d e r s o v e r t h e muddy spot - r e m a i n i n g 
k n e e l i n g on one knee w h i l e t h e L a d i e s 
headed by t h e QUEEN, pass over d r y shod) 
Vsho i s t h a t young l a c k - c l o a k ? 

COURT LADY lie i s one WALTER RALEIG-li, y o u r 
M a j e s t y , who s a i l e d t h e oceans w i d e , raid 
b r o u g h t back t h e t o b a c c o , and t h e b a t a t a , 
and t h e w a l l f l o w e r f r o m V i r g i n i a . 

SECOND COURT And c a l l e d i t V i r g i n i a a f t e r t h e 
LADY V i r g i n Queen, y o u r M a j e s t y . 

• L EEK . . ' e l l , b r i n g him t o t h e p a l a c e , and we 
s h a l l maybe f i n d him a p o s t t h e r e . Now 
t o t h e barge my l a d i e s . ( E x i t a l l s l o w l y . ) 
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A T i J Di\ DIX THREE 

NATURE- STUDY DRAMATIZED AT S0M1TING 

SCHOLAR 

Si.ESf PEi 

SECOND 
w> 01 *.CLni<. 

SCI, GCLfrASTER 

STEETSEA 

CHILDREN 

S.vEETPEA 

THIRD 
SCHOLAR 

Oh, h e r e i s a p r e t t y Sweetpea h a n g i n g 
over t h i s garden f e n c e ! 

he i s wrong. I am not h a n g i n g over 
i t a t a l l ! I c l i m b e d up here on purpose 
t o l o o k over a t t h e sun. I f lie t r i e s t o 
p u l l me down he w i l l f i n d 1 am h o l d i n g on 
q u i t e f i r m l y . 

Good-morning, p r e t t y f l o w e r ! Ive 
want t o know more about you. Can you t e l l 
us a n y t h i n g ? 

Look w e l l and c a r e f u l l y a t t h e 
f l o w e r a-id i t w i l l t e l l you i t s s e c r e t s . 

( i n a h i g h - p i t c h e d , weak v o i c e ) I b e l o n g 
t o a v e r y l a r g e f a m i l y . There a r e over 
f o u r t h o usand seven hundred o f us! 

( i n c h o r u s ) J u s t f a n c y ! 

My f a m i l y were always r a t h e r h e l p l e s s , 
f o r t h e y n e v e r grew a s t r o n g , u p r i g h t stem 
amongst them. Years ago •..-ueen f l o r a t o o k 
p i t y on them and sent h e r Court P h y s i c i a n 
t o examine t h e i r poor weak backs. lie 
i n v e n t e d a way t o h o l d t n e i r heads up by 
f i t t i n g them o u t some l i t t l e r o p e s t o 
t w i n e r o u n d a f i r m s u p p o r t - j u s t as poor 
c r i p p l e s have c r u t c h e s . new t h e y a r e 
a b l e t o h o l d t h e m s e l v e s up and c l i m b much 
h i g h e r t h a n most garden f l o w e r s . 

I know one r e a s o n why you want t o 
c l i m b so h i g h . 

SVEETPSA You may guess, and 1 w i l l t e l l you i f 
you a r e r i g h t . 
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THIRD You want t o shoot y o u r seeds as f a r 
bCilULAii as p o s s i b l e i n a l l d i r e c t i o n s . 1 

remember you t w i s t y o u r pods i n two 
s p i r a l s , g i v i n g a l i t t l e j e r k and t w i s t 
a t each t u r n , and so shoot y o u r seeds o u t . 
I f you a r e h i g h e r up, t h e seeds, o f c o u r s e , 
shoot away f a r t h e r . 

SVviii/fPEA Very good guess, l i t t l e boy! I 
b e l i e v e you a r e r i g h t . .Jut now, l i t t l e 
v i s i t o r s , l o o k a t my t e n d r i l s . Can you. 
guess what t h e y a r e and where t h e y came 
from? 

hsl/RTh I expe c t I can guess. They grow 
SCLOLAIi where l e a v e s ought t o be, and t h e y l o o k 

l i k e " l e a f - b o n e s " w i t h o u t t h e '''flesh." 
h e r e t n c y once l e a v e s ? 

Si,EhTPEA C l e v e r ooy! Yes, t h e y a r e t h e 
remains o f l e a v e s . .Jut i n s t e a d o f d o i n g 
t h e xvori: o f l e a v e s , t h e y now work a t 
c l i n g i n g and h o l d i n g on t i g h t l y . 
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Ah'ihL", h l h x>''OUii 

hLAY-hAh^IAG AT T. ., ir'BxiSh 

..iiat i s . ea . t by p l a n n i n g t h e p l a y w i l l be see;; b e s t 

i n an a c t u a l i l l u s t r a t i o n . i n d r a m a t i s i n g t n e s t o r y 

o i h e o w u l f , t h e boys w o u l d be q u i t e l i k e l y t o b e g i n 

w i t h t u e coming o f L'eowulf t o t h e l a n d o f H r o t h g a r . 

h u t as Beowulf i s corning t o h e l p h r o t h g a r a g a i n s t t h e 

demon G r e n d e l , who has been c a r r y i n g o f f h i s men, i t 

i s o b v i o u s t h a t e a r l i e r scenes must show h r o t h g a r i n h i s 

d i f f i c u l t y . A c c o r d i n g l y one w o u l d t a k e as t h e f i r s t 

scene t h e b u i l d i n g o f t h e h a l l I l e o r o t , and t h e h o l d i n g 

o f a b e e r - d r i n k i n g t h e r e as a c e l e b r a t i o n . The b u i l d ­

i n g ox t h e h a l l p r e s e n t s no d i f f i c u l t i e s i n t h e c l a s s ­

room, as i t may be t h o u g h t , a l t h o u g h i t i s b e s t ( i f 

you have t o a v o i d making a n o i s e , o u t o f c o n s i d e r a t i o n 

f o r t h e n e i g h b o u r i n g c l a s s e s ) t o r e p a i r t o t h e gymnasium 

o r some empty p l a c e a f a r o f f . Of course 3-ou do n o t 

d w e l l i n t h e h a l l you b u i l d ! he s i m p l y s t o o d a few 

benches on end t o r c r e s e t t h e t r e e s o f t h e f o r e s t . 

Then t h e k i n g e n t e r e d and, a f t e r announcing i n a f i n e 

speech h i s i n t e n t i o n o f b u i l d i n g a g r e a t h a l l , d i r e c t e d 

h i s men t o hew down t i e t r e e s . T h i s t h e y soon accom­

p l i s h e d , and t h e n two men t o each l o g bor e away t h e 

t i m b e r , e n a n t i n g a song as t h e y went. I f you w i s h t o 
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show t h e a c t u a l b u i l d i n g o p e r a t i o n s t h e y a r e e a s i l y 

r e p r e s e n t e d by g o i n g t h r o u g h t h e m o t i o n s o f sawing, 

p l a n i n g , and so on, b u t as t h e r e i s b u t s •..all o p p o r t u n i t y 

f o r a n y t h i n g o f purpose t o be s a i d a t t h i s p o i n t i t i s 

b e s t t o s e t y o u r second scene as t h e i n t e r i o r o f t h e 

f i n i s h e d , h a l l . n u t n o t e i n p a s s i n g t h a t when y o u r 

p l a y b o y s become e x p e r t i n a c t i n g and p l a y - m a k i n g t h e y 

w i l l , a t such, a j u n c t u r e as t h i s , i n t e r p o l a t e a comic 

scene i n which t h e b u i l d e r s r a g one a n o t h e r and make 

comments upon l i f e i n g e n e r a l . T h i s i n t e r p o l a t e d comic 

scene i s o f course borrowed f r o m Shakespeare as i n s t a n c e d 

i n t h e p o r t e r i n "Macbeth," and t h e g r a v e d i g g e r i n 

"hamlet." But t h e t r a d i t i o n goes back t c t h e M i r a c l e 

- l a y s , arid f u r t h e r . 

D u r i n g t h i s second scene R r o t h g a r , t h e k i n g , makes 

a g r e a t speech, i n a u g u r a t i n g t h e n a i l and f o r e t e l l i n g 

many a f e a s t t h e r e i n arid t h e p r o s p e c t o f l o n g and happy 

days. Then t h e m i n s t r e l comes f o r w a r d and c h a n t s a l a y 

i n p r a i s e o f H r o t h g a r and t h e new d w e l l i n g , t e l l s o f 

o t h e r n o b l e k i n g s and o t h e r f i n e h a l l s , and p r a i s e s 

K r o t h g a r and h e o r o t above them a l l . A t o u c h o f i r o n y 

may f i t l y be i n t r o d u c e d h e r e . I t w o u l d be w e l l i n 

k e e p i n g w i t h t h e s p i r i t o f a m i n s t r e l ' s l a y , i f he s h o u l d 

r e f e r t o t h e t r o u b l e s and d i s a s t e r s w h i c h had overcome 
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t h o s e k i n g s and t h o s e c a s t l e s . T h i s t o u c h w i l l a c t u a l l y 

be f o u n d i n t h e e p i c , where i t as f o r e t o l d t h a t Heorot 

would end by f i r e . 

Now, o f c o u r s e , t h e boys p r e p a r e t o s l e e p upon t h e 

benches, and Grendel draws on h i s huge f u r g l o v e s ( h i s 

c l a w s ) i n view o f a p r e d a t o r y o n s l a u g h t . hut t h e m a s t e r 

i n t e r v e n e s . T h i s i s n o t t h e way t o t e l l a s t o r y drama­

t i c a l l y . They a r e i n t o o much o f a h u r r y t o r e a c h t h e 

c l i m a x . Hut how a r e we t o d e l a y t h e coming o f G r e n d e l 

and g i v e l i r o t h g a r and h i s men a t l e a s t a few days o f 

peace i n t h e i r new h a l l ? O b v i o u s l y by i n t e r p o l a t i n g a 

scene i n some o t h e r p l a c e , and i n t r o d u c i n g some o t h e r 

c h a r a c t e r s o f t h e s t o r y . I t m i g h t be w e l l t o show 

^ e o w u l f a t home i n t h e c o u r t o f Hygelac; o r even t o 

have a scene o f t h e mumbling and g r u m b l i n g o f G r e n d e l 

and h i s dam o v e r a few well-gnawed bones, w h i c h w o u l d 

p r e p a r e us f o r t h e coming r a i d upon N e o r o t . 

Lome such p l a n n i n g and d i r e c t i o n o f t h e d r a m a t i z e d 

s t o r y i s e s s e n t i a l . B u t , as 1 have s a i d , i t may be 

t h a t t h e master has n o t a p r e v i o u s knowledge o f t h i s 

c r a f t n o r a r e a d y knack o f i n v e n t i o n . I n t h a t case t h e 

a f f a i r w i l l be a f i a s c o , o r a t b e s t a m u d d l e - t h r o u g h on 

t h e p a r t o f t h e boys. 



- 299 -

i, e l l , t h e s e t h i n g s c a n be l e a r n t . One i s n o t b o r n 

w i t h a w o r k i n g k n o w l e d g e o f p l a y i a a k i n g a n d d r a m a t i c c o n ­

v e n t i o n s . »ve h a v e l e a r n t a l l we know i n t h i a k i n d f r o m 

b i . a k e s p e a r e . The b e s t way t o make a s t a r t i n t h e c l a s s ­

r oom a c t i n g i s t o t a k e a p l a y o f S h a k e s p e a r e a n d a c t i t . 

The b o y s w i l l t h e r e f i n d t n a t e v e r y t h i n g i s s e t down f o r 

t h e m i n t i i e b o o k . 

A f t e r h a v i n g p e r f o r m e d b u t one p l a y t h e y w i l l be 

more a t ease i n m o v i n g a ^ o u t t h e c l a s s r o o m , a n d c o n ­

s e q u e n t l y more a b l e t o d e v i s e p l a y - m e t h o d s ox s t u d y i n g 

m a t t e r s w h i c h a r e n o t i n t h e m s e l v e s d r a m a t i c . 
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A P i ' i ^ D I X F I V E 

V^TER SLADID'b C l i I L D DHAKA 

AN INDICATION OF NATURAL DRAMA DEVELOPMENT 

INSTINCT 

Z 
o 
u 
CC 

• PEEP-BO" 

C IRCLE APPEARS 

Q 
OL 
UJ 

> o t- V < S UJ Q 
r 2 
— W 

RHYTHM ^ 
ESTABLISHED 

E G O 

- > SENSE TRIALS 

ART FORMS APPEAR 
also 

LESS OBVIOUS MUSIC 
and 

LESS OBVIOUS DRAMA 
I 

THE GAME 
I 

TRIALS LEADING T O PLAY 
I 

PLAY PROPER 
(circa 3^-4 yrs at latest) 

DRAMATIC PLAY 
(precariously established at 5 yrs.) 

DAWN OF SERIOUSNESS 
(circa 6 yrs.) 
I 

•THE GLORIOUS YEARS 
(circa 6 j yrs. onwards) 

(9 years. A Further Dawning of Responsibility-
Plays created without aid) 

I 
PUBERTY PROCESSES 

13 yrs. 

F L O W RATHER T O O N E END 
OF ROOM 

i 
THE BULGE (circa 14 yrs.) 

PROSCENIUM THEATRE 
(15 yrs. onwards) 

RETURN TO C IRCULAR FORM 

SCRIPT PLAY 
THE WRITTEN PLAY 

(13-15 yrs.) 

" T H E NIGHT 
(circa 18 yrs.) 

ENTER 
BEST 
HERE 

FULLER F L O O D OF A D U L T INTELLECT 
(leads to full technical study of theatre) 

128 
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